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This trainer's guide was developed_and written by the Interagency Development
Project; a Title VI -B project awarded to the Lebn_Cbunty School Ward by_the-
Florida Department pf Education; Bureau of Edudation fOr EXceptiopal students.

The funding period for the grant began JUly 1; 1981 and dnded'June 30,_1983.
The project had three major goals for the tWb=year grant period: firSt,_to
study interagency coordination of service planS fOr School-aged profoundly
mentally handicapped (PMH) students in Florida; second, to identify_praCtices
for agency coordination; and thirdi_to deVeldp a resource manual and oomple-
brntary training materials for Florida 6-ducat-bit interested in improving
interagency coordination of service plans fOr PMH students.

The resource manual; entitled A Resource MantialfOrthe-DeVelopitent and Eval-
uation of ltr A'S -V

Service Plans for the Profouraly-14001WidiCapped, and the two pUblica-
tions that make up PARTNERS IN_PLANNING training materials (this trainer's
guide and the participant's manual) have been developed_ to better acquaint_
personnel of public schbols 4401the Departffient Of Health and Rehabilitative
SerVices (HRS)mith the spatutes,--rules,,.and regulations on which service
planS are based. All three_publicationS,describe the service plans usedLbyti
loCAl_sdhool_diStridtS and HRS end- suggest ways in which local agencies may -e

rdinate_the development and impleimentation of these tents: Using
fetent fOrMatS, the resource manual and training materials provide infor-

matibn on the agencies that_setve PMH students, the legal- -bases for service
plans, berVide_plan dOCUtentti and methods for coordinating planning; The
resource maaal and the PARTNERS IN PLANNING training materials may be used
independent) or in conjunction for group training;

SE" A%

Use of this trainer's guide

The _information_in this trainer's guide is intended for the use of group
leaders who want to provide training on the development of interagency service
plans per of public schools; HRS, and other community ,Agencies;
Sdhool district superintendents, exceptional student education administrators
:and supervisors, school principals; teadhersi. and other public school personnel
involved in coordinating educational services with HPS can benefit from group
training that addresses the development and coordination of interagency __

service plans; The information in the resource manual; this trainer's guide,
ad the PARTNERS IN P .14A participapt's manual can also help HPS personnel

understand the p - Dzs local sdhpol:dittridts use to provide edUdational

services; The tatuto bases' for service planning and the alternatives for

coordination 4,11 d sugge_ ways in which botH' agencies might adjust leiCal
policies and p =ures to encourage and enhance cooperatIve, efforts.

.The PARTNERS IN PLANNING participant's manual_contains a complete set of
materials for self-paced study; Miietrainer's_guide provides instructions
on'how to conduct a group session In_makingtheir presentations-t:group
leaders Should use:these notes along 'with the transparencies,:handouts, case
studies; and answer keys fouhd in the appendixes of this guide. Before their
presentations; trainers Should alSo study thetinformation provided in the
participant's manual for PARTNERS IN PLANNING and prepare answers for each of

-1-



the questions ,suggested in this guide. Supplertentary information can be found
in the companion publication already mentioned, A__Besource Manual for

.ands . a "%cm - Ea .- tional Students .VoL.
Interagency Sexy 2. IL Handicapped.
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PARTICIPANTS IN SERVICE PLANNING MODULE 1

DISPLAY
TranSpaeney 1: PARTNERS
IN PLANNING

DISPLAY
Transparency 2: Cbver
illustration of PMH

-,students

DISTRIBUTE
Handout 1: Questions

WAIT, while participants
read

EXPLAIN:
1. The title PARTNERS IN PLANNING was chosen to ex-

press the legal-andpractical responsibilities
of local school Systems and the Department of_

Health and Rehabilitative services (HRS).in plan=-

ning edudatiOnal Services for Profoundly Mentally

Handicapped (PMH) students;

FIRS and public schobl service plans go by
different namesi are affected by different laws;
and have different purposes.

3; PMH students are referred to by-different names,

0 depending on'theagency.

4. PARTNERS IN PLANNING is the product of cooper-
ation between the DOE, HRS; and the -Leon
County,Schbel District. Teachers, trainers, ade
ministrators, therapists; social workers, pa-
rents_priVate consultants, and many others
contributed information and expertise tb this

project.

5. PMHStOdents include the full range of school-
aged children and youth from age 5 through 18.

6. These students come from different ethnic and
social backgroundSs and live in a variety of en-

vironments.

7. The roles played by locakschool districts and

HRS in planning services' fqr these students are

defined in a complex set .bf laws, regUlations,
and rules;

EXPLAIN:
.

1. The major objectives of this training Will_an-

swer the qbestions in HandbUt 1. Answers to

these questions will olatAy_00- Proce8g and
methods that school and HRS districts can use
to develop interagency service plans;

Participants are to.use Handout 1 as their own
checklist- for finding answers asJ.hey work
through the PARTNERS IN PLANNINGprogram;

-3-
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PARTICIPANTS IN SER4ICE PLAWNG

WRITE
answers on board, flip
chart, or transparency
as they are given

WRITE
S. 228.051, F.S.
SHER 6A-6.30

WRITE
answers on board, flip
chart, or transparency,
as -thee are given

OBJECTIVE -1: Recognize which students are classified
as iSrofoundly mentally handicapped (PMH).

LAIN:

The first module concentrates on participants in the
planning of services for PMH students;

ASK:

I. What are the characteristics of PMH studentS?

2. For educational purposes, what other categories
are mentally handicapped students divided into?

3; What must Florida's local school districts pro-
vide for all mentally handicapped students?

OBJECTIYE__2-: Recognize which students receive
services from local school districts
and HRS.

EXPLAIN:

1. Florida Iaw requires that all sdhbol districts
provide special educational programs for excep-
tionl studentsfrom age 5 through age. 18.

The law [S. 228.0413 ankState Bbard of Educa-
tion Rule [6A-6.30). _inClfide the following in
the exceptional stOdent4category:

- -mentally handicapped_
-- speech and language impaired
--hearing impaired_
--visually_impaired
- 7physically impair
--emotionally,handicapted
--specific learning disabled
== gifted.

ASK:

1. Which PMH students receive servicesfrom local
school districts and HRS?

Ask other questions to proutivt the correct answers,
such as "rich age group?" and "Wry do these
students qualify for HRS services?" If partici-
pants don't give the:Correct answers, simply
write down and explain each answer;

-4-
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PARTICIPANTS IN SERVICE RACING MODULE 1

DISPLAY
Transparency 3: Chart
of age categories

WRITE
list of terms used by
schbol diStridt8 and
HRS

EXPLAIN:

I. Sdhool diStridtS MU St serve exceptional students
that ate school -aged (between, the ages of 5 and

I8). Florida jaw [S. 232.01, F.S.] also permits
sdhool districts to extend their Programs to
students beyond the mandated ages to include
students beldW age 5 and above age 18: Thus
the exact ages _of Students in the "school-aged"
category vary from School district to school

district.

2. PMH studentS algo qualify_as developmentally
aisabled under state and federal laWs and may
receive HRS services._ Thus, both HRS and school

districtS serve PMH students that are "sdhool-
Aged."

OBJECTIVE 3: Recognize the different terms agencies
Use to refer to PMH students;

ASK:

1. what are some of the terms you have heard used

to describe PMH students?

2. ASIc other prompting questions to get answers
from the group. If answers are not volunteered,
give and explain each answer;

3. Which terms are generally used by local school
districts and the DOE? by HRS?

EXPLAIN:

1. Different terminology tends come from state
and federal laws, regulatidn, , and rules.

2. School districts use theSe terms:

3;

-- Exceptional student
--Profoundly mentally handicapped
--Profoundly handicapped (PH)

HRS uses these terms:

--Developmentally digabled
--Mentally_retatded_
Profoundly mentally retarded
7-Developmental Services Client'

13



PARTICIPANTS IN SERVICE RIMING MODULE I

CEOECTIVE 4: Recognize the different home environ-
ments of PMH students;

EXPLAIN:

Local school districts serve PMH students who come
from various types of home environments.

ASK:

WRITE I. What different types of home environments cap PMH
different home students come from? If participants do not_name
environments as they all of the possible home environments; complete
are listed the list and explain why these_environments must

also to included (See pages 9-11 of the partici-
pant's manual);

EXPTAIN:

1. The different -types of HRS residential facilities
where PMH students may live_(Emphasize the special
construction of cluster ICF/MRs).

2. PMH students from Tallahassee and otiando Sunland
Centers are gradually_being transferred to cluster
ICF/MRs all over Florida. This type of- resident-
ial facility will play an increasing role in the
lives of PMH students.

ASK:

1. What types of residential facilities for PMH stu-
dents does your school district have?

2. Does your district have one or more cluster facili-
ties? Are any planned for your district?

OBJEICTIVE__5: Recognize the different types of service
plans for PMH students;

EXPL1LIN:

Both HRS and local school districts may serve school-
aged PMH students; but they use different service
plans; These plans have different names and different
purposes;

ASK:

1. Whatever name we give a service plan; hdW would
you describe one? (open discussion)

-6- 14



PARTICIPANTS IN SERVICE PLANNING MODULE I

2. What makes a service plan individualized? (con-
tinue discussion)

WRITE 3. What is Ale name of the pUblic spool service
names of service plans plan? HRS service plan? (If names are not VOl=

as they are mentioned unteeredi write Individual Educational Program
(IEP) and habilitation (halo) pl!n.)

EXPULIN:

1; Definition of TEP and hab'plan.

WRITE 2. Implementation plans and Active Treatment Plant
"Implementation Plan" (AOPS) and how they are used.
by IEP and "Active
Treatment Plan" by had
plan"

WRITE
local school district

OBJECTIVE 6: Recognize hoW local school systems,
the DOE,, and HRS are organized to meet
the needt of PMH stUdents.

EXPLAIN:

Local SChbOl dittticts are_organized in different ways
and these organizations affect the.way TEPS and pro-
grams fbr PMH students are developed and implemented;

ASK:

WRITE 1. What are some ways that school districts may make

participant responses decisions about_ programs for PMH students? Jopen

- discussion). If participants do not specifically
vane "school - based ", "central office-basedi" or
"shared decision making;" list these and explain
the characteristics of each;

WRITE
"COE"

2. Who_provides technical assistance for PMH stu-
dentt at the state level?

WRITE 3. What does "BEES" stall for?

"RFY.S"
What does "BEES" do?

EXPLFLIN :

1. BEES is an acronym for the Bureau of EducatiOn or
Exceptional students.

2. BEES provides leadership for the development and
evaluation of special programs for exceptional
students.

15



PARTICIPANTS IN SERVICE PLANNING NrBULE 1

WiqTE 3.

--Program'Development
--Program Review and \
Evaluation

--Program_ ervices
--Resourcd Management

4.

5.

6.

WRITE
HRS Developmental
Servide8

haS 4 sections: Program Development; Program
ieW and EVqluation; Program Services; and Re-

=source Management. _(See page 7 of the resource
manual or_page 14 ofrthe participant's manual for
a description of sections and responsibilities;)

ASK:

The responsibilities of each section.
1

The role of'FDLRS (Florida Diagnostic and Learn-
ing Resources SysteM).

IV

LOCalSCh0.01 districts must submittheir district
procedures for serving exceptional students to
BEES each year.

1. How does your school district serve PMH students?
(open discussion)

2. How -many PMH students do you ha in Ur Schobl?

3. Where do these students live?

4. Which of the three basic management systems dOOS
your school district use to develop TF.Ps for PMH

students?

5. Who is most responsible for---z

a. identifying exceptional stOdentS?
b. developing appropriate programs.

developing prbcedures fOr exceptional
student education?
creating diStritt policy for exceptional
student education?

6. Have you_reSd all_or part of your district pro-
dedures_document_for exceptional student educa-
tiOn? Where would you find a copy?

7. Who prepares this document for your school dis-
trict?

. In your district; which teims are used to refer
to PMH students? Do different agencies use .

different tams?

EXPLAIN:

1. The Developmental Services Program within HRS is

-8-
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PAIRMNAWIN-SERVICE PLANNING MODULEi

responsible for coordinating services tb_children
and adults who are developmentally disabled.

DISTRIBUTE Handout 2:
Services provided by
Developmental Services

WAIT while participants
read

%BITE_
Sbcial worker/case
manager

WRITE
Other service 121/pgralTS:
-Children's Medical
Services
-Economi Services
--Medicaid Services

2. Just as BEES serves other exceptionalstpdents in
addition to PMH students; HRS' Developmental
Services Program also serves people WhOhave dis-
abilities other than retardation--such as cerebral
palsy and epilepsy.

3: _Our,primary_interest is in those Developrental
Services clients Whip are also students in our
classrooms.

Developmental services offers a number of differ-
ent services to qualified clients. Notice the
items marked with arrows. PMH students are most
likely to receive these services.

The services that,a Developmental Services client
is_gualified to receive will be listed on the
client's hob plan. After the ab plan is
developed, a Developmental Services social worker
becomes that client's case manager and is re-;

_risible for seeing that needed services awe pro-
vided._ Developmental Services calls this pro-
cesS its Case management System;

6; Developmental Services is just one of_10 Ser-
vice programs that HRS provides for eligible
clients. Three other HRS programs that may serve.
PMH students are Childten's.MOdical Services
(cms), Economic Services, and Medicaid
Services.

ASK:

1. How many PMH students in your school are clients
of Developmental Services?

2; What other HRS services do these students receive?

3; How do these services support and reinforce
what PMH students are learning in school?

4; Which HRS services do you think help the educa-
tional growth of your PMH students? Why? (10

over HRS services listed on handout 2).

. How does your sChool's educational program for
PMH students support and reinforce services they
receive from HRS?

-9-
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PARTICIPANTS IN SERV I CL FIANN I Nb

4

'DISPLAY
Transparency 4: Holistic
vs. Fragmented

DISPLAY
Transparency 5: :Chart
of
needs

DISTRIBUTE
Handbut 3: Module 1
Self--check

6. :What are the names of HRS social workers as-

signed to the PMH stu ts Who are also clients

of Develogtental SerViceS?

