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INTRODUCTION
" The Leadership Training Grant; housed in the Department of School Administration at Indiana Univer-
sity, supports pre- and inservice education programs. Inservice cducation programs must be based upon as-
§'es§cd n"e'edé of 'p’értici'p'ants Theret’ore beginning May 1979, telébhoné intérViEWé Wéré conductéd bji lndiana
mtervrews were condutted to determmc some of the f‘greatest problems that sccondary pnncrpal,s,faceﬁref
garding special education programs and se'rvic'es At that time, a la'rg'e 'p"e'r’c’eh’tage of th"e 'p”ri'n'ci'palé i'd'eh’tifi'e’d

The elementary gurde served as frame of reference for the development of thls manual Five two-person

teams of administrators in secondary schools and special education were called together to crltlﬂue the idea of a
references, this

group recommended additional sections such as expulsion; vocational education; - ading'and ways regualar and
special education teachers interact with one another:

Prmcrpal Desk Reference Manual—Elementary Edition: Besides the obvious Wordmg an

~_With their input the Secondary Team proceeded to complete a draft of the manual; which was returned to
the five principals and five directors for their substantive review. Before the final draft was prepared for distri-

bution, the Secondary Team again convened the original group of ten. Their comments were incorporated into
the final draft. This Manual, then, is grounded in a secondary context.

We belleve that both the content and process of development were collaboratlvely determlned by both

for all studeuts will occur if the samme respect and cooperauon we have recelved follows in each Indiana school

corporation: We hope that thls desk reference will be used by prmcrpals in the State of lndrana as both a gurde—

book and information ‘source as they collaborate in the rmplementatron of programs and services for specral
education students within their buildings:




Section 1

Phllosophy and Purpose

1. 1 Constltutmnal Implieatlons of ISSA '

1.2 Purpase of Desk Réféi‘éiiéé Manual
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CONbTITUTlONAL lMPLICATIONS OF ISSA

As stated in ns constitution; two of the purpcses of the Indiana Secondary School Administrators

are

*‘t0 promote the study of the professional probz’ems for 1he purpose of continually improving

the srandards and the practices of secondary educancn ’* (Section 3A)
AND

“‘to furiher, through cooperative efforl, the policies and program of other agericies having 1o
do with education”’ (Section 3B)

It is with the intent of fostering an increased awareness and understanding by secondary school
'ad'riiinis't'ratb'rs' 'o'f the provision and p'r'o"ce'dures in Rule S l 'aiid its fed'e'r'al 'c'oum'e'rpa'rt P L 94 142 th”at

In:advancing the equal opportunity for educauon of all secondary students within Indiana; it is an-

ticipated that the desk reference manual will be a useftl gundebook and source of information for In-

diana’s secondary school admlms(rators

PURPOSE tw DESK REFERENCE MANUAL

'dejlvery of speclal education services withiri thelr bulldmgs Hopefully, this rgference will serve to provnde
information,. clarify questions and give guidance to the secondary principal.

In uuhzmg this a‘ocumem n shom’d be remembered Ihal cooperanve and dISIrICI forms, poizcre.s and

procedures take precedence over any information provided in this booklet. There are many cooperative -

and district procedure manuals available in the State of Indiana that do an exemplarfy job in describing

relevant services and program descriptions for special education to their constituency:

_ With this information in mind; it is hoped that this i-éféi-éiiéé guide will act as a service to principals
and others throughout the state.
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BASIS O

2.1 éf)Ei‘iA_i, EDUCATION AND INDIANA’S RULE S-1*
lﬁdléﬁé;s} liuie §’i 'p"r'o'vi'des for épeciél 'e'ducéti'o'ﬁ programs éﬁd relétetl serviceg Wltlidiit charge By

for the Deaf and Silvercrest Children’s Development Center.

Specnal Education is defined as specially designed instruction in order to meet the unique needs of a
handicapped student. ’

Related scrvnces are those services required to assist a handlcapped student in benefiting from

' Tféﬁéﬁéftétiéﬁ
Audiology
«  Physical therapy
Occupational therapy
Medical services for dlagnostlc or evaluatlon purposes
Counseling services
Psychological scrvices
Recreation
Early identification and assessment
School healtMemces
School social worker servnces

Parent counseling and training:

Lo

*2.2 PUBLIEC SCHOOL’S BASIC RESPONSIBILITIES

To provide a free approprlate pubhc education (FAPE) for handlcapped students between ages
6-18;

To provide appropriate special ediication programs and- related services for kindergarten-aged
handicapped children if the public school provndes regular education prograiis for kindergarten-
aged children:;

special education and related services; ) ,

To provnde an individualized educatmn program (IEP) fcr every handlcapped student in need of

To assure that testing and evaluation materials, procedures and mterpretatlon of results are not
biased;

To educate l1and|capped students wnthm the least restrlctlve enwronment approprlate to meet the

To protect the confldentlallty of student’s education records.

To conduct a comprehenswe search to identify, locate and evaluate each handlcapped child from
birth through age 21;

)

To protect the rights of students and parents by provndmg all procedural safeguards of due process:

anapolis, IN: Indiana Department of Public Instruction, |




o Although not requnred by lndlana law the publlc school may provnde prograims for handlcapped
. chitdren ages 3 to 5 and 19 to 21, and for hearing-impaired children as young as six mornths:

PARENT’S RASIC RESPONSIBILITIES

N
W

The parents basnc responsibilities in securmg a free appropriate public education for their
handncapped child are:

To give consent for individual educational evaluation and placement of their child;
- To participate in the Case Conference Committee (CCC), which includes the development and
writing of their éﬁiid‘s individual educatior: program;

Parents

Teachers

Specialists

School administrators

Community agencies (including private)

The process of developmg an appropnate program for each student is someumes complex To avoid

misunderstandings, both the parents and designated ;chool representam}e should keep a record of the

various phone calls, meetmgs, and decisions that occur throughout the process.




Section 3

Handicapping Conditions

Introduction |
3.1 Communication Handicaps

3.2 Seriously Emotionally Disturbed
3.3 Hearing Impaired

3.4 Multiply Handicapped
3.5 Méﬁtaiii Handicapped
3.6 Physically Handicapped
3.7 Learning Disabled

3.8 Visually Handicapped
3.9 Deaf-Blind |
3.10 Other Health Impaired

:
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- Public Law 94-142 (P L. 94- 142)

Communication Handicaps
Serlously Emouonally Disturbed

Muitiply Handicapped

Mentally Handicapped ;
Physically Handicapped i
Learning Disabled :

8 Visually Handicapped

.9_ Deaf-Blind = _

.10 Other Heallh lmpalred

MR- NEV I SR
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Sub-Section A

The subsectlon provides definitions for each handlcappmg condition found in both P.L. 91-142 and
Indiana Rule S-1. . . /

el /
Sub-Section B ;
. /

This s*'hsecuon provides identifying characteristics for each handlcappmg condition: These lﬂEntlfYIHg

characteristics are not all-inclusive; but provnde general guidelines to assist in recogmzmg the handicappmg

conditions. When utilizing this section; attention should be given to consistent patterns of behavnors not iso-
lated instances.

o |
Sub-Section C :

This subsection provides a general description of each special ediication program area. The programnis may
vary slightly from district to district. However, the information provided will give an idea of the type of
program which may be avallable for students.

3.1 EOMMUNICATION HANDICAPS

A. Definitions

I. P.L. 94 142 Commumcauon handlcaps mclude a commumcauon dlSOl’dCl’, language lmpalr-

uonal perfqrmance
- 2. Rule S-1. Commu:nication handicaps may include deficits in:

Arncw'anon—lm.ludes all speech dewations based pnmanly on. mcorrect productlon of

speech sound, and may resuit from organic conditions or be non-organic, or functional. . .in-

cludes omiss. ons. substitutions, and/or distortions of speech sounds within words);

F?uency—(mcludes speech deviations commonly referred to as stuttering and those which
involve an abnormal rate of speech);

Voice=(includes three major types of deviations having to do with the sound of the voice:
pitch, loudness 'a'ii'd. quality);

Language—(includes deviations in receptive, integrative and expressive furictions).

o 15
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B. ldentifying Characteristics*

Is the student’s speech unclear and difficult to understand?

Does the student stutter?

Is it difficult for the student to combreiieha what you are saying?
Does the student speak or answer in one or two word sentences?

Does the student have difficulty expressing his/her thoughts?

C. Program Description**

All students ages S through 18 with communication handicaps will be offered a program. Speech,
hearing, and language pathologists—licensed and certified in the State of Indiana—will offer com-
plete diagnostic speech and language evaluations, hearing evaluations, and respective referral ser-
ViCéS, consultative services and speech, hearing, éﬁd/ﬁi’ language therapy.

3.2 SERIOUSLY EMOTIONALLY HANDICAPPED

1.

2:

4. T

5.

A. Definitions

P.L. 94- 14{ The student exhibits one or more of the following characteristics over a long

period of time whlch adversely affects his/her educational performance; to a marked degree:

(a) inability to learn not explained by intellectual s'ensory, or health factors, .

(b) inability to build or maintain interpersonal relationships with peers and teachers,

(c) inappropriate types of behavior under normal circumstances;

(d) general pervasive mood of unhappiness or depression;

{e) tendency-to develop physical symptoms or fears associated with personal or school

problems. s

Rufe S-1. The student exhlblts one or more of the followmg over a long perlod of timeand to a

marked degree: inability to learn not explamed by intellectual sensory or health factors,

inability to build or maintain satisfactory interpersonal relations with teachers and peers;

mabprbpnate types of behavior in normal circumstances; general pervasive mood of unhap-
pmess or depressnon, tendency to develop physnca] symptoms or fears associated with school

B. ' Identifying Characteristics

Is the student hyperactive, impulsive, or easily distracted?

Does the student withdraw from social contact with adults and peers?

D6estﬁe studeﬁt de\eloﬁa *‘tic’’; eye blinks; or facial and body movements when confronted
with a difficult situation? ‘ :

Is the student overly submissive to beeré, adults, or authority?

. iinﬁu:v~.§‘:;)hva:: .;‘]Jl‘l'ld} };ki:u'aﬁuu &mip«mﬁvﬁ ”am!bbnk. ﬁymém; IN

¢ New Casth: Area Vrograms for Exceptional Children, New Castle; IN.

O
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7. Does the Eiﬁ&éﬁi threaten others verbally or physically?

8. Does the student often get hlmself/herself into situations: which may hurt or frighten
him/her?

9. Does the student appear anxious and tense when confronted with school work?

10. Is the student often a scapegoat?

1. Do the inappropriate behaviors of the student interiere with académic performarice?
i2. What are the frequencies, ifitensities, and durations of the described behaviors?

Program Description

The pljogram for the emouonally handlcapped isa complete and comprehensnve program « desngned’

to meet the educational and social needs of 1dent|fied emotionally handicapped studerits. Program-

ming may include consultation, instructional resource services, and/or special classes. Program-

ming may also include intensive evaluation as delineated in Rule S-1, special classrooms and

teachers; counseling for parents; liaison with physicians and mainstreaming Whencver possible: In -

addition to the concentrated effort in dealmg with the student’s emotionai diffi cu]tles, the general

academic_and social. development of the students are addressed by individual instruction: The

program is designed to meet the instruction; not only through the special classroom facilities and

specialized instruction, but also through the training of parents.

HEARING IMPAIRED

Defmmons
1. P.L.94-142.

t)eaf—The student has a hearmg lmpalrment so severe that s/he lS lmpalred in processmg

linguistic information through hearing, with or without amplification; this impairment ad-

versely affects educational performance:

Hard of Heanng—The student has a hearing lmpalrmgnt permauent or flu::tuatmg, Wthh

adversely affects his/her educational performance but which is not included under the defini-
tion of deaf. :

N

Rule S-1. Heating impaired includes both deaf and hard of hearing.
Deaf—The studenit has a hearing impairment so severe that hearing is non-functional for edu-
cational 'purp'oses.

Hard of Hearmg—The studentr has a hearmg impairment, permanent or fluctuatmg, Wthh

adversely affects a student’s educational performance but is not included under *“deaf.”’
Identifying Characteristics
1. Is there a hlstory of hearing loss in the student s fam:ly"

2. Does the studem appear to hear s some thmgs and not others"

Jbﬁ’



12

Does the student speak in either an extremely loud or an extremely soft voice?

4:
5.  DPoes the student have a history of ear aches or ear infections?
6: Does the student attain consnstently higher scores on performance sections of achievement

tests than on the verbal and written sections?
7. Does the student complain that s/he cannot hear in class?
Program Description

The hearing impaired program provides special consultations, instructional resource services and

s’p"e'ciél 'clé§§65 ror the hearing iﬁibéiiéd étijdeiit thioﬁgh égé l8 Thé étﬁdéﬁt ﬁiéy bé ﬁlétéd iii é

State School for the Deaf in lndlanapohs

34 MULTIPLY HANDICAPPED

Q

ERIC

Aruitoxt provided by Eic:

Definitions

1. P.L.94-142. Muitlply handlcapped students have concomitant lmpalrments, the combmatlon-

of which causes such severe educational problems that the student cannot be accomodated in

special education programs solely for one of the impairments (excluding deaf-blind)

2. Ru@ S:1. The student has two or more handicapping conditions which interact and resuit in
problems so complex that placement in regular programs or _programs designed for students
with single handicaps—even with reasonable alteration, additional equipment, special training
aids, and/or modified teachmg techmques—wnll not result in sngmfncantly meamngful growth
and achlevemenl -

Identifying Characteristics

Specific identifying factors for multlply handlcapped students are not practical due to the dlversny

of the population. It is |mportant to remember that the student must dlsplay two or more handi- -

capping conditions which result in severe disabilities: Specific Jdentlfying factors listed in the other
conditions presented may be most helpful in determining the disability.

Program Description

A specially equipped, self-contained classroom within the public school setting, staffed with a
.teacher certified to teach mentally- handicapped students in. Indiana, will be provided for the

muluply handlcapped student Only students who meet the def’ muon of multnply handncapped and

washmg, eatmg, and dressmg skllls, communication skills,. mcludmg exbressnve and receptlve ‘
language abilities; social skills, incliding establishment and reinforcement of appropriate group in-.

teraction, emotional control, and following instructions:

nq7d|rect|ons, and individualized
academic instruction. '

in addition to the aforementloned programiming,_ complete dlagnosuc and. therapeutlc physncal

therapy programmmg may be available to each student:

! W
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3.5 MENTALLY HANB!CAPPI:B
A. Definitions

1. P.L. 94- 142, The student demonstrates srgnrf' cantly subaverage general rntellectual func-
tioning existing concurrently with deficits in adaptive 'behavror, manifested during the devel-
opmental period; which adversely affect educational performance.

2. Rule S-1. The stiident demonstrates significantly sibaverage general intellectual functioning
existing concurrently with deficits in adaptive behavior, manifested during the perrod from
birth- through 18 years of age, which adversely affect a student’s perforimance. \

AN
v Mitdly Mentally Hand:capped—rnore than two standard deviations below average in intelli-

gence and adaptive behavior:

Moderately Menmﬂy Handzcapped—more than three standard deviations below the mean in

lntelllgence and adaptlve behavior:

Severely/Profoundly Mentally Handicapped—more than four standard deviations below the
mean in lntelhgence and adaptive behavior. :

B. ldentifyiné Charaeteristiés

1.

N

~3!

Compared wuh the other students in class, does the student appear to be. physrcally less

Does the student generally have to be told more than once how to do things because of poor
memory or inability to underSIand? _

.. Does the student find it difficult to remember or retain what he/she has learned"

Does the student have difficulty understandmg what he/she reads?
Does the student demonstrate immaturity in fine motor tasks such as writing or drawing? -

Does the student have drffrculty grasprng and controllrng the pencrl when prrntrng, wrmng or
drawing? g

Does the student demonstrate immiaturity in his/her relationships with adults and peers?

Does the student appear rmmature in self-help skills such as using publrc transportatron,
shopping, gettmg around the school?

Poes the student demonstrate mapproprrate Judgments in social situations?

Is the sludent able to assume responslbllltles appropriate for his/her age?

Does it seem to take the student longer to figure out thinés?

Does the student appear awkward and clumsy in walking and in physical activity?
Does the student lack the ability to think and reason abstractly?

In comparison 1o peers, is the student consistently below average in af/ functional areas?

19
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C: Program Description

i:  Mildly Mentally Handicapped. Special classrooms, ln’stru’etl’o’n’él resource se'rvi'ces aﬁa sp’e’clal

student ages.S through 18. Follownng the. determrlnatlonfof ellglblllty and developmenﬁt of an
individualized education program, the Case Coriferetice Coititnittee shall recommend the type
of- instruction neeaea from the above menti_oned alternatives.

