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INTRODUCTION

This PARTNERS IN PLANNING participant's manual was developed and written by

the Interagency DCVelopment Project, a Title VI-B project awarded to _the Leon

Cbunty School Bbard_by the Florida Department of Fducation; Bureau of Educa-

tion_fer EXceptiOnal students,_ The funding period for the grant began July

1; 1981 and ended June 30, 1983. The project_had three major goals for the

twb=year grant period: first, to study interagency coordination of service
Oldi&fOr SchbOl=aged profoundly mentally handicapped (PMH) students in _

Florida; second; to identify practices for agency ocordination; and third; to

deVelOp a resource. manual and complementary training materials for_Florida

edddatbr8 intereSted in improving interagency coordination of service plans

for PMH students .

The resource manual; entitled AResource_ManuaI for the Development and Eval-

uation Of Special Pr.. Ok- -. ..mi Students; Interagency

SerVide Plans for the_Profoundly_Meiltallyjiandicapped; and _the tObpUbliCa-

tiOns that make up the PARTNERS IN PUNNING training materialS (this partici-

pant's manual and the trainer's guide) have been developed to better acquaint

personnel of public schools Ind the Department of- Health and Rehabilitative

Services (HRS) with the statutes; rules, and regulation8 on which service

plans are based. All three publications describe the_service plans used by

local school districts and HRS and suggest_ways in Which loCal_agencies may

coordinate the development and implementation of_theSe dOCPments. Using

different fornats, the resource manual and training materials provide infor-

mation on the agencies that serve_PMH students, the legal bases for service

plans; service plandocuments; and metnods_for coordinating planning; The

resource manual and the_PARTNERS IN PLANNING training Materials may be used

independently or in conjunction for group training.

Use of this participant's manual

The infOrMatiOn_in_this participant's- nanual is intended for the use of public

schbb1;_HPS; and other agency personnelwho a=,-e interested in learning more_

abbutthe development of interagency service plans for PMH students. Sdhool

diStridt Superintendents; exceptional student education administrators and-

supervisors, school principals;_teachers;and other public school personnel
inVOlVed in coordinating educational services with MRS can benefit frOM

training that addresses_the development and coordination ofinteragency-
service plans. The information in this manual, the trainer's guide;_and
the resource manual can also help HRS personnel understand the prOdedUres that

local school districts use to provide educational services. The statutory

bases for service planning and the alternatives for coordination ShOUld sug-

gest ways in which both agencies might adjlIst local policieS and procedures

to encourage and enhance cooperative efforts.

The tri;-iner's guide provides instructions on hOW to _conduct a group session.

This participant's manual contains a complete set of materials for self-paced

study. Each of the four modulesincludes a preteSt; a self-check exercise;

a postb?st; and explorations that ask participants to apply infOrMatiOn

presented to their local circumstances. As users work through the manual;

they will also find answers to the following questions:



FROM MODULE-1:

co Which students are classified as profoundly mentally handicapped WNW

Which PMH students-receive services frm local school districts and the

Department of Healthand Rehabilitative Services (HRS)?

What terms do different agencieS use to refer to PMH students?

What are the different have environments of PMH studentS?

What types of service plans do PNH__students have?

How are local school systems,,the_Department of Education (DOE), and HRS

organized to meet the needs_of PMH students?

Is there a need-for joint planning and delivery of services to PMH

students?

FROM MODULE 2:.

at are sane differences in the organizational structures of local

schabl diStrittS and HRS districts?
What_dre the state and federal requirements fat service plans and

service plan reviews?
What are sane of the legal torin found in statie_and federal lawsi. rules,

and regulations related to services for PMHstUdents?
What are 40M8 possibilities for agency coordination of service plans

and service plan reviews?

FROM MDDULE__a:

What are the planning processes for TEPsand hab plans?

What are the differences in the_naMber of required service plan reviews

and tce scheduling of these_reviews?
What are the components Of_differentservice plans?

How are the differ-mt service plans for PMH students related?

ERONLMODULE 4:

How dcrlocal school districts and HRS districts interact in the

educational and habilitation planning process fat PMH students?

What are fbUt possible; methods of cooperative planning?_

e What are the advantages and aisadvantages_of each tethad?

What are the tequirementsforimpIementation of the different methods?

What are sane practical methods of planning and scheduling that can be

US-6d to carry out the -various nethods of_cooperative planning?

o HOW can cooperative_agreemerts and shared data collection contribute

to cooperative planning?

Supplementary information can be found in the companion publication already
mentioned, A Resource Manual for the llevelu--- nt and_
Programs,for Exceptional Students, Vol. III-J: Interasena_Seice__Plans_for

the Profoundly Mentally Handicapped.

z2z 10
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PARTICIPANTS IN SERVICE PLANNING

OBJECTIVES

Recognize--

1, which students are classified as profoundly mentally handicapped (PMH).

2, which PMH students receive services from local school districts and HRS.

3, the different terms agencies use to refer to PMH students,

4, the different home environments of PMH students.

5, the different types of service plans for PMH students;

how.local school systems, the DOE, and HRS are organized to meet the
needs of PMH students,

7, the need for joint planning and delivery of services to PMH stOdents.



PRLESI
[MULE I

QUESTIONS:

Q' Check your _knowledge about the PAR1'NERS

IN_PLANNING Objectives for Module 1 by
writing answers to the pretest questiyhS

on a separate sheet;

ISICheck your answers against the ones that

follow the test;

GIMatk the questions yoU-missed and use

your results todocide which -parts of

MbdUle1 will require most of your time

and effort.

1. State Board of Educ(Airiti RUles define three

categories of mentally_handicapped students;

What are these categories?

.
Profodndly mentally handicapped (PMH) students

have a measured intelligence that generally

falls below '

standard deviations below the

mean;

Whichstate law mandates that school districts

provide special edUtational programs for handi-

capped students?

Which ages bf__handicapped students must public

schoeils serve?

5; In Florida, students with mental_and other
handiCaps,'along with gifted stUdeht8, are

placed in which programs?

6. The term "school-aged" generally means students

aged 5 through 18. The "schcol=aged" category
varies, however, from school dittrict to school

diStrict. Why?

7. ?MH students may also qualify fOr services

through Florida's DepartMeht_Of Health and

Rehabilitative Servides (HRS). Why?

.
Which program withih HRS serves PM-I students?

.
Different agencies use different terms when

referring to PWindividuals. Which terms are

most often used by: (A) local school sy- stems?

(b) HRS,_

CE PAGES

7

7



PRETEST MODULE 1

10. Many PMH students live with their natural parents
or guardians. Others live in various types of
residential facilities; Name 5 of these residen-
tial environments;

9-11

11. What is a cluster facility? 10

12; Local school districts use Individual Educational 12

Programs (MP's) in planning services for PMH
students; What is the name of the plan that HRS
uses for PMH clients?

13. What is REPS and what does it do? 14

14. What is FDLRS and what does it do? 14

15. When a PMH student is also an HRS client, Who is 16

the student's primary contact within HRS?

16. When_do public school and HRS districts need to 20

coordinate service pians fOr PMH students?

ANSWERS TO PRETEST QUESTIONS

1. Educable Mentally Handicapped
Trainable Mentally Handicapped
Profoundly Mentally 'Handicapped

2; 5

3; S; 228;051; F;S;
4; Ages 5-18
5. program for exceptional stildents,
6; Federal and state laws permit local school districts to serve handl=

capped students b8low age 5 and above age 18.
7; Federal law classifies mentally handicapped persons as develop-

mentally disabled; a category served by HRS.
8; The Developmental Services Program_
9. (a) Profoundly mentally handicapped; exceptional student; profoundly

handicapped
(b) developmentally disabled; mentally retarded; profoundly mentally
retarded; Developmental Services client

10. group homes; foster homes; Residential Habilitation Centers;
Intertediate Cate Facilities for the Mentally Retarded (ICF/MRs);
Sunland Centers

11. An ICF/MR facility consisting of three homes grouped in one location
12. the habilitation (hab) plan
13. BEES stands for the Bureau of Education for Exceptional Students;

13



PRETEST
MODULE 1

ANSWERS TO PRETEST QUESTIONS, CONTINUED

Division of Public Schools, Florida Departbent of Education. BEES

performs a variety of activities_thAt include providing technical

assistance to local sbhool distridts and monitoring exceptional

student education (ESE) programs._ _

14; FDLRS is an acronym for the Florida_ Diagnostic and Learning Resources

System; FDLRS is composed of associate centers throughout Florida

that offer materials and_ihSerViCe training to school system staff

who work with exceptiOnal_StUdentS._
15; The social worker assigned as the student's case manager.

16; When both are servingthe SAMe_StUdehtsandwhen a student's educa-
tional services are transferred from oneagenc.7y to the other.



PARTICIPANTS IN SERVICE PLANNING MODUI-F 1

Objective 1: _ReCognize_Alich students are classified as profoundly
mentally handicapped (PMH),

Florida's local school systems provide special educational programs for
all school-aged students with mental handicaps. For funding purposes;
mentally handicapped students are placed in one of three categories;
depending on the severity of their handicap; Students with mild impair-
ments are classified as -

;

. Those who
are moderately impaired are placed in a second category; Trainable
Mentally Handicapped_ (TMH); Students who are the most severely retarded
are classified as Pro m Lam. - 00-1 4fr These PARTNERS
IN PLANNING materials deal only with profoundly mentally handicapped
students. The FIbbreviation "PMH" Willsubsequently be used to refer to
this category of students;

,IrLdiagnosing students as PMH; local school districts must determine that
these children:

need special education or related
services

have a measured_intelligence that generally
falls below 5 standard deviations below the
mean

have intellectual and adaptive behaviors that
are profoundly impaired

exhibit adaptive behavior that falls below age
and cultural expectations

Ob ective Recognize which PMH students receive services from local
sc 1 districts and HRS.

State lawAS. 228.051; F.S.] requires that all school districts provide
special educational programs for exceptional_ students from age -5 through 18;
The law [S. 228.041] describes exceptional children as those Whb have been
evaluated as being--

s mentally handicapped

speech and language impaired

hearing impaired

v:i 1 iy impaired

physically impaired

emotionally handicapped

specific learning disabled

gifted



PARTICIPANTS IN SERVICE PL. NING MODULE 1

At the same tine, federal and state laws also permit local SchbOl districts to

serve handicapPed_students below age 5 and above age 18. ThUS, in some school

districts, "Schbbl-aged" means 5 -18 years old; In other districts it may mean

3-21i 2 -19, birth121, or several other age ranges. (Nab SiMply, "school-aged"

means different age groups in different school diStrictS.

The DeVelOpMental Services Program within HRS authorizes and coordinates a

oomprehenSive_range of services for children and adUltS_Who qualify as

developmentally disabled under state and federal _law. (For more infornicition

about the legal definitions of "developmentally- disabled" found in Chapter

393, F.S, and Public law 95-602, see page 9 of A Resource -Mmival_for the

Development -and_Evaluation of Special Programs fOrExceptional_Students, VOL

Interagency_Service Plans for the_PrbfbUndly-andicapped;)
Because of their mental handicap, PMH_stddents qualify as_"developmentally

disabled" under both state and federal_laWS. Thus; many if not most of the

PM students in_yourschooI district_Will also be receiving-FIRS services.

These services will be explained a little latet in this module. ____For the _

present; the diagram below gives you a general idea of which agency serves the

various age categories;

BIRTH AGE 5 AGE IB__ ACE-21

(VARIABLE) (VARIABLE)

SCI-100L--AGED

HRS AMIDES APPRO- THEILCAL_SCHOOL DISTRICT FIRS PROVIDES APPRO- HRS PROVIDES- TRAIN-

PRIATE SERVICES, PROVIDES THE EDUCATIONAL PRIATE SERVICES, ' INC AND OTHER DEV-,

INCLUDING EDUCATION, PROGRAM. HRS PROVIDES
OTHER APPROPRIATE SERVICES

INCLUDING EDUCATION,
WITHIN_EXISTDA1_

ELOPMENTAL SERVICES.
SOME LCCAL SCHOC)L

RESOURCES EACH THAT CAN INCLUDE RCSIDEN- RESOURCES; EACH 'DISTRICTS_PROVIDE

CMIENT HAS A HAS TIAL_P, EACH CLIENT HAS A HAB ADULT BASIC EDUCA-

PLAN AND AN IEP,
BOTH DEVELOPED BY

STUDENT HAS A SCHOOL SYSTEM
IEP AND AN HRS HAB PLAN.

PLAN AND AN IEP,_
BOTH DEVELOPED BY

TION.

HRS. F.

*Exact ages in the school-aged category vary from school district to school district.

Objective 3; ReCOgnize the different terms agencies use to refer to RV

studentsi

Different agencies use different terms when they talk about the same individ=

uals. MoSt often, these terms come from the laws and rules that apply to

these agencies. Thus, you may hear profoundly mentally handicapped students

also referred to as:

to profoundly handicapped

di mentally handicapped

di profoundly nentaIlv retarded

retarded

develoOmentally diSablCd

mentally impaired



PARTICIPANTS IN SERVICE PLANNING MODULE 1

Florida's local school districts
and the Florida Department of
Education (DOE) generally use
these terms

Florida's HRS generally uses
these terms

AimNifty&

Profoundly mentally handi-
capped (PMH).

Exceptional student

Profoundly handicapped (PH)

Developmentally disabled

ProfoUndly mentally retarded

Mentally retarded

Developmental Services
client

Objective 4: Recognize the different home environments of PMH students,

Mist Developmental Services cliffs live with their natural parents or
guardians; Because of personal, financial, and developmental needs,
some live in residential facilities such as group homes, foster homes,
Residential Habilitation Centers, Intermediate Care Facilities for the
Mentally Retarded (ICF/MPs), and SunIand Centers. These facilities are
licensed, certified, funded, and monitored by HRS. Here are short
descriptions of these different environments:

OWN HOME This is typically a family or
guardian setting.

FOSTER HOME This is a family setting, but
not the client's own. The
family can serve no more than
three clients and the home
must be licensed by HRS.

17



PARTICIPANTS IN SERVICE PLANNING
MODULE 1

GROUP HOME Either a family or a staff of
prafeSSionals may run this home:
A family-run home may serve 4 to

8 clients and a staff-operated
hoiMe 9 to 16 clients. Group
is are usually_ located in
residential neighborhoods; Like
fbtet hams, they must be
lidented by HRS.

RESIOPENTIAL HABILITATION ,

CENTER

Thig_i8 a coMmunity residential
facility that provides.24-hour
supervision and serves 17 or
more clients.

Community ICF/MR Typically,_ a community ICF/MR
is a residential_ facility with
no -more than _b0 beds in 15-bed

units. ICF/MRs are private
non= profit or for -profit
Organizationsthatare licensed,
Certified, and monitored by HRS.

Cluster ICF/MR A cluster ICF/MR is co used
of three "homes" grouped in
one location. Each home can
serve 8 clients. Florida's
cluster facilities are state
owned and have -been designed
to house mentally retarded
clients coming from Tallahassee
and Orlando Sunland Centers.

8



PARTICIPANTS IN SERVICE PLANNING MOUE

SUNUND CENTER
These_ ate large residential facilities
operated by HRS that serve severely
and profoundly mentally retarded indi-
viduals whbse needs cannot be met in
less restrictive settings; Clients-in
two of Florida's six Sunland centers
are currently being deinstitutionalized;
The four remaining Sunland centers are
being renamed under legislation passea
in 1982;

Local school districts serve PNH students who liVe in any of these environ-

rents,_ MOSt of these students attend public schools; some receive their
education throughpUblic school programs provided in their homes or at
the residential where they live;

Objective 5 Recognize the different types of service plans for PMH

students;

When different agencies are
responsible fqr the sane
students; you might expect
their service plans also_tO _

be. different; _Not_surprisinglyp
local school district§ and FIRS .

Developmental Services use
service plans_that have different
names and different purposes.

I

19



PARTICIPANTS IN SERVICE PLANNING
MODULE 1

LOCAL SCHOOL
DISTRICTS USE
THESE PLANS

INDIVIDUAL EDUCATIONAL PROGRAMS
OR PLANS (IEPs)

These plans must address all the educa-

tional and related services an excep-

tional student w41 receive. IEP

formats vary from school district to

School district;

HRS DEVELOPMENTAL
SERVICES,AND ICF/NRs
USE THESE PLANS

IMPLEMENTATION PLANS

oMettation plans may consist_of:a series

of behavioral objectives arranged in a de-

Ve30toomental se4uene directly related to the

Short -term objectives and the annual goal

specified on a student's TRP. The objec-

tives or activities may be originated by

teachers or therapiAtsi Or_they may be taken

from commercially dgVeloped materials,'in-

cludinquurriculUM guides, checklists, and

Skill Charts.

HABILITATION (HAB) PLANS

These plans must cover all the services

a client needS, including education. If

resources are not available, HRS is not

required to provide alT the services

listed on a hab plan.

ACTIVE TREATMENT PLANS (ATPs)

These plans are required for HRS clientS

who live in ICF/MRs. State and federal
regulation's_do not require a specific

format for All's, so staffs of- ICTYPIPs may

develop their own forms. Each ATP must

contain--

O short -term objectives
e name/title of trainer

initiation date of service delivery
projected completion date
actualAmepletion date

-12-

20



PARTICIPANTS IN SERVICE PLANNING MODULE 1

You will learn more about these plans later on. F flat now, you just need

to remember the names of the plans and their general purposes. If you
are familiar wit_HRS, you may kho L that Developmental Services also pre-
pares TRPs for clients through age 21 Who are not receiving a public
school education. When we talk abbUt TEP8 in PARTNERS IN PLANNING;
however, we mean only those TEPs developed by local school _districts.

Objective 6: Recognize hOw local school systems; the DOE; and HRS are
rganized to meet the needs of PMH StUdent8i

Local school districts, the Florida DepartMent of Education, and the HRS
Developmental Services Program have the major responsibility for meeting
the diverse needs of PMH students. Libal Sdhool districts develop TRPs
and programs for PMH students in different ways. Most school districts,
however, are organized in one of these ways:

School - based- -Each school_is responsible for
identifying exceptional students and for
providing appropriate programs.

--District staff make most
of the decisions about exceptional student
programs and policies. School personnel
identify students who need exceptional student
education programb.

Shared-decision makingDistrict and school
staff share the responsibilities for identifying
and assessing students; coordinating services,
and designing appropriate programs.

At the state level, two organizational units have the major_ responsibility
for helping local school and HRS personnel meet the needs of PMH students.
These are:

The BUREAU OF EDUCATION FOR-EXCEPTIONAL-SVUDENTS
(BEES); part of the Division of Public schools
in Florida's DOE; located in Tallahassee.

AND

e THE DEVELOPMENTAL SERVICES PROGRAM OFFICE;

-II
1 1

I \

a part of HRS headquarters in Tallahassee.

