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The concentgation. of learner needs in programs of
Engl1sh for spec1a1 purposes (ESP) has 1led to the neglect of teacher

Solution to the problem is 1o apply ESP pr1nc1p1es to the design of
teacher tra1n1ng courseS for general English teachers. The language
needs of teachers of English as a second, language (ESL),; both _those
required to complete the course_ successfully {course needs and study
skills) and to operate in a full professional role (teaching needs
and act1v1t1es) must be congidered. A multiievel model of course
design is presented, each lgvel moving from content through format
and methodology to the language required to understand content. The

syllabus can be adjusted to suit the conceptual and 11ngu1st1c o

requirements of teachers in particular courses, while maintaining the

subject-language link:. The g¢ancept of ESP for teachers reveals the

need for research into (1) the language difficulties experienced by

teachers in English language teacher training courses, (2) the

written academic Engl1sh layquage teaching and applied 11nguzst1cs
textyg. (MSE)
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AL Bt i sty e oHiga] NIE TQ TNE EDUCATIONAL RESQURCE:
prosetn ar probn y R |NFORMAT|ON CENTER [ERICL"
Aostract— The concentration on learner needs in ESP prograimnmes h d

to the nc;,lcu of teacher ngeds; pnrmuldrlv in the case of jgacher-training
courses. A solution to the problem is to apply ESP prificipje to the desigh
- of tc.uhur -training courses for “'general English” teachers. The language,
needs of EFL/ESL teachers, both those required to coniplgt ¢ courses suc-

cesstully (course needs/study skills) and to operate in a [uli professional

role (teaching necds/aclivities) are described. By mlegratmg iralmng Course

content with teachers’ language requirements we can devepp ESP courses
for teachers. A miiliilevel niodel of cotrse desigh is preégﬂﬂd each jevel
moving from content, through format and methodology, 10 the language
teqiiired to Undetstand content: The syllabus can be adjysted to suit the
canceptual and linguistic requirements of teachers on payitular courses,

while midiftaining the subject-langaage link at all times. The concept of
ESP for lc.lthcrs reveals the jn'é'éa for research into '@' e !jiijguzigé,difj

ED2 4450

b()lh hkc and written ;ic;idenuc hnghsh l.mguage lLathﬂg and apphed
linguistics texts.

Introduction

One of the major |mphcatnons of “an ESP ””proach " to course design

appears to be that the learners’ needs and wants fqrfu a starting poin

for the eventual productlon of materials. Trhe lmporténcé of needs analysis

is a reflection of a general movement in education towyrds a more learner-

centred curriculum; and as such is entirely justifiable; eyen if the theoretical

foundations of many needs analysis models leave mucy tobe desired (see

D: Willis 1981 for a discussion of this point). However; in English language

teaLhmg (Ei:'i ); one of the more unfortunate resulty of this focus of at-

tention on the learner has been that the needs and wahts of the teacher
have tended to be disregarded.

FLOIZTLS

Areas of Neglect

_ We can see evidence of this neglect in three main arg4s of ESP activity.
Firstly; the teacher variable has largely been ignoreq ifl the planning and
déSigh stages 6f materials p"r'o'jé'cté. Mét'e'riélg are 'o'ft'eﬂ p'r'o"du'c'e'd b"y de-
they will be taught. This is the first stage of the pyoblem; the second
occurs when the materials are siibseqiiently presentgd to teachers who
riot only may be ifiadeqiately trairied or p’o's:srezési poor skills in English,
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but who are now expeeted 1o @ upe wlth i mdlmlly dlffcrcnt methodol()”)v
n thc ourse hax been (lcxu.,ncd dmutld lcarner Lentred prlnuplc l hese

The xcmnd area of neglect is the trdmmg of ESP tcachers partmlly :
result of the higher priority (md HldlllH given to materldls dLsu.,n projects

mthc tlmn tC.lChCl’ tminmg progmmmc lhlS prlorlty would not be

the [)r()L(‘,‘bb of nntendls development but as | have mdxmted above thlb

rarcly occurs. Little thought has been given to the sort of tramlng pro-

gramme an ESP teacher requires, though Ewer's courses in Chile (Ewer

1976) and developments in a number of British universities are begmmng

to provide a variety of possible models (see Kennedy 1981 for an example):