All alternatives provide for the least restrictive environment m order to further maximize the

student’s total development. Class size and caseloads should consider the individual needs of

each student enrolled as specific in therstudent s mdwnduallzed educatlon program (lEP) and

the groiip composition. Special classes may be offered in four age groupings: primary, inter-
mediate, Jurlnor hlgh and high school levels:

2. -Moderarez'y Menraﬂy Handrcapped The program for the moderately mentally handicapped

includes classrooms staffed with instructors certified to teach mentally handicapped students

in Indiana: Provisions have been made for sequential development w:thm all grade levels of

students ages 5 through 18.

Special consultatlons are available in addition to the special classroom. The Case Conference
Committee shall recommend the type of placement and instructional nieeds in addition to
g providing for the least restrictive environment_ for each student. General classroom and
lndmduallzed lnstructlonal currlculum unlts lnclude self care/ self-help Skl“S, motor devel-

3 §ég§£§lj{§6f6i)ﬁ&1y Merially Handicapped. The program for the severely mentally handi-
«capped includes classrooms staffed with iiist'riicrd'rs certified to teach mentally handicapped

mental deVelopment of the severely mentally handlcapped lS such that s/he can leam to
communicate; can learn elemental health habits and can prof‘ t from systematic habit training.

General class and lndmduallzed mstructlon provnde a meanmgful and accountable curriculum

which mcludes self-help skills conslst’ng of toileting, washing, eating and dressmg, motor-

skills including fine and gross motor Skl"S as well as classroom-related motor skills; com-

munication skills mcludmg expressive and receptive skills; and social skills consisting of group“

behavnor individual behavior; cooperation; emotional control and following directions or in-

structions: The Case Conference Committee shall recommend the type of placement and in-

structxonal needs considering the least restnctnve envnronment appropriate for each student
3.6 PHYSICALLY HANDICAPPED
A. bériﬁiti’csﬁs

P L. 91-112 The student has severe orthopedlc lmpalrment (mcludlng congenltal anomalies)
which adversely affects educational performarce. :

o2 Ruie S-1: The student has orthopedic or other heailth BroBlem which is found to be a serious

|mpa|rment of the student’s locomotion or motor function’leading to an inability to function =

in the regular school program or demanding a need for greater protection than provnded by
-the regular school program.

B. Identifying Characteristics
_ Does the student have any physical or health impairment that in any way interferes with
his7her performance in the classroom? . '
EMC \ .. N ' . : \, - k - ) . ' R - ) I ,., ;,ﬁ,j;;‘{-




C. Program ljescription

Case Conference Committee shall recommend approprrate placement after consrderrng the nature

and sew:Lrity of the handrcap and the type of neec -d instruction: Placement shall be made for

educational purposes The alternatives to be coniidered may include the followrng regular 7

classroom- with resource room, resource room, and special classes for the physrcally handrcapped

Appropriate and adequate equrpment shall be provided in the least restrictive environment appro-

prrate in order to maximize the student s total development.
3.7 LEARNmC DISABLED
A. Definitions

1. P L 94-112 A learriing dlsabrlrty rs a drsorder in one or more of tne basrc psychologrcal
rrnperfect abrllty to l_tsten, thtnk speak read wrrte! spell or do mathematrcal calculatans
The term includes perceptual handicaps, biit excludes problemis. resultinig from serisory im-
pairments; mental retardation; emotional disturbance or from environmental, cultural, or

economic disadvantage:

2.  Rufe S-1. A learnrng disability consists of severe specific defects in perceptual; rntegratrve or -

e)tpressrve processes Whrch severely ‘impair learning efficiency. The term learmng drsabrlrty

orders of lrstemng, thrnkmg, talking; reading; writing; spelling or arithmetic. It does not in-
clude learning probléms which aré due primarily tc visual; hearing; or motor handicaps; to
mental retardatron, emotronal drsturbance, or to envrronmental drsadvantages Students
regular classroom setting and are serrously deficient in educational skills.
B.. ldentifying Characteristics -

1. Does the student have difficulty understanding and integrating writing and language?

2. Can the student learn from listening; but not from reading?

3. Is writing cramped; crowded; and laborious?

4. Does the student grasp concepts of numbers; spac€ or time?

5. Does the student exhibit overactive, uricontrolled, or impulsive behavior?
6. Does the student show inability to concentrate or have a short memory span?
Y 7. Is the student frequently tired, or lack energy or strength?
L . . ; ' :

O\ 8. 15 the studerit easily distractéd by exiranéous noise or movement?
9x_ Does the studeit’s behavior unusually vary froin day.to day?

10. Canthe student verbally express himself/herself Ear above iiié/li'ef- written level?

- 11; €an the student perform tasks w:th objects far better than his/her verbal abrlmes would

indicate?
o ‘ L \
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12.  Can the student perform verbally far better than-s/he can with tasks concerning objects?

13.  Does the student have difficulty in finding his/her way or locating objects?
14. Can the student follow written instructions but not verbal ones?
15. ' Does the student have problems in determining similarities and differences?

16. Is the student EIiinisy or awkward?

or do mathematical calculationis?
18.. Do the academic and performarce behaviors seem erratic?
C. Program Description

The learnmg disabilities program prov:des specnal classrooms; dlagnostlc teachlng resource services,
and special consultation services for the sequential development of the learning dlsabled student

ages S through 18: All alternatives shall provnde the student with the leagt restrictive edl’lcatmnal

environment. The major goal of the program is to ldentlfy through educatlonal medical; and

diagnostic teaching methods; the specific learning deficiencies of each student in the program and

assist the regular classroom teacher in dealing with the student educationally:
38 VISUALLY HANDICAPPED
A. Defifiitions

1. PL 94-142. The student has a vnsual lmpalrment Wthh tven w:th correctlon, adversely'
affects a student’s educational performance. Both blind and partlally snghted are included.

2.  Rule S-1. Both bhnd and partially sighted are included:

Blind—a vnsual loss after correction so severe that for educational purposes vision cannot be

used as a major channel of learning:
Partially Sighted—vision after correction deviates from normal to such an extent that the
student can benefit from the special education facilities and materials provided for partially
éighi'e'd students. However, the student is able to use vision as the principal means of learning. °
B. ldentlfying Characterlstlcs
1. Does the student have trouble readifig written work on the chalkboard?
2. Does he/she lean very close to the material when reading at his/her desk?
3. Does the student rub his/her eyes; blink often or have other unusual mannerisms that might
indicate visual difficulties? B
C. Program Description
Special corisultationis and inistrictional resource services provide for the educational development of
the visually handicapped student ages S through 18. All alternatives provide for the least restrictive
environment in order to further maximize the student’s total development. Students who have been
identified as vnsually handlcapped Wl" be educated in the local educatton agency unless one of the

following conditions in Rule S-1I exists:

: : : | 22 . . l
Q o : : T ,-: . - B B

ERIC

Aruitoxt provided by Eic:



17

1) The parent of a vrsually handrcapped child ¢ expresses a prer erence that the child attend the In-
diana Schiool for the Blind.

3)  The comprehensivé plan for serving visually handicapped students in the residenit school of
joint services cooperative is not approved by the Departitienit of Public Instruction becaiise of

mabrlrty to provrde a comprehensive program accordmg to the ‘“‘Guidelines for Compre-

hensive Plannmg

:3)’ It is the considered opinion of an attendmg physrcran the parent the school and the admm-

istration of the Indiana School for the Blind, that the child should be placed in the Indiana
School for the Blind:

)EAF-BLIND

D
A. Definitions

I. - P.L. 94-142. The student has concomitant hearing and visual impairments; the combination

of which causes such severe commumcatron, other developmental and educational problems
that they cannot be accommodated in special education programs solely for the deaf or blind:

2. Rule S-1. No specific corresponding category is defined; the deaf-blind category is included in .
the multiply handicapped category.
B. Identifying Characteristics
See identifying characteristics in Section 3.4: Multiply Hahdicapp'ed
C. - Program Description
See program description in Section 3.4: Multiply. Handicapped.

3.10 OTHER HEALTH IMPAIRED

A. Definitions

1. P.L. 94-142:<The student demonstrates lrmrted strength vrtallty, o’ alertness diie to chronic or

acute health problems Whrch adversely affect educatronal performance.

2. Rule S-1. The other health rmparred category is included in the physréally handrcapped cote-
801')’

B. Identifying Characteristics
See identifying characteristics in Section 3.6: Physically Handicapped. -

C. Program ﬁescriptioh
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Section 4
Pre-Referral
4.2 Teacher and/or Counselor Involvement

4.3 Parent Involvement

24
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Section 4

PRE-REFERRAL

A variety of attempts to help the student precedes any involvement in the special education area: Pre-
referral is an informai process which often involves individual staff members who work with the student
and/or others who may provide alternatives for solving the problem. The purpose for this informal pre-

referral review is to attempt to solve the problems so that formal referral may not be used unnecessarily:

SRINCIPAL (OR DESIGNEE) INVOLVEMENT

4:1

?>; ~

Has pertinent information been gathered about the student?
1.” Cumulative record - i

2. Teacher information
3. Health information

" 4. Parent contacts .
/7/>7 - e S B U -
+ 5 Previous testing

6. Current academic record
7. Stident
B. Has appropriate 5555&1&@}& staff been involved in helping the student?
‘1.  Guidance counselor
2. Remedial reading teacher
3. School nurse
4. Féi’ﬁiéi’ teacher and/or special education personnel
5.  Other individuals
6. Attendance officer
C. What alternatives beyond l‘tiie regular classroom liave been tried?
1.  Tutoring
2. Change of classroom |
3. Special privileges .
4. Curriculum modifications
5.  Special materials

6. Other

&



l-lzm:-&he-t\eacherc been given suggestlons and support in Workmg with the students?

b:
E. Have you met personally with the parents or made telephone contacts"
F. Hasa record been kept of specrfrc attempts to help the student?
1. Céiitai:ts >
2. Observations }
3. Teacher contacts \
- I . * ! -
4. Phone calls '
5: . Date, time of actions. : : . S .

G: Have you coordinated the activities of all the brofessioriaj staff inﬁsivéd?

H. Have appropriate nieetlngs conferem:es been: held to improve communication and individual ef- -
forts? ' -

1. What has been done to involve the parents; teachers, and other sta. Ir?

3

- o .
J.  Are any conﬂlcts antrcrpatcd" . _ : ‘ o .

el . s

4.2 TEACHER AND/OR COUNSELOR

A. What tééhnidues have Béén used to program for the student?
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C. What behavior management programs have been used? .

What tests and informal assessment mstruments have been used to evaluate the Ppresent level Of per-

e}l

1. Teacher made tests
2. Standardized tests (group)
3.  Criterion refergxée tests

4. vStructured observation

7 5. Base line performance date
& ) ) N
E. Has the cumulative record been searched for pertinent information about the student? -
F. 'Has there been previous psychological testing?

G. Are there medical,; physlcal concems? :

H. When was the parent alerted to these concerns?

.

Aruitoxt provided by Eic:
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4.3 PARENT INVOLVEMENT

Do the parents seem to understand any behavnora_!, physncal, emouonal—, or leéi-iiiiié concerns?
Have the parents been provided Witn adequate information at pé’rentié’chb’o’l confererices?

Have the parents been given an oppoxtumty to make suggestlons and provnde information to help

the student"
F. Have the suggestions been implemented? Which ones?
G. Have the 55?65;’5 been invited to observe the student?

This team process involved a time commitment from all members. Once all alternatives have been at-
tempted to help the student, special education services may nor may not be considered. Special education -
services are considered only if all alternatives fail to meet the needs of the mdlv:dual student. If specna]
education referral is mdicated, a umelme is offered i m Secuon 5.

’
v

STUDENT INVOLVEMENT

9\
&

A. What provisions have been made to involve the student?

B: Does the student understand his7her present level of performance"

C. - Has the student been provided with adequate feedback" \

B ’ Has the student been glven an opportumty to make suggestlons and provide lnfo;'mauon?
E. Héve the snggesnan@ b"een liﬁﬁléﬁiéﬁted? Which 6iié§? .




Section 5
Referrals

5.1 Timeline




Section 5

REFERRALS

5.1 TIMELINE
The following timeline has been compiled to assist you in making decisions about the referral
process: ' :

Pre-referral activities indefinite

Referral ,

Parent Interview C L
Parent Consent within 40 school days
Evaluauon

- IEP placemienit recomimendation S 'A o - '
sent to Superintendent or designee within 10 school days S
{Supervisor of Special Education) 7 / :

Supermtendem receives report

Superintendent notifies parent within 10 school days

of recommended placement

Parent consents to placement

Program implemented within 20 school days
Annual Case Review ofice each year
Re-evaluation _ every three years

5.2 OVERVIEW
Referrals* (ithASE CONSULT YOUR DISTRICT'S PROCEDURES: FILL IN THE BLANKS WITH THE
NAMES OF THE APPROPRIATE PERSONS IN YOUR DISTRICT OR BUILDING)

A. _  Studerits ¥ho have trouble walking, talking, seeing, hearing or learnifig may have special needs and
thus, suspected of having a-handicapping condition. Some of them will need special education
programs, -but many of these studerits will simply rieed the opportunity to- participate in regular'
educational programis provided by the school. Each public school has proa&!ur@ for determining a

student’s needs. When a student is having difficulty in school, specialists, teachers; and parents may
cooperate to make changes in the student’s regular program, materials or instructional techniques to

attempt to solve the difficulties:

* A parent ditizen's handbook, op. Git.
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should be referred for an educational evaluation The referral process may be started by the student; the

B. lf regular educatron procedures do not adequately meet the student s special needs, the student

parents, a teacher, a schtjol administrator or specialized school personnel, as follows:

1: A referral for er/airiatron form is obtained from

2. The referral for evaluation form is completed; dated and returned to the —— -

C. . ' i then has a personal interview with the
parents. During the personal mtervrew. the\ school representatrve

1. explains that a request has been nIde for tiie stiiderit to be evaluated
2. explains the ‘reasons for the referral

3. tells the barentéi
a. what the school has done in the past to try to help the student and the results of that assrs-

tance !
. that the parents permission must be given before the student is tested
what testing is planned and what information will be gathered for the evaluation
. when the evaluation will take place .
that a case conference committee meeting will be held within 40 schools days of the date
on the referral for evaluatron form
what alternatives are available for the student.

~

8

==

_mn.‘_n:m

bl

“\1&_‘ - parents, some of whrch are:. R [T § SN

/l.  The right to have the evaluation done ifi a way that is not biased;
2. The right to have the studerit tested by professional persons outside the school system at the
’p’aren’ts' expense and to have that evaluation considered by the school;

3. The nght to requat an mdependent evaluation at the school’s expense if the parents disagree with
the school’s evaluation; - .

‘4. The ﬁéﬁt to examine and copy all of the student’s school records;

5.  The right to have the student’s education records treated ina conf” dentxal manner, mcludms the
right to amend the records;

6.  The right to request a heé.nng before an independent hearing officer if the parents object to the
plannied evaluation; v ‘

7. The right to contact other agencies or organizations for additional information about eva_iuatiariéi

8. The nght to have tite student educated in the least restrictive educational environment Wh]Ch is

appropriate to meeting the student’s needs:




E. The parents must decide whether or not to give written consent for evaluation.

1:-  If written consent is given; the school proceeds with the evaluation.

2. If written consent is not given:
the parerits should indicate in writing that they object to an evaluation at this time;
the school has the right to réquest a hearing to show an evaluation should be conducted;
the school may obtain the services of CINS (Children in Need of Services);
the school may offer resources, including names of other parents, to the parents of the

: student for consultation and assistance; or
e.  the school may send a social worker or guldance counselor to the parents’ home to confer

With them.

‘Re T

F. In order to become fully mformed before making a decision; the parents or student may wish to study

the written documents, ask questions about their meaning and talk to other parcnts or to other students

who have been involved in the evaluation prm

G. Summary of Parent lntemew Process*

1.  Contact parents for a personal mtervnew to obtam pemnss:on for mdmdual evaluauon
2. Explain reason for referral.
3.  Give parents copy of appropriate request for psychological services form.

4.  Explain type of testing and by whom, and when results will be available.

S.  Obtain parental approval for evaluation: '
a. indicate to parents that they may take the form to think about or may sign immediately;
b. mark on referral where they are to sign in agreement or disagreement; _ _
¢.  an in-person interview at school or at the parent’s home is preferable. (A telephone i mtemcw

with mailing of appropriate forms and cover letter is permissable when person-to-person
contact cannot be arranged.)

