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Magsachusetts; on Friday; October 15. 1982; commencin

Y s
on Excellence in Education on EDUCATION FOR THE

GIFTED AND TALENTED. held in the Gutman Library

(3

at 8:30 o'clock a.m..

Cv

SITTING:  Commissioner WILLIAM O. BARER, Presiding;
Commissioner DAVID P. GARDNER, Chairman;

Commissioner CHARLES A: FOSTER, Jr.;
Y :

Commissioner RICHARD L. WALLACE:
Commissioner MARGARET S. MARSTON;
Commissioner ANNE GAMPBELL; ‘'

.Commissioner GERALD HOLTON. .

Weicoming Remarks from Hosts

Mr. DEREK C. BOK (Pfééiaéﬁf; Héfﬁéfa Uﬁiﬁéféif§p.
Good morning. It is wonderful that, you are all here.
We are very happy to welcome the Commission and all

of you who have come today.

as the 1970s were céiied' the decade of access and

BURT REPORTING ASSOCIATES
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S eaaiitériarxiér’fx. the 1980s seem to be the decade of
2 quality and excellehee |
3 | I hope we can all taks those words mozil:
4 as éEEiféééé of the media and not take them too - -
5 seriously, Béeéuee they certéinly ere not;nln anj
6 sense; mutually exc1u51ve I think, ten years ago,
7 a conference at a major univer51ty on the subgect of
8” the education of the specxaliy gifted would héve been
9 éevefely crit1c1zed es elltlst or perhaps even wotse,
.ﬁ. ; and that, ef course, would have been very wrong
ii Béééﬁée Eﬁeéé catchwords for eééh of the dec des are
© 19 . really not only both 1mportant but very strongly
13 | 'complimentary; Certalnly, EE&E has never been more
14 ’ true than it xs at the preS ent £1me.

15 | - : We know' frun looklng at demographlc :
16 . trends, that the’ numberaof people enterlng the work
17 - foree every year is getting progre551ve1y smaller.
i8 There will be over 20 ﬁéf cent fewer hlgh School
19 ‘graduates ten years from now than there were just a
w|| ~  few years ago, at a “ime when Ehe necds Eot wedis
51 educateds talétitéd well-trained people in society
29 are presumably grow1ng all the t;me. That means, to
23|l Eé;:at least,; a he;ghteﬁed need for access éﬁd
o4 spportunity, not only for their own sake, not only

IS
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£57 socizl justice, but because we need to mobilize
every bit of télént.that we have in the country to

meet our common demands far makxne as progre551ve
s::iéty work better. And, having melllZEd that
talent, we need to know how to educate it, how to
nurture it, how tb‘ééVéibp itbéé Béé& we can because

I

_we W111 not have any talent in our. soc1ety that we

can afford té_wéété;.'

w.

o, in that spirit, this is an eﬁérméﬁéli

'iﬁﬁ&fﬁéﬁf subject: We are aeirghted to have even

'this small part in helping the Commission in its

1mportant work. We salute ﬁﬁaa 555 are doing, wé

"""" 9

move ybut work-élbng to a éugcessful conclusion we

will be able to carry ‘out: So; wéiaaaé to you all;

and I wish, you the most productlve day and a most

illuminating and informative final conclusion to your

efforts: ‘ |
.Commissionér MARSTON. Mr. Bok; may I ask you

Prés id ot BOK .Oh5 sure.
Commissioner MARSTON: Excuse me; I didn't
mean to startle you.

President BOK. No, not at all: I just didn't

BURT REPORTING ASBOCIATES
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expect a question: (Laughter.) I was hoping that my

°
-

role was purely ceremonial. (Renewed laughter.)

Commissioner MARSTON: I hope that you will

not feel that I am being terfibiy personal, but it

_has been brought to our attention that your mother-

. in-law and father-in-law have received a Nobel ‘Prize,

and we at the Commission thought perhaps because you
know them very well, you might Be able to share what .
kiﬁae’bf educational Beckgfbunag they haa and if they

were 1dent1f1ed very early as a ngted student and

-

if tbey were tracked. Is this too early to ask such

a question?
‘President BOK: No, not at all, not at aii.

< * .

You are very péfbéptiVe to have noted what happened

to my family: You know that many families have

married for money. I looked at my, family very

candidly and decided that 1r was important to marry

for. brains ;. (laughter) as I'did.

‘But, as I look at my father ~in- law and my

- mother-in-law; I tﬁink it is probabiy-true that my

féthér-in-iéw wee'iaeﬁtifiéd~écmewhat early, But

‘\
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good education. HLHe start ted out as a LaWyer and then

changed his mind and went into economics: And I’
suppose, in a sense, at that time, the educational

opportunitles were somewhat 11m1ted He was fértnnate
éaaagﬁ to come fgéﬁ a middle-class family that cnuianw

move eaélly into that, the éaucatibnéi‘6§§6fﬁdﬁifié§

that did exist, and take full advantage of them.

very much more interestlng becaUSe she was not in

a

=
that situation. She was the daughter of someone who
was very - 1nf1uenced by Rbusseau and moved the faﬁil§

out in the country .and was really rather epposed to

having any books in the house. So, she was only able
to read books surreptltlously and then fonnd at the

age of fourteen; that the only schoollng opportunitles

avai ble were restrlcted to men. -

So, she worked as a cashiér; instéaa of -
g01ng to.hlgh school and then she saved her money
so that she would be abie to go away to a school that

she read about in the newspaper.

that there had to be a paper ‘that her parents had to
sign. So, with great treprdattonﬁ‘she-brought the

-
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up. Shé burét into teats and, at that 55155; I don'E

‘tracked as someong épeciallydgalentedi because, indeed,

‘every possible obstacle had been thrown in her way.

'largely through the accide nt of a bicycle trlp that

. brought her husband of 58 years to their house -- she

‘reasonable education, and then pulled herself up by

s
0

paper to her father who. as 1 said, had these rather
strong anti-institutional beliéfs. He tore the paper

pavd

Maybe that is a very heartening thing.

Maybe it shows ghat very great talent cannot be kept

dcwn very easrly because, in one way or another, --.

did manage to éééapé_this env1ronment get s ome

her own merits in,a society at that time not too
hospitable to women, to eventually become a United
Nations official, an ambassador, -4 cabinet secretary,

o

1

I don't, for one moment, believe that we

can re1y on that tale to dlsregard the importance of

’ but
educatlng the specially talented; /it is nice to knaw

that, even 1f you have a soclety that sllps up in
that regard5 some pédple are going to force_therr way
through and realize whatever talents they have.

Excuse me for belng so personal, but

BURT REPORTING ASSDCIATES
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.take into account bpth the success of.Gunnar Myrdahl
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. * commissioner MARSTON. No; thank you very much.
Ms. PATRICIA ALBJERG GRAHAM (Bean, Harvard
Graduate School of Education): I think, after Mr.

Bok's very important remarks at the beginning and his

cautionary tale to those of us who are responsible

for institutions of education, I think we need to

“

and Alva Myrdahl, in institutions and not in institu-

tions. S s . o
We here at the School of Education accept

the responsibility to try and help educate people

under whatever circumstances, and we welcome you
foday. | | -
It is a wonderful opportunity for éé here
at the School of Education, for our students and f£or
our éaéuity, to have the opportunity to pa;ﬁicibéﬁé
in this hearihg{ I am aéiigﬁféé; also, that a number

-

of our alumnae are here to take advantage of your
- o N
coming to town. So, we thank you vexy much:.

it ié‘i%?éfﬁiéﬁiéi pledsure for me; t00,

are former colleagues of mine when I worked in the

°

.;,,
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- and’ Président Bok: ) .
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government. So, on behalf of those of us heres at the

School of Education, We welcome you and encourage you

to go on with today's activities. .Thank you.

Commissioner BAKER: Thank you, Dean Graham

N
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g
<
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‘I am B
Commission on Ex%eiieﬁce in E3Qééﬁiéﬁ, whose Chairman
R o T S '
is Pavid Gardner, and whose fellow Commissioners are

"Mr. Foster, Mr. Jallace, Ms. Marston, Cpmmisgionér

Campbell, who are sitting with us here; and we are

privileged indeed to sponsor this conference'on the .

role of the gifted and talented in excellence in

education. & am delighted that Mr. Bok was willing
to illustrate, 'so modestly &nd amiably, the feelings:

dualities of it in pursuing matters of excellence.

« . I am tempted to go on to-assure you that

R

Mr. Bok's generic plan for the Bok family has worked

in many forms. For instance, those of us. who were
privileged to participate in the graduation of a
daughter a couple of years ago can affirm very strongl

e = —

that his intention for the student of intelligence has
succeeded:
We, in other ways, as well, are grateful

BURT REPORTING ASSOCIATES
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to be here in this historic region noted for the

pursuit of excellence and the matters of the mind

and. again there are many illustrations associated

 with. this ﬁnivérsity.

‘The attraction of the attention of the
Nobel Committee seems to be endemic in that celebratin
200 years of exceiienee in thé‘Me&iééi School; Mr:

Prizes in physiology and med1c1ne on the spot. .My

colleague, Mr. Bergstrom was once a student of his.

' Unlver51ty and able to recall also Dean Graham s'

' dlstlnguxsheo work for the nation in other times in

your role in Washington and elsewhere.

With: respect to the conduct of the hearing

we are grateful for all sorts of’Belp from Mr. Robert

‘and the staff of the Department s Regional Office;

We were much helped by Mr. Crowley with a'variety of

of the eoﬁ@isSiohéﬁéﬁeré able to participate in two-
site visits, including those to the Buckingham-Browne.
& Nichols School, with Mr: Gunness; the Headmaster,

and the Brookline High §choo1j'where Mr. McCarthy is

- . BURT REPORTING ASSOCIATES
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the Headmaster. And we have been favored by fortune
in heing abie'té meet'ﬁith many of our aééééiates in:

a major ebhféreﬁce'héré-as well.

Through the hearing agenda, we hope to
bring sut, thanks to the skilled conferees who have
agreed to jain ues’the‘eieﬁeﬁté of Eﬁéléaaaéﬁiaﬁ of

the gifted and taiented in which the Commission can
be active, and we shall have those witnesses and those
iﬁtrbdcctibﬁs-té our discussion thié ﬁéfﬁiﬁg; ﬁhéﬁ'

for a statement at this podlum and, in that time,.

ﬁhat the? are able to say, and their cumplete atate-

ments w111 be included in the written record of the

We shall then, after the group of
§§é§éﬁééfiaa§; have édﬁé'geﬁéraivdiéeﬁésibﬁ‘aﬁ65\frcm
about 12:00 o'clock to i-bbf'wewéhéii adjourn for
lunch, and the hosp:taitt& of the region again ‘has
provided a nearby cafeteria across the street at
Lbﬁgfellcw Hall for luncheon for the audience.

‘fﬁ’thé'aftéfﬁbbhg wé w111.announce the

schediule of puhiic witnesses who wili-testify-durxng

BURT REPORTING Assu:m'rss .
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'1nst111ed into our mission by Secretary Bell and.

. R ’ o o ‘77777~7 == 7"7”7 o
and aspire to greatness in our affairs. And 1 say

 we are hoping to reflect in this hearing something

Ehe-aftérnedng and we shall hear. a156; from some
individuals.’ |
| Those of you who are interested id
presenting testlmony should fill out a registration
i _ - v
card at the entrance table éhring the morning break;
which will be, perhaps, at about 10:30.
And, asvwe'said;_we are fortunate to hé-r

guests of the BniVeréity éﬁd_haviﬁg the chance to

explore thls emplre and the primary theme of excellenc

carried fbfwérd as . the prineipal goal of this effort
by Dr. Gardner and his associateS*. o |

-It.is through these pecially talented
and giftéd.graauates of our schools and colleges that
we carry ferﬁér& the intéiieetﬁai ah& prbfeééibnai

genius of our nation and that we can claim excellence

thét with étrangffééiing as a consumer in the enter-

price in which I have spent a iifétiﬁe, which is,'”f

course, entireiy‘&ependent on these graduates; and

abbut what hépbeﬁé to ﬁéaﬁié who are éaaéatéa and who

'We must, however be min&fui ef Milton s

BURT REPORTING ASSOCIATES
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we' do believe,” however that this nation and this

15

lines in ﬁaraAisé Lost, which said, '"Consider first,

1

‘that great or brlcht infers not excellence.'' ' This
does tell -us again that excellence meaﬁs merit3
soodness , virtué, and superiority; that which is
raised, elevated and surpasses. It is ebt the
ordinary dimension of "Bfigﬁﬁaé§§“ alone or . |

greatneee" alone; of mind or body:. It is rather

-~

for the iﬁ&i%i&ﬁél&, Ehﬁee:whcm we are coneidétihg

éia Béiﬁg, sustalned and often 1ﬁ1tiatéd by their
education. . - - ':'.', E
So, what can we expect to say today that
is new or notable about this, which is ome of the
sions of all hlstory7 -Edﬁéétiéﬁ ﬁiﬁﬁ ali éflifé

needs and: meanings . has not lacked dlscuséibﬁ or :

d finitions. it is fall of one-liners, like Mark

Fischer's, who said that education is '"the pfééééé'r

-of’ dr1v1ng a set of prejudices down 'your throat," or
Trader Horn, who was a bit more philosophic in §é§1ﬁg;
"that education teaches you to walk alone". In fact,

govermment, this Fe&erai-éOVétﬁméﬁt* can do new things
with aﬁd’féf the role 6fsé&ﬁééfi6ﬁ in fecégnifion'endﬂ

w

L
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Communication Age, the Knowledge Age, and it is a

16

as a goal.
The reason for this bold presumption is

iérgéiy in. the hlstorlc c1rcumstances of the 20th
Century condition, which'President Bok has already
touched on with such elbqueﬁeé. This condition is
often named the Computef Age, the Information and
particular joining of bur'civiii ation with sdience
aaa éﬁéiﬁééfihé; These éBh&iiiBhé, ihéiﬁ&ihg such
eléqueﬁce as nuclear weépons3 have_ied us to thé

were tasked to try to meet that challenge chose

educatron and maJor evolutrons auring the '50s and ;66§,

as partic ular goals. These derlvatives, which have
now resuited in some of the §u§eib’ventures bf human

mentallty, whether in the exploratlon of space, whother

in the explcratibn of the cell, or whatever else.

~And these herves of science and technologyl,

even of space navigation and biologlcal and ecolog1ca1

on learnlng, a new condltlon for heroism in many

Et:m'r REPORTING AssnclATEB
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‘respects.

‘and that is education:

T A 12

They need all the other basic virtues,
of course, the students we are talking about do ==
the Qiriuee bf diiigence; strength, stability,
commitmenf, and eaéfg§; but Eaaw;éagé-ié Eﬁédéééenée
of their actions, and this is knowledge that is .

organlzed accumulated and reflned worthy, by an

hlstorlcal exercise of scholarshxp, and it adds ﬁp;
of course,; to what all of you here are ccmmltted to,
And; in addition to thakt 5u£<iiVéiiﬁebd,
but;natibnaidétrengtn, our gross national ﬁdeﬁét
are coming from the §éry1ce<indusnr1es. The use of
kﬁc&iéagé and the handling of infbrmatinn3 in forms

that are qu1te new and unfamxixar to many. And- so, we|.

as consumerss as c1tlzens, and as the-ones who depend

perv331on of it into both ordrnary and extraordinary
affairs. |
“Léaaiag this Béﬁ‘EBIé‘éf RnEWiedgé and °

one knows better thanvbthers; It is not the suggestidn

_—— = - - = — -
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longer period of the telegraph, it has been found in

:century; For. such communlcatlon and computer systems

of ornanlzlng societies; nations, economies, and.

. townes and Schawlow on the laser; Stibitz on: the

£
'

18 |

that this is the only thing; but it is an important
one.

the invention of the telephone here in Boston, not

far from this site, by.Dr. Bell, ; and in the somewhat

that historic ti”e— and found as a matter of fact,

mostly since the mid- Gentury, that the output of

thoughtr the human expr si on ln lece and vision,

: %
by electrxcal analog waves and digital pulses.v And

these nature has 1et us put Into the machines of this

as arise from these waveg of antxcxpatxon are truly
the whééls fof-knowiédge transport; and the engl”es

And so; on the one hand, the creation of
this era; in Wthh one has seen in the work with
Brattain, Bardeen and Shockley on- the transistor;
slectrical digital computer; and Shannon; who is' now
here in Cambridge; on the information theoretic base;

all thoée being samples in our own laboratories, thoss

‘
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19
1 aii;haVéfréquiréa themselves; as new creations, new
' levels of excellence in generations of students and
o 3|l = research and_aeveioément'exﬁonénts: Those are but.
4 : examples -'o'f the ’chaii’erigeg' we aié talking about which say
A\ 5 N _ that we had betEéE £ind the brxghter people,; we.ﬁaa
6 " petter educate tﬁéﬁ;.aﬁd we had better cﬁéiiéﬁgé\gﬁé
7| cultivate them. Indeed, these are levels of excellencel:
8 They have generated, i technological and ééiéﬁtifiéi
g ll ways; a m:.l:.eu for the meaning of knowledge., the poss:.-
0 _b:.l:.t:.es of learnmg, which enhances aii of the hxstory'
ul|l " of this before, ahd is a track on which we shall work
i2|| *  toddy and which our tutors in this study will tell us df.
13 We shall hear about the challeiiges that the gifted and
14| talentea need ana, in fact, want .
| 5] | ’ Just to conclude w:.th an empﬁaéié on iiﬁat these |
16 - new forces mean, 25 yon know, it is pretty well estab;,
17 o lz.shed that the basic dmi!ns:.ons of human actxon from
18 - the aiﬁa% ﬁat.ﬁéééééafiiy of thought; bﬁt.bf-Virtually-'
19 511 human action, those éiiﬁeﬁéibﬁs are about 40 bit'; a
% second ingreading, and '&iﬁﬁg and éé*éﬁi&tiﬁé; and -
21 _ .féaééiii;ﬁé; in sPeakmg,- and :Ln hearmg And that :.s_ |
22 || _‘ . being réiat”ed to dim’eiiéitjﬁ_é in mach:mesr,. which are
. 23 , éfﬁétiéaiii? aifféféﬁti In them, a s:mgi:e ch:;p, which
2 . is hand-held, can 'éaé'iii do a million bits a second.
- - L BDRT-REPORTING ASESOCIATES S
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_to thé horizon which we are pursuing eagerly of the

T <

-and on one fiontiér a million million, rise in how the

- of pe0p1e 1s only about a thousand tzmes.

13 'or'cAD/tgn_fn inéﬁstry are évérﬁbré éaiiy;imbéaaéa

_ponéér more éééply how,Wé are relatlng thls\Vast,,

'about the same number of neurons and synapses, but -

‘their management of logic, and memory, ‘and of tﬁé

e ) S 20

Larger assemblies of circuits range all the way up to

the gigabit per second processes of mMegacomputers .and
pico second or million million processes per second of
the machineés to come. So we have at least a million,
doxngs of the mtnd can be aided and augmented: This
might be thought of in coﬁpariéon to rocket propﬁision

Wﬁéfe that multxpiyrng factor for the physxcal .movement

we may need no more remlnders oflthis-'

impact, and we know that the role of video in arcades

in our culture. But these thmgs all do impel us €o
éﬁaﬁéé xn learnxng and in knowledge-to excellenceg
How do we. connect it to the best minds of the gifted
and talented atuaanta ana'spirita;of yoﬁth? All have :
about the same number of neurons, and one Of our
sPeakers will tell us{éﬁoﬁtltﬁat.éléﬁ§nﬁ;,Wﬁiéﬁ is;:

after a11 _the physlological space  “They all have

reaches far beyond these crude analogs, in the mxnd

BURT REPURTINB AssuclA‘rEs

“ L 20




NN

- o

10

11

21

.22
~
23 ||

R

21
capn rise far beyond the" oraiﬁéf§
So, we 'shéll today and in thé copsequences -

- of this hearlng, ‘and the further work of our Natlonal

eommission; 1ook at the ever restless 1nterplay of
education and éxCépt;onal mlnds in these broadened
tefms: And the already forms that we have suggested
of learning this will be looked at and yet we have
vto ﬁaintain humllity in rea1i21ng that we still do
.not understand a single prlmary process 1n the signal -
handling systems of 11ving ‘things 1nc1uding us : oﬁi
science éaaiéégiaééfiﬁg of machines and their softward’
is crude compared to the infortﬁ'ation system of the
living ezii;j; |
These issies set a partlcular tone for
these hearings, and 1t 1s that excellence in 1earn1ng
ﬁﬁst come also to mean’ excelienéé in doing And

;those p0551b11ities exc1te us, and-animate ug ino all

forms One s -own experrence with aEBEE ten thoﬁséﬁ&

our*entérprise in recent times, convinces one deeply
that we are yet on tﬁe very bare beginning of how to

‘appreciate these components in our society.