=-13=-



PARTICIPANTS IN SERVICE PLANNING
MODULE 1

A. you saw earli r, BEES is responsible fOr_different types of handicapped

students; as we as the gifted._ FbiitSections within BEES perform a

variety of activities that incli)de technical assistance to local school

personnel and monitoring exceptional student education (ESE) programs.

These sections are:

PROGRAM DEVELORMENr PROGRAM REVIEW AND EVALUATION

Consultants provide technical
assistance to ESE personnel through
bulletins; training; on-site visits;
and other activities;

ThiS Section examines local
practices and determines con-
pliance with required standards;

PROGRAM SERVICES RESOURCE MANAGEMENT

This section nanageS the Florida
Diagnostic and Leathin0 Re.,Jources
System (mush along with a mate-
rialSClearinghouse/Information
Center; special projects, parent
services; and personnel preparation.
POLRS is composed of associate
centers throughout Florida that '_

offer materials and inservice train=
ing to school system staff who work
with exceptional student-S.

This section -is responsible for
management ofinformation and
financial resources relating to
the State III? funding;_state
and federal projects; and liaison
With_other units of government
.7-elating to student transporta-
tion, school facilities, and
interagency relationships;

Each year local sChbOl diStticts submit to BEES their district probteddre8

for serving exceptional students. These procedures tell Bers_lbv, the

school diStrict will organize and operate its exceptional student educa-

tion program based on :state law. (Dor more inforEaLion about these pro-
cedures; refer to pages 7-8 of your resource manual:)

Now -it's time_fOr you to explore your school distridt'S programs for PDC

students. Jkito your answers to the questions in EXplOration 1 on a

separate sheet. Do pot write in this book.

=14=



PARTICIPANTS IN SERVICE PLANNING MODULE 1

EXPLORATION 1: How does your school district serve PMH students?

1. Which schools in your district serve PMH students?.

2. How many PMH students do you have in your school?

3; How many of the PMH students in your school live:

a; with family members? -

b. in group or foster homes?

c. in Intermediate Care Facilities for the Mentally
Retarded (ICF/Ms)?

d. in a Sunland Center

4. Which_of these management systems does your school
district use to develop TRPs for PMH students?

a. School-based

b. Central-office-based

c. Shared decision-making

5. Whb is most responsible for:

a; identifying exceptional students?

b. developing appropricxte programs

c. developing procedures for exceptional stUdent
education?

d- creating district policy for exceptional student
education?

6. Have you read all or part of your district procedures
docUMent for exceptional stUdent education? Where
would you find a copy in your district?

7. Who prepares this document for your school district?

8. In your school district; which terms are used to
refer to PMH students? D different agencies use
different terms?

-15-



PARTIcIPANTS IN SERVICE PLANNING _MODULE 1

Now that you have seen how ;Local school districts and BEES are set

let's take a look at HRS. If you -are familiar with the structure -of T-IRS;

you know that Developmental Services is just one of ten service programs

that FIRS provides for eligible clients. We will' net name all Of the pro-

grams here; heWever; three other HRS programs that may serve PM' students

are:

Children's Medical Services (CMS)

. Economic Services

Medicaid Services

In additieti to their school program; PMH students or their families may

qualify to receive services fi_Lmione_or Adre Of these HRS_programs. For

example, Medicaid money supports ICF/MRs, Eten0Mic Services determines a

faMily'S eligibility_for Supplemental Setutity ItiCOme, and Children'

Medical Services provides specialized medical services.

Dnce a client's hab plan is completed by Developmental Services; a case_

tanager (social worker) is assigned -to the client and becomes responsible

for obtaining the services indicated on the hab plan;

Developmental Services calls this process its case_management system.

Develoomental Services client§ and their families may also receive the

following services through HRS or contracted vendors:

Recreation to help meet clients' therapeutic needs

and develop leiSure-time skills.

Education, Training, and =Therapy that address self -care,

prevocational, social; academic; daily_liVing;_dteftOnica-

tien; and motor skills; School -aged clients, however,

-qhttally receive these services from local school

districts.

Parent training that includes claSSeS and individual

hare instruction; assessment of client needs and

abilities; and other assistance to parents.

Respite Cara that places client8 under temporary

residential care for up to 30 days. This service relieves

families or foster parents of stress caused by continuous

management and supervision or by a family crisis;

SupsammmtaIpaynents to families or caretakers that

permit clientS to remain with their families or return to

their hones.

Medical and dental services identified in a client'S hab

plan.

=16=
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_
Transportatio1n to and from service providers and

community facilities;

Escort services for clients who deed help in getting

to and from service providers.

Therapies (occupational; physical; and speech)_and
other training to help'clients develop self-sufficiency.

6

revelopmental training to develop skills clients need
to live independently;

Residential care that includes foster homes, group
homes; habilitation gent-bit; ICF /MR facilities, and

Sunland Centlirs.

Counseling that helps clients and their families'resolve
social; health; and emotional problems.

As you can see, DevelobOental Services may fund many different types of

services for eligible clientS.

Some--or a.lot of-=the PMH students in your district receive one or more

of these services from HRS.

Now let's explore the services your PMH students receive.

EXPLORATION 2: WhdtServic6 do PMH students in your SChO01 district

receive?

WRITE THE ANSWERS TO THESE QUESTIONS ON A SEPARATE SHEET OF PAPER. DO

NOT WRITE IN THIS BOOR.

f. BetideS the public school program, what other services do

PM-I students in your school for school district) receive?

2. Of these services; which are provided by=-=.-

a. Developmental Services in HRS?

b. An ICF/MR facility?

-17-
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MODULE 1

EXPLORATION 2, CONTINUED

_

c. A community agency such as United Cerebral Palsy or

the ASSociation for Retarded Citizens

d. Children's Medical Services in HRS

3. Which of these services involves training or therapies?

4. HOW do these training and therapy services support and

reinforce what PMH students are learning in public school

programs?

5. How does your school's educational prOgram for PMH

students support and reinforce What:they learn in other

training programs?

Which of these services do yOU think would help the

educational growth_of your PNH students? Why? (took

back on pages:16=17 for descriptions of these activities.)

Recreation activities

Parent training

Respite care

Supplemental payments

miedial and dental services

Therapies

to Escort services

Developmental training

Counseling

7: HoW many teachers;_teacher's aides; and therapists work

With PMH students in your school?

8. HdW many PNH students in your schobl are clients of HRS?

How many are not?

9. For those PMH students -Who are HRS clients; what are the

names of the HRS social workers assigned as case managers?

10. What are the responsibilities of HRS social workers to

their clients?
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Obj0CtiVe 7: Recognize trfe need for joint planning and delivery of services
to PMH studentsi

Local school diStridts and IBS are required to plan and deliver services to
Many_Of the same children and youth. Although the services of each agency
ate_different both systems encourage the holistic development of those in
their charge.

Because of differences in agency responsibilities and authorityi the result
is often--

LIKE THIS

akA
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Let's look again at the chart shay-Wing school system and HRS_services to Pill

students. This time; however; let's pay attention to coordination needs;

TRANSFER OF STUDENTS FROM HRS
TO LOCAL SCHOOL DISTRICT.
COORDINATION NEEDED

BIRTH -11ZE 5

WARUMUM

IF HRS IS THE ONLY AGENCY
SERVING, COORDINATION IS
NEEDED_ONLY WHEN PMH
STUDENTS BEGIN_TORECSIVE
EDUCATIONAL SERVICES _EON
THE LOCAL SCHOOL SYSTEM.

PM STUDENTSHA :

HRS HAB PLAN
HRS IEP

TPANSFEROF STUDENTS' FROM
LOCAL SCHOOL DISTRIrT 10_

HRS. COORDINATION NEEDED

samfr-AGED

AGE-21
(VARIABLE)

F

IVO SYSTEMS PROVIDING SERVICES.

COORDINAMON NEZDED FOR:
SERVICE PLANS IIEPs AND HAB

PLANS)
SERVICE PIAN REVIEWS.
EVALUATION AND DATA COLLECTION

PMELSTUDENTS HAVE:
SCHOOL-SYSTEM IEP
HRS HAB PLAN

ti

IF HRS IS THE ONLY_AGENCY
SERVING, COORDINATION IS
NEEDED ONLY WI PMH
STUDENTS ARE TRANSFERRED
FROM THE LOCAL SCHOOL
DISTRICT TO HRS.

PMH STUDENTS HAVE:
HRS HAS PLAN
HPS IEP

When different people design_plans_for the,same student, yet never

discuss these plans or_WOrk together; the student's education and training

remain fragmented; ThiS_JaCk of communication_alSO'teans that school and

liaRS%personnel may 'not understand' the responsibilitiet of the other agency

and .may work against_Whatthe other is trying to athieve. For' example; here

is what danhappengoals.and methods' for phyi4al and occupational

therapies are. not coordinated:

A pUblic School teacher ii teaching'

a PMI Student to feed himself,
Staff of the BPS facility are feed-

ing the student;

e An MRS occupational therapist is

trying to decrease a student's__

tongue thrusting. At sehbOl, the
student's, teacher is encouraging
tongue thrusting as a tOter

imitation task;
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When HRS and school system personnel do not plan and work together on goals,
objectives, and methoes,_ situations like this can easily develop and con-
tinue indefinitely. Such conflicts do not benefit PMH students, whose
developmental levels require coordinated and complementary programs.

NOW IT'S TIME FOR YOU TO TAKE THE SRLF-CHECK EXERCISE FOR MODULE 1.

SELF-CHECK EXERCISE

Write your answers to these questions
on a separate sheet. Check your_
answers with those that come after the
questions.

1. Students who are diagnosed as profoundly mentally handicapped have a_
measured intelligence that generally falls belOW or more standard
deviations below the mean.

2; The mental handicap of PMH students causes them to exhibit behavior
that falls below and expectations.

3. Ingeneral, only the category of PMH students receives
services from a school diStrict and from HRS.

4. This category must inclUde students aged . However; this age
range varies ft-OM Sthbel district to school district because

5. HRS serves PMH students through the D S Program,
which provides services to both children and adults who qualify as
d d under state and federal laws;

6. Write -SD/ E; "HRS," or both to:indicate which terms are used by
local school districts, the DOE, and HRS.

a; profoundly handicapped d. retarded

b. developmentally disabled e. exceptional student



SELF-CHECK EXERCISE
MODULE 1

7. Many PMH student§ liVe with their own_familles or guardians. Others

live in tesidential facilities such arc

a. G

b. F

c. R

d. Community I

e. S

8. A_partiCtlar type of residential facility is being built in school

diStritt8 throughout Florida to receive dein8titutionalized PMH

client8 fran Sunland Centers; The hate fOt this type of facility-is

9. The facility has this name because

10. On your answer sheet; write "SD" fit_lOcal school district o

to indicate which agency uses each .plan.

a; Habilitation (hab) plan c) Implementation Plan

b; Individual Educational plan (IEP) d) Active Treatment Plan (ATP)

for schooI-aged students

11. Local school distriCtS have different management strUbtiires for

serving exceptional students, but most use one of these three

structures:

a;

b.

12; BEES it an acronym for B of E for E

S

13. The four sections within BEES that -carry out activities for local

school districts are (1) (2)

(3) and (4)

14. In addition to supervising_prograM8 for mentally handicap stu-

dents; BEES has responsibility fOt other categories of stUdentt

th-A.F. include (name 3)
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16. These c enters are managed by the section of within BEES.

17. Every year; local school districts must subMit their
BEES for review:

18. HRS is an acronym,for Florida's Department Of

19. In addition to the Developmental SerVideS prograit,
programs that may provide services to PMH StUdents

a. C

b. E

c. M

to

three other HRS
are:

20. A PMH Student'S primary contact within the local school district is
hiS or her teacher. Which person within HRS would be the student's
principal contact?

21. Developmental Services uses a C
plan and supervise each client's program of services;

swers-to Module 1 Self-Check:'

1. 5

2. age; cultural
3. school-aged
4. 5-18; school districts are

permitted to serve students
below age 5 and above age 18;
Developmental Services;
developmentally disabled
a; SD/DOE d. HRS
b. HRS e. SD/DOE
c. HRS f. SD /DOE'

a. Group Homes
b. Foster Homes
C. Residential Habilitation Centers
d. cottituhity ICF/NES
e. SUnland Centers
cluster ICF/MR
Three "homes" of eight beds each are
grouped together in a cluster

10 a. HRS
b. SD
c. SD
d. HRS (ICF/NRs)

system to

13: Program Developmenti
Program Review and Eval-
uation; Program ServiceSi
Resource Management

14. Any threelof these:
hearing impaired; phys-
ically handicapped;
speech impaiiedi emotion-
ally handicappedi gifted,
visually impaired, severe
learning disabled

15. FDLRS
16. Program Services_
17. district documents
18. Health and Rehabilitative

SerViceS
19. a. Children's Medical

Services
b. Economic Services
c. Medicaid Services

20. the social worker (case
manager)

21. ca.-3a management
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The last question in yoult!' selfcheck, and possibly the most important one

for Module 1, might well have been: Can coordinating the services of loidal

School districts and FIRS make a teal difference in the lives of PNH _ _

students? Youirkty_ find a partial answer in the following case example, in

which services were only partially coordinated: is not a true case

but represents PMH students who have had similar experiences:

ANDREW

Andrew was born with an_dtikhOWn etiology that caused profound retardation:

When he was 6 months oldi it._betame obvious that he was developitentally

delayed: His parents, already in their mid-forties, decided that Andrew

wo, .d receive better care in an institution;

Andrew lived in a Sunland Center until he was 14. At that age, he could

walk; feed, bathe, and toilet himself; and care for a few basic needs.

Because of Andrew's capacity to help care for himself, he was transferred to

a group home for severely and profoundly retarded teenagers.

Prior tb his move, Andrew had received his educational services from the pub-

lic schba program located at the FIRS institution:_ The HPS social worker in

hiS new dbmmunity referred Andrew to the public sdhool placeMent specialist;

who arranged Ahdtew's staffing; Andrew's group home parent, Andrew; a school

distridt representative; Andrew's teacher; the public schoOl Speed0 therapist,

and the IBS social worker assigned as Andrew's case manager all attended the

meeting.

Shbrtly afterward, Andrew entered a_dOMMUnity pUblic_school; Andrew's teacher

quickly noticed_ Andrew's self-injurious_ habitofbiting his hand Wfien_he did__

not want_ to ;follow his teacher's_ directions.
:Andrewwas also coming to school

without_ having_ bathed; The teadher Set up a behavioral program, designed to

redude hand - biting; but did not feel that Andrew's new program required a

revision in his IEP:

For several weeks, the teacher Sent have daily notes concerning Andrew's

personal hygiene: When she received no response, the teacher called the

group hate and found out that Andrew refused to bathe himself and follow

other directions of the group home parent. The teacher suggested that the

parent use the behavior management program that she used with Andrew while

he was at school. The group home parent visited Andrew's teacher, who

demonstrated her techniques and gave the parent a copy of the behavior pro-

gram to use at home.

Five weeks later, Andrew was still biting himself and refusing to bathe; The

parent then decided that the school program was ineffective and- called

Andrew's case manager about his problems: The_parentand the social worker

met two weeks later and decided that an HPS behaVioral program specialist

ziii-ri-o-Aty Aria train the ineY'ent in the home.
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among Andrew's behavior problems.

At school Andrew's teacher continued tb use the program she had devised and

assumed that the group home parent was doing the same.

The school and HRS behavior programs were incompatible, and Andrew soon began

to tantrum throughout the day.

Finally, Andrew's teacher called the group home parent and discovered the

conflict in programs. She asked the parent and the behavioral program spe-

cialist to net with her_to design a compatible sohObi/home behavior_manage-
merit program. This meeting took place 31/2 months after Andrew's problems were
noticed.

eitters7C_

YOU MAY NOW TAKE YOUR POSTTEST THAT STARTS ON THE NEXT PAGE,



POSTTEST
MODULE 1

Answer these questions on a separate
sheete WithOtt_Skipping back through the
module Otlobking ahead to the answers;
Then Check your answers with those that
follow the posttest to find out.which
parts you should review. Review those
parts And, for related information, look

in A Resource Manual for the-Development
andAevaluation_of Special Programs for
EXceptional_Students, VOL III-J:_ Inter=
agencervice Plans for the Profoundly
Nentally_Handicapped.

1. Florida statutes define three categories of mental retardation. __

These categories are profoundly mentally handicapped, t mentally

handicapped, and e mentally handicapped;

2; Which of_the_fb110Wing statements is false? In diagnosing_ students

as PMH,- local school_ districts must determine that these-children:

a. exhibit adaptive behavior that falls below age and cultural ex-

pectations.
b. have_ intellectual and adaptive behaviors that are moderately

impaired.
c. need special instruction or special educatibh Services.

d. have a measured intelligence,that generally falls below 3 stand-

ard deviations below the mean.

3. Which state law requires that all school districts provide special

educational_ programs foot exceptional students?

a; S. 236.082, F.S.
b. S. 246.061, F.S.

c. S. 228.051, F.S.

d. S. 413.069, F.S.

4; Which of the folldWing is hbt
tion of exceptional student?
a; hearing_iMPaired
b. speech impaired_:
c. emotionally handicapped

included in the state law's defini-

d. orthopedically impaired
e. mentally handicapped
f. visually impaired

5. State laws permit school districts to serve handicapped students

below age and above age .

6. Which_age group of PMH students may receive services from local

school districts and HRS?

7. HRS may serve PMH students because these StildehtS' mental handicaps
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8. Write "SD" (school district) or "HRS" to indicate which agency is

most likely to use the following terms.
a. exceptional student d. profoundly handicapped

b. profoundly mentally handicapped e. developmentally disabled

c. Developmental Services client

9. Indicate whether each of the following is true (T) Or falte (F).
a. A foster home can serve no more than 3 clients and must be

licensed by HRS.
b. Either a family or a group of professionals may run a group home.

c. A cluster ICF/MR is composed of 4 homes groupod :Ln one location.

d. Florida's cluster facilities are state=OWned.
e. Sunland Centers are large; privately=operated residential facili-

ties;
f. All ICF/MRs in Florida must be licensed and certified by HRS=

10; State and federal laws require that school districts and HRS

develop written plans for each exceptional student or Developmental

Services client; What are the names of these plans?

11. Public_school,teachert deVelbp additional plans for iziAementing

the IEP. What are these plans called?

12; ICF/MR staff membert must also write additional plans for clients.

What are-these plans called?

13. In shared_decitien making, and staffs share the
retpentibilitiet:fet identifying and assessing exceptional studentt;

coordinating services; and designing appropriate programs.

14. At the state level, two organizational units have the major respon-
sibility for helping local school and HRS personnel net the needs

of PMH students. These are _ , part of the DOE, and

a part of FIRS.

15. is composed of associate centers throughOut7Florida
that offer materials and inservice_training to school system
personnel who work with exceptional studentt.