6. Obtam mformatlon from the parent to help the school understand the edumhonal program for the

student
a.  information about the students performanice in a varieiy of settings
b. information about possible causes of handicapping condmon

' i congenital
’ 2. genetic .
c. mformatlon about personal situational crisis which might affect the student‘s behavnor

*  Marion Comimunity Schools, Marion, IN. -~ 3
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Section 6

EVALUATION

EDUCATIONAL E\’ALUA’I‘ION AN OVERVIEW:

need to be strengthénéd or deVeiopéd, and (3) the student’s unique problems An educational eGaiuauon is re-

"quired before the decision can be made regarding whet.her or not a student should be placed in special

education.

" A. The student’s evaluation includes many different activities, lests and procedures; such as:

1. observations and interviews
2.  physical examination (if needed)

3. the student’s developmental history

B. The evaluation is conducted o find:
1.  the student’s strengths
2. the student’s current performance level
3. the student’s ediicational rieeds
C. The evaluation must be nonblased by prowdmg

1.  a variety of procedures, which gives a falr and ramplete picture of the student’s abilities;

2. tests and procedures which take into account the nature of the student’s handicap; native language
and cultural background. 7
D. Evaluations must be conducted at least every three years, and friore frequently, if niecessary. A reevalua-
tion may be requested at any time by the parents or school staff.
E. If the parents dlsagree wnh the school 'S evaluauon the parents may request an mdependent evaluatxon

at the school’s expense by contacting the school’s Director of Special Educatiori. The director will al§o
provide necessary mformatlon regarding agencies or. individuals offering mdependent evaluauons The

school:
1. may or msy not agree to pay for an independent é&iiéiiiéﬁ evaluation

2. will consider independent evaiuétlons at the parents’ expense.



6.2

PARTICIPANTS IN EVALU 0’ N PROCESS
An educational evaluation must be completed by a team of people; requiring members include a
psychometrist or psychologist, a representative of the school (principal or designee); and the student’s teacher.
Alihiough these members are required, frequenily other members are involved in the multidisciplinary
evaluation process. An outlifie of the types of-involvemerit for members is provided below:

A. Principal or Designee

(PLEASE CONSULT YOUR DlSTRlCT PROCEDURES) ln many dlstncts the pnncrpal is responsr-

may have specrﬁc mformauon regardmg the strengths and Waknesss of mdmdual studems Addmon-

ally, the principal suggests specific profssronals to participate in the- evaluauon process (WRITE IN
THE PERSON RESPONSIBLE IN YOUR BUIEDING)

B. Regular and/or Special Education Teachers

In the evaluation process; teachers contribute valuable information régarding the present level of per-
formance of individual children. Both formal and informal instruments are uséd by teachers to report
this information. Academic and social classroom behaviors are primary sources of information acquired
through teachers. :

C. Parent

The parent(s) of the student can offer valuable evaluation’ mformauon regarding the student’s progress

at home. Input from the parent may include relations with peers and siblings, relations with parents and

other adults; capabrlmes to riérform required tasks at home, and special interests of the student: This
information is valuable for an ‘“‘outside of the classroom’’ inventory of the students’. str\engths and

weaknesses.

D. Student

The adolescent student can offer valuable evaluation information regarding his/her educational prob-

- lems and needs. Student interviews throughout the evaluation process may yield substantial information.
The student is often able to identify learning and academic strengths and weaknesses once rapport has
been established and the referral and evaluation | process has been explained to him/her. By talkmg to the
student, it may be possible to identify addmonal mterventron strategies.

E.  Psychological S’e'rvri:is ' : : e

Psychometnsts and psychologlsts serve as consultants to parents, teachers - and adnumstrators

concerning individual needs of students at the elementary and secondary levels: These students include

both those served in special education programs and those in the regular classroom program: Consul-

tation services provide parents; teachers and administrators opportunities for exp! oring alternative
methods of dealing with specrl' ic learning and/or behavioral prbblénif' and typically do not mclude
sludent testing. : :

lndrvrdu'al student psyclroeclucatronal evaluatrons are also provrclecl upon recelvlng parent pemxlssldn
Results of evaluatioris are shared in a case coiiferenice with parenits, teachers and other school personiiel

who work with the student; and together the group develops recommendations for meeting the educa-

tional needs of the student: Psychoeducational evaluations are regularly conducted every three years for

all students in special education programs:.



(onsultauons or mdrvrdual studenl evaluatrons sometimes result in referrals to approprrate outside

agericies for individual or family therapy. Psychometnsts/ psychologists provide liaison with community

agencies in order to better coordinate services provided to students and families:

F.  Speech, Language and Hearing Services
A hearing screening service is provided by speech; language; and hearing clinicians with particular

empbhasis placed on referred students or those students prevrously identifed as havmg a known hearing

G. Physrcal Therapy (PT) Serwces (CONDUCTED ONLY UNDER PHYSICIAN'S ORDER)

A physrcal theraprst provrdes teacher rmp]emented servxces relatmg to the planmng and admlmstenng of

medically prescribed therapy treatment for stiidents ifi order to restore furnction, relieve pain, and/or

prevent disability following congenital defects, disease, injury or loss of body part. This will be done by

reviewing and evaluating the physician’s prescription and the stadent’s medical records to determine the

treatment program. Further, the physical therapist will perform the patient tests, measurements and

evaluation (i.e:; range of motion and manual muscle tests; gait and functional mdym, and body-parts

measurements) The therapist will record and evaluate findings to aid the physician in establishing or

revising specifics of the treatment program:

H: Occupational Therapy (OT) Servnces (CONDUCTED ONLY UNDER PHYSICIAN S ORDER)

An occupational therapist provrdes servrces relatmg to theraprst-dlrected teacher-lmplemented
classroom programming. Evaluation and training is provided in the areas of. gross and fine motor

function; self-care; and sensory and perceptual-motor integration with the initerit of strengthenmg the

student’s ability to function as independently as possible. In addition, remedial teehmqus mclude the

design, fabrication and adaptation of materials, equipment and the educauonal environment:

I.  Other
I: . Medical Examination (by physician)
3. School Social Worker Evaluation
3. Adapiive. Physical Ediication Evaluation |
4. Inpui from counselor -
5. Input from assistant principal
(There are additional resources to assist you with this process; see Section 5: REFE RALS)
63 COMMON EVALUATION INSTRUMENTS
6:3:1 Categorized List of Titles
 Comprehénsive A’ss’e*ssiﬁéﬁ;sy’stéiﬁ’s
Woodcock-Johrison Psycho-Ediicational Batiery

Brigance Diagnostic Invenstory of Essential Skills
System of Multicultural Pluralistic Assessment




Achievement and School Performance

Wechsler lntelhgence Scale for Chlldren Revised
Wechsler Adult Intelligence Scale

, Stanford-Binet Intelligence Scale

- Slosson Intelligence Scale

- Leiter Performance Scale

Culture Fair Intelligence Test

Peabody Individual Achievement Test
Wide-Range Achievement Test

- School Performance

Spache Diagnostic Reading Scales

Gray Oral Reading Test

Silvaroli Classroom Inveiitory
Woodcock Reading Mastery Tests
Gates McKillop Reading Diagnostic Test
Gates McGinitie Reading Test

Key Math Dlagnosuc Test

Stanford Diagnostic Mathematics Test

"Test of Writteri Spelting

Test of Written Language

- Peabody Picture Language Test
" Test of Adolsi:ént Language

Liridamood Auditory Concéptuahzatnon Test
Goldman-Fristoe-Woodcock Test of Auditory Discrimination

Goldman-Fristoe-Woodcock, Auditory. Skills Test Battery

Berry Developmental Test of Visual-Motor Integration

Bender Visual-Motor Gestalt Test  ~
Praw-A-Person or Goodenough—Harris Drawing Test
Bruininks-Oseretsky Test of Motor Proficiency

Béhéiiibi
AAMD Adapuve Behavnor Scale
Vineland Social Maturity Scale
Devereux Adolescent Behavior Rating Scale
Behavior Rating Profile
Piers-Harris Children’s Self-Concept Scale

Mooney Problem Gheckhst
V&éii&ﬁiiieifé& Interest
'AAHD-Becker Reading Free Vocational Interest Inventory
Wide Range Interest-Opinion Test _ '
Minnesota Vocational Interest Inventory




6.3.2 Alphabetical Listing, with iiofci-ip’iiiiiié
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PLEASE NOTE: -

AAMD Adaptive
Behavior Scale

AAMD:-Becker Reading-
free Vocational Interest
Inventory (R-FVID

Behavior Rating Profile
(BRP)

Beiider Visual-Motor
Gestalt Test

Beery Buktenica

velopmental Test of

Vnsual Motor Integration
(VMI)\

~ Brigance Dua@osﬁc )

Skills

of Motor Proficiency

Culture Fair

Detroit Test of

Learning Aptitude .

This list was not meant to be exhaustive; it is a collecnon of those

evaluation " in: 'ruments most frequently used in schools today. For

additional information on these tests and other appropriate for the

secondary level student, refer to: The Eighth Mental ‘Measurements
Yearbook; Ed Oscar and Krisen Buros; The Gryphon Press, Highland

__Park; NJ.; 1978, volumes 1 and 2.

A scale which rates student in 24 different areas such as: iﬁdéﬁéﬁdéﬁt

funcuomng, _physical and language development; economic activity; etc.

A non-reading vocational preference test for use with mentally Tetarded
persoiis, particularly the ediicable mentally retarded at the high school
level. The instrument provides scores in both male and female interest
areas. (high school)

A standardized instrument designed to identify pupils with behavior

‘problems. Overall perceptions of teachers, parents; the student, and peers
may be contrasted; also; it is possible to compare the student’s behavior in
different settings (grades 1-7).

A test which requires the stiiderit to copy nine single linie drawings on a
blank sheet of paper. It is designed to evaluate perceptual maturity,

A test which measures the mtegratmn of vxsual percepuon and motor

behavior: The student copies geometric forms from a stimulus card (ages

2-15).

A secondary level criterion-referenced test which covers basic academic
and functional skills for independent living. In addition to reading,
mathematics; and 'spelling, there are problems for health and safety,
vocational, mioriey and finarice, travel arnid transportation, food and
clothing,  and communication and telephone skills. It provides
lnstrucuonal objectnves and includes a record- -keeping system. (grades

7-12) o

A kit which mcludes everyday items which a student must manipulate in

a number of ways to demonstrate speed and efficiency in both fine and

Vgross motor piénmng and performance (ages 4-16).

Xontradmonal intelligence scales which measure general mental ability,
anid consist_entirely of figural analogies and figural reasoning items.
They -are designed not to be contaminated by the effects: of prior
learning or past formal instrution. _Behaviors samples: seriation,
classification, matnx-completlon etc. Scale 2 (8-13 years) and Scale 3
(14 ye frs +) are applicable.’ : :

A batte 'y of nmeteen subtests whnch relate cognmve abnlmes to areas of
It ylelds a detalled profile of a student’s abilities and

" deficien ’es (agES 3-adult)



Devereux A&Bié&ééﬁt

(DAB)

Draw-A-Person or

Drﬁwmg Test (DAP)

Gates McGinitie

Reading Test

Gates McKillop
Reading Test

Goldman-Fristoe-
Woodcock Auditory
Skills Battery

Goldman-l-‘rrstoe-

Woodcock Test of

Auditory Discrimination

Gray Oral Reading
Test

Key Maih Diagnostic
Test

Leiter lnternatronal

Performnnee Scale (LIPS)

(MVID

Mcmney Audrtory
Checkh;t

32

Examples: defiance, dependency, emotronal drstance etc. (ages 13- 18)

A pencil and paper test which requires the student to draw a whole

person. It is scored for 73 characteristics on a standardrzed basis.

“(grades K-10) -

A serres of norm-referenced - group-administered screenmg tests

assessing skill development in reading. There are eight educational

levels, covering these reading areas: vocabulary,; comprehension; and
speed/accuracy. (grades 1-12) :

skills word recogmtron, vocabulary,,letter sound letter names,

biending; syllabrcatr’on’ sequencing, and discrimination. The test does

not mciude comprehensron abrlmes (grades 1-7) .

A battery whrch contains thirteen subtests whrch tap four drfferent

auditory areas: attention, discrimination, memory, and sound-symbol
assocratron (ages 3-adult)

An mdrvrdual test of ability to drsc -iminate speech sounds in quiet and
in noise. (ages 4-adult)

A series of standardrzed oral readmg paragrar 18 whrch are scored for

speed, accuracy, and comprehension. (grade' .-12)

An mdrvrdually admmrstered test desrgned o provrde a dragnostrc

assessment of skill in mathematics. Organiz¢ into three major areas:

content; operatxons, and applications (grades K-7):

An untrmed nonverbal general mtelhgence scale which requnres

absolutely no_verbal instructions or reSponSes Behaviors samples

mclude drscrrmmatron, geheralrzatron, sequencing; analogies; and

~

A sequencmg and drscrrmmatron test whrch measures audrtory skills

assocrated with spelling and reading. (grades K-12)

- An mventory desrgned specrfrcally to drscover nonprofessronal

occupational interests of adolescent males. The student must choose

most and least preferred items in areas such as: mechanics, health,

sales, clerical work; electronics; etc: (ages 15 +)

A lrst of 330 possrble probiems in the following areas: health; fi inances,

relationships, etc. The student is asked to read through and underline

any whrch are troublmg hrm/her The severrty of the éoncern is then

2
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Peabody Individual
Achievement Test
(PIAD

Peabody Picture
Vocabulary Test
(PPVT)

Prers-Harrrs
Chrldren 5 Self-Concept

- Silvaroli Classrocm

Inventory

Slingerland
Screening Test

Slosson Intelligerice
Test (SIT)

5pache Dingnostrc

Reading Scales

Stanford-Binet

Stanford Diagnostic
Mathematics Test

System of Multicultural
Pluralistic Assessment
(SOMPA)

.Test of Adolescenl

Language (TOAL)

W
W

A wrde-range screening measure designed to assess speerﬁc academrc

skills in areas of reading, spelling; math; and general information; re-

quires pointing responses: (grades K-12)

An rndrvrduaily administered vocabulary test which has the student
choose the appropriate picture when given a stimulus word: It is
designed to give an estimate of the student’s verbal intelligence through
the measurement of his hearing vocabulary. (ages 2-18)

A test which consists of eighty first person declarative statements of the
following type: “I am smart” or “I give up easily”’. The student
respornds ‘‘yes’’ or “‘nio’’. (grades 3-12)

A qurck readrng rnventory composed of three parts graded word lrsts

graded oral paragraphs, and a graded spelling survey. (grades 2-10)

- A group administered screemng rnstrument composed of erght subtests .