So we take this m eetIng "o mean the very

,ﬁﬁﬁosite of " Oscar Wilde's statement that "Nothing thatf

¢

. i
E
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' is worth knowing can be taught We take rather the

' genius, we are honored to have this flrst session .
3

- that would not be charged against my twelve minutes, -

add my ccngratulations to President ‘Bok for the

say that I was in §wedén last summer and was impressed

:by the quallty of what I saw there and,_also the very

27|

principte of the contemporary essayiSt’jdééph Addiébn.‘
who said that, "Education is leading human souls to
what-is best : . : it éiGéS at éﬁéé'graée-aﬁé.

governmﬁlt to genlus "

And, in that perspective of approaching

begun by James Gallagher, Dlrectbr Df the Frank
Porter Graham Child Bevelopment-eenter of the

UﬁiVérsity of North Carolina at Chapel H%ii.
g Fi

Perspectives -on the Gifted and Talented from Research
and Practice T ’

'

JAMES 3. GALLAGHER. Thank you; Dr. Baker.

“If I might be allowed a personal comment

: t

-a1l right, I will hurry 1t a10ng I would like to
achievements of members of his famtly, but also forr

which we have here; and just as a side comment, to ;

homogeneons nature of that small society, and also

L
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1mp ed by how different the 51tuation is, the -
educational s:Lt:uat:10n 1n‘Sweden. than _1n this vexry

divorse. mnlti-cultural soclety

K

Porter Graham Ch11d=Development Center at the

University of ﬁortﬁ‘éaroiina.at Chapel Hill. I have -

 been involved in and “intrigued by the problems

‘sarrounding gifted children in the public educational

system for the past 25 yearé, io iiiinois, and
Washington; ﬁ:-e{;‘and for the 1last 12 years in

North Carolina; I am, delighted to have a chance to
present s ome thoughts to this Commission.
One of ‘the advantages of be1ng around for

sO long is to perceive the ups and downs ; - the_ébbs

and flows" of interest in this topic overrtime; and .

my intent today would be to pfééei‘it ‘some spec 1fic

' actions that I believe should be taken to Briné Botﬁ

short-range and long-range benefits to this somewhat
beieagueréd.fieid in education.
There is no doubt; I think, that we as a

society have strongly ambivalent feelings about our

»gifted and talented youth ‘ A grong love-hate -

relatronship,seems’to exist. We are proud of our

Eun'r Repnn-rma KSSDE]R‘TEB
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1 scholars who have achicved fine ﬁBrR‘ we are also
. 2 deepry EBBEérnéa abaut egélxtarlanlsm and we waver
3 in out attlt des about hon*thorough¥y we should
4 ~ provice spec1a1 programs for our best students. - Sb; | e
5 . we are strugglxng w1th a tug -of-war between two
€ + lepitimate edncational goals; excellence_on one hen&;.
7| and equity on the other o " .
8 ‘ We have recently seen the 25th annlversér§w”
9 of the Sputnlk scare. that represented one of the
w( majnr definable‘p01nt5'qf great public 1nterest in
11  ¢hie sducation of our most gifted and talented student§:
12 Twenty -five years. ago, Sputnik éaﬁéed a ma551ve and .
1B sbmewhat hurriéd reevaluation of our seeondary school
11 ; programs; mainly in the area 6f7§6iénée and mathematmcé;
15 . to determine why we were behind the Soviets. | i:’h_is )
16 : analysis lateyx spread to all of the content areas
1|~ and even down to the elementary school level. It
| résuiteﬁ'in dramatic changes nnd'imbrbvemenﬁ in the
19 | : .curﬁéuma%aﬁieﬁ benefitted: to a iéfgé' measure,
20 gifteé‘and talented students. | ’
21 - .In 1965, with the écﬁBiﬁ”EiSﬁ of
2| . ‘ desegregatlon and " the problems of Vletnaﬁ tne'entiré .
23 ,; | 1n1t1at1ve eeemed to be éBéﬁ&Bﬁe& We went tﬁrouéh |
| _ . in which
‘24 nlne years of a 1ateney perxad/ little or nothlng was
Il . . - BuRT REFORTING ABBOCIATES - o
o SR ;:_‘ .;‘ :-_b; 24 R - N _,.
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- done specifically in-this area.

Many people believe we are once again havrno 2 crisis

of confidence inp ourLabrlity to deal With,our problems.

‘students. Once again3 voices of:alarm are heard

f the students in the State of North Carolina féii

- fundamental achievement;_vFifteen per cent aiso

scored aﬁoﬁé'thé eighth and ninth gradé levels while

the economy, pollution, world hunger and unrest.

When we 16§é1665 confidence; paradoxically, we become

interested in the gifted

-

Coinc1dent With the 25th annxversary of

7

of adventure g Wé are worried about the quality of

our teaching of science and mathematxcs In our schoolg

and the tack of instructors to handle these capable

throughout the ¢ ountry:

»mmii_t.mwrhe speciflC need, I think for speciai

programming is 111ustrated in recent data that we

got from our own State of North Carolina. The State

below the fourth grade level in reading and

EURT REPDRTING ASBUEIKTEB
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" they wetre in the sixth grade, in achievement: 1,

Now; to ask the teacher to provide .the

necessary help for those children in deep educational
" trouble, to the §6eiégé student, and then éa give

, is to

reason why we need to have some kind of spe'i 1

progrémming foz theee;§oungsters.

Qur task during this ﬁéiiaa Sf enthusidsm

is to create a permanent infrastructure -- a capaollit?

for program 1mprovement that will last beyond the

-

of Interest when the publlc 'S attentlon is car ied on

to other thlngs. - - ‘ ' ' >

I was for three years in the Federal

Government and I learned a couple of thlngs ~~- one,

that 1t is 1mportant to plan for long-range goals,

and the.second is that we don t do it very well, not

at the State level and not at the Federal 1eve1 We

accumulate to unfortunate results; One speclfic =l

® E)

éiaﬁpié I have is a chart in the testimony, a special

L]

T2

analysis of the,expenditure of research in the Unlted-

/y BURT REPORTING ASSOCIATES e
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1 o States made by the Offlce of Management and Budget

2 '$28 billion is spent on research and development in

3 | Eﬁe Hnrted States. in the year iééﬁ $28 bllllon

41 - B $12 .4 biiiion goes tD defense "another $9 billion

5 | goes to space and energy, and then=one travels down

6 || the list -- health, agriculture, tr’ansp"o’rt’ation --

71l ©  and, firally, to come at the bottom of the 1ist to-

8 $.2 billion on edusation, &s Dean Graham, I am sure,

9 {s very well aware. . N - S | i
10| - | I suppose one question we couid pose to

11 _’ Bﬁrséﬁéé is; _"Wh'cj sat down éﬁd decided that that

12 - was the’ proper allocation of research and development |
i3 - yxpendltures in our.soc1ety?" The answer; of course

|l 'is "No one,' not the Congress, not the person in the

15 t Oval 6ffice, 56 Bné individual; Everyone pursnrng

16 ' ? he1r own obJectives and their own goals added up to
17 o that result and, if we wish to change that unrntended '
18 l- result, then we had better plén to dellberately do 50
19 : It 1s the agportunity that this Commlssion has £o

%0 ..'pIOVide this,kind of sensrble_ptanning that;makes us

21 || eiéitéé éiib’i.it- tﬁésé;ﬁééri;ﬁgs. : | j

2| "~ One of the many ironles in these situatiods
2 | ' is that we afe already well aware of what is needed |
24 : ) ta'praﬁiaé the kind of catalytic é'uf;{;aié that would

L | o _ Bumrt EzrnﬁﬂNa ;&ssﬁ&-i;&;:s
o -l : ) : C 7‘ i; _2;1
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1 ) -energlze the schi ol systems for these youngsterC" We
2 know how to do it in industry, we know how to do 1t
; 3 in. agrlcuiture, we know how to do 1t even in educatlon,
4 because we have done it in education; it was for the
5 education of handicapped children.. Fienity=Five yeuts
6 ago, the edﬁéétion of handlcapped children was in
1 deeﬁ trouble and mired in 1ncompetency and Ineffic1ency.
;3_ ; The careful expendxtures oftnoney on the tOplCS that
9 . i & géiijg to mention to you has made that a respec-
10 . table fieid of education and one that we can be proud
i1 | . o'f,ﬂ,éhé Eﬁe Eﬁéét’iﬁh’ is; how does one do that? I e ‘
12 have £1ve or 51x sugge stions. :
13 The first is the deve lopment of 1eadersh1&
14 @ﬁéEEBEﬁei; Here we nee; to suppcrt advanced tréiﬁrng
‘is, ) for people, not only in educatxon; but 1n the content |
7 6] fields Bf science; and mat:héﬁiat:lcs, and art, and -
Y history, 50 that these people, éﬁééiéllsts in these .
is || content fields, become intrigued and interested in
w| gifted education. '. -
2 . During the last year and a half, we have
éi _' been involved Qitb the Natlonal Plannlng Effort on
22 _ the Education of Gi fted and Talented Students. One
23| 'V~of the thlngs we aia/ﬁés'sﬁfVéy tﬁé‘hééds'bf‘teéchefs;
local program d1rectors, state dlrectors of programs,
o | | ' BURT REPORTING ASSOEIATES
o . . ‘_ . L s c 28 -
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- on various 'épe'ts of glfted éaﬁéation. -Théré is a

. 29

afid we asked them what they needed: The predominant
need listed éBBéé‘aii the others fron the 1200 persons
aaéétiéﬁéa was the need for continuous ia—ééféiéé
training for the teachers on the joh; toletréngthen
the éapaBiir%ieé of those'féaehers on the firing line

who are working with these youngsters This means

[ - R
coffee after school ‘once a month but CDntanOUS

weekly in-service training with the teacher given
release time to carry on this training.' 7
Research and deveiopﬁenfzz There is
probabiy no greater need than research in the developt
ment of quatlity programs to encourage careful research

growing trena to earmark those 11m1ted research funds

not been a part of that earmarklng It would be

rmportant as’ part of a total program to encourage
more currlculum 1nnovatron more spec1f1c studles on
intellectual pféééssés, and the llke, as part of this
effort to strengthen and 1mprove programs. : L |

Demonstratrpn;programs.' The expenditure

of small funds of monéy to make visible innovative
and éiempiary'prograné'in'aii parts of the United -

 BUORT REPORTING-ASBOCIATES
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demonstration programs can, in addition; be centers

~is a teacher training center, in addition to being an

.committed to gifted education in that unit. - We have

. . :.: ; : 30 .

States puts a spotlight on successful and practical .

educational programs for zgifted students: These

of training and technical assistance and represent a.

tangible reminder of the importance of these programs:
One fine example of such a demonstration
project is the North Carolina School for Science and

part of the State of North Carolina in teaching and

R

innovative school.

i have soms material on this very
interesting adventure that I brought with me and .I
will be delighted to share it with the members of the

panel; if they are interested.
: Finally, in the area of leadership at

the State Department of Education level,; the placemenf

¢

- ! . - - - —_— ,,,,,,,7,,,,,77717
known from the bureaucratic standpoint for a long timg

that the presence of a committed person in the bureaud .

cracy on this topic yields very positive actions that

 BURT REPORTING ASSOCIATES
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can be taken.

I would remlnd you that there are 2.1 million

_ﬁéepie* one of them by the law of averag 7§ an

one of those 2:1 million teachers is a vain expectation.

" teachers to come forth in more effective ways, and

ebuple of demonstratlon progects in each state, ’éaa I

31 |

‘We have named a number of different
strategies here, leadership training. research and
development.. We are talking about crganizatienal
changes, changing the infrastructure of education:.
elementary and secondary “school teachers in this
éBuﬁE;§' If you walk down the street and pass 190

elementary or secondary school teacher. This is the

To expéct tc refcrm.lt and to expect to reform every

I oo - : S |
What we can do; however, is change the
organizational structure to make it more efficient

and to allow for ‘the creative abilities .of those

that is what I.am suggesting today.
* i o ,
We have hamed a number bfedifferent

strategies -- 1eadersh1p training, in- serv1ce traxnxng

programs for 50 states, 40 resea'ch proaects, a

have costed this out: What massive amount of money

would this add up to? It adds up to $40 million.- Now,

BURT REPORTING ABEBDCIATES
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my experience in Washington is that $40 million doesn'p
even show up in tne budget of the United States. 1t
is merely an asterisk, because-nothing lower than

850 million is even worth writing down.

So, for the cost of $40 million, we can
prbvide'ieéderéﬁiﬁ training; iﬁ-ééfviéé traiﬁihg,

'

tions énd;.fbr'that Very small amount of catalytic»-“

, méﬁé§"wé can do é’gféét'aéai to %mprbve the educa-'

cansrder recommendlng to the Secretary of Education.

" some of these ‘kinds of concepts and ideas. Thapk you

'Gér§'ﬁﬁéh; (Applause

Coumisgioner BAKER: Thank you; Professor
Gallagher féi so expertly showing us the social and |
socxetal context in whlch we may mcve- |

'Dr: Klnsbourne is now wrlltng to. illustrat*

.the BEEér element the role of the 1nd1v1dua1 the
qﬁalltles of the human. being. br; Klnsbou?ne is the
D1rector of the Department of Behavroral Neurology,
ét the Euntce Kennedy Shriver Center in Whltham

Dr. MARCEL\KjZSBOURNE, ﬁeﬁﬁeré of the
Caﬁﬁiééiaﬁ; ladies and géﬁtiéméﬁ:

.
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The brain determines the intellectuadl
ootentizl. Experience detérmines the extent to whiech

it can be realized. The diversity -- can you hear me

.zt the back? (Cries of "N&!')

Dr: KINSBOURNE. Well, why could you hear him?®
(Laughtér.)
achieve, the:e'wouldistill be tremendous diversxty
in accompllshment Given the faét thét é:’('p’érién'f:é

as such dlffers greatly, there is even more d1vers1ty

in eccompllshment:

The 1mportant polnt is that there is-no

ki nd of experience whlch can push up the potent1a1

set by the onlogxeal llﬁltétlbﬁé'Df:th@*btaiﬁ, but

there are many kinds of experiences that can pull it

down.

"It follows from this that, Within éﬁy.‘
huroan group, any ethnlc or soexo«economn: sa:'ple,
but none of them wlll reellze thélf potentlal unless
they are also afforded the opportunxty to do so.:

Gan we tell frbm the human hcaln hUW Well
it functioos or Will'funct;on? As 'your Chairman

pointed out, there are quite a few neurons in that

o N A
BURT ﬁEPURT!NB; ABSBS0OCIATES
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year by year:. For all I know, thé faster we lose

r
\

brain. Some Brains are bigger than others, perhaps

beeause_they are full of ‘meurons or sometrmes because.
they are full of water. However, it is important €6
reallze that the Size of the brain is hebihaieatiBB
of how well it works. -This heEBﬁeé iaaéaiatéiy |

obv1ous as ‘we - consrder that the male brain is some

20 per eeht larger ‘than the female braln;;and yet

men know in their hearts that women are smarter.

Nor ihd;*d is it the number of synapses;

although they are 1mperfect1y named . ih faetr ybu

reaches a'péak at age 18'months; and it deereases

7

:thém, the hetter“we,dp. I am not assertlng thlS, it

is one of three p0551b111t1es of what foes on.
So 1t is not; 1n fact the hardware..~it

'

is the pattern of usage of that hardware, whxch is
limiting; and I wiil return to thls.
‘Now, what factors, early factors can '

éfféct the. evolution of brain maturation and its

;ultrmate excellence? There are organic factors,

,théré'aré eszonential = factors. jeértaiﬁlyg éariy'

‘BURT REPORTING ASSOCIATES
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the case:

155t that ultimate function ife limited. But I would
like to éﬁbﬁééiié that that degree of malnutrition:

that degree of deprivation, is rare in this country.

and it is riot ﬁéfﬁiééiBié to writé off the children

of the underpr1v11eged as probably having been

damaged with regard to Eﬁeif'ﬁbﬁéﬁtiai; that is oot

| The brain is'gfégay for nutrition. It

sucks it from the Bbdy 'it is the iéét-part“ofeﬁﬁe
body to suffer from even sevete.méiﬁEEEiEiBEL

But how about malnutrition of the mind?

‘How about deprlvatlon of.experlence9 LéE.Eé4i116§-

trate for you how thls works and how 1t does not work

six to nine_mbﬁiﬁé; with a éondition SUCh as diglbcé-
tion of- the hxps, whlch is sometlmes “done. During
thxs perlod of tlme, that Chlld cannot move. Wﬁeh

the cast is removed he does not functlon at a three—

. ;

ﬁeﬁfﬁ ééé ef méturity;.hé is at the one-year level.
'Tﬁé Brein conErbi'ééEEéié have maturéd,_régerdléss
‘of whether the act1v1ty has occurred: fﬁé same is
the cé e -for mental development No type of
eiﬁteiieeéﬁéi §EéEVétibﬁ can limit the elaboration of

2l
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- starvation of the mind does not . have i1t effects. It

mot ivat ions. They are the adoptxon of maladapt1ve
"styles, of-tenszons and manxpulations and-magical

'thinking, xnstead of effectxve effort.

go. It is not so iiiucii'tiié inculcation of informa-

_ refiectxve style drxven by intellectnal curxoszty.-

And to anttcxpate my later pOInt* those teachers who

.

36
circuitry in the brain; and it is not the case at. that
'criti'ca'i period, beyond which tige what has not been

learned cannot be 1earned*

There are éritiééi periods for certain ducks;

but there are not crxtxcal perxods for people éo

it is not the case that somethxng lost eariy cannot
bevrecovered. If early~1nterveot1oﬁ has not oceurred,

let's have 1ate intervention. There is no time at
nere _
Whi’ch we eéﬁﬁot :L_iitérVéﬁé.
-ﬁ&wé%éf; that is not to aséeft that éafiy'
has béry Eérioiié obvious oﬁe§§ but they are not of

the ntellect but of the emotions. They are attl-udes;

»Ahd if those gifted who are, in fact, in
deprived circumstances, to be enabled to realize -

their 56téﬁtiéi} that is where the effort has to

tion. Information is avaxiasié: 1t is there and

you will :firid it out. It is in tiie modeling of a

BURT REPORTING ASSOCIATES |
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can model that style are the appropriate teachers for

éo; then. the 6556rtﬁnitiesfthat are

<1ntellectual life. Enrichment 1s a delusion.
Enrichment cannot rarse the potential of the brain

It is the extent to Wthh a person 1s w1111ng to pay

attention tb matters intellectual ‘that determines
-

,.

‘Let me define mental 1life in relatlon to

the reaction of the rntellect 1nto learning, under-

giﬁénaing; énd discovery. How are they limited by

‘brain?

Learning, not at all. It is possible for

people who are severely retarded to know an awful lot

The Board had an idiot, savan who,; with an I. Q. of

- minus something, kﬁawg,all the ministers of Bulgaria,

¥

;with legitimate liaisons and combrnations. . If one,
{péis enough selective attention to anything, one wrll

know 1t whatever the" level ‘of one's function.'