16. PMH students and their families may -be eligible to receive services

from more than one HRS prograM. Which programs are represented by

the following Abbreviationt?
a; C M S C. M S
b;

17; Once an HRS client't lab plan i8 completed; a Developme tal Services
beds responsible for obtaining the servi es indicated

on the hab plan.
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19. In which of the following situations is coordination of school dis-

trict and UPS services needed? _

a; HRS is providing educationand other appropriate services to pre-

school PNH clients;
b; The educational program of a PMH student is transferred from the

HRS district to the local school district.
c; A PMH student lives in an FIRS residential facility and attends a

public school.
d; An 18-year-old PMH student'S educational-- program is transferred

from the local school district to the FIRS
e. The HRS district is providing edutaticip and other appropriate

services to a 21-year-Old PMH

20. What does the following illustration represent?

wer Vwf

ANSWERS TO POSTTEST

1. trainable; educable
2. b; d
3. c
4. d
5. 5; 18
6. school-aged
7. developmentally disabled
8. a. SD

b. SD
c. FIRS

d. SD
e. HRS

9. a. T
b. T 4"

c. F
_

ftio-

m

OBJECTIVE

1

1

2
2
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ANSWERS. TO POSEPEST CONT. OBJECTIVE

10. Individual Educational Programs or Plans (public school); 5

Habilitation plans (HRS)
11. Implementation plans 5

12. Active Treatment Plans 5

13. schbC1; diStridt 6

14. the _Bureau of EdUcation Bit Eceptional Students 6

IBEFS); the DeVelOpMehtal Services Program Office
15. FDLRS
1. a. Children'S Medical Services

b. Economic Services
c. Medicaid Services

17. Social worker or case manager
18. a. When they are not school-aged and they receive

educational and other appropriate services from
HRS.

b. When they are school-aged (enrolled in a public
school) and are clients of HRS.

19. b; c; d
20. The fragmented development of a PMH student that

can occur when HRS and public school services are
not coordinated.

I

6

6
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STATUTES, RULES, AND REGULATIONS AFFECTING

OBJECTIVES

Recognize

1, differede08 in the organizational structures Of local school districts

and HRS districts.

2. State and federal requirements for service 01-ans and service plan

reviews;

C.

3; legal terms found_in state and federal laW8, rules, and regulations

related to services for FMH students;

LL 008-sibilities for agency coordinatiOn of service plans and service

Plan reviews.



PRETEST MODULE 2

gCheck your knowledge about the PARTNERS
IN PLANNING objectives for Mbdule 2 by
writing answers to the pretest questions
on a separate sheet; Check your answers
against the ones that follow the test.
'Use your results to decide which parts of
NOdule 2 will require most of your time
and effort;

QUESTIONS: REFERENCE PAGES

1. How many county school districts are there in 34

Florida?

2; How many F districts are there? 34

3;y1hy.doestheD0Eauditlocal school districts? 35

4; In each HRS district-, the district (title) 35

supervises district staff and programs,

5 What do these abbreTtions stand for? 37

a. CFR d. F.A.C.

b. P.L. e. SBER

c. F.S.

6. Various laws, rules; and regulations apply to
the education and care of PNH students,- Which
of the following would affect all some PNH

students?

a. Laws dealing with the education of handicapped
students .

b. Laws dealing wittOservices to the developmentally
disabled

c; Laws,_ rulesi_and_regulations for residents of lips

residential facilities

d. Laws, rules, and regulations for HRS clients

36
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include statements of goals and short-term

8. Chapter 393, F.S. and P.L. 95-602 require that HPS

dovolop_a hab plan for each developmentally diS=-

ablod client that specifies All authoiriZed
and includes long-term

ICF/MPs are legally required to develop a_Nritten
plan of care" for each resident. In Florida, which
two documents do ICS' /NP use to meet this obliga-

tion`?

10. Which service plan must he developed on a standard

ized form?

11. In general, how does a public schoOl TEP relate to

an HRS hab plan?

REE'ERERE PA

39

39

40

39

40

12. In general; how does an ATP relate to a hab plan? 40

13. What is a habilitation planning committee? 43

14. What is a Qualified Mental Retardation Professional 43

(QMRP)?

15. Which of the following plans require cuumaI review? 44

a. IEPs c. Implementation Plans

b. hab plans d. ATPs

16. Which Service plan reviews require attendance by

the Student's parents?

a. TEP reviews

b. Hab plan reviews

ementation plan reviews

17 Which of the following are_local Sch001 districts

and HRS peLmitted to do under existing laws; rules;

and regulations?

a. Share service plans with parental permission;

b. Develop a single- service plan that meets the

requirements of bbth agencies.

45

46
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ANSWERS TO PRETEST QUESTIONS

1. 67:

2. 11
3. To verify school districts' compliance with applicable legal require-

ments
4. administrator
5. a. Code of Federal Regulations

b. Public Law
c. Florida Statutes
d. Florida Administrative Code
e. State Board of Education Rude

6; a; b; c; d
7; annual; objectives
8; services; goals
9; The HRS hab plan and the Adtive Treatment Plan

I6; The habilitation plan
II. The IEP lists the educational and related services a student is to

receive. These services relate to_certain measurement categories
on the hab plan (Section C) that address a client's education and
training.

12. An ATP lists short-term_objectives and prescribes the methods that_
ICF/MR staff_tetbers_and outside service providers will use in meet-
ing a client's hab plan goals.

13. Those HRS staff_ftethers and service providers who meet to develop
and review a hab plan for a Developmental Services client.

14. A professional responsible for the management of programs'provided
to clients living in ICF/MRs.

15. a; b;
16. a; b
17. a;

-33-
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STATUTES, RULES, AND REGULATIONS .
MODULE 2

Objective 1: Recognize some of the differences in organizational structure

between local school districts and HRS districts.

In MOdUle 2; you will see that most statutes and agency regulations affedt

ing services for PMH students_are OdMpatible and even encourage cooperation.

At the same time; howeverirdiffetences in organizational structures and

some agency and legal requirements restrict or hamper coordination _between

local school districts and HRS. For example, Florida has 67 schobl dis-

tricts that correspond to the state's 67 counties. On the other hand, HRS

has only 11 districts; which means that most HRS districts inclUde more

than one school distridt. HRS district 3 comprises 16 sdhool diSttidts,

while HRS district 10 comprises only 1--Broward school district. Compare

the school district and HRS district boundaries on.the following map:

42
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EXPLORATION 1: What do you kriOw abOut HRS distriCts?

K BACK AT THE FLORIDA MAP AND ANSWER THESE QUESTIONS.

1. Which HRS diStrict serves your school district?

2. How many other school districts does this HRS district serve?

Where is the headquarters for the HRS district (not shown
on map) that serves your school district?

4- If you had a question about the Developmental Services
Program in your HRS district; who would you contact?

5; When an HRS district serves a large number of school districts;
that coordination problems might you expect?

Each agency also has different reporting structures; In school districts--

Teachers report to principals of individual schools.

Principals report to the superintendent and the
moo 0-0,_

The district _schcol board approves school district
policies and procedures; It also ensures that the
school district is ccmplying with state laws and
State Board of Education Rules;

ApV

The DOE audits local school districts to make sure
they are meeting all of their legal requirements.

HRS districts are structured differently:

District staff tethers report to Direct Services
Supervisors or Program Supervisors

44PV
Program Supervisors within a district report to the
Progrmn_Cociordirmitor or the nistrirt Admini-qi-rator

-35-
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MODULE 2

The District Administrator reports to an

Assistant Secretary of HRS, who reports to

the HRS Secretary

4411P

The HRS secretary reports to the Governor

The structure of our_ public school system pIaCeS much of the decision-making

responsibility on sChoibl districts; HRS decision_taking_is much more central=

ized; Our laws created these separate organizational structures, and these

structures tend to support separate communication_patterns._ Bringing. these_

two communication_ patterns together requires joint_planning, which is one of

the reasons for the development of PARTNERS IN PLANNING and A Resource

Nanual_for the Development arid Evaluation_of Special Programs for-EXceptional

Students-, -Vol. III-3: Interagency-Service Plans for the Profoundly- Mentally

Handicapped.

Objective 2: Ognize state and federal requirements for service plans

and service plan reviews.

In many instances, federal laws and regulations lead to the creation of state

laws and rUleS. _Generally,_however, state laws and rUleSdetailed specifi=

cations of a laW's requirements) develop separately, without federal laws and

regulatiohS AS a basis. When new federal laws and_rogulations conflict with

state laws And rules, the Florida legislature amends our statutes to comply

with the new federal requirements.

When -we talk about services for ?MH students, we must consider all the state

regulations and rules for:

The education of handicapped students

(A school district And DOE responsibility)4411

ervices bo_the developmentally diSabled_and

to the residents of HRS residential facilities

(kh HRS responsibility)

We must add to these laws any others that affect all public school students

and all HES clients. This many applicable laws_can cause anyone to become

confused, especially when the laws apply to different agencies. The situA=

tion is made more complicated because each agency'decideshow it will comply

with these legal requirements. Yet, whatever the agency responsible, all of

these laws may apply to_PMH students. Thub, When local school districtS-and

HRS try to_coordinate services to PMH Students, they can feel pulled in

different directions by the regulationg that apply to them.
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A

TO Understand the legal references in. this MOdule, yoU will need to he
familiarwith some ofthe abbreviations used to refer to federal and state
laws, rules, and regtlations._ SO, if you do not already recognize the
following,. you should learn them now:

P.L. = Public LaTILifederal law)

F.S. = Florida StatuteS

CFR = Code of Federal Regulations

FAC = Florida Administrative Code

SBER = State Board of Education Rule

S = Section of State Law

R = Section of Federal Law

NOw let's sleet portions of the legal requirements that apply to the devel-
opmentof service plans and service plan reviews for PMH students;

AGENCY Local school
systems and the DOE

HRS Dovolopmental
Services

HRS- ICF /MRs

LAWS; RULES;
REGULATIONS ,P.L.

SBER 6A-6.331 and
94-142

S. 393.065; F.S,
P.L. 95 -602; HRS
manual 160-2

S. 393.065, F.S.,
42 CFR 442.400,
Ch. 10D-38; FAC

REQUIREMENTS
FOR WRITTEN
PLAN

.

Written individual
educational program
for each handicapped
student

Written habilita-
tion plan for
each development-
ally disabled
client

Written "plan of
cave"

Functional train-
ing:and habilita-
tion record for
each resident

(Chart continued on next page)
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AGENCY Lboal Sdhool
systems and the DOE

HRS Developmental
Services

HRSICF/MRS

PARTICIPANTS Mdetitiq of school Meeting of agency .Meeting of inter-

IN PLANNING ytterti personneL personnel, the disciplinary team

parents, and student client, and to -plan an indi-

(wbah appropriate) to parents (When vidualized habi7

develop individualized appropriate)-td litatioh program

educational programs develop the hab for each resident

prior to provision of
services

plan within one month
after admittance;

PERIODIC At least annual At least annual At least annual

REVIEW OF review of each review of each review of each .

PLANS student's IEP client's hab
plan

client s hab plan

Semi-annual
review by social
worker

Quarterly review
by an interdisci-
plinary team c

[HRS manual
160-2]

Monthly review of
each resident'S:
program plan by a
menter_or teMber8
ofan interdiati-
plinary team

EXPLORATION 2: How are the legal requirements similar and different?

LOOK BACK OVER THE SIMPLIFIED LIST OF LEGAL REQUIREMENTS FOR SERVICE

PLANS AND SERVICE PLAN REVIEWS AND ANSWER THE FOLLOWING QUESTIONS:

1. Which requirements arel similar for both local school syStems,

HRS Developmental Services, and ICF/MHS?

2. Which requirements are different? From this small sample,

which agency would you guess is faced with the most require-

ments?

3. Which agency's requirements appear to involve the most

personnel?
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State and federal laws and rules also indicate what infamdLion service
plans are to contain:

IEP HABILITATION PLAN INDIVIDUAL PLAN OF CARE

SEER 6A=6.331 and

P.L. 94-142 require:

S. 393.065; F.S. and P.L.

95-602 require:

Interpretive Guidelines

fbr 45 CYR 249.13 and

Chapter 10D.380 FAC

require:

Statement of the stu- Long-term habilitation Short and long-range
dent's present levels goals and intermediate goals that can be
of educational per- habilitation objectives measured in terms of
formance stated in behavioral the_individual's

or other terms that habilitation arid
provide measurable progression_ from de-
indices of progress pendent to independent
(HRS__interprets "long-
term" as annual.)

functioning.

Statement of annual a Specification of all A prescription of an
goals and short -term services authOrized integrated_program of
instructional objec- individually designed
tives activities;

ences; or they ies
necessary to achieve
short-term objectives

Statement of specific Specific habilitative
educational and
related services to
be provided

services to he provided

.

Projected date for 0 The most cost benefi-7 t

initiation and an- cial, least restrictive
ticipated duration environment for accom-
of such services plihnieht of the

-Objectives fbr client
progress

to Objective criteria Use of standard habili-
and evaluation pro7 tation plan format
Oedures and schedules ,

-39,-
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Within each local school district teachers;_parentsi and apprOptiate public

adhodl_personnel are responsible fOr the development of IEPS for their PMH

Students. The Developmental Services Program within each FIRS district

develops the hab plans for DeVelOpmental Services clients,*_and each ICF/MR

within the FMS district is responsible for developing a hab plan and an ATP

for each ICF/MR resident.. With these two documents, ICF/MRS meet their

legal obligation to develbp a "written plan of care" for each residcit.

What impact do the different legal requirements for service plans and service

plan reviews have on each agency? You will find a more detailed answer to

this question in Module 3. For the intent., lOok at the following diagrami

which represents the general relationship of the three plans:

FlAB PUN

An FIRS management
tool that reflects all
the habilitation
services the client

includingncluding educa-
tional services

A school district
management tool__
that reflects all
educational and
related services
needed by an excep-
tional student. _

An ICF/MR management
tool Written to
implement the resi-
dent's hab plan. It

prescribes the
methods the ICS' /MR
will use to net hab
plan goals.

93ME QUESTIONS AND ANSWERS ABOUT SERVICEPIANS

4.

A;

4;

A.

Do all PMH studenta have an ATP?

No, only those PMH students who live in ICP/MRs.

Do all PMH students who live in an ICF/MR have a hab plan?

Yes, with very fe0 exceptions. Remember, XCP/AR residents are HRS'

-407
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Medicaid clients. Developmental Services establishes
programming requirements; Medicaid funds help pay fbr

Q. What are the exceptions?

A. Anyone who can afford to pay for the services an
find and pay for residential space in an ICF/MR.
who pays, and because such care is very expensive

Q.

rare. HRS contracts with ICF/MR agencies and en
these facilities fbr HRS clients.

and interpretS the
the-services.

ICF/MR provides may
The difference is in
these situations are

courages the use of

What makes a residential facility qualified as an ICF /MR?

IL A residence that is licensed according to Chapter 10D-38 of the Florida
Administrative Code and certified under 42 CFR 442.400 by the HRS office
of Licensure and Certification as an ICF/MR eligible to receive Medicaid
funding.

Q. What is 10D-38?

A. It is a state rule that delineates state requirements and Florida's
interpretation of the federal requirements (42'CFR 442;400) for ICF/MRs;

Q. What about the PMH students who live in their oWn homes or group and
foster homes? Do they have ATPs or something like ATPs?

A. They don't have ATPs because they don't live in an ICF/MR4 They do have
hab plans if they are receiving HRS services through the Developmental
Services Program. If they are not clients of HRS, they won't have hab
plans either.

Q. Well, what must all PMH students have?

A. 2111 PMH students enrolled in public schools must have public school IEPS.

EXPLORATION 3: What plans do,your-RMH students have?

1. How many of the. PMH students in your Schbbl have:

a. IEPs? c. ATPs?

b. Hab plans?

2. How would you expect goals for
and "active treatment" to be:

a. similar and interactive?

"education," "habilitation,"

b. different and conflicting?

-41-
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Objective 3: Recognize some of the legal terms found_in state and federal

laws, regulations, am rules related to Services for PMH students.

As you have already seen, federal and state lawS, tegUlations, and rules

that affectserViCet for PMH students use an assortment of different terms.

Here are a feW of the most .important:

Active TreatmentAn aggressive and-organized effort to fulfill each

ICF/MR resident's fullest functional capacity. It requires an

integrated individually-tailored prOgrat of services directed toward

achieving measurable behavioral objectives.

Active Treatrwnt_Plan_(ATP)--An individualized prescriptive plan

written by an interdisciplinary team of ICF/MR service providers to

implement an ICF/MR client's habilitation plan.

Annual_GoaIsThose behaviors or skills that an exceptional student

or Developmental Services client is expected to learn within a year.

These goals are recorded on an exceptional student's_Individual

Educational Prolcam. _For a Developmental Services client, annual

goals appearIgn the client's habilitation (hab) plan and on the

Active Treatment Plan or other appropriate implementation plan.

Annual ReviewS.=-7-The annual meetings held by both tchool system and

HRS personnel to revalidate'and make changet_in tervice plans.

School system personnel meet with parents and students (when appro-

priate) to renew and revise Individual Educational Programs. HRS

personnel meet with parents, clients,_and service providers to change

or revalidate goals in habilitation plant.

Developmentally Disabled A term used_in Florida law to describe

children and adults who exhibit disorders or syndromes caused by

retardation, cerebral palsy, autism, or epilepsy. For such persons,

these symptoms must constitute
tubttantial,handicaps that are likely

to continue indefinitely. Federal law [P.L. 95-602] also defines

"developmental disability" as a severe, chronic disability that--

--is attributable to a mental or physical impairment or combination

of mental and physical impairments;

--is manifested before the_person attains the age of 22;

--is likely to continue indefinitely;
--results in substantial functional

Iimdtations in three or more of

the following areas of major life activity: Selfcare, receptive

and expressive language, learning, mobility, telfdirection,

capacity for independent living, and economic sufficiency;_ and

--reflects.the person's need for a coMbination and sequence of

special, interdisciplinary, or generic care, treatment, or other

services that are of life-long or extended duration and are indi-

vidually planned and coordinated.

Exceptional Student--Under Florida law and rule [S. 228.041, F.S.;

-42=
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SEER 6A-6;301]; any public school student (or child eligible for en-
rollment) who needs special instruction or special education services
because of physical; mental; emotional; social; or learning excep-
tionality; Exceptional students are,those who are mentally Nandi-
capped; speech and language impaired; hearing impaired,- visually
impaired; physically impaired; emotionally handicapped,-specific
learning disabled; and gifted.

Habilitation--AqprO6ess by which a client is assisted to acquire and
maintain those life skills which en4bIe him to cope more effectively
with the demands of his dbndition and environment and to raise the
level of his physical; mental; and social efficiency. It includes;
but is not limited to; programs of formal structured education and
treatment (Ch. 393; F.S.). ;

Habilitation (hab) Plan--An_individualized,prescriptive plan written
filoir each DeVelOpMental Services client. The habilitation plan
identifies client needs-and authorizes the expenditure of state funds
to provide-services. The_plan describes a_ client's present level of
functioning or development in_each applicable program or service area
and lists annual goals for client performance.