OFDPIQT1VE_7: Recognize the need for joint plannihg
and delivery of services to PMH StU=
dents; i.

EXPLAIN:

Local school districts and HRS deliver services to
many of. the same children and youth. Both_systems en-.

courage the holistic development of these individuals.

Because of differences in agency responsibilities,
116wver, development is often fragmented.

ASK:

1: When do the services of PMH. stUdents need to be
coordinated? (Point out age groups_and agency
responsibilities on transparency 5.)

2; Car6coordinating the- services of local school
districts and HRS make areal difference in the
lives of PMH students? (open discussion)

READ:

The text of case study 1, "Andrew:" (see appendix C)

ASK:

A

1. Were services: for.Andrewtotally coordinated
partially coordinated; or uncoordinated? (o

discussion)

. What probable effect did this have on Andrew's
development?

3. How might Andrew's situation have been improved?

SELF:21:071Limz:ReISE

EXPLAIN:

The self check exercise is for yokitoikeep for your
own review of Module 1, but we Willo,over.theian'
swers as a group..

-10-



PARTICIPANTS INSLRVICE-PLANNINb

ASK:

1.4'ea-ch question aloild

(

2. prampting questions to get the answers thAt
appear in the answer key for Nbdu1e 1 (Set
Appendix D)

I



DISPLAY,
Transparency 6: Map
of Florida indicating
HRS and school dis-
tricts

WRITE
school DistriCtS:

--Teachers

==Principals

--SOperintendent

Sdhool Board

.=-11)0E (legal require-

ments)

ruvrifilb rurc rrn uvui

dir
CEUECTIVELI: Recognize differences in the organi-

zational structures of local school
:districts and HRS districts.

EXPLAIN:
a

;rk

Nbduld 2 concentrates on the leqal and agency re-

quirements that affect service_ for FMB stu-

dents; First, howeVer, We will examine some differ-

ences in the organizational structures of local

school districts and BPS districts. Finally; we will

- look at some of the=thing8,8ChoOl and HRS personnel

can 'do, to coordinate services and still net all

of their legal obligations.

ASK::

-1. What is the difference in the geographic strUC=

ture of school and FIRS districts?

How many HRS districtsare there?

3. Which HRS district serves the mostschool dis-

tricts? The least?

4. Which HRS district serves your school district?

5. Hicit4 many other school districts does thiS BPS

dittriCt serve?

6. Where is the headquarters for this HRS dittridt?

7. When an HRS district serves,a large number of

School districts; what coordination pioblemS

might you expect? (open discussion)

E<PLAIN:

1. For local school districts; the school board
generally determdnes policy hndprocedures.
Teachers report to principalgrf indivi
schools, who report to the superintend
the school board. The school board ensures
that the school district is complying with State

Board of Education rules.

-12-



JIHIU RUL:CW f1111/ RI-UUL/11 I I I a_

WRITE
HRS Districts:
--District Staff/

--Direct Services.SUper -
visors

Nit

Coordinator

--Dittrict adtinittratbr

1/
--Assistant Secretary

for HRS

--HRS SeCtetaty

--Governor

4 .

WRITE
--Education of
handicapped ttudentt

--Services to the
developmentally disabled

"HRS residential
facilitiet

=---=Client services in

ICF/MRs

4

2; HES1istricts are part of a more centraliZed
temi_with the headquarters in Tallahatsee

determining match of the policy_ for the 11 HRS
districts; District staff 16eMbeks report to
Direct Services Supervisors or Program Super=
visors; PkOgram'Supervisors_repott to the
Program Coordinator or the Disttict,Adminittra-
tor; The District AdMihistrator reports to the
Assistant Secretary of HRS, Who reports to the
Secretary; The HRS Secretary repottt to the
Governor;

3. Our laws created these separate organizationalC,,
structures, and these ttructures tend to Support

separate communication patterns.

OBJECTIVE 2: Recognize state and federal require-
ments for service plans and service
plan reviews.

EXPLAIN:

1.. Federal laws and regulations may lead to the
creation or nevi -'on of state laws and rules;

adi
State laws and es are also developed without
federal laws_ regulations as a basis; When
new federal laws affect state laws, our legis-
lature may amend our statutes to comply with
the new federal riwuireMents;

2. When we talk aboutgervices for PMH studentsi _3
we must consider all of the state and federal'
laws; rules and regulations for:

6

--the education of handicapped students_
- - services to the developmentally disabled
--HRS retidential facilities
- -Client services in ICF /MRS

-13-



JIMILJIL,J RUU.), PIM -174UULJ1 I aViN ose

WRITE
P:L. = Public Law .

= Florida Statutes
CFR = COde of Federal

Regulations
FAC = Florida

Administrative
Code

SEER = State Board of
Edycation Rule

S. = Section of state
law

§ = Section of federal
law

WAIT for participant
responses and then
WRITE
P.L. 94=142

WRIT for partici
responses and then
WRITE
P.L. 95-602

3. Different abbreviations_are used fbr different
laws, rules, and regulations. Here are
you need to knoW:

--P.L. = Public law
F.S. = Florida StatuteS
--CFR = Code of Federal Regulations
--FAC = Florida Administrative Code
--SBER = State Board of Education Rule

= Section of state law
= Section of federal law

some

These abbreviations will often be used as we
lrefer to_the various legal bases for service

plans and service plan reviews.

ASK:

1. Which federal
develop IEP8?

DISPLAY
Transparency 7:
Legal requirements for
service plans and
service plan reviews

aw requires that school stems

. Which federal law requires that FIRS develop
habilitation plans?

EXPLAIN:

1. Federal regulations also require that residents
of ICF/NRs have a "written plan Of care."

2. State and federal laws require that certain
people attend service plan meetings and that
"the plans be reviewed periodically.

ASK:
S

I. Other questions to elicit information displayed
on Transparency 7, such as "Who is legally re-
quired to attend a hab plan meeting?"

2. Which requirements are miler for School diS-
tricts, FRS, and ICS' /

Which requirements are different? From this

-14-
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DISPLAY
Tiansparency 8:__Legal
requirements for
service plan contents

DISPLAY
Transparency 9:
Relationship of service
plans,

small samplei which:
most requireneuLs?

IDCPIJVIN:

WouId'you gess has the

1. State and federal laws, rules; and regulations I

also indicate What each service plan must con-
tain.

2.

ASK:

ed contents of'IBPs; flab plans; and Indi=
ual Plans.of Care (Pbint out elements on

Transparendy 8)

01. What do all three

2. Which plan must

3. Which plan con
environment of the

4 Other Questions to prompt identification of
service plan contents.

have to have?

a. standard fcirmat?

ed with the residential
vidua ?

EXPLAIN:

1. School districts
both use one servi
the Developmental
Active Treatment P1

MRS DeVelopmental Services
plan; but ICF /MRS use two:
ices hab plan and an
(UP).

Both
but in

and'the ATP relate to the hab plan;_
ffe ent ways:.

a) The s uca lona' and related ser-

*
vices. A h plan its all servicesa_De-.
'velopmental Servi06 ient should redeiveN..,

Because public schoolsi not HRS;_provide edt.
ucational services; HR5_personnel must know
what is inan IEP to indicate the educational.

4 goals and services on the hablplan.
k

b) The ATP relateerto the hab plan much like
the public sdhool.impIementation plan to the
EP; It is[used in ICF/MRs=to*prescribe the

methods Staff will use to meet the annual
goals listed on the client's hab plan;



STANFES, RULES, AND REGULATION5-.

WRITE
ch4tet 10D-38, S
FAC=7ICF/MR"
regulations for
Florida

DISTRIXBUTE
Handout 4:
Gtpssary ofterms

WAIT
'While participants
read

-4

ASK: t

1. DO all PMH students have an ATP?

DO all PMH students-who live in an 1CF/MR
Have a hab plan?s'

3 'Which service plans would PMH students living
iri group or fosterhcmes have ,..

4. 140W many PMH students in your School have h.ib
plans? ATPS? S

How would you expect goals for "educationi".hab-
ilitation;" and "active treabment" to be (a)
similar and interactive ?. kb): different and con-

ffIcting? (open discussion)

EXPLAIN:
N
There are federal and State regulations for the
licensure and certification of ICF1MRs._ Chapter-
10D-38 of the Florida AdministratiVe Cbde sets the
requirements for-INCF/MRS,operatincrin Florida. ThiS
rule interprets federal regulations_ for ICP/MRS. HRS
contracts with ICF/MRs for residential Services and
encourages the use of these facilitieS fbt HRS
clients:

OBJECTIVE 3: Recognize legal terms found in state
and federal laws, rules, and regula-
tions related to services for PMH stu-
dents.

DCPLAIN:

TO work together, schO01 and HRS personnel need to
have a clear understanding of the legal and agency
terMS tOth_IUSe in discussing services to students and

clients. Keep this list of the' moSt common terms
and add any others that you learn diw-i// this train-
,
ing.

ASK:

1; Which teirus are used by school personnel? by
HRS? by ICF/MRs?

-16- 1
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2. HaVe participants indicate in the mergin of their
handout, SD (for SChOOLdiStrict);'HRS0 or
ICF/MR for the,,agency_using the term

0

WRITE as column
headings:
--harmonious

-- unrelated

WRITE
--contents_
--review
--participants
--reevaluation
--participation by
personnel outside
the agency

3. Other qUeStiOn8 designed to encourage-study of .

the definitions, such as, 'Which other disorders
are included ini.the category of 'developmentally
disabled' ?"

oa.fEcrivE 4:

EXPLAIN:

Recognize possiblities for agency-_
000rdination of service plans and
service plan reviews;

So far; this nodule has shown that school
tricts and HRS districts--

.1--are organized in different ways
--have different responsibilities
--use different terms when referring to

for the same individuals
--respond to different laws; rules; and

lations

ASK:

dis-

servide-s:

regula-

1. Considering these factors; would you expect ser-
vices for PMH students to be harmonious; con7
flicting; or unrelated? (open discussibin and
write examples participants give under each term)

To help us determine Whqt_is_alldWed, we need to com-
° pare requirements for such things as service plan_re-

views; participants;:_reevaluatiOn8, written reports;
and contents of service plans and see where any con-
flicts occur.

DISPLAY
Transparencies 10 and
10A: Legal requirements
for service plans and
service plan reviews

ASK: .

1. 'Which of the legal requirements on this chart are
the same?

;.
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2. Which woUldcause Con& CtS?

3. AccOrding_to this chart-, What could school diS-
and HPS districts do to_give more contin-

uity to service planning for PMH students?

Ask_other probing.questionithat require par7
ticipants to think about cdordihation

such as "DO the laws allow personnel out-___
side an agency to participate in annual reviews?"

EXPLAIN:

DISPLAY Many.possibilities for improvir service planning
Transparency 11: exist.
"Free" options

4

READ ALQUO

Options.listed on Transparency 11.-

ASK:

How many of'these options are feasible in your
school district? (allow participants to expreS8
views on the options and their feasibility for
their situation.)

EXPLAIN:

WRITE The most irrpottaht pay-off of the coordination of
"What i the pay- service plans is for each PMH student.
off?"

READ:

The text of case study 2, "Jeremy." (see appendix C)

ASK:

1. In Jeremy's case-, Why was coordination so im-
portant?

2. What_things_could_ have gone wrong -if Jeremy's
services had not been coordinated?

3. Which of the coordination procedures were le-
gally required?

Which of the coordination procedures would you
agree to? (open discussion)

-18-
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STATUTM-RULIVREGULATICWiiii MODULE 2

5.. Ask other pranpting- questions that_ encourage
participants_ to consider the need for coord-
inating services for PM students living in ICF/

MRs

SELF-CHEK EXERCISE

EXPLAIN

DISTRIBUTE The self check exercise if for you to keep for your

Handout 5: own review of Module 2, but we will go over the

Mbdule 2 answers as a group.

SeIf-check

ASK:

f:tech question aloud

2. prompting questions to get the answers that
appear in the answer key for Module 2.
(see appendix D)

=-19=



MODULE 3
INTENTS USED FOR SERVICE PLANNING

WRITE
Develop -->Irrplement

plan

Revise < Review

WRITE as column head-
ings: IEP, HRS hab
plan, ICF/MR hab plan

%IR= under IEP:
annually

WRITE under HRS hab
plan: annually, semi-
annually:

OlkIECITLVE-1: Recognize the planning processes for
IEPs and hak plans.

1. Mbdule 3 presents in more detail the components

of IEPs, hab plans, and MPs. It also Summarizes
the planning process for IEPs and hab plans and

points out differences in the number of service

plan reviews and the scheduling,of these reviews.

2. Although IEPS and hab plans are used for differ-

ent purposes by different agencies, the proce-

dures each agency used follow the same cycle.

ASK:

1. If planning AS the first step in developing a
service pkani what is the next step?

Continue to ask questions about each step until
participants have ident4fi6d this 4-step process:

laevelop --->IrrpIement
their plan

Revise 4------Review

EXPLAIN:

Bee cause_ different_ agencies carry out these procedures

. and follow different regulations, the exact process-

----6SuSed and schedules for these procedures may be

different. The cycle, however, is the same.

OBJECTIVE 2: Recognize differences in the number of

required service plan Lwviews.

WRITE under ICF/MR.hab
plan: annually, quarterly;
monthly

ASK:

I. Do you remiember the different requirements for

service plan reviews?

Haw often does an IEP have to be reviewed?

3. How often does an HRS hab plan have to be re-

viewed?

How often does an ICF/MR hab plan have to be re-

viewed?

EXPIAIN:

1. In Addition to these differences, there are dif=

ferenceS_in the ways that these reviews are

scheduled. IEP reviews may be scheduled any

-20-



DOWINROIED FOR SERVICE PLANNING 'MODULE 3

time during the calendar year or at the anni-
versary date of the IEP. Whatever the date of
the review, an IEP must be in, effect at the be-
ginning of the school year.