Is there any limit in the brain to how
much ééﬁ‘sé known ? There is noue. And I will

illustrate this w1th the interesting example of

bilingualism

BURT REPORTING ASSOCIATES
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. - People have'wondered if there is a

iéngaégé area and there is; for the ftrst language;
where - does the second language sit? And where does
the third language sit? And those people who are
members of the Commission who know four to eight to
twelve languages, how can they keep them within their

heads? : . . N
Time after time, it has been found that.

this is a vain pursuit: The same neurons that do the

ftrst Ianguage do the second do the thlrd do the
fourth, do th'e.fi'fth..° The same equipment can be used
for endlessly diverse purposes: |
-sog'for-knowiééges.there is space; for
understanding, ot so much. That is a matter -of
brain métﬁiation and qﬁité an extension of it. At -

. what level of complexlty can matters be understood

-

for aiéééeéfy of infoiﬁétion. To what éitéht.één a

”

person go beyond the 1nformation glven and make his

o }
o}
T
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you W111 be, pi'és*dl but you cannot teach it. But
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you have it.
far spoken about unlversals of the braln But how
about diverse styles? I have méﬁtiaﬁéa;iﬁéfféetiVéf
@ o L L i
Stylés versus effective styles; but how about differen

styles, equally effective, for different purposes:

It is the case, and we know this' from previous studies|,

that there is no one iﬁtéiiéctf But there are méhy

s —

synthetlc. f course, there are those but there are

many more. Just Because there are two halves of the ~

Awbrain doesn t. mean there are two halves to the

4

inte 11ect;
’ fhéré are ﬁéﬁyi-many forms of iﬁteiiiéeﬁéé:’

ThEﬁf scmetlmes; there is a cycircél
reiatlonshrp, somettmes related to one thlng, §ome -

times to another‘ Thls is.approprlate for a

dlver51fied complex soc1ety

22

23

-

Rﬁdwi.thét each of us has in our heads strength;
which we flaunt, weaknesses; which we cautiously
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weakness? Obviwmsly, we should capltallze on the

éfféﬁé?:ﬁ'éha teach survival skills in’the area of
weakness, so that the person

- e J
barriers, not the artrfreial barrlers that rectlfy

an overburdened school system but real barriers s0

that we may move effectlvely in society and then a

exercise their skills they actually have because those

are needed.

the gifted requ1re 1s not SO much extra trme to learn

1f they have role models that 1mpe1

them to be drxven by the1r own curlosity,

they will

'teacher could endure.

pat 1n the extra time way beyond what any schooi

The 1mportant thlng is to

%

present to them the example. of something with a’

genu1ne d151nterested love of knowledge.

-Géﬁﬁétitiﬁénééé?

éomﬁétitiVe’ SS ith other chlldren be the spur

hécanse, then; all you can ever do is a little bit
better than the next person, and how goo&‘ s that?

You have to compete with yourself; and that never

ends’. - . L

- . . So, with regard to the gifted person, and

Not by any means s&oﬁid'

LI







o

EN

'sy Ehiss_i'mean the really gifted person, -- not the

€op 5 per cent; not even the top 1 per cent, but tha

réally gifted person we are talking about .-- you don't

¥

 need teachers with special skills and training and

. curricula: You need teachers who are inspirational.

N

* And, thefe is one more thing that you need.

To be gl”ted 1s ‘to be exceptlonai To be exceptional
Iis a potentlal mlsfortune To be glftéa'iéito be

dlfferent. It is maladaptlvei You are weird. Wﬁif
xnterests ' thew does not interest you.: You try very

.hard to pretend to be ordinary You put on your dark

intellectual giasses You pretend to be dumb. But

you cannot get away w1th 1t because they reallze that

you are cheatlng, that you are reaiiy smart.

To bé gifted means that you are going to.

. have a mhcﬁ harder time in life.

About 500 years ago; a eﬁiﬁéﬁéﬁ; with
whom I am otherwise not acquainted wrote the followin

Eﬁoﬁéﬁé;4 Famxies, when a child 4is born, hope that }'

e w111 be intelligedt. I, through intelligence,

*hhav*ng ruined my own life, cén oniy bﬁbé'ﬁbéﬁ ﬁy,éon:

,conclude a tranqu11 existence by-becoming a cablnet"
‘ministet." (Laughter:)

BUORT REPDRTING ABSDCIA‘I‘EB
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what we face in-the societal Cbhtext'that Dr.

'Associate Director of the Bureau of Education Research
at the University of Connecticut, has agreed to speak |

to us. Dr. Renzulli.

am pleased to have this opportinity to-address the

- Commission and am delighted with the remarks of both

 gée a signal from the back-that they -- is .this better

Let me appeal to you not’ to envy the
giftéa;.saé to sympathize with them. And let me urge
the Commission to'consider thetatﬁey not only leave:
opportunlty, but also support: Tﬁéﬁkﬂyeﬁ; }{Aﬁﬁiéﬁse;j

Comm1ss101 BAKER Thank you, Dr. kiﬁsbogiﬁés:
for thisihSightfuiand eiegant assessment of what we.

can expect from the individual. And that; along with

Gallagher has told us of, 1eads us to begxn to talk

about the. ways these two can come together and how

Dr. Gallagher has so adept;y,characterlzed;

On this, Dr: Joseph Renzulli, the

'Dr. JOSEPH RENZULLI: Thank you very much: I

ﬁf; Kinsbourne and EE Galiagher.. I think tﬁéi

I would like to spend -- I am sorry. I

3
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43 | "

- I gave a talk one time and a person put

their hand up at the back and said ‘they couldn't hear.

/

me- And someone sald "Well I am in thé-front- I

Ean hear and I w1ll/be glad to exchange seats with

you." So:4- (laughter)

- . : would like to really restrict my
< 7 . N
remarks to two/specific area é one being the areas

of regular cﬁériculum that I think need to be

éansidétéd in meeting the needs of brlght youngsters

and, secondly, s ome of the klnds of program designs

in the education of more ablé ybuth.
¥ Eﬁia" one of the great tragedies of the
egalitarian era of the isoa;ig that, in some ways,

we reduced the amounts of rlgor that wéré_ordinaril§

v

representatrve of American edueation and the result
of thls has been a decline in SAT scores,,all the
storresfthat you folks know; |

A report released recently by the

7'Education Products Information Exchange, whiéh lé a

non- -profit consumer educational research organlzation
in New York, I think hlghlights dramatically some of

these kinds of deélining scores and thé reasons for

,them.

Bun'r REPORTING ASSDOCIATES
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44
1 would like to quote Eo you from a brief |’
report on 2 study of textbook content. . "Sixty .per

cent of the fourth graders in non-disadvantaged

zéchbblé were able to score over 80 per cent on tests

‘of the content of their math texts before they had

used the textbopks for the school year: Similar
findings were reported on tests of .textbook content -

with students in fourth and tenth grade science and

ténth grade social studies:"

‘1 think that this. klnd of research high-

iighté the fact that there is‘ln ‘the so-called

_'regular currrculum a tremendous amount of lack of

challenge. When that many young people know the

subject matter of therr prescrxbed courses before

they ever set foot in the classroom I thlnk we -

'realize that a great deal of the trme of our highly

able youth is being wasted

o A fiore recent report from Phi . Delta Kappa-

‘ﬁagazinef by Mlchaei erst and I qubte, "Meanwhi le,

' wrth regard to the content and materrals, a sample

R

of U. S. textbook pubixshers agreed that their text -

books had dropped two grade levels in’ dlfflcuity over

,the last ten to fifteen years

. BURT REPnRTINa ASBOCIATES
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Caleornxa trIed to reserve two s.’tots on the statewxde

-

éddﬁtlﬁn list fbr téktbbbks that Qbfjild éhélléﬁgé thé

‘top one-thlrd studénts, no publisher had: a book to

present: 'iﬁé?“&ﬁﬁi&'&ﬁi? suggest reissuing text books
uld only S |

 from thé late sixties, wﬁiéh'aré ﬁ6w~ﬁﬁaeeéptabié :

becuase of 1naccurate portrayals of women or mrnorx—

ties, ‘or wr1t1ng new texts, which would 1nvolve at

least three to five years. in 660e16pﬁént.“
i think that, ‘once eéain;.EﬁiéjﬁiéﬁiiéﬁEé the

-

I think that the other point that I would iike -

to make and that a great ‘deal of our work at the

University of Connecticut has been focused upon is

giving greater attention to a broader conception of

'giffeaness. I was deii@hﬁea to hear Dr. iéiﬁsﬁéiifﬁé'

gifted and taiéﬁtéé
So I would like to repert to you very brxefly

this mernzng on some’ research that has been goxng on

- at the University bf CGnnecticut that has been entered

into the record in the materials that have been éﬁb—

mitted to the Cbﬁmiesibﬁ. Four years égb; with the -

-
(_‘,,‘__\




[N

_ Department of Eaaéétion; we were given_permissiaﬁjia

_the'top 15 to 25 per cent in any glven school district.

“their sieeves,and-the next 15 per cent were faded:

.,.

46

expand. our conceptlon of glftedness and the number

of youngsters served in programs for the glfted and

talented from the existing tradltlonal top 5 per cent;

as ””’uréd by achievement” 1nte1i1gence, and aptltuoe,

tests, to a somewhat broader concept1on that 1nc1uded

These youngsters were provrded any and all of the

top 5. per cent d1d not go around w1th arm bands on

Ehey weré 1Saigfiagaissa51é as far as the amounts of
servxces that were prov1ded '-.. :_ I
’ Through a variety of research studles,
looking at- both cognltlve and affected growth of
these youngsters we found that there were no maJor

dlrlerences in the qualxty of work that was produced

[

P

students out there tkan we ordlnarxly seem to be able
to ‘serve through exlstlng guidelines and procedures.'

I am amazed at the people who walk in with a statisti

N . BURT REPORTING ASSOCIATES
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' and hlghlyrcapable youngsters in ﬁhatever Schcel

~,been‘enrolled in schaols wh1ch are more prestlgious,

E says,; ''We have 1. C nlrllon 01*tec youngsters

m\

or '"The top_2 or 3 cr-j‘per_cent-or the pprlHtth'iS
gifted:" I Béiiéeé'zﬁaﬁ a lot 1éigéi petcentage of

society; tﬁaiﬂy-youngstéré who hé-Vé-gbné‘ to the
better schools and had better educational opportunitig
r do belxé\ié tﬁ'o*ugh— and as Dr. i{{neb'o'urr
polnted out that these youngsters ex15t in-all gEBﬁpé,
and 1 think thar we. need ‘to create the kinds of
vehicles whereby h1ghly-able and hlghly potential
drstrict they happen to be a student 1n whether it
be a very préstlglous and well-endowed publxc or:
private §aﬁaai of whether it be in a small rural or
1nner clty school that we create in these klnds of

schools the coportunlties for highly-able youngsters

to have a cnmpetltive edge w1th children Who happen,

[l

‘would like to just simply reinforce

Bun'r REPDRTING Assncm'rt-:a
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My colleagues. have ably discussed the organizational,

48 |

things that Dr. Gallagher said about the  kinds of

support that the field of gifted and talented needs.

We havé limped aleng for many, many years on very

Sméii:éha»éimb§t ﬁbn-éxiSteﬁt suppbri ‘wﬁeﬁ you 166E

'.at it 1n comparxson with other areas of education

- if we- are going to be able to provide ‘a better

education for these youngsters.

Thank you very much. (Applause )

Comnissioner BAKER. Thank you, Dr: ﬁéaiaiiii‘

for thls skillful abstract of the work that you have

contrxbuted yourself §o miuch to, and that gives us

_é furthér approach to the matier of joiﬁiﬁg Eﬁ":

.indxviduai with the soc1eta1 resources for developmenu

In that same ve1n “we now have the

'pleasure of hearing from Br David Feldman Assdciété‘
Prﬁfésébt at the Eliot -Pearson Department of Ch11d

'Study, Tufts University-

- br. DAVID FELDMAN. Thank you, My. Chaimman..

BUHT REPDRTING ABBD-IA‘I’EB
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. the biologicél and the currlcula aspects of issues
_pertaxnxng to gifted and talented chlldren My own
remarks w1ll focus on conceptual reorganxzat:on; It

- is my. feellng tﬁat if. thxs noble and well~intentioned

. colleapues have focused on.

fExcellence , published now. more than 20 years ago.

-lt reads: . '%n<excellent plumber is 1nfin1te1y more

f

exercise is to have any reallzable 1mpact, 1t is’ g01ng

to ‘require major conceptual reth Eing of this fteld

as well as the more practical aspects that my

I would like to begin my.remarks; Mr. .

Chairman, with a quote from johﬁ éardﬁefié book,

admirable than an incompetent phxlosopher.
.The society which scorns excellence in
‘ﬁlﬁﬁﬁlﬁg bécaﬁee plumblng is a humble actiéitil
.and tolerates ahoddiﬁess in philosophy becads
It is an exalted activ1ty will have nelther
good plumbing nor good phi osppﬁy Nexther
'dité pipes nor ité-theotleQQWilllhold water.
There are three observations I wish to
make about the aﬁfféaf ététéfoé affairs in tﬁé fiéia
of gxfteditalented educatlon which are inspired by
John Gardner‘s”words:- Tﬁese'three,points will lead

v

ih turn to three suggestions for revising current

BURT REPORTING ASSOCIATES
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1 ., - conceptlons of ta]:ent and taient deve10pment r:ti'iéi;ly
3 I wrll offer three recommendatlons for the future
5_ . The oyerall purpose of_my~remarks 1srto suggesttht :,
-4 | EEé'Eiﬁé has come for an o'\iéihaui' 'o'£ Eow we reshbnxv
.5 j,to. extraordlnary capablllty 1n our chlldren, th:Ls
6 " should be done ‘at the. practrca]: ]:eve]: at the
71 cohceptual 1eve1 and at the policy level as well.
8 R _ o ulftedness ir America ,‘ at 1east ln§6f§r
9 as the notion has mani fes ted itéélf in pubhc ¢
10 ' | é’du’cét_ion— is almost s&nonymous w1th general academic
i _ promise. Tc be labeled gifted has meant, withyfew
2| exceptions, to have scored better than about 98% of
i3 rone"s pee.rs. on a stanelérdioed IQ 'teét:_'; The price of
4 é&iﬁiééi‘én..fforf-the vast wajority of programs was and :
i5]| - is set by this standard. Sometimes the tendercy to
el ase IQ_goes,tovriai§6166§véitréﬁéé;':A year of 50 ago
.'v,,ﬁ | - ‘thete was a summer dance program in a town not- far
|| . from Boston whereeven the most §£aﬁigiag young dancer
19 had to fulfa;ll the cr1terion sét for admlssion. 130
2 o '-IQ or above. So my first observation is that gifted- .
21 ness in the Amer:tcan publi;c education system means
ol high IQ. High IQ, in tutn, is an’'indicator of general
5 . academic talent;. the 'capaBi:]::tty to do we]_:]: in standard
- 'school situations. It is almost as if we had decide;i
, ' ' 565‘? REPORTING [\EEEEiA‘?EE
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that giftedness was to ‘be aéfinéa as stréngth in

' phllosophy and all our children are ranked ln terms

of how promtsing they are in phrlosophy, even though

1

T wWe actually need (or ern_ant) very few.phllosophets;

The fact that gifté&néés Eéﬁ&é‘fa be
i

second observation that for a person to be labeled‘
gifted in Amerxca is to be gtven a promissory note

éBbUt his or her future. it is a. predlction that a-.
-given child will grow up and do something significant

or wathwhiié, At the time the label is conferred,

encouraging if the promissory note indeed predicted
-accurateiy who would and who wouid not make positive
\contributions to society, it is clear from the famDUS‘
'Terman study in California and, from others Eﬁét 1Q
&is.only a crude predictor.of-ruture success. And it,
predicts.success not'et.éii in many fields like art

1Q: "What does a gifted child do when he or she
érowe‘up?"' the anéwet ﬁbuld-héve_tb-ué similat to

where a six hundred pound gorilla sleeps: Anything he

BURT REPORTING ASSOCIATES
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has been éiééé&é& but IQ ItSEIf tells very llttle

‘about what that ch01ce might be:’ And it tells us even

the tendency to sort out the populace Into gifted and

.not gifted groups has been to create‘pern1c1ous

it'is therefore not status per se that is the problem;

_ in the classroom. I am simply arguing that exclusive

-

1égs about how £0 help make a choice into real

ﬁéfiprmance;

My th1rd point is that a chsequence of

3

status divisions among our children. John Gardner
argued in Excellence that status differences are a
natuzal consequence of different levels of pérformance|
it iéséihittagz status that is objectionable and that
we ‘rightly ¢ai1 “éiiéiéﬁ{“ For Gardner; the:éritiCéi
poInt is that status should be earned through éﬁstéiﬁé
é£Cé11eht perfbrmance’- It is not at ait surprxslng

that people resent the label "gifted" belng conferred

on the Eésis of. performlng well once on a test.

1 shouid stress at this p01nt that my

'ﬁéed,fbt;prbgrams fqr students wﬁo,are-academlcally‘

talentéd and who would profit from greater challenge -

Bun’r ﬁspnn'rma Assocm‘rss
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B academic promise is only t’ri'o"d’e’stly pré'dl'ctlvé of fcéé'l

L

talent to general academic’ potentlal' Tho

tntlonallzes and helps ensure thet only,those student%

' the effort is- not always successful.

academic talent as one among a vartety of potentia lly

'Vélﬁéﬁlé gifts.

have proposed.

problematlc‘on three counts : One, it tends to limit

I'wo, general

world excellence, and Three— glftedness as - IQ tends

to confer status_prxor ‘to one's Bavxng'genuxnely

it‘ﬁay be that if we were forced to choose

a single criterxion for gxftedness,_IQ would not be a

?iom’my studles of child prodlgles,

4

bad choics.
But there is nothing whatsoever (other than perhaps
1nert1a) to make us use a 51ng1e predxctor As -
'thlngs stand the emphasrs on general academic talent

in select1on for programs for glfted students insti-

who' demonstrate such capability are officially
encouraged to develop their full ootentiel;' Fortunate

éuppose'we were to éonsidér general

Iﬁ ﬁtlﬁtlpléf this is what the most

In addltionrto academic promise,

ly,

BURT REPORTING ASBOCIATES
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1

1eadersh1p and physltal ablllty; As a practrcal matter;{

as much evxdence‘to.suggest that 98% of the populati o1

’-l.\ .
w0

there are references to spec1f1c talents,vcreat1v1ty,

however, this expanded definition bf_giftédrjegg is
more promise than practice. In practice; critexia.
dthér than id are usually considered only when IQ °

data are ambiguous or margrnal In bther ﬁcrds'

hxgh test performance is ﬁecessary, but if a student .
scares.siighﬁiy'Beiﬁw thevIQ.cut-off for agwi551on,to

edﬁéidered. This leaves us substantiaily where we
started.

In a small study I did in Minnesota
several years ago, I showed that criteria for
admISStDn to~g1fted programs are almost always

amblgucus and arbltrgry* The study showed that almost

every chrid in a typrcal classroom mlght be selectéd

for a hypothetlcal spe01al program based only on

crlterla that:are-now commonly used_rn eehool
I ’. N i

systems around the ébuﬁtry ~ In other words, there is

-

"gifted" according to one or more Of thé=u§uai

selection criteria as there is eVi&éBéé to suggest

2% are. gifted. In this kind of situation; it seems

advisable to suspend judgment about the nature and

.
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1| . extent of iftedness in our 55;35_155&65 until éiéé’fé'i
2 notions of just what is meant are forthcoming.
3 ' ._ \l My first alternmative suggestion, then, is
4 ' that we begin to think of giftedness on a more spée_if’ié
5 : _basis. General academic potential is certainly
6l - valuable and should be;eﬁé6uiégé& but it would be.
71| unwise to Eet the tﬁtﬁie bf he country on 1dent1fy1ng
8 and Suppbrtlng only those who pass muster on an IQ
9 test. ' Indeed the so-called creatxvxty test mavement
0 ||  was begun in the 1950's betause IQ had proven to be
;_11 ~_ inadequate in predlctlng innovative thinking or
rz lea"dei:éhip'di.itiri'g— the Second World War. Ui:if'o’tti.iriété_:iy;
13 we are still virtually no better off today than in
14 1950 in 1dent1fy1ng and encouraglng spec1f1c talent.
15 R Serious conceptual work on the nature of specific
" 18 f'  giftedness is, I believe, requisite to changes it
i ~ policy and ‘ptéétiéé; and this work has fiot been done.
18 : I would éﬁggéét,'ﬁéﬁéééf; that iﬁ~ﬁ§&é566§ fields
19 in the socxety talent is in fact identified, developed
|| and rewarded in very sophisticated ways. Iﬁ:hlgh.
21 . technology, §E6fé§§16ﬁéi sports; the media; éﬁfgéfy;
o] and pilot trainihg it 'is unlikely thét individuals |
23 - who are not gifted achieve tSﬁ §6§iti65§;'65; at
24 Yeast, we had better hope not. We may have been
BURT REPORTING ASSOCIATES . ’
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‘children are working or in domains where the connectiop

5¢

ldbkii’ig in the wrong place for ihfoﬁﬁétidh abotit how
to 1aent1*y and" uevelop talen

4 related point is that giétéaﬁégs could

well be conceived as p 'formance at an impressive
‘1e6é1 iﬁ a gibeﬁ fi 1d rather than as a éeheréi"

Lewis Terman iﬁ[1920 believed that high IQ_Wéé.é
prefeq&ieite,tp distinguished achievement iﬁ‘ﬁirtﬁéiiﬁ

any fieids'But this has turned out not to be true.