Habilitation Planning Committee (HPC)--Those HRS staff members and
service providers who meet to develop and review a habilitation plan
for a Developmental Services client.

)--The written service document
that state and,federal laws require for every student enrolled in an
exceptional education program; In Florida; public school systems
write IEPs for the exceptional students they serve (ages vary from
school district to school district) and HRS does the same for aII.HRS
clients below age 22 who are not being served by local school systems.

Intermediate Care Facility_for ther.Nentally.Retarded.(ICF/MR)---A
residential facility licensed by the state and certified according_
to federal Medicaid regulations. An ICF/MR provides_room and board;
continuous 24-hour-a-7day supervision; participation in professionally 14t

develoPed_and_supervised_adtivities; experiences or- therapies; -and
all habilitative4 rehabilitative; -or treatment services identified
for each client by an interdisciplinary team.-

Qualified Mental Retardation Professional (001m09--A professional re-
sponsible for -the management of programs provided to clients living
in Intermediate care Facilities for the Mentally Retarded.

al !inns in in



STATUTES, RULES, AND REGULATIONS .
MODULE 2

Objective 4: Recognize Possibilities for agency coordination of service

Plans and service plan reviews.

Thit mcdule has shown that local school systems and HRS districts are orga-

nized in different ways and must comply with different federal and state

laws, regulations, and rules. Considering these factors, would you expect

services for PMH students to be harmonious, conflicting, or unrelated? In

instances where services conflict or are unrelated, what steps can be taken

to harmonize services and still,Oomply with the multiple legal requirements

for both agencies? You may start to develop some answers to this question

by considering what the laws, rules,_and regulations allow local school

systems and HRS to do. Examine the following charts. The first chart shows

the differences in the frequency of required reviews of service plans. The

-second chart describes the focus of the reviews and the third chart indicate8

who must participate in these reviews.

Document.

REQUIREELREVIIINS OF SERVICE PLANS

Annual emiAnnual Quarterly Monthly_

PUBLIC SCHOOL

X
(any time during the
calendar year or on
anniversary date of
IEP)

IEP

t,

HRS DEVELOPMENTAL
SERVICES HAB PLAN

X
(Before or on anni=
versary date of hab
plan)

X

.

ICF/MR HAB PLAN

X

(Before or on anni-
versary date of
client's admittance)

X X

FOCUS OF SERVICE PLANREVIEDS=

PUBLIC SCHOOL SYSTEME HRS HRS ICF/MR

Review_each student's IEP
and, if appropriate, revise
it's provisions

Review and revise the
client's hab plan

Review resident's
respo s to his or //

her program and
revise] the _program

accordingly
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PAltrICIPANTS_ItsLRES.ELE161S.

PUBLIC SCHOOL SYSTEM HRS HRS-ICF NRS

Annual review: Annual- revue: Ann _uai_review:

school district repre- the Developmental All ICF/MR staff and
sentative Services social worker outside professional

team members who are
w Teacher(s) The client involved in carrying

out the resident's
Parent(s) The client's parents individual plan of

or guardian MRS
manual 160-2]

care

Student; when appro- The client's parents
priate Semi-annual review: or guardian

Other individuals at Florida laws do not The client
the discretion of the specify the persons _

parent or_school tO conduct these reviews. Quarterly review:
distridt ESSER 6A= Developmental Services
6.331] has assigned this An interdisciplinary

responsibility to the team consisting of
o.A_Metber of the evalua- client's case manager representatives of
tion team or someone and requires that the the professions or
knowledgeable of _the client also be present. service areas re-
evaluation procedure sponsible for the
and results if the
student has been
evaluated for the first

client's program;

MOnthly_review: (of

time, the resident's ATP)

The QMRP located at
the facilityi who
may require the_in-
volvement of other
personnel

Look at the last chart shoWing_required participants -at annual reviews.
You'll notice -that the_stUdent's,parents are expected -to attend both the IEP
And the hob plan annual reviews. _These parents sometimes have difficulty
understanding why they must attend_tWO separate meetings with different
people to hear about the services their child will receive;
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HAB PLAN.
REVIEW if& 41.°0 tob- ikso woo

I REVIEW

Now, imagine yourself as a parent of a PDC child. What would you experience

at two separate meetings? Night the same questions come up at each meeting?

Would the answers to these questions be the same or different? At a hab

plan review, who would answer your questiona about educational goals? At an

IEP meeting, who would answer a question about how an educational goal fits

into the hab plan?

Since you are probably not the parent Of a_PNH'studenti you may notbave

answers to all of these questions. Let's try another that you may haVe some

partial answers for:

WHAT CAN -LOCAL SCHOOL DISTRICTS AND HRS-DO TO- GIVE_M3RE

CONTINUITY TO SERVICE PLANNING FOR RI-I STUDENTS?

In light of the_legal requirements you have read about in this module, how

many of the following "free" options deserve onsideration?

LOCAL SCHOOL DISTRICTS AND_HRS:

a Share service plan documents with parental permisSion

Develop a single service plan that meets the'requiteMents of both

agencies

Participate in each other's annual reviews or combine reviews into one

meeting

mo Agree on common or complementary goala, objectives, and methodologies

o Agree on how goals and objectives are to be written

to Coordinate timelines for the accomplishment of goals and objectives

Share evaluation results with parental permission

Encourage appropriate personnel to coordinate educational and training

activities

=46.=
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Write_your answers to these questions
on a seporate_sheet, Cheek your
answers_with those that came after the
questions,

1. Local school districts and districts cover:

a. the same geographic areas

b. different geographic areas

2. Florida is diVided into HRS districts.

a. 12 C. 11

b. 10 d. 9

3. HRS district 3 serves SchbOl districts, Which is the most served
by any HRS district.

a; 10 c. 14

b; 12 d; 16

4; HRS district 10 encompasses one school district; This district i8:

a; Broward c; Hillsborough

b; Dade d. Orange

5. HRS district staff memhers report to who report to

a. District ac ministratOrs- the Program Supervisor

b. Direct Services Supervisors; the Program Coordinator or the district
adMinistrator

c. Dittritt Supervisors; the FIRS assistant secretary

6. School diStrict policies are approved by
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7; What do these abbreviatiOns stand for?

a. J1H

b. P.L.

F.S.

d. F.A.C.

0. SBER

S. Which statements accurately reflect the ways federal regulations and

state laws and rules develop?
a. NeW federal laws may lead to the development of new state laws;

b. New state laws always lead to revisions in federal laws and

regulations.

c. Ned or revised federal laws may lead to revisions in state laws.

d. State laws may be developed WithbUt a federal law as a basis.

e. State rules are detailed Specifications of a state law's require-

ments:

9. On your sheet; write "SiDi"_MRS," or "ICF/MRi" to indicate the agency

that each requirement applies to. Some regulations may apply to more

than one agency.

a; A written habilitation plan for each individual

b. MbnthIy review of servile plans

c; A written individualized educational program for each individual

d; A Meeting of agency personnel to deVeldp individual service plans

e. At least annual review of service plan§

f. A Written "plan of care"

g. A service plan using a standardized format

h. service plans that include annual goals

i. Service plans that include statements of specific services to be

provided

10. On your answer sheeti write the name of the document for each of the

definitions given belOW:

a; An individualized prescriptive plan written by an interdiscipl*

team of ICF/MR_servite providers to implement an ICF/MR client's
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bc The written service document that state_and_federal laws require
for every student. enrolled in an exceptional education program.

c. An individualized prescriptive plan written fpr each Developmental
Services client. The plan identifies client needs and
authorizes_the expenditure of state funds_to provide services. The
plan deSCribeS a_dlient'S present level of functioning or develop-
ment in each_ applicable program or service area and lists annual
goals for client performance.

11. On your answer Sheet, write "annually," "semi-annually," "quarterly,"
or "monthly" to indicate how often individual service plans must be
reviewed.

a. TFP

b. HRS Developmental Services hab plan

c. ICF/MR hab plan

12. Each agency requires or expects certain people to attend annual reviews
of service plans; On your answer sheet, write "SD," "HRSi" or "ICF/MR"
to indicate the agency that requires the following participants at
these meetings:

a; the student (or client)

b. the parents or guardian

c the student's teacher

d. All staff and outside professional team tethers involved in
student's program

e. A committee COMOOSed of specific representatives and staff members

f. A local schbOl district representative

swers to Mbdule 2 Self Check:

2.

b

a
b
b
a. Code of Federal Regulations
b. Public Law
c. Florida Statutes'
d. Florida Administrative Code

8. a,
9. a.

b.
c.

d.
e.
f.

g-
h-
i.

e4 di 6
HRS, ICF/MR
ICF/MR
SD
SD, HRS, ICF/MR
SD, HRS ICF/MR
ICE /MR
HRSi ICF/MR
SD; HRS; ICF/MR
SD, HRS, ICF/MR



SELF-CHECK EXERCISE NODULE 2

Answers to Module 2 ShelfAeheck:

10. a.
b.

c.

11. a.
b.

c.

12. a.
b.

c.

d;

e;

f;

Active Treatment Plan (ATP)
Individual Educational Progr-
Habilitation (hab) plan
Annually
Annually; semi-annually
Annually; quarterly; monthly
SD (when appropriate); HRS, ICF/MR
SD; HRS; ICF/MR
SD (VIE: HRS and ICF/MEs often invite teachers to attend annual

reviews; however; teachers are not legally required to attend)

ICE/MR
HRS
SD

(TP:P)

Again; the last and possibly most important question that might -have been
added to your seIf-check is: Nhat is the payoff When Schb01 ditritta and
HRs help each other comply with the legal requirements for developing
individual service plans for PMH StUdentS?"

The following case example is a fictionalied ACCOUnt of what can happen
When agencies cooperate.

JEREMY

Jeremy;_who is now 9
years old; Was_bOrn
with spina bifia_Omyelo-
memingoceleY, hydrocephalus;
and profound mental retarda-
tion. Immediately after
Jemmy's birth; he received
an operation to conduct ex-
cessive brain fluid into his
heart; where it could be
absorbed by the blood; Shortly
after the first operation; Jeremy
also received surgery to alleviate
back and urinary tract probleMS.

As an infant; Jeremy received an_indi-_

vidualized program at the local united
Cerebral Palsy ASsociation. At ago 3;
began a public pre = school program at a
school; Because_of_Jeremy'S extensive
mental; and physical disabilities, his

Finr .Tetyrourilif d- hmmip

he
local
medical;
parents felt
And 711aced him; at
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school personnel, and ICF/MR staff decided that Jeremy's pubic school pro-
gram was still the most appropriate educational setting;

Jeremy's medical diagnosis and functional level both suggested a need for
maximum communication between the ICF/MR and the school; The ICF/MR ad-
ministrator also explained to the school principal certain ICF/MR regula-
tions for monthly progress reports; the writing of behavioral objectives;
and attendance by service providers at annual hab plan reviews; The prin-
cipal; Jeremy's teacher; and.the ICF/MR administrator agreed on the follow-
ing coordination procedures:

1; The teacher would provide the ICF/MR with daily reports
on Jeremy's food and fluid intake; body elimination;
and other maintenance programs;

2. Both the school and the ICF/MR would provide daily
coordinated physical therapy.

3. Jeremy's teacher and therapists would keep daily and
monthly graphs_ of Jeremy's progress toward goals liSted
on Jeremy's hab plan.

The collection of daily and_monthly data helped the ICF/MR meet its legal
requirements; but transferring data from public schoOl data sheet to those
used by the ICF/MR was a time-consuming task.

The school principal, Jeremy's teacher, and the ICF/MR administrator de-
cided that a:common recording form would substantially reduce the paperwork
involved. The three also discussed the possibility of coMbining the annual
TEP and hab plan_reviews into one meeting and coordinating the writing of
short -term objectives.

All of these coordination procedures are currently in effect; They ensure
that Jeremy:

I; receives sufficient food to maintain his body weight;

2; receives sufficient liquids to prevent dehydration;

3; remains free of bowel and urinary complications;

4; receives the repositioning he needs to prevent bed
sores and associated infections;

5. is guaranteed coordinated; mutually reinforcing services.

The school principal; teacher; and other professional staff realize that
they are not legally required tb help the ICF/MR net its regulations, but
they also believe that, in Jeremy's case, coordinated care and training are
essential to his well-being'and development.

F-IMMEMbni
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On a separate sheet, answer these
questions without skipping back
through the module or looking ahead
to the answers: Then check your
answers with those that follow the

posttest to find out With parts
you should review. Reviewthose
parts for any answers you missed
and, for related information, look

in A-Resource Manual for the Develop-
ment-and__Eznaluaton of Special Pro-

gramo_for Exceptional StudentsVoI.
Interagency Service Plans

for Profoundly Mentally Handicapped.

1. How many HRS districts does Florida have?

2. How many county school districts are there?

3. How many school districts are in the largest HRS district? The

Smallest?

4. The organizational structures of Florida's public schoolsystet and

HRS are different. WhiCh structure places more responsibility at the

local level?

5. Federal laws may lead to the creation Of federal and state

6. Which of the following abbreviations refer to State laws and rules?

a; P.L. b. P.S. c. CFR d. FAC e. SEER

7. Laws regarding the education of handicapped stunts; services to the

developmentally disabled; HRS retidential facilities; and ICF/MRS

affect different agencies, but they can all apply to.

8; Federal and state laws require local school districts to deyelOp

written service plans. Which plans would these_etddents have?

a; A PMH student enrolled in public school who is not an HRS client

b; A PMH student who is an HRS client

c. A PMH student Who is an HRS client and Who lives in an ICF /MR

9; All of thete plans must be reviewed at least

10. Which plans must be reviewed- -
a. EVery 6 months?
b. Every 3 months?
c. Every month?

11. Bo-a IEPs and hab plans must contain long- Both the



POSTTEST MODULE 2

12. Which plan must be written on a standardized form?

13. ICF/MBS use two written docbments to fulfill the legal rr4quirements
for a "written plan of care.", -Mat are these two documents?

14. Which plan(s) must indicate all services to be provided?

15. What is a Qualified Mental Retardation Professional (QM BP)?

16. Which terms fit the following definitions:
a. A term used in Florida laW to describe children and adults who

exhibit disorders or syndromes caused by retardation, cerebral
palsy; autism; or epilepsy

b. A process by which a client is assisted_to acquire and maintain_
those life Skins which enable him to cope more effectively_ with
the demands of his condition and environment and to raise_the
level of his physical, mental, and sodial efficency. It inclUdeb,
but is riot limited to, programs of formal structured education
and treatment [S. 393.063(14), F.S.] _

c. An individualized prescriptive plan writtemby an interdisciplinary
team of ICE' /MR service providerS to irOpleMent an ICF/MR client's
habilitation plan.

d. Those HRS staff_ members and_service providers who_meet to develop_
and review a habilitation plan for a Developmental Services client.

17. "Outside professional team members" are required to attend one type
of annual review. Which one?

18. Which of the following cooperative procedures do state and federal
laws permit?
a. DeVelOpMent of single service plan for HRS school districts
b. Agreement_on serviceplan goals and objectives
C. sharing of service plan documents with parental permission
d. Joint reviews of service plans
e. Coordination of educational and training activities

ANSWERS '10 POSiit,ST ORJECTIVE

1. 11 1

2. 67 1

3. 16 ;_1 1

4. public school system 1

5. regulations; laws 2

6. b; d; e 2

7. PMH students 2

8. a. an IEP 2

b. an IEP and a hab plan
c. an IEP, a hab plan, and an ATP

9. annually 2

10. a. hab plan 2



POSTTEST
_MODULE 2

.

ANSWERS
OBJECTIVETO POSTTEST, DONT._

11 ggals; annual
2

12. HRS hab plan
2

13. The HRS hab plan and the Active Treatment Plan 2

14. Ps and hab plans
2

15. The professional in an ICF/MRi4imo iS responsible

for the management of residents programs

3

16. a. Developmentally disabled
b. Habilitation
c. Active Treatment Plan
d. Habilitation Planning Committee

3

17. The hab plan annual review fbr an ICF/MR

resident

4.

18. it.a; b; c; d; e 4



DOCLNENISALSED_IN SERVICE PLANNING MODULE 3

PREVIEW

You are now half way through this training program The objectives in the
cbaing module concentrate on th9 different documents used in servimg planning
for PMH students; But beforefou move ahead, pause to look over this summary
of some of the key concepts you have already learned from modules I and 2;

[tp=5]
Imvsmsos,"

The profoundly mentally handicapped (PMH) students served by Florida's
public school system are children and youth who--

ETA

are pre-kindergarten and school-aged

have a measured intelligence that generally falls below
5 or more standard deviations below the mean

have intellectual and adaptive behaviors that are
profoundly impaired

exhibitadadvebehavior that falls below age and
cultural expectations

need special instruction or special education services

Although sdhool district And DOE personnel most often_use the acronym
PMH, HRS personnel have_other acronyms for the same popUlation, such as MR
(mentally retarded), PMR (profoundly mentally retarded). and DD (developmen-
tally diSabled).

IIPPS is the organizational unit within the DOE that is responsible for
guiding the development of programs for exceptional students, including PMH
students.

13 Different school districts use different procedures for developing IEPs.
They may follow a model that is--

school-based;

central- office- based; or

based on shared decision making
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grDifferent sch,ds may use different formats for TEPs; HRS also de-

velops IEPs for PMH clients below age 22 who are not enrolled in public

school. The HRS development and review for IEPs are different

from the procedures that local school districts use.

All HRS districts are requited to use the same hab plan format; This

plan lists all of the services a dlj.ent is to- receive; including the education-

al program; HRS personnel often us, school district IEPs_for the part of the

hab plan that describeS educational goals and objectives for school-aged clients.

EllMany PMH students are alSO HRS Developmental Services clients. These

students have:

a public school TEP that authorizes particular
educational services

an UPS hab_plan that authorizes additional
residential and support services

an ATP if the student lives in a ICF/MR. The
ATP_is_an additional plan that Shows how the

student's hab plan will be carried out.

'he organizational structures and lines of authority are different_for

local school districtS and HRS districts. School districts have_more auton-

amy_in making decisiona abdUt policies and- procedures than HRS diattiCtS do.

Reporting systems within-these organizations are different, as are the geo-

graphic boundarieS of schood and HRS districts.

Federal -laws and regulations and state laws and rules haVe established

requireMei-it§ fot TRPg and hab plans. Many of these requirements are corn -.

patible and_allow personnel of local school distridtaand HRS districts to

dbOndinate the development of service plans if they chbose.

OThe IEP, the hab plan, and the ATP are related in the following ways:

The school system IEP is a management tool that

reflects all educational and related Services.

The HRS hab plan is an HRS management tool that

reflects all the services the client is to
receive, including education.

The ATP is an additional management tool that

describes haw the services on a client's hab

plan will be carried out.

grBoth IEPs and hab plans must be periodically reviewed. The review

schedules, howeVeritare different for each plan:
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Public school IEPs can be reviewed at any time
during the year to accommodate the requirements
for an annual or more frequent review.