WRITE in hab plan
column: annual review- -
anniversary date of plan;
semi-annual review-six
months after initiation
of plan

WRITE by monthly in
ICF/MR hab plan.
column: QMRP

WRITE by quarterly:
team review

WRITE by annually:
all staff and outside
service providers

1. When are mo reviews conducted in your:- school?

2. Who usually participates in these reviews?

3. What arrangements are made to prepare for
these meetings?

ECPLIsaN:

1. Annual reviews of hab plans generally are Sche-
duled close to the anniversary date of the laSt
review. The semi-annual reviews generally are
held six months after the initiation date of
the hab plan. Because clients can enter the
Developmental Services Program at any time,

-annual and semi-annual reviews occur every month.

2. In ICF/MRs the QMRP (the professional responsi-
ble for the management of a client's programs),
must review each client's hab plan everY month.
Every 3 months, a team of ICF/MR staff members
must review both plans. Annually, all ICF/MR
staff and outside service providers must meet
to review both plans.

ASK:

1. aAre hab plan meetings for your PMH studgnts
held at the school or somewhere else?

2. Does anyone from the school go to the meet-
ings? Why or why not?

3. Do any of your students have ICF /?4 hab plans?

4. Does your school have copies of hab plans for
your PMH students? Why or why not?

OBJECTIVE 3: Recognize components of the different
service plans;

-21-
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ASK:

WRITE 1. Wbuld having a_knowledge of a PMH student'S IEP

Benefits of Sharing and hab plan benefit the student's teadhet and

the student? (open discussion)

LIST 2. ASk other probing questions that help partici=

Benefits that__ pants see the benefits of each agency--knowing

participants identify what is in the other's plan, such_as "What if

a child has an allergy to orange juice or dairy:
products? How would a teacher find that out?"
and"Whyis it important. that teadher8 knOW the t

special medical needs of their StudentS?"

DISPLAY
Transparency
TFP, page 1

DISPLAY
Ttansparency 13:
IEP, page 2

EXPLAIN:

1. To coordinate and use informatiOn On IEPs and
hab plans, school personnel first need to
recognize the elements of each plan and haw they

relate.

ASK:

I. What is the purpose of an IEP? (open discussion)

2. Midi Of these legal requirements are on the
first page?

-- present level of performance
- zannUal goals
- - short -term objectives
== specific educational services to be provi

-- related' services to be provided
==date services will begin
-,=duration of services
==Objective criteria
- -evaluation procedures and schedules
--attendance by school district representative
parent(s); student, teacher, and evaluatidh
specialist

3. Which legally required components appear on the

second page?

4. Wbuld a student's IEP be two pages, or more than

two? Why?

5; How is your distritewS'IEP different from the

sample?

-22-
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EXPLAIN:

VODULE-5

DISPLAY The HRS tiab plan is a service planning document

Transparency 14: that specifies goals and Services for Developmental

Flab plan, page 1 ServiceS clients. These are based on a client's
needs identified_ through_ assessment and evaluation;
The first page_ of theJhab plan contains basic in-
formation About the client.

ASK:

POINT OUT 1. On the first page, where is the statement of the

items as they client's eligibility for services?

are identified
2. Item 8 lists 5 types of disability. All of

these come under what term? (answer: develop-

mental disability)

3. Other questions that help participants identify
information requireddon page 1.

DISPLAY
Transparency 15:
Hab plan, page 2

DISPLAY
Transparency 16:
Hab plan, Certif ICAte
of Eligibility page

EXPLAIN:

The second page of the hab plan indicateS that
certain assessments have been completed. It also
addresses a specific type of residential place-
ment.

AMC :

1. What assessments appear on page 2?

2; What type of retidential placement is addressed?

3. What are the different types of these residen-
tial facilitieS?

4. Which type_ do you suppose would serve PMH
Student8 who need the most physical and medical
Attention? (answer: Developmental/Medical)

4

EXPLAIN:

iThe next page of the hab plan determines the client'S
eligibility to be classified as developmentally
disabled under federal law.

ASK:

'1. Questions that help participants.identify
ments and haw they reflect legal requirements

-23-=
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DISPLAY
Ttansparency17:
Hab plan, page C
with measurement
categories indicated

IN T OUT:

Each measurement
category on
the evaluation/goals

page

=fropuLE:3
of P.L. 4,-602.

EXPLAIN:

the evaluation/goals page is,th "heart k of .the

hab plan, because it lists a clienEls ev aluations
and present levels of perf5fiance irf\spec4ic'
areas.

READ:

/Measurement categories shown on transpalrendy 16

EXPLAIN:

The information on an
the hab plan.

relates to this- page of

ASK:

'1; Which measurement
acategory woad an educational

program relate to? (answer: Sedtion C)

2. is an IEP divided into the same measurement
categories as ion C? Why or whybot?

3. Does your school district measure and krite
goals for any of the smile skill areas as those
listed under Section C?

)EXPLAIN:

FMS regards' section C as the educational part of
the hab plan.

ASK:

1. Who fills out section C"of a ha6 plan if the
public schools are puuvidingthe educational
program for a client? (answer: HRS,staff
typically ask schools to provide a copy of the
student's IEP which they attach to the hab
plan and reference on the evaluation /goals

Pdge )

2. For a school-aged client, how would HRS know
what to put in section C? (answer: _'FIRS staff

would have to get this information from public
school personnel.)

-24=.
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WRITE
DMD--)Implementatiori
Plan

Under InAnetnentation
Plan, "Instructional
steps°

WRITE
plan--)ATP

WRITE
under ATP
"training methods
and activities°

F

3. What might HRS use as a substitute for section
C? (answer; a copy of the student's public
School IEP.)

4. Dods your School provide"HRS with a copy of a
PMH student's IEP every year? Why or why not?
(open discussion)

5. What Use Would an IEP be to I hab plan oammit -
tee?

. What use would a hab plan be to a student's
teacher, therapist, and other service pro-
viders?

7. Ask other probing questions that encourage par=
ticipants to-recognize the importance of
sharing service plans.

EXPLAIN:

After an IEP is developed, teachers use the annual
goals and short-term objectives on the IEP to
develop an implementation plan for the Student.
This plan outlines the instructional sequences or
steps to be used in achieving the Short=term
objectives on.the IEP. The implementation plan
has no required format, and teachers and therapists
usually construct their own forms.

EXPLUN:

A PMH stUdent who lives dn an ICF/MR will also have

'an Active Treatment Plan, or ATP. This plan has
basically the same purpose as an implementation
plan. Each service provider nust develop an ATP
that liSta short -term goals and the training meth -`

ods arid activities the person will use to net
the goals on the.hab plan.

Like implementation plans, Allos are standard
ized, although Developmental Services has recom=
'vended a format for ICF/MRs to use.'

.. ASK:

1. et" are IEP S like hab plans? If participants

't give aarrect answers, syply write

=-25=
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WRITE
Implementation
Plan/ATP and

:similaritig
identified by
participants.

RE-DISPLAY
Transparency 7:
Legal requirements
for service plans
and service plan
reviews

MULE

down and explain that each Mus-incluie:

- -Annual goals for student or client progress
--Specific services to be provided
- -A time-line for accomplishing goals and

objectives.
Each must also:
--be developed by an interdisciplinary tam
- -be reviewed at least annually k

2. Haw is an implementation plan like an ATP? .If
participants do not give correct answers, sim-
ply writq that both- -
- -are devieloped by the professionals serving
the student (teacher, therapist, direct-
care service provider, etc.)

- -are based on the goals and objectives in
their respective service plans

- -outline instructional strategies and activ-_-

ties to be used to achieve annual goals and
short-term objective

OBJECTIVE 4: Recognize relationships among the
different service plans for PMH
students.

EXPLAIN:

A Short review of legal requirements for mss, hab
plans, and the "Individual Plan of Care" for IFYNRs
will point =out similarities and differences be-
tween the documents.

ASK:

1. Questions about the content of IEP0,-hab
plans,'implementation plans, and ATPS. If
participants do not readily identify simi-
larities and differences, simply point these
out.

2. Haw can a knowledge of the different components
of the IEP and hab plan help teachers and
other professionals ensure a P141 student's
progress in education and other life skills?
(open discussion)

READ:

The text of ease study 3, "Gloria" appe7.ndiX C)
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DISTRIBUTE
Handout 6: Module 3
Self-check

4

ASK:

1. Why was it important that the professionals
working with.Gloria know information in both
the IEP and the hab plan?

2. What could have happened if they had not shared
this knowledge?

3. Howdid sharing the information on the service
plans help ensure Gloria's progress?

SELF-CHECK EXERCISE

Pte:
The self-check exercise is for you to keep for your
own review of Mbdule 3, but we will go. over each
question as a group.

ASK

1. each question aloud

2. prompting questions to get the answers that
appear in the answer key for Module 3 (see

appendix D)
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MODULE_4
METHODS FOR COOPERATIVE PLANNING

WRITE
Combihed IEP/hab
plan and advantages_
n..nlioned by partiCi=
pants

Total
Student

REDISPLAY
Transparency :

Holistic vs.
Fragmented

DBOECTIVE_1: Recall the interactive role of school
and BPS districts in the educational
and hab planning

EXPLAIN:
process.

1. Module 4 takes a look at fbur methodS of coopera-
tive planning that focus on the development of
service plans and annual meetings to review
these service plans. It also points out the
contribution that cooperative agreements and
data sharing carrmaRe to the development of any
of the four methoda.

2. Local sdhool dittrict8 and HRS districts have
major responsibilities for PMH students and thus
a great impact on their lives.

ASK:

1. Do y612 believe that each f04 student should have
an individual plan that addresses the student's

needs? '(open discussion)

2. What -might be some advantages of having a com-
bined IEP and hab plan?

3. What impact may the absence of communication be-
tween school district and HRS personnel have_ca
the development of Pt"UI students? (continue dis=

cussion)

EXPLAIN:

1. The IEP, the hab plan, the implementation plan,

and the ATP all contribute to the develoment of

the total student.

ASK:

I. What is the probable result when theseEplans are
not coordinated? Aototal student, or one who is

fragmented?

EXPLAIN:

1. Whatever your role in working with FMB students,

:"-\
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%BITE
participants'
observations as
they are mentioned

SITE
PMH stUdeht--
one plan /two plans/
three plans

f

t..

ASK :

you have an investment in ,the progress of P?41
students and a role that involves you in the
complex requirements for planning effective ser-
vices;

Maiiy of the PMH studentg enrolling in public
school will be clients of HRS. The child
will already have a hab plan and may have
received educational services through HB.C. The
hab plan may already have been reviewed and re-
vised through several cycles of hab planning that
generated extensive infration about the PMH
student.

How dothese facts influence the school district-
HRS interactive role in planning? (open dis-
cussion)

OBJECTIVE 2: Reoolinize the names and features of
alternative methods of cooperative
Planning.

EXPLAIN:

School=aged PMH students, can have one, two, or three
service plans.

ASK:

.1. When would a PMH'student have only one service
plan? Twig? Three?

2. How many meetings would you expect to have when
a stlident has two plans? Three plans?

Might you also expect to have one meeting to
develop one plan? Why -or why not? (open
cussbon)

-Mx) benefits from separate meetings and separate
service plans? i

5. Who would benefit from a single meeting
single service plan?

MCPUUN:
4

A.. Since ICF/MR facilities usually combine their hab
plan and ATP reviews, wewcan reduce the number of

-29-
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required meetings from three'to two.

2. In this situation, possible options for coor-
dinating service plans and annual reviews in-

clude:DISPLAY
Trantparency 18:
Four methods of
cooperation

ka

DISPLAY
Trantparency 19:
Chart of Conditions
and distribute
Handout 7; a
duplicate chart

MODULE/4

--One meeting to produce toile service plan

--One meeting to produce two service plans
meetings with. cross - representation of

school and HRS personnel to prodace two
sdrvice_plans

-=,TWo meetings with ahared written information
to produce two service plans .

. There are other possible tions, but these al-
;.ternatives are considered ng the best choices

for integrated planning;

ASK:

1. What are: the principal features of each method?_
(Point out features of each method on transpar-w
ency 18)

OWOCTIVE_3: Recognize.the conditions under which
different methods would be-appropriate.

EXPLAIN:

1. Different conditiont require different approaches
to planning. Each of thefOur methods may be
appropriate or inappropriate to a given situa-
tion.

2. HanddUt.7 lists a number of possible conditions
Under Which PMH students may be served; The
numbers at the top of the four columns represent

the four methods:

1=1: One meeting /one service plan
1=-2: One meet'--- /two service plans
2X-2: TWO neetinqs with cross-representation/

two service plans
2I2: Two meetings with Shared information/two

service plans

-ASK

1. Suppose a high percentage-of a sChool district's
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PMH students live in HRS operated or HRS vendored
/' multibed facilities. Which methods might be most

beneficial to the student and practical as well?
(open discussion)

2. Which methods of planning might be feasible under
each of the conditions listed on handout 7?
Which of the possible methods for each condition
would benefit PMH students the most? (Discuss
each condition and ask participants to check off
feasible methods.on their handouts:)

on transparency,
CHECK_methods
participants
agree on

EXPLAIN:

Two meetings with shared information would be feasi-,
ble under 411 of the conditions-listed; Since inter-
agency pomthunication in thismethod is minimal., other
methods with better communication would probably be
more beneficial to the'students'themselves. (If

participants do not suggest tfie following alternative
methods for each condition, explain why each is
appropriate.)

1. A large percentage of a school district's PMH
students live in HRS operated or. HRS verxlored
multi-bed facilities: 1-14 1-2

2. PMH students live in a variety of settings that
include foster homes, group homes, and multi-bed
facilities: 2X=2

3. A,majority of PMH students receive limited HRS
services and programs: 21=2

4. Public school programs_ for PMH students take
place in one or several centers: 1=1; 1=2

5. PMH programs take place in a variety of public
School settings throughout the diStrict: 2X.=2;

21=2

6. The School district employs staffing specialists
or program consultants Who chair planning meet-
ings and serve as school district representa-
tives: 1-1; 1-2; 21-2

7. School district representatives are not always
administrators and may not be authorized to commit
district resources: 2X=2; 21-2

=31=
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REDISPLAY _

Transparency 18

WRITE
on board or flip
-chart, as column
headingS: _

--Students and .parents
==the school district
--HRS

WRITE
Advantages and
disadvantages of
Method 2; Method 3;
and Method 4; along
with participant
responses for each

R. Both agencies' philosophieS lead to the inclu-
sion of behaviorally stated; measurableAgoals and
Objectives on service plans: 1-1; 2X-2

SchbOl district and FIBS requirements for service
'plan infOrmation differ slightly: 1-1; 1-2;

2X..2; '21=2

10. School district and FIRS philosophies and purposes
for service plans vary considerably: 21-2

OBJECTIVE 4: Recognize the advantages and disad-
vantages of each method.