The best predictor of future achrevement is present
aeh;evement.l And the more spec1f1c the achlevement
thevBetter; iIf one wants to predlct who 'will be a
haiiet.déheer— a physicist, a mechanic, of a teacher,

the best evidence is performance in these domalns or

ultlmately pursue as adults, certain &i§tiﬁéti6é

patternsof chi lde behavior may be related to certaln,

It makes sense,; then, to think about

identification of gifted children “v observing their

performance within the specific domains in which
’ . L - S

!
| o
N :

. BURT REPORTI




57,

! £5 adult performance is clearly demonstrated: The

3 considered reflections of master practitioners in a

3| field are most likely o unearth the key variable..

4 ' I am suggesring that our way of 1ook1ng at glftedness

5 : would be improved if performance within a specific -

8 ) aamai’n were emphasized:. The word "géﬁ-iiié"; after

7 - all, orlglnally referred to a person's unique,

8| eﬁééiai qualities or gifﬁé as they were manifested

9 . in actual performance. We would do well to recapture|

10 some of that meaning in our current view of giftéaﬁéss.

wll | It should be clear that Ehe Ewo alternative

2 || s chéﬁge’s in out view of giftéanéeé I have JUSt pro-

13 pbsed wou ld help reduce the elltlsm 1nherent in

14 ': current pollcy and practlce.. If glfteaﬁeéé were

i5 || 'seen as the use of one or a comblnatlon of several

16 - talents, it would heip prevent the szmple dichotomy

17|| - created by general ‘academic promise or tne . lack of

18 it. Oﬂe couid revealipromlse in'a SPEC1f1C réélm

19  without, or in eaaiti'o”ri to, showing general academic

20| capability; "Ba if a ctual performance within &_ .

21  specific field were taken as a primary é;iféi{iéﬁ for

22 being labeled gifted, then status would be conferred

23| . as. a function of demonstrated éi&ééiiéri_ce, an inherently
less arpitrary way of doing things: It is 513’6}
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1| likely that -prediction of future excellence noui&lbé
2 'ﬁbfé>aééﬁfaté since eariy promise wituin a tield

3 » {such ‘as poetry OF SpoOrts 65’561itié§5 is most likely
z £0 be related to later achievement. Tnis way OT

(94

.looklng at gltted' ss is nonelitist 1in tne sense tnat

8| & individuals nave to earn tneir status and continue to
7 . db'éé by aétual aéniéVémént. it is my”impression
8 that few people resent genurne exceilénéé and tne
9 rewards that it brlngs.
10 ' B ' >. To. summarize, then my three éuggéStibns
1; for féﬁfiénting‘our thinking aboutrglftedness are
ié. A .(l) that we conceive of talent as tak:ng many speérfic -
13 i forms, (2) that the desrgnatxon gxfted be bestowed |
14 661§ ‘based upon a'c'tu'al achiéizémént Within valned
LN admains of activity; éﬁ&,fiﬁéii? (35 that status be
16 .; 'dlrectly tled to achxevement- in other words, the
;,17 ‘ develnpment of human potentlal be seen as a fundament?lly
18 || | ﬁbﬁé]ltlstgendeavor2~ |
19 It is one thing to redirect our conceptual
20 framework abbut glftedness. it is another thing tb~h'
51 draw from this orientation reasonable iﬁpiicatione.
22 for fosterlng'excellence thrnugh é&ﬁéatinn; In my
23 | remaining remarks I w*ll propose for discussion some
changes in educatlon that mlght follvw from what i
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ment is a complex function of how well coordinmated

the resources are in the child's enviromment:

distinguish between two broad goals of public educa-

" tion: basic skills; and what I wiil call pptional

‘refers to being very good at the former, while I am

‘proposing that giftedness in the future be much more

- identified with the latter: By optional skills I-

refer to the many possible worthwhile pursuits that
our society offers and/or encourages. These tend to,

~

be found-- if they are found at all--scattered through
the school curriculum and the school day in the form

. of school. I believe that the basic skills function

6f-pubiic education might profitably be condensed
of tﬁé'day could be spent in pursuit of optional
skills:

The schools themselves may well be

inadequate for offering the variety and quality of

optional skiiis_ﬁéCééééry to engage the energies of
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all students. But if thé two funCtions5 basic skills

and optional skills, were drstrngurshed it'is

among severel institutions offering opportunrtres-

7 for téient development. Bu ”és ; industry; agricul-

ture, technology government the arts,; media,

medlcal facrlrtres, sports teams, univer51t1es,

researeh instltutes5 linions, etc. mlght become more

formally 1nvolved in the educatxonal process.

Apprenticeships; mentorships, intérnsh1p§5 assitant=

with those who work in: f1e1ds in whlch excellence
may "be manifested and at the same time.put them_in

greater touch with the adult generation as well; a

'not ins ig ficant fringe benefit of such an approach.

My second fééaaﬁéﬁaétiaﬁ"is ‘that serious

considerétion be given to a national effort to

-replace current measures of generai academxc promise'

ﬁitb ﬁoré_refrnEd—rspécifib diagnostic instriments

consistent with the view of talent and excellence
reflected in this testimony. Although such tests

have had and will continue to have uﬁuﬁy for
clinical and broad aiégnostxc purposes, théy ‘stand in

BURT Rspon'rma Assocm‘res S .
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1 the way of reorientating our thinking about excellence.

o0

It will take a ﬁéjéi;fééééféﬁ'éﬁa deve lopment effort
3. to produce alternative measures that are as practical
41l ' and easy to use as. the existing ones: Until such an

effort is begun it will be extremely difficult; if

o

64 not impossible, to change current practice and

-l

therefore transcend existing assumptions about

8|l potential for excellence and how to develop it.

1 ~ coordination of the forces, family, peers, siblings,

12|  teachers; mentors, technologies, histprical‘condition%,a
13 - that bring about extraordinary achievement: I have -
14 called this cobrdination.co-incidence. . Good work

15| has been begun by colleagues like Jeanne Bamberger,
16 . Benjamin ﬁibé? éﬁd ﬁihéiy-ésikééﬁtmikéiyi; ﬁbﬁé:&

17 Gardner, Howard Gruber and, if I may be so. immodest
s to séy-épjjih'my.GWh tesearch with child ﬁtbdigiééa |

19| But with a matter as complex as this one, it is

20 . sutely an uﬁdététéﬁéht to ééy that it will take some
21 of the best efforts of, yes, some of our most gifted
2 | reseazchers; to begin to shed some light oniit: The
éé_ ' ‘,§Xi§£éh§é'bf.é groupASUCH as the ﬁééipﬁéi Commission
2| on Excellence in Education is the sort of force that

s
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iy - may help catalyZe the research and - deveiopment effort.
2 i | To return in conelusion; to John .
3 . ‘Gardner s statement for a moment, we wouid do well
4 to d1rect our: efforts taward va1u1ng excellence in as
5 many forms and in as many f1e1ds as our 1magrnatrons
6 and resources w111 allowf Both ourx plumbers and our
7 i ‘ﬁﬁii6s6§ﬁers deserve respect for puttlng forth the1r~
8 | best effbrts and rewarded when these effcrts lead to‘
>§ - excellent ﬁerformance; yeur job'is to learn how to
10| help those who would be excellent plumbers do so,
11 and encourage those who would be mediocte p’hii'cié’cpﬁéra
2 to direct Eﬁeirienergiés éiééﬁﬁéré.; Then Bnth our
18] drains and our ideas will withstand the pressures
1| 'that_are sure to strain Eﬁém in tﬁe years;tb'ecme;
15|  Thank 'yaa; (Applauseé.) » _
16 o v Eﬁtﬁﬁiissiﬁner BAKER: 'fhank you; Prbfésébr
17 || Feidman, for your kfen ana ysis and stimulus about
18 || what to do with these matters: "
9 - 1 thank the speakers, also, for their
2 || 'nbservance of time. They have achieved an elegant_
21 balance5 indeed between what 15 sa1d and what 1s o
2| known: R |
23|l ' We shall proceed Giaﬁ-ené diséﬁssibn
2 presently, but I would like to take a moment to sﬁeak
~ BUE'i' ﬁspanrma Assacmrss -
Q : ) . a § “;
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1 o on behalf of the Comm1s51on about the ways we have
'? " been able to get into the matters which you h&ﬁé jﬁst :
3 _ Béé?d being aiséusséa'with,such sR111~th1s’morn1ng,
3l . and that is through staff §e§§6EE from Wésﬁiﬁgféﬁ of
5 | extraordinary merit: -
6 : .~ We are, éftét allf making.repﬁrts to the
T American people, to our natlonal commﬁﬁify, whxch is
8 | S0 warmiy represented here this morning and, thereforé;
9 . welcome a chsnce to point out that our Executive
SN S b’i'*recér}f, Dr. Mia_;:on'sgidbe'rg, his associates on this
nfl o 'p’éftiéﬁiaf ’o’é"c'ési.b’ti— Ms. Mollie McAdams, Peter Gerber,
12 ’ Mrs. Tynan Mr. Tumlinson, and Glefor& Edelman have |
13 -sxmply been the key resources for Us to find the;
‘i4; | inslghts and knowledge whlrh we are so apprecxatsng
5] - now: |
6 || - . . similarly, we want to repqrc, as an
1wl | independent commission of the Secretaty of the
18 . Government, about the very hiéh help we have had
19 _‘ ftﬁm.the bePifEﬁéﬁé-Bf E&ﬁééEiBB; in many fefﬁs; and
2 : I wouid ‘hope’ that Mr. Wayne Rdberts, who is the
. §1 : reglonal représ ntative of Secretary Bell in this
22 . avea, might be with us and wilixng *a comment: on the
 23 - activities related to these studles in thlS reglon.
léé ::. " is ﬁt ‘Roberts here9 o
e - . BURT REPDRTING A.SSOCIATES
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(No response.)

Commissioner BAKER. If not, I know that he

" would have said the things that would have helped us

in this respect.
I am also happy to note that Professor
Gerald Hclton, -5mi§si6nét ﬁbitoh of the National

:Cbmmiésibn, has jﬁiﬁé&fﬁé He is also one of our

 We now take pleasure in moving- to the

discussion in which the Commissioners will work with
the speakers, and they été.iﬁvitéd‘ﬁb cross-connect
'and cibss-téikviﬁ éﬁ& way they ﬁi§ﬁ;._fﬁé ﬁéﬁé.ﬁéﬁi&
be, however; that the sound will be respected and |
wi11 pénétr$£e to the far reaches of the chamber.
.This matter of getting t’_ci'thé far reaches of thé .
chanber has séé-n dealt with in various ways, as Di.
At one time, Gecrge Kaufman was observing

ﬁhe-lnauguratlon of one of .his. plays, including an
., actor who was a bxt unable to do the things ‘that the

playwright had éxpéCtéd and, ‘after the first act or
'so, Kaufman sent a note from the rear of the theatre
to Eﬁé’éééﬁf ééying, "I am here in the rear of the

theatre. Wish you were here;' (Laughter:)

BURT REFORTING ASSOCIATES
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I invite any member to perhaps to.begin

our discussion.

Commissioner MARSTON: I have two questrons

that I would like'to ask. The first questlon I would

like to ask is to Dr. Rinshourne, if I may, please.
" Dr: Kinsbourne, would you be so k:nd as to éléBoréte
‘on your statement that a type of teacher is needed to

‘teach the gifted?

Dr: KINSBOURNE. The point that I was briefly -
alludlng to is that in order to give a réally

talented person - and 1 Insrst on the really talented

aptrtude to realrze the potent1a1, genlus belng 90

per cent persplratlon, as you know, that person has
to see it being doneiby.someone;else_whom he respects%1
and see it done well and effectiveiy, and take fire.
being giftéa— being talented, as a state is nothlng.
Actually, actlng it out as someone said, 1s immenseij-
fat;gurng; andﬂoccupies trme exclusxve of all sorts
of fun. The’poet'Yeate compléinéd‘bittérly about
the fact that trying to do what 1§i&1ff cult has
5555%5 much rotted his bones. He coﬁldn_ttdo another

5 O
PR
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~matters totally unconnected with what that excellent

‘teacher, not always the-same one, to lock into and

a person who is inspirational and, also, one who is y

proper role model, not addressing a class of five

66

damn thiﬁg because’he was so focused on doing that
which was ﬁiffi’cuit3 which he did successfully,; as
§6E know: | |

. So, the point that I want to make is

that the very gifted individual, once he has thﬁt :
iﬁpaeaé; will go to his mind; will go to the books;
will go to the library, will, in fact, @brk; sveti qh |

teacher taught Biﬁ,. It doesn't matter what the field |
is in which the teacher is. It is the example of a
good mind functioning that is important.

i Nor does it have to be every teacher;
one a&y'éé enough £o show how it can be &éﬁé;‘iAﬁ&;
when I was teaching at Oxford, I saw this time and |
égéiﬁ; a person coming Qifl a tremendonus mind, but:

h
not knowing what to do with it, and finding one

suddenly take wing.
So, what is important, then, is to find

in 4 sufficient individual relationship to be a

And, again, I point you towards the Oxford|

. BURT REPORTING ASSOCIATES.
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and the rest is routine:

-wondered if you could perhaps enlighten us on some

' field brought to bear upon those:

that is the merit of it; that,

one houx & week,; you get to sit with what ought to

be and occasionally is a person with an excellent

Now, this is just an example. There are
other ways of doing it, but some individuai contact

with somebody terrific is what I was recommending,

Commissioner MARSTON: Thank you very much.

Dr. Renzulli, you spoke accurately, I am afraid, about

the status of our textbooks in this country. I

possible solutions to the improvement: of textbooks. | __

Dr. RENZULLI. I am not sure if I can enlighted

you on some solutions to improvement of textbosks,

except that I think we need to have a re-analysis of

existing textbooks,; with the best minds in any given

I do believe; however; that we need to -

make some modifications for highly-able youth in the
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o

compacting is a procedure whereby we don't necessarily

speed up the curriculum in an accelerated fashion

simply by covering the.same material at a faster rate,
compacting .implies that we eliminate, through some
systematic and very easy-to-use procedures, those kinds|
of ﬁatériais that a youngster Sifeaay kﬁ&égﬂénd need
éat spend time on. . ,
curriculum C'i?ﬁipé:ci:iii’g is part of .an
overall grqéramﬁing-model‘which then, first of all,

sary involvement, but secondiy, and I think more

21

22

‘23

24

'bpgﬁs the door and buys EﬁéAEiﬁé for a wide variety afi

‘different types of enrichment experiences for the types

.specialized Eéééﬁéf or person of like-minded interest
or ability from the community who might serve as a

.fentor or guide to a particular youngster.

importantly  ard dealing with the third stage, Ehe

discovery stage that Dr. Kinsbourne referred to, it

-

of involvement _wi@:i-i., ‘perhaps, a highly-trained or . o

Commissioner MARSTON: If the States of

california and Texas were the ones that adopted such
e ‘
a particular philosophy, then we would have then,

perhaps; across the country. f RN .

BURT REPORTING ASSOCIATES |
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Dr. RENZULLI. Could be. We are trying to
sell it as hard as we can. -

Commissioner CAMPBELL. May I ask Dr:

Gdllagher a ébuplé of thlngs First bf aii; you
suggested a éﬁénge in the 1nfrastructure and 1

/
"would be 1nterested in that. Secondly, how are tﬁe

students chosen for the North Carollna School for
Sciente;and Mathematics?
" Dr. GALLAGHER. All right.
‘commissioner BAKER: Is the microphone working
ail tight tﬁété3 | |
(Crles of ”No D
Dr. GALLAGHER* Weil the change in the Infra-

structure, she asked what can you do to change the

'.structure in a way that can be more effectlve for
-glftéd.édﬁéétlbﬁ? 1 ﬁdﬁld_think tﬁét one of the
Eﬁingé --‘iiwbuidlechb what ﬁg?é féidménzééid; and
that is.the nsed for specific' reseakch and develop
ment funds to develop better 1nstrumentat10n béttéi.-
identification tools. . If you were trying to repair

§bﬁéthing in ybut house you héﬁé two choxces._‘Ynﬁ

either go to your toolboy and use Lhe tools that you

_ have gbt; ot you g0 out and buy some ‘new ones.

[
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haven 't get any cholce. /” ' P

entry ticket to gét in;b the program in the first

suggesting is that we need to go out and buy some -
new ones. Failure to do that méé’ that the schocls

/

i

In the State of North Carolina; in terms.
of the regular program £or .gifted education in the
elementary schools, théy vse & four-dimensional kind

of thing. They use the¢ IQ test, but they also use.
teacher faéiﬁgs. They also use that sustained

place .
But the tools are not there, and we all

téébgﬁiZE that;‘ It takes mBney to develop these

Iﬁ'térmé of the North Carallna Schoqi—Bf
J

Science and Mathematics, agaxn ‘we ask for recommen=- :

el

dations from the school systems.~ A studént cf a

parent can reccmmend zheir own child. When they do -
that* they take apta;tude tests in cience and mathe-
mat1¢§; standard aptltude tests. They get recommenaa«
tions from their school. They write an essay of

their. own as to why they want to do Ehié; which

i
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training base for the training of teachers to work
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thing, in order to get a balance.

‘What they end up with is an extraordinary |

crew of youngsters who have the kind of thing that

Marcel Kinsbourne was talking about. In other words,

these are model teachers; they do research; they

don't just teach. And so they stimulate the youngsteq
in a way that you have to kick them out of the

laboratory in the evening in order to close down the

strate what excellence can do and to demonstrate to

the other school systems in the state to provide a

with gifted and talented students throughout the state|

niques and new procedurés that can be used and picked-

BURT REPORTING ASBSOCIATES
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So it ;s not_Just apvxsolétéd program

designed to help a small number of children: It is

' designed to have a major impact on the entire school

sustem in the State of North Carclina.
 Commissioner HOLTON. First, I would hke to
ép’bivjd’.gi’z’e; I came late from a plar_ﬁ from another
confererce: |
“zoond, wﬁét I heard here iﬁﬁédiﬂtéiﬁ
triggers a ﬁﬁﬁﬁéf of f&ééﬁ&ﬁééé{i One iéarns.fiﬁﬁ
hlstorlcally great mlnds and doers that they ‘need

many of the thlngs that you have been alR;ng about,

fellowship, freedam elbow room to do the things that
they want in a surrounding which Eolerates it at
least, the kind of éﬁﬁﬁéit Efam bétéht§5 textbooks

But what I thlnk I had better ask about

-

f

“here, 1nstead of follow1ng my own personal 1nterests,~

to p01nt out’ that we are natlonal we are nntlonal.

We do want to ma ke recommeudatlons that are usefui

and what I have heard it isn t qulte clear to me --

v

ahd, théreforegri would like to. be enlxghtpned -- to

BURT REPORTING ASSOCIATES
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-what degree the solutions that you see, each in your

against a local or a ‘state pfesenée.