The HRS hab plan must be reviewed every 6 months
(the semi-annual review) and every 12 months
before or at the anniversary date of the hab plan.

The ICF/NR hdb plan must be_rwieWed monthly,
quarterly; and annually. The date8-bf these
reviews are determined_by the date Of the cliAlit'8
admission to the facility.

In actual practice; both local school districts and_HRS continuously
review student or client progress. The laws simply identify the times that
the service plans must be formally reviewed and documented.

Finally; the participants who are legally_ required to participate in
service planning are different. Except for ICF/MRS that require all service
providers (including those outside the facilities) to attend annual reviews,
HRS and school district participants consist of personnel within each agency
and the parents or guardians of studentS of ClientS.

EiddrDo you feel COMIOrtable with this_ checklist_ of what you have already
covered? If_not, review the concepts that are.not quite clear by looking
back at mbdUleS 1_:idnd 2. If you_feK confident that you understand these
concepts, move 9n'tb youi- list of objectives for this module.



VODULE3
DOCU1ENTS USED IN SERVICE PLANNING

OBJECTIVES

Recognize-=

1. The plonning Processes for IEPs and hob plans.

Differences in the n= r of required service plan reviews and the

scheduling of these r iews.

Components of the diffe ent service plans,

Relationships among tre afferent service plops for PMH students.



_PRETEST MODULE 3

gCheek your knowledge about the PARTNERS
IN PLANNING objectives for Mbdule 3 by
writing answers to the pretest questr-
ions on a separate sheet;

Check_your answers against the ones
that follow the test.

gMark the questions you missed and use
your results to decide which parts of
MbdUle 3 will require most of your
time and effOrt.

QUESTIONS: REFERENCE PAGES

1. The planning processes for developing_ IEPS and hab
plans follow the_same basic cycle._ The second
step in this cycle wouldbe_to implement the
service plan. What would steps 1, 3, and 4 be?

Florida and federal laws require at least annual
review of IEPs. When maythese reviews take place?

3; A PMH student's TEP must be in effect at the
beginning of every

4; When are annual reviews of hab plans generally
scheduled?

5. In ICF/MRs, monthly reviews of
are often combined.

and

6. When changes are needed in a Developmental-Services
client's hab plan, the social worker assigned as
case manager must make 'an to the hab plan.

7. Developmental Services has other plans for clients
in addition to the hab plan and the ATP. When
would a client have an HRS IEP?

8. Wbuld a PMH Student ever have both -a public School
IEP and an HRS TFP? Why or why not?

9. Which part of the hab plan does the public school
IEP relate to?

10. Does a public school IEP have to address the same
skill areas as those listed on the hab plan? Why
or why rot?

62

63

63

63

63

63

66

66

76

76



PRFIFST_

11. Wi-ite "IEP," "HP" (for hal- plan)i or "both "_ to

indicate which plan(s) must include the f011OW-

ingi

a. present level of performance 65; 69

b. annual goals for student progress 75

c. specific services to be provided 75

d. a time-line for the accomplishment of goals 75

and objectives

12. Which of the following assessments must be 69

included on a hab plan?

a. psychological

b. medical

c. basic academics

d. type of residential setting required

e. the client's ability to give consent

13; Does HRS have to_prOvide all of the services 74

indicated on a client's hab plan?

14; Which Of the following have to sign the hab plan? 74

a. the Mb plan committee chairperson

b. the social worker

. c. the client

the parent or guardian

e. others attending the meeting

15. What does the Certificate Of Eligibility page of 72

the hab plan refer to?

16. Medicaid Information page of the hab p1 71

/indicates a client's eligibility for which t

of residential placement?



PRETEST MODULE 3

REFERENCE PAGES

17. Which of the following plans list short-term 76-77

Objectives and teaching strategies?

a. TEP

b. hab plan

c; Implementation plan

d. ATP

ANSWERS_ TO PRETEST QUESTfONS

1; Step I: Develop the plan;_Step 3: Review; stop 4: Revise
2; Any time during the Calendar year up to the anniversary date of

the TFP;
3; school year
4; As close to the anniversary date of the hab plan as possible;
5; hab plans; ATPs
6. addendum
7. When_the Olient_is beldw age 22 and is receiving educational

services through HRS.
8. NO. ally the agency prolIdinTeducational services perpares

a student's TEP.
SeCtiOnC the hab plan's measurement categories; which appear
on the Evaluation/Goals page of the hab plan;

10. No The laws relating to the two documents do not require that
the same skill areas be addressed;

11. a. both
b. both
c; both
d; both

12: a-e are :e ,-.;aired assessments_

1:.1 NO; The !rib plan must list all .the seivices a_ c.: lent rieeds,
but HRS is not required to provide_ services wen resczces
fDr these services are_not available,

14 must all sign _the hab plan_
15; << dent's eligibility to be classified as developmcntAlly

ded
16 TCP/MR
17. c; d

-61- 69



DOCUIENTSUSED IN SERVICE PLANNING
MODULE 3

Objective 1: Recognize the planning process for IEPs and hob plans,

The planning procedures air IEPS and hab plans follow the same cycle:

DEVELOP
THE

SERVICE
PLAN

IMPLEMENT REVIEW

Because different agencies carry out these procedures and follow different

regulations, the exact processes used and schedule8 for these procedures may

be different. The cycle, however, is the Same.

jective 2 Recognize differences in the number of required service plan

'reviews and in the scheduling of these reviews,

Do you remember the diffeteht legal requirements for service plan reviews?

IIP Hab Plan ICS' /MR Hab Plan

annual review annual review annual review

semi-annual review

quarterly review

monthly review

In addition to these differehdet, there are differences in the ways these

reviews are scheduled.
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The annual review ofIEPs may be scheduled any time
during the Calendar year or at the anniversary date
of the IEP. Whatever the date, an TfP must be in
effect at the beginning of each school year; Because
of this flexibility, some schools schedule IEP reviews
each year in April or May. Other schools prefer to
schedule these meetings month-to-month throughout the
year;

mai reviews of HPS hab plans generally are scheduled
as close to the anniversary 'late? as rw-sible (they may
also be earlier); The semi annual revews generally
take place six months after trio initiation date on the
hab plan. Because clients may enter the Developmental
Services Program at any time, and semi-annual
reviews are scheduled for different students every month.

RegUlations affecting ICF/NRS require that these facilitS review their hab
plans and. ATPs every month. TO simplify scheduling; hab plan and -ATP meet-
ings are often combined.

EXPLORATION 1 What do you know about annual reviews?

When are annual reviews of TPPs conducted ill yuur school
(or the schools in your district)? Are they conducted
every month, over a period, of four or five months, or
during April or May?

2; Who usually participates in these reviews?

3. What arrangements are made to prepare for these meetings?

4. Are the hab plan reviews for your PMH students held at
the school or elsewhere?

Does anyone from the school go to these meetings? Why
or why not?

NOTE: Sometimes reviews of IEPs result
in changes of annual goals, short -term
objectives, or services to be provided.
When this happens, the HRS social worker
will want to add an addendum to_the
student's hab plan. A Ohone_call to the
PMH stUdent's case manager will set thiS
FIRS process in motion;

-63-
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MODULE 3

Objective 3: ROCOnize components of the different service plans,

You might now be asking yourself, "What can local school systems and HPS do

to give more continuity to the review process for PMH students?" One major

step in the right direction is to have personnel become fmniliar_with the

components of IEPsi hab planSi_and ATPs. This knowledge will help staff

members understand how' the various components affect educational services_

and how a school's educational services tie in with the other services a PMH

student receives.

So, let's review the purposes and basic content of schc, diStrict and HRS

planning documents.

The is the service planning
docume t that specifies educa-_
tional goals, objectives, and re-
lated rvices to meet needs iden-
tified through assessmentandeval-
Uation of the PMH student's present
performance and capabilities.

4, The Implementation -Plan is the
document that outlines the
specific instructional sequences
to be followed in the delivery
Of educational services listed on

the T1P.

Co The hab- plan is the service plahE
ping document that specifies -goals
and services to meet needS identi-

fied through assessment and
evaluation of the PMH student's
present performance and capabili-

ties;

The Active TreatMent Plan is the
individualized plan used in ICF/MRs
that outlines short7term objectives
to be achieved in the delivery of
services listed. on the resident's
flab plan.

Individual Prograth Plan

The HPS IEP and IPP (Individual Program

Plan) are other implementation plans_for
Clients receiving different HRS services.

These plans are not for PMH school-aged

stude' and do not affect the coordina-

tion Jr IEPs and hab planS.

Active Treatment'Plan

Developmental SeY rvices

Haliilitation Plan

Implementation Plan

IhdiVidual Educational
Plan
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Now lot's review the legally required components of an TVP and see Where
these are found on a sample form. SEER 6A-6.331 and P.L. 94-142 require'that
an IEP contain statements or verification of:

Present level of performance

Anmal

.Shop' Lem objectives

SpecIfic educational services to be provided

. Related services to be provided

Date services will begin

Objective criteria

Evaluation procedures and schedules

Attendancely school- district representative, . .

parent(s), student, teacher, and evaluation specialist '

EXPLORATION 2: What are the ecopenents of an IEP?

WRITE THE ANSWERS TO THE FO ND QUESTIONS ON A SEPARATE SF OF PAPER;
DO NOT WRITE IN THIS BOOK.

1. Look_at the sample IEP on pages.67 -68, which has different 1.

sections numbered. Find the section.that shows each of the
following:

a. present level of peribrmance

b. annual goals

c. short-term objectives

d. specific educational and related services to be provided

e. date services will bbgin

f. duration of services

g. objective criteria

h. evaluation procedures and schedules

i. attendance by a school district representative,
parents, student, teacher, and evaluation specialist

-65-
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MODULE 3

EXPLORATION 2, CONTINUED

2. What other information ig included on the samp IEP that

is not legally required?

3. If 5 annual goals were written for a
how many pages would the IEP have?

4. Local school districts may not have IEP formats tilt like

the sample. How is the IEP used by your school 'strict
different from the sample?

Tbe following_auestions regarding DEPs are answered for you. Ro not

write anything dm, but think of your own answer before looki gn at

the responses.

Q. When woulO a PMH student have an DRS IEP?

.. when the student is unrier age 22 and is not receiving educat2onal

services from a local school system.

Q. Axe school system and HPS IEPS the same?

A; Both mut contain the same_lcgally required information; The ways

in which the two agercic:44 deVeldp and use their IEPs vary; however.

Q. Wbuld Schbbl=aged PMH student have both a public school IEP and

an HRS IEP?

A. NO. A school -aged student will have only a public school IEP.

HRS may provide educational services for their clients unless the
local school district is providing these services.

-66-
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Student Name

StUdent ID#

Current Assignment

DOB

EXCEPTIONAL L:DUCATION ASSIGNMENT(S):

FLORIDA

INDIVIDUAL EDUCATIONAL PLAN

INITIATION ANTICIPATED

DATE DURATION

DATES

Initial IEP /

Current IEP /

IEP Review
4

PERSON RESPONSIBLE

(Location / Program / Oiganization / Time)

RELATED SERVICES:

EXTENT TO WHICH SNOT WILL PARTICIPATE IN BASIC OR VOCATIONAL

EDUCATION:

Subject hours/% of time Subject hours/% of time

Vocational Education

Physical Education 'Regular Adaptive

IN ATTENDANCE AT IEP MEETING:

LEA Representative (Title:

parent(s); Guardian(s) or Surrogate Parent(s)

Student_ -

Teacher(a)

Evaluator(8)

Other(s)

Signature

m,s.=11
USE OF DOUBLE BASIC COST FACTOR FOR FULL-TIME STUDENTS:

(Specify required special aids, services, or equipment)

Date Signature Date



'ERFOKKANCE OR SUBJECT AREA:

'RESENT LEVEL:

OINUAL GOAL:

70

0

Stlident Name

Student.IDi

Exceptional Educati- on Assignment

SHORT-TERM INSTRUCTIONAL OBJECTIVES

EVALUATION OF SHORT TERM INSTRUCTIONAL OBJECTIVES

Criterion for Mastery

Evaluation Procedures

and Schedule to be used Recults/Date
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EXPLORATION 3: What are the c nents of a hab plan?

MODULE 3

LOOK OVER THE FOLLOWING PAGES OF AN HRS HAB PLAN (SEVERAL INSTRUCTIONAL
PAGES HAVE BEEN LEFT OUT) AND LOCATE THESE LEGALLY REQUIRED COMPONENTS:

A statement of the client's eligibility fbr services

A statement of the client's present performance level

Annual goals and services needed

w The client's_ assessment in specific categories such as
psychological, Medicalvhasic academics, type of residential
setting required, and ability to give consent

Projected assessment dates

Attendance by the client

Attendance by the client's parent or guardian

You did not find specific referencesto psychological, medical, and
academic assessments; When a hab plan is completed, these assessments
appear on the evaluation/goaIs page in one of four measurement categories;
These categories are:

Section A

psychological

o psyChosocial

medical

dental

nursing

physical therapy

occupational therapy

leisure-time activities

Section B

o jUstification of_recommended
residential setting

long-range optimal plan

Section _C

Basic academic skills

o Self -care skills

Daily living skills

Human growth and development,

COMMUnication skillS

Social skills

o MIlitOr skills

. Job-related ills

Ition D

Ability to give informed
consent to receive the service
described on the hab plan

=69=



DISTRICT
DEVELOPMENTAL SERVICES PROGRAM HAB PLAN

DEMOGRAPHIC DATA

Current Hab Plan Date
Reassessed Date
Reassessed_ Date
Projected Full HPC Date

1. Name 2. SS*

Mailing
3. Address 4. MediCaid *

Guardian/
6; Next-of-Kin 5. Date of Birth 0 CA

7. Address
County

Primary Disabilii'y 9: Secondary Disability:

Autism

Cerebral Palsy'

Epilepsy

High DeVelopmen,,41 Risk

Mental Retardation

State_of_
Status Residency10. 'Legal

11. Eligible for Services! 393, Florida Statutes YeS Nb
Public Law. 95-602 Yes No

a .

12. Social Worker

13: HPC Chairperson

14. Current Residence Type

Recommended Residence Types: I.

16. Authorized Level of Care: Optimal t--7 Interims

Foster Care Group and RHC ICF/MR Level Of

Minimal A

2.

Moderate
of Care

--Intensive C 17. Approved / -7 Denied /7

D

E

Page 1 of PageS

UC Coordinator Date

HRS-DS Form 3033A, Sep 82 (ObsolcteS previous editions/ Page A

. -70-



Name:

MEDICAID INFORMATION SHEET

Medicaid I Date:

I. Categorical Eligibility:

Date of Test: _ Y.Q. scores may fluctuate, but do not_
affect services. 'Me score is used only fbk eligibility determination.

Physical Handicap(s):

Behavioral Problem(s):

II. Client is SSI eligible and in need of:

1: Active ICF /MR Treatment in accordance/
with Chapter 10D-38, F.A.C. Physician or Psychologist

III. If.II (1.), above is checked_ Level of Care Required (Refer to
Definition on reverse side of page)

1. Developmental/Residential.

2; Developmental/Institutional.

3. Developmental/Non-ambulatory.

4. Developmental/Medical.

IV. Self Administration of Medication:

(This item must be completed regardless of whether the client'takes
medication at present or not.)

---1. Capable of self-administration of medication.

2. Not capable of self-administration of medication.

Chairperson or Physician Signature:

V. If recommended placement is interim for this 12 month perio , justify,
then spe-cify optimal placement.

Page 2 of Pages

HRS-DS Form 30338, Sep 82 (Obsoletes previous editions) Page B



lame

DISTRICT

.
DEVELOPMENTAL SERVICES PROGRAM HABILITATIOg PLAN

CERTIFICATE OF ELIGIBILITY

P.L. 95-602

1'
SS114. Date

he above-named client has received an
interdisciplinary evaluation and the results of the evaludrinn substantiate that

(I) The client is At risk of becoming developmentally disabled; the phyticiaes.statement 1: attached _YES NO

(If this Is checked "YES" it is not necessary to complete (II) through (VI).)

(II) The client.has.a chronic disability
which is attributable to a mental or physical impairment

or a combination of both
YES --NO

(III) Manifested before.the person attained twenty-two years of age
YES NO

(IV) Will likely continue indefinitely
YES NO

(V) Will result in substantial functional
limitations in three or more of the following

areas of major life activity:

1. Self-Care 2. Receptive and 3. Learning
......_..

Eating-Drinking
-

Expressive Language

Hygiene_ Receptive

Grooming Expressive

5. Mobility .
6. , -Self Direction

Movement _ InterperAnal/

Cross KItor Contra Family. Relations

-. Fine Motor Control initiative

4. Economic Self-

Cognition Sufficiency_

'Retention Pti-VdditieheIt

Pre4cademic.Skills Vocational Skills

Acad t Skills Job Finding_

Work Adjustment

7; Capaqity for Independent Living

HOuseping

Hone Management

Health -and Safety

Using Community Resources

(VI) The individual's disability
(does) (does not) reflect a need for a combination and sequence of special,

interdisciplinary or generk care, treatment; or other services which are either lifelong or of an

extended duration

(Vii) The client is eligible: YES NO

HPC Chairperson



EVALUATION /CXJAIS

NAM : DM1:

INAWAT ION

Page Pages
111*;--DS Form 1033C Sep 82 (Replaces May 80 edition which may be used) Page C

81



SIGNATURE PAGE

Name
SS#

Date
HPC Chairperson Title

Date
Social Worker

signature of Others Who Attended HPC Meeting:

Date
Name Title Agency

Date Name Title Agent),

Date Name Title Agency

Date Name Title Agency

Date Name Title Agency

Date Name Title Agency

Date

Date

Client

Distribution List

Parent/Guardian

Reassessed
Case Manager Date

Reassessed
Case Manager Date

-Client
Home District

Date Sent
Date Sent

Parent/Guardian
Residential Vendor

Date Sent
Date Sent

Others:

Date Sent
Name Title Agency

Date Sent Name Title Agency

Date Sent Name Title Agency

The purpose of this habilitation plan is to identifY_and prescribe All Of the

physical; -social; emotional,_andcognitive
needs of the _client, without regard

to the availability of the services or
theresourcea to fund them. The'delivery

of the services dependS on whether
the services and the funds are z, '!able.

Page ----of Pages

HRS-OS Form 3033D, Sep 82 ((lbsoletes previous editions)

=74=.

Page p
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hse th,2 sample hdb plan to answer the following questions. You do not
need to write your answers down.

1. Is the hdb plan longer or shorter than an IEP Why do you suppose this
is -(16"?

Wlat types or residential facilities are mentioned on page B?

S. Oh_page B, what do "developmental/residential" and "developmental/medical"
refer to?

4. Find the page that refers to the client's classification as development-
ally disabled. What kinds of impairment must the person have?

What is the stated purpose of the hab plan (page D)?

6. Does HRS have to provide all of the services indicated on the hab plan
(page D)?

7; Who receives copies of the hab plan (page D)?