Although compartmentalisation of "ESP” and *non-ESP”’ teachers should

mncmllv bc .nmdcd there are nevettheless Lertam issues ansing from

E bl’ tcmhors necd to develop )
T hctc is d thlrd ared ()f ESP worR \Vhth has 50 f'tr l'CLClVCd httle dttentlon

lt is the desr
teachers, but® general E,nghsh teathers) as a type of ESP 1ct1v1ty SULh
an approach u)uld hive a salutary effect ol the design of teacher-training
programimies: How often for exaniple, do teather trainers lecture on
lcarnet needs and warts to tr;nn”ees whlle neglectmg these prmuplcs in

made t tn discuss (lesmn mrlables and their mfluence on the conteiit of
teacher-training courses (but see Strevens 1977 and Kennedy 1979). It
1\ lemptmg, fdr instzmce to fows on anew practlce or methodology wnthout
: : hip t teachers’ present or future situations.

la y In courses for overseas teachers.

pr(mclcd gencr'tllv hy tertiary-level institutions in Britain and the USA.

Unlesx terc 1s room for modlhcatlon of ldeas in the hght ofrfeedbad\

thcxr h()me m\tltutlons is wrong , evenif it mlght be apprdbrlate for
local circumstances. Such dissatisfaction will probably have the same end
rcsults—~dcprcxsed teacher performance durmg the trammg course and




O

ERIC

Aruitoxt provided by Eic:

An ESP Aﬁﬁréaéh to EFL/ESE Teacher Training 75

the teacher is wnrkmg in an Enghsh -medium institation: (Both Smith 1981

and Pride 1982, while not directly concerned with teacher training, provide

useful discussionsontheseissues: ) The above factorsrelate tothe teaching

situation from which the teacher comes; to which he may be returning,
or for which he i ”helng prepared; other considerations concern the teacher

him elfi—for example; whether he is a native or nonnative speaker of
anl sh; and if the latter; what hlS competence in En"hsh language is on

The Concept of ESP and Teacher Training

€rucial as these varlables are, 1 would want to argue that what is of

fundamental 1mportance in the training of teachers is the role of language

in that traimng It is in this respect particularly that teacher- -training course
planning can benefit from an ESP approach. Let us look more closely at
this concept: Essentially; ESP programmes should implement the answers
to three closely related questions:

('1) what varlety of (Enghsh) language does the learner requxre

to the Target Sltuatlon Analysns descrlbed by Chambers (1980) Now lf
we ask these same three questions substltutmg ‘teacher”’ for “learner”

(i.e., “teacher as learner”), the answers should offer the foundation of
a teacher-training course, the content of which would ‘EIP,SEIY,,"]E‘FEE

teachers’ rieeds, which I shall divide into “course needs” and “teaching
needs’.
Course Needs

Lét us éxamine the case of a teacher oni a teacher-training course and
offer a list of initial purposes for using Enghsh on the course. I have
drawn a distinction between English-medium (EM) teacher- trammg in-
stitutions and ron- Enghsh ‘miediiim (NEM) tedcher-traininig institutions:

Purposes for Using English EM NEM

hstenmg to lectures
library skilts
reading ]ournal% and books
taking notes
writing essays and exammatlon
answers

contrlbutmg to seminars

X
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O

ERIC

Aruitoxt provided by Eic:

76 The ESP Journai

lhc (h\m(m b( lwun I M and NI M mstltutlons 15 oversxmphfled and

depdltmentdl stlpulatlon that essays should be wrltten or semmars con-
ducted in Enghsh However, accepting t ie crude division, wihich is for
purposes of xilustratmn we carn see that espeually in EM situations study

skills will pla) a hrge part in determrnmg 4 teacher’s success or fallure

in the tnnmng programme: Study sl\rlls are of course a common fea'ure

of many ESP programmes what is proposed 15 4 study skilis approach

for teachers in training; involving a general aim (succeedmg on the course)

and a set of purposes {the skills required to achieve the general aim),

and facilitating access to the partlcular variety of Englrsh language as:

sociated with the subject discipline; in this case the language of English
lmu,u'u.,c teaLhmg (FL'I) and apphed lmgunstlcs