" For ékannie; if I can readily think, the

teacher tralnlng must be at a iéﬁéi,tﬁét ﬁéy be beyond

the capabllrtres mereiy af thelocallty or the states,

or subsidy of texts which they don't sell in the‘

2C thousands or 50 thousands a year because they are

no longer nerng taken serlously by most publ 1shers,

! !

‘own way, in fact,: may invbive a,Federél presence, as

ox money for eyperlnentatlon and research wﬁrch has;

just been mentioned & few mrnutes agb but I didn't

cee that in the literature; or Federal feiiaﬁsﬁiﬁs f6i'

it<§6é§iﬁié; perhaps; to,handle-the,glfted, when they

do turn up..

record atlyu open for a manth I understand §o ybur"

thatfareé. L , .
Dr. GiALLAGHER. I did try to provide that in
my statement, Professor Hoiton; but I think you cama

after 1 geve ié;

Let me revi ew them for you, because I do

GURT REPORTING ASSOCIATES . ‘ s e
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'*tn&t they may:; in fact see greener flelds somewhere

" to California, get sdicatad in Colorado and go to

Ari'dithat ié, whét ‘ean thé Fédé'rél' G'o'v'éxriﬁiérit Idb? )
And I think the answer is that it can be catalytic

in nature; and that catalytic provides small amounts

of funds for very crucial kindefdf things.

QT

Research and development That is clearly
a Federal role. That 1s true in all fields bf
education; as ﬁéii éé‘ﬁééiEB éﬁ&'éEhef dimensiens;'

kinds of activities at the state and lbcal level.
A second is leadership training: Many

states are re51stant to d01ng advanced tralnlng of -

persans or past-docrorarykrnds cf work on the groundv -

else; ’ They may get educated in North Carollna and go

Florida; and all that money was wasted that the state
spent on.that person, from the standpoint of the :
State tegislérure;

Y
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cxample of exceilence that atherwxse would not be

of éétﬁéiiy piéVidiﬁg s ome vehiéléé by which good

is, how do ybu_deliVérjé greét‘prbgram from Portland;

cuts across states.

.Gevernment does it, it jen't g01ng to-be done.

Demonstration money: That can be given

to the states, bﬁt'itfprbvides for states'with.those

extté kinds - of EEB&E'EEE ‘they don t have easxl;

there.

The partlcuiar area of drssemxnatxanf

Oregon, to Tampa, Florida, or from tassaék— Texas, to

Vermont .and we do have better knowledge now,; on how

Federel level because It cuts ééfééé communltles, it

N

e?fort that can éﬁérgize a 1ot of the resources at

the local and the state levelsf and un'»=5s the Federal
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' appropriate spheres of responsibility to this problem.

rsmarké can bé summarized ih.térmé of a-simple
Gistinction. Fostéring the development of an
individual, gifted cﬁiid i's fhé‘ptééiﬁ;é of ‘the state
within which he o she lives: Developing informa-

achiéVé_ébpﬁiétiCéti$p of the tybé_thét;céh Séi
seqeralized across the nation is a Foderal responsi-
bility. o

CﬁaiimahtéARbNER. I should appreéiétefvery
auch reconciliation of two Cf the testimonies here
this.morﬁiﬁg, to the éxiéﬁt that you are diépogéd to
do sD:

?rbfésSbr-Céiiégﬁég has suggested that
thete is a pressing need for both more support, an
énhanced iﬁéféétiﬁétqfé5 and 4 g£éatér attention to
be péid on 311 1é;é1S of government in tﬁeir3

'Now, Professor Feldman has suggested that
what we really need, mot excluding the former; is a
‘fé§6ﬁéé§tﬁaii2étibﬁ éf'thé idea 'bfvwﬁb constitutes
.giirf_té'd" inééiiiéént ypuné p"e'o_'pii-'e',:

v 76
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f _ 'represeot that we need iﬁbféét;:to”ieéoﬁéeptoaiize
2 ‘17_.'7the basis- of the éifox;? | d '
sl pr. FELDWAN. Very carefully.
sl ;‘ - Chairman GARDNER " 'Now, this éomﬁigsion-is '
5 uexpected to offer SOme recommendatlons io thls
6|l respect, and I think e need to discover a means of
f -éf%éétioéiy ébiﬁg SO iﬁVWEYQ that do not assume that .
Bl ' your tés-t;ﬂmo’nies__ are mutuéiiﬁr exc iﬁéiéé; and I would
5 . appreciate your helping s with, that. | ‘
0 : Dr: GALLAéHER.. Well; I would say that they

11 L éte bot mutuélly_éxélh31ve: I welcome the opportunlty.
2 "t try and demonstrate how. -

13 : . We must, in. fact,‘get better tools; we

14 ‘ ﬁﬁgf; in fact, get better methods; we must do better

15 R JObS at developlng more effective currlcolom In thls
16 | Jarea; That doesn't mean to say that we abandon |

17 ;effo~ts we have already done. it.meéns'we ﬁuet be

18 | : about the bu51ness of trylng to Improve on those.

19 o And Dr._Feldman i5 suggestlngs 1n.my view,
%||  some of the vehieies by whicﬁ you can, in fact, improde
21 rf .tbéﬁ; But Ir terms of oné of the thlngs that"be sai id,
22 for example, that you plek on the basis of éﬁétéi?éa

23 excellence 1o;té§é of just IQ tests; or that you

94 : lnelode the 1ead%xsh1p'and creat1v1ty andarts and

: ] ©  Bur: REPURTING ASSOCIATES o I
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S;_
i hurmanitige as part of yoursdefinition, in our.nationzl
2 survey. 0'5 thé programs, .we f;_i'n”d that forty states, .
3 in fact, include those definitions in their definitiof
4 ‘of giftéa childve~ in t'h"éi‘r:;’s”tétéé' right now.. They
5 - say that it is not only those who have %ééaéa’ié
6 ;sim; and intellectuatl peiféfﬁiaﬁéé,—- but th'o"sé who .
7 are excelleﬁt in 1eadersh1p and creﬁt1v1ty andhthe °
8 ::arts and humaaitles.“ N
9 | Now, stattng that in the abstract and the
_iﬁl ,defiﬁitibﬁ%ié one thlng. Operatlonallzlng 1t 1n.the~
11 schb&lé is ﬁﬁife somethIng else agaiﬁ. And-whatlwe
ﬁ'. déﬁ t have .is the tools andfthe:prbceduree aﬁd/tﬁé
13 ;,methcds bvahich we'can tféﬁéiate_aﬁbﬁﬁjeétiVé'iﬁte;
14 an operational fact. To do that, we.heed tﬁese kiaas-
15 of eatalytlc funds that will allow us t6 Bﬁiid the
ié instruments and deﬁélap the new currlculum that has
17 bééﬁéijggéétédheréi aad thrt is where tbe Federal
18 cavaia&éaﬁ comes in; |
19 iiﬁiﬁiii May I ccmméﬁt ba that very
.20 brlefly, because I am in agreement thh my calléagﬁeé
21 on a 1ot of thxs, but 1n some small amount of dis-
2 aér’éétﬁént-m other ar*°as* " We- don t need more measures:
. ; ‘
23 We already have ways of fxndtﬁg out who are our best
égl and most eff1c1ent 1earners and who-Aze our m&gﬁ' |
Bﬂﬁ'i' REFORTINB ASSUCIATES
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11:

12

13-

14

15

"diéeése- 11ke red halr or blue eyes or a dark

give =- agaln, we can ea31ly, -- there is na/feacher

.creatiéity, éﬁc"thlngs ‘1ike that* we can'piek ot

_potéhtlal for hlghor 1evcls of performance. But;

creative youngsters. ) o ' ;

I thlnk that the reconcep.ualxzation thatg

petfotm, I.:hlnk that the great fallure of the- gifted

child mnvement in this nation has been cur treatlng.~
gxftedﬁeéé 11ke a physical characteristic or a

eoﬁﬁiexion; and we have gone about. it in thlS fashlon.‘

1f I can measure you as one measures a

&

phy51cal gram or degree Or characterxstxc, then 1

will serve you. And I think what we need to do ié to|

thét-ﬁééiEédgﬁE_fof mozre théh a month @ group of
children that doesn't know who are his or her most
able yoﬁogéféfs and; ﬁiEE the existxng klnds of te ts

that we haVé in 1nte111gence, aptxtude, achlevement

beyond that’iﬁiﬁiél* fzrst level kind of screéﬁ5.1

think. that, after that, we must look at- thelr

s
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. Jce Renzulll, about, thlS particular issue; Abutwfln

'861

eimply coming up with another -ﬁtereelection criterié.

We need to give peopie ‘an oppotﬁhnlty to perform and
méké'détéfﬁiﬁétibﬁs béSéd on that.
Dz. FELDMAN. If youf'purpbse, Mri‘éardner,

prbbébly suceeedéd; I do disagree with my.Cdiiéagué;

S

téét; I th;ﬁk'it is more 6f a éeﬁaﬁtié than a

22

24

23,

‘conception of ﬁeééﬁféﬁéﬁt* if-?éﬁ will, or assessment

" which iélé” linked and so much part of the curriculum

.the horlzons of those who are watchlng the chlldren,

iand I thlnk with all due respect to uhe geod work

 What we-tﬁiﬁﬁ about when we are thxnkxng
about measuretent is what we already xnow and, béééd‘
upon vhat we 5;%3&5; know; I would actually probably
agféé with what he says.

But what 1 think is imaginable is &

and program effort that* in fact* to an eutsxde

from the other. /

The purpcse, really, would be to w1den

, BUWTREPBRTHH}ASSBGHW%SA———l-
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10 |

Ii
1
13
14
15

18

[0

‘of what is in the minds of those who are looking will

Rnow who the bright students are in their class. And |

the evidence is very clear on this, and that is; yes; |

situation in wh: 1 try out the youngsters ﬁﬁdért
various circum: . That is an instrument, tco.

that Joe and his colleagues have done; an expansion

lead to é'\’détéétibﬁ of more kfm'cis of th’irib's out th"e’fé J

- — /
and 1t 1° really towards that kind of end ‘that I : o
K
_think the effort is éiﬁé&. ‘ /
Dtr. GALLAGAER. Could I just take one final

comment-on that. I have tb'diségree on one small

_ - . . ; B _ _ B S
most of théﬁ;_théy»db kﬁbﬁj péttibﬁlérly if they

perform. The bf&biéﬁ is if you have a great deal of

talent and you don't perform, then, df zﬁéy kﬁdﬁ?
And. the answer 1s,"Nb, they don't."

And so; there is an additional research.

problem here about youngsters 'w_'h'b’ seem.to have
abilities that are latent or that they have not ﬁaa
the opportunity to develop.

Ncw when ‘one talks about 1nstrumentat10n,'

that you ‘have to write or f111 out. Ybu'caﬁ ‘talk

about a teaching s:tuation; a vest1bdié’f§§é.6f

" BURT REPORTING ASSOCIATES
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r
' N
1 . ' And. so, what you have to do is broaden
your coriceptﬁaiization of what ’yaa iﬁesa'-by ' nstrument .
3 But, of course, the opportunlty to do 1t is one of * |
4| the Béttéf,ways of t:ying t'o’-gudge3 but we have 1oqs
5 of 1nner city kids: The best way éf jucging a ciériﬁét
6 piayer is to say; "Pick up a clarlnet and play sume-'
7 thlng, " but that works only if you have bcen rolaymg 'Jiﬁ t
8 . clarinet for awhtle;: if you have never had the chance |
) m?.w“_i. to play a clarinet; then that doesn't work very well.
L}Q;““_H;,M‘;M.‘_h‘ , 'ZQE"QE:"§ou ﬁaVegé;; to develop the”kiﬁdAm‘w'
11 of opportunltxes for youngs;efsrghst reall§ haven £ |
12 had a shot at developing their abxixttes, as Well as,
13 || picking'UP those youngsterg that; through a- combination
o '.of'gboé opportunity and family background; have; in
‘57 - fact found it: | | B |
%] Dr. seNzuLiI. wr. Chaimman, may I say a few |
17 || ‘wdids in defense-of Joe héﬁiﬁiii; I came hare today
8[| with the specific objective of not to séii'éﬁy}
ol - partlcular approach or programmlng model and,,as bohh
20 Dave and Jim know; we; in fact, use an 1nstrument
21 ~ which is not a structured iﬁstrmﬁé‘nt in this level of| -
R | ideﬁtificéﬁibh; We call it an Action Informattoa:
23 | - Message wherein it b351ca11y is a. reflectlon of ther
24 ' observations;}fouhgsters in a partlcuisar performance
| : | BuRT REPORTING —xasaau&'as '
Qo - | v - :7 — __81% = " "







to

16
17

18

situation. Sk

But; as long as ibééﬁﬁét avoid my own
work, let me just spend a moment or two to-sey.thets
in an ooéréilgiéaﬁﬁreﬁéﬁsiﬁé; sisféﬁétié ﬁfagféaﬁiﬁg‘

youngsters to engage inrdifferent levels of’activity
! 1

that then become the insights 1nto Whlch youngsters

more
mlght go on ro/advdnced kinds of enrichment.

In the programming model which I have

developed ‘entitled the Enrichment Triad Model, --

.again; I 4did not come here today to sell a partlcular

approach =-- we have purposefuliy bu11t in two types
of enrichment? one of Whlch is d*’lgned to expose

youngsters to a wider varlety of experlences that

they ordinarily would not become involved in ox
exposed to in the regular school curriculum, which I:

think all of us can agree is a very limiting kind of
experience. - |
The second Ejﬁe of general enrichment
that we provide to a wider band of youngsters,--
again; Types I and II are generei levels of intro-

duétory enrichment ~- is des:gned to give youngsters
exper1ence in creatlve thinking skalls, in cr1t1ca1

e

thrnking s:xllsf in research skzlls; and thlngs that




i are related to broader use c nowledize , reference ;

material, visual, oral, and written communication
. : i <

o

activities: It is from these, let us call them,

[¥5]

E tryouts, that we start to see certain kinds of highly=
intensive interests and abilities emerging and it is.

\ 2

Qe

6l - through this process that we advauce youngsters toO

our highest level of enrichment, what we call

~1

8 individual and smail group investigations ot real
9 " problems. o z

0| 77 hnd that is a very brief overview of

i1 a model T provided you some information about ’n the

12 || packet. - X
8. .- °  or. K:NSBOURNE: It is clearly possible to

m . conceive of far mure appropriate measures of talent

15 than we have at the moment: I would agree thet moze
16 . of the same js of no use. We have lots of instrumerts.

17 , . I would iike to state something very

)b

18 . briefly sith respact o the level >f the b-ain. What

is involved in solving a problem? Obviously, you

% cannot give the obvious solution bacause; if the
21 obvious solution were corréct. it would not be a
22| . problem.. iﬁéféfafé; it might be the ove next obvious,
23 || ' or the one a bit less -obvious than that, or the ome

% || . even rather improbzble: But, if you.#re a genius; you

BURT REPGRTING ASSOCIATES
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‘That is the meatal work. . It is not doing the thing

what

1ife.

pre-programmed response, which is usually right, but

. 85

mav give a solution which is,; in fact, itﬁbbSSiblé;;bUt‘l

happens to be correct.

""" - The

necessary ccndition for making an improbable response

is to be ab¥e to inhibit making the probable one.

that
is right.

- Now, irnibition is the fabric of mental

mental life. It is the ability to

restrain the over-leArned response; the biologically -

this time not;

use it - this

the brain, how this is done.

not a sufficienx:
Nuw, at some point, ideally, one woulu be

able to list:n in to the inhibitory pro:esses as they

occur: Obviously,

instance, one can envisage how, with methids now

we ca,.not do this today, but; £o0f




1o

D

-1

[ SN
.

developed of radicactive tracking of metabolic

processes in thHe bre’n. .ne could look, for-example,

at activation of certiin parts of the brain in

response (o 2 certain cognitive challenge; to see how |
intense it i~ and how focal it is, how selecc.ve it
is to the right part of the brain; and that gets us

closer to the kind 6f measure that we might develop
X / : ) N N .
with future research, with lots of future research;

federally-funded; ultimately to get a better look at

this.
So I think that this compliments aud does
not disagree with anything that has been said.

Commissiorer BAKER. Thank you: Our panelists

are leading us right Lo the front-etr that we would

heve d-eamed and hoped would happen, becsuse we
believe that they are saying, as Dr. Kinsbourne has
just pointed out so excitingly, that there may be

&
wavs of ascertaining talent which are less environ-

comments that Professor Feldman might <ve in respect
, , |
to whether he thinks the revolving door model of
Dr. Renzulli oa the one hand an’ "ne question of what |
. ) . _ )g
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19

are the intrinsic resources of the mind on the other

can be brought ints cooperition in these new criteria |

that he is thinking about. How near is one to doing |

something about this? .
Dr. FELDMAN. Recvolving door criteria and the

capacities of the brain? It is a little much, I |

" think; for me to comment on.

This is not really a direct rerponse to

thirgs most of the time undex orasi ¢onditions, that

87 |

‘%z ate probably close to doing some worthwhile things{

and a long way away fzom doing everything that we

would like to do.

o "Wriwfﬁiﬁﬁ“fhét'it'ié‘Eiééf’tﬁét”tﬁé'bdﬁﬁhﬁ

' thread is to brvaden, to diversify, to look for more:

variety in the foxms that giftedness takes; on the
one hand, and the variety and forms of response that
sncietv znd education maie, and 7 think tha* s the

main point that Joe Renzu.:li makes, or the cther.
Tysgrammatically, there is no questiou
that his worx is the most advanced the:. we have ou a

; -~ 87 .
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1 becomes a focal point. 1 think we shoutd enccurage
efforts: . .

Conmissioner HOLTON. Lét me ask you to reject |

- mapy such

Ll

14 my question, if it is either too foclish or too .
51 difficult; but there is this persistent myti: that a
6 —-—1rttle social Darwinism, or perhaps a lot of it, is

very good for the giétéa, because that will be the

-1 -

8 filter through which real talent will assert itself:

9 And, it is a real question, in ionking back on the |-

10 ~ historic evidence’, whether one.can discern & yes Ot

ISHIR no to this sprt of question: Gﬁé'166E§_£E the

12| - Kepplers, who somehow persisted, despite supe:buman

— 13 : obstacle- and, as Keppler put it inm %.s own horoscopg,
14 7 srefer by my nature to look for stones rather thar

15 - bread."

%.en one looks at the Hurngariéas thar | —

17 ~ made such a contribution to the scicnazes; wao all

i8 were raject: in their own country and came tihrpugh

1 because they found eazh other and a suiiect iw whicii

20 ~hey could assart their individuality, oune wonders

- . e -

what, in @ more pampered gsurrounding; fhey mipgh% have

22 ~ ‘been like.
, ‘ . L
2371 . But’/all ttat cannct quite rigut pecause

we only sez vhe successes, and not the failaxes and,

18 R ‘

BURT REPORTING ASSOCIATES : s




ul

'Sl‘\ -~ Oy

[P edi

as a physicist,; I like to have ratios, rather than

absolute measures.

" Can you give me some kind of & hint to

what degree advercity really is helpful or, on the

‘whole, more hamful to the yield of°the gifted to

society? , -
Dr. KINSBOURNE. It has been said, I forget by

many good rov:lists .and poets, whereas the Eng ish

nave rathetr fewer great nuvelists and poets:. The

feason is that being a ncvelist ~oet is

= S Lo A
respected in France,; and not ... in-England. -

So, to make it through in Englanc; it is like swo¥d

Stoel tempered in fire. That i§ an expression of the

myth to which you allude, which may or may not be

correct:

Presumably, rigor is essential to

sharpen a good into a great accomplishment; but the

rs

rigos should be at that point. I other © 'xds, if

‘you don't let them even be good, you are going to

haye thoss great and glorious Miltcns who never wete
born and we don't know that they cver existed. o

But the igor should occur at the level »
of being good alreauy, and tﬁéﬁbéhbuid be riot

BURT REPORTING ASSDOCIATES
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.ment but I guess that I don' 't think anyone would

_ itself.