* which indicate problems in any of the followrng perceptual areas:

motor; auditory, or visual: It can be used to identify student

weaknesses and ‘ascertain a student’s strong modalities: (grades K-8)

A brief individual test of verbal intelligence which stresses

mathematical reasoning, vocabulary; -auditory memory; and
information. (ages 4-adult)

cluding word recognition, phonics, and comprehenslon (grades 1- 8)

An individually admrnlstered verbal mtellrgence test Wthh reports

general comprehension; arithmetic

performance in six categorres _genera
reasoning; concentration and memory, vocabulary and fluency;

judgment; and reasomng, 'yields a mental : age and an 1Q score: (ages
2-18)

‘A four-level norm-reférenced standardized test of math concepts and

skills designed for group administration. There are three areas covered
on all levels: number systems and numeration, computation; and
applrcatrons lnstructronal objectives are provrded for each of the test

items: (grades 2-1 2)

A battery-of nine drfferent tests desrgned to provrde mformation about _

the learning potential of students from different and sociocultural

backgrounds and ethnic groups: It contarns}tnrieeitypei of measures:

medical; social system; and’ plurallstlc Assessment consists of both
parent interviews and direct testing of pupils: (ages 5:11)

A comprehensive mcasure -of adolescent language. The test aliows
comparison of communication skills across several dimensions:
receptive vs. expressive, spoken vs. written, and reading vs. writing. It
indicates present levels of performance as well as areas of educational
need. (ages 11- 18)
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6.4

Test of Written
Language (TOWL)

Test of Written

Spellmg (TWS)

Vineland Social

" Maturity Scale

Scale for Chlldren-
Revised and Wechsler
Adult lritelllgence

Scale (WISC-R & WAIS)

Wide Range Achievement

Test (WRAT)

Wide Range Interest-
Opinion Test (WRIOT)

gsyeho-Educallonal
Battury

Woodcock Readmg
Mastery Tests

k7

\

A norim-referericed measure of written expression which evaluates the
t‘o’ll’o’wing senianties, syntax produetivity, s’pélling,, handwriting,
equrvalent levels of performance as well as pinpoint areas of strength
and weakness: (grades 2-9)

A norm-referenced standardized measure of written spelling skills

which consists of a dictation test; using both regular and irregular,

words: Three scores are available: spelling age; spelling quotient; and
grade equrvalent (grades 1-7)

predrctors of academrc success at school Unlrke the Blnet the_
Wechsler Scales break dowrn the full scale lQ derrved from its twelve
subtests into verbal and performance ability. (ages 6-16; 16-adult)

A qu:ck screening lnstrument desrgned to assess academlc skrlls by,
grade level. Areas included are: word reeogmtron, Wrrtten math,
written spellmg and codmg (ages S-adult)

A culture-fair plctorlal instrument developed to determine interests and

attitudes of individuals regardless of age; sex; mental abrlrty, cultural
background or educational level. It does not require reading or
language understanding. i -

An individual assessment system containing twelve- tests of cognitive

.ability, ten tests of academic achrevement and five tests of interest-

level The followmg scores can be obtalned age and grade scores

functromng level Results may be used to determrne relatronship'
between learnmg aptrtude, school performance, and student attitude:

(dges 3-adult)

A set of five norm-referenced standardized subtests designed to mea-
sure the following reading skills: letter identification; word ii:le’iiiil‘ii:’a'-
tion, word attack; word comprehension; and passage comprehension.
N_’d writing is required. (grades 1-12) . -

EVALUATION INFORMATION: AREAS OF INVESTIGATION

A, lntelllgence

Functional 1nre1hgenz'e—What is the student’s mtellectual capacity to do a given task in his/her

present envrronment"

the student able to understand abstractaons"*
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0

Gerieral Information—What social information does the student have the éb’ilit'y to usé?

Probtem Soivmg-—Can the student |dent|fy appropnate saliitions and processes for resolvmg
comimon problems?

Academic
Amhmenc Achlevemem—At what grade/age lzvel can the student perform the various operatlons

required for math?

Knowledge of Word Meanmgs—What is the student’s general understandmg of words both in
context and in isolation?

Llstemng Comprehens:on—At what grade/age level can the student perform the various operations
required for math?

Oral Readil ing Comprehens:on—At what grade/age level « can the student understand and answer
questions about a story that s/he reads aloud?

. questions about a passage that s/he reads sllently"

Word Recogmnon—At what grade/age level can the student recognlze basic slght words from

memory?
Study Skills—Is the student able to organize; use reference materials; outline; take notes?

é’o"ciéi Aaj‘ustﬁiéﬁt

appropriate actnvmes" How does the student relate with peers, adults" How does the student féel
about him7herself? . - .

Classroom Behavior—Does student stay on task complete asslgnments work lndependently"
Perceptual Béi)éiopﬁent

Eye Movement Control (Ocular Pursmt)—Can the student follow a readlng passage or other visual
stimulus without jerky eye movements or losing his/her place?

the hands to perform manlpulatlve and wrmng tasks?

Gross Motor Performance—Can the student perform age approprlate skills whnch relate to. large

muscle movements? Can the student use large muscles for turnlng, jumping, running, etc. at his/her

age level?

V:sua/ Percepnon of Words—Can the student identify; organize; and mterpret words that are

f
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Audnory Discrimination—Can the student tell differences between closely related sounds or spoken
words?

Audnory Sequennm' Memory—ean the student remember, in correct order; units that are heard?

How many units? Does s/he need directions répeated”

Receptive Language—Does the student have difficulty iifidéisiéiidiiié language that is spoken or
written? Can s/he attach meaning to words? :
Expresswe Language—Can the student verbally commumcate with others” ers s/ he have troiible
recalling words to use? Does s/he use correct grammar afd sentence striictiire?

ERIC

Aruitoxt provided by Eic:
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Section 7 ~

THE CASE CONFERENCE COMMITTEE AND

INDIVIDUALIZED EDUCATIONAL PROGRAM (lEPf

71 FUNCTION OF THE CASE CONFERENCE

When the student’s educational evaluation has been completed a Case Conferenice Commlttee meetmg

will take place:

A:- A Case Conference Committee must i‘iiéiiiz?éé

1. A qualified representative of the school (examples: Director of Special Educatmn Prmctpal)

2. The student’s teacher

3. The parents‘ (unless the parents choose not to participate only after all reasonable efforts
have been made to involve the parent)
4. The student (unless it is deronstrated by the school and pareiit to be inappropriate)

5. A member of the evaluation team (when the student has been evaluated for the first time)

B.  The Case Conference Committee may also include:

1. Spec;ahsts (examples: theraptst, psychologist; representatives from other agencies, welfare
case worker) :

2. Other mdnv:duals invited by the parents or school (examples: Another parent of a handtcap-
ped student, representatlve of a voluntary orgamzatlon)

C. The Case C'cmt‘e’r’eh'c’e must be held:

1. Within 40 school days after the mmatlon of the referral
2. At atime and place that is mutually convenient to the parents and the schiool staff

- D. The Case Conference must:

1. Determme the student s eligibility.for special education and/or related services: If the student -
is found eligible, the commlttee must:

(b RECOMMEND a placemient i the least restrictive environment appropriate to meet the
student’s needs. .

(a) lan and wnte th:. mdnv:duahzed educatlon program (IEP);

2. If the student is not found eligible, the committee may:

(a) request additional evaluation procedures;

{b) reconvene the conférénce for a later date:

E.  The student’s eligibility for special education and related services is determined by reviewing care-

. fully all records; evaluation results and other shared information: It is the responsnbdlty of the Case

Conference Committee to DECIDE whether the student is handicapped; and thus:

- [ 777‘:777777”7
* Should the parents fail to attend, the school may proceed with the conference.

1
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1. in need of special education services;
2. in need of a modified educational program;
3. in need of related services;

3. in need of additional or special equipment.

- The individualized ediication program (IEP) is a plan written by the Case Conferefice Committee

and includes:

1. a description of the student’s present level of performarce;

’

2. a statemem of long-term goals and short-term objecuves that the committee has determined

for the student;

3.- alistof spech ic programs and related services with which the student will be provrded by qual- -
ified teachers and school perbonne] .

5. a description of the manfier in which the student's progress Will_bé measured;
6. a description of the extent of participation in regular education programs.

If the legal guardians request it, a written copy of the Individualized Education Program must be

glven to them: In the case of separated or drvorced parerits, unless a written statemerit is filed ‘which

preveiiis either parent from recervmg it, a copy shall be provided to the parent who requests it:

The school should take precautions agamst a parents mrsmterpretatron of the 1EP as a legal con-

tractual agreement; but rather should assist them in regarding it as an instructional/management
tool with which to meet the student’s educational needs.

fire éase &mfe’r’eﬁce f:'o'ﬁiﬁiitt'e'e iéééiviiviéhb'é a piébéﬁiéﬁt wﬁi’cri is witﬁiﬁ tﬁé iéést restrictive

The followrrg lists possible school placements; begmnmg with the least restrrcuve envrronment,

where most students will be placed; and continuing to the more restrictive environment; where
relatively few students will be placed: .

1. regular school programs
2. regilar school programs with additional or special equipment

3. regular schiol programs with related services

:b‘ I

regular school programs with special education and related services

W

‘part-time regular class instruction and part-time special class instruction

6.  full-time special education classes in a regular school building

!

~ |

full-time special education classes in a separate facility

45
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8.  special education classes in a home «r hospital program

9.  special Ediieétién classes in a residential facility.

Conference mist send to th_e superrntendent or his/her desrgnee areport that iricludes the followmg.
1.  the individualized education program;
2. a descri’pii’o’n of the tests, evaluation procedures and records used at the Case Conference;

4. a descnptron of any alternatrve educational opportunities that might also be avaJlable to the
student.

If the student is not found eligible for special education, the Case conference report summary is
completed by the chairperson and sent to the Superintendent or his designee.

.x\

7.2 SUMMARY OF CASE CONFERENCE MEETING

Introduction

_}:

1. Designation of Recorder

7 2. Participants

B. Description of meeling’s purposes (by chairperson)-
i To di:scuss diagnostic data gathered by assessment personnel
2. To discuss eanéiiiénii iiierniiii)eé éé‘i’h‘é'y relate to the case

3. To arrive at a consensus decision as to an appropriate individualized education plan
C. Presentations
1.  Teacher and/or other person making referral:

‘a. basis of referral
b.  academic
c.  behavioral dynamics

2. Parent perceptions and other contributions to Case Conference Comimittee

3.  Assessment personnel (or their wrrtten reports):

physician; optometrist, etc. . '
reading diagnostician . ' s
speech and hearing clinician

educational diagnostician

school psychologist . ‘

oA o
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D. DlSCUSSlOﬂ of data and development of a an mdnvnduahzed educatlon J)lan ({IEP) for the student. (lf
- special education placement is recommended, see next page for IEP format).

1f no special education is recommended, further discussion must include recommendations for ad-
ditional testing, further conferencing or other plans. :
E. Options and alternatives for placemeni and services

F. Dissenting opinions; if any

G. Closure statement

X

Adjournment
INDIVIDUALIZED EDUCATION PLAN (IEP) FORMAT
Formats for an lEP may vary; below lS a sample outlinie Wthh inclides recommended components as well
as required ingredients of P.L. 94-142
A. Identification data . . | :

i date’

2. Siiji;ieiii name -

3. student birthdate

4. parent address |

'5. telephone numbers (home and emergency)

B List of participants and relationships i student
C. Current éf-éae level -
D. A é_iéie'riiEiii"cS.f the child’s jji'éééiii levels of educational ﬁiéii.'eiﬁiéﬁeei which may include: ‘\"
1. academic | |

perceptual

Y

- 3. behavioral (adaptive)
4.  social
5. communication
6. motor

E. . A statemmient of annual goals, iricluding short term instriictional objectives*

* Lt required of Pl 94-142, 121 a. 346



2
F. A statement of the specific special ediication and related services to be provided; which may
include: ' - .
1. audiology
2: psychological services
4. recreation -

assessment

e

counseling services

.Qﬂ |

N

diagnostic-or evaluative medial services

8. school health services

9. school sncial work services -
10. parent counseling or training
Designated grade or program level.

The extent to which the student will participate in regular educational programs*

T o

—

The projected dates for initiation of services and the anticipated duration of the services®

J.  Appropriate objective criteria and evaluation procediires and schedules for determining, on at least
" an-annual basis, whether the short term instructional objectives are being achieved* .

K:  Justification for placemient
L. Documentation of dissenting opinions
M. Special considerations

medications

—

physical limitations

N

W |

fioteworthy habits, fears, behaviors

special instriictionis

:h‘ |

ERIC
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Programming Considerations
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8.1 Role of Building Principal or

Others Responsible for Implementation
8.2 Least Restrictive Environment (LRE)

8.3 Mainstreaming

- 8.4 Program Decision-Making -
8.5 Scheduling = |
8.6 Career and Vocational Education "

8.7 Extracurricular Activities )

8.8 Communication with Regular Education

8.8 Staff
8.9 Parent Invelvement

'8.10 Student Involvement
8.11 ’G’r*a"diiig .
8.12 Graduation Requirements




PRUGRAMMING CONSIDERATIONS ' ‘\

INTRODUCTION . o ._ 7 ' \
Secondary level handlcapped students have the same array of programmmg needs as the1r non-handlcap-

areas. ) ‘w
1) the role of the building principal or others responsible for implementation
2) least restrictive environment (LRE) requirements
3) mainstreaming

4) program decision-making

5) scheduling
6) career and vocational education .
7) extra-curricalar activities

8) communication with regular educatlon staff B IR

9) parent involvement - —
“10) student involyement o | ;
11) grading _ | |

2

12) graduation requirements _ o

»

./

8.1 ROLE OF THE PRINCIPAL OR OTHERS RESPONSIBLE FOR IMPLEMENTATION

R _4 .
.~ The principal, as lnstructlona*k?ﬂs&, is responsible @r,nzrs,qnyg,t at appropriate educational pro- .

grams are being developed and |mplemented for- handncétpped students in the least restrictive environ-

ment; based on individual student needs. If would be helpful to review th /specnai education programs
with the following questions in mind: ] ;

1. Is there a current IEP available for each handicapped student?

2. Is there an indication that parents and students have been involved ir the developmeit of the IEP?

3. Are the needs of the handicapped students kept in mind whén the master,sch_edule is developed?
4. Are staff members aware of programming éitefnitﬁés. fdrrrf andicapped students?

5. Has a method of communication between regular and sp cial ducatnon teachers been developed

6. Are the specnal edication teachers able to Work cogperative
admm,stratwe staff in determnmng regular claSS placen cnt for th spec1al educatlon students?




Are the regular education teachers aware that the special education teachers can provide resource
assistance to them when needed?

~|

8: Are the special education students encourged to participate in extracurricular activities?

- programs" .

10. Does a review of report cards indicate that specnal educatlon students are successful in regular
classes?

11. Has a method of problem-solvmg been developed and lmplemcnted for those tlmes when a speclal

“education student may be having difficulty in regular classes?

12. B’o’ b’o’ih special ei:lucatlon an’ci regular eiliicatlon siarr members uriderstand tliat pa’rmership efforts

13. Have grading practices and policies been clearly communncated?

e a2 ”7’:; 777‘7”7’;7" T 77\"7 I T
14. Have graduation requirements been clearly commumcated?

'15. Have staff development opportunities been made available to regular education staff relative to the

education of handicapped students?

N

LEAST RESTRICTIVE ENVIRBNMENT (l:RE)

Definition: - \“

. LRE rel’ers to the educatnonal placement of a handncapped student ‘which approprnately meets
hls/her identified needs and approximates, as closely as possxble. the educational placement of non-

“handicapped siudents of comparable age \and/or‘functxonal abxllty

/(
Legai Mandate: ‘/

/J

LRE; as mandated by P:L. 94-142; means that handnclpped students should be educated, to the

maximum extent appropriate; with students who/are not handitapped: Programs which place handicapped
students ln specnal classes or separate schools are tOl be used only when the nature or severity of the
handicap is such that education in regular classes wnth the use of supplementary aids and services cannot

be achieved satlsfactorlly

The burden of justnfynng a placement outslde of the re ular classroom xs on the party recommendxng

", whether it be the parents or school offi clals This requn’ement 1s specified in P.L. 94-142, Section 504

of the Rehabilitation Att of 1973, and subsequent case Jaw. The presumption is that ‘‘placerrient in a

regular publiC school class i is preferable to placement iy any other type:of program of education and ‘

training:’’ (See: Pennsylvanna Assocratlon for Retar ed Children (PARC) v. Commonwealth of

Pénnéylriams, 334 F. /éupp 1257 (E. B Pa 1971));

/

/

Imphcauons.

.. The provision of equal education opportunities /for ‘specidl education students requires the estab-
lishment and delivéry of high quality, campreheﬁsive educational programs and services. The concept of
least restrictive environment has evolved not as a sifigle option; but rather, as a range of instructional
directives as well as an array of organlzatlonal arrgngements and staff utilization patteriis.
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tion below: ‘

This range of alternatives is often depicted as a ‘‘cascade of services’” as illustrated in the representa-

The least restrictive alternative system

All exceptional children .|

Less severe—

better potential

The regular classroom
Diagnostic, program support
)., teachers, pupil servicés

Program only
as far as.
necessary

Regalar classroom with
_ a special resource room

Shared responsi-
bility with reg-
ular education.

Self-contained integrated program
Part-time regular services ;.

. - N  Self-containcd modified program
: “] Part-time regular services.

Sp&léi gduenilén
responsibility.

Self-contained complete

.
e
e

Public agency sponsored model schools

nd private day school program

2 N|  Residential schiools within piblic
_ school network—WSVH and WSD -

Administered by
health & social
service agencies.