\voll appl\ to native speal\ers partlcularly those on postcAperxence courses
who nmv be returning to an academic environment after some years ab-
sew from fulltlme study Such a group mlght requlre a programme con-

hl\el_\ that both nonnatne and,natwe, speakers wlll expcrlence ,dlfflculty
with subject-specific lexis in the initial stages of the course. Nonnative
spcal\ers niay reqiiire more assistance at this stage also thh common-
core lexical items, most of which would presumably be familiar to native
speak“rs

So we have now isolated a hst of purposes (study skllls) relatmg to a
SDCleIL \'dl‘lety of lan;,ua;,e (the lang,uage of ELT and apphed lmgulstlcs)

refers to coirse needs I now wish to turn to a second aspect related to
teaching needs:

Teaching Needs
. Course needs refer to those academic skills the teacher has to develop
in order to complete his tbursé successfully; in this respect course needs

whlch he may need to be tramed. The followmg 1s a: sampleJlst, ()f,actlylttes
that a language teacher might be expécted t¢ perform and which require
. [t o

5
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purposes of sylltnbus deslgn.

TeachzngActwrtzes

(a) selectmg and evaluatmg material

(b} preparing lessons (with and without the use ot teachers’ notes)

tc) supplemenung textbook exercises and designing own materials

(e) setting and markmg exercises; tests and examinations

ities refer to those tasks the teacher undertakes during

Teaching activ ks the tea
a iVbrking day which involve the use of the target language (1n this case;,

English) in some way. The list is not exhaustive nor will items be ap-

propriate for all situations. Take; for exampie acttvxty (b)——prepanﬁng

lessons using the teachers’ book. This may not be a language problem if
the teachers’ book is written in the teacher’s mother tongue: If, however,
zié i§ tiftéh thé tzise the hétes zii'e Wi’itteh ih Eu glish and the teacher has

198()). E»{en alJowmg for the fact that,thls 1s,a ,faurly adv,a,nced course;
'p’f’eéij'm'éib'lv td be téught by téé'c. é'ré with é i’élziti'vél'y gddd kdeledge 6f

dlfflCu]tleS teachers’ notes can present to teachers. The extract is explammg
the answer to a reading 'exe'r'cié'e:
The sludenm should conclude that the example of the Incas demonstrates
that the main point of the first paragraph is not that inventions spread, but
that in earlier times inventions spread very slowly (and in fact did not reach
the Inca ¢iv 'uon at ath). The first two senterices therefore are in a con-
g contrastive relationship, even though this is not obvious. The second
nidin pomt is obviously niarked and should be easier to determine (p. 31):

A teacher not linguistically or conceptually well-prepared would react
in | number 'o'f 'p'redi'ct'a'b'le W'a'ys', 'all 'c'ounterpr'oduaive t'o' te)’cts like the

understand the reason behind the answer); he mxght dec1de to reject the

teachers’ book {and with it the methodology) and use his own tried and

trusted methods
The reader is probably aware at thxs point that in dlscussmg act:vxty

{b) above; the divisions between the study skills arising from course needs;

teaching actxvmes ansm;, from teachmg needs and subject content have -

I should like to repeat the ongmal point: that for the successful performance
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/ needs\ »
course needs teachlng needs
study - teaching
skills activities
language of language
ELT/Applied ___of
Linguistics ~teaching
\ course #
content
Figiite 1

of teaching activities, a sample of which I have listed, language is required
and, further, a speclflc variety of that language

Unfortunately, we have little idea of the language requxred to complete
the teaching tasks listed above, in contrast to the amocint we now know

abolut the language of science and technology The one exceptncn to this

“langliage gap” is research into teacher-pupil language which is related

to activity (d), conductxng the lesson: Sinclair and Coulthard {1975) were

among the first to describe the discourse structure of “classroom English”

and further studies (for example Allwright 1980; J. Willis. 1981a; and

- Wachendorff forthcoming) have taken the language of the EFL/ESL class-

room as their object of study: We are therefore much nearer being able

to specnfy the teaching skills required in an EFL/ESL classroom and how

they might be realised lmgtnstlcally To what extent such classroom lan-

guage will need to be taught on a teacher-training course depends again
on the teacher’s present or future teaching situation. In some instances,
it may be normal practlce for much of the English lesson to be conducted .

m the mother tongue not Enghsh In thxs case the focus of any language

~ use,; for example of teacher questlonmg and d' 1llmg) not on' outer talk”,

’ the language of management and socxahsmg However the mother tongue
result of an understandable reactlon by the teacher to what he feels is
his own lack of competerice in English. There is a strong argurnent in this