Objective-14. _Recognize the relationships unong the different service plans
for PMH students,

EXPLORATION 4: How are IEPs and Hab plans related?

USE THE SAMPLE 1EP ON PAGES 67-68 AND THE SMPIE HAB PLAN ON PAGES 70 -74 TO
ANSWER TIE FOLLOWING QUESTIONS. DO NOT LOOK AT AN ANSWER UNTIL YOU HAVE
THOUGHT OP YOUR OWN RESPONSE.

Q. How are TRPs like hab plans?

A. Each must include:

7. Annual goals fcr student or client progress

2. Specific services to be provide,/

3: A time-line for the accomplishment of goals and objectives

Each must be developed by an interdisciplinary team

Each must be reviewed at least annual
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EXPLORATION 4, CONTINUED

A; An IEP lists all of the educational related services a PMH

student is to receive, along with annual goals for student progress
HRS considers measurement category C the "educational" part of the

hab plan. For cl4ents enrolled in public school, FIRS typically
uses the public school IEP to represent Section C except when the

cli t resides in an ICF/MR facility. An IEP may not address
exciti the same skill areas listed under_Section C, however,

be:luse local school systems are not legally required to divide

the IEP into the same cat-Priories. HAB PLAN

TFP

All educational and related

services

Section C

Basic academic skillS

Self-care skillS

Daily living skills

Human growth and development

COMMUnication skills

social skills

Motor skills

Job-related skills

After an IEP is developedi public school teachers use the annual goals and

short -term objectives on the IEP and may develop an impleffentation plan for

the student.

IEP

IMPLEMENTATION _PLAN_

The implementation plan outlines
the instructional_sequences and
sequential_ stops to be used in
achieving the short term instruc-
tionalbbjeCtives listed on the
student's IEP. Each dis:ipline
provides a separate implementa-
tion plan for the same student;
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A public school implementation plan has no rei format, so teachers
and therapists devise their own forms on which they 31st instructional
sequences and steps;

A PMH student who lives in an IGIF/ will also have an ATP similar to a
public school implementation plan; An ATP includes shoir.--tenii objectives
that address each annual goal on the hab plan; It alsc documents traii'ling
methods and activities to he used.

HAS PLAN

ATP
(only for ICF /t resirlents)

The ATP generally includes:

Short-term objectives related to
the annual goals on the client's
hab plan

The staff persons responsible
for conducting the training
activities

The initiation and duration dates
for service delivery

The dates tat short-tecm _

objectives are to be aChieved

-;
Lice :;mpiementation plans; ATPs are_ not sta_3ardized, although Develop..ental
Se %rices recommends thg format on the following paa.



ACTIVE TREATNENT PLAN

Implementation Date----

Projected Completion Date

Short Tern Objective Service Provider

(Name and Title)

Adttalccapletion

pate
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Each discipline serving an ICF/MR client develops its own ATP, and thus a
HIP student will liave an All consisting of multiple pages; ICF/NR staff
then develop an implementation plan called a training record or program
record for each client.

You have seen that the public sdhool implementationplap outlines the_in-
structional seguences_and steps_a teacher_or therapist will use -to achieve
the_711ort-term objectives listed on a student's IEP. Hcw are these elements
similar to those of an ATP?

For more infoimation about similarities among the public school and HRS
service plans; consult page 63 of your resource manual._-- There you will find
a chart that displays similarities and differences in rieq4rements for:

present levels of performance

annual goal statements

short-L2rm objectives

criteria and evaluation procedures

initiation and .-3uration dates

special oduation

In your review of the chart; did you identify the foLlwing relationships1
If not, re-examine the chath

COMPONENT RELATIONSHIP

-;
Present Levels of School districts and HPS differ in the assessments and
Perfornence programs they conduct, out both the TFP_and the hab plan

incl :e assessments of present levels of student per-
formance.

ADDITIONAL INFORMATION:

An TEP's statements:

concentrate on educational performance

briefly summarize capabilities and skit' levels

;efer to curriculum categories such as "self-help"

vary in specificity and measalaility

" Ian's statements:
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COMPONENT RELATIONSHIP

Present Levels of
Performancei Cont. must be in readily understandable term

cite the assessment tools used (with some exceptions)

O describe behaviors and limits on funttiOning

AnhUal Goals Both IEPs and hab.planS specify annual goals; but in

different areas;

ADDITIONAL DUORMATION:

Annual goals on bbth plans:

Ensure adequate planning

o must reflect reasonable expectations for a student'S

perfbrmance Lt the end of one year

Indicate,_ ill areas or subjects (IEP) or measurement

categori -Maio plan)

stated in measurable (IEP) and behaVibtal (hab

plan) terms. Service goals; which desCribe Servic s

;such a ntal_excuus) rather than expected changes

in behacicr; are excptionr;

are not written in consistent feri.,at8

Short-term Whereas LEPs ,Jnd_ATP8 include short-term objective:.;

Objectives the hab_plan includes only annual goals and services

expected.

ADDITIONAL INPORMNTION:

Shcii:t-tezn obiectiveg for the TEP are stepb_t.,..- lead

tO,Iird the anr..;a1 goal; Me public sChoOl loplemonta-

ttcin plan and tr :;iT list skills_ia devPlopMeni:al

order. This helps personnel decide fi SedWnee of

insttion.

Criteria and TbQ ECS_And_ATP both must spec criteria for evalUA=

Evaluation tin. The ATP also specifiFs of mastery; re TFJ,
_ rrni14- c%;aluatiol
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COMPONENT RELATIONSHIP

Criteria and ADDITIONAL INFORMATION:
Evaluatioh
ProcedUres Cbnt. The criteria specified on_ an ATp_may include evalua7

tion_procedbres just as the initiation and expected
comnietion dates on he IEP are like the date of
mastery tb be specified on the ATP.

Initiation and
DuratEon Dates

The date education or training will begin is required
for both IEPs and ATPs. The ATP also requires a_
mastery date; which is like the expecte,i completion
date for an ATP.

Special Education Only the IEP requires statements of the anuunt of time
Regular Education the student will spend in different types of educa-
Vocational B-uca- tional programs.
tion

Sal-E4J4F

Write your answers to these cues:loos

on a separate sheet Check Your

answers with those that come after

the questions

1. The planning procedures for IEPs and hab plans follow the same cycle;
ffinit are the f,-)ur steps in this cycle?

School district A schedules meetings to eview_the.Ii.-,Ps for all of
their PMH students in April and May. S ool district B schedule:.

out the year; Which school district follows acceptable practice?;
these meetings for different PMH stuc-Aeqs from month to monththroughll
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a. School distridt A c. Both Al and B

b. School distridt B d. Neither A not B

3. Public school and Sunlarid Center staff decide to schedule IFP and

hab plan reviews to coincide. this good practice? why or why

not?

4. Which of the followilg statements &e correct?

a. The laws require that 'Sips be reviewed annually and semi-annually.

b. ICF/MRs must review their hab plans annually, semi-annually, and

quarterly.

c. HRS hab plans must be reviewed annually and semi-annually.

d. TEPs must be reviewed annually.

e. TEPs must oe reviewed quarterly.

f. ICF/NIR hab plans must be reviewed annually, quarterly, and

monthly.

5. For each 'component liSted below, write TRP; IP (Implementation

Plan) HP; or ATP on your paper to indicate wh3r:h plans include

the component.

a; Student identification inrmation

b. Annual goals

c Ulucational services to be provided

Ll. Related services to be provided

6. Residential placement

f. Instructional sequences tk be followed

q. Present levels of performance

h; St ort-term objectives

i.-Evaluation procedures

j; Classification as clevelopmentally disabled
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6. Virite 72; HP; or ATP on your paper to indicate the type of plan
shown;

a;

NAM::

LA,11-1. AREA:

PLAN

Inplementation Date

Projected Completion Datc

Habilitation Plan
c;bal

b.

Short Term Objective Service Provider
(Mamie and Title)

, laden[ Nae
S tudent
C urr rnt A. I gr.*.

EXCEPTIONAL CLOCA'.ON ASSICTOGY11,$): INITIATION
DATE

(Location Program ] OrBanlastlas / TV.)

MATED SERVICES:

EXTENT TO WHICH tTUDENT WILL PRATTrIPATE IN BASIC OR V.:ATIORAL
EDUCATION

Trkoject hoore/T of Liar Sobjact hoora/E of time

,,rrionr1 tdoratron

I ,e1,1 Id...cotton ___socular ___XAoptluo

ro ATTENJA.1..E AT LEP NIE7.0C:
LE4 l rarantt too ',It
Foienr(e1. Go.rdlan(o, car .../Togat. Prir.e,T1T---
itudttt
Taxo.hatia)--
.usluot,r(a)
:that

Sigratoro

A- '-LIPATED

Abtudi_otopitiori
inat

bATES
Initial 1LP
Cor1flt_IFP
IEP Route.;

PFR5OF RESPOwSIBLF

USE OF WIRT, BASIC COST FArTOR FOR F11L-TINF :TUDENTS:
(IpcIfy tap,1red pacIal otdo oervIceo, or 1., pponr)

T. SIgnotorr nte



SELF-CHECK EXERCISE

C.

1. Name

Matlsnq
J. Address

Guardian/
A. Next-of-Km_

7. Address
_

B. rxmary thsabllit%

Aut ism

7----Cerbral Palsy

DEekalIVAPHIC DATA

Current Date
Ned]lleSSe0 Date
Peassessd Date
psal,cted Full PC Dat-e-

SS,

4. Nedt-cald f

5. Date of Birth CA

County____

9. Secondary thsathIALY:

-Epilepsy

Hsqh DevAupmental Risk

Mental Petardet.on

ate-of-
Leqal Status

StIlestdency

Elithble for Servsres, .191, Florida Stotutes YesNo
public Law 9:-602 1, No

1:. ..octal work.,

11. HPC Chairperson

14. Current Restdence Type--

15. Recommended Restdence Types: 1.

.6. Authorized Level of Care: Optimal L_:=7 Interim -L21

foster Care Group and IIPC IC( /MR Level of Care

Moderate__

Inter, Stye
Level of Care

17. Approved [:=7 Derted 1L_]

VC Coordinator Datr

MODULE 3

II

Which statements describe 1.27ie major -:elationships betwean IEPsi hab

plans; and ATPs?

a; 5chool districts and HRS_agenciet have the same assessment pro-
cedures and instrUMencs for determining a student's present level

of performance.

b. The content areas for assessment are different for the :EP and

the hab plah because TEPsconcentrateoneducational performancvs.

While hab plans,concentrato on psychological-, medicali and other

.abi7itative categories.

c. Components of IEPs overlap with some,compcnsnts of hab plant and

ATP8.

d. TEPt ?%iid ATPs it dude short-term objectivet 26i the references'

subject or sk:-I areas:

11

e. LEPs; hab plans-, and ATPs all Tv:. 2al StateMerts that are

intended to exprnss re-esonable exitationt for the stuelent's

if
prrTJess in a 32-montli period.
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An to self-check:

1. (1)

(2)

(3)

(4)

2. c
3; Yes; Scheduling these meetings

together helps staffs coordinate
goals and objectives on the two
plans and reduces the number of
meetings for the student and
the student's family.

4; c; d; f

develop the plan;
implement;
review;
revise

5. a.

b.

c.

d.

e.

f.

g.

1E10, IP,
IEP, HP,
IEP, HP
IEP
HP
IP, ATP
IEP, HP

HP, ATP
ATP

h.

1.

IEP, IP,
IEP, HP

ATP

J.
k.

HP
IEP, HP

6. a.

b.

c.

ATP
IEP
HP

7 b; t; d; e

The last and possibly most important question that might have been added to
your self-check is: "How can a knowledge of service plan components help
teachers and other professionals ensure a PMH student's progress in educa-
tion and other life skills?

The following case example is a fictional representation of how one student's
services were improved through a sharing of information founu on service
plans;

GLORTA

Gloria is a 5-year-old ciil living in a large HRS residential facility. Her

movements are stiff_ancl_spastiei_and she 1 s in a reclining wheel chai:,
unable to care for her basic needs. She must be fed, toileted, and cazed
for by facilit personnel. She cannot speak, so she is lable to let any :.)f

her needs be knov.r-: to others. Gloria, however, will smjie and lac;th when-
ever her foster grandparent, a familiar staff m::mber, or her parents rye: to
visit het.

Gloria was born with cerebral pat!,y, a -11.sordr or injury to the brain that
affects the voluntarN control of her muscles; Because of the increasing
physical care that Gloria needed; her p,,.-rents felt that they could no 1.cmger
care for her adequately at home. Thus, siren she was 3 years oIdi they
placed her in the residential facility.

Gloria's parents have monitored her persondI care and progress on a regular
basis throughout the last 2 years. They attend the semi-annual and annual
hab plan meetings; which are required by the state facility. At these meet-
ings; Gloria's hab plan is reviewed and re,,ised; Gloria's current plan lists
hor nrinritv needs and those responsible for meeting those needs:



DOCUMENTS USED IN SERVICE PLANNING MODULE 3

1. self-care--unit staff

2. physical therapy--physicaI therapy Staff

3. medical needs -- medical staff

4. educational needs--public sehbbl Staff

At age 4; Gloria began school in a -cdMmunity7based, public pre-school pro-

gram_for the profoundly physically and mentally handicapped: Each year the

school has an I meeting which is Attended by Gloria's parents; a school

district representative; an HPS staff teacher; a physical thera-

pist; an occupational therapist; and a Speech therapist;_ Gloria's priority

educational goals for this year -are a toilet training program; a physical

therapy program to prevent_ further physical f)eformities; an oral musculature

program to increase_prbficienCy,in eating '-.11F;_and a speech therapy pro-

gram to develop basic and fohttiohal convt.

Each school term; Gldria'S teacher atten&.7 z;nnuaI hab plan review held

at the facility. At theSe teetitz; she .-vices facility staff with a copy

of Gloria's TFP and reviews Gloria's progress duruig the preceding year.

The teacher diScliSSOS Specific_IEP objeC.:ives anCi answers any questions re-

lated to Gloria'S public school program;

At this meeting, she reported that Gloria was responding to her toilet

r_-_----.vjram With the usi2 of a specially ac; 2ted toilet chair. The

that qloria's newskiII_ was being transferred to her living

%t through access to a similartoiIet chair. indicated that Gloria

had also improved her eating skills (she was_eating diced, instead of ground;

vegetables) and had_learned to indicate "yes" and "no" by looking at the

appropriate symbol attached to her arm chair.

After t*z: teacher's report; the hab_plan COMMittee determined which of

Glors new skills were being carried over to her living unit and reinforced

by facility staff.

At tie meeting_ the -.4/acher- learned that over the past_yeariGIoria had ex-

perienced an adthtional 10% teating_IOSSin her right_ear.__She was also

told that Gloria's congenital lutiq_disorder was requiring increased postural

drainage and that she had bebbbe allergic to any type_of_citrus juice._ The

teacher used this infOrMatibh_tb ensure that the school responded to Gloria's

particular health; safety; and ptc-amming needs;

;;MAY NOW TAXE YOUR POSTTEST AT STAlTS ON THE NEXI PAGE.
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On a separate sheet; answer these
questions without skipping back
through the module or locking ahead
to the answers. Then check your
answers with those that follow the
posttest to find out which parts
you should review; Review those
paiLs andi for related information
look in A Resource Manual for the

c?flpment and Evaluation of Spe-

-ial_Programsfor_Exceptioral
StV02wif-tz- \7r1 TTT-J. TntpvratienCy

Senzice__Plansfor_the Profoundly
Mentally handicap-:

1. What are the four basic steps in developing IEPs and hab plans?

2. Which plans require at least7
a. annual review?
b. semi-annual review? _

c. annual, quarterly, and monthly review?

3. When during the year may IEPs be revieWbd?

4. Generally, when are HRS habrians reviewed?

5. ICF /MRs often combine reviews of hab plans with revjews of

6. When changes in a client' hab plan are needed, the social wrrker
mu: -

7 Which plan outlines the instructional sequences to be followed in
achieving the short-term objectives listed on an IEP?

8. What is the significance of "Section C" of the hab plan?

9; Which of the following are required on b I nab plans?
a; annual goals
b. specific services to be provided
c. a time-line for the acoarnlishment of _Aectives _ _

d. Irtstructional or training ,Itrategies to be used ir' accomplishing
goals and objectis

10. The hab plan must indicate that a client has been classified as

11. The pUblic scnool implementation plan has/does not have a required
fOrMat.

12. Indicate whether each statement is true ("T") or false ("F").
TVP AriA tha hAh ml an of mm=PJ=n.F twDi
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b. An IEP lists only educational and related services._

c. An IEP includes sections on modicaL dental; and nursing

categories.
d. The long-term goals on TEPt and hab plans are both written to

eztend over a one-7year period.
e. An EP must include evaluation_ procedures.
f. The hab plan in-chid-et Statements of the amount of time a client

will sPend in different types of educational programs.
g. Service planS may include information not required by law.

h. ICF/MRs are mentioned on hab plans.
i. Both IEPt and hab plans must be signed by a parent or guardian.

j. The infOrMatiOn required for hab plans and IEPs overlap in some

areas.
k. HRS must provide all of the services listed on a client't hab

plan.
1. Only -the hab plan committee chairperson; the parent or

guatdian, and the client are required to sign the nab plan.

m. State and federal laws require that the educational categories

on an TEP and a hab plan be the same.

ANSWERS TO POSTTEST

1. (1) develop the plan; (2) implement; 1

(3) review; (4) revise
2. a. TEP; hab plan 2

b. Developmental Services hat plan;
c. ICF/MR hab plan

3. Any time; as long as an IEP it in effect at the

beginning of the school_yeat.
4. Flab plan reviews generally are scheduled as close 2

as possible to the anniversary date of the plan.

5; Active Treatment Plans 2

6; make an addendum to the hab plan. 2

7. The Implementation Plan 3

8; Section C lists measurement or skill areas 4

that a PMH student's educational program would

address (e.g.; basic academic skills, communication

skills, self7care skills). The public school IEP
relates to this section because it addresses the

student's educational skills;
a; b;
developmentally disabled
does not have
a. T
b. T
C.iF
d. T
O. T
f. F

4

3

3

3

3

3
30111'-.
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/11\11NTEIIS `11") POSTTEST; CON 1: OBJECTIVE

9; T
T

is T
j. T
k .

1. F
m.

3
;:3

3
4
3
3

4

89



'MODULE 4

OBJECTIVES

Recognize or recall:

1, The Anteractive_role of school and HRS districts in the educational

and hob planning process,

2 .names and features of alternative Whods of cooperative

3i The conditions under Which different methods would be appropriate,

4, The adyantages and diSddVantages of each method.

5. The requirements for iMOleMentation of ti different method's,

6, Practical methOdS_Of awning and scheduling that can be used to

. carry out the Methods of cooperative planning,

7, The contribution of cooperative aareements and data collection to

cooperative planningi

r.

-90-
RA
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QUESTIONS:

gn Check your knowledge about t710 PART-
NERS IN PLANNING objectives for Mod-
ule 4 by writing answers to the pre='
test questions on a separate_sheet.
heck -your answers against the ones

that follOw the text.