——=Y Hospital and homebound . .
programs . ‘ C-

supervision by

department and
LEAS:

- L B
I Residential hospital and treatment -
centers in domiciled settings

Register, Febriiars , 1978, No. 266
o :

¥
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MAINSTREAMING

(-1}
(%7

. Whrle there i is no mentron of the word “niainstreaniing” 1n P. L 94-142 the word has been
developed in an effort to describe the term *‘least restrictive envrronment ** The spirit of least restrictive
environment is commonly referred to as mainstreaming. Mamstreammg rqfers to the tempora!

mslrucuonal and soc:al mtegrauon of special ea‘ucanon stha‘ems wrth normal peers, based onan ongomg,,

support1ve personnel The definition of marnstreamrng encompasses three major components:

"rrntegratron, educational planmng and programmrng processes; and clarification of responsibility:
Integration

There are at least three elements of integration that could af fect the educatronal experrence ofa
student enrolled in special education:

1. TEMPORAL lNTEGRATlON—the amount of t1me in a regular class,

2. lNSTRUCTIONAL lNTEGRATlON—the amourit of shar1ng in the 1nstructronal environ-
ment of the regular class; )

3. SOClAL lNTEGRATlON—prox1m1ty, interaction, assrmrlatron and acceptance by regular
studerits.

oe!
&

PROGRAM DECISION-MAKING -

The role of the special education teacher in the secondary school is twofold: (1) providing
individualized instruction for students during their time in the special education class; and {2) monitoring
student progress and assrstrng regular education and supportive staff in developrng strategies that will
insure student success in regular classes. .

. Decmons on ma1nstreamrng students for academrc and specra.lty perrods must be made on an
rndrvrdual ‘basis. It is advisable for the special education teacher and studerit to discuss the content of

specific perrods so that the student has some guidance and ownershlp in the decisron-makrng process:

Special education teachers must be fully cognizant of general education minimum performance

requirements so that recommendations for marnstreamrng may be more realistically tailored to the

individual needs of the special education students: Consultation with guidance counselors, regular

education teachers; department chairpersons and btuldlng administrators would be benef' cial.

CHEDULING , o .' B .

[- ]
17 /]
421

and class assrgnments for the handlcapped students facilitate the scheduling process.

CAREER AND VOCATIONAI: EDUCATION

9ol
al

P:t: 94-142 mandates that career and vocational educatron programs be prOVlded to handrcapped
studtnts lntegratron rnto regular educatlon vocatronal classes ls extremely benef' cral Modrf' catron of
cducauon teacher is necessary to insure student success. ln some rnstances, student needs may drctate that
placcment rn a- vocatronal program outs1de of the school sett1ng rs necessary Decrsrons such as th1s are

4

partrcrpate in all vocatronally orrented school programs such as work-study or on-the-job placements:

o3




8.7

?l
- -1

&

The regulatrons rmplementlng P.L. 94-142 make specific mentnon of extracurricular actlvltnes A

variety of such activities are often available at the secondary level. A handicapped student may not be

excluded from participation in these activities ‘‘solely on the basis of the handicap”® (per Sectmn 504 of

the Rehabilitation Act of 1973). This does not imply that specific rules or regulations for activities must

be specially altered or ignored for the inclusion of handicapped students; but simply that no prior

judgment should be made which excludes a handicapped student from participation (eg ““No

handicapped students will be allowed in gymnastlcs” )

Often handrcapped students do not become actrvely lnvolved in school affalrs Encouragement and

prodding from teachers and guidance counselors will assist students in taking advantage of these benefi- -

cial activities:

COMMUNICATION WITH REGULAR EDUCATION STAFF

When students are- mamstreamed into regular classes, the specla.l educatlon teacher must use a’

variety of technrques to monitor the student’s progress and insure success. This necessntates the

development of a communication system between special and regular ediication teachers. The type of

information which requires monrtortng includes attendance; academlc performance and social behavior.
l

Ifa student is encountering | persnstent difficulty in the regular class, the specnal educatnon and regular

class teachers should meet to determine methods to heip the student achieve success: Here; the SpCClal('

education teacher may act as a resource to the regular teachers in developmg methods of mstructlon

- which will help alleviate the problems. At other times, a team approach to problem-solving may be a
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valuable means for designing alternate techniques. The problem solving team_could consist of building

admnnrstrator, gurdance counselor, specnal and regular educatnon teachers Cohsnstent and open

program;

PARENT l" NVOLVEMENT

_ Efforts must be made to keep the parents of a handlcapped student 1nvolved in the school program. .

. Telephone calls; notes and conference times should all be used to assist parents in remaining partners with

the school regarding their adolescent s educatnonal plan:

8:10 STUDENT INVOLVEMENT

7~-‘~~approprnate To increase ownershnp in and responsibility for his/ her own educatnon, students should par-

‘/

ticipate in the development of the IEP and in programming decisions. The utnlnzatlon of counseling -

' methods and shared problem-solving are beneﬁcnal strategies.

1 GRADING

Confuslon over gradmg practices. and policies can be detrimental to the nmplementatlon of a suc-

cessful educational program for handicapped students. Furthermore neither P.L: 94-142 nor Rule S-l

'Specifies gradlng procedures for special education.

itis essentral then, that speclal and regular educatnon teachers, students and parents all have a com-

plete understanding ‘of district practices and policies. Since there is variation across districts; it is

suggested that questions relatnve to gradnng be referred to the appropriate Special education admnnrstra-

tor; - — - (WRITE IN NAME FOR YOUR DlSTRlCT)

'

o4
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The Case Conference Committee may make recommendations regarding grading policies and also

may address a student’s grading on an individual basis within the terminal objectives of the IEP.
8:12 GRADUATION REQUIREMENTS
Case Conference Committee members and éﬁéiﬁéi E&ﬁéﬁﬁ@ﬁ teachers should be familiar with local
district graduation requirements; considering these when developing the IEP and also when making pro-
gramming decisions. The guiding force for special education decisions is the IEP. Further questions rela-
tive to graduation requirements should be referred to illié appropriate special education administrator,

(WRITE IN THE PERSON RESPONSIBLE

IN YOUR DISTRICT).

(€3
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THE FOLLOWING TWO ARTICLES ARE INCLUDED AS. GOOD IrttUSTRATIGNS OF PROGRAM DEVELOPMENT

FOR SECONDARY LEVEL" STUDENTS WHO HAVE HANDICAPPING CONDITIONS:

l«i‘éparmg Seceneeary Students

for the Malnstr eam

# With mcreasmg lrequency. handlcapped students are mov-
ing from special education to regular edication placements.
These two educational settings often differ in instructional
format, curriculum demands, teaching style, behavioral ex-

pectations, physncal desugn and stodent socialization. pat-

" terns. If the transition is {0 be successful, the mamslreamed

student should be prepared for the envnronmental ex-
pectations (behavioral and academic) of the regular class-
room milieu (Redden & Blackhorst; 1978):

PRACTICAL ASPECTS OF MAINSTREAMING
While numerous strategies exist to prepare nonhandicapped
students for the entry ol handicapped peers into the main-

streamed setting (Glazzard, 1979; Greenbaum, Varas, &
Markel, 1980; Litton, Banbury, & Harris, 1980; Westervelt &
McKmney. 1980), lew strategies have been developed to pre-
pare the handicapped student for entry into a regular class.

Salend (1981) noted that an orientation prograim for the main-
streamed student should include an orientation to the new
school's rules, mores, and extracurricular activities, as well as
an introduction to school personnel and the roles these indi-
vidoals perform:

Goodman (1979) presented a 10-step model for integrating
students into a new educational setting. Of particular rele-

vance in the Goodman model are Steps 1. and 2, which.

should be implemented a minimum ol one month prior to the
initiation of itie new placement. Step 1, deciding on a place-

ment, invblves matching the mainstreamed student with an .

appropriate class and teacher. Step 2, approximating the

new environment, refers to training the mainstreamed stu-
dent to perform under the conditions and expectations that
will exist in the new placement. For example, if the future
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learning environment requires the student to take notes; then
the sending teacher should teach note-taking skills and re-
guire note taking in the special education setting.

ANALYZING THE ENVIRONMENT
Ini order to determine which environmant can best meet and

accommodate the needs of the mainstreamed student (Slep
1 of Goodman's model), the placement team must analyze
the critical environmental features of the proposed learning

environment. Similarly, dn_order-to-approximate the futore

learning environment (Step 2 of Goodman's model); the

_ sending teacher must be aware of the environmental vari-
. ables lhat aﬂect sludenl performance in the regular education

lyzing regular classroom environments in order to prepare the
handicapped student for entry into the regular class.

_ This arlicle presents educators with a useful format jgfgrja;
lyze the critical environmental features of a regular ciassroom
in order to facilitate preparation cf the handicapped student
for entry into_the mainstreamed setting. The format is a writ-
ten record of an educator’'s observation of a variety of varl- ’
ables relating to the mainstreamed setling.

- While most of the information can be obtained by observing

" the futire- learning-environment, some can be acquired by

interviewing the receiving teacher. The observation record

should be completed at least one month prior to a scheduled

IEP meelmg vivhere such placemenl s considered or recom~

mended..
There is no ngidly slandardlzed format for the observation

form. Its contents should be adapted to conform to the needs

of an individual school or school district. Figure 1 provides a
comprehenswe model from which educators may tailor their
own version. It has baen successfully field tested in the East-.

on (Pennsylvania) Area School District. While the model was

designed for secondary level students; n can also be adapted
for elemenlarv level students. '



_ FIGURE 1
Classroom Varlables Analysls Form

[N

Teacher: Subject:
’e;aaaf ' Date:

Teacher Completlng the Observation: —______

A. INSTRUCTIONAL MATERIALS AND SUPPORT B. PRESENTATION OF SUBJECT MATTER

PERSONNEL ' 1. How often does the teacher . % of time
1. What textbooks are used in the class? What are - 5!2 lecture? A e P I
the arade lsvels of irT toxis? b. use the blackboard? e Pl
the grade levels of the texts c. use individualized instruction? ___ .
d. use small group instruction?
e. use large group instruction?  ____
f. use individual centers? . e ———
2. What supplementary materials are used in the - @. others (please list) _

class? What are the grade levels of the '
supplementary materials? = _ _

2. What ls the language and vocabulary level used
by the teacher?

classroom?
television -
——fiims ’ €. LEARNER RESPONSE vmmetes
—filmstrips .
glides _ 1: How often Is the student o
__overhead pro;ector requiiea to .. % of time

——record player, a. take notes?ﬁ - ——
audio tapes b. copy from the board? e .
others (please list) c. read alc:.d in class? - e ———
7777777 d. do independent work?- e
[ ®. particlpate in class? —_

B S others (please list) S i

4. What type(s) of suppor! personnel are avallable in _
the classroom? How c::¢n are they available?

—aide 2. In what ways can a student request assistance In

volunteer : the classroom?

peer tutor

others (please list)

3. w are directions given to students? How many
airections are given at one time?

(Continued on next page)
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Figure 1 (Continued)

D. STUDENT EVALUATION _ F. SOCIAL INTERACTIONS
1. How often and in what ways does the teacher 1. How often are student interactions : .- % of time
evaluate student progress? a. individualistic? — —
o b: cooperative? e
2. How are grades determined? ’ )
c. competitive? e

3: What types of tests are given?
2. What are the student norms in this class

concemmg
essay
. trueffalse a. diess?
—____ muitiple choice )
____matching Eoo
___completion b. appearance?
—-—onal ‘ c. interests?
—__-simple recail
~——fillin " d. acceptance of individual differences?
.- - —other
4. Does the teacher assign homework? e. other unique relevant characteristlcs? Please
b How much?
v c. How often? 3. What 5?6 the students' attitudes t&ﬁ?& the
5. Does the teacher assign special projects or handicapped?
extra-credit work? Please explaln
E. CLASSROOM MANAGEMENT 4. What is the language and vocabulary level of the
1. Does the teacher have a management system? students?
Briefly describe it:
2. What are the stated rules in the classroom? S
’ 5. What personality variables does the_teacher

exhibit that seem to affect the class?

3. What are the unstated rules in the classroom?

4. Whet are the consequences of following the G. PHYSICAL DESIGN
ruizs? What are the consequences of not _
1. What, if any, architectural barriers are in the

following the rules?
classroom?

5. In what ways and how often does the teacher S
reinforce the students? 2: How does the design affect the students'. ..
a. academic performance?

6. [ Qges tj]e tggcher follow any specaal routines? ) o o
What are they? _b. social interactions?




USING THE RESULTS
Results of the observatlon can help the placemem team de-

cide whether a student is ready to be placed in'a regular
Classroom setting. If the decision is made to mainstream a
student, observation results can aid the placement team in

choosing an appropriate placement.

information gathered in the observation can alsq foster the -

student’s readiness for the mainstreamed selting by assisting
the sending teacher in approximating the new iearning envi-
ronment: Even if the placerment team decides that a student

is not ready for the rigors of the mainstreamed setting, the

observation data can provide the sending teacher with a se-
ries of objectives 1o teach in order to increase the student's

readiness. These objectives can then be embodied in the

student's individualized education program.:

Once mamstreamuhg occurs, an ongoing evaluation ojftge
s!udents _progress in the regular classroom should com-
mence. This riecessilates periodic communication between

the receiving and sending teachers. Toward this end, the

observation form can serve as an agenda of lssuesftgft;e

considered in evaluating the student’s progress:. it can estab:
lish d pracitical frarework for conlinued ¢ cooperation and com-
munication between professionals. With communicatlon es-

tablished and the student prepared for entry into the reguldr

education milieu; the potential for successfui mainstreaming
is increased
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. 'liééohih'g handicapped students; although a relatively re-
cent experience for most regular class teachers, is not new to

special subject teachers: In a variely of seftings and !or many

years; teachers. of ar, music, and physical egucahon ‘have

provided instruction fo many handicapped learners. Much of
this instruction, though well intentioned, may be of marginal

value because of the specml subject teachers" I|mi|ed pre-.

service fraining and inservice support.
With increased pressure for mainstreaming; a plethora of

on-the-job training programs have appeared, each designed-

1o help regular class teachers cope with handicapped stu-

dents. In addition; teacher training instilutions have begun to
racognize that additional teacher skills are now required; as
a resull, special ediication courses are increasingly incorpo-

rated into existing elementary and secondary preservrce

teacher education programs.
_ Unfortunately, little or no provision. has been made to aid
the special subject teacher at either the preservice or in-

service level. Much needs 1o be done to help these teachears

meet the instructional needs of -handicapped students who
have been placed in less restrictive environments. Inservice
training and consultation servuces are desperately needed.

Probably the best and major source of this help will be the
special education teacher.

. STATEMENT OF THE PROBLEM
Pubhc Law 51—1 12 encourages the approprlate integration of

handlcapped children not only into academic classes but also

into nonacademic classes: In a report to Congress (1979)
prepared by the then Depar!men! of Healih, Education and
Wellare, it was observed that "the first integrated experiences
of handicapped children placed in separate academic envi-

ronmenls are usually in the nonacademrc areas of music; an
and gym” {p. 39). :

-4
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cial Subject Teachers
aind the Special Educator
Woik to E\"aiﬁsfream R -

The report does not explain why these nonacademic areas
were originally Selected for mainstreaming. Two possible rea-

~ sons are: (a) that art, music, and gym teachers were consid-

ered to be adequate to the task of mainstream instroction; (b)
that mildly mentally retarded students (the initial group to be
mainstreamed) could prolit from. nonacademic special sub-

Ject instruction.

Research by Bird and Gansneder (1979) strongly indicated
that physical education ieachers did nol consider themselves
adequately prepared to mainstream handicapped students.

Flynn, Gacka, and Sundean {1978) reported

Although the majorrty of teachers and admmisiralors
respondmg to a recent survey agreed that mainstream-

ing is a desirable educational and social reform (75%
either agreed or were undecided); they feli.inade-
quately prepared to serve the needs of mainstreamed

" @xceptional children: Further, 80% to 90% favored the

offerings of in-service and graduate courses to build

competence for effective mainstreaming. (p. 562)

The survey was not restricled to special subject teachers,

“though it can be assumed thal they were represented in the

sampling. These survey findings point to the need for special

- education teachers to assume and/or further expand thair

roles as inservice trainers and consultants to special subject

teachers. = __
_Tashjian {1979} observed that specral educatlon teachers

can no longer restrict their role to meeting the needs of hand-.

icapped stodents in self contained settings: Special educa-
fors musi assume more of a support roie for their colieagues
who, while _willing, often lack training to meet the needs of

exceptional students.

Consuitation and instructional modification are both neces-
sary 1o successful mamstrearmng in special subject areas.
Accordingly, the special educator must engage in a series of

sequential tasks in close cooperation with the special subject

teacher.

&0



F:gure 1 illustrates the overlapping rnstroctional respon-

sibility of special education and special subject areas. The
content/instruction specific to each area must be merged to
meet the needs of mainstreamed students successiully.