EXPLAIN:

Whatever the conditions that favor one or several
methods over others, each method has inherent ad=
vantages and disadvantages.

ASK:

1. What aresome possible advantages and disadvan-
tages of method one One meeting/One Service
Plan, for:

a;
b.

c.

students and parents
the school district
HRS

(Pdssibie advantages,and diSadvantages for each
method are found on,pages 102-105 of the partici-
pant's manual).

Ask the same question for each method and add any
from the,participant's manual that participants
fail to mention. (You may also ask participants
to refer to the appropriate page of the partici-
pant's manual after a discussion of each method.)

OBJECTIVE 5: Recognize the requirements for imple-L.
mentation of each method.

EXPLAIN:

The more interactive the coordination method, the
more likely a school and FIBS district will encount-

er implementation concerns.

-3
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PERMS FOR COTERATIVE PLANNING MODULE 4

WRITE
Method 1--
Implementation
and concerns that
participants
neilLion

WRITE
the other 3
methods and
concerns that
participants
identify "for each

WRITE
Planning and
Scheduling-7
Method 141And
participant
responses

ASK:

If you decided thatmethad .1' is feasible for,
your district, what kinds of implementation
concerns might you expect to encounter?

Ask the same question for each of the other 3
methods. Mention and'explain problems listed on
pages 106-108 of the participant's manual that
participants fail to identify.

ObJECTIVE : Recognize practical methods of plan-
ning and scheduling that can be used
to carry out the methodkof cooperative
planning.

EXPLAIN:
Each method requires slightly different procedures
for planning and scheduling meetings.

ASK:

1. What procedures would personnel in your Sdhdbl
district ave-to take to plan and SchedUle
joint meeting?

2. What procedures would HRS personnel have to take
to prepare for a joint meeting? 4

3. Wbuld the planning for method one tO be any dif-
ferent from the planning for ,method two?

4. Ask similar questions for methods 3 and 4;

occurobstacles to planning and scheduling might
occur for each method?

6; Wbuld you need to alter a method you want to use
to make it fit your school district's circum-
stances? If so, what changes would you make?
(open discussion)

-33-
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COOPERATIVE-PLAW3

OBJECTIVE 7:

WRITE
Cooperative
agreements- -
Ch. 79-184; F.S.

WRITE _

-- school bear-0
responsibilities:

==HRS responsibilities
--NttUal provisions

EXPLAIN:

1. CO-Operative agreements and Shared data can do
much to enhance agency cooperation and service
planning, _Some school and HRS' districts have
developed formal and informal cooperative agree-
ments and formal and informal systems for shak-
ing data. -

MODULE 4

Recognize the contributien of dOOPera-
tive agreements and data collection to
cooperative planning;

Chapter 79-184; F;S. requires_ cooperative agree-
ments between school and HRS districts in which

',HRS residential facilities are lecated. These
agreements may be written in any format and dis-
trict school beard8 and HRS are free.to negotiate
duties, responsibilities,.And procedures.

3. Typically a cooperative agreement contains three
agections, one that describes what the school
board will provide and be responsible_for, one
that details what HRS will be responsible for;
and one that lists mutual provisions.

4. The school districts serving Sunland residents
have cooperative agreements with the appro-
priate BPS diStrict. These agreements have been
negotiated. primarily by school district Excep7
tional Student EduCation administrators, pUblic
school_principalsi and Sunland staff. They
generally define each agency's role and responsi-
bilities but vary in detail.

5. Less formal agreements; both Written and oral,
may address:

--Attendance of personnel at stuffings and -other
meetings

-- Locations and times for meetings
--Procedures for handling field trips; tardi-

ness; and absenbe
--Procedures for coordinating goals -arid objec-
tives; behavior management; methodologies, and
other elements of a student's education,
training; and care.

ASK:

1. Dees your school district have a cooperative
agreement with HRS?" Why or why not?

=34=-
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Willaki-FOR-OXFERATIVE PLANNING MODULE 4

2. Does your school district have informal avree-
ments: with the HRS district, an HRS facility, or
an ICF/MR?_ If so, what is covered in these
agreements?

WRITE
Data Collection
and Sharing

DISPLAY
Transparency 20:
Legal requirements
for data collection

3. Does your School or School district have coordi-
nation needS that might be worked out in written
agreements with HRS? (open discussion)

EXPLAIN:

1. EXchanging data can also help school and HRS
staff plan and sustain complementary programs.

2. No statutes, DOE regulations, or HRS regulations
require specific data collection procedures;
Thus, schools, HRS residential facilities and
ICF/MRs develop their own systems. The result
is widely varying methods of data collection
(ICS' /MR data must be stated in measurable,,ob-
jective terms, however).

ASK:

1. In the following situations, what might data on
student progress show?

READ AND DISCUSS:
the following-situations:

1. An HRS occupational therapist uses cut-out cups
to decrease the suck-swallow response in a stu-
dent. The public school occupational- therapist
uses a straw bottle to encourage sucking and
swallowing.

2. A public schbol teacher is teaching_ a student to
self=fedd. HRS.facility staff are feeding the

4 student.

3. An HRS occupational therapist uses a special
technique to decrease a student's tongue thrust-
ing; the student's teacher used tongue thrust as
a motor imitation task.

4. HRS and school district staffs do not develop
mutually reinforcing short-term objectives to
net annual goals.
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METHODS USED FOR COSPERATIVE-PLAWING- MODULE 4.

5. The hab plan and he IEP list radically different
goals for a particular skill area, such as self
care.

6. Individuals working with the same student never
net to discuss goals, objectives, methodologies,
program rationales, and data collection.

ASK:

1. How does your school district halidle problems

like these?

2. What types of data db HRS and Sthobl personnel
need to share?

3. HOW coUld_your School or school district_improve--
the coordination -of methodologies and data col-
lection? (open disdussior).

ENPLAIN:

Some school and HRS districts use these methods:

1. School and HRS staff members hold periodic
conferences on students at thd school or at
another mutually acceptable location.

2. Teachers provide ICF/MR staff with narrative
program reports on students who live in the ICF/

MR.

3. School and HRS personnel periodically exchange
information and data, either orally or in writ-
ing.

4; Public school therapists visit their HRS counter-
parts, and vice versa- They use these visits to
discuss students that bbth serve_and-to &Odin-
strate methodsiactivities, positionin4, and other
elements of training.

5.: Public school teachers_and therapists participate
in jointiin :_ice training with HRS_personnel;
Training sessi 'allow individuals to discuss
methodologies, data collection, and data Sharing;

ASK:

1. Which of these options is feasible in your situa-
tion? (open discussion)
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WRITE
Options for sharing
data and
participant suggestions

A

REDISPLAY
Transparency 4:
Holistic vs.
Fragmented

DISTRIBUTE
Handout 7:
Module 4
Self=check

DISTRIBUTE
copies of reso
manual, partici
manual, or both, if
available

2. What options could you add to our list?

DEPULIN:

1; School districts and HRS have different sets
of laws, rules, and regulations to follow, but

rqblitOlh

they both have options for building mo f=
fective service systems for P!41 students. Both
have considerable freedom to make coordina
choices within the constraints of the laws.

You have the freedom, the choices, and the re-
skonsibility, and what you decide,pr do not de-
cide to do can result in a student whose devel-
opment is holistic or fragmented.

SELF=CHECK EXERCISE A

EXPLAIN:

The self =check exercise for Module 4 is for you to
keep, but we will go over the answers as a group.

ASK:

1. each question aloud

2. prompting questions to get the answers that
appear in the answer key for Module 4i

DISMISSAL_OF_GROUP

EXPLAIN

1. The participant's manual for'the PARTNERS IN PLAN=
NING Training Program covers the information yoU
learned today and has aclaitional exercises and
questions. Use it as a reference or_pass_it on
to someone you know who is interested in learning
more about coordinating service plans for PMH
%students. _(If the resource manual is diStri=
buted, explain that it presents the, same informa-
tion in a different format and in more detail.)

-37=
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ItURODUCTION

'Abyou participate.in this pramps_iximvszarld program, you will find

the answers to these questions:

From Module 1:

o Which students are classified as profoundly mentally houldicapped (PN11)?

41 Which PMH Students receive services from local school diItrictt and the

DetAartmlent of Health and Rehabilitative Services (HRS)?

What terms do different rencies use to refer to PMH studentS?

t are the different home environments of PMH studentS?

H=-1

What types of service plans do PMH stidehts have?

How are local school systems, the Department of Education (DOE), and HRS

organized to meet the needs of PMH students?

WIs there a need for joint planning and delivery of services to pmH students?

,

'Prbui-Nbdule_2:

ghat are some differences in the organizational structures of local school

districts and HRS districts?

are the state and federal requirements for service plans and service

reviews?

What are some of the legal terms found in state aril federal laws; rules, and

regulations related to services for PMH students?

What are some possibilities for agency.coordination of service* ens and

service plan reviews?

From Mbdule 3:"

What are the planning pro6esses for IEPs and hab plans?

(
What Are the differences in the number of required service plan reviews and

the --uaing of these-reviews?

4, What are the components of different ice plans?

HOW are the' different service plans for P141 stOdents relted?

\

=39=
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Fran Ho-dad' 4:

db local lSchoca districts and
and habilitation planning process

6 What are four possible methods of

BPS districts interact in the educational
for Pt41 students?

cooperative planning?

6 What are the advantageS and disadvantages of each Method?

6 what are the requirements for implementation of the differentmethods?

What are same practical methods of planning and scheduling that can be used
to carry out the variou* methods of cooperative planning?

Raw can cooperative agreements and shared data collection contribute to
cooperative paanning?

\

4.1
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SERVICgS PROVIDim HY DEVECAPMENrAli SERVICES

Developmental Services offers many different types of services to eligible
clients. Arrowt indicate those services that PMR students are most likely to
receive.

Recreation to help meet clients' therapeutic needs
leisure-time skills.

evelop

Educationi Trainingc and Therapy that address self-care,
, pre-vocational, social, academic, daily living, communication,
and motor skills. School-aged clients, however, generally
receive these services from local school districts.

Parent training that includes classes and indiVidual home
instruction; assessment of client needs and abilities; and
other assistance to parents.

Respite _Care that places clients under temporary residential
care for up to 30 days. This Service relieves families or
foster parents of stress caused by continuous management and
supervision or by a family crisis.

to families or caretakers that permit
clients to remain with their families or leturn to their
homes.

Nedicaland_dental services identified in a client's hob plan.

0 Transportation to and from service providers and community

families.

0 Escort services for clients who need help in getting to 'and
from service providers.

0 Health support services that include therapies and other
training to help clients develop Self-=Sufficiency.

Develcvmental training to develop skills clients need to live
independently. \

IP.
Residential carp that inc odes foster homes, group. homed', lob-
ilitation centers, ICF/MR,facilities, and Sunland Centers.

t 4

Social groin services that help clients with personal problems
and learn to function adequately through cal; cultural, and
leisure-time experiences. . A

Counseling that helps cliene's and their families resolve social,
health, and emotional problems.

-4 F-
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SELF-CHEEK MODULE

Write the answers to these questions on this sheet. This self -check is for

you to keep for y6pur own review of Mbdule 1.

1. Students who are diagosed as profouralty mentally handicapped have a

measured intelligence that-generally falls below standard de==

viations below the mean.

2. The mental handcap of PMH students causes than to exhibit behavior

that falls below and expectations.

3. In general, only the category of PMH student8

receives services from a school district and from HRS.

4. This category must include students aged However, this age

range varies fran school district to School district because

5. HRS serves PMH students through the D S

Program, which provides services to both children and adults who qualify

as d d

under state and federal laws.

6. Writ "SD/ ,n "HRS," or "both" to indicate whiOh terms are used by local

school districts, the DOE, and HRS.

a:

b.

profoundly handicapped

developmentally disabled

profoundly mentally retarded

d;

e.

f.

7. Many PMH students li with their awn families

Othera live in residential facilities such as:

a.

b.

c.

O

F

d. Omummity

e. S

H

H

retarded

exceptional student

profoundly mentally
handicapped

or guardians.

H

e

A particular type of residential facility is being built in

districts throughout Florida to receive deinstituticiialized

fran SunIand Center-S. The name for this type of a facility

sohool

PMH clients



--Tte facility has this name because

10.. Write "SD" for local SchObtdistrict or "HRS" to indicate which agency uses

each plan;

a. Habilitation (hab) plan. c. Implementation Plan

b. Individual Education Plan (IEP) d= Active Treatment Plan (ATP)

fOr schbol7aged StUdentS

11. LOcal Schbbl diStricts have different Management structures for serving excep-

tional students, bUt,most use one of these three structures:

a.

-1o.

c.

12.. is an acronym for B of E

for E S

13. Four sections within BEES carry out activities for lOcal SchbOl diStrictS.

(2)These are: (1)

(3)

and .(4)

14; In addition to providing technical assistance for otogi-ath for mentally handi-

capped students, BEES has responsibility for other categories of students that

inAude (name 3)

and

15. Teachers Who want information about exceptional student education might

consult a
,1

associate center for materials or in-
.

service training.

16. These centers are managed by the section of within

BEES.

17. Every year, local school districts must submit their

to BERM for review;

18. FIRS is an acronym for Florida's uepartmtnt of H

and R

19. In addition to the Developmental, Services Program, three other HRS programs

1



that may provide services to PMH students are:

a. C

b. E

c. M

H-3

20. A PMH student'S primary contact within the local school district is his

CT her teacher. Which perscerwithin MRS would he the student's principal

contact?