90

satisfactory; j.st t: be guod.
Now, Uor s.mething more specific, Dr.
Feldman:

. D'. FE LDMAN . Jugt two comments. One is that

disagree with the observation ti.at the world is

gaééieiéatiy treacheious and it i5~iike1y that there

don't thlnk that is I’%&}V our bu51ness. I thxﬁk

3

Our job is to try to provide positive
ébﬁéit;oﬁs under which talent can be deve loped and
expreéséd; |

; VTEé s~cond point, ‘and thls comes fiom

Phé-Wbrk.With'prsdigieS— is that the conditions that
ment are so complex and §O numérbué'that3 tb single
out any bne'of them, 'iﬁéldaiﬁb Eﬁié on ﬁﬁféﬁ; 1.

would Intuxtxvely égtéé,'Ls probably 1mportant fails

BLQ'I R"'FDRTIN..-; AS‘SU IATES
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- Furthermore, as in zll of nature, the E
- ) . ‘_;::- . ) . !
variety is so great, where just the thing for a

certain person at a certain critical point in his or |

her career may be tnat kind of adverse situation; at

6 conditions, it could be a disaster. - And I guess,
: 1 ' "
o

- again, I think there is wide agreement that those are

-]
i

8 things we should know more abou-.
9 ‘ Dr. GALLAGHER. Let me just say that there

10 || . * has been what has been called a cannonball theory,
11 nemely,; once the sperm and the egg meet, that there

13 and emergence ijthé talznt. i don't think the

o

Y e s g o i e -
14 evidence is in £avor of that particular position.

lot of pecple, eveu in the

4]

15 || - There vee

i worst plague that one can xesign, thete are peéple kg

17 ! come.'through it and who emerge umscethed, althcugh

R that is not a good zrgument fov plagues:

20 that kind of an enviromment. - S

£nd, even in a refrrssive societ- one

~~y

29 | «. ©Aan stiik get -the combina *ion o) forces that Dr.

19  But what we realiy wint to do is to create

g3l Kinisbourne and Ur. Feldman hewe talkad about that

?

‘ 4
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1 their own individual circumétance, and that probably

2 is what Las happened in those circumstn:.es you
| : . ' = '
3] describe.

il Commissioner HOLTON. Just to be on the .
b : EN .

hoping for.a plague, but I was.

5. ~record, ‘I war it

y * hoping for a -.i+% as to how much it might be worth
NI , , |

-1

to find immunization and, evidently, you agree that

8l it wouid be ail to the good to have as much immuniza-
‘9 tion as possible. !
|l ) Cotmissipner BAKER. Thark you, sir, and thanks

1 | to the panel for the admirable discussicd which we

i
e
ol

zppreciate very keonly.

13 ~ "Vle shall now adjourn for a break.

,.,“
o
|

r ‘the Gifted

16 K ‘ L
17 Commissicner BAYER: Let's resume this seesion

i8 which has led us so razefullw into the arec which the
19 acadewician wishes us ‘to understand and; thus,

20 following §a§ patterr so well set eaviier, we move

51- now to the sestion on Eaucatibﬁ Programming £or the

22 Jifted, which involves faci-~ ur to what can be done
23 - from the principles which wrce discussed eartier. We
- N o L
94 _ begin this rectivn with a report from cne c¢f the most
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~their ﬁhéughﬁé, re-ieﬂtlons. and aspirations about

93 -

'

7

the progress 6f the academically taleni.c ,unrh. Dr.
William Durden is DiYector of the Center for the
Advancemenﬁ of Aéa&emicélly Talented Youth at the
Johns Hopking University.

We must remind buréeives again Eﬁéf we

don't want to lose words and that, therefare, they

micrsphonéé.

D . WILLIAM DURDEN: No dlscu551on of programs
for gifted and talented should proceed without an
6§§5£taﬁiéy'25 hear from those students who have
Eéﬁéfitéd ftﬁm such initiatives. Their ¢ >uments ,
ringing with “he honesty of éaeéatiaﬁaz discovery and | -
ﬁatﬁfétiéhlgiVé a special clarity and focus &5 our
deliberations.

=]

,,,,,,,,,,

wrog~ams desxgned to Cesvelop exceptional taleat.

Permit me tu share with yosu wnat h. . alzeady i -en
LN

shared with me: -

Fwow a 13~y.ar-old g;rl whn parsicivated |

- o v .

_i

|
in the 1982 Joh::“rpikins Summer Res’deniial Prugrasc )
[}

£
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in Carlisle, Pennsylvania where approximately 700
o La | 14 | .

nighly-talented junior high school students from 30

1

(%)

states, the District of Columbia, Australia, and

4 Puerto Rico came together to pursue a rigourous

_UH

academic and extra-curricular program:

6 - |  I've grown here. Here, in this place I

~1

have grown bigger a:d better and brighter.
9  befuddled, now I . el calmer and more familiar.
10 Whereas before " felt out of place, now I

ii - feel at home. Here I .have seen myself in a
. 4 . . .

2| " different, brighter light. Heve I have
R realized wany new tﬁings; seéﬁ ﬁBééiBiiEiiéé

unfold ‘and the reaiization of dreams. And now,
15 | ' it's part of me: An iisha keabie new part of

16 we, and I'm glad £o say that not even leaving
17  can shake it: |

181! " one ﬁigﬁt not so long ago, iv;éé at Math

19 | | S tudy Hall with some friends. {Sﬁéaéﬁiy'i

2 |  found that I was not éﬁttbﬁﬁdéd.by grdwﬁups;

all that my math teacher had skipped 4 grades and -
220 - wag going to be a ccllege senior at 17; <*hat

ey friend had gone to college at 12 and now

&D
3
= ol

at 16 was doing graduate work at €al Tech;

o
..tm
[V ]

"o
;
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Mwm»m;;sﬂf;:;;_thémAsémébhé;élgéimbrwlessmbfufﬁéWééiéﬁﬁmgi?ﬁMA

and Sandra were both 15; when I had thought

 oput with myeelf outside. It seems I felt that

- were only a few years older trzn myself.

\D
g

that Rodney, my math T.4., was 16, and Sarah

ail of these people were in their early 20s! . |
|

77777 ru

repeating that phrase, so I went and talked it

grown-ups wete somehow a different kind of
reople -- they had their own thoughts and
feelings . . . they were older z.d more distant].

upside dowﬁ;'tﬁe people I thought gtdﬁnidp

Fot a long time I puzzled this out and
finally came to this conclusson -- that age

v R

is yelative -- it's wl ke of it, no
more, no less; it really - e ' matter. And
discrvering these peopls's ages didn t make
ivhad known.

" And the incredible thing was that, when I|
¢came back in from outside Eé E%ﬁ and explain

v

CLIATES
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15

‘the time. Still, I like him. I like that _ | _

kind of discipline. ﬁS‘heips us get it

/ . o¢
] T

N

whet 1 hacd learned, I was understoof; and I

it etak 277 ehisas meAmls e FeAetsvs Are
found "that &1l thege pegople, my teachers anc

mv classmates, had gone through similer :

realizations that nad openec new doOrs:

Wnen we were walking back to vhe dorms
anﬁ I was further explaining what I felt about
age, Chi-Bin asked; "How old axe you?" "I'm
me," I éhéWéféai'A"i'VE never been able to pin
myself down to an ags: I'm me; I'm growing,
I'm learning. I want to izarn'" "There's a

time for that." Chi-Bin replied "It's called.
adolescence!"
And from d:youné:;;udent in an Atlanta = |
Public High School £or the Performing ATts
recently cited by the Rgckefellér Brothers
Fund for excellence in éEE.eﬂﬁéétiéﬁi -
In this school you're active in every-
thing. The teachers want something out of you:
Mr. Densmore (the principal); I think he's a

sood teacher, but he gets on some students all

straight. I mever had a teacher like that

hefore. He works Us to death. This.school is

-
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17

19

21

22

24

people, how to act. Playing is just not
‘talk with everyone: There are techniques to

what is expected of you: Look at Mr. Densmore:

" with people. I respect him for that: I know

\D
~J

very different from thne regular high school

I'm really a jazz musician: I like tg
think of myself as a professional now: If I
had not been here, I would have been totally |

jazz. They forced me to the classical: I

iiké tEat now. It feels good.

I want to be the best: This school is
giving me the edge: Jazz and classical
two different languages, two different inter-
pretations. I need to know them both. Mr.
Densmore is helping me . . | . And you know, i_'lfié

also learned from Mr: Densmore how to treat
enought to make it. You have to learn how to
ledrn here, too. You got to do more than

This school is more than anyone expects . . .
You have to get sophisticatinn, to learn how
to deal with people to get what you want.

You know,; Mr. Densmore; he knows how to deal’

he stays busy. Every minute his phone is

ringing. Man, he's movin'. I'm proud to be
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96 -
demanded cf us, the whcie faculty, M;,.D§ﬁ§ﬁ6ri;
the other kids; they all believe we are going
to succeed or, at least, come close: We are
difféfent. Yeah, I'm damn p:bud td_Sé here.

And finally, from a 12 year old student

:éactiﬁg to a Saturday program especially éééi@ﬁéa

for the academically gifted, we hear,

* all week at school: Never was a learning
experience so rewarding, yet so intense.

. These aaﬁéaeg; though few in number, are
representat ive of the reactions students have to
§$fti&i§étiaﬁ in substantive programs, public, pf‘iiia’t_é,
in=school and out-of-school, for the gifted and
talented. and when we nsién;iuséiy to what students|
are saying, a natural éééﬁ&é'ié given to our aéiiﬁé§§-
tions. The §£uaen£§'ép§rééiété their education becausé

High standards are demanded of them.
Their thought is being disciplined. They are finally

“getting it straight® according to one young student.
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- wider significance: It cannot be inherited, and, if

9¢..

)

you want it, you must obtain it by great labor.

And yet, this discipline and hard work is
comfortably associated for thése students with
humor and good will, Broken is the stereotype
that Eﬁé'aiﬁa;aﬁa?ifé'féguiation is é iiféiesé,
passionateless activiiy;\ They are surrounded
arrogance give them the confidence needed for
éﬁc¢§asg and seif-&’isé&eﬁ" -

For the mentors, the conmunication of
their subjects is a pa *._s*ibn"—, an ébébiﬁEeiﬁ consuming
péggion3 They usually are bligsfully exhausted.

They often are outrageous.
In another context, Franklin Thomas;

President of the Ford Foundation, ptovides a more

personal description of the above two poirts:
Speaking of his own upbringing in Bedford-Stuyvesant,
_ T ,

"I grew up in & family that just assumed

- BURT REPORTING AGSOCIATES
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kindergarten-college progiam is not applied to these

tell us =- and we are very proud, of course; of common
-sense 1n
tell us that one of the few generalizations in

‘education that is universally agreed. upon is that

they block those differences. = -

conveyed by the students, that there is a limitation

100

that you were going to work hard and; three;
the combination of these two meant that anythin
was possible.' .

A third comment: The "lock-step' of the

students as they proceed according to their own

aptitudes and rate of learning. Commonsense would

****** in our American society; but commonsense would

people learn at different rates and possess differing
sygtémg'guppaééa1§ dedicated to providing the best

education For all students are so structured that

There is often reference to American.
tradition in education, the tradition of the "lock=
step". And, of course; as we know from a little
research; lz&iﬁéiiéaﬁ tyadition in education is anything
but the ''lock-step'. It 1§A§E$ééééiﬁg according to

your own aptitudes and rate.
And, finally, there is a sense here,

. BURT REPORTING ASSOCIATES °

|
'l
i
i
|

'

B
|
i
|

100

(-



10

1

13
14
15

16

18

.18

21
22
23

24

1101

to the abilities and the perfectability of schools

(g4l
Q.

as institutions in providing for our students
include the gifted students. Now; this could be
quite a provocative idea.

But it is a fundamental idea which I
think; and I believe these studentswould also testify,
must be 665§i&éféa;

‘The school cannot do it éii.' That dbes”'
cot diminish its role whatsoever. There are outside
organizations,; there are uﬁiyéfgit;es, there is a
conpelling need, agatn, in this case; o BEééE the
“iééﬁ-éfeﬁ; and to break the xnstztuthcndl myoaxa.

lThete 1éj‘bf course; research which points
to the need for more expanded elements in education:
Personal witness is perhaps the most compelling. This
stiji:ieht— f£or éxéﬁip’ié; aéciaé'a at a vefy early égé:
o'ctock in the mornlng She went to her mother and,
with a little urging, she was sltuated at home to
read Hom”f* She had an ihdepehdéﬁt éXémihétieh. '§he
could 1ndu1ge in her act1v1t1es of havxng coffee; at

an early age, at home, and havxng group study and,

of course; thtbugh this prbgram,_was not in any way_

diminished in her intellectual growth:

BURT REPORTING ASSOCIATES
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are eloquent v telling uS about the v1rtues of therr

sducation must not remain applicable to them alone.

‘To permit this to happen would be scandalous. High

standards for each individual, significant and
inspiring mentors, and the ability of each student to

piééééa aeeording to his or her own aptitude and need

; represent Crltlcal factors in any child's educatlon.

In drscussrng today means for achleving excellence

talented child; we ﬁﬁét rémémber that we are also -

commenting upon the means to realize the aspirations
ofjaii our nation's 566Eﬁ; There is without éoubt
an overriding urgeney to our deliberations. Thank
you. (Applause.) | |
Comm1551oner BAKER ihaﬁk you, Dr. Durden.

We now have this substantive baSe to
proceed with further réﬁ’o’fts about how the education

And it is a privilege to introduce
Professor Connre Steele,; the énairperson of the
Department of Home and Family mee and Professor of

Téiéé'?ééﬁ university,
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1 : " professor CONNIE STEELE. thank you. Up until

2 now, §ou might ‘thirnk thét §6uh§ chii&réh were non-

3 existent, and that clues to the identification of
., 44 : ybﬁﬁé ’cvi'iii’diréiil as gifted did not occur That doesn't

5 mean £o say that those of us in the Department of

6| ‘Home and Family I:xfe at Texas Tech think that the

7 efforts that have been made at Johns Hopk:;.ns are not
K ' ones which we want our children to achieve;.-As{a‘mattLr

g of fact, I will tell you.lat the .close of my remacks,

1o ~ about an eight year old whose father has éiré_aéy called
11 to see what were the possibilities for his entry.

12 | ' Well, what i wanted to ask you sbout ié, -
13|] . what do you see in the young child that would

14 | indicate to you that the results that are boing shéwn
5l ‘at Johns ﬁﬁpkiﬁs’ can occur? For example, what .éb"'o’iit
16 the child who surprxsed his parents by showing ability
17 - to read substant:l.ally before the age of thtee? what |
18 _ about the two year old who can find her W’a’y from home
19 . to grocery store, whxch is two blocks away, and

20 back again? And what about the four year old who
21 | can expiam to you the life cycle and the growing

n| cycle of short-fiber cotton? I 1ife in Lubbock,

2| pexas. | |

0 | 1 am describing real children €hat act

Ny - | - : BURT REPORTING ASSOCIATES
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] !
in ways that are clues, if ohe is an astute observer
we'axe asking three guestions at Texas
Tech University in ouf Child Development Research
Center. We are éeyi’ng; first, why encourage at all

recognition of these young children as havxng talent?

efforts will not be lost the statements that were
made by our first panel; looking{at the question of
why do we épéﬁd dollars at the state and local level
and then find out later that it has been of no value
in that area? s

~ And, finally, does a pre-sctiool prbgrém

aid in the development of a pre-school child's

prec c_)c:Lt:y :

"we won't Bﬁééfve;,iétet on, cﬁéir precocity.
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#desperate, has meant somethlng to the 11ves,¢not only |

'_ 105i

there. .You know, Hame and Family Life is traditionally

just normal development. .So, if we talk about

development that is out here in the Bell Curve ;

looking at the - top: one or two or fifteen or twenty

per cent, Whatever you look at, the question is,

of those children, but in our public’ schoe155 who

began as our parent-afflllates and went 6 our public
Q

garten through twelve children, K aha it has haﬁﬁéﬁe&i

I think what happens to young children who are gifted

and their teachers attend to them; happens’ to other
children who are in the vxc1n1ty of the1r program.
The telephone calls that I mentioned from
parents ate not those that are prxdeful There is a

certain amount of prlde in saylng, 'My{chiidAeah_db

thié5 can gb to the grocery store, or is reading"
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.children.

to the area at this time.

Reader's Digest and said; "Look at what it says on the
g _ y 9

front of the Reader's Digest."

10€

ny .

£

p

In facre,

parent ic boastful or brags about it, I question

whether or no} they really unaefstéﬁd what a pifted

child, in my view, is: |
I want to share with you for just a

monient my own experience, because I think it will

I had my child -- in fact, I iived;iﬁ

My child was two and a half; and she was

drying dishes at the sink, and she said, "Oh, Mom, I

want to show you something." She brought me a

And I said; "Sherry; did you dad read you
that?" " | |
And I became afraid; and I had every
reason to do so.

Later; I lived in a state in the Midwest

where,; at kindergarten, my child went to the area,

\
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feading, 'What book shall we read?"

‘to say, '"Mrs. Steele, you need to come to pick up

107

excited by the first day at school: ‘The teacher saiai
to the younger children gathered around the table for !

——
e .

. And Sherry quickly séiés "Well, let's réad.:
the 6ﬁéjt53t says "The Fish That Got Away'."
And the teacher said, "Oh; Sherzy, you
have that book at home. How wonderful."
And she said, ''No; that is what it says."
The teacher said, 'Oh, I see, Sherry.
Why don't you ¥ead it to us?" -
And she did.
And I got a call, an hour and a half

after my daughter had matriculated in kindergarten.

————— "
We need to think in terms,; when dealing
with our gifted children,; of what their needs are:

So, on the first day of gchool; my child was éiread

Parents .ar’e asking very strongly, "What
will happen when my child éﬁEéfé-ééﬁb@i.tb pté?éﬁt_.
encounters of this kind? 'Will the school be able to
handle this reading on the faaffﬁ-giéaé;iévéi; aééiiﬁg
with alternative.answers to questions, being insatiably
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‘almést totally unprepared for what I saw in the 15

skills, musical performance, art products; dramatic

108 |,

curious?" And then, on the other hand; the parents
ask, "What if I don't continue to provide my child

with this help? Will my thild become a dropout," as
Phil Donahue $o poignantly interviewed gifted parents

whose children committed suicide in their teens.

These are not questions that are being
asked By.jﬁﬁiaf High or Senior High parents. These
are quéStisﬁé being asked by parents of two-year-olds,
and three-year-olds: |

Jacob Getzels of the University of Chicagd
made the comment, "The things that happen to a kid
after he learns a language, say between three and six,
are much mﬁié important than what may happen to him
in any other three years of his life."

| And Paul fbitépté; looking at creativity

enactments, and skills. 6f group cocperation were
beyond anything I had seen before and beyond what I°
. - - .

thought was developmentally possible."

what happens in these pre-school years

demands our focus: Can children continue within the
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public schools the kinds of behavior that they are

‘of the family and the home environment is, without a
_doubt; the single most important quality in the

young child's 1life, and Dr: Durden alluded to that -

students. Therefore, the parent's education early:

1 said to Pete Gerber that I thought probably not -

utero, and he said that he thought that was a bit far

23

109

ready and do exemplify in the early years?

' A number of studies have shown, and it
has been reported to the Cdﬁﬁiééiéﬁé trat gifted
children; on the average, do not succeed within thé
present academic system on theif own. They have to
have Eéip; éﬁé they deserve it. |
Now, what kind of help can we give these

27

First and foremost of all, the influence.

as well, even for his precocious late adolescént

until you begin preconception and, if not then, in

out, and I almost promised not to mention it, but I
thought I would. |

S§ééi§i problems éétéﬁptiﬁg to deal with
the §bﬁﬁg Ehiidlgﬁd;iﬁéﬁiify that young child, at
Texas Tech, but, also, at the University of Washington

in Seattle, the late Halbert Robinson, Wendy Roedell,
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" and Nancy Jackson, are attempting to develop special

the: best predlctor of parent excelfence, 1nciud1ng

110

identification measures.
The Rséﬁéf School 15"3155&2161& Hills,

Prngram in New York; and others; are attemptxng to

identxfy very early what happens.