THREE STAGES OF MAINSTREAMING

The tasks required of the special educator.to mainstream

handicapped students successfully into special subject pro-
grams.can be organized into three stages which reflect a
sequence of ordered tasks and a progessively greater degree

of interaction between the special educator and the special

subject teacher. Figure 2 graphncally represents these inter-
relatlonshlps

STAGE |

Tasks at the first stage must be accomplished before hand-.

icapped students are scheduled into special subject areas
such as art, music, or physical education. These tasks are

-designed to determine. the feasibility. of malnstreaming indi-

Q

vidual students; making initial overtures to the special subject
teactter; and beginning remedial training for students.

Acqulsition of a Knowledge Base

At this stage, the most important task for the special edu-
cation teacher is to acquire a working knowledge of the spe-
cial subject area. This includes not only curriculum content

and sequence but also materials and teaching strategies:

FIGURE1 _
Modifled Speclal Subject Instruction:

A Shared Hesponslblllty

7/ musie
INSTRUCTION

SPECIAL ED:
INSTRUCTION _

PHYSICAL ED.
~ INSTRUCTION

ERIC

Aruitoxt provided by Eic:

Siich information may be gathered in two ways: first, refer-
ance sources such as the ERIC system and regional re-

source centers can be consulted; and, second, the special

subject leacher can be used as an informal information
source. Both of these approaches to gathering information
have advantages, and a mixture of the two.is advisable.

Student Identlfication
The next task at Staje I, that of identifying students who are

ready for mainstreaming; builds upon the special educator's -
information base in the special subject area. A list of entry
level or prerequisite skills for the particular subject is gen-

erated and used to chart student skill profiles which, -in turn,
pinpoint student strengths and weaknesses:

The idéntitii:étion of thréé groups of handicapped students
is necessary: (a) those who exhibit the ability to profit from the

existing or regular specral subject content and instruction;

{b).those who do not as yet exhibit the necessary entry level
skills, but can learn them through remediai instruction; and (c)
those students whose degree and type of learning deficits

require program maodifications Iif they are to receive appropri-

ate instruction in the special subject:

For the first group; the only remaining tasks ,tor the special
educator are that of scheduling and continued: monitoring of
student progress. The second or “remedial” group will receive

ject teachers to modnty thenr materials and/or methods to
accommodate student deficits.

Writing the IEP

After the degree of mainstream integration tor the hand-
icapped student has been proposed; the task of writing the

. individualized education program {IEP)-can begin. Here the

expertise of the special educator with expetience in writing

such plans Is critical: However; the input of the special subject
teacher, who has the requisite knowledge of the special sub-

ject curriculim content, is also a crucial factor. )
Agreed-upon modifications are translated into the com- '

ponents of an instructional plan. Appropriate goals; a se-
quence of objectlves instructional strategies; special materi-
als, and evaluation strategies are cooperatively decided.

Thie special educator presents the plan, in the form of an

initial draft; to the parents during an IEP meeting: Once the -
IEP rs completed and approved the handlcapped student can

Throughout the initial stage, the educational- consultant role
ol the specnal educator is ongolng Buuldlng a close working :

tiated & this stage are essential If the difficult mainstrearmng
tasks at the later stages are to be accomplished.
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- FIGURE 2. _ -
Proceu of Pre saring SpeclglﬁSubject Teachers

or Mainstreaming
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|
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|
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i Monitoring Student Progress
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STAGE Il

The tasks at this second stage require increasing levels of
cooperation between the special educator and the special
subject teacher. The succass of the mainstreaming program

. will be determined during thus stage of instructional planning
and modmcatlon

Information Sharln§
The hrst task for the spemal educator lS to share student

information that has been gathered for each handicapped

" student. Student skill profiles are jointly evaluated and deci-

sions are made concerning grouping and scheduling: stu- .

dents for instruction. Eligible students are placed into the

regular program and agreement is reached to modify in--

struction and/or offer remediation for those who lack the nec-
essary entry skills.

Instructional Modification
The next task, modlf[catuon of the exnstmg prog[afmijsﬁtfhfe

most difficult and requires the greatest degreb of cooperation:
Here the special educator must not only convince the special
subject teacher that modifications can bé made, but must
also provide the expertise needed to effect the desired

changes The specia! educator will need to draw upon all the

knowledge and skills e&:&m&ea during preservice and ih’ié’rl
vice training, as well as experiences in such areas as individ-

valizing instruction ,E‘EQ!‘PF!'F’EE@,@!‘Y‘E@é‘??‘)ﬂg-!9!’!‘!'19 .
style assessment; knowledge of special materials; and task
analysis of skills. All of these instructional variables are typi-
cally manipuilated by special educators, but may be unfamiliar
to the special subject teacher.

Modifications may include a combination of changes in the
special subject program; including content; teaching strategy,
student grouping, and rate of presentation. Each of théﬁ

- may need to be manipulated to match the learning style and

capabilities of the individual. student.

" Remediatlon/Modification; of Activity

Remediation_activities _ (pro&nded by the specnal education
teacher) and modification. of ‘special subject activitiés (pro-

vided by the regular teacher) will need to be determined

based on the nature and severity of the handicap. Through
joint teacher etlorts; remediation aclivities and modifications

can be implemented in _any special subject area.

Consider the following example in the special subject area

- AT T

of physical education. The physical education teacher-has

‘prepared a lesson plan for a volleyball activity (Figure 3, Pant

A) which includes a statement of.the objeclive, teaching activ-

rﬁ ?valuauon procedure.

ities; mataﬂals to be used a
\
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- _FIGURE3 =
Modifled Volleyball Lesson Plan
(Grades 7-9) :

\

X

PART A: Volleyball Actlvlty (Lesson) for Regular Physlcal Educatlon Class \

tions on a volleyball team and will be able to tell which player
position is thie server.

Objective: The siudent will be able to name the players’ posi-

2: Teaching Activity: A diagram of a volleyball court will be placed
on a chalkboard depicting the players’ positions in the front
court and back court.

LB . ~ LF|rF RB
cB CF| CF cB
AB _ AF|LF L8
Ceriter lins ‘
-~ net N

The students will be lnslrucled that the front Iine (lront court
players) on the right, in the center, and on the left are the right
forward, center forward, and left forward respectively. The back

line (back court players) on the right, in the center, and on the
left are referred to as the right back, center back, and left back -

respecuuly _The right back is the server, when servlce is on

. your team'’s side:

3.
3.

Materiais: Chaikboard; chalk
Evaluation:

a. Given a_paper and pencil test. whlch includes a diagram of
a vﬁlleyball court,_the student will write the initials of the
players' positions In the correct ‘area on the diagram, and

will correctly circle the serving position with' 100% accura.Yy.

b. Given a paper and pencil test, the student will list the names
of the players' positions with 100% accuracy.

PART B: Rémédlatlun Activitles by Speclal Education Teacher

lactive: Remains the same as the régular class objecnve;

(b) Nambers 1-6 may be assigned io each player in
lieu of the X's and paired with each player position

RIC

2. Sughested Tesching Activities: To facilitate student aftain- - narme.
ment of the objective, thie regular class activity is broken down - -
into smaller tasks, 4 ‘B F
a. The teacher will draw a gagram of a volleyball court to o :

serve as a model for the student. 3 2 1

{1) Oraw a rectangle to represent the vallﬁyball court; draw i —
a line dividing the court {rectangle) in half 1o represent I ) -
the net line/centeriine. 1-RB 3-LB 5-Cr -

(2) The teacher and stucdent will_determine how many 2-CB 4-LF 6-RF
teams play a gamae of volleyball (two taams).. . '

(3) Place 6 x’s on hall oi tie court to represent players on Student refers 16 numbars on side of paper whlch

___ one team._ o carrespond wilh player's name.

(4) Circle the X in the right back position to represent the c. Suggested Teaching Activities Can Be Modifed By:
server. 1. Color-coding names.

< b. The student is given a diagram of the court on the chalk- 2. Color-coded x's and pairing with color-coded names

boardoronaditto. __ _ - _ andlor : .
(1) Using the model as a guide the student places 6 x's on 3. Color-coded numbers assigned to players and names
the diagram to represent posmbns of players. __ _ __ of players’ positions.
{2) Using the model as a guide, the student circles the x d. Slate board with magnélic alphabet lettérs ¢an be used 10
that represents the server on the diagram. represent players' positions. The student manipulates the
(3) As soon as the student knows that there are 8 players " alphabet letters into the proper positions on the slate board.
on a team, fading of the teacher's mode! can be ini- A pegboard and alphabet letters can be manipuiated in the
tiated by eliminating x°s {one at a time) until student can same mahner. -
place x's on the diagram withcut the using a model. 3. Materials: chg![gbga[d chglk 7d|3!os of court dlagram magnetii:
(a) Names of players can be pairad. during this step _ letters and siate board; pegboard/alphabet letters :
with 1He.x 's. As each player’s name is leamed; the 4. Evaluation: Remains the same as regular class evaluation for
x's are faded. volleyball Ectlvlty
. PART C: Modification of Actlvlty Within Regular Physlcal Education Class

1 Objecﬁva _Remains the same as the regular class objective: 3. Matenais: Varying colors of_paint for outside court. Varylng

2. Teaching Activities: Players’ positions (initials).are painted on colors of tape for indoor court:
the count outside and color-coded to correspond with the colors a, Evaluation:
used during special eéducation instruction. The serving position a. Given a diagram of aﬁgo"exbﬁall wyfr!_[hg sludem wlll dr;nw
is circled on. the outside court. Players’ positions (initials) are an x on the diagram to Indlcale the servnce poslhon with 100%
marked on the indoor court using colored tape 1o correspond accuracy.

with color code used in special education instruction. Initials b. Given a diagram | of a yolleyoall court wnh SiX X'S 10 repre-
can be faded out by replacing tham with aped lines of the sent laying posfiions, the siudent will point io each position
same color. ) with: 84% accuracy when asked by the teacher..
== == - ¢. Given.a diagram of a volleyball court, the teacher will point
LF. CF RF ) - - T fo a position and the student will correctly state the name 6(
LB CB /B , that position. :
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,'he physrcal educat|on teacher and speclai educart’;l wlil

of malnstreamed students Semedial activities and instruc-

. tlonal modifications are generated These tasks are

jin_Figure 3; Parts B: and C. Madifications can range from
/ minor variations in student response mode requirer ents to
! extensive ch'ang,es in all components of the progra’ ] :

Process Consultation

The ability of the special educalion teacher to devalo,) a close

rapport with the special subject teacher canndt te over-
emphasized; particularly because the special sut ect leacher
may be asked to make major and unfamiljar ﬁi’bﬁi’ﬁi‘i‘i
~ changes. The relationship must reflsct muiual frust in each
~ other's professional competence. Each party must believe
that the considerable etforts and modmcatlons decided upon

are necessary and that they will work. \

Student Remediation
l=mally, dunng the second stage the speclal educatlon teach-

er iaces the onguing task of stodent skill remehratlon This

task includes entry-level skill training for students not yet

mainstreamed ‘as well_as the remediation of’ any problems
exhibited by students already recetvung traditional{ristruction

In these programs.

STAGE Il

Allof the tasks in the first and second stages of programming

culminate in the implementation o modifications and special
strategies | by the special subject teachers. However, this does

not end the responsibility of the specral educator, who as-

tation, and remediation.
Monitoring Student Progress
Once handlcapped students are placed in speir:iiail, sub[ect

instruction, they must be closely and constantly monitored to
insure that instruction is eflective: The use of critefion refer-
enced measures of student behaviors; both of skitl perfor-
mance and'social instructions, is required. Data Is gathered
through dirert observation and documentation of student ra-
sponses and the prodycts of student task performance.

The special educator should schedule student observa-

tions in advance, and should record obsarvations in the torm

— L T L T T

' These can be compared to predeterimined criteria for student ?

maintenance in the program.

The data gathered by the special educator provudes the basls
for communicating the effectiveness of the program to othe:s.

Feedback provided fo the special subject teacher indicates
whether the_instructional modifications are working: If they

are not; a reevaiuatlon of earlier stages and tasks must be

conducted; and fiyrther modifications made.
The special edlicator also acts as a liaison between the
special subject teacher and the parents of malnstreamed

students. Parents receive formal and informal reports of data

gathered by both the special educator and the special subject
teacher.

’si{agé Ih Consultation
The special educators consultation task contlnues with an
even greater degree of . itensity. Observing on-the-job per-

formance, of teachcng colleagues can threaten .even the

closest reIatlonshlp When observations. lndrcate a need for -

revision of earlier tasks, diplomacy and tact are essentlal.
Decisions must be cooperatively made and implemented In

an atmosphere of mutual support, with neither party domi-
nating or manlpulating the other. '

soﬁﬁiﬁi

Icapped children: An important aspect of this rlght is the con-.

cept of the least restrictive environment In which learning can
take place. The three stage model presented offers a work-
able strategy by which malnstreaming fot special sub)ect n-
struction can be effectively lmplemented
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éxsﬁ REVIEW

DEFINITION*

Al

After written parental consent the student is placed in the program whrch has been jorntly agreed

upon by school personnel parents and the student in order to provide the student with a free appro-

priate public educatron

-The school must provrde (or assure the provision of) the program and related services in the rndrvrd-

ualized education program in order to help the student reach the long-term goals and short-term
objectrves )

The student must | have an ammal case review. An annual case review is a mee ing of a case confer-
ence corimittee. The purpose of the review is to determine the student’s indi jualized eduicatlon
program (IEP). The committee prepares a wrrtten report; which recommends one of the followmg

1. Continued placement in the student’s present specral education program; o -

2. Transfertoa drfferent level (exam’ple prlmary, rntermedrate, junror hrgh) or different kind of

special education program (example: resource room, full-time special class);
3. Transfer to a regular school program;

4. Transfer to another program at the public school’s expense (example: state or private resi-

1. Receive written notice of the change;
2. Receive written notice of parental rights;

Give their written ¢ consent before any srgnlflcant change can take place (However, change of

W

teacher does not require written parental consent.)

Process : ’ _ ; B

The annual case. Conference is the process whereby each handrcapped student enrolled in:special

education and related service programs is assured of continued monitoring of his/her’ rndrvrdual

educational program:. This process is reflected in the chart 9.3).

lndiikiduai Progress Report Updated

The regular and special education teachers will update the handica;. ped students rndwrdual progress

and .integrate this information into the individualized education program:

A ;3..hm anzen's hundhuul\; op. o,

**Pulicy and Procedure Manual: Bartholomew Special Services Cooperative. Columbus; IN: Bartholomev: Consolidated School Corporation

ERIC

Aruitoxt provided by Eic:
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frcatron(s) Of the rnmal case conference commiittee participants, the minimal annual review com-

“mittee for most students would include:

1; Administrator or special education 56&/3} r_aate& seri}‘lce teacher
2. Student’s teacher Gégarar or special education)
3. Parent(s)

4. Student

Pareits N’o’tiﬁé’d

The parents shall be grven adequate notrce, m hls/her natrve language of the date, trme and place of

1. ‘Detarlcd records of telephone calls made or attempted and-resuits of the calls

2. Copies of any correspordence sent to the parent and any responses recelved

3. Detailed records of visits made to the parent s home or place of employment and the results of
the vrslts

'4. The notice will ificlude general ififormation aboiit the annual case review including:

(55 the purpose of the meetlng = )
{(b) a listing of the expected partrcrpants :

(c) a description of the collected data to be discussed

(d) notice that the parent may request the participation of and/or be accompanied by any

other 1ndrvrdual(s) of the parent’s choosing

The school shall take whatever action is Necessary to insu;—é that the parent undérstands the

LV Y}

whose native language is other than Englrsh (Please contact ihe Director of Specral Educatron
if an rnterpreter is needed.)

6. The committee shall determrne what, rf any, addrtronal data are required in ordcr to assess the
stiiderit’s current and comtinuing needs.

Individualized Education Program Developed

The committee shall:prepare a written individualized education program recommending one cf the
following:

1. Retention in the same program

‘2. Transfer to a differefit level  (elementary, junior high, semior high, etc.), intensity

(r’rist’riic’tronal"resource ser\’nce, full trme specral class), or type of special educatiori program .

§

%

4. Transfer to an appropriate program not with the public school-

67 . -
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F. Proposed Change in Student Placement .

Recommendatlons E.2, E.3, and E 4 (above) constltute a proposed change in the student 5 educa-
tional placement Accompanying the notice to the parent of the change with respect to recommen-

¢

- dationis E:2; E:3; or E4; parents are to receive:

l Annual case review summary

2. Notice of parent rights

3.  Parent permission for placement
G. ﬁ?o&é&iif&é for Nonattending Parent

if a parent fails to attend the mutually agreed upon annual case conference m meetlng and if the

parent failed to request an alternate date; time or place; the committee can proceed with the
meeting. If the committee’s recommendation involves a continuation of the same program, addl-

tional parental permission is not required.