'rk the questions you missed and
use your results to decide Which
part of Mbdule 4 will require most
of your time and effort.

1. Which PMH childratli enrplling in public school
will already have a service plan?

2. How might school system personnel use informa-
tion on a new PMH student's hab plan?

3; Why is it important that personnel of school
districts; Imo; and ICF/MRs communicate on the
services they provide PMH students?

4. Under existing laws; rules:, and regulations,
which of the following methOds of cooperation
might a_school district and an MRS district
undertake?

a. One annual meeting -to produce a combined
hab plan.

b. One annual meeting to produce a separate IEP
and hab plan.

'No motings with cross-representation of
school district and HPS personnel; The
school district meeting would be held to
produce an IEP; the HRS.meeting to produce
a hab plan;

c; Two meetings to develop separate service
plans with the school district and IERS
e+ wring information about_student evalua-
tions, present-levelsi and peograms.

REFER1ENCE__PAGES'

96

96

96

97-98

97

97

97

97

5. Under Which of the following conditions would a 100-101,

joint_ meeting to develop one service plan be
feaSibie'

-91-
1 0 0
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a. A high percentage of a school district's
PMH_studentslive in HRS operated or HRS
VehdOted multi-bed facilities;

b. pWstude4ts live in a variety of settings
that include foster homes; group homes; and
multi-bed facilities.--

REFERENCE PAGES

100

c. Most PMH students receive limited FIRS 100

services and program.

d. Public school programs for PMT students 100

take place in one or several centers.

e. The school district employs staffing_ 101

specialists or program consultants who
chair planning meetings and_serve as
school district representatives.

f. School district representatives are not 101

administrators and ark not qualified to
ccaudt district resources.

g. SChbO1 district and FIRS philosophies and
purposes for service plans vary consider-

ably.

h. Both agencies' philosophies lead to the in-
clusion of behaviorally stated; measurable
goals and objectives on service plans.

'6 Which of the following methods would most likely
produce the least coordinated programs for PMH.
students?

a. One joint'meetingione joint service plan

b. One joint meeting/two service plans

c. Twoomeetings with cross representation/
two service plans

d. Two meetings with Shared information/
two service-plans

7. Which_of the following might be disadvantages
of a joint service plan meeting?

101

102-105

102-105

102-105

102-105

fi .
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a; Parents are intimidated I the large number

I of professionals present.

b. School.and HRS personnel have difficulty
scheduling the meeting at a mutually con-
venient time.

c. Parents are reci iired to attend.

d. School and HRS personnel have difficulty
Solving philosophical differences.

§. Which of the followiw might be disadvantages
. of two meetinggwith shared information?

a. Separate service plans may not be coordinated
or reflect the total services the student
is receiving;

b. Parents must attend-two meetings.

c. School districts and HRS have to provide
release time to personnel to attend the
meetings;

RETERENCE_PAGES_

102

102

102

102

105

105

d. Essential personnel do not attend. 105

e. School and HRS personnel do not communicate 105

changes in sery e plans.

Which of the_following coordination methods would
require the least amount of planning? The most?

a. One jOint meeting/one service pan'

b. One joint meeting/two service plans

c. TWO meetings with cross representation/two
service plans

d. TWO meetings with shared information/two
service plans

10. In which instances does Florida law require a_
written cooperative agreement between a school
district and an HRS district?

11. No statutes or agency regulations specify ways

?'t

-93-
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106-107

107

107-108

108

112
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that public school and HRS personneIareNtd_
collect-data. Considering the lack of legal
bases for data collection; which of the
following situations is most likely to

a. HRS and school systems collaborate_on data
collection procedures and use similar
methods;

b; HRS facility staffs and Schobl district
personnel systematically obllett_and share
data that are stated in measurable,
objective terms.

c; Public school_and HRS_Idets=nol use widely
varying methods of_data collection that
are not coordinated.

ANSWERS TO PRETEST QUESTIONS

REFERENCE PAGES

113

113

113

1. ThoSe_Whd are already clients of HRS Developmental Services

2. Tb;help determine the educational programs a stUdeht qualifies

fdt.
3. If they do not; the services the PMH student receives may be

fragmented, redundant; or mutually negating.
4. a; b; c; d
5. a; d; e; h
6. d
7. a; b; d
8. a; b; e
9. least planning --d; most plarininga

10; When one or more state -operated HRS residential facilities with

school-aged clients are ldtated in the school district.

11. c

-94-

103
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Objective 1: Recall_theinteractive role_of school and HRS districts
in the educational and hab planning process.

EXPLORATION, 1: Do sch001_and HRS personnel need to communicate
concerning services for 114H students?

1. What role do you play in the planning Of educational
services for PMH students? ,

2. that role do you play in the planning of habilitation
services for PMH Students?

3. Do you think that there is a connection between educa-
tion and the development of more independent living
for PMH students?

4. BoO different are the needs of each PMH student? Do
you believe that each student should have an
individual_ plan that addresses the student's needs?

5. What impact may the absence of_ccumunicationbetween
public school and HRSspersonnel have on the lives of
PMH students?

It should be obvious enough by nOW that local school districts and HRS
districts have major responsibilities for PMH students and have a great

impact on their lives; Most of the students who are HRS clients were HRS
clients before they reached - school age; How does this fact influence
the public school-HRS interactive role in planning?

=95=

104



NETFIODS.
NODULE 14

A PMH student enrolling in public schbbl may already have an

individual hab plan and may well have received educational services

through HRS.

The hab plan way already have been_reviewed and revised

several cycles of hab planning that generated extensive

about the PMH student.

School districts can use the information from HRS along

own data to determine the educational program for which

qualifies.

With comprehensive background information and new evaluation data,

school personnel can effectively plan the PMH student's educational

programs and services.

through
information

with their
a student

LOCAL SCHOOL SYSTEM

IEP areas of respon-
sibility for PMH
students: all educa-
tional and related
services

HRS

Hab plan areas of re-
sponsibility: total
client services

Ai'

XTAL SIUDkNIT

-96-

ATP areas of respon-
sibility: short-term
objectives and tech-
niques to be used in
reaching hab plan
goals

105'
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Whether you are a teacher;_a principal; ay. exceptional student education
administrator or coordinator; social worker; or parent; you have an
investment in the progress of PMH students and a role that involves you
in the complex requirements for planning' effective educational services
for PMH students;

Objective 2:. Recognize the names and featUreS of alternatiVe net
of cooperative planning;

Do you recall the different scheddles of reassessment for TFPs and hab
plans? Do you also recall the different settings of reviews?

IEPs are usually reviewed in schbol settings.

Flab plans are usually reviewed in_office settings, although
they may also be reviewed in residential or public school
settings.

plans,
_ _

r_ICF/MR hab plans, along with ATPs, are reviewed at the ICF/MR;

Three different service -plans and a variety of settings for reviews
emerge. A school -aged PMH- student who is also an HRS client will have at
least tWO service p]ans. Aschool-aged PMH student living in an ICF/MR
will have three service plans.

From this perspective alone, you might expect___ at leaSt three sepa-
rate meetings for reviewing service plans; Hut; because these plans
are intended for onestudenti you might also expect and meeting to de-
velop one_ an: Is the choice of separate meetings beneficial for the
student? Is one meeting bendficial for the student? Is it practical?

Let's simplify the problem and think of the ATP and hab plan re-
views as ore meeting (ICF/MR staffs typically review the two plans at
thesame time); then think of the public school TEP review as one meet=
ing. Now look over some possible options.

ONE MEETING TO PRODUCE

NliviimmiMpp-TWO SERVICE PLANS
(I EP and hab plan)

TWO MEETINGS WITH
TOCROSS REPRESENTATION

TWO MEETINGS WITH TO
SHARED INFORMATION ----7P-

ONE SERVICE PLAN

PRODUCE TWO SERVICE PLANS

PRODUCE TWO SERVICE PLANS
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You could probably think of other options, too. But these alternatives

are considered to beamonq the best choices for integrative planning

of public school IEPs and HRS hab plans. (see chapter 4 of A Resource

Manual for the Development and _Evaluation of Special Programs for Ex-

ceptional Students/ Vol. III -a: Interagency Service Plans for the Pro-.

faundly Mentally Handicapped.)

What are the principal_features of each method? make your own comparisons

fnom the following descriptions;

ONE MEETING
TO PRODUCE

TWO_MEETINGS WITH
CROSS REPRESENTATION
TO PRODUCE

ONE SERVICE PLAN

School and HRS participants
meet with parents, students,
and other appropriate persons
to create one service plan.

TWO SERVICE PLANS

School system and HRS parti0,-
ipants meet with parents, stu:-
dents, and other appropriate
persons; They develop one TEP
to meet school district re-
quirements and one hab plan to
meet HRS requirements.

THE IEP

The IEP meeting - includes HRS
representatives in additionto
pUblic_schO01 personnel, par-
ents, the student, and others;

THE HAB-PLAN

The hab plan-meeting includes
a public schooLrepresenta-
tive in addition to HRS partic-
ipants; parents; the student,
and others;
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1140 MEETINGS_ WITH
SHARED INFORMATION
TO PRODUCE

THE IEP

The IEP meeting includes public
school personnel, parents, the
student, and others. HRS per-
sonnel provide information to
public school staffs to help
them in planning the PMH stu-
dent's TRP;

THE FLAB

The hab plan meeting includes
1M participants, parents, the
student,- and others;. School
district personnel provide in-
formation to HRS personnel to
help them in planning the hab
plan and the ATP.

Which of these methods has the most appeal for your situation?

Objective 3: Recognize the conditions under which different methods would be
appropriate,

Different conditions require different approaches to planning; Thd
following chart presents various conditions and indicates appropriate me-
thbds of cooperation (indicated with a%7) _and methods- that may not work -as
well for -each condition (left blank). Before you look at the chart; make
a list of four columns on a separate sheet of paper with the following
headings:

1-I 1-2 2X-2, 21-2

-99=
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The numbers that head the our columns represent the four methods

of planning suggested in this module:

1-1 = O11 meeting/one plan

1-2 = One meeting/two plans

2X-2 = Tao meetings with cross representation/two plans

21-2 = Two meetings with Shared information/two plans

In each column; keep, a tally of the number_ of checks_( ) on the folleWing

chart that match the conditions in your _district- For example; if a

high percentage of your school distriet'S PMH students are housed in HRS

or vendor-operated multi-bed fadilities, your paper would be marked like

this:

1=1 1-2 2X=2 21-2

If this condition does het apply to your district; you would Make no tally

marks;

RESIDENCE OF
STUDENTS_ AND
AMOUNT OF_
HRS SERVICES

TYPES OF
PROGRAMS

CONDITIONS

METHODS

2X=2 21-2

A high percentage of a school district's PMH
___

students liVe 'in HRS operated or HRS vendored

multi-bed facilities.

V 4
PMH students live in a variety of Settings that

include foster homes; group homes; and MUlt1=bed

facilities;

A maJoritv of the PMH students receive limited HRS

services and Programs.
4

PUbliC school programs for PMH students take Place

In one or several centers,

F9-1 programs take place in a variety of OUblic

school settings thrOUghOut the district;
4 d
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ROLE OF
SCHOOL
DISTRICT
REPRESENTA-
TIVE

AGENCY
PHILOSOPM/
REQUIREMENTS

CONDITIONS
METHODS

1-1 1-2 2X-21-2

The school district eMPIOYS staffing speciolistsor

program consultants who chair planning meetings

and serve as school district representatives,

_

i
,School district representatives are not adminis-

trators and are not authorized to commit district

resources;
4 ,s,'

Both agencies' philosophies lead to the inclusion

Of behaviorallY stated, measurable goals and

objectives on service plans; S N)(

Sth001 district and HRS requirements for service

plan information differ slightly;
=sj(

4
School district and HRS Ohilosoodhies and purposes

j
for service plans vary considerably;

t-

Objective 4: Recognize the advantages and disadvantages of each method.

Once you have examined the different conditions_ that suggest different
methods, you will want to examine some of the advantages and disadvantages
of each method.

FirSt,_ you will find clues to help you Make more effective use of the
method or Methods that seem appropriate for your district.

Second, you may prefer the advantages of a method that does not yet fit
the conditions'in your district. You may want to explore some possible
ways to_change the conditions or ways to modify a method to make it fit the
conditions in your district.

Carefully study the following advantages and disadvantages of each method
for students and parents, the school district, and the HRS district; As
you read, make notes about the advantages and disadvantages that are im-
portant to you and consider whether anything could be done to reduce the
number of-disadvantages you find.

-101-
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ONE MEETING/ONE SERVICE PLAN

ADVTTAGES

For students
and parents

Fbt the school
district

For the FIRS
district

Documentation of COM=
plete program offering_
to meet the needS of the
student

Improved communication
between school districts
andrHRS agencies regard-
ing programs for a given
student

Fewer meetings

An opportunity for
parents to talk with
all service providers
at one time and to get
an overview of the
total service plan for
their son or daughter

to An opportunity to
develop a "total ser-
vice plan" for each
student

An IEP that address-
es all the student's
services in detail

Fewer meetings (if
school representatives
attend hab plan meet=
ings)

Opportunities to im-
prove communication with
other Service. partici-
pants

An opportunity to
develop a "total
service plan" for
each .client

A hab plan that_ad-
dreasea all the Cli-
ent's services in de-
tail

Fewer meetings (if
HRS telitesentatives
attend IEP meetings)

do Opportunities to
improvecommunication
with other service
participants

DISADVANTAGES

Possible intiMi=_
dation at_the service
plan meeting caused
by the participatiOn
of a large number of
professionals

Difficulties in sched-
uling meetings with HRS
at mutually convenient
times;

Creation of a lengthy
service plan containing
infOrMatiOn considered
to bendh=eSSOntial to
the diStrict

Difficulties in resolv-
ing philosophical dif-
ferences

-102-

Difficulties it
scheduling_neetings
with sc1Ol personnel
at mutually conve-
nient times

Creation of a lengthy
service plan contain-
ing non =essential in
formation

Difficulties in re-
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differences
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ONE MEETING/TWO SERVICE PLANS

ADVANTAGES

For students
and parents

For the school
district

For the HRS
district

reduced posS, oili-
.. ties for conflIC-ting pro-

grams

Improved communication
with agencies

Fewer meetings

An opportunity to
talk with service pro-
viders together

Service plans tail-
ored to accommodate
school district philos-
ophy and requirements

Fewer meetings. (if
school representatives
also_attend hab plan
meetings)

Opportunities for
cooperative planning
With HRS and HRS
vendors

Service plans tail-
ored to HRS philos-
ophy and requirements

Per meetings (if
HRS representatives
also_attend IEP
meetings)

Opportunities for
cooperative planning
with public school
personnel

DISADVANTAGES

Possible intimidation
by the large number of
professionals present

Possible confusion re-
garding the provision
of services represented
on separate service
plans

Difficulties in sched-
uling meetings with HRS
at mutually convenient'.
times

Possible lack of coor-
dination following the
meeting

Difficulties in
scheduling meetings
with public school-
personnel at_mutually
convenient times

Possible lack of
coordinationfollow-
ing the meeting
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TIND MEETINGS WITH CROSS REPRESENTATION/TWO SERVICE PLANS

ADVANTAGES

Fdt students
and patents

For the school
district

For the HRS
district

opportunitieS fdt
cooperatiVe planning
with school and HRS
personnel

Less intimidation
than in a larger,
joint meeting

Service plans
specific to the needs
of the school dis-
trict

Logistical arrange=
meats that are easily
handled

Latitude in the
selection Of the school
district representative

Service_plans that
meet the specific
needs of the HRS
district

Logistical ar-
rangements that are
easily handled

DISADVANTAGES

0- Attendance requested
at two meetings

Separate documents
that may not reflect
the total_services
to the student

Potential ladk of
coordinaticin and
continuity Of pro-
grams

Possible confusion
regarding the pro-
vision of sef-vices
represented an
Separate service plans

41).The need to provide
release time for
personnel to attend
the HRS Meeting and
the added cost of pro-
viding_release tine

TEA and Hab plan
meetings that may be
scheduled too close
together or too far
apart

Failure of UPS X0-=
presentatives to
attend IEP meetings

Delayed receipt of
current hab plan

Delayed or no cam -
munication regarding
revisions to current
hab plan

=404-

toThe need to pro-
vide release_tiMe
for personnel_tb
attend the public_
schobl_meeting and
the added cost of
providing release
time

Hab plan and IEP
meetings that may be
Scheduled too close
together or too far
apart

Failure Of public
school representa=
tines to attend the
hab plan meeting

Delayed receipt of

Delayed or ho ooari-

munication regarding
revisions to current
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TWO MEETINGS WITH SHARED INFORMATION/TWO SERVICE PLANS

ADVANTAGES

For students
and parents

For the school
district

For the FIRS
district

Opportunities to
participate in the
planning activities
of each agency

Less intimidation
than in a larger;
joint meeting

Service plans specific
to the needs of school
district

Logistical arrangements
that are easily handled

Latitude in the selec-
tion of the school
district representative

Service plans that
et the specific

needs of HRS

Logistical arrange-
ments that are easily
handled

DISADVANTAGES

Attendance re-
quired at two
meetings

Separate documents
that may_not reflect
the total services
of the student

Possible confusion
regarding the pro-
vision of services
represented on
separate service
plans

Potential lack of
coordination and
continuity of pro-

grams

IEP and hab plan
meetings that may be
scheduled too close
together or too far
apart

Delayed receipt of
current hab plan

Delayed or no com-
munication regarding
revisions to current
hab plans

Hab plan and IEP
meetings that may be
scheduled too close
together or too far
apart

Delayed receipt of
current Is

Delayed or no com-
munication regarding
revisions to current
IBMs
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Obiective 5: Ret0OniZO the requirements -for imlementation of the different

methods,

Did you 'decide which advantages_and disadvantages are most important to you?

Do you -have a better idea now of the method you mould like to see applied in

your setting? If you_haVe dedided on an appropriate meihod, you will still

face some implementation probleMS. If you have not yet decided on an apprO=

priate method, considering same of the implementation problems you face may

help you make your final dediSiOn.

On a separate sheet of paper, repeat the same column headings you used

earlier;

1-1 1-2 2X-2! 21-2

Thi time, keep_track of the number of implementation problems you believe

cou d be handled in your district to permit effective implementation of each

method. Use the following charts, which summarize the major implementation

requirements for each method, as a guide.

ONE MEETING/ONE SERVICE PLAN

PREMEETING Concentrated planning required.

ACTIVITIES
School system and HRS must analyze legal and auditing re-

quirements and develop procedures to ensure compliance.

Both agencies must consider: (1) quallficationS required for
chairperson

(2) whi5 will participate
(3) time - frames. to be used for

developing, implementing,
and monitoring the service
plan

MEETING Substantial ddordination required;

ACTIVITIES
ParticipantS' comments and observations must be analyzed and

synthesized into one document to meet the needs of two groups

of professionals.