§666§§té§§° Wé are usxng.IQ scores. We are also
1nventory.l By the way, baby books .. Br. Betty Wagner ;
who is in infant development at Texas Tech, and 1 did

a study on thirty families 1n the Lubbock communxty,

ten Angio* ten Eléék and Chlcano and we found that'

Anecdotal records by nursery teacﬁeié
in the child's bebavior. |

Yesterday, just before I left, I
substituted in a class, Gourtehtp and- Marrlage.
Somebody asked whether 1 was Gn ‘time, and I sald;'ﬁN6; 
latE’" : |

And we had a child in front of the class..

BURT REPORTING ASSOCIATES -
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child's polnt of view, and of course the child from

expect af’tﬁe child and what.is the child d01ng.

_Test ‘because we think this tells éﬁﬁething ﬁoré-éhoﬁt'

111,

and we oemonstrated by questron and answer from the
the gifted program answered very unusual answers. And
some of the students ’séiﬁ,— "That isn't what I expected -
that child to say." |

And I said, "Yes, I know."

Humorous events, paréntg‘remembériﬁé
things where they indicate that what happened was odd
or, as they tell about it, "funny''. |

, Checklist ‘methods -- what do we usually

Developmental mllestones are noted according to age

are being demonstrated

. There are six ﬁéééﬁféé that are used to -
bring children ftnally 1nto our program. fﬁreebarei
meésnreé of the child -- the Stanford-Binet the

KRISP, the Kansas Reflectron Empulsivity Scale for

pre-schoolers, and the pre-school Embedded Figures

the chrl& s mental structure than 3ust the Stanford-

Binet.
Two parent measures; One from Charlotte

Malone, who worked with young . chlldren at the Rhodes
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School and, before that, at La Jolla; a behavioral
iaéﬁtif§iﬁ§ éﬁarecteristice, end a checklist from -
Laurie Mecann at Arizona state, éﬁa; £inally, a
rating Béﬁé?ibr that Dr. Joseph Renzulli very
géﬁéfaﬁéiy allowed us to adapt for working wifhr
parents from two to five. |

‘The results of our bringing these children

~ into our program, I just ﬁéﬁted te mention to you,

come in looklng at the parent who calied to find

BﬁE; can his child get Lnto Johns prkiﬁé later?

When we fxrst bronght him into the program; hzs‘
IQ was -— and I will say ﬁhl?;" for it Lé.re51l?
not gxfted —- 128. He was reading from a fourth

grade level book when T ékéﬁihéa‘ﬁiﬁ"éﬁé* at the

Aﬁréééﬁt tiﬁé he has heen through our publ;c school

system ane strenuous effort on the part of his
parents, matriculated, this fall, in the fifth grade.’
He is now working at the sdience level at
12.6 and ﬁiéiibﬁégt scor is ét‘7;4 in iéﬁgﬁéaé; He
is éi§ﬁt §éér§ old and ﬁb, ‘you are rxgtt- the 10
d;d not regzster this extreme skIll 315 social
abzlztzes were very pbbr ﬁﬁéﬁ he firét came to our
program. Kight now, the f£ifth graders accept him as

one of them. He is 5_666& performer. When I talked
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School and, Béfofe that, at La Jolla; a behavioral
iaéﬁtif§iﬁg éﬁaracteristice, and a checklist from -
Laurie Mecann at Arizona state, éﬁa; £inally, a
rating Béﬁé§ibr that Dr. Joseph Renzulli very
géﬁéfaﬁéiy allowed us to adapt for working wifhr
parents from two to five. |

'The results of our bringing these children

~ into our program, I just wanted to mention to you,

come in looking at thé péféﬁt who calted to find

Bﬁt; can his child get Lnto Johns H0pk1ns later?

When we fxrst bronght him into the program, hzs‘
IQ was -- and I will say "only," for it 1;.ré511§
not glfted ~- 128. He Géé;fééaiﬁé ffam’a ébueth
grade level book when I ékéﬁihéa‘ﬁiﬁ'éﬁé* at the

Apresent tIme he has heen through our publzc school

system ane strenuous effort on the part of his
parents, matriculated, this fall, in the fifth grade.’
He is now working at the sdience level at
12.6 and ﬁig'ibwegé scor is at-7;4 in iéﬁgﬁéaé; He
is exght years old and no, you are rlght- the IQ
d;d not reg;ster this extreme skIll 315 social
abxlzt;es were very pbbr ﬁhEh he fifét came to our

program. Rxght now, the fifth graders accept him as’

one of them. He is a_good performer; When I talked
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jevzl, #e pay attention to the coordination of
families, schools, and teachers, that we prov:.de~

catalytlc funds at the early 1evels and 'role modeis

that can be carried out by both ogr parents and our

teachers. Eﬁank you. (Aopiéuse;i

Commissioner BAKER.. Thank you; Professor

‘Steele, for this stirring account of the gifted and

talented.
' And moving further in this context, we

welcome now a discussion by Dr. Isa Zimmerman,

.Aés tant Superlntendent for Instruction of the

‘ hextngton Public Schools.,

Dr. 1SA ZIMMERMAN. This is a story about a

rather small ﬁigh ééﬁooi aﬁi&vﬁﬁﬁdrédé of thousands,

‘a dot out of the unlverqe, out a comprehenSIve dot.

Comprehensive high schools, by def1n1t1on, have been

desrgned to be ali thlngs to all people. They 1ook

the same; they don't always succeed: But; by berng

all things ta]aii people, it also means that we can

provide education for the gifted and talented:

When we thrnk about hxgh school programs
for those ch11dren, those yOUngsters, we" thlnk
principally of two klnds of giftedness == talent in

a performing area, mu51c, art drama athletlcs,‘
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"high schoolss 1t has been possible to prov1de\out1ets

_Péfthéé‘the school day is given over to sﬁééiéi
L instruction. Talented students are allowed tlme to
.. 'share their talents with students at other schools
in the area and even throughout the state or the

‘mation. Young people should be advanced accordlng '
" finally, thesé young ﬁéagié should have special

teachers; unlquely trained. and hlghly paid

o most hlgh schools, and perhaps, also, the drama ‘the .

- music. In my particular hlgh school, it-applies also

114 |

practical arts, wrrtlng, and speaking =-- and glftedness-

in intéllectual terms, academic kind of_talent; the N

heavy brain power.
1

For mary years,:ln both small and largeA

,,,,, . o =S S
for students talented in the first area. Communities
apprééia;t:es to a greéter or lesser degree, depending
upon. their nature, student performance.

.The ideal kind of glfted and talented

program has, ;n the minds of many‘people; the foiloﬁirg

characteristics. Children are grouped by ability.

tosthéir talents, rather than_their age" And,

it 1is bec ’use it defines the athletic programsAln

to the Art Club and the Physics Club and the Math Téa#
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prcgrams, athletlc and otherwxse is avallable and

known. Anyone maklng a suggestlon to start up such

into trouble, ﬁbt'the area bf'SUperlbr motor ability.

In thé. latter, we find t:h:tca]: éaﬁéatibﬁai é'n'ci

that I descrlbed above.

-Stiii* 1f any school env1ronment\deala

he~51ve PUbllC hlgh schooi to shew-my preJudlce, can
est; prec1se1y because of its missiomn.
';The constraints found in many elementary

ngtea and taiented program , which has éiaéééé that

are §élf-¢bﬁtéiné' andf therefﬁfé' those programs*'

must be puli-out programs that play havoc Wlth

\ e

téaéhété pétiéﬁté and their aCCDUHtablllty, are not

a problem at the secokdary jevel. Students select

|

!

/
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their own ourses, and levels; and as lung as the

’ievél“for gifté&-éna Eéiéntéd,Stuaents, they are not

requrred to miss any instruction, nbr to annoy. the
1nst1tut10n by their special demands.

At Hamriton-Wenham Wthh is the school

courses which we describe in the course catalog as,
"An accelerated nrbgram which mayafaéaf§51§ Bréééfé

a student for admission Ea,gaaé schools listed in
Baron's Profile of American Colleges as most competi-
tive brfhigﬁiyzcbﬁpefitivé; The §§5gfém in. some

placement 1n‘college.
In Lexington; where I am now working, we
have what we call AP courses for these very same

With such an arrangement the issue of .

have to, or one can, if one Wants; use an IQ score as

be

a measure to determine whether a student can

such courses;

not;

students

in

and

\

but more often than

parents are aware of the demandlng nature of the

iiaenﬂrflcatlon bec omies less of a problem. ‘One doesn'f
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been connected to allon the override,

1pa§t‘perfﬁrmence and teécher-réééﬁﬁéﬁ&étiBBéz

-
H—I '
d

intc these courses When parentc insist on ovex-
vicing the school or teacher recommenua'i", it has

beern the policy of all the schools mch whlch I have’
51nce we all

own level in the course.
It is also important to ﬁété that; in

honot échbbis like Hamllton-WEnham and Lexington, we
H . /

.do not track, and I believe that that.ié a State Law

in Héésaéﬁﬁeetté; So it means that 2 highiy:taiéntéa

studént in mathematlcs does not have to perform at

léﬁgﬁégé; so that hé o'r_'ghé may take French at a
lower level, or vice versa.

Again in this situatiom a small school

'méy be more constralned than a larger school by the

but the th'e”o'r'y is there. A

Those

© Two: populatlons that we ‘were partlculariy
iﬁterééted in at Hamriton-Wenham were the learnlng
. BuURT REPORTING ASSOCIATES
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' we felt was badly needed.

-did not want to wave a red flag by calling them

_teachers and administrators which examined the issue,

1 e T P Eezd n fetim e T 253 L3 Eh ST tgma o
Cigsabled gifted, ancd what we dic with them was Inat we
elweve ;laceld them in the highesr level possitle and

A

her provided them with appropriate back-up in the

e

tr&gource room. And then; we were 21so -interested in

the unmotivated gifted, and what we gave them, in

addition to their courses,; was a 1ot of counseling

a gifted and talented program; -- and this I have
found to be the major obstacle to our success with
such a program -- we never categorized any of our
ourselves, knew that we were offering advanced and

challenging material in our honors courses, but we

"oifted and talented". Even calling them honors
courses occasionally initiated some battles:
Because of this school of interest in

gifted and talented programs, we had a task force of

and even did a small study to see how well we might

or were identifying in serving students in the gifted

and talented range. : ’ o
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~invited to participate. - The range was the typlcai

- an 1nd1v1dua1.b sis what kind of ﬁﬁiiﬁe programs could

the gifted and talented range, if one wanted to tailbr

history and art; and in music; and then, most recently

< 1c

(’\
’.J

m

ts and coun

l'f)

The school psvehologl
tnigtered the in dIVIGuat Inteitrgence tests to
17 junioré and Sophiomores in a sample of 23 who were
range between 133 and 152 IQ, w1th a mean of around
142. Ambﬁg these students were some who were hlgh in

aptituae tests, and Vlce versa. Several édditlonai

tests were gIVen in order to discriminaté among these
Cdﬁpétéht students for léérﬁiﬁg and thxﬁkiﬁg Stylésj
creativity, and reasoning. _Whatvwe learned, we felt,

is that there are enough measures, if a person will

always use multlple measures, extant to determine on

be dev1sed for students 1n a hlgh school who are in

programs specifically for these yaaﬁggﬁéfg;

Several other opportuniti § that are
elready éVarlaBle in Eﬁﬁﬁféﬁéﬁéiﬁé hIgh schools that
I would like to mention are thlﬁgé like directed study

or 1ndepen&ent study, mentorlng w1th an individual

teacher. We have seVeral.teachers who afé'aﬁié te

provide such mentoring in physics, in writing, in '

BURT REPORTING AGSOCIATES
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_ materials -- in our case; in critical thinking,

120,

in the last year; in computers: These are strong
teachers, very knowledgeable, immersed in their
subjects, who encourage youngsters to spend all of
their free time with them during and after school
and, S'o*metim'ésl, even on weekends -’-'"‘iﬁspifééibﬁéi,"
in the words of Dr. Kinsbourne. |

_As with students; it is important to allow
teachers choice: There-is nothing worse than a
teacher; especially at the high school iéﬁéi;Aﬁﬁb is
éf;éia,bf bright students, or wh§ feels that he or
she is teaching beyond his capabilities: At a
comprehiensive high school, the probability is that
there will be a small, at least, group of talented
ybuﬁéétété. ‘ﬁéﬁy‘ﬁf these teachers develop special

special ﬁtﬁjééféAiﬁ;§¢iéﬁ§é and social studies. They
encourage students to write, we allow them to be
published,; éﬁd wé took them to conferences and to
meetings of professionals in their fleld:

4 group Of our teachers wrote a Common-
wealth in-service grant to get some training so that
they could 1éarn more strategies to enhance Ehéif |
teaching of gifted and talented students, and féﬁna5
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as have teachers who have been wcrkiné with 766
youngsters, that the techniques were applicable.
across-the-board for all students. -

Our school district allowed the high -
school principal to join forces with bther.géhgols in
the geographic aiéé to organize a ééﬁféiéﬁéé'aﬁffﬁé
gifted and talented as a way of underlining the

importance of the issue, even though they did not

¢

allow us to make it a goal for the school district,.

and allowed a large number of teachers to attend and
encouraged parents to attend as féii.

After that dramatic start-up; teachers
have been alkowed and sponsored in their attendance
at other conferences in taking courses based on their

interest in gifted and talented education. Programs

_ for professional develppment of staff are, of course,

“about their own children, and our writing about any

special programs that we ran in our newsletter

constituted. our community relations program. Our

relations with parents were good enough that, i?ﬁéﬁ

’

-
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‘our physics teacher; working with the Chairman of

area were moxra than w;lllng to come forward and act

‘are a very good neighbor -- or €0 accept specialized

,Instructxon, such as mu31c lessoné; during regular.

the Physics Department at Eogton University, set up

a spec1al summer program for Junxors from all over the

Unlted States, to enable these Junlors who had already_

<
taken phy51cs to have an opportunlty to work with

research scientists in the Boston area; -- they called

this tﬁé Research iﬁtérﬁship Program and it was funded

~in the beglnnlng, by NSF and, 1ater on, most recently,‘

o

by Boston ﬁniver51ty -- parents in the Hamllton-W‘nham

as hosts and chaperones:

- Thi#is- program grew out of a desire on the
‘part of the Hamilton-Wenham establishment to provide
for special high school talent, but there are many

other such programs all over .the country

pérmittiﬁg,giftéd and talented students to take'

courses at the collégé level; -- we are lucky to ‘have

Gordon Collége nearby, which makes it very easy; they

school tlme. And, if one is lucky enough to.getan

-

were lucky.enough to do that. ‘
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.children can take care of themselves. Many can. But,

 would have selected a traditional futuxe:

‘this course of study thought in terms of multiple
~ sequential careers: The girls in this course of
" study said that they were indeed going to work in a

- profession; but for only a short period of time;

123

demonstrated above-average ability to do an intern-

ship in the last segment of their school year. We

have had an internship for the senior class; since

1976, and we have allowed students to go on.to early
graauéiibﬁ f&f,fﬁii-ﬁiﬁé'eaiiégé éfééaaéﬁéé;

One element of the gifted and talented.
education which is often overlooked, something which
is needed, again, in the high school setting, is
éaaﬁééiiﬁg} Many ﬁébpié'fééi that gifted and talented
for those who have felt separate and different for

too lohg, counseling is essential:

a

- — --Career counseling is also important for

them because, without it many -of these students.

A few of these students participating in-

they would become homemakers after that, albeit
admirably educated homemakers:

One last interesting result of our school

BURT REPORTING ASSOCIATES
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1 study, we indicated on the transcript of our 17

: ' students that they had been identified and participated
3  in the study: My Guidance Department told me after-

4 wards that the Adm1551on Offlces of the colleges to

5 Whlch they had applied let it be know that they had |

6 been influenced by this fact.

7 ikhave tried, in thlS brief ovérview of

8 my éiﬁéfiéﬁée in my schools; EGﬁﬁféﬁéﬁéiGé public

-9 high é@ﬁbﬁié; to touch ﬁﬁbﬁ, studéﬁt 1dent1f1catlon,

10 teacher §fe§érétion, progréﬁé,lcdmmunlty reiatlons, |
-1 : Eﬁtéiaé resaurces, and éﬁﬁﬁbtt services. We as.a

12 ébciety provide so much fbr our handlcapped youngster%.

13 "Most teachers are traxned ‘to prov1ce approprlate |

14_‘ " services for the middle-range student:. We should at—]

15 . teast provide appropriate -éaaéatiﬁjrj for our truly

, 16 . gifted and talented, since they are the sties Wit will |
17  lead us in the deufe; Wé cannot iff&f& ﬁﬁiﬁi&;.

18 aﬁaiééi;siiséa under-challétigéd inhumane leaders.
19 " Thank ybﬁ. (Applause.)

%  Commissioner BAKER. Thank you, Dr: Zimmerman,
21 | for leading uﬁs’éib’quéﬁtiy. into further u;ri’ci_érétanaiﬁg
22 || - of what happens to Ehé?gifié& Sﬁ&'EEIéEEé& in Eﬁé'

23 ﬁfés'.éﬁé educational practice. So, we have seen, now,

2 the primary s”chﬁo’i; the secondary ‘school examples, and
| S Bua?néﬁaﬁr’ ASSOCIATES
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‘the Department of Program Development and Evaluation

‘Baldwin.

panel, following the august body of the first panel,

agreeing with everything that they have said because,

" to myself, if I didn't bring to this Commission

- ““another—point—of view-about another population, a nd I

Baldwin, Professor of Curriculum and Instruction,

Dr: ALEXINIA BALDWIN:. Thank you,; Commissioner

Baker. I come as the last person on this particular

first, we have worked together oa many occasions and

have sorted out many of the concepts that were

discussed, but I think that I would be less than true

would 1ik¢ to provoke some thought into that pagtigai&

area.

I have _géiéct’eﬁ today a title that might
be provocative in its conception; and I hope it is,
"The gifted Minority Within 2 Minority," and I would
like to ask this question: _ | o

Is there need for affirmative action in
the étéé of education of’ the. gifféd?_ , | | |

| This is a prevecative question, as I have

said; but; in a country which boasts of great natural

. BURT REPORTING ASSOCIATES
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1y . npaturzl resources; semantic interpretations of the

2 ise of "equal" and "same" z:n sur Constitution has

3 _ ‘ofteﬁ caused its greatest natural resource,to}go

1l ‘unheeded and ijﬁ&éi&éiiéﬁﬁé&f This natural resource

5 lléé in the exeeptional potent1a1 of its glfted

6 citizens.

