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Pililic schinls coiiliiiie 1o 6xpeiiince erises. Lack of isrirliné, drig
use and poor academic ©tandards head the 1ist of problems attributed to our
schools. Ve haﬁé_bécn'chaiiénnéé by charges that special education, main-
Streaming and learning disabilities lower the quality of our schools.

The effective schools movement, LD identification criteria and sophis-
ticated advocacy aré themes in my response to these challenges. First, I'1l
demonstrate that LD stidents continte to itcrease in number. Next, I'l1
school systems which.are unwilling to constructively confront the problem
of underachievement. I'11 describe the effective schools movement as one
which possesses potential for constructively addressing crises in our schools.
Third, I'll address the need for criteria to be used in distinguishing LD
from underachieving‘siudenfs; And, lastly, if you're still with me, I'1l

share some keys tc use in getting better instruction for your kids.

‘Special education is defined as "specially desipned instruction, at
no cost to the parents,; to m:et the unique needs of a handicapped chiid"

(Federal Special Eduvcation Regulations; 1977; '121a 1k): Speciaily designed

instruction includes vhat is taught; how it is taught and when it is taught..

"What is taught" is essentially en instructional content.issue and refers to

curriculum. "Héﬁ it is taught" is essentially an instructional methods is-

complete these leaurning tasks. I'1l return to specially designed instruction

in the advocacv part of my pi‘éSéhtatibi’i.

To receive specially designed instruction, & student must be handi-
capped. In Rhode Island; an increasing ﬁagorityrbé handicapped students
are labeled learning disabled. The £Otaiiﬁumﬁér of handicapped students .
increases by the nimber of learning disebled students-identified. Both Ehe
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NUMBER' OF ' STUDENY

number of handizapned «in

increased every vcar for
students enrolled in our

years. These trends are

flen's and the nunber of learning disabled students

the lnst five vears while the total numter of
schools decreased every year over the past five

graphically presented in Figure I.
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More than twicc as many students as expected were identified as learning

disabled over tiue past four -years: : The prevalence of learning disabilities

is estimated to Bé\@pproximaféii_ﬁhfeé rercent (3%) of the school aged popu-

lation. In the 1979-80 school year 3% of 154,098 students is 4,623 students.

More than twice that number; 10,248, .students were identified. That remains
trie for the next three vears. My prediction is that the number oX learning
disabled students will continue to increase. The number of learning disabled
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students will cenrtinue to increuase-until schools constructivelv confront
the problem of wnderschicvement: Altc:natively the number of LU students
will continue to iricrenre until special =ducators éifféféﬁtiété'ﬁétwééﬁ LD
and underachieving students: |

Whatever else ir true of them; learning disabled students are initially
identified verause they do not work up to their ability. Usually LD stu-
dents perform significantly below their ability in reading end/or math.

With increasing frequency, teachers and sometimes parents notice and
become concerned about %ﬁééé underachieving students. .Some underachievers
are referred to special education for extra help. 'Thé only way these ﬁhéér:

achieving students can get extra help through special educaticn i to be
handicapped.

"Learning disabled" seems to describe the éducatioﬁai status of these
underachieving students; as a term it's neither too noxious nor too guilt
inducing and it may be & reversible condition.

As a consequence of being labeled "learning disabled" the student gets
extra help in the résourca r'oOf:. Apﬁroximateiy 80% of the LD students are

educated in resource rooms. These students spend about 1L of their school

day in the resource room and sbout 86% of the school day in the classrocm.
For resource room instructioh to have a significant impact on ﬁﬁaefééﬁié%é-.
ment given these time constraints instructional changes must be initiated in
‘the ciaééroom,uthe resource teacher must be a super teacher and the student
miist- be both tgientea and motivated: These conditions do exist for a sur-
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Althouph s*udents Julelid "LD" iet éxtra help, all consequ:i-es of this
action are not resitive. Negalive corsequences include the foliowing:
1. Learning dissbilities becomes syronymous with underachievement.

2. The volume ©of underaclieving students vastly exceeds the
capacity of special education resources.

3. Limited spe01al educatlon resources for _use w1th hanalcapped
students are expended on non—handlcapped underachieving students.

4. There muy be no room in the resource program for legltlmate
LD students: :

5; Limited need to changv 1nstruct10nal practlces in the school

whxch result in undera"hlevement is experlenced

In summary,; one current practice for responding te underachievement
in our schools results in diébfébéftionate identiffcaﬁion of students as
learning disabled, strain on limited special education resources and no
change in those school practices which influence the rate of underachieve-
ment. Three alternatives which respond to the consequences of thie practice
exist.