7
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lm;,ln\tu umlp(t(nLL but by belng llnked to an “activities” programme,
would also extend lns pedagoglc sl\llls

bc approprlate only for nonnative speakers The situation is not as_clear-
cut as this; and natlve speal\er teachers; partlcularly those with little or
no teachlng experreme. often need training in the languagc of the class-

room. to take one exanmiple: The difference between the two groups is

one of focus: native speakers have control over the language code but

need to apply it in a novel sxtnation and develop new teaching strategles

whereas the nonnative speaker may be both acanrrng the new slullrand
the code to operate it: I shall retum to this aspect in the next sectron
Figure 1 summarnses the argument so far:

The Role of Content

I have so far isolated two possible components of a teacher-training
course, one related to study skills needed to complete the course; the
other concerned with the actual language and strategies used by a teacher
insid¢ and outside the classroom. The next question to consider is how
these two components can be linked to the actual content of the teacher-
training programme.

The great advantage in thxs situation is that a number of problems nor-
mally inherent in ESP teaching are not présént. There is for €éxample not

the usual diVisibh betweeh language and Cdnteht realised normally by the

rangements (see Smyth 1980 and Dudley Evans 1981).
Figure 2 7xllustrates one possxble approach to the desxgn of teacher-

training courses Wthh capltalxses on this link between content and language

and also takes account of the variables discussed above (see the last par-

agraph of “Areas of Neglect”)
'I hlS process of course desxgn is d1v1ded into five levels movmg from

Wxt,hln each level I have distinguished three elements: A, B, and C. Element
A lists some of the variables that léad to decisions on tourse tontent

more detail.

Lév'ei 1. Th’é starting p"o'in't f’o"r tn'e' programime wiii b’é seietti'o"n' 'o'f content

8
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. A - - - B - - [*]
iNPUT leads to_ DECISION |resulls in -| MATERIALS
ABOUT DESIGN
S
3
3
E:
@
Level2 - o
{a) EHiclent learning .
. modes_. .. . A [
(b} Administrative con- - | ———---- ~course format ————lecture,
- - straints [staff, -~ semlnar, efc.
3 (c) Trainees’ previous i
8 learning styles _
-
u -
- - rd
tevel3d e
Level of trainees' skills ] - --- -~ -.course methodology ~————study-skills,
__~" feaching
Bt activities
‘/
e
. T~
o TN ) R
< vel I e ~discourse structure —discourse-
H linguistic_competence- -- of tLT written/spoken - .~" based -
o tknowledge of discourse) texts ’,’ materlals
z L
] — - -
LtveiS T ) - .
Level of. lxamees «~formal s'ructure materials at .
linguistic compete of ELT whiici/spnken level of synlax.
{formal Knowledge} texts . lexis, phonology

Figure 2.

coming on thé colrsé and by their previous knowledge of ELT, both theory

to be covered,m the course and specnfynng the livel at whnch,they sh,ould
be 'tzi'u'gh't SeleCtioh éhd 'gi'é'di'n'g of :ihy to’ur%& 'mzité'ri‘ilé, then, will be

Level 2. At this level, decisions will be made on the learning mode, that
is, whether the content should be presented through lectiires, seminars,
tut'o"ri'a'ls' s:elf access materials, or an appropriate mixture of modes. Var-

and amount of content to be covered ;

Level 3. Having deciaed on the different modes of instruction, we now

have to consider the course methodology appropriate to those modes:

For example, we might have decided at Eevels I and 2 that part, of the

course would consist of a unit on, say, psycholinguistics to be taught
through a'series of lectures and sémmars We would then at I:evel 3
consider what preparation and followup each lecture/seminar would demand
from the trainee and the methodology which would be adopted; for example;

9
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whether a seminar would be led by trainer or trainee; whether there would
be group work, whether it would consist of discussion of given lnformatlon
or problem solving. Following from this consideration of methodoldgv

should arrive at a list of the study skills isolated earlier in.this paper in

the dIS(.USSIon of course needs If we then compare the study skills requlred

_ L()Uld elther consnst of slmphhcatlon, procedures (thus a Jecturer mlght

éi'd'o'p”t repetition Strategies, reduce his lecturing speed, check fretiuentiy

remains the same but is now combined with materxals specxﬁcally designed
tii liélp the irainéeé cornprehend the {vritten and Spoken teirts they are

of drxscourse. Ihus, any support materxals fo,r this level will be desxgned
explicitly to reveal units of written and spoken text above the level of.
the Seintence.