Good management and direction of the meeting are critical for

success.
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ONE MEETING/ONE SERVICE PLAN

POSTMEETING Each agency implements the joint plan according to its own
ACTIVITIES rulatory,guidelines.

Each agency must consider the other agency's unique require-
ments to ensure that one agency's activities will not im-
pinge upon those of the other.

ONE MEETIN/TWO SERVICE PLANS

PWMEETING Concentrated planning required.

School district and HRSToersonnel must communicate regularly
and select chairpersons for the meeting.

The chairpersons must plan the meeting and devise ways that
information will be shared.

ACTIVITTP5

MEETING
ACTIVITTP.s

Participants--

==discuss the student's needs and services;

--develop a total service plan that designates service re-
sponsibilities of each agency; and

develop an IEP and a hab plan.

POSTMEETING Each agency follows its awn implementation procedures;
ACTIVITIES

Schbbl and HRS personnel communicate frequently on program
delivery.

TWO MEETINGS WITH CROSS REPRESENTATION TWO SERVICE PLANS

PREMEETING Each agency selects representatives to attend the meeting
ACTIVITIES of the other agency;

The representatives arrange a mutually agreeable time and
and location for each service plan meeting.

MEETING School district and HRS representatives attend their own
ACTIVITIES and the other agency's meeting.

11
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TWO MEETINGS WITH REPRESENTAT: N/TWO SERVICE PLANS

MEETING
ACTIVITIES,
CONT..

41

RepresentatiVeg Share assessment informatiOn; along with

reports on the student's background and progress.

4 EaCh representative informs the other agency of the programs

and services the student is receiving.

POST FETING
ACTIVITTFS

School district and HRS personnel frequently communicate

regarding the student's,prokresS.

TKO MEETINGS WITH SHARED INFORMATION/740 SERVICE PLANS

PREMEETING
ACTIVITIES

The school district and FIRS exchange service plans currently

in effect; -

Each agency reviews bOth service plans;

Each agency schedUleg its own service plan meeting.

MEETING
ACTIVITIES

Each agency conducts its own service plan meeting.

to Meeting participants review both Service plans and complete

the service plan of their agency.

POSTMEETING School digttict and HRS personnel frequently communicate

ACTIVITIES regarding the student's progress.

Another issue related to implementation is the participants who are required

or invited to attend the service plan reviews; For one meeting; the gchbbl

and HRS district must invite:

the student's parent(s)

the student; if appropriate

the student's teachers; therapists;

and other direct care service
providers

el a schbbl district representative

a school district staff tether
knowledgeable_ of evaluation pro-
cedures (for initial service plan
meeting)

the hab plan committee chairperson

the social worker assigned to the
student's case

others at the discretion of bbth
agencies or the parents

all Service providers (for ICF/MR
clients)
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For twb meetings with
should include:

cross-representation, participants at the meetings

T FR review

a school district representative

an HPS representative

the student's parents

the student, if appropriate
A

the student's teacher(s)

a staff person knoWledgedbIe
of evaluation procedures_
(for initial 'MP meeting)

Others at the_discretion of the
parents and the schOO1 district

Hab plan review

the hab plan committee
chairperson

the HRS social worker
to the student's case

assigned

a_school district representa-
tive

direct service providers

a nurse representing the_
medical professionals and all
Other service providers (fOr'
ICF/MRresidents)

When two meetings are held and written information shared between the two
agencies, the participants at the IEP review would not include an HRS repre-
sentative, nor would the hab plan review include a representative of the
school district.

Did you decide that your district could handle most of the types of implemen-
tation problems for the models you selected? If not, you may want to con-,

sider one of the other methods.

Objective 6: Recognize practical methOds of planning_and_scheduling that
.can be used to carry out the methOds of cooperative planning.

Concentrated planning is essential fOr implementing the one meeting/one ser-
vice plan method and the one meeting/two service plans method of cooperation;

jiBefore meetings are held, decision-takers:from both agencies should hold a
planning conference at Which they designate times for the entire series of
meetings and Make a-formal commitment to follow the schedule they have set;
Meetings involving pUblic school adMinistrators and staff may need to be
scheduled befbre or after school hours. In addition; the group will also

to:

Determine who will chair the service plan meetings
(CO-chairpersons may be appropriate);
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_ Determine_infOrMation required and the individuals

responsible fOr oontributing this information._
SiMilaritieSvdifferences, and nuances ofreqUited
information should be discussed so that the service

plan meetings_fbdus on information that is beneficial

and purposeful for each agency:

4 Inform meeting participants of information requirements,
the forms) to be used, and their repotting assignments;

o Decide on the form or forMs to be used andtheinforma-

tibn to be recorded; Develop or collect these forms and

haVe them ready for each meeting.

COmplete as much of the identifying information on the

form(s) (the student's name, address, program, social

Security number, Medicaid number, and so forth) as

possible.

4 Determine procedures for the release of staff to attend

the service pIah meetings. School districts may be able

to use P.L. 94-142 or P.L. 89-313 funds to hire substituteS

for teachers who attend meetings scheduled during school

hours.

Before joint meetings_ icoMbined nservice sessions for agency staffs

can help both groups become aware of cairLent philbabphical trends within

their own_and the other agency. Such gatherings also allow individuals to

discuss differences_ in philosophies and dedide how tb_handle differences in

approaches -and points of view; Designated participants in the service plan

meetings will also benefit from joint inservice training that helps them

deVelbp Skills in writing goals and objectives that meet the requirements of

booth agencies.

Developing a single plan also requireS Substantial coordination during the

Service plan meeting, since participants'_ comments and observations_muSt be

analyzed and synthesized into one document designed to meet the needs of, two

groups of professionals. An effective plan can be produced only if meeting,

activities are well managed and directed. Each meeting should_start promptly

and end on time and the chairperSons should be capable of facilitating dis-

cussions, reaching conclusionS, and making recommendations regarding program-

ming: TO help the parent feel more comfortable and willing to participate,

the chairpersons should:

1. Pair the parent with someone who will explain what is

happening, if this becomes necessary. This_person

should be prepared to act as the parent's advocate

when needed.

2. Use name or desk tags and have participants' introduce

themselves.
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3 Avoid the use of jargon and explain terms that the
parent may not know;

4. Talk to to parent and ask participants to do the same;
\

5. Ask the parent for his or her opinion when appropriate.

One or more persons should be designated to record information discussed by
participants. To ensure group consensus on what is being recorded, the chair-
persons should ask that this information be read to the group at frequent
'intervals;

TO help ensure postmeeting coordination, co-chairpersons of the service plan
meeting and agency administrators will want to:

1; Establish a communication system among public schbol
teachers, agency administrators, and appropriate HPS
direct care staff;

2. MOnicor the communication system between the_agencies so
that problems or needs for changes can be quickly detected.

3. Determine hoW periOdic documentation of the.student's
press will be acoomplithed. PrOcedures should address the
purpose, frequency, format, and exchange of this documenta-
tibn.

4. Determine which program modifications can be Lade by
teachers and HRS training level staff; decide which
changes need administrative approval and which ones need
team meetings.

5. Schedule periodic, face-to-face meetings'among teachers
and HRS direct care staff to discuss students' progress,
communication problems, and program concerns.

These suggestions Should help you decide on an appropriate method of coopera-
tion for your local situation. You may also want to examine the checklists
on pages 83-94 of your resource manual. These checklists give you discrete
steps_to accomplish for_ each methad. Pages 66-82 of the resource manual
also describe the 4_methods_of cooperation in a slightly different way. The
approach taken in the manual may help you understand each method and select
one that is appropriate for your situation.

You may also foresee some obstacles that have not been covered in this module.
If so, you may want to make a list of these obstacles and bring them up for
discussion with others in your school district so that you may either solve
the problems or modify the method you have chosen;
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Objective 7; Recognize the_contribUtion of cooperative agreements and data

collection to -k:ooperative planning;

How can you ensure and enhance agency gooppratien foir service planning?

Same schbOl districts and HRS districts have established one or both of the

following:

foial and informal ;cooperative agreements

I formal aid infor,a1 systems for shaling data on student progress, informa-

tion on educational and training programs, and Methodologies

coopotative Agreements

Chapter 79-184;_foo requ:Les
cooperative agreements between
HRS and school districts in
which HRS residential facilitieS
arc. located; These agreements
nay be written in any format and
district school boards and UPS
districts arefree to_negotiate
duties, responsibilities, and
procedures; Typically, a bb=
operative agreement will contain
three sections:

Section onedescribes what the
sLhobl board_will provide and
be responsible for;

Section two details what HRS
will provide and be responsible
for;

Section three lists mutual
provisions;

Section_Two:_qRS

COOPERATIVE
AGREEMENT

Section One:

School Board
Responsibilities

Florida school districts serving residents of state-operated residential

facilities have such agreements with the appropriate HRS diStridtS. These'

agreements have been negotiated primarily by school district Exceptional

Student Education adMiinistrators; public school principals, arid-- facility

staff; They generally define each agency's role and responsibilities in

providing, services but vary in detail;

What kinds of statements might be included in such cooperative aqr

See pages 96-98 in your resource manual for examples;

Less formal agreements may also help the two agencies implementdoopera ive

_procedures. They may address the same topics as formal agreements and inClOde

' details for attendance of

--
persbhbel at staffingg and_other meetings, locations

and times of meetings, and procedures for handling field trips; tardiness and

absence;
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Informal agreements through simple Conversations are also a convenient and
effectiveway.to establish cooperative agreements. Individuals can work-out
procedures for coordinating goals and objectives; methodologies; behavior ;"

management; and other elements of a student's education; training; and care.
For examples of verbal agreements; refer to pages 99-100 of your resource
manual.

DATA COLLECTION AND SHARING

Teachers; therapists; and other professionals who work with PMH students fre-
quently use checklists or other forms to collect data on student progress;
What are the legal requirements and for data collection? The following dia-
gram shows theselegal requirements and their impact on data collection systems.

AGENCY REQUIREMENTS FOR STUDENT /CLIENT DATA COLLECTION

ERS-laR/MRSPUBLIC SCHOOL SYSTEM

NO statutes or DOE
regulations address
classroom data
collection;
Responsibilities for
developing data
collection systems
typically rest with
individual princi-
pals and teachers.

RESULT: Widely
varying methods of
data collection.

HRS DEVELOPMENTAL
SERVICES

NO statutes or HRS
;regulations require
training specialists
to collect data in a
specific way.
Facility requirements
vary. Annual moni-
toring is conducted;

RESULT: Widely
varying_methods of
data collection.

RUle 10D=30.16(6);
FAC requires
"documented evidence
of consistently
applied /training
activities." Each
ICF/NRydevelops its
own sYstem of'data
collection and the
consistency;_of_
reporting is.. moni-
tored by teams from
the HRS Office of
Licensure and Certi-
fication.

RESULT: Systematic
collection and
reporting of data
stated in measurable;
Objective terms.

Often programming procedures will also vary and affect the types of -data
collected. Do you ranter the examples of conflicting physical and occupa-
tional.- therapies from Module 1? .Let's look at those again along with
several more. For each situation, ask yourself "What might the data on
student progress show ?"
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A public School teacher is teaching a student to

feed himself. HRS facility staff are feeding the

student.

4 An HRS occupational therapist uses a special technique

to decrease a student's tongue thrUSting. The student's

teacher uses tongue thrust as a motor imitation task.

An HES occupational therapist uses cut-out cups to

decrease the_suck-swallow response in a student. The

Public school occupational therapist uses a straw

bottle to encourage sucking and swalloWing.

These are just a few examples of conflicts that can interfere with effective

data collection and olanning_for FMB students. Others_can also occur; For

examplei what happens to a student's progress and the data Showing this pro-

gress when:

4 The_hab plan and the IEP list radically different

goals for a particular skill area* such as self-care?

4 HRS and school district staffS dd not develop mutually

reinforcing short-term objectives to net annual goals?

4 Staffs use conflicting methods to reach short -term

objectives and annual goals?

Individuals working With the same student never meet to

discuss goalsi objectives, methodologiesi program

rationalesi and data collection?

How can your school district respond to these problems? One way is to expand

communication; Some sdhool and HRS districts use these methods:

School and -FIRS staff members hold periodic_conferences on

students at the school or at another mutually acceptable

locatibh.

Teachers provide ICF/MR staff _with narrative progress

reports on students who live in the ICF/MR.

o School and FIRS personnel: periodically exchange information

and data either verbally Or in writing.

4 Public school therapists visit their BPS opunterpartsi and

vice versa. They use thege visits to discuss students
ninthods; activitiesi
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allow individuals to discuss methodologies, data collection,
and data sharing.

You have many options for building:more effective planning systems for the
education and development of PMH_students. You may also think of other
options it presented in this module or in your- companion resource manual.
BUt you do have choices. You db_ have_ a lot_of freedom_within the constraints
Of the legal requirements faded by schbbl districts and HRS. S-oi good hick
in your planning for PMH students.

SELF=-CHECK EXERCISE

Write your answers to these questions
on a separate sheet. Check your
answers with those that come after
the questions,

is The role of public school personnel in the development and imple-
mentation of Moos and hab plans is complex. _Which of the follow-
ing would be most likely tb encourage student progress?

a. Teachers and therapists consider only the student's academic
Skill levels in planning the educational services for the
student.

b. PUblic school staff obtain information about a student's needs,
care, and services from HRS and use this information to help
them plan the educational services for a PMH student.

c. School personnel who work with a PMH student participate in
meetings to change goals and objectives on a student's TEP.

d. Public school teachers and therapists keep data records on
student progress for use in writing annual goals and short -teen
objectives;

2; For each of the following statements, write 171, 2X-2, or

2I-2-on your paper to indicate which coordination method applies.
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b. Bbth agencies participate in concentrated pteMeeting coordina-

tion. At the service plan meeting, participants develop -one

dOCUMent that meets the needs of both agencies. Each agency

itplements the plan according to its own requirements.

C. Ptemeeting activities include the_selettiOn of co-chairpersons;

At the meeting; a total service_ plan -is first developed; then

a public school IEP and an HRS hab plan.

d. Each agency selects representatiVeS tb attend the meeting of

the -other agency; Both school_diSttiCt and HRS staff members

attend their own and the othet'S_Meeting. After the meeting,

school district and HRS personnel frequently commuincate re-

garding the student's progress.

3; For each condition listed_belOW, write 1-1; 1-2; 2X-2; or 2172 tb

indicate which model(s) might best be used under that condition.

a; A highpercentage_of a school district's PMH students liVe in

HRS-operated or HRS-vendored multi-bed facilities.

b. PMH students live in a variety of settings that include foster

hdeMeS, group homes, and multi-bed facilitieS.

c. A majority of PMH students receive limited HRS services and

programs. -

d. Public school programs for PMH studentS are held in one or

several centers.

O. Educational programs for PMH StUdentS_take place in a variety

of public school settings thtbughOtt the district.

_ ___.

f. The school district employs staffing specialists or program
consultants who chair IEP Meetings and serve as school district

representatives.

g. School district representatives are not administrators and are

not authcitied to commit district resources;

h; Both agencies' philOSOphies lead to the inclusion Of_behavior-

ally stated, measurable goals and objectives on service plans.

i. School diStrict and HRS requirements for service plan informa-

tion differ Slightly.

i. School district and HRS philosophies and purposes for service
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4. For each advantage listed below, write 1-1, 1-2, 2X-2; or 21-2 to
indicate the method(s) most likely to produce that advantage.

a; An opportunity to develop a "total" service plan for the
student;

b; Face-to-face contact between school and HRS personnel.

c. Fewer meetings for the student's parents;

d. Easily handled logistical arrangements;

e. HRS_hab plans and public school IEPs meet the specific needs of
each agency.

f. The development of a non-contradictory program for the student.

,

g. Opportunities for school district and HRS staff to cooperatively
plan a PMH student's program.

5. Write 1-1; 1-2; 2X-2, or 21-2 to indicate which method(s) of
cooperation would be most likely.to produce the following dis-
advantages.

a. Parents may be intimidated by the large number of professionals
who attend the meeting.

b. The school district and HRS may find it difficult to schedule
meetings at mutually agreeable times;

c; Each agency may not receive the other's service plan in time
for its review.

d. The school district must provide release time for teachers or
other school personnel to attend the meeting.

e. NO face-to-face communication between school district and HRS
personnel takes place.

f. 'MP and hab plan goals may not be complementary or may conflict.

g. School system or HRS representatives may not be able to attend
meetings.

h. Philosophical differences may cause conflicts.

6. Which of the following represent practical methods for planning
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all agencies serving the student.

b; Notif y appropriate persons in both agencies when the service

plans need filiddifitation.

c. Once the service plans for a student have been level
communidate needs for changes only to the parents.

d. Review annual goals and other information provided on the

student'S TRP and hab plan.

7. cdopotativ,e; agreements between school district and BPS personnel

may be in the form of

a. cooperative agreements

b. letters of agreement

C. verbal agreements

d. formalized; written agreements

8. Which of the following issues are usually addressed in cooperative

agreements?

a. responsibilities of the School board

b. responsibilities of FIRS

c. attendance of personnel at meetings

d. teaching and training methods and activities

9. HOW does the sharing of data on PMH students' progress help in

planning services for the student?

It doesn't help because school diStriCt and FIRS requirements

are so different.

b. It can reveal discrepancies in teaching procedures that may

affect the student's progress.

c. It can help schbbl di-Strict and HRS staff r ize a heedtb

expand communication on PMH students.
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Answers to Mbdule 4 self-check:

1. b 5. a. 1-1; 1=2
2. a. 21=2 b. 1=1; 1=2; 2X=2

Li. 1-1 c. 21=2
c. 1-2 a. 1=1-. 1=2; 2X=2
d. 2X-2 O. 21=.2

3. a. 1-1; 1-2 f. 21-2
b. 2X-2 g. 1-1; 1-2; 2X-2
c. 21-2 h. 1-1; 1-2; 2X-2
d. 1-1; 1-2; 21-2 6. a; b; d
e. 2X-2; 21-2 7. a; b; c; d
f. 1-1; 1-2; 21-2 8. a; b; c
g. 2X-2; 21-2 9. b;
h. 1-1; 21-2
i. 1 -1; 2X-2
j. 21-2

4. a. 1-1
b. 1-1; 1-2; 2X -2

c. 1-1; 1-2
d. 21-2
e. 1=2; 2X- 2;.21 =2

f. 1=1; 1-2
g. 1=1; 1=2; 2.X=2
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Finally; the most important question you might have answered in the self-

check for Mbdule 4 iS;_"HOW will the thorough impleMentatiOn of an appropri-

ate method of cooperative planning affectsPMH students? YOU already know

the answer--

THIS

NOT THIS

YOU MAY NOW TA1 THE REAL-LIFE TEST_FOR_MODULE 4 BY WORKING ON BUILDINGA

MORE 11-FECTIVE MODEL FOR COOPERATIVE PLANNING IN YOUR OWN SCHOOL DISTRICT.
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