1. Establish locel criteria and systematically use them to E

identify learning disabled stndents > -

2. Create and support TS effeéfiﬁe schools:

3. Become -a sophisticated advocate for students’ w1th learning

disabilities -- for ail handlcapped students.‘

tification criteris &nd procedures. The procedures work fairly ﬁéii; The
eriteria do not! Discriminating criteria are needed. TLocally developed
criteria are likely to be more responsive to local circumstances and
idiosyncracies. Thsy aré“aiea nuch more likely to bé impléméﬁtéa.r Advo-
cates; including parents end professionals, should develop criteris.
Locally established criteria for identifying learning disabled étudehts
will probably include: o | |

1. The presence cf & seve rerdlscrurancy between 1ntellectual
abllltv and oo *dsr’c achievement as 1ndlcated by performance

on technically adequete tests.. . o
- AN
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Neaderic deficivpeies must boe related to deficiencies in
proceseing lenpunge.

s

3. Use of alternative procedures in response to each student's
problems in the regular classroom must be demonstrated.

k. Student's mo*ivation foes not account for low achievement is imited:

5. Student's recjonsiventss to conventional remedial approaches .
Parents, througi advocacy groups and advisory committees, should participate
in developing local criteria for identifying LD students: This alternative
for responding to underachieverent in our schools appeals to me:

I believe that 'special education should be reserved for handicapped
s’ﬁ:ii’ci'ei‘ifs’ and use of these criteria should help. Use of LD identification
criteria is an insufficient response to underachievement in our schools:

This action eliminates a release valve and intensifies biéééﬁ?éé within
the syster.

The second resp&nSe to underachievement in our schools involves
creation of and support for more effective géﬁaaig;' The effective schools
fiovetterit is ar educational referm effort which is based 6§ descripticns
of effective urban schools. Characteristics of effective schools are: |

1. strong leadership at the school level;

A%}

high expectuztions for student performance conveved by all staff;

3: an orderiv school ciimate;
4. strong emvhasis on teaching basic skills;

5. frequent evaluabion and on-going monitoring of pupil progress.
caéfaétéfi;tieg'cf effective schools fféhéiéfé ints a nurber of specific

actions including: uniform minimum standards for gtgdénts, teachers and

- schools ; 6p§6f§ﬁhitiés for students to learn in a variety of ways; emphasis

on hbmégbfi and study; and strategies to avoid ponpromo@ion of students.

Both the charactsristics of effective schools and specific actions must be

home grown to bc rmarximally e€ffective!
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‘are completed siuccessfully.
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The oifeedve pelirols mevement iz cspecially appealing fer ‘ts poten-
tinl at addressing Lhe poeds of all Ui orachievifig students ihéludiﬁé LD
students: Classroom instruction must become more &ffective if LD students
are to more fully profit from it.

We must press for the development snd implementation of criteria to

differentiute LD from underachieving students. Parents must challénge our

educationul leadership to promote effective écﬁqqis -~ schools which redice

»

the prevalence of underachievement while simultaneously promoting educatiorn=

al excellence:

The third response to underachievement is sophisticated advocacy on
behalf of our own sous and daushters: Cur earlier advocacy efforts
eddressed equal educwtional opportunity. Getting public sclicol programs,

door unobstructed consumed our energy and interest: The new chapter in
advocacy will focus on educational excellence: It will center on dramatic-

‘their academic achievement. It's called adadémic learning time. -Academic

learning time is the umount of time a student is actively engaged in
learning tasks of 2 roderate degree of difficuity successfully. Students

vho engage in high amounts of academic learning time achieve at high
levels.

What children lesvn from their classroom experiences is a functior of
what they do during closs time. The curriculum and the teacher influsnce
what children do during class time. To maximize learning, teachers should
aésign tasks which are nedthet too easy nor too difficult, get students to

engage in thes~ tasks for lons teriocds ¢f time and insure that the tasks

BESTOO w0 8 -
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Most I.I)" students exnype rienen dif'lcvjty in r’e'zid'imr,‘: To iuprc-e reading
skill it is necosusry o incr #sé€ the smount "oi; tiric students spend reading.:
Reading means directly responding to print. "Students at the bepinning
sti:gés of reading necd to bé tuught how to read. Teachers must organize
their tine so thit thoce instrvctional sctivities are increased" (hLeinhardt,
Zigmond and Cooley, 1981. pp. 357-358). '"In classrooms where teachers pro-
morc in reading achievement” (Stallings; 1981; p: 13):

To increase students ascademic achievement; teachers should schedule
more time for academic¢ instruction, ascign Iearning tasks of a moderate
dopree of difficuity and proviie personaj support, diFect instruction and
positive, corrective feedback: Such teacher-student interacticn increases
both time on-task and successful completion of tasks:

Parents can exercise a conéiaefébié amount of influence over what is

taught and how much time is allocated to it through their child's individ-

ualized education program:. Collaboratively developed by parents, teachers
specially designed instruction and piacement. As we all know; the IEP
includes statementé.&éééfiﬁiﬁé the student's present levels of ediicational
performance; annual foals, short téfm'bsjéétiVésé thé_éérvicéé to be pro=
vided, initiation and enticipated duration dates of services éhé‘pTOCEdUréé
‘to detéfﬁ;ﬁé if éi& when short term bbjéétiyés are met. |

Jt is often very Aifficilt to figire out what happens at IEP meetings.
Sometimes short, sometimes informal and usually -controlled by educators; it's
&ifricuit to know whét'ycuf éhiid»ié,géttiﬁg. |
be a jogical felaticﬁsﬁip among present level statements, annual goels,

short term objectives snd amcunt of service. Most frequently such & logical
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rolutionship ic not sirpsient. So yeni' 11 need to impose your own lopic and
control. The folloviny vecorwondatior~ are proposcd as ways to nuke sense
of the IEP &nd the TiT meeting:: Most sipnificently, following these recom-
mendations may influsnuce what vour child does in school bty influencing the

1.

A%y}

Let each present level statement SIanfY7§n7§FQB requ;r- ;
ing schIHllv des:gned instruction: Often grade equiva- f

1ent scores on tests administered to your chiid are reported

as preqent level statcments: f#isk which subjects are to

be addressed in the special education program. Cross

orf all uubjects and test resutts which wiiil not be ad-

dressed in the specxat education prog;am Eliminate aili

superfluous Informatxon. Keep only those present level

statements in which specimily designed instruction will
be provided:

chuest a ro"anptxon of what your chiid can do for each

present lev~l statemert Eixmlnate all grade equivalent

scores and substitute "can d»" descriptive statements.

Each preqent Jevel statemrent should have s retated annual

poal This annuai goairshouid estante your child's per-

formance one vear from now. _Don't settie for ambiguous

clalms like "improve readxng or pfdmeaed actions like

"receive extra help in math" Insist upon a response to

the question: "What will my "éhild be doing one yvear fromn
now in this subject?” Expect evasive; elusive responses;
but try ror descrlptlve answers. Many factors influence

iearnlng anl 1t's verv dlfflcult to accuratelv forecast

Short term cbjectives should provide detailed information.
child's 1eport card. Ask when,you 11 be 1nformeaﬁab0Lt
your child's progress in relation to short term objectives.

The amcunt and frequency of instrictional time in the re=

source program ig critical. Your questions should include*

"How man’ minutes per day and how many days per week will

my child te in the resoirce program?" "How will instruc-

tional time btz alloca'ed to 1notruct10nal areas 1dent1flcd

as present,level,statements?" "How many othetr students m1ll .
be present?" "Will they be working in the same instructional '
area?’ "At the same level?" "How will you distribute your

teééhln; tlwe cross areas, stvdéhts arnd level°°" "How often

the cluss;com t:eche 1n responae to my child's unique needs?"

"How can I, o5 a parent; most PxfECthElV influernice appro-

priate chanmes in clAssroom imstruction?"

.~ | 10



The (011o-Tiis puidelines nré projoned for estimating Lhe nivro-
printeness of priopored instrvictional tlme in the resource propii:
1. Present levs] statetents in different instructional areus
will requirc more time than one or two present level statements:

A large umount of progress projected in annual goals will re-

rD.

quire more instructicnal time than & modést armount of progress:
3: Many students workiny in different subjects at various leveis

will necessitate more time in the resource program for inter-

nctive teaching than fewer students, subjects and levels.

Educution has repentedly demonstrated its cépacity to elevate the
human condition: And special education has gigniéieaﬁtly enriched the
tives of many handicupped students and their families.

It is possible todny to have toth educational excéllence and cdu-
cational equality in our public schools:. It's possiblé to have both in-
structional excellence and instructional equality for our special needs
students. Ve must vigorousily promote toth excellence and equality for

all students with srecial needs:
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Aruitoxt provided by Eic:



. ' FLFERED 10

Federal Lirister. [apriil tiot s for thi FlucrAtion of All Handicani =d
Children. Act of 1775, € rtember, 15, 1977.

feinhardt; G.,; Zirmond, N. and Coolev, W.W. Readinp Trstruction

.. ond Tts Effects. Americen Educational Kesearch Journal, 18, 3,

3k3-361.

Statlings; J. Allocited Acadewic Learning Time Revisited; or Beyond
Time on Task. FEducational Resedrcher, Decefiber; 1080, 11-16:

Reference Note:
Phods Island Department of Fdu.ation. Statistical Frofile of Special

Fducation in Rhode Island, 1978-'79 through 1982-1'83:

4l