21. ,Developmental Services uses a C M _

systhm to plan and supervise each client's program of services.



ii=k0APY CV TERMS

As you have already seen, federal and state laws, regulations, and rules
that affect services for PMH students use an assortment of different terms;
Here are a few of the most important:

Active TreatmentAn .aggressive and organized effort.to fulfill each
ICF /MR resident's fullest functional capaci It requires an
_integrated individually- tailored program o services directed toward
VtChieving measurable behavioral objectives.

Active Treatment Plan (ATP) --An individualized prescriptive plan
Written by an interdisciplinary team of ICS' /MR service providers to
implement an ICF/MR client's habilitation plan.

Annual GbalsThose behaviors or skills that an exceptional student
Or Developmental Services client is expected to learn within a- year,
YThese goals are recorded on an exceptional student's_IndividUal _

Educational Program. For a Developmental Services client, annual
goals appear on the client's habilitation (lab) plan and On -the
Active Treatment Plan or other appropriate implementation plan.

Annual Reviews - -The annual meetings held by both SchOol system and
HVS.'petSbnnel to revalidate Ana make dhangeS_in SerVide_plant.
Sdhool_sySteM personnel net with_parents and_stUdents (when appro-
priate) tO eneW_and revise` Individual Educational Programs_ HRS
personnel net with parents,_clientsi_and service providers to change
or revalidate goals in habilitation planS.

Developmentally Disabled - =A_ term used -in Floridal.aw"tb describ e
children and adUltS Who- eRhibit_diSbrderS or syndromes caused by
retardation, cerebral palsy,_autism, or epilepsy. FOr such persons,
these symptoms must constitute substantial handicaps that are likely
to continue indefinitely: Federal law [P.L. 95-602] also defines

."developmental- disability" as a severe, chronic disability
attributable -to a mental or physical impair*nt or coMbination

of mental and physical impairments;
is manifested before the person attains the age of 22;

to--is likelyto odntinue indefinitely;
--results in Substantial functional limitations in three or more of
the following areas of major life activity: self-care, receptive
and expressive language, learning; mobility,:self-direction,
capacity for independent living, and:economakc sufficiency; and

--reflects the person's need.for a coMbination and sequence of
special, interdisciplinary, or generic care, treatments -:o other
services that are of life-long or extended duration and are indi7.
vidually planned and coordinated.

r.

Exceptional StudentUnder Florida law and rule [S. 228.041, F.S.;

-45-
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SEER 6A-6;301]; any public sdhool student (or child eligible for.e07

tollment) who needs special instruction or special education services

because of physical; mental; emotional; social, or learning excep---:.

tionality. Exceptional students are those Who are-mentally handicapped-

speech and language impaired; hearing impaired; visually impaired;

physically impairedambtionally handica0Oddi specific learning

disabled, and gifted.

Habilitation - -A process by which a client is' assisted to-aoguire_ arid

maintain those life skills which enable ruin to cope more effectively

with the demands of his condition and envirOntent aria to raise the

level of his physical; Mental; and social efficiency. It,includes;

but is' of limited to,programs of fortal structured education and

treattent (Ch. 393;J';$0=

H ilitation (hab) Plan-,-An_individualized prescriptive plan written

each Developmental,ServiceS client. The habilitation plan.:f
tifies client needs and authorizeS the expenditure of state funds

to provide services: The plan describeS a client's present level of
functioning or deVelopment in_each applicable program or service area

and lists annual goals for client performance.

Habilitation Planning Committee (Htc)Those HRS staff members and
service providerS Whiomeet to develop and review'a habilitation plan

for a Developmental SerVices client.

Thrlividual Educational Program (IEP)--The written service document

that state and federal laws require_ for every student enrolled in an

exceptional education program. In Florida; public school systems

write IHes for the exceptional students they serve' (ages vary from

school district to sdhool district) and HRS does the same for all HRS

clients belOw age 22 Who are not being sawed by local school systems.

Intermediate Care_Fatiliti for,the-MentaLlytarded_(ICF/MR)-7A
residential facility lidensed by the state and certified accordi64_;

to federal Medicaid regulations. An MCF/MRTrovides_room and board,

continuous 24-hour;r-aday supervision; partirdipation in professionally;

deVelOPed,And_superviSed activities; experiendes or therapies; and.

all habilitativel rehabilitative; or treatment services identified;'

ftir each t1i0Jit by -an interdisciplinary team.
-

4 Qualified Mental Retazdationfessional (aMRP)-7--A professional

VIOnSible flit the management of programs provided -to Clients living

ih Intertediate Care Facilities for the Mentally Retarded.

1.
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SELF -DIEM MODULE2

Write the answers to these questions on_this sheet. This self-thee( is for
you to keep for yourown review of MOdule 2.

1. Local School districts and HRS distritts cover:

a; the same geographic areas

b. different geographic areas

2; Florida is divided into HRS districts;

a. 12 C. 11

b: 10 d. 9

3. HRS district serves school districts; which is the most served by any

HRS district.

a. 10 c. 14

b. 12 ..d. 16

4. HRS District10 encompasses one school district: This district is:

a. Broward c. Hillsborough

b. Dade d. Orange

5. HRS district staff members report to 0 Who report tO: .

a; District administrators; the Program. Supervisor

.b; DirectServices Supervisors; the Program Coordinator or ihe district

administrator

c. District Supervisors; the H S assistant Secretary.

6; School district policies are approved by

School principals c. The superintendent
tr-

b. The school board d. The Depi;tment of Education

7. What do these abbreviations stand for?

a. CFR d. F.A.C.

b. P.L. e. SBER

c. F.S.

Which statements accurately reflect the ways federal regulations and state: 1

laws and rules develop?

A. NOW federal laws lead to the development of new state lags.

b. New state laws always lead to revisions in federal laws and regulations.

c. New or revised federal laws may lead to revisions in state laws.

d; State laws may be developed without a federal law as a basis.

=4
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e. State rules are detailed specifications of a state law's requirements:

9; On your Sheet, write "SD," "HRS," or "ICF/MR" to indicate_the agency that

each requirement applies to. Some regulations may apply to more than one

agency.

a. A written habilitation plan frit each individual
_ _

b. Mbnthlyreview of service plans

c; Awritten indiVidualited educational program for.eadh individual

d. Ameeting of agency personnel to develop individual service plans

e; At least annual review of service plans

f. A written "plan of care"

g; A service plan using a Standardized fotaaL

h. Service plans that include annual goals

i; Service plans that include statements of specific services to be

provided

10; Write the name of the document for each of the definitions given below:

a. Ah individualized prescriptive plan written blvan interdisCipIinary

team of ICF/MR service providers to .implement an ICF/MR client's

habilia(tion plan

b. The written,service'dccument that And federal laws require for

every student enrolled in an except nal education program.

c; An individualited prescriptive plan wriLLen for each Developmental

Services Client. The plan identifies client needs and,authorizes

the expenditure Of: state funds to provide services; The plan_deSCribes

a client)S ptesent level of functioning or deVelopment in each apT

plicable program br service area and lists ann0A1 goals.for.clierd

performance.

11. Write "annually," "semi-annually," "quarterly," or nmonthly" to

indicate how often individual service plans must be reviewed.

a. IEP

b. FIRS Developmental SerVides hab plan

c. ICF/MR hab plan

12 Each agency requires or eXrect8 certain peopleto
.of service plans. Write.="SD," "FIRS," or "ICF/MR"

that requires the following participants at these

a. the Student (or client)

b. the parents or guardian

c. the student's teacher

-=4E3=,

4

attend annual reviews
to indicate the agency
meetings:
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d. All staff and outside professional team members involved in the
student's program

e. A committee compdaed of specific representatives and staff members

f. A local school district representative

41.
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SELF -CHEMATIDULE 3

With the answers to thete questions on this sheet. This selfcheck is for

you to keep for your own review of Module 3.

1. The planning procedures for IEPs and hab plans follow the same cycle. In

the folloWing diagram, what do steps 1, 2, 3, and 4 represent?

2. School dittrict A schedules meetings to review the IEPs for all of their PMH

studentt in April and May School district B schedules these meetings for

different PMH students from month to month throughout the year.

I
Which school district follows aeceptable practice?

A.. SCh501 district A

b; School district B

c. BOth A and B

d. Neither A'nbt B

3. PUblie school and Sunland Center staff decide to schedule TEP and hab plan

reviews to coincide; Is this good practice? Why or why not?

Which of the ficillowipq statements are correct?

a. The laws require that IEPt be reviewed annually and semi - annually.

hn ICF/MRS must review their hab plans annually-4; semi-annually, and -

quarterly. ,

c HRS. hatb plans Est be reviewed annually and semi - annually

d. IERS Mutt be revieWedWinualIy;-.

IEPs must be reviewed quarterly.
to

f. ICF /MR hab plans must be reviewed ahnually, quarterly, and monthly.

5; For each compdnent listed below, write IEPi IP (IMpleitietitati'm An) HP,

or ATP on your paper to indicate which parts are inClUded in Which. plans.

4. Student ideptifieatiminfOrmatian

tn Annual goals

C. Educational services to be provided

d. Related services to be provided

e.' 1esidential placeMent

58
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f. Instructional sequences to be foilowed

g. Preseht levels of perfprmance

h. Short-term objectives

i. Evaluation procedures

j. Classification as dkmelopmentally digabled

k. Signature of parent or guardian

6. write IEP, HP, or ATP on your paper to indicate the type of plan shown.

a.

H-6
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DEMOGRAPHIC DATA

Current Nab Plan Date
Reassessed Date
Reassessed Date
Projected Pull MPC Date

1.. Mar 2. UI
7

Hailing 1
3. Address f. Medicaid i

Guardia's/
G. Bust.if-Ein S. Date of Birth dA

7. Address

O. Primary Disebilitys P. Secondary Dtiibtlityi

/ _Autism
Cerebral Paw

Epilepsy

_High Developmental RUM

Mental Retardation

State
lo sal--
P.1

Lepel Residency

11. Eligible for Services' 1113,_Plorida_Stetutes Yes Ho
Public Law 5S-402 TeiE3

12. Social Marker

13. RFC CHeirperson

l4. Cu easIdonce Type

IS. 1Unxemminubod Residence Types, 1.

14_ Author}ted Level of Care, Optimal /::3 Intirim =.1

roster Core - Group and Mk ICP/MR Level of Cars

Minimal _A
Mod 11 .

Lees]. of Care
_

_Intensive _._..:C 17. Approved = Denied Cj

D

F
UC Coordinator Date

H-6 )

7. Which Statements describe the major relationships between IEPs, hab plans,

and ATPS?

a. School districts and HRS agencies have the sameassessmentprocedmes

and instruments for determining A Student's present level of perfor-

martoe.

b. The content areas for assessment are different for the IEP hnd the

hab plan because IEPs concentrate on educational performan6e, while

hab plans ooncentrate on psychological, medical, and otter habilita=

tive categories.

c. Cbmponents of IEPs overlap with Some components of hab plans and ATPS.

d. IEPs and All's include sbort=term objectives for tie referenced sub-

ject or skill areas.

e. IEPs, hab plans, and ATPS all have goal statements that are intended

to express seasonable expectations for the student's progress in a

l2-month period.

60
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RESIDENCE CF
STIMITS
130131t4T CF

FIRS pc/ICES

PROGRAMS

ROLE OF
_ SCHOOL_

(DISTRICT__
REPRESENTA-
T1VE

KEY: 1 =1 Gne meting/one plan

Ore meting/2.plans

2X-2 TWo (met' s with cross
representa two planS

21-2 Two meetings with shared

commais 1=1 J=2"2=2 21=2'

A high percentage of a school distriCtisl,MH

students live in HRS:ccerall!yor,HRS verdured

multi-bed facilities.. i,-,, P- ,

RMH studenti,live in avariety of settings that
. ,

include foster tunes; group,homps; and multi -bed
.-.. ..

facilities; ' . r

A majority of the.FVH studentt receive limited HRS

services and program.

Ftblic school programs for PM students take place

in one or several centers;

PMT programsprograns take place in a variety of pUblic

school settings throughout the district;

---Tht SCh001 district employs staffing specialistsor

prograirearigultants who chair planning meetings

and serve as school district representatives.

School district representatives are notadMinis-

trators and are not authorized to commit district

)

.resources, ,

i

Both agencies' philosophiesxlealto the inclusion

of behaviorally stated; measurable cools aril

ciajectives tn service plans.

SCh001 district and HRS requirements for service

plan information differ sligtitly.

Sictibbl district MARS pnilOSOPhies and purposes

for service plans von; considerably.

-..

.

61
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SELF-CHECK. MODULE 4

Cirdle or otherdise indicate the answers to the following.questions.- This

self-check is for you to keep for your own review of Module 4;

H-8

1. The role of public.school personnel in the development and implementa-

tion of IEPs arxi hab plans is cdmpIex. Which of the following would be

most likely to encourage student progress?-

a: il'eacherS and therapists consider only the student -s adademic skill
ylevels irl.planning the educational `:services for the -student.

IJ Public school staff obtain information about astudent's needs; care;
and services from HRS and use this information to help them plan the

educational services for a PMH-stU&nt.

. 5Cho-di personnel who_work with a PMH student participate 100teetings.

tb Change goals and objectives on a student's IEP :b.1'

d. Public_schobl=teachers_and therapists keep data records on student

progrete for use in writing: annual goals and short-term objectivek.

2. Fbr eachoof the,followihg statements; write 1-1;_1-2; 2X=2 or 21 -2.on yo

paper to indicate whidh coordin4ion method applies.

a:' The school' diStridt and HRS- exchange servioeplans currently in effect.

Each agency bbhdUctS its own service plan review;

Both agencies participateipncentrated premeetihg Coordination; At

the service plan meetingilAkticipants develop one document tfiat

meets :the needs of both agencies. Each agency implements the plan

according to its' own requirements.
-;

Premeeting activities include the selection irpersonS. At

the meeting, a total service plan is first Iopedvthen a pOolic

schbbl IEP and an HRS hab plan.