Hoifvever; if thé coniijilttEE recojiiniendé e:ther a change of placement to a more or less restrictive
environment, a transfer to a different level, or change in intensity of special education Services, the
original case conference commlttee placement process will need to be implemented.

“

9.3 ANNUAL CASE REVIEW FLOWCHART

ANNUAL CASE CONFERENCE COMMITTEE

IDENTIFIED

PARENTS
_ NOTIFIED __

ANNUAL CASE CONFERENCE COMMITTEE

MEET AS SCHEDULED

INDIVIDUAL PROGRESS REPORT
UPDATE '

o]

INDIVIDUALIZED EDUCATIION PROGMM :

REVIEWED AND REVISED




[

9.4 CHAIRPERSON'S, PRINCIPAL’S, CHECKLIST FOR ANNUAL CASE REVIEW
| Pre-conference Responsibilities:
A Have the date and time for the annual review been mutually established with par:2nts?
B. Flgsthg aBBfopFlate fi'i'ﬁii; ““Notice of Annual Case Review’’; been sent to the parent confirming
the date and time?
C. Have the following persons been contacted?
1. teacher
2. s”p’e’;:i’ai eduication teacher

3. evaluator(s)

.B: Has someone been appointed to record the minutes of the annual case review meeting?
Post-conference Responsibilities:

B. Have the IEP and any charges been explainied to the parerits?
C. Have all thz forms been:
1. forwarded to the appropriate offices?

2. given to parents?

3. placed in files?
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\ Section 10
| N DUE PROCESS

N

10.1 DUE PROCESS OVERVIEW

Protecuon of the rrghts of a handrcapped studeiit i is mtended throughout both the fei deral law (P L.
'94-142) and Indiana Rule S-1. The following areas are illustrative of the safeguards provided:

right of the parenl 1o be mformed of each stép in the referral and evaluation process and to be ifi-

formed of all available proeedural safeguards:

written parental consent to evaluate a smdent to place a student in special education and to sig-

nificantly change the sthdent s placament;
written notice and interviews in the pareni’s native la*.;guage or other mode of communication;

provision of nonbiased testing and jorox-iures which assess both strengths and current performance
level, account for cultural. and lam,;iiage background,; and include more than a single test in
.arriving at program and placément dzcisions;

educanonal evaTuanon process: madé by a team of peop?é mcluamg the student’s parents and the
student, when appropriate and/or desirable;’ . : .

specific timelines for completion of each step in the educational evaluation and placement process;

right to placement m the-least restrictive environment appropriate to the needs of the handreapped
student; .

prowsron of refared Services Wthh may be required in order fora handrcapped child to benefit from
special education; . \\

s
te

parem s rlghr 1o request a reevafuanon, a hearmg in the case of dlsagreement andfurther appeal to
~the Commrssron on General Educauon

10.2 SUSPENSION, EXPULSION EXLLUSION o

A handicapped student; as any other stqdent may be demed the nght to attend school or to take part

in any school function as outlined in the statute regardmg due process in student drseiplme, 1.C: 20-8.1-5.

The due process procedures shall also be observed in denying transportation and other related services (if

these are included in the student’s Individualized Education Program): Transportatmn consrdered to be

the same as that of fered to stud\.nts m the area whrch nerthér‘transports the specral education student toa

Therefore no specral procedurc, are requrred to terminate transportation service for a student in specral
education unless regarded as a related service.

The lndrvrduallzed Educatmn Program (liil;) may be useful m delmeatmg the dlsc1plme strategles to
heilmiplemented within the student’s program while simultaneously providing the school with adequate

protectroh Thus; the use of suspension or other tactics may be ideritified prior to the .occuretice of

misconduct;
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Suspension

Within lndrana, a principal has the responsrbrlrty and the authority to suspend up to 5 days any

stud-nt who' causes disruption or interference with the educational process: This suspension procedure

may be used with handicapped students. However, should suspension be needed on more than an

occastonal basis; it may be advantageous for the principal to consider convenrng a case conference. Even
if suspension is used rarely or only once; it is best that the principal ke€p in mind the nature of the
misbehavior and the nature of the student’s handrcapprng condition; which may suggest the need for a
case conference. Nevertheless; if a principal is doubtful about the need for a conference or about the
decision to suspend the student, s/he perhaps should convene a case conference.

Case Conferetice -

As with other Case Conference Commrttee meetrngs, a parent shall be grven adequate notrce in
hls/ her natrve language of the date, trme and place of the meetrng Records of the attempts—telephone

the school: The notice should include:

a. purpose of the meeting;

b: listing of expected partrcrpants and notice that the pzirént may request the partrcrpatron of

and/or be accompanied by any. other individual(s) of the parent’s choice;
c. listing of the information to be discussed.

If needed, the school shoiild provide an interpreter for a parernit who is deaf or whose native language is
not English. The Director of Special Education (or designee) shall chair the meeting. (It is irﬁponam for

The Case Conference Committee shall determine whether or not there is a causal rpianonshrp

between the mrsconducr and the student’s handicap.
Complam_ts

-Complaints regarding decisions which may violate the requirements of Rule S:L may be ftlédby
parents or guardians; teachers; advocates or other interested persons to the Division of Special Education
of the State Department of Public Instruction. Within 40 school days, the Division will respond in writing

after an investigation of the mat:er. If not satisfied, the party may appeal to the Commission oti General
Education. .

Role of the Principal:
1. respond to questrons and investigation procedurcs by Department of Pablic Instruc-
tion; N
2. collect data from classroom teachers and/or other rélevant staff regarding the nature
of the complaint.

Hearings

A hearrng may be requested by the school or parent regardrng the rnmatron, change or denral of
rdentrfrcatron evaluation, placemient or provision of free appropriate publrc education for a student: (A

school may, for example, request a hearing if a parent refuses permission for a needcd evaluation: )

72



Wntten request by e:ther party must be made to the local school board wnth a_copy to the State

Supérintendem of Public lnstructlon Within 20 school days, the hearing will be held, during which either

party may be represented by a lawyer or another person, may present mformatlon, ‘witnesses_and

evidence; and may be accompanied by advocates; profesmonals or other persons. A decision is made by

the hearing offlcer wnthm 15 school days:
Role of the Principal:
1. assist in providing facts pertaining to the appropriateness of any placement; denial of
placement or transfer;
2. inforim parerits of free or low-cost legal services.
Appec'’s

'7 rhe vesult of the hearing is niot ‘acceptable to either the parents or to the school, the next step is a

© Wricten cppeal by that party within 20 school days to the Commission on General Education. Within 20

10:3

days; an impartial review of the hearmg will be conducted by the Commnssnon, whose decision is

considered a final order unless further appealed to civil court.
Role of the Principal:

provnde the facis ¢-.rtaining to the issue under appeal: (The Commission may rule
‘~ithoui hearing the argument oraliy.)

NB During arny proceedmg regardmg a complamt hearing or appeal; the student mvolved shall remain
in his or her present educational placement untll the rendering of a decision.

FLOW CHART FOR l‘iXPULSlON AND CHANCE OF PLACEMENT PRBGEBURES

The following flow chart lllustrates procedural steps in the expulston of a student (when no relation-

shtp exists between mlsconduct and a handicap) on LEFT side of page; steps in the change of placement

(when a relationship exists between misconduct and handicap) i in CENTER of page.

The chart also deplcts the procedures to be followed when a parent disagrees with the superinten-

dent’s report, on RIGHT side of page. Further appeal procedures are also outlined in the chart:
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student misconduct occurs ' _

detern'unauon of student status
notice to parent of case conference

direcior of special education or designee convenes conference

it issues report to parent with fotice of rights

"""""" . parent .,sagrees with report*

nd«re, lationship exists between a relationship. exists between parém files request for hearmg
misconduct and handicap misconduct and handicap with state superintendent (within 20
D T : : calendar days)
principai recommends expulsion revisions in program . ===

B o o : R} hearing officer appointed
request for expulsion hearing parent agrees parent diiéﬁiééé (within 15 school days)

to new placement with new place- S
expulsion hearing and decision ment (within 10 " decision by hearing officer
{(as soon as possible) . calendar days) (within 20 school days)
superintendent decision sent parent files , decision
to parents request for lmplememed
l o * hearing with '
1_ . local and

‘parent parent appeals to - state super-
agrees school board intendents jy;ghm

. 20 school days)
school hoard decision

{within 30 days) hearing officer
% . appointed by state
appeal to circuit superintendent
Of superior cotuirt {within 15 school
days)

decision by heanng

officer (within 20
. ' school days)
decision school or bﬁ;éﬁi files
implemented pemlon for reineiv

mission (thm 10
school days)

other pany ﬁles reply
to petition (wnhm 20
days)

ijiiiiéﬁiﬁi ??Viéw 59

school or parent schoo! implements
appeals in civil decision of General

coart Commission

*current program is maintained for student

5 w4
ERIC *

Aruitoxt provided by Eic:
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. Expulsion

The Eij:iiilsion of a handicapped student in sBEElél educai‘on is 5Etﬁéll§ a misnomer; rather it ts ;;6{1- :
sidered a change in the student’s placement which must 5¢ preceded by a meeting of the Case Conference
Committee as soon as possible after the misconduct. .

“ . If the Committee détérnii_iiés ftliét a rElétioijsliib exists between the misconduct and the handicapping
condition of the student, the student may not be expelled. All options iiiiist bE considered; such as:

1. exammatlon of the student s currerit 1EP to recommend changes in order to prevent further
mlsconduct' -

2. recommendation of a change of placement.

If no relaticnship is found, the Committee shall make a written report to the Supermtendent who

will send a final report to the parent: This report will be accompamed by a notice;- mforrnmg the parent of

right to object before an mdepende hearing officer, how to request a hearing, the right to obtain an

independent educational evaluation ! nce no relationship was found, a regular ex:
pulsion may occur; thereafter; arer;}s appeal to the local school board and to circuit or superior court;

for further appeal; as in afly othe o

nd all other rights: Since no relationship was found, a regutar ex-

CxpulSlOD proceeding: (N.B: If the student is recommended for
ire is anSld,C[Cd the samegs tltat for the noninandleooped, expulsion of a

expulsion, then this procedt

L m T

Emergency Pfaceg;erﬁ

Pending the outcome of the Case Conference Committee meeting, a student should not be removed

from school unless s7he presents a danger to self or others: If a danger does exist; the student may:
1. - remain in the current placement; with or without additional supportive service;
2.. be temporarily placed in a more restrictive environment;

3. be glven homebound mstructlon (whlch does not constltute suspenslon smce no termmatlon of
’ educational program occurs).

When the case conference committee meets, lt shall approve or dlsapprove of the emergency placement
If disc.pproved, the student will be returned to the original placement. If approved, the placement shall

not exceed 45 days, at which time the Case Conference Committee must reconvene to consider extending
the placement:

Exclusion

Exclusion is possible only for communicable disease; detrimental preseuce or illegal enrollment. This
procedure inay also be iised for handicapped studerits.

Recommendations/Considerations j‘dr Building Administrators:

1: Be sure to know Wthh students have been ldentlﬁed as “handlcapped“ and enrolled ina

special education program or receiving specral educatlon services:

2. Suspenslon is a viable d|sC|pl|ne tactic for 7hand|capped students; documented records and
prudent use of suspenslon are critical elements.
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Exclusion of a handicapped student (for communicable disease; détrimental presence or illegal

" enrollment) must be acted upon with a firm ratlonale and a consnderanon of the nature of the .
’handlcap

Reiﬁejriib‘ejr that if the misbehavior is related to a student’s handicap, he or she must not be
expelled; but rather may be placed in an alternate program, as recommended by the Case
Conference Committee. The committee may decide that the current placemerit.is appropriate
with modification or changes.

A handlcapped student may be expelled oniy lf the mxscondizct is not related to a student 5
handlcap, if so, thls can be done only following a case conference. Thereafter, normal due

process. regulatlons must be used:

Parents may appeal the decision of the case conferernce committee to the Division of Special

Educatlon, requesting a hearing before an independent officer: i
The case conference committee determines a relationship between the misconduct and the
handicap and does not take action or make recommendation regarding expulsion. Should the
student be expelled in the normal procedure {following the determination that there is no.
relationship between the misconduct and the handlcap). the parents may appeal the expulsion

to the local board.

(Excerpted from Ketterman, S D. & Ketterman, C.D. Dlsmphnlng handlcapped students. The Hoos:er
Schoolmaster, 1981, 23(2), 6- 8.)

For additional information, consult:

Rule S-1; available from your district’s special education director or the Division of Spécial Edu-
cation; Department of Public Instruction OR :

(317-927-0216).

10.4 CHECKLIST

Is there sufficient evidence to ééﬁieni that the misconduct was cémmiiiéd by the siuaéﬁi‘?

Did the student have the Opportumty for an informal hearing before suspension in order to

consider his or her opinions and to allow the student to defend his or her position?

Dld a Case Conference Committee establish a relatlonshlp between the behavior and the
handicap?

Were the parents and student inforied of all options, procediires and rights, ificluding the
right to a iiearing and appeal?
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11.1 ADAPTIVE BEHAVIOR
The effectiveness or degree with which an individual meets the standards of personal independence and
social responsibility expected of his/her age and cultural groups as reflected in the following areas:
1. Perceptual-motor skills development

2. Communication skills (including speech and language)

3; Self-help skrlls

4.  Socialization (development of ability to interact with others) _ .
5. Application of basic academic skills in daily fife activities - R
6.  Application of appropriate reasoning and judgment in mastery of the environment
7. Social skills (participation in group éétli}ltles and interpersonal relationships)

8 Vocational and social responsrbrlrtres and performances

N
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is receiving special educatron in order, tb revrew and rf necessary, revise the student s md:vrdualrzed

education program: ‘A case conference to review or revise the student’s mdmdualrzed educatron program

may be conducted upon the request of the parent and/or ‘school at any time during the school year.

11.3 AUDIOLOGY
Those services provided by an educational audiologist or a clinical andiologist including:
1. iaeﬁti?icatiaﬁ of children with hearifig loss

,5.. Determmatron of the rarige, fiatiire and degree of hearmg loss mcludmg reférral for medlcal
or other professional attention for the habilitation of hearing -

3. Provision of habllrtative actmtres, such as language habllrtatlon, audrtory traxmng, hearmg

evaluation, speech reading (lip readmg), and speech conservation
4. Creation and administration-of progmrns for preventron of hearing loss
5. Consultation and guidance of individual student teachers, and parent regardmg hearing loss

6. Determmatton of ,the studentis need for group and individual umplification; selecting and
fitting an appropriate aid, and evaluating the effectiveness of amplification etjuii:iinent

" {
|




11.4 CASE CONFERENCE COMMITTEE (C€CC)
The case coriferéfice committee shall be composed of the following:

1. Arepresentative of the school, other than the stadent’s teacher, who is qualified to provide, or
supervise the provision of, special education : .-

2. The student’s special education teacher
3. The parent of the student, unless thie parerit chooses not to participate (only after reasonabie

efforts have been made¢ i 'mvolve the parent)

4. Thestudent, if the student chooses, unless it is demonstrated by the school and parent that the
presence of the student is inappropriate oo ‘
Appropriate specialists if determined by other state schiools and; ot ageficies, who have or will

have knowledge of or jurisdiction over the student
6.  Otier individuals at the discretion of the parent or school

7. A member of the evaluation team (required only when the student has been evaluated for the
first time) ' ’
For a student already receiving services orily for the communication handicapped;, the teacher referred to

above may be the speech-language pathiologist.

1.5 . CASE CONFERENCE REFORT

The written case confererice report shall include, but not be limited to, the following: individualized
education program; a description of each evaluation procediire; test; record; or report used as a basis

for the program; dissenting opinions, if any; and a placement recommendatica.

1.6 CASELOAD

Caseload is the total number of students who have been appropriately assigried to a given itinerant

teacher; resource teacher; or speech-language pathologist. This total number includes students who

have been assigned part-time. According to Rule S-1; the following guideliries are discussed for
caseload: . )

Caseload shall be determined, in the case of th instructional resource service, by the number of

schools and the distance between schools served. In addition; if the teacher is not assigned to a

full-time special education position, the caseload shall be adjusted accordingly:

11.7  CLASS SIZE

Class size is the number of students appropriately assigned to a given self-contained classroom teacher.