7 And I must ééy here that one of the

8| ~ reasons I joined Dt. Joseph Rerizulll s flrst class

9 was because I had the occasion to teach a- group of
10 || : children who were not considered for the regular.:

il program for the gifted; and I was convinced that my

12 - conceptions of their abilities were accurate. )

1B S - The mosE iéééaé Eéagag,‘éafa that was
—ﬂ¥-—~w;w—é6a11able to me befbté 1 came- to- thls meetxng was ‘on— [
is. children fr0m ages 5 to lﬁ The data 1ﬁd;cated tha;

ié. - 'Eﬁé ﬁBﬁ-ﬁﬁiEé ﬁﬁﬁﬁiﬁfiBﬁ 5f the U.S.A: is ééﬁfﬁiiﬁéféi?
17 8. 5 million 6i 28 per cent of the population. ﬁsiﬁg f.
18 || this as a pbiﬁt of reference we must ask the ‘question |
9 Eéfiﬁﬁﬁiae; "Do our- ﬁfBgféﬁg for the giffé& feflééf s
20 . this ﬁrbpbrtibﬁ of the populatlon in-thié age eatégbry?ﬁ
21 7 This question must also be asked in local commuhities.
22 Do the programs for the gifted reflect éﬁﬁtﬁéléﬁt

23 community percentages ‘and ethnic groupings?
24 - . . A 1arge segment af this exceptxonal-ﬁéteﬁtiai

BURT REPﬂRTINB ASBUCIK‘TEB
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1| pool can be f666&-éﬁéhg:pérsbﬁs bf soci511§_&iséaﬁéh?
2 ... taged backerounds and/oxr minority ethnic gfbups. |
3l -:Héﬁéé, thé losf to our natlon will be even greater if
4l ,ﬁe neglect to identify and program édéiﬁétéii for thés
5 '_ emergence and/cr the enhancement of this population.
6| ~ Of course; we are concerned about
T : leglslatrve regulations as well as funding, and I
8 : -'thlnk that Dr. Gallagher has emphasized the 1mport§nce
9 - of having some Federal funds,lso I §7 it;éb.iﬁtb
|| - . those details at this point. But there has been an
ﬁf':' B émazing lack’ of éﬁpiriééi résearch on the processes
124 . 1nvolved in 1ocat1ng and provr&iﬁg for the glfted
IRERIE o child from dlsadvantagrng c1rcumstances. Thrs is-
- aa || understandable in light of the ﬁéﬁéit§ of empirical
sl research i.'n thé area of é'&aéétiojﬁ of the gifted in
16 || - 'géﬁéraif so 566 can see that; 1n this area that I am
17 || - emphasrzing, we need even m5ré.résééréh. In order
18 '. to set the wheels 1nrm6tiéﬁ to éddréss th1s problem;~
19 there are many cONCErNs’ to be cons1dered The main
20 o concexrn Wthh affects subsequent operatlohal
- 21 . -‘ act1v1t1es such as research sueh as 1dentrfrcat10n ]
22. . and §r6§réﬁiﬁiiﬁg of our rchxld-r_eﬁ in this group, is
23 . ATTITUDE. » B
24 . Aititude is important in that it . -
e BURT REPORTING ASSOCIATES
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-not manifest itself in a manner which can be genetically

28

establishes a philosophy or mind-set for approaching

the problem.’ A start toward this goal would be ‘the

acceptance of the assumption that giftedness exists

ascribed to that grouping: Culture and .environment
do; however; play important parts in developing a
penchant for certain activities and skills; but

géhéiéiigétibﬁ which describes- the innate capacities
of thié'ﬁé?EiéEi&E gféﬁp; To .do stWbuid be érrpéébus
in that the experiential éibups within the black
sthnic social structure; for example, éfé‘qﬁité |

diverse and the physical and mental structures are

15

21

22

. throughout the history of minorities in America; the

“chronicled; and bear witness to the array of potential

just as varied. This is evidenced in the fact that,
exceptional accomplishments of .scientists, historians

businessmen and women, and.educators have been

which éki’sts in these populations.

23

greater problem for those persons who are from

culturally different backgrounds and are economically|

BURT REPORTING ASSOCIATES
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1| deprived. Statements such ég;,if'he_ié‘giéteas then -
2 he or gﬁéééaﬂy i—ieeds little h’eip and, regardless of
3 the c1rcumstaﬂce§ in life, true éiftedﬁeéé ﬁiii
|| ~ emerge. To be sure;ﬁanyvperEGﬁé from low socio-
5 economic backgrounds have contributed many creative
6|l ideas which we as a nation and world have taken for |
15 _giéﬁted; Can we afford to overlook those potentially
8 gifted children who might have been considered
9|l impudent and ﬁﬁéééeptabie’ fb: inclusion in prbgrams
10 | - for the gifted? Marva Colllns of Chlcago did not.
|l o consider her program one for the gifted, but she has
12 : , $hﬁwﬁ thet a p6§1t1Ve-§eif-concept andﬁhlgh expectatrﬁﬁ§~
3|l canbea Winning-cﬁmbiﬁitidﬁ'éﬁaﬁg Eﬁiidreﬁ who suffef
Y ﬁtE§i§EBBleﬁé'5f eultural.divereit§; L
5 ] Many ideas were given to the world by
16 f lmen~énd women who would EéVé-Sééﬁ aﬁaEié to pass the
17 R standardrzed IQ tests and these few represent ‘the
18 || small per cent that used the1r gifté E’ﬁstructrvely‘
19 -'i There are many.. athers who used their ab111t1es ino
_éb'l o rébelllbueﬁe§53 1n-destruct;ye behavxorS* 55 jﬁét
'.“éi :, 's1mp1y dropped out. '
22l o A study by Douglas in 1970 should glve
T oall us pause for thought in the 1980s. Douglas repbrted;
' ;éé i that; 6f the prbjeétéd 7.5 millibﬁ drbpbuts-at\that N
Eijﬁ'i' REPDRTINB Assncm'rt-:s
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‘the populatron; Grven that such a large percentage

~of our dropout populatlon is classified as minority,

the potential waste of abilities is staggering:
I couid“go.on with many more things, but
for fear that the timer will sound on me, T will.

address some propos1t1ons that I have, and those that -

»know me know that I could talk on and on about th1s

éréé;
?irst— we have~airéady established the

.purported.to do, and»th1s is espec1ally true w1th

children in the population:that I-am discussing;

the 1nfamous or famous Jensen and others, and these

'studles have served as a‘catalyst for.certaln mlnd-'

[groups.. However, Stephen Jay- Gould s Mlsmeasure of

Man,; the September 1979 issue of Psychology Today,
the Harvard Edocation‘ReV1eW s presentation of  the

arguments pro and con on the Jensen papers are

’typicai puhlications that are serv1ng the purpose of

exposlng the fatal flaws in our thoughts on the

‘a

BERNER .
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‘observatipn or knowiedge of the above-average quaiity

of the type and quality of theé mental processes an .~
individual possesses;
. 2. ‘that recognition of these behaviors

- titled, "Pest Can Hnder-PredIct:‘ A Case Study (Pﬁi

sanctity sf‘tﬁé ié.téSt.

| I would like to offer E@B propositions
regarding identification of the gifted minority
within a minority: |

Pxoppsiéion 1, and a prologue for that

prbpbsitlon identification of giftéd;cﬁiidrﬁﬁ has
been difficult due to a lack, in large measure, of
adequate attention to non-=academic or ﬁétfbtﬁéﬁté
indices of giftedness. Biographies of undisputedly

giftéd ﬁiii’ibtitiéé;» extensive literature i:éiiiéwé and

of certain Béhévibré can lead to a more accurate
1dentif1cat10n of gifted chiid?eﬁ%igﬁm”Qisédﬁé§§§§§§§MA!“"
backgrounds | h

More specifically, I propose that:

1. observable behaviors are indicators

can be taught.
Whtle further‘hxgxtudinal data 1s bexng

collected to verlfy thlS prOpositlbn an article

‘BURT REPORTING ASSOCIATES
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“can be ex h

132 |

De 1ta Réppé; November, 1979) indicates that this
proE*éé has great merit: 4 performance assessment

instruments. Nevertheless, too often the purpose

same. The éééumptlons have been that exceptlonal

ability in any area of human endeavor provrdes a

ab111ty in other areas of endeavor ana that glftedness

ited in many ways ; each having the same

status in rank of 1mportance.

~

bexng used throughout the school dlstricts of ﬂmm
country-nnd, of course, my‘paper:grves youvsome_
information on §ome bf thosé instruments, and I ﬁén'é

list them at thlS partlcular time, but a curreﬁt

identify ch11dren of the 1nner city is belng conducted

in New York C1ty, andﬂthat rnformatton 1 had hoped

BURT REPDRTING Assommss
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'and the teacher who Has had some kind of ‘training that

would be available before I came to this meeting; it
will be available soon.

Now, going on to programming; which was

really what I was supposed to do, I will give two or

three proposltlons qu1ck1y.-

The emphasls should be on the hlgh-:~
quallty of - currrculum desrgn and 1nstruct10nal

strategres, and I mus t empha51ze here that we don' t
U
mean thet we have a speC1al piece of currlculum h

‘dlsadvantaged areés The-same curriculum, but

differeni teaching strategies, should be used where

we ﬁBEl&'éﬁﬁhésiie'the strengths and work on

developing\ the weaknéssés of that area.
'SB‘i propose that a classrc premrse in

'éduéétidn tift we take a child where he is and help‘

him to go as far as he is capable of gqlng;~rs

relevant for your recommendations for planning. The

i

"ibck-step appfaa-ﬁ'ta this development, of course,

needs of the child sb far as the open—ended act1v1tiei,e

134
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mentioned before.
And last, but not 1éast: I propose that

serious consideration shouid be given to programmlng

which starts as ééfly-as klndergarten and includes

‘the family and community. A cooperative Fami 1y

community plan whlch not only allows for an emergence

' of talent; but also provldéé a stlmulatlng.envxron-

ment for tﬁdée who don t possess outstanding talents

would be hlghly acceptabie 1n a communlty.

want to quallfy my statement~by saylng, we w111 not .

find all programs or all plans or all children who

_come able to make high scores on the IQ tests. We.

will find many children who are involved in the
prograims ; But:thérelare so many that are left out.
And I would 11ke to end by saying

"It is important to note that there is

no mégiééiffafﬁaia that will fit all chiiareﬁ'

of tﬁié grouping. The secreE lies 15 the

' behavxors,;xndtcative of glftedness, and L

:BURT REPORTING ASSOCIATES’
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causal

area.

Baldwin, for these very creative; proposals:

or queries from the Commission. Commissioner Foster:.

given you would be a chart which lists the possible

135

N

vertical progression for weaknesses. This

plannhing does not revolve around remedial work

mental stimulation that will unlock the poten-
tial ability of the child: The content vehicld
refléct the traditions énd ﬁ;miiiérity_bf the
culture and enviromment: & caveat at this
point -would be that inclusion of familiar
reference points in content does not mean the
exclusion of unfamiliar reference points
because herein lies the danger of cibéing‘ér
limiting the trajectories for growth.'
Thank you véfy much. (Applduse.)

If I may add, on your paper that I have |
factors and procedures for assisting in that
Thank you:

Commissioner BAKER. Thank you, Professor

£

We now ask whether there are comments.-

Y
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. Commissioner: FOSTER. I Béﬁé a questlon for
Dr. Durden. This is not a long question, provided
that you have the answer in your paper that you are
submitting to us; which we have aqf éeeﬁ‘yet. ébuiA'

summer school in Pennsylvanla for Johns Hoﬁkiﬁé for.
the gifted and talented. a

Dr.rﬁﬁﬁﬁﬁﬁ.iiﬁii right. Again,'i.dia'ﬁof‘ﬁéﬁf«
to gofiﬁéo any gréaé'aéeaii about any one specific

program;- Bd 1 s not in. the paper. Aﬁd it ié.noﬁ

7jﬁ§t a program in Carllsle, Pennsylvanla, there are a

;number of sites. -

It is a two-step screening device. Again,
I will say this:. The program at Hopkins; which is
not an early entrance college program, but it is

restricted; there is very much a sense of limitation

| about wﬁat we can do and those types. of students we

ére-trylﬁg to"help It is specifrc academrc talent

verbal, mathematrc, and reasonlng ab111ty

< The first Screening dev1ce3 for seventh

graders, would be In-grade achievement tests --

‘Callfornra s, iowa s, 97 percentile or above,

mathemat1ca1 reasonlng ability, verbal ‘or comooéité

§C’”é§
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The second element, and this is somewhat
controversial an issue: Thé second elemen; is the

SAT examination, all p'ay_:ts3 in seventh,gradg;

Commissioner FOSTER. It.is cpmpetitive, then,

for entry?

Dr. DURDEN.! It is competitive: One aspect

of our program -- and now; it is quite diverse, quite

large; but, for entrance into the programs which we

ourselves run, yes, there are cut-off scores; but we .|

try té-éﬁééﬁfégé'bthéi prpgrams.with varying cut-off

Gommxssxoner FGSTER 1 have one more, if I

may. Professor Steele, I think you stimulated a

iiEEié'Eﬁfiﬁgifs;{~ Wbﬁi& you Eéii us a iittié more
about your daughter; where éhé is today
Professor STEEtE; 1 don t know whether I

wanted you to ask or not even that is a little

frlghtening; My daughter, ﬁ&w, is iiviﬁg in Bai;aa,

to the UnlverSLty of Mainz in Gexman, ins i ted that

‘§Hé‘ﬁbt do it in English;

mwmuwwxm
— — .

1ag’ &
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‘Mainz by Eiéééiiﬁg up and down thé Rhine River and
. collecting the myths about Barsaroza from tne prlests

'in.éermany;

- the Mayor of the North Slope atound BaTrrow; Alaska

" honoring any of the requests that she sent in for

_ protection of the Nupia Tribe from invasion by

.séyiﬁg tﬁét~it‘wgs of no value to her, and speaks

: flve 1anguages.

136 |

‘After graduation from college, she said,
"What do I do with German?'
We said, "We don't know

And she then went to VISTA and worked w1th

and found that the United States Government was not

businessmén and the U.S. Government of Prudeau Bay.
‘Then she went to work at $25,000 for the |
Mayor; wﬁéﬁ he found but that she wés gs much’ on theix

two and a half years ago, now teaches after she
commuted to Falrbanks to recelve her Master s Degree
in Seeéﬁdaty Edueétibﬁ.' . | |

Future, i_aﬁﬁiﬁ Rﬁéﬁ;'"sﬁe is thirty years
old: She skipped the first Eburse in eeiéuidég

Gomm1551oner FOSTER  Thank you very much. 1Is
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"to reachlng to that part of the pool of petentially

~ home, and the other, whlch 1 want the panel to- tell

home.

and I wanted to see who were our "tryout students;; and

that in your paper?
Professor STEEIE. No, sir.
* Commissioner FOSTER. Thank you.
-CommissiOhér ﬁ@LT5N3 Weii— what we have heerd3

or much of what we have heard makes one ' feel confident

and mlght make ‘a good career _in this great country
M?,.,

But I feel very une§§y7///eart1cularly about the

e

dbtihg“péréhté will be able to further, if there I$ a
need.
There ére, it §ééms to me, two barriers

grfted: -One is the obv1ous discrlmlnatlons an=
Gtﬁérl societal barrier externai to the famriy and

fie . s omething abbut is clearly W1thin the family and

A’n"ci that camé.to me in a rather éEfii&iﬁg
way when I. tried to run a, nationai program for physics

1n the schools, many years. ago, triggered by the NSF

BURT-REPORTING-ASSOCIATES : =
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" there were §ome 20, 000 I wanted to keep my eye on

And one of the very tbp pér50ﬁé durlng the year, did

_very well, of course, but suddenly came down toward

‘tions, but make a llvlng ‘the regular way .
ﬁiéﬁﬁ&éréﬁééd because it 1s true 1n the hlstory of

Fermi-was saved.from becoming an employee in Ehé

140 |

2

the mpst gifted.

And they were only identified By'ﬁaﬁsérs;

the bottom. And I wanted vetry badly to find out what

went wrong, and I discoveréd'thét this child, in an

"

man and get back to sense, not have academrc aspxra-

I say this,’ and I don t want to be

science that we find cases like this. Fermi,Enrico

rallway system of Italy, which his father was and .
was very comfortable w1th by an offrce mate of his
father wha drscovered the genlus in this child and
fed him mathematics books. ihe exeéfaéiiisaaéf'aag‘

whether deprlved or not as we wouid traditionaliy :

say;
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‘look for the very talented that this néﬁibn'éo badly

‘to Texas, and then on to Lexington, aqd then on to

Johns Hopkins.

10

'thét éhé had found ; thét péople really thought-tﬁét-

-belng gifted was. something that you did within the.

141,

What to do, if we take seriously this challenge and
needs , when the barriers are not oniy outsrde but
even;.also wrthin the famlly 51tuatlon7 What doea
one do?

" We cannot kidnap them and theﬁ take them

Pr: DURDEM: No; no; Harvard is fine.

‘Commissioner HOETGN' Therefore, what I would

really say is that wﬁat we need is very specific and -

the next month, durrng whrch the record is open,
goiﬁg Eéyoﬁd éﬁything i'havé yet.reéd; Would you cara

.Br; BALDWIN. W’ll I trled to propose that

and I think you will £ind S0 many dlfferent feellngs
about culture In ‘fact;: I just talked. w1th Mary

Hunter Wolfe,. and she was sharing w1th me some thlngg'
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we have been

&efining it here.

© BURT ﬁéﬁﬁﬁfiﬁﬁl& guclxrss




to .

10
11

12

13..

21

, 22

23

include the famlly in the planning, and pe*haps there

them.

I see this also as a function for theé school.- Whét

Birriéré in the Eﬁﬁé; I find that tﬁBéé Eéééﬁéié;

talking atout,'therlnsplratlbnal kindj will advbcate

for the student with a parent. 4nd I have known of,

‘the perents said, "No, we don t want you to.

the-schboi; it cannot be mandatedj,l dbn '+ thiﬁky

but it Eéftéiﬁiﬁ can be EBEbgfége& on the part of

142,

So I think it is importent for us to

might be. -- we are in the prehistoric. era; . in a sense

'bf seeing 3ust what we shculd be doing, but perhaps

ﬁe‘shouid expiore ideas where famrixes as we11 as

children are iﬁblﬁdéd in whatever pléi'ii'iii'ig Wé' do for

~

Dr. ZIMMERMAN 'May I add a comment as well? -

talent in a student éﬁd finds thét thété are some

\

cases where, because a ’eecher went to the home and

spent hours with the famiiy, the child the youngater,|

méé_able to participate 1n somethlng that origrnally

L. —
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Auiiiéi%iaaéigfaﬁs really éére abont:youngsters at that
Chalrman GARﬁNER{ 'Mine is a questicn ia the
 form of éa~55§éfva£iaﬁ—'whi55 could féquité more time
than we have to respond ;. and I hope, as you reflect
upon it, you mlght share your vrews on this.

A theme runnlng throughout all of the -
presentatlons, late mornlng, has been the one of
attitude -- the.attxtude on thevpart of the R;nder%-
gerten teécher'who was uneomfortébie with-keeﬁing;'

- Professor Baldwin made reference, attitudes onvthev‘
.part of the parent who:ﬁéé'ﬁnéfﬁﬁéfhéffé to the
approach that was Just'referéncedf and §o'forthh
attltvdes on the part of the young people 5t the
Johns Hopk:ns School whoé for the flrst t1me; feei_
comfortable in that enviromment, Whichteuégeéfé thét
they Eéfévﬁﬁéoﬁfortéﬁié ﬁfévfaagi§; -

- What 1avthere that caueée'théee attltudes
torbe reflected in. so dlverse and so frequent a
cxrcumstance?
" The reference that Professot Zimmerman
| made €5 the grouping 6f_éhiidién7by ability, special

programs that are made available during the school

BURT REPORTING_ Assocu\-rss R T RS b
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day for those children; the interaction those childres

- schools; after school opportunities,and so forth;

‘which describes the athletic programs offered by

schools and, I might add, universities and colleges,

aCCéﬁtaBié attitudinally, but acceptable financially.

"And it is a permanent part Bf_Bﬁf'iﬁffééfftiﬁﬁfé; if
I may put it that way, as one of our morning speakezs |

_suggesfed;:

efforts to gain a comparable recoghition, albeit in

a different context; for those who are gifted in

other ways? Why do we confront this resistance? -

What is there that gives 1ife to it in our society,

and what recommendations might this Commission make

that would have some bearing on the attitude of

people in respect to this issue in its various

dimensions?

We hardly can answér that question before

' lunch, but I wanted to get it on the record, and

anyone here who would be willing to take the time and
the thought and the effort to share their views with

this Commission, those would be both received and

145
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most we lcomed:

Jébmmiséibﬁér BAKER. I think that Chairman

Gardner has brougﬁt full c1rc1e the concerné we \\

N e e

This panel JDlnS the one earller this
morning in g1V1ng us deep 1nsxghts and.very we 1c ome
wisdom iﬁEB how we can pursue this further. We

for lunch, but shall reconvene vromptly agaln, at |
11150 |

" (Noon Recess.)
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most welcomed.

 Commissioner BAKER: I think that Chaimman

Gardner has brought full circle the concerns we

encountered at the beginning this morning that Dr.
Gallagher spoke so force fuiiy*ab*o'utf that our S"D’éiét}"’
our natian, is not really prepared to recagnxze the

valaes and the needs here .

morning In glvinﬁ us deeo 1n81ghts and very welcvme
wisdem lﬁtd_ﬁdw we Céh_PﬁtSﬁé thié futthéf. Wé

thank tngm sincerely, and we shall now be adjourning

- for 1un;h but shall zeconvene promptly agaln, at

1:15.
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