EaCh agency selects representatives to attend-the-Tifeeting of the other

agency; Both school_diStribt and HPS staff members attend their own

and the other'meeting. Aftertheimmting; s&Nool district arid,

HRS persohnel fftuently carmunicate regarding the student's progress.

3 Ft& each condition listed below; write 1-14_172; 2X -2, or 21=2 to indicate

WhiCh models might be used u1er which conditions.

1-1: one meeting/one service plan

1 -2: one meeting/two,service plans

2X: two meetings with cross representation/two
service plans

21-2: two meetings with Shared ifformation/two service
plans

a. A high percentage of 3 school district's PMH students live in

'Operated Or HRS-Vendored multi -bed facilities;

PMH students live in a variety of settings that include foster hates;

group homes; and Mblti=bed facilities.



c. A, majority of. PMH students receive limited HRS services and pI ra th. A-

d. Public school programs for PI students are held in one or several
centers. 1

e. Educational programs for PMH students take place in a variety of public°

school settings throughout the diStrict. ,

,

f. school distAct employs staffing specialists or program conlgultants
chair IEP meetings and serve as school district representatives.

School district representatives are not administrators and are not

qualified to oanmit district resources.

h;, Both agencies' philosophies lead to; the Inclusion of behaqorally
.'stated, me.vz es .. le goals and objectives on service plans,

i..,SchbolvdiStri and HRS.requirements,for service plan infoLnaLion dif-
fer Slightly.

g-

j; School district and HRS Bhilosophies and purposes for
vary considerably. . '

J,,

4. nor each advantage listed below, write 1-1, 1-2, 2X-2; or
cats he method (s) nbst likely; to produce .I41.11.. advantage:

k 1Pin opportunity to develop a-"tatal," service plan for the student

service plans

tr

21-2 tcLindi
'N

`15. tace-to:-f ace contact betWean school. and Mits personnel

c. 'meetings for the student's parents

d. Easily handled logistical arrangements

hab plans and public ,School IEPs meet the specific needs of

agency

f. The dWvelopment of

e.

non-contradictory program for/the student`

. Oppertunities for 1- ,district and HP8 staff to cooperatively

plan a PMH student's program

=With 1-1, 1-2, 2X-2, or 21-2-to indicate WItich method(s) of cooperation

would be moTst,likeiy, to produce the followin4 disadvantages.

a! ParentSmay be intimidated by the large nufitber of professionals 1.4hb

attend the meeting.

each

b. The school district and HRS may find it difficult to schedule meetings
at mutually agreeable times.

c. Each agenc May not receive the other's service plan in time for pits

review.

d. The School diStrict must provide release time for teachers or other
School personnel to, attend the meeting.

f.

I it

'No face-to-zface communication between School district and HRS
personnel takes place:

IEP and hab plan goals may not be complementary or,Inay directly con-

flict.



H-8

g; School system or HRS reogoesentatives may not be able to attend meet-
ings.

1h; -Philosophical differences may cause conflicts.

6. Which of the following represent practical. methods for planning coordi-
nated services? i- i

'i

t:
_i ,,=

a. Distribute copies of the service plan(s),, to represgntatives of all
agencies serving the student; ..:, '

.'A
b. Nbtify appropriate persons in both agents when the service plants)

heed tbdificatiop.
14-

c. Oncethe service plans for a studegt;ha J.Oeen developed, communicate
needs for changes only to the parents.

d. Review annual goals and other information idecron the student's.
IEP and hab plan.

7; Cooperative agreements between schbol distridt HRS personnel may be
in the form of

a. Cooperative agreements

boo letters of agreement

c. verbal agreements

d. fOtiMaliedi'written agreements J
Which of the following issues ake_usuallS, addressed cooperativeagree-

, ments?

a. responsibilities of the school board

b. responsibilities of HRS

C. attendance o personnel at meetings-
tr.

d. teaching and training methods and activities 45_

9. HOW does the sharing of data on a PMH student's progress t 1p in planning;
services for the student?

a; It doesn't help bedeuse school distridt and HRS requirements are so
different.

b. It can reveal discrepancies in teaching procedures that may affect
the student's progress;

c It can_help Sdh601 district_ and HRS staff recognizeA need to expand
communication onPMH stUdents:

-56-
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PARTNERS IN PLASM

T=1

A Training Program Almut rd rating Seri/lee
for Profoundly Men 'y Handitapped Sthdents

State of Florida
lrepartment of Education
Tallahaswe: Florida
Ralph D. Turlington. Commissioner
Affirmative action/equal opportunity employer
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O

IRTH AGE 5

IVAIMBLE)

HRS PROVIDES APPROPRIATE

SERVICES; INCLUDING EDU-

CATION; WITHIN'EXISTING

RESOURCES; EACH CLIENT

HAS A FRB PLAN AND AN IEP;

BOTH DEVEDOpED BY HE.

CORTI14324 OF SERVICES TO PMH CLIENTS OF HRS

AGE 18

(VARIABLE)

SCHOOL -AGED*

THE LOCAL SCHOOL DISTRICT PRO-

VIDES THE EDUCATIONAL PROGRAM;

F PROVIDES OTHER APPROPRINDE

SERVICES THAT CAN INCLUDE RE-

MENIAL PLACEME/T. EACH

STUDENT "HAS A SCHOOL SYSTEM IEP

AND AN HRS HikB PUN.

HRS PROVIDES APPROPRIATE

SERVICES, =Lump EDU-

CATION, WITHIN EXISTING

RESOURCES, EACH CL

HAS A HAB PLAN AND

BOTH DEVELOPED BY HRS.

F)cact a es in it
scht614ed category vary frcm school district to school district.

ft.o..

ES TRAIN-

ING Ali MIER DEV-

ElOPMElTAL SERVICES,

SCIME LOCAL SCHOOL

DIRECT_PROVIDE

ADULT BASIC EDU-

CATION.



HOLISTIC VS. FRAGEtiTED

-

THIS?

s

(1

ro

.

T- 4

41,

.-4,9H THIS?

v

416

akA
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rn

BIRTH

91U217TSIEWIPM INIERALENVY COORDINATION ,

TRANSFER OF STUDENTS FROM IIRS

SCHOOL DISTRICT,

INATION NEEDED
v,*

AfiE5
(VARIABLE)

IF RS IS AMC?
SMVIlt, CORD IS

[QED ONLY WHEN PMU

STUDENTS BEGIN TO RECE

EDUCATIONAL SERVICES

THE LOCAL seHom SYSTEM;

TRANSFER OF STUDENTS FROM

DAL SCHOOLTISTRICT TO

HRS. COORDINATION NEEDED

__AGE_18__

(VARIABLE)

3.

IWO SYSTEM; PROVIDING SERVICES.

COORDINATION NEEDED FM:

I SERVICE ,PLANS (EPs AND HO

PIM)
EFFICE KAN REM% ,

II AND DATA OION

AfiE -21

IF HPS IS THE Olt}! taNcy

SERVM., COMMON IS
ICED ONLY ItE

ARE IMMO
FRY Wet sain
DISIRICI1 IQ HRS.'

PMH STDDEMS

HRS H;B PUN

HRS IEP

AS NOTED, IN FIGURE lgTHE MCI' AGE RANGE OF FE STUDENTS ATTENDING PUBLIC SCHOOL

SCHOOL DIMICT TO SCHCOL DISTRICT,

t-
vt 1,01-1

ip

r



SCHOOL AND HRS DISTRICTS

1

A -0

A 9
414; Fp °
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LEGAL REQUIREMENTS ib.0 SERVICE PLANS SERVICE PLAN REVIEWS

T-7

.AGENCY Local school
Systems and ;he DOE

HR S Developmental
Servibes

HRS-ICFAHRs.

LAWS, RULES,
REGULATIONS

SEER 6A-6;331 and
P.L. 94-142

'i

Ch. 393, F.S., .

P.L. 95=602, IRIS
Manual 160-2

Ch.; 393, F;S:,
42 CFR 442;4004
Ch: l0D-18, FAC

REQUIREMENTS
FOR WRITTEN,
PLAN

.._

Written individUal, --;Written_;habilita

educational program
for each handidapped
student

,

tion plan for
each development-
ally disabled
client

Written "plan of
care"

FUnctiOnal train-.
ing and habilita-
tion record for
each resident

PARTICIPANTS
IN PLANNING

%

c

Meeting of school Meeting of agency Meting of inter-

system personnel, personnel., the diaciplinary#0eam

parents, and student client, and to plan an irei=

(when appropriate) tb parents (when vidualiied habi=

develop indiVidUali2ed appropriate), to litation program

educational programs develop the hab for each resident

prior to provisioil of plan within one month

services after admittance;

PERIODIC
REVIEW OF ,reVieW
PLANS

.

At least annual At least annual At least annual

of each revieW_Ofeach review of each

StUdent'OEP client's halo client's hab plan.

plan
4;-Quarterly review

Semi-annual by an intetdisci-
revie4by social plinary tea-6i

worker
[I-IRS manual

'
Mbnthly review of

160-2] each resident's

7/

program plan by a
member of members

. ,

Of aninterdisci-
. plinary team

4



.4

LEGAL,REQUIREMENTS FOR SERVICE:.PLAN CONrENTS

HABILITATION PLAN INDIVIDUAL PLAN OF" CARE

'SEER 6A-6.331 and

P.L. 94=-142 requite:

.

-
Statement of the Stu-
dent's present leVelS
of edudatidnal per=
561-mance

Statement of annual
goals ani-bILALL-terth

S. 393.065-,. F.S. and P.L.

95602 require:

=term hahilitation
8 and itteroediate

habilitation objectives
stated in behavioral
or other' terms that
provide measurable

.

Interpretive Guidelines

for 45 CFR 249;13 and

Chapter 10D-38i FE

require:

'a short and long -range
goals thatCan be :

measured in terms of
the

.,1

habilitate. and
prOgres-.. _from de=
pendent,td independent
functi:9nng.

el. prescription of anprescription
rain-integrated progr o

individually-designed
actiiiities;.texperi-
enceSi or apies
necessary to achieve
Short-term objectives

. ,

..

, *,-

,

.

a

indices of progress
(HRS interprets "lOng-,
term" as annual.)

SpecificationOf all
seivices authorized
._.

, ..
,

i
R

Specific 6bilitative
services to be:provided

,
i

.e The most .-..st henefi-0
Cialk li=st restrictive
enV*-4. ii- efr.accam--
pli-, t

, objeoti -s or client
progress *;-----

Use of standard habili-i-
tation plan format

or
o

instruction l object-a
tives

6. StateMentof specific
educational and

-4:
related services to':

'.i- he provided

Projected date for
initiation and an-
ticipated duration
of such services . 4

Objective criteria
and evaluation pro-
cedures and-schedules

4'*, li
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RELAIIIONSHIP OF SERVICE PLANSi

HAB PLAN

An ENS management
tool that reflects all
the hAbilitation
services the client

A
nieedlt! u .-ihtluding edca

=-2:4122-.12E11192t1

A athoordistriCi'
glanaTement tool
that- reflects
edudaticnal
related 74 ices
needed an excep7"
tional s'udent

S4

An'ICFAIR management
tobI written: to
ifflpiemelt- the reSi

dent's hab plan. It

Prescribft the
methods the ICF/NR

use to ieet haJ

an goals.



STATDDRY EtODIRECIPS FOR SERVICE PLANS AND SERVICE PLAN REVIEWS

STA1VrORY wow 501COL DISTRICT FURS RS ICVMR DWI'S

A written service plan for each

student or cLi
1,

X

Standard form for ice plan

Service .plan to ude:

e long-term (annua ) :goals

4 . .

Short -term Objectives written

4 in measurable terms .

Short-term objectives written

in behavioral terms

o

I A list ofServices to be

provided

A time-line for accomplishing

goals And objectives

,

X X X

.

'4i a ..t

,

\terms

X

(or other

that

can be

measured)

If short-term Ojectives on. IEPs

are not writtekin_bellavioral

terms, ICF/MR stiff i

,

: rewrite

them to comply 7-7; ederal
4 Lil.

tions., '" '4',

X

t

P

f
t

, \,

I

, X

1

,

..,

Periodic 116view of Service Plans

Annual ,

,

*.
.

Semi-annual

e Quarterly

lo Monthly .

.

)

'X X ,

X

4

.

X

4,

.

ICF/Mpimust obtain monthly

reports Oostudent'progress

frtivall service providers;

school dittricts are not re-

cSrto documentat io,ed o



STATUDO Y N;!IIREMIT iS000141,5DRICT___ HPS ICF/MR CONMENTS

Agency staff to be responsible

for service plan review

X X X

!eriodicleevalukidnor Reassess-

.,. of each StAnt or cr t

.' Annually

1

.

At least eve ry three
.

4, -

. .

i

,

. .

.

ICF/MR regulations need noyon-

fliCt with public school require-

merits; since federal statutes .

that ICF/Mathe respon-,'mendate

siblefct meeting this' require-

ment.

.

' i

Participation by Outside service

providers:

o Required attendance at service.

p reviews

invited attendance at Servioi,

;at reviews

Written:accounts of,student

client progress ''_'

.,-

)t

,

4 , __ _ ._ , *. 't

-,-

.

X

v.

.

.

The Federal-Coded Regulations ,

[42 0 442.400i'SUbpatt G) re-

quires all service providers to

attend annual service plan re-

views, iChapter_10E-3,_FAC

requires that edUcatidhal person-

00I'tOrteaS representaties on

habili,. .:611 plan ccumitteet.

, .

,

i

,

,

.

_mandates.

HRS reqUireventSlor:repo from

service providera reflectfacency

ations.r4her than legal.