According to Rule S-1, the f61j6iiiing guidelines are discussed for class size:
Class sizes and caseloads shall be limited in number to éﬁi‘i‘é@;ifi‘;;igagher to meet thie individual
needs of each student enrolled as specified in the student’s individualized education program.
The class size and caseload shall be detérmined Eyi
I The severity of the handicapping conditions of the children fo be enroled
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The types and intensity of instruction reeded

N

The children’s ages

N

™ 2. The availability of paraprbfessidﬁais

2: The related services to be provnded outside the classroom by other personnel

COMB!NAT!GN CLASSES .

- Combination classes shall serve only one exceptnonahty area but may be composed of students from

more than one level: Primary-intermediate, anc intermediate-middle/junior high classes shall include

students whose ages span a range of no more than five years. Middle/junior high-senior high classes

shall mclude students whose ages span a range of no more than seven years:
EDUCATION EVALUATION '
An educanon evaluatxon 1s aprocedure utnhzed to determme whether a student 1s handncapped and thc

used selectnvely wnth an mdmdual student and do not mclude basnc tests admnmstei-ed to, or

procedures used with, all students in a school, grade, or class.

An educatmnal evaluation shall consider mformatlon concermng physlcal condmon, social or culuura.l

background, and adaptive behavior and shali include information from a variety of sources including :

aptitude and achievement tests and teacher recommendations: The educanon"l evaluation is made by a

-multidisciplinary team; including appropriately trained and certifi ed school psvchploglsts/psych’ome-

trists, and at least one teacher or other specialist with linowledge in the ai'ea of suspected dlsablllty

The evaluatnon report shall mclude at least three cdmpbnents:

1. a comprehensnve assessmerit of basnc academlc sknll areas,

2. a description of how the student processes. information on the basis of systematic
observation in the preserit setting; :

3. suggestions regarding appropriate task levels:

11.10 |FREE APPROPRIATE PUBLIC EDUCATION (FAPE)

Those regular; special education and related services which:
i 1. are provided at public expense, under public supervision and direction, and without charge;
2. meet the standards of the state educational agency including the requirements of this rule;

3. includeall education programs for sm’dems maridates or authorized urider iﬁaiaﬁa statutes;
]
4; are provnded in conformlty wnh an mdnwduallzed education program whnch meets ;the

requirements of this rule; and

5. include the variety of programs and servnces available to nonhandncapped studéms.

including; but not limited to: art, music; incustrial arts, consumer and homemaking
education; and vocational education.
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in addntnon, the proyxslon of a free appropnate public educatnon includes the prOVlSlon of

nonacademic and extracurricular services and actwntles in such manner as is necessary to afford

handicapped students in equal opportunxty for participation in those serv:ces and activities. These

activities and services include but are not limited to: counseling. services, athletics, transportation,

health services; recreational activities; special interes: groups or Clubs sponsored by the school,

referrals to agencies which provide assistance to handxcapped persons; and later employment,

including both employment by the school and assxstance in mékmg outsxde employment available.

Phys1cal ediication services; specially designed if necessary; must be made available to évery
handicapped student receiving a free apprepriate public education. F
HANDICAPPED STUDENT , . /

A handncapped student is any student as defiried in Indlana statutes, H C 10-1-6- l), unleé stated in
Rule S-1. .

HOMEBOUND INSTRUCTION

Homebound and/or school-home telephone programs provnde mstruction to students uniable to attend

school because of physical handicaps or special health problems. Homebound teaching shail be

initiated only after all other possibilities have been exhausted; with thie goal of provxdxng free

appropnate public education for all students, regardless of the physlcal limitation:

"To be eligible for homebound instruction, documentation from a physician as to the need for the

homebound _instruction shall be on file with the school having jurisdiction over_ the student. The
statement of the physician must indicate the student Will be lioriiEBound for at least four weeks; or less

: WG[ K>

§ zmcsl-i i telephotie and homebound instruction may be offered concurreritly.
INDEPENDENT HEARING OFFICER
An independent hearing officer is an individual appointed by the State Superintendent of Public

lnstructxon to conduct a heanng The individual shall not be an oft“ icer, employee, or agent of the

personal or proféssxonal 1nterest which would conflict with his/her objectmty in the hearing: Tue
Department of Public Instruction shall keep a list of -the individuals who serve as hearlng officers
which includes the qualifications of” eac\h\of those persons.™ .

lNDlVlDUALlZED EDUCATION PROGRAM dEP) -

An mdmduallzed education program is. a wntten plan developed by a case conference commxttee and

maintained by the school which shall include the-following:

1: A statement of the student’s present levels of education performan"e
2. A statement of annual goals, including short-term instructional objectives

3. A statement of the specific special education and related services to be provided to the

student and the extent to which the student will be able to participate in regular-educational
programs

4.  The projected dates for initiation of services and the ariticipated duration of the services

/ .
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5. The approprrate o;bjectwe criteria z :d evaluation procedures and schedules for deter-

mining; at least on ar annual basns, Whether the short-terin nnstructlonal objectives are

being achieved

INSTRUCTIONAL RESUU RCE SERVICE

lnstructlonal resoiirce servnce is that servnce of fe red to |dent|fied students enrolled in regular programs

or special programs. This part-time special instruction shall be performed byiappropnately licensetl

-personnel and shall be in areas of need as identified by the case conference committee;

LEAST RESTRICTIVE ENVIRONMENT (LRE)

The educatlonai placement of a handrcapped student whnch 1s appropnate to meet hrs/her identified _

needs and approxrmates, as closely as possible, the educational placement of the nonhandicapped °

students of eoinparable age and/or functional ability.

LEVELS OF CLASSES .
1. Prekindergarten, ages: 3 tmaugh’s -
2. Klndergarten ages 5 through 7
3. Primary, ages: 6 through 10

Intermediate, ages: 9 through 13

:b‘ I

Middie/junior high; ages: 11 through 16

W

6.  Senior high, ages: 14 through 21

LICENSED i’izRSONNEL | - o

All spCCIal educauon programs shall be staffed by appropriate personnel who hold heenses for their

special work as promulgated by the Indiana Teacher 1raining and Licensing Commission or an appro-

-priate Indiana licensing agency

LOCAL EBUGATION AGENCY ii;it;?;j

The school corporation providing free public speeral edueatnon and related servnces ori a local or coop-

erative basis and under the rules and regulatxons of the State Edueatnon Agency

MAINSTREAMING

The placement of a handncapped student mto educatnon programs with normal functmmng students:

There is no mention of the word mainstreaming in P.L. 94-142. This word has been developed in an ef- .

fort to descrrbe the term “‘least restrictive environment’’* which appears in P. L 94-142:; The spirit of

least restrrcuve environment is commonly referred to as mainstreaming.

MEDICAL DIAGNOSIS

A written diagnosis and evaluation by a_physician with an unlimited license to practice medicine.

82




-
bt |
o
[*}

11.24

11:25

11.26

NATIVE LANGUAGE

The langnage normally used by a student or student s parent. If the parent is blmd or deaf alternatlve

methods such as braliie or sign. commumcatlon must be submitted. If the parent is a nonreader or if the

native language is not known; Wntten evidence shall be prov:ded by the school that all required notices

are translated orally or by other means to the parent and that the parent understands the content of the
nOllCCS

Evaluatlon for a student whose native language is not English shail be conducted in the student’s
native language or other mode of « commumcatlon

OCCUPATIONAL THERAPY (OT)
Occupational therapy refers to that service, provided through direct therapy and/or therapist-di-

rected/ teacher-implemerited classroom programming, which evaluates and trains in the areas of gross

and fine motor functioning, self-care, and-sensory and perceptual-motor integration with the intent of

strengthenmg the student s ablhty to functton as mdependently as possnble ln addmon the remedtal

© envi ronment

PARAPROF ESS ONALS—RESPONSIBILITIES IN SPECIAL EDUCATION PROGRAMS

Paraproféssnonals under the direct supervision of an appropriately licensed teacher or speech-language

pathologist assist students in areas that related to personal; social; and instructional needs: inﬁ addi-

tion, the paraprofessional may assist :he teacher or- speech-language pathologist in the preparation of

mstrucllonal materials, in setting up and operating audiovisual, equipment; and may help with other
classroom and school activities.

PARENT
Parent refers to:

I.  a natural or adoptlve parent except those whose natural parental nghts have been termin-

ated or restricted in accordance with law;

2. alegal guardian, including a court-appointed temporary guardian of the person vested With
Iegal custody;

3. a person in whose ciistody a juverile has been placed;
4. a person granted custody in a child cistody proceeding, including temporary custody;

5. a person actmg in Ioco parenns an adult wnth whom the child is hvmg (not to include a

representative of an agency providing care for the child); or

of PubllC Welfare which has lzgal custody or Wardship of the child.

PHYSICAL EDUCATION /

Physical education includes special physical education, acapted physical education, movement educa-

tion and motor development. Physical education is defined as the development of physical and motor

f nneas fundamental notor skllls and patterns, and skllls m aquatics; dance and individual and group
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PHYSICAL THERAPY (PT)

Physical therapy refers to those habilitative and/or rehabllltatnc servnces provnded through dlrect

therapy and’or éonshitatlon, which evaluate iadividual developmental levels, functional abilities,

reflex level, range of motion; muscle strength perceptuai motor level, and respiratory furnction.

Treatment objectives and programs are planneéd in accordance with evaluation results and are
implemented by a hcensed physical therapist:

The llcensed physncal therapist evaluates, recommends and/or adapts assnsuve equ:pment The ther-

apist practices under the referral of a physician with'an unlimited license to practice medicine.
PSYCHOLOGICAL SERVICES

Psycholesical services are those services provided by ‘appropriately licensed and trained school
psychologists or psychometrists inicluding, but not limited to:

1:  administering psychological and educatip’héi tests, and other assessment procedures;
2:  interpreting assessment results;

3. obtaining; xntegratlng, and interpreting information about student behavior and conditions
related to learn’

4.  consulting with school staff members and parents in planmng school programs to meet the

special needs of students as indicated by psychological test; interviews; and behavior
evaluation, and

5.  planning and managing a program of psvchological services; including counseling for
students and parents.

REGULAR CLASSES

RELATED SERVICES

Transportauon and such developmental _corrective; and other supporm/e servnces as are rFqunreu to

assist a handicapped student to benefit from special education. Related services include audlol-)g,,

psychologlcal services, physical and occupational therapy, recrea‘ion; early identification and

assessment of disabilities, couuseling services, and medical_services for diagnostic or evaluation

purposes: The term also includes school health services, school social work services; and parer:

counselmg and training in order to provnde the parent w:lh information about student devenopment

and assist the parent in understanding the special needs of the studeiii.
SCHOOL

Any mstructnonal area, u.ed for instructional purposes, meeting school mspec"on requirements and

administered by a recognized local education agency. ‘‘School’’ also includes the Indiana Qchool f()r

the Blind, Indiana School for the Deaf; Sllvercrest Children’s Development Center; and oilier sta‘e
agency schools.
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SPECJIAL CLASSES

Those classes; other than regular ciasses, serving only one exceptionality area, where students with
identified special educational needs are placed and which are deemed to be the least restrictive
environment as stated in their individualized educ:  » programs as written by the case conference
committee.

SPECIAL CONSULTATION

Those consultation services available and needed by all teachers in order to provide the least restrictive

environment: Consultation services shall be provided by appropriately licensed or registered per-

§9qn7¢j;ﬁghgii/bé[e}gtcd to the development and implementation of individualized education programs;
and shall include initial and ongoing ediication assessiienit.

SPECIAL EDUCATION

Specifically designed instruction;, including necessary related services, to meet the umique needs of a
handicapped student; including classroom instruction; instruction iri physical education, home instruc-
tion in hospitals and institutions.

SPECIALIST

The term specialist inicludes, biit is not limited to: reading specialists; social psychologists; school

psychometrists; school social workers and attendance workers; Sﬁéééﬁf!@gqiggg pathologists; medical

Azsctors; school nurses; occupational therapists; physical therapists; community and/or state mental

health staff; counselors, special ediication instructional staff utilized as resource specialists; and

educational audiologists:
SPEECH PATHO) Y
Those services pre . hw licens ~ speech-languzie - sthologists:

I.  The identification of studen:" vith speech or language gisorders

!\) |

Diagnosis and appraisal of specific speech or language disorders

Referral for medical or other professional atter..ion necessary for tlie habilitation of speech or
l%ii‘igi.iéigé disorders

[Pe 3]

4. ift'c“?iSi'Oi‘i of speech and language services for the habiitation or prevention ~f cofimtficatior
disorders

5. Consultation and guidance of individual Students, teachers and parents -egardin~ speech and

language disc -ders.
STATE EDUCATION AGENCY (SEA) -
In Rule S-1, the state « iuca:ion agency is the Indiaia Department of Public Instriction.
SURROGATE PARENT
A surrogate parent may be appointed b: 1 local education agency to assist in the representation of ihe

student in matters pe-taining to this Riu'e when the child ¢ a ward of the state or when the child’s
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parents are unkriown or unavailable. The stirrogate parc. - assists the agericy which has legal custody
or wardship of the child in making education decisions about the child. A foster j.arent may be
appointed to act as the foster ¢nild’s siirrogate parent.

TRANSPORTATION
Transportation includes:
1. Travel to and from school and between schools

2. Travel to and from related services as required for/by the student’s mdlvnduahzed education pro-

4.  Specialized equipment (siich as special or adapted buses; lifts; and ramps) if required to provide
special transportation for a handicapped student

VOCATIONAL EDUCATION

Vocational education in its br wadest sense refers to various methods of preparl g stud«:utc for the

world of work: Specifica 'il!y, it is used here io refer to a variety of educatlonal programs including, but

not negessarlly limited to; vocational assesvment; prevocauonal training, work study and on-tlie-job

training; as well as industrial education and distributive education:
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12.1 LOCAL SPECIAL EDUCATION COOPERATIVE

Coniact: Local Director of Special Education

Coniact: I.ocal Superintendent of Schools

(To fill in the names, aciriress and phone numbers that are pertinent for you, contact your local schoal

or the Indiana Departinent of Public Instruction; which is listed in 12.2.)

12.2 STA% i, SPECIAL EBDUCATION
Contact:

indiana Department of Public Instruction

Division of Special EAucation
399@7.?.72?;”State House

Other State Agencies:

The Comiission for the Handicapped
1330 West Michigan Street
Indianapolis; 1N 46206

(317) 632-0286

Developmenta! Training Center
2853 East 10th Street
Bloomi.igton; IN 47405

(812) 335-6508




Indiana Department of Menial Health
Division of Professional Services

429 N. Pennsylvania St.
Indianapolis, IN 46204

(317) 232-7829

Indiana Department of Public Welfere
Division of Services for Crippled Children

100 North Senate Avenue
Indianapolis; IN 46204
(317) 232-4280

Indiana Rehabilitative Services
Division of Vocational Rehabilitation
1001 Iilinois Building

17 West Market Street

Indianapolis, IN 46204

(317) 232-1663

Indiana School for the Blind
7725 North College Avenue
Indianapolis; IN 46204
(317) 253-1481

Indiana Sche.l for the Deaf
1200 East 42nd Street
Indianapolis; IN 4620

(317) 924-4374

Indiana State Board of Health
Division of the H»~dicapped
1330 West M4, - - Street -
Intians ', IN - 204

(3. .- _.-9286 or (317) 633-0289

Protection & Advocacy Service Conmission

for the Dzvelopmentally Disabted
Room 503

445 Noi1th Pennsylvania Street
Indianapolis; IN 46204

€317) 232-1150 toll free (800) &: 2-4845

Silvercrest Chiidren’s Development Center
Old Vincennes Road

P.G. Box 506

Nzw Albany, IN 47150

(812) 945-5287

RQ
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12.3  FEDERAL SPECIAL EDUCATION

Assocnauon for Chlldren wnth Learmng Disabilities
4156 Library Road

Pitisburgh, PA 15234

412) 341-1515

Council for Exceptlonal Children
1920 Association Drive

_ Reston; VA 22091

Natlonal Association Rcetarded Citizens; Inc
2511 Avenue J
P. U Box 6109 s

(817) @01)2(74

National Association of State Directors of Special Rducation
Suite 610-E

1201 16th Street N.W.

WaChmgton DC 2003%

(202) 833-4218

Nationai Inservice Network7Indiana Comprehensive System of Personal Development
Indiana University

2853 East 10th Street. ‘"ottage L

Bloomington, IN 47405

(812) 335-2734
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