Level 5. Some trainees may have problems encoding and decoding texts
at and below sentence level. Lével 5 materials wotild attempt to overcome
siich problems by concentrating on grammar, lexis and phonology. At this
l'e&'el t'o"o' the language exerCiéeé would be part bf Level 1 content L'eV"el

teachlng of language be ,separated from the commumcatlon of content.
Were this to occiir, it wolild underminie the principles on which the approach
is based.

Not all teacher- tramlng programines will need to proceed through the

five levels. An advanced postexperierice course for fluent native speakers
m.ght remain at Levels 1 and 2. Some native speakers mxght mmally need

some support at Level 3; however, (e:g:; reference and essay- wrmng

skills) but the focus would probably remain on the activity rather than

the language (Level 4). Nonnative speakers of English with weaker com-

mand of the language might require help with the language needed to
operate I:evel 3 skills effectwely and would therefore need materxals at

' Li"i:~~. . 1 G
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l)x conteiit, so tht l.m;,u:l;,e pr.lmce is always purposeful and relevant.
Any language materials will have a built-in authentlclty since they will
arise dlrectlv fr’om' deuslons taken dbout course format and methodology

are less lll\ely to react against lant,uage exercises and w1ll 1nstead regard
thent uas preparatlon essential for success in their role as professional

' te’lchers

also by Plnlllps (1981) and Roe (1981'),, and a practlcal example provlded
by Reynolds (1981), but to my knowledge such an approach has not been
developed for English language teacher-training courses. That such a
programme is both feasible and advantageous [ hope to have demonstrated,

lhou;,h the -model illustrated in Figiire 2 provides only @ general oltline

—-of a planning proccss which would need to be expanded into a syllabus

appropriate to specific situations. The profession has until recently been’

somewhat blinkercd in respect of applicability of ESP approaches out51de
the established territory of tertiary-level science and technology and, to
a lesser extent, social sciences (partially a natural restult of demdnd) but
just as we can begin to see a filtering of ESP theory and practice through
to secondary level (Allen and Howard 1981 Wigzell forthzoming); so we

may expect a broadening of ESP act1v1ty to include other content subjects

and other areas, in this case ELT and teacher training: That teachers

may need language improvement courses has been recognised for some

time, especially in a case of oral skills development {Winck and Winter

1981). That they may need a speclfic variety of language and in addition

traifing in aural, reading and writing skills is only just begmnmg to be

realised, although Widdowson's collection of language texts (1971) rec-

ognised a need for specxflc study material: Eaird (1977) has produced a

language course for students of educatxon and more recently Frydenberg

(1982) descrlbes a re'ldxng slulls course also for education students, which
tries to reflect ‘topics the students are studying in their subject course.

There is also 1ncreas1ng attentlon belng paxd to the language requtred by ‘

'produced materials to enable teachers to practlce EFL/ESL classroom

language and Hughes (1981) and J. Willis (1981b) have prodiced traifing

handbooks: Both sorts of material (retated to study skills and classroom

language) may prowde useflul resaurces for teacher-training courses, but

they should not be confused with the integrative approach to teacher

tralmng illustrated in Figure 2, which will demand “local” materials created
in response to specific situations.

Need for Research

A major constralnt on 1mplementatlon of ESP-mﬂuenced teacher-training

programmes is the lack of basic research into both the language required
41
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by teachers and the language of ELT and applied linguistics: We know
little of the language problems particularly of nonnative speakers teaching
English; or of the language difficulties faced by teachers and trainees on
tmming courses when deahng with authentic spoken and written ELT
texts n the form of lectures; seminars, books; and articles. To take the
example of lexis; Seaton (1982) has produced a dictionary of ELT terms
which should prove a useful resource; but there is no empirical research
into the lexical difficulties teachers experience when reading ELT texts.
No research, as far as | am aware; has_been conducted into the structure
of either spoken or written academic ELT text.

Conclusion

This lack of research should not prevent us from trying to implement
ESP courses for Engllsn language teachers; following the general principtes
described: The phnmng model (Flgure 2) needs to be tested, evaluated
dnd refined by both trmners and course participants. The results should

training materials.

o
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