[HPS manual 160 -2, 5-3;

5-4) Federal ICF/MR guidelines

and the, lorida klministrative

Code (Interpretive Gaidelinei for

15'CFR 20.13;1'41e 106-38;15-1

FAO require doo:umentedi periodic

reports from all Service'pro-

vidpts,
,

,

s annual passessnent and

recy addressed;

ting of each -client'

so



40e.
LOCAL SCHCOLDISTRICT AND NUS:

6 Share service plan documents (with parental penmission)

6 Develop a single service plan form thot 'Teets the requirellents of both
agencies

1;REErizr-1914S

Participate in each other's annual reviews or carbine.revieNs into one meet-
ing

. Agree on =mon or complementary goals, objectives; arid methodologies,

Agree on haw goals and objectives are to be written

CoOrdinate timelines for the accnmplishment of goals and objectives'

S shore evaluation results (with parental permission)

Encoirege cpproPriate personnel.to coordinate educational and.training
activities

t

I
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ludent Name

,tudint ID# DOB

:urrent Assign-Mint

:XCEPTIONAL EDUCATION ASSIPMENT(S):

0 ojirl,
r

7..

! FLORIDA_

INDIVIDUAL EDUCATIONAOLAN

:36ittOfi / Program Organization / Time)

;ELATED SERVICES:

_ DATES

Initial IEP

Ctirrent IEP

IEP .Review

^')

INITIATION ANTICIPATED PERSON RESPONSIBLE

DATE ' DURATION

:ENT TO WHICH STUDENT WILL PARTICIPATE IN BASIC OR VOCATIONAL

.DU CATION! a.?

. _

iubiect hours/% of time SubjeCt hourig of time

ocational Education

'hysical Education Regdat Adaptive

.

N ATTENDANCEAT IEP MEETING: L
i Rwesentative (Title;

",1-rentks), Guardian(i) or SUttogiti'Pitidt(i)

student:

reacher(s)

CT-al-U-101-03)

)ther(s)

Signature

r......-
USOF DOUBLE BASIC COST FACTOR FOR FULL -TIME STUDENTS:

(Specify required special aids, services,ror equipment)

pate 'Signature Date .

V.

r



ERFORMANCE OR SUBJECT AREA:

RESENT LEVEL:

NNUAL COAL:

" .44964r

I

Styident Haut

'Student ID/ .

'Exceptional Edudition Aiiaiafetit

.,SHORT -TERM INSTRUCTIONAL OBJECTIVES

EVALUATION OF SHORT -TERN INSTSUCTIONAL OBJECTIVES

Criterion for &kit,

lr
Evaluation_Prtec_7747

Sthedulyo be nae keit,

1ti

4

t

0/

a 0:01

4'M



r.

. Name
s

icr

DISTRICT
DEVELOPMENTAL SERVICES PROGRAM HAB PLAN

DEMOGRAPHIC DATA _.
4_

Current Hab Plan Date--
Reassfssect Date
Reassessqd__Date
PrOjecte&Full HPC fe

'2. SSii A

Ntr

f

Mailing
3. Address

-
_ Guardian/_
6 . Neict-df-Kin

7.' Address
/It

88. Primary Disability:'::

Autism

130

-_,..,-rw- ; ,. State-of
A .. Legal St/atus

,

Residency

Cerebral Palsy:

EpfNspo
d.

y:_;

nigh" Deelopmental Rtsk

4. Medidald:.-

-

5. Date of Birt

:IMental Retardatiy

3

CA

County

Secondary Disablit .

1.1:1,Eligible for 4eVee!
,4,yr 4

- ) .0t
12. `SOcial. Worker

F164da:Statutes Yes 'No
it LaW 95-6 _Yes

HpC:/Caiiiperson'

4, Curr t Res'.
o

15. Recommended

nceType
f

es:idence Types: 1. 2.

. 4

163 Authorized Level of Care: OptiMal L=17 Interim') /

Fostey'Care

r Minimal

Moderate

Intensive

Gro4 and RHC

,4H4$ -DS Form 30331,'Sep

r

C

D

ICF/MR Lev _of

Level of Care
17. Approved / Deniejef--/

11, e

1_

1kage of Pages
1

82 (Obsoletes

A r

UC 4Coordinator

4
4

6ievious editions)

-72-__



y.

Name:

MEDICAID INFORMATION,BMEET

Medicaid

.Categorical Eligibilitt: ii,

I.O. Date of Test:' ,..,. 4.0. scores may fluctuate, but do not
-affect services. The 'score i used only for eligibiPity determplatio .

.--

Date:

Physical Hirdicap(s),t

Eehavioral Problem4:

II; C*ent is4SSI eligible and in need of:

lv Active ICF/MR Treatment in accordance
with Chapter 16D-alli F.A.C. _

;

4 -

/7777
Physician qr PriyOholagist

i.°

4 ,I
.

III. If II (1.), above is-checked Level of Care Required (Referfto
-.Definition on reverse side' f page)

se.

I; D-velopmental/Residential;ie_ ----- _-:..1.

gifo
---2.- evelopmental/Institutional

4 .

Developmental/Non-ombulaebny.

4. Devdlopmen al/Medical.

IV.- Self AdminfStrati

ur(This ite inst
dica ion Pr

A

1
.

;

If recoMmended plac._ Ment is ;in

.

then specify optl-placOment.
- ow

of_Medicationz
4 4 _

A reg:ardless
nt

er tfeacliene) talcs
o

leof ssif-A4minis9 ation of Medication

abPeof self-ad nistratiOn of medication.

rperson or Physici Signature:

Or for this 17 month period, justify,

s

;:. `A.

_ -

. Page -2 of 13.;4b-s

FIRS-DS For Sep 82"fObbletes previous editions) - Page B

,)

4

73 --
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DISTRICT

Q

DEVELOPMENTAL SERVICES PROGRAM HABILITAIO PLAN

CERTIFICATE fiF, ELIGIBILITY

1),L.,95-602

--t

SS#
*'Date"

The lb° -named c "nt has receive interdisciplinary evaluation and the results of the evaluation substantiate that ';

_ I -

_ ,

.
tt)' 'The client is at risk_of becoming developmentillY disabled; the physician's statement is attached YES __NO

(If this is checked "YES", iOs nenecessary tkcamplete (II) through (VI).) A

AYES ENO

YES NO (7-'

. YES NO

,(II) The client has aichronic disability which is attri utakle to a men mi or physical impairment

° or sambitiatioo of bosh _t,

,

).

,
-4-t r

(III) Manifested before the person attained twenty-NO years-of age --
0

\I'

qIV) Will likillriOniinUe Indefinitiq . . . . ',_

Pk i It ii.. (VY,WI I Sat in substantialbfun_tidal limitations in three or more of the

t''. ; Hareas of major life activity: ., wel . '
)10'i i

'Self-le 2. Y Recepti 1, learning

., ,____Rating7Drinktni r---ExpressiVeiRIg ge
.--t-t. _

.Cognition

Rygient t Receptive Retention-

Crooning 6 "Tr.' Expressive 1 Pre4cad

vlir-
---_,

academW
"..,

4

.,

following-

Mobility

Movement

ass Moth' Control

Fine Motor Control.-

The individual'

interdisciplinar

'extended duflitio

Spf Ditettion

Interpersonal/

Family Relations

Initiative t

41,

Ecomic Self . 4
; suffAclepo

fre-Vptatiodelt

loco "ni Skills
Job in tgAL

Work tAl stmint

/. Capatitjf ependent Living

Housekiepiifg . I -

Money Manageslat 7

Reelthind Safet y

Using COmMunkcy Resources

Ability (does) (does nOt)' reflect a need for a combinatil and: sequence special

Iperic care; treatment; or other'servicet which are either lifelong or-ra an
#

.

(VII), The client isse gijle, -y



--t
.NAM

I

Ica/.c oArs
. A

-..ss#

.7=17

SECTION A

y;;.' 4#sychplogicaf
, lb, Psychosocial

Medical
. Dental
.Nursing
Physic therapy* ,

Occupational therapy:-
Lelsure time acilivities

'SECTION B './*Y.' ,-

6 Justifieation of recommended residential
. C'

; setting ;,

.411. Long-range optiilial plan.
.,r

SECTION C '.

--___

.s Basic acad #1/111
_____ _ __.

Self-care sk s 4 c
di Daily 'Wing 'kJ s ,.:

Human .Altd development

. Commun ion skins
0' So4s1 ins i

-M6tor' I "- t " ..

Te4tiIIs

\'4

e-InYArmed onsent tov
receia MOMS desc ibed.on the

0,41

44i

i°2-1:6Cj 3 03 *;-- i 4Page af -Pageseitic Iii

e 10

27/

e--



---
A

v

,

D ilrWrit .H.
,4r .... -.

la I -' 1 ,,

. ,
1,

-1 c'' Willi- 10 PEET-If6S-WITH:I

i, .I'''' '
:.-

.

-; P14,1':et:' AEI(

i l't, 6 ' gi'+

N TIN WRITITh IlfORTICti

'NO SERVICE US
7

e'

A joint rzteeting. o IT- A joint repre- TWO separate rreetings, one No 9apra meetings,

sentatives from school

district; thethe IRS district

sentative fitri, :
school district; tli

of:school distri4 per7

sorinel aft a r-epresenta-

of s-chcol ict

sonnel to develop an 1:13P

and HPS agencies, parents, dist and IRS aggykk, tive of th.Ae HRS district based on schaol syttan

and others 'who provide cies, ts, others to develop_ tP and a data and intonation pro-

programs for a NH student who provid programs .7:Ind of HRS personn,1 4ided by the HRS district

to *lop one service. .11_1 PMH stmt to ,develop- ; e a rvire tati of and of .1 IRS piers*

plan that satisfies school an ID art- a `lab plan .: 1-11 stri -Lto

osecond

nel develop a, hab pia
olisric and IE,S reguire-'. that meet ssrhool district dave i' -plan. based on HRS data and

rtentsi, , and HIS requiresents for intonation pi:coiled by
each plan; 44 the schuol 'district

N ;

..,,,.

, u
ff, ? t".,' r

ti

4

V

1
, 1 -04 N

)!

.

,-. 0

a

..

. ...t,

r

&

9

,90



+.
RESIDENCE_'OnAND
FIRS SERVICES

ROLE OF
SO-1001
DISTRICT

v\CSEPFSENTA-

KEY: 1=1 are litYetinwone plan

1-2 Ore nteting/2 plans

e-

T-19 .

2X-2 Two meet i cross
represent° Iv le.(!

21-2 Two_ ',! "'hared

J Agar
: coNmitats i-i a-z-

2
-2, 21-2

OF A high percentow of q .,:,:.':..f. trict's R1
,..:.,

students live in HRS :;,, 4.,,..44.4.:, RS venddred

multi -bed facilities, ;:4*-e,d# ,;,

ReH 'students live in a va "." of settings that :t,

,-,

inciA-foster ncfres.tgrpuo homes; at rmitf...be

foci 1 s, i":,-

A rinidrity of the FM students receive litt.tid FRS ..-
.

Services and programs, -4 L---- .
.

,.Pliblic schtorprognins for Ffirl students t p1 ,
...- -_

in one or several centers
Frii i?rcigrans take olddein a varier of public .

.

settings througtobt the clistrict, ...--, ,

The cncol district elm s_- . 4" ta I 1st or ,

ran.consultants,_ ,, ctioif (platting meetings

astd as .:` ,gistriet sehtativeSE _ \-,/
. - -

School district representatives are ). pis- #i;

4rbtop?.antf are no authorized i 3 3 it zlistriit 4,x

r` rtes,
. k.'

..
. .

le-s' pfloscohieS1-(1i to.itie fn.4-clusicn 1
i

o f t ehgvip59115, stated; rcesiurtible goals and .

ctilijectiVes on service alai. to
Scholl( district aid HRS requirentnt, s for servi

pktn inforrintion Oiffer Slightly.

Scteol distaeeciii pl-filasaptlies .

,
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AGENCY REQUIR2MENTS FOR. STUDENT/CLIENT DATA COLti4ON

PUBLIC SCHOOL SYSTEM

NO statutes or-DOE
regulations address
clasproam.data
collection.
Responsibilities p:
develop
cooll stems
typicall t with
individual prini-
pals:and teachers.

HP,S__DEAL
SEMCES

No statutes or FIRS

regulations require
tr ists
to cal da in a,
spedificway.
Facility'requirements

Fn /FIRS

Rtle,. 101)-3E3.16(6),

requires
"dOcumented evidence
of -istently

ea-traihing
activiliiieF-" Each
ICF/MR develops its
awn sisterit of data
collection and the
.consistency of
reporting is moms
grid by teams from
the FIRS Office of
Lieenure and CertiV
fication.
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varying methOdS of
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Andrew was born with an etiology, that caused profound r ardation.

When he was 6 months old, it -obviouS that he was developmentally

delayed. His parents,-a in their mid-forties, decided that Andrew

would receive better in an institution.

Andrew lived in a SunIand Center until., he was 14. At that age, he could

walk; feed, bathe, and toilet himSelOand care for a few basic needs.

Because of Andrew's capacity -to help-care for himself, he was transferred to

a group home for severely and prof=oundly retarded r r; gers.

Rrior to his mbve,4ndrew had received

school program located at:the HRS inst

new community referred4Cndrew to theip

arranged Andrew's staffing. Andrew's

district representative, Andrew's teacher,

and the HRS sorial worker assigned as Andrew's

meeting.
0 o-.

Shortly afterward, Andrew entered a community Iic ool. Andre:4,1;S trill191'

quickly noticed- Andrew's self-injuriems habit oft biting his hand when Aids.

° not want to_fo4ow his,teachei's-directions. Andrew wasalso400Ming.tO Filool

withou,t,,haNringthiad. The teacher set up a behavioral program, desi .0..6.

reducelApd=biting, but did not feel that Andrew!s new progsam requites-
.

revision in his TFP. 1016
So

:

',For Slwral.weeks, thsteacher, sent home daily notes concernih4 Andrew'e s,

persoriai hygiene. Wen she'received no response, the teacher calledthe group.

home and found out that Andrew refused to bathe himself And follow other

directions of the group home parent. The tql40er suggested that'the parent ,

use the hehaVlbr nen*Ment program that-dhduaed with Anciew while b p was at li.,

School. The group hclue,;:-..-= t visited AdreOecteacher, who demonstrhted her
techniques and gave. the'.,2 :14 t a copy of thebehavior program to 1.04,tlIcime.

FiVe weeks_lapr, Andrew was still,-) biting himself"and refusing to bathe.,'

patent they decided that the schodi programloas ineffective and- called Anatew's

case,manager about his problemS. parent and the social worker t two ,

week6 later and that:_an'HRS vio _Trate 1d-set

up a program,for,sndrew and train - en ih
.,

, as.. -..,..'-
The sociaI.mbriv'er mentioned th4-=,Andr6W.s hab a , - ._ t, .''"'y .

received fran the-Sunland Ceilie4 ligt0-q-ban91 ting e,..% -...., :7. 0a, - '..

among Andrew's be for prohlemS. - , -
,

',At school Andrew teacher continued:tn-usethe program she had devised and 5

assumed that the up home parent was. doing the same.

The school and HRS'behavi8r programs were incompatible, Andxew soon bog

totantrum,throughout the day. /
, .

ices from the public
adcialworker in his

.plaOkrient specialist, urtio
pargpX., Androd,,a School

public schda speeCh,therapist,
case mona all attended the
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'
teacher Called the grasp Mire parent and discovered tIA

;:.She asked the perent and the behavioral Program

tb-fietiWith her to deSign a otxmpatible school/home behavior

program. this meeting took place 31/2 months after AndreV'S pro-

noticed.

(mbidUle 2, Case study 2)

Jeremy, who is now 9 years old, was born withigpina bifieW(myelcatesOpocele)

.1ydrocephalus, and pro4ound mental retardati '"IMmediAtelyafter J6r-erli-Ws

birth; he received an operation to conduct o ''ive brain_fluidLAiipto'hig(

heart, where it could bey absorbed by the blood SAortly. after first
operation, Jeremy also received surgery t?,ifiate back and Urinary tract.

problems.

As an infant, Jeremy received an individualized program A the local United.

Cerebral palsy Association, At age 3,-he began a public prdsch,661 progFam

at a local School. Because of Jeremy's extensive-medical, mental, and

physical digabilities, his parenta felt theyicould not care forZeremy At

home and placed him, at age 8, in a priate ICF/MR. After his move to the

facility; his parents,,school personnel, and IdFL/MR staff decided that Jeremy's

public Sphool program was still the mbst appropriate eduRational setting.
ir

Jeremk'S medical diagnosis and functiOn4 level both suggested a need for.

'maximum communication between the ICF,MRand the school. Theme_ MR adMinis=

tra AItaiexplained to.the scheol.prin8pal certain ICF/MR ationa bap

y prqgress reports, the writing of behavioral objectives, and attendAnCO.

bY service providers at annual hab plan reviews The principal, Jertany'l

teacher, and themICF/MR admimistrator Agreed on the following coordinatioi

procedures:,

1. The teacher wouldproVide the ICF/MR with daily reports

an 0,046SINO food and fluid intake, body elimination,

and other maintenep40.progrpms.

both the school and the ICF/MR would prov.id94pAily'

coordinated physical thergimy
, .

3; Jemmy's teacher ark therapiats wcpld keep 'daily and

monthly graphs of Jeremse.s-progress toward goals listed

on Jeiemy's hab plan.

The co4pectiOn-Of dail45, and monthly data helped the ICF/MR meet its legal

requirements, but_transferripudata fram public school. data sheets to those

used by the ICF/MR was A time7consuang task.

The school princi
a caMmon recd:
three Alto di-

S

. _
___

ere '.s teacher,'and .$hd_ICF/MR administrator decided

-formi woad substantiAlly reduce the paperwork involved.

sed thermosSibility4bf CoMbining the'eummw.OrIEP anThNia'

Plan:.reViews intro? ones and conating-the writing.of short-term'

E.

1N7.
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objectives.

All of these coordination procedures are currently in effect. They help to

ensure that Jeremy:

1. receives sufficient food to maintain his bOdy weight;

2 receives suffficient liquids to prevent dehydration;

3.

4.

remains free of bowel and urinary carplications;

receives the repositioning he needs to prevent bed

sores and associated infections;

5. is guaranteed coordinate-di mutually reinforcing services.

The school principal; teacher;- and other_professional staff realize that they

are not legally required to help the ICF/MR 7pet its regulations; but they

also believe.that'i in Jeremy's case,- coordinated care and training are

essentialto his well=being And development.

Module 3; Case Study 3)

GLORIA

Gloria is a 5=year=d1d_girl living in a large HRS residential facility. Her

movements are Stiff_and_spastic, and she lies in a reclining wheel chair-,

unable to.dare fOr her basic needs. She must be fed; toileted; and cared for

by facility-personnel. She cannot speaki. so she is unable to let any .of het

needs be kin to others. Gloria, however; will Smile and laugh WheneVer_
her faster grandparent, a familiar staff member; or her parents come to visit

het

Gloria was With with cerebral palsy; a disorder orinjury the brain that

AffeCtt_the voluntary control of her muscles; Because of the increasing

physical care that Gloria needed; her parents.felt that they could_no longer_

Cate_fOr-her adb.guately_at pare; Thus; when she was 3' years old; they placed

her in the residential facility;

Gloria'S parents have monitored her personal care and progress a regular

bd8i8 throughout the lsf2 years; They attend the semi- annual and annual

hab plan meetings, which are required by the state facility-. At these meet-

ings, Gloria's hab plan is reviewed and revised. Gloria's 'current plan lists

her priority needs and those responsible for meeting those needs:

1. self -care --unit staff

physical therapyphysical therapy staff

782- 9 6'

3.. medital needs --medical staff



4; educational needs=pUblic school staff

At age 4;Gloria began school in_a community-basedi public pre-sdhool program

for the pr6foundly physically and_tentally handicapped; Each Year the sdhool

has an IEP meeting which is-attended by_Gloria's parents, a school
district

representative, an HRS staff umber, a teacher; a physical therapisti an

occupational therapist, and a_Speech therapist; Gloria's priority educational

goals_for this year are -a toilet training program; a physical therapy program

to prevent further Physital_defbtMities; an oral musculature program to-

increase proficiency in eating Skills; and a speech thcgxapy program to develop

basic and functional communication.

Each school term, Gloria's teacher attends the annual hab plan review held at-

the facility. At these_ meetings, she provides facility -staff with a copy

of Gloria's IEP and reviews Gloria's progress during the preceding year._ The

teacher discusses Specific IEP objectives and answers any questions related

to Gloria's public school program; *

At this year's meeting,_sho reported that Gloria was responding to her toilet

training program with the use of a specially adapted tbilet_chair; The teacher

noted that Glorj.a's new skill was being transferred to -her living unit through

access to a similar toilet chair; She indicated that Gloria has also improved

her eating_skills_(dho was eating diced, instead of -ground, vegetables) and

had learned to indicate "yes" and "no" by looking at the appropriate symbol

attached to her an chair;

After-the teacher's report, the hab plan COMMittee determined which of Gloria's

new Skills were being carried over to her living unit and reinforced by facility

staff.

At the meeting, the
enced an additional
Gloria's congenital
that she had become
this information to
health, safety, and

teacher 'earned that over the past year, Gloria had everi-

10% hearing losS in her right ear. She was also told that_

lung disorder was requiring increased7postural drainage and

allergic to any type of citrus juice; The teacher used

ensure that the_Schbbl responded to Gloria's particular

programming needS.
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PARTNERS IN PLANNING ANSWER _KEY

AnsWers to Module 1 SelfCheck Excercige

1. 5

2. age; CUltural
3. School-aged_
4. 5=18; Sch001 districts ake

permitted to service students
baqow age 5 and above age 18.

5. Developmental Services:
developmentally disabled

6. a. SD/DOE d. HRS
b. HRS e. SD/DOE
c. HRS f. SD/DOE

7. a. Group Homes
b. Foster Homes
c. Residential Habilitation Centers
d. Community ICF/MRs
e. Sunland Centers

8. Cluster ICF/MR
9. ,Three "homes" of eight beds each-are

grouped together in a cluster
10. a. HRS

b. SD
c. SD __

d. HR(ICF/MRs)
11. school-based; central office baSed;

Shared decision making _

12. Bureau of Education. for Eceptional
dtudents

Angtivers to - c_ M. D_ - cise

1.

2.

3.

4.

5.

7; a;
b.
c.

d.

e.
a,
a;

b.

c.

d.
e.

f.

Code of Federal Regulations
Public Law
Florida Statutes
Florida Administrative Code
State Board of Education Rule
c, d, e
HRS, ICE' /MR

ICF/MR
SD
SP, HRS, ICF/MR
SD, HRS, ICF/MR
ICF/MR

Program Development,
Program Review and anal-

ion, Program Services,
Resource Development

14. Any three of these:
' hearing impaired, phys-
ically handicapped,
speech impaired, emotion-
ally handicapped, gifted,
visually impaired, severe
learning disabled

15. FDLRS
16. Program Services
'17. district documents
18. Health and Rehabilitative

Services
19., a. Children!s Medical

Services
b. Economic Services
c. Medicaid Services

20. the social worker (case_

21:
manager)
case management

g.
h.

10. a.

HRS, ICF/MR
SD, HRS, ICF/MR
SD, HRS, ICF/MR
Active Treatment Plan
(ATP)

b. Individual Educational
Program (IEP)

c. Habilitation (hab) plan
11. a. Annually

b. Annually, semi-annually
c. \ Annually, quarterly,

monthly
12. a. SD (when appropriate),

HRS, ICF/MR
b. SD, HRS
c. SD (NOTE-: HRS and ICF/

MRs often invite teachers
to attend annual reviews;

-8.6- ti
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PARTNERS IN- PLANNING

Answers to,Mbdule 2 (cont)

4" however, teachers are not
legally required to attend)

d. IcF /MR
e. HRS
f. SD

Answers- Module 3 Self -check Exercise

I. (1) develOP the plan; (2) implement; (3) review; (4) revise

2; c

3; Yesi,Schedulidg these meetings tOgether helps staffs to coordinate
goals and objectives -on the_tWO plant and reduces the number of
meetings for the student and the student's family.

c; d; f

IEP, IP: HP_, ATP
IEP, HP, ATP
IEP, HP
IEP
HP
TR, ATP
IEP, HP
IEP, IP, ATP
IEP, HP
HP
IEP, HP

5. a.
b.

c.

d.
. e.

f.

g.
h.

i.

3.
k.

a; ATP
b. IEP
c;

7; b; c; dit e
J

Answer.sADAIxhdeA Self-check Exercise

1; b 3. a. 1-1; 1-2

2. a; 21-2 b. 2X-2

b. 1-1 c. 21-2

c. 1-2; d. 1-1; 1-2; 1-2

d. 2X-2 e. 2X-2; 21-2
f. 1-1; 1 -2; 2I-L2



PARINERS IN-PLANNING*
ANSWER KEY

2

Ahsweisto--14xhde_4-(cont)

g; 2X-2; 21-2
h; 1-1; 21-2
i; 1-1; 2X-2
j; 21-2 a-

4

4; a; 1-1
b; 1-1; 1-2; 2X=2
c; 1-1; 1-2
d; 21-2
e; 1-2; 2X=2; 21=2

f; 1-1; 1=2
g. 1-1; 1=2; 2X-2

5. a. 1-1; 1=2

b. 1-1; 1=2; 2X-2

c. 21-2
d. 1=1; 1=2; 2X-2

e. 21=2
f. 21=2
g. 1=1; 1-2; 1X-2

h. 1=1; 1-2; 1X-2

6. a; b; d

7. a; b; c; d

8. a; b; c

9. b; c

101



Topical Maniial

Volum4

Volume_ I1I -B:

* Volume

Volume

(continued from inside ftont cover)

Individual Educational Programs, t980.

Evaluating the Non- mr

Mediation-and Due Process Procedures; 1982;

Main-tai r - . .

pped, 1982;

is and Adult Students, 1982.

Volume III=E: Alternative-Communication Systems for Non-Vocal Students, 1982.

Volume,III=F: n-Devices for Visually Impaired Students, 1982.
_for the Visually Impaired; 1983.

Volume Alternative Delivery Systems for Homebound/Hospitalized StuditptS_, 1982.

Volume III-H: Supplement User's Guide AAMD ABS-PSV, 1981.

e

Volume III-I:

Volume III-3:

Training Manuals

Compqter Assisted Instruction and Support lor the Handicapped: Interim
Report, 1982.

Interagency ervice Plans for the Profoundly Mentally Handicapped, 1983.
Part 2: Partners in Planning: A Planning Guide, 1983.
Part 3:,' Partners in Planning: A Participant's Manual, 1983.

7,1

Volume IV-A: Training Manual for School Bus Drivers TranspoFting)he Handicayped, 1982
. .

Volume IV-B: A Training Manual for Teachers of the HomebOnd/HoSpitalized Student, 19

'A_TrainingManual for the DeveVopment of a-He - eeVolume IV-C:. Systl
1983.

\ 4
Volume IV-D: Educating Parents of the Seve

Volume IV -E:

Volume IV=F:

Volume IV-G:

Oirriculum Planning Resources

-

Part 2: An Annotated Bibliography, 1983.

Management of Eligibility and Placement Processes, 1983.

Parent Invo - .

1983.

.notionally_ Handicapped Students, 1983.

Posi 4ye Discipline fa _ eats, 1983.

Volume V=A: source Manual for Developmental Skills and Comm9
pair'ed: Deaf and Hard of Hearing, 1977.

-MCt-ELL-:M-u-sic_or_Drama to Enhance Language Learning, 1982.

Affective Curriculum for Secondary [Emotionally Handicapped Students, X198

Volume V=B:

VolumekV=C:

Volume V=D: Techriiques_of Precision Teaching,
Part Manual, 1983.
Part . Math Basic Skills CurrictilUrn, 1983.
Part 5: Reading Basic Skills Curriculum, 1983.

Volume V-E: Project IVEY: Increasing Visual EffitienCV, 1983.
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a.

a

FLORIDA: A STATE OF EDUCATIONAL DISTINCTION. "On a statewide
average; educational achievement in the State of Florida will equal that of
the 'upper wartile of states within five years; as indicated by commonly accepted
criteria of attainment." Adopted; Stitt Lkird of fitiucsoon, Jan. 20; 1961
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