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This PARINERS IN PLANNING trainer's guide is one in a series of publications
developed to help Florida school districts provide special programs for excep-

: tional students. It was developed by the Interagency Development Project,

Ieon County Public Schools under the guidance of:
Charles H. Couch
Superintendent of Schools

Robert M. Connors
‘ Director, Exceptional Student Educatio

. Lynda Roser N
Ooorgmator, Exceptional Student Education

U b
Linda F. Laugen, Project Director
Interagency Development Project :
: . 7
o During the field survey conducted in the first year of the Interagency Develop-
: ment Project, 52 school district and HRS persomnel responded to written ques-—
tionnaires, 23 exceptional student education administrators answered questions

through telephone surveys, and 83 individuals were interviewed. A 14-member
advisory committee was also established to oversee project activities and
: : materials production. The Interagency Development Project recognizes the. con-.
- tributions of these professionals, without which this trainer's guide could not
have been developed. Appreciation is expressed to these individuals for their
Willingrﬁ;sgtgfggogiggiqonstﬁiéiii?é content suggestions for the PARTNERS IN -
. PLANNING training materials and for the companion publication, A Resource
Manual for the Pevelopment and Evaluation of Special Programs for Exceptional

Students, Vol. I11-J, Interagency Service Plans for the Profoundly Mentally
M’ R
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| interagency coordlnatmn of service plans for PMH students.

. Service Plans for the meoundlj' Men

 INROBLCTION ;

this trainer's guide was developed and written by the Interagency IIevelopment
Project, a Title VI-B project awarded to the Leon County School Board by the
Florida Department of FEducation, Bureau of Education for Exoept1qna1 studen€s.
The funding period for the grant began July 1; 1981 and ended June 30, 1983.
The project had three major goals for the two-year grant period: first, to
study interagency coordination of service plans for school-aged profoundly
mentally handicapped (PMH) students in Florida; second, to identify practices
for agency coordination; and third, to develop a resource manual and conple-
mentary training materials for Florida educators interested in improving |,

3

The resource manual entltled A Resouroe Manua
uation of Specia ] r E X

, and the two publlca—
tions that make up the PARTNERS IN PLANNING t_ramlng materials (this trainer's-
guide and the participant's manual) have been devéloped to better acquairit .
personnel of public schools gond the Department of Health and Rehabilitative
Services (HRS) with the gtatutes, yules, and requlations on which serg;geﬁf.

" plans are based. All three publications describe the servics plans used by -

local school districts and HRS and suggest ways_ in which local agernclggfnay
ﬁrdmate the development and implementation of these documents. Using \
ferent formats, the resource manual and training materlals provide infor-

plans, service plan documents, and methods for coordinating planning. The

resource al and the PARTNERS IN PLANNING training materials may be used
ihdép’ehdéhtl or in conjurniction for group training.

mation on the agencies that serve PMH students, the legal bases for service

Use of this trainer's guide '
\ e -
The information in this traJ_ner s quifle is mtended for the use of group -y

leaders who want to provide training on the development of interagency service;

plans to personnel of public schools, HRS, and other commnity &gencies.

School district superintendents, exceptional student education administrators .

involved in ooordlrﬁtlng “educational services with HRS can benefit fraom group

.and supervmors, school prmc1pals, Vteache:rs, and other ﬁubhc school personnel

traJ.ru.ng that addresses the development and coordination of J_nteragency o

service plans. The mfonnatxgginjl:lge resource manual, this trainer's quide;

participapt's manual can also help HRS personnel
s local schpol .distridts use to provide educational

services. The statutorybases' for service planning and the alternatives for )

1d suggest ways in which botH agencies might adjust local =

coordination
ures to encburage and enhance oooperat‘ive efforts.

policies and p

W'I'[ggAgIm?s IN PLANNING partxcxpant s manual confains & conplete set of .
materials for setf—paced study. his%rainer's guide pmv1des instructions '

on}gvgitzg conduct a group, sessmn In making their presentatlons .group

leaders should use these notes along with the transparencies, handouts, case
studies, and answer keys fourd in the appendixes of this guide. Before their

, préséﬁEaiEian, trainers should also study the sinforimation provided in the

partxcxpant s manual for PARTNERS IN PLANNING and prepare answers for each of

- -
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the questlons suggested m this gu1de g@}mtaxy mfoxmatlon can be found
Development and ﬂzaluat;on@f_s;gec;alﬂoyan&forﬂoeptmml Studcnts A Vot
I1I-J: Interagency Sewlce_glans_ﬁol;tt&Bmiolmdl%NEntally Handicapped:
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PARTICIPMTS IN SERVICE PlNNlNG - o MODULE 1
: DISPLAY  EXPIAIN: :

Transparency 1: PARINERS 1. The title PARTNERS IN PLANNING was chosen to ex-—

IN PLANNING press the legal and practical responsgp;lxtles

‘of local school systems and the Depar tment. of

. - ; . Health and Rehabilitative services (HRS). in plan
13 ning edicational services for Profoundly Mentally

Handlcapped (PMH) students:

2. HRS and publlc school service plans go by
different names, are affected by dlfferent laws,
and have different purposes. .

3, PMH students are referred to by dxfferent names,; -

. o » depending on' the- agency.

4. PARTNERS IN PLANNING is the product of cooper-

atlon between the DOE, HRS, and the.Leon

County*School District. ' Teachers, trainers; aag'

% ministrators, therapists, social workers,; pa-

o rents, private consultants, and many others
N contrlbuted 1nformatlon and expertise to this
progcct .

DISPLAY _ 5. PMH students include the full range of school-

. Transparency 2 : Cover ; aged children and youth from age 5 through 18.

illustration of PMH S

studeﬁts , . 6. These students come from different ethnic and

- : social backgrounds and live in a variety of en-
" - ‘ virpnments:

¢ L‘I!

[
.

7. The roles played by. locai school dlstrlCtS and

HRS in plannlggg§erv1ces "for these students are

defined in a ounplex set @f laws; regulations,
and rules.

-

DISTRIBUTE  EXPLAIN:
Handout 1: Questions L -
1. The major Ob]ecthES of this tralnlng will an-

swer the questions in Handout 1. Answers to

these questions will clarﬁfy the process and

methods that school and HRS districts can use
to develop interagency service plans.

2. Part1c1pants *are to- use Handout 1 as the;r own
checklist for finding answers as. they work -
through the PARINERS IN PLANNING ‘programs.




oo MODULE 1
PARTICIPANTS IN SERVICE PLANNING

answers on board, flip
chart, or transparency
as they are given

S. 228.051, F:S:
 SBER 6A-6. 30

; 4

WRITE .

answers on board, fllp

chart or transparency
€Y are given

OBJECTIVE 1: Recognize which students are classified
as pProfoundly mantally handlcapped (PMH) .
ED&LAIN

The first module ooncentrat:es on parttcipants in the
planning of services for PMH students:

ASK:

S

1. What are the charactnerlstlcs of PMH students?

2. For educational purposes what other categeries
‘are mentally handicapped students divided into?

3. what must Florida's local school districts pro-

vide for all mentally handicapped students?

OBJECTIVE 2:  Recognize which students receive .

services from local school diStrlctS

arel HRS;

i
pmvxdé speciat educatlonal programs for _excep~
tiongl students- frcm age 5 through age. 18.

The law [S. 228. 041] amdL\State anrd of Educa—

tion Rule [6A~6.30] inclpde the following in
the exceptional student icatégory: y

-—rrentally handlcapped
--speech and language mpalred
~-hearing mpan:ed -
--visually_impaired
—-physically mpalrgi )
——amotionally . hamdlcaf:g)ed )
—-specific learnmg disabled
—gifted

- ”

ASK: ”

1. Whlch PMH students recelve services from Ioccal
school districts and HRS? _ .

2. Ask other questions to pronpt the correct answers;
such as "which age group?" and "why do these '

students quallfy for HRS services?" If partici-

pants don't give the:correct answers, smply

write down ard explam each answer .

—4-









- PARTICIPANTS IN SERVICE PLAWNING | MODULE 1

) 7 e

1. School districts must serve exceptlorﬁl students

) that are school-aged (between the ages of 5 and

18). Florida law [S. 232.01, F.S,] also permits
school districts to extend their programs to

students beyond the mandated ages to include

students below age 5 and above age 18. Thus

the exact ages of students in the "school-aged"

category vary from school district to school

district.
DISPLAY 2. PMH students also qualify as developmentally
’I‘ransparencngwehart disabled under state and federal laws and may
of age categories receive HRS services. Thus, both HRS and schooi
- : dlStI.‘lCtS serve PMH students that are "school-
; age

OBJECTIVE 3: Reoognlze the different terms agencies
' ' ise to refer to PMH students.

< ‘ 1. Vm'lataresoneofthetermsyouhaveheardused
- to describe PMH students?

2. Ask other prumpting questions to det answers
- from the group. If answers are not volunteered,
* give and explain each answer:
3. which terms are generally used by local school
districts and the DOE? by HRS?
EXPLAIN:

1. Different terminology tends yo come from state

e """ and federal laws; regulations; and rules.

WRITE ' 2. school districts use tl’iéSé terms:
list of terms used by

school districts and --Ebcceptxonai student

HRS ‘ ~-Profoundty mentally handlcapped

‘ —-Profoundly handicapped (PH)
- ; 3. HRS uses these temms: .
Lo ~-Developmentally disabled
-~ —-Mentally retarded

—-Profoundly mentally retarded
—-Developmental Services Client

L)

-5
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PARTICIPANTS IN SERVICE PLAMNING MODULE 1

different home

environments as they

are listed

e

ments of PMH students:

____—mﬂm : Recognize the different home environ-

Iocal school districts serve PMH students who cme
fram various types of home environments.

ASK:

1. what different types of home environments do PMH
students come from? If participants do not name
all of the possible hame environments, complete
the 1ist and explain why these_enviromments must

also ke included (See pages 9-11 of the partici-
pant's manual) .

EBLATN:

1. The different types of HRS residential facilities

construction of cluster ICF/MRS)

2. PMH students from Tallahassee and Orlando Sunland
ICF/MRs all over Florida. _This type of resident-
ial facility will play an increasing role in the
lives of PMH students.

1. What types of re51dent1a1 fac111t1es for PMH stu-
derits does your schoocl district have?

2. Does your district have one or more cluster facili-
ties? Are any planned for your district?

m Recognlze the different types of service

plans for PMH students.

T AN |

Both HRS and local school districts may serve school-

aged PMH students; but they use dlfferent service '

plans: These plans have different names and different

purposes. _

ASK:

1. Whatever name we give a service plan, how would
you describe one? (open discussion)

-'6§ 14



PARTIEIPANTS IN SERVICE PLANNING - MODULE 1

WRITE
names of servu:e plans
as they are mentioned

WRITE

"Implementation Plan"
by IEP and "Active
Treatment Plan" by hab

plan "

WRITE

local school district

participant responses

llmE"

"BEE'S L1}

2. What makes a service plan individualized? (con-
tmue discussion)

3. what is the name of the public sghool service
plan? HRSY service plan? (If names are not vol-

unteered, write Individual Educational Program
(IEP) and habilitation (hab) plén.)

i. Definition of IEP and hab plan.

2. Implementation plans and Active Treatment Plans
(ATPS) and how they are used.

OBJECTIVE 6: Recognlze how 1oca1 school systems,

the DOE, and HRS are organized to meet
the needs of PMH students.

and these organlzatlons affect the way IEPS and pro-
grams for PMH students are developed and implemented.

ASK:

1. What are same ways that school districts may make

decisions about programs for PMH students? (open |

discussion). If part1c1pants do not specifically

name "scl'idol-based "central office-based;" or

"shared decision n‘iak].ng," list these and éaiplam

the characteristics of éach:

2. Who provides technical assistance for PMH stu-
dents at the state level?

3. what does "BEES" stand for?

4: What does "BEES" do?

1. BEES is an acronym for the Bureau of Education for
Exceptional students.

2. BEES provides 1eadersh1p for the develepment and

evaluation of special programs for exceptional

students.

A/
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PARTICIPANTS IN SERVICE PLANNING : - — _ MDUF

-~

] WR??EW,jﬁ,,”W,”W,W”” ~ 3. S has 4 Sections: Program Development; Program

* —-Program’' Development . : iew and Evaluation; Program Sggv;ggsirand Re-
—-Program Review and \ - source Management. (See ggggfzfggighe resource
Evaluation manual or page 14 of the participant's manual for
~--Program gervices a description of sections and responsibilities:)

—~Resource Management = . o i L
' 4. The responsibilities of each section. .
7 E '
5. The role of FDLRS (Florida Diagnostic and Learn-
ing Resources System). » :

6. Local school districts must submit their district

procedures for serving exceptional students to
BEES each year. ‘

1. How does your school district serve PMH students?
(open discussion) ]
2. How many PMH students do you hay ¢ in your school?

,,,,,

3. where do these students live?

4. vhich of the three basic management systems does

your school district use to develop IEPS for PMH

students°

: 5. Who is most responsible for——

> 7

a. identifying exceptional Students? .
b: developing appropriate _programs?
c. developing procedures for exceptional -

" student education?
d. creating district pollcy for except10na1
student education?

6. Havée ydu read all or part of your dlsgggcgipro—'

cedires document for exceptional student educa-
tion? Where would you find a copy?

7. Who prepares this document for your school dis-
trict? b :

8. In your dlStrlCt which terms are used to refer

to PMH students? Do different agencies use
different terms?

WRITE EXPLAIN:
HRS Developmental ) i

Services 1. The Developmental Services Program within HRS is




DISTRIBUTE Handout 2:
Services provided by
bPevelopmental Serv1oes

WATT while part1c1pants

WRITE

Other Service programs:

-—Children's Medical
Services _ )

-—Econamic’ Services

--Medicaid Services

/
T

_ MODULE A

responsible for coordinating services to children
and adults who are developmentally disabled.
;3/ R R _ _ . R
2. Just as BEES serves other excéptional, students in
addition to PMH students; HRS' Developmental .
Services Program also serves people who have dis-
abilities other than retardation--such as cerebral

palsy and epilepsy.

3. .Our primary interést 4§ in those Developmental
Services cllents who are also students in our .
classroams. n

4. Developmental services offers a number of differ-

1tems marked w1th arrows. PMH students are most
likely to receive these servxces

5. The services that a Developmental Services client
. 18 qualified to receive will be listed on the
. client's hab plan. After the hab plan is
gleveloped a Developmental Serv1ces social worker
becomes that clientls case mnagep and is re-.

sponSJ.ble for seeirly that needed services aye pro-

*vided. Developmental Services ,calls this pro-
Ccess its Case Management System. ‘

6- Developmental Services is 3uSt one of 10 ser-
vice programs that Pmsipi;ovideg for eligible
clients. Three other HRS programs that may serve
PMH students are Children's Medical Services
(CMS) , Econariic Serv1oes, and Medicaid
Services. P

ASK: P

1. How many PMH students in your school are clients

of Developmental Services?
2. Wnhat 6Eﬁéf HRS services do these students receive?

3. How do these senixces support and reinforce
what PMH students are learning in schooil?

4. Vhich HRS services do you think help the educa-

tional growth of your PMH students? Wwhy? (Go
over HRS services listed on handout 2).

5. How does your school S educatlonal program for
PMH students support and reinforce services they

receive from HRS?

\




PARTIGIPIWTS IN SERVICE PLANNING - ¢

FUDULE

) DISPLAY

- Transparency 4: Hollstlc

vs. Fragmented

j.
DISPIAY oo
Transparency 5: .Chart
of coordination .
needs
) _
y

DISTRIBUTE
Handout 3:- Module 1
self-check

6. . Wwhat are the names of the HRS social workers as-
signed to the PMH stuc nts who are also clients ;
of Pevelopmental Services?

: Recogn"7774i£§ the need for jbih't planning

'OBJEGTIVE 7: ReC
ard delivery of services to PMH stu-
dents. .

EXPLAIN: .

Iocal school districts and HRS dellver serv1oes to

many of the same children and youth: Both systems en- .

courage the holistic development of these individuals.

Because of differences in agency responsibilities,

‘however ; deveiognent is often fragmented. T

12 when do the servides of PMH students need to be
ocoordinated? (Point out age groups and agency .
‘responsrbihtles on transparency 5.)

2. Can;ooordmatmg the services of local school

districts and HRS make a real difference in the
lives of PMH students? (open discussion)

The text of casé study 1, "Andrew." - (see appendix €)

3.

- 1. Wére services. for Andrew totally coordxnatedi"gm -

partially ooordlnated or uncoordinated? (o
discussion)

2. What probab.le effect did this have on Andrew s
development?

3. How might Andrew's sSituation have been improved?

B

The self check exercise is for you_ to .keep for your.

own review ,of Module 1; but we w111 go over . the an-

(

SV«EI'S as a grOUp
~10- , L

18

SELF=CHFCK EXERCISE
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P2

1.%each question aloud '

2. pranptmg quest.lons to get the answers that
ép’péérmtheansnerkeyforl‘bdulel (see

appendix D) JJ

%
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SEKVIt;t FEANNLIVO MUK 1’0 O JUWCNIY

DISPLAY\ . L
Transparency 6: Map
of Florida indicating
HRS and school dis-

" tricts

e

School Districts:

——Teachers
~Prificipals

B A
”Locil school Board

~—DOE (legal requlre—
rrents)

- OBJECTIVE 1: Recognize differences in the organi-

zational structures of local school
(districts and HRS districts.

4k e

EXPIATN

Module 2 ooncentrates on the legal and agency re-

quirements that affect service plarmnng for PMH stu-

dents. First, however, we will examine same differ-

ences in the organizational structures of local

school districts and HRS districts. Finally, we will

took at scame of the -things. school and HRS personnel

can do, to coordinate services ard ‘still meet aii:

of their legal obligations.

Vs

1. hWhat is the dlfference in the geographxc struc-

ture of school &nd HRS districts?

2. How many HRS dlstrlcts\are there?

3. Wthh HRS dlStrlCt serves the most® school dJ_s—
tricts? The least? -

4. Which HRS district serves your school district?

5. How many other school districts does this HRS
district serve?

6. Where is the hea&quarters for this HRS QiStrict?

-

J
7. When an HRS district serves.a large nunber of

school dlStrlCtS, what ocoordination problenis
might you expect?

(7en discussion)
EXPLAIN:

1. For local school dxsxsrlcts, th’é échbol board

. generally determines policy and procedures.

“'Teachers report to principalsypf individual
schools; who report to the superintenden and
the school board. The school board ensures
that the school district is camplying Wlth State

Board of Education rules.

-12- .
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WRITE 2. HRS districts are part of a more centralized
HRS Districts: . Wft;einl with the headquarters in Tallahassee_
—District Staff’ _’ determrm:ng much of the policy for the 11

-

districts: District staff members report to

Direct Services Supervisors or Program Super-

.—-31501'5 Services: Super- visors. Program Supervisors report to the
s , Program Coordinator or the District Ak iinistra-
N , tor. The District Administrator reports to the
—Program Coordinator Assxstam; Secretary of HRS; who reports to the
o " Secretary: TheHRSSecreta;:yreportstothe
—pistrict adminiStrator Governor . ,
o -Ass:.stant Secretaxy >
1 for HRS ]
iF!RS,Sécr'étaxy"' Y ' < ' 1
e vV s : '
——Governor -~ ’
5 3. Our laws .created these separate organlzatlonalg
' _ structures, and these structures tend to support
separate comminication patterns.
OBJECTIVE 2: Recognlze state and federal requlre
ments for Sservice plans and serv1ce
) plan reviews.
1 Federal laws and regulations may l'egcjﬁto the
greation or revigion of state laws @7@@&
State laws and fules are also developed without
; federal laws and regulations as a basis. When
new federal laws affect state laws, our legis-
lature may amend our §§§§g§es to comply with
the new federal r@ulrenents.
g WRITE ' 2. When we talk about services for PMH students; /) '
—PBducation of we must consider all of the state and federal
" handicapped students laws, rules, ard regulations for: i
-=Services to the ’ *
develognentally disabled - --the ec}ggatﬁ:;ogfgf handicapped students
: -=HRS residentlial --services_to the developmentally disabled
facilities ——Pmsfrefﬁgrgei facilities
-=Client services in --Client services in ICF/MRs
ICF/MRs
- . »
. > '13'
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1

: WRiTE
P:L. = Public Law .

F.S. = Florida Statutes

CFR = Code of Federal
Requlations

FAC = Florida
Administrative
Code

SBER = State Board of
Edycation Rule

S. = Section of state

_ law

8 = Section of federal
law

WAIT for participant
responses and then
WRITE =~

P.L. 94-142 \

WAIT for participat’

" responses and then
WRITE
P.L. 95-602

DISPIAY

Transparency 7: .
Legal requirements for
sxerv;ce plans and

service plan reviews

fe

3. Which requirements are different?

e

3. Different abhreviations are used for different
laws; rules; and requlations. Here are sane

you need to know: 5 ,
—P.L. = public law - : | B
—F.S. = Florida Statutes
=—CFR = Code of Federal Regulatlons 3
—-FAC = Florida Administrative Code_
—-SBER = State Board of Education Riile - ;
—g. = Section of state law ) i
-<8 = section of federal law
'f?lééé abbrev1atlons w111 often be used as we
refer to the variocus légal bases for service'
plans and service plan reviews.
ASK:

1. which federal law requires that school systens
develop IEPS?

2. Which federal law requires that HRS develop
habilitation plans” .

EXPTATN:

1. Federal Vregulatxonsw E:tggﬁgeguxre that res::dents
care."

.of ICF/MRs have a "written plan of

2. State and federal laws require that certain

people attend service pian meetings and that

“the plans be reviewed periodically.

1: Other questlons to eﬁé.t information dlsplayed
on Transparency 7, such as "Who is legally re- -
s quired to attend a hab plan meeting?"

2 Which requ:n_rements are mular for school dJ.s—

tricts, HRS, and ICF/W
From this °
[

-14-
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: «
small sample, which
\; most reqmrarents"
DISPLAY . EXPLAIN: ,
Transparency 8: Legal o : _ o i

service plan contents

=t 2.
o (
‘I '

2. which plan must uge a standard format?

raqulrerents for 1.

3. Which pléh,%gfcbﬁ 'ed Wlth the re51dent1al
. environment of jhe individual?
. > ot .
. 4. Other questions to prampt i’d’entificatE.on of

R service plan Cbi'_itéﬁté. .

-~

EXPLAIN: ¢

. 1. School districts apd HRS Developmental Services

. : - both use one servife plan, but ICF/MRs use two:
- - ~ the Develognental fer

; ) 2
e, - B R,
DISPLAY o 2. Both t
Transparency 9: : -4 but in
Relationship of sen;lce o . . _ :
plans- , a) The IEP shows.gducational and related ser-

; ~— . vices: A hgb plan }ists all serviees-a De-:
. T : ~ velopmental Servige eceive
& ‘. Because public schools; not HRS;, prrovlde ed=,
ucatiaonal services; HRS personnel mist know .
what is in.an IEP to indicate the educatlonal .
ijibaiis and services on the hab plan.
N .
- . b) The ATP relatesy to the hab plan much like
_ ) ¢ o the pubhc school . mpienentatxon plan to the

IEP and the'zhﬂ‘P relate to the hab plan,,
ifferent way5° R ) )

F ]
\
\
\
\

&

/. ' ) : IEP. It 1sLused in ICF/MRs :to’ prescribe t’n:;e

¢ methods staff will use to meet the annual

) _ goals listed on the client's hab pilan:




STATUTES. RULES: AVD REGULATIONS " « . . MpuE2-

ASK: > )
¢ S T
o , \\gi Do all PMH studentsvhave an ATP?
; _ o - 3, Do all PMH students who live in an ICF/MR
' have a hab plan? S

W

;Wthh service plans would PMH students living
group or foster hdnes have’ :

< 3. H0w many PMH students in your school have hab

> plans? ATPS?
‘
5. How would you expect goals for “"education; " hab-
. _ . ilitation,” and "active treatment” to be (a)
) : similar and interactive? (b): different and con-
- ff}ctlng° (open discussion) g
EXPLAIN: "% - /
, - . ) ~, :
" WRITE ) Thgreiare federal and state regulatlons for the
. Ghapter . 1OEF38 ’ licensure and certification of ICF/MRs._ Chapter
FAC--ICF/MR - 10D-38 of the Florida Administrative Code sets the
regulations for requirements for ‘ICF/MRs operating in Florida. This
Florida . " rule interprets federal regulations for ICF/MRs. HRS
) - - contracts with ICF/MRs for residential services and
: ’ encourages the use of these facilities for HRS
N clients: :
\ 5 o
- g OBJECTIVE 3: Recognize legal terms found -in state
: ' — . and federal laws, rules, and regula-
‘ ‘ o tions related to services for PMH stu-
' dents.
DISTRIBUTE ‘ To work together, school and HRS personnel need to
Handout 4: - have a clear understanding of the legal and agency
G%pssary of- terns _terms both use in discussing servrcesftgﬁstudeqts and
WALT -clients. Keep this list of the most common terms
' While ticipants ?nd add any others that you 1earn~durlng this train-
read ng-
T ASK: %

* 1. which terms are used by school personnel? by
HRS? by ICF/MRs?




STATUTES, RULES, AND REGUtATHJﬂS

. MDUE?

WRITE as column

2. Have participants indicate in the margin of thElr
. handout, SD (for school.district), HRS, or
ICF/MR for the, agency using the term.

3. Other questions designed to encourage’ study of

the definitions, such as, 'Wthh other disorders

" are included 1n,the category of 'develcgnentally
disabled'?"

cngnlze p0551b11t1es for agency

ocoordination of service plans and
service plan reviews.

- — - r

EXPLAIN: ~
1. So far, this module has shown that school dis-

tricts and HRS districts--

a»-are organlzed in different ways

--use different terms when referring to serv;cesr

& --have different responsibilities

for the same individuals

—-respond +to different laws; rules; and regula—
lations’ .

ASK: : ; D

1. Considering these factors; would you expect ser-

vices for PMH students to be harmonious; con-

headings: = vices IO
--harmonious f}lgtxng,ior unrelated? (open discussion and
-—confllct;ng write examples participants give under each term)
—--unrelated L
; EXPEATN:
. WRITE " To help us determine. whq£ is allowed, we need to com-
N -—g@ﬁEéﬁEé - pare requirements for Such things as service plan re-
—--review : views; participants,. reevaluations, written reports,
--participants and contents of service plans and see where any con-
--reevaluation flicts occur.

--participation by

personnel outside
the agency

DISPLAY

ASK: .

Transparencies 10 and )
10A: legal requirements 1.
for servige plans and ’
scrvice plan reviews

Which of the legal requirements on this chart are
- the same?

=17=
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DISPIAY =
Transparency 11:
"Frée" options

v
&

WRITE
"what is the pay—
off?"

p

2. Whlch would\cause oonfllcts°

- ) '
3. Acc0rd1ng to this chart, What ocould school dls-
. tricts and HRS districts do to give more contin-
uity to service planning for PMH students?
Vit . .

4. Ask other probing. questiond that require par-

ticipants to think about rdination possibili-
ties, such as "Do the laws allow personnel out-
. Sside an agency to part1C1pate in annual rev1ews°"

EXPLAIN:

Many. pOSSlbllltles for 1mprov1dg service plannlng
exist. T .

Gptiéﬁéfiiétéd on Transparency 11:-

" school district? (allow participants to express

‘1. -How many of these options are feasible in your

‘views on the options and their feasibility for
their situation:) :

| EXPLAIN:

:»The most 1nportant pay-off of the coordination of

service plans is for each PMH student.

READ:

4. The text of case study 2, "Jeremy." (see appendix C)

ASK:

*

1. 1In Jeremy S case, why was ocoordination S0 im-
portant? : S ¢

2. What things could have gone wrong if Jerery's
services had ﬁjt been coordinated?

3. Which of the cnordlnatlon procedpres were le-

gally roqu1red°

4. Which of the coordination procedures would you

agree to? (open discussion)

_18_
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DISTRIBUTE
Handout 5:
Module 2

Seif-check

D REGULATIONS - MODULE 2

5. - Ask other pratptmg questlons that encourage
participants to consider the need for coord- ,
inating services for PMA students living in ICF/

!

L

~~

The self check exercise if for you to keep for your
own review of Module 2, but we will go over the
answers as a group.

»

|

¥ euch question aloud

© 2. prcmptlng questions to get the answers that

appear in the answer key for Module 2:
(see appendlx D)

=19-



[“[DULE 3
DOCUMENTS HSE}ERBERYIMLNWING

Develop—> In‘plenent
plan

7

Révisé;Rev‘"iéw

WRITE as columni head-
ings: IEP, HRS hab
plan, ICF/MR hab plan

annually

WRITE under HRS hab
‘plan: annually, sem:—
annually '

WRITE under ICF/MR hab

plan: annually, quarterly,

monthly

OBJECTIVE 1l: Recognize the planning processes for

IEPs and ha}:: plans.

of IEPs, hab plans, ‘and ATPs. It also summarizes

the planning process for IEPs and hab plans and

points out differences in the nurber of service

plan reviews and the scheduling of these reviews.
2 klthough IEPs and hab plans are used for differ-

ent purposes by different agencies, the prooce-

dures each agency used follow the same cycle.

1. If planm.ng s the fus;fsggpﬁm developmg a

service pJgan what is the next step?

5. Continue to ask questions about each step until

participants have identified this 4-step process:

Develop ——>Implement
the plan

Revise £&€———Review ’
Bécause dlfferent agencxes carry out these procedures

_and follow different requlations, the exact process=

85 used and schedules for these prooedures may be

different. The cycle, however; is the same.
OBJECTIVE 2: Recognize differences in the number of

requlred sexrvice plan reviews.

1. Do you remexber the different requ:trenents for
service plan reviews?

2. }bwoftm'xdraesanIEPhavetoberer.ewed"

3. mywoftendoesanl-msrxabpimhavetobere-
viewed?

4. How often does an ICF/MR hab plan have to be re-
- viewed? . o

EXPLAIN:

1: In add:LtJ.on to these dlfferences, there are dif- ‘

ferences in the ways that_ these reviews are

scheduled. IEP reviews may be scheduled any

-20-
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WRITE in hab plan

ocolum: annual review—-—

anniversary date of plaxi,

semi-annual review--six

months after initiation

of pian

" WRITE by monthly in
ICF/MR hab plan:
colum: OMRP

WRITE by quarteriy-

team rev:tew

WRITE by armtzaHyZ 7
all staff and outs:.de
service providers

time during the calendar year or at the anni-
versary date of the IEP:. Whatever the date of
giei;gglevg,iag IEP must be in effect at the be-

ginning of the school year.

\

2; Who usually participates in these reviews?

3: what arrangements are made to prepare for
these meetings? .

Annual rev1ews of hab plans generally ‘are sche-
duled close to the anniversary date of the last
review. The semi—annual reviews generally are
held six months after the initiation date of
the hab plan. Because clients can enter' the

1.

annuai and semi-annual reviews occur every nonth

In IC;F/MRs the OMRP (the proﬁass:.onal respons:.-
ble for the management of a client's programs),
must review each client's hab plan every month.
Every 3 months, a team of ICF/MR staff mafibers
must review both plans. Annually, all IF/MR
staff and outside service providers mist meet

-to review both plars.

2:

ASK: .

1. ;Are hab plan meetings for your PMH stl.dnts
held at the school or samewhere else?

2. mesanx:nefmnthesclﬁolgototreéEHBet-

~ings? Why or why not?
Do any of your students have ICF/MR EéB plans?

-

iy
Does your school have copies of hab plans for -

your PMH students? why or why not? .

OBJECTIVE 3:

Recognlze components of the drfferent
service plans: :

LY

-21- .
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MODULE 3

DOCUMENTS USED FOR SERVICE PLANNING

Benefits of Sharing

LIST
Benefits that
part1C1pants 1dent1fy

DISPLAY
Transparency 12:
1EP, page 1

DISPIAY :
Transoarency 13:

IEP, page 2 _. N

ASK:

“1. Would having a knowledge of a PMH student's IEP

and hab plan benefit the student's teacher and

the student? (open discussion)

2. B&sk other probing questions that help part1C1—

pants see the benefits of each agency knowing -

what is in the other's plan, such as "What if
a child has an allergy to orange juice or dairy -
products" How would a teacher find that out?"

and "Why is it important that teachers know the {

special medical needs of the1_r students?"

,,,,,,,:7,;,2
» .

1. To ocoordinate and use iriformation on IEPs and

hab plans, school personnel first need to

recognize the elements of each plan and mw they
relate.

ASK:
i. What is the purpose of an IEP? (open discussion) -

2. Which of these legal requlrements are on the
first page? ]
—-present 1évei of performance

——annual goals ) B

——short-term objectives RN

--gpecific educational sewloes to be provid

—-related services to be provided
——date services will begin
-—duration of services
--objective criteria =

-—evaluation procedures and schedules

--attendance by school district representatlve

parent (s) , student, teacher; and evaluation
specialist

3. Which legally required components appear on the

second page?

Would a student's IEP be two pages, or more than
two? mys

How is your district} ,s IEP different from the
sample?

o

(6,1

-22- .



The HRS hab plan is a serv:.ce plannmg document

that specifies goals and Services for Developmentai

Services clients. These are based on a client's

needs identified through assessment and gyg}ga;;on.

The first page of theshab plan contains basic in-
formation about the client.

- G

ES

POINT OUT , 1. On the first page, where is the statement of the

items as they ' cllent s eligibility for services?
are identified

2. Item 8 lists 5 typesiogidixsabﬂxty All of

these come under what term? (answer: develop—
mental disability) '

J,nforrratlon requxredion page 1:

DISPLAY - EﬁﬁtAIN?

Transparency 15-
Hab plan, page 2 . ~ The second page of the hab plan indicates that_

. 3. Other questions that help part1c1pants 1dent1fy

certain assessments have been completed. It also

' addresses a specific type of residential place-
ment .

1. what assessments appear on page 22 4
2: What type of residential placement is addressed?

o 3. What are the different types of these res:uien—
: tial facilities?

. 3, Whlchtypedoyou suppose would serve PMH

students who need the most physical and medical

attention? (answer: Develcprental/l\bdxcai)

DISPLAY = o EXPLAIN:

'ﬁ?ansparency 16:
Hab pian; Certificate ,The next page of the hab plan determines the client's

- of Eligibility page - eligibility to be classified as deveiognentally
‘ disabled under federal Yaw.

ASK:

1. Questions that belp participants 1dent.1fy ele-

ments and how théy refiect legal requlrenents

C =23 Sy
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Ezzantmns USED FOR SERVICE. ptANNING I

BISPI:AY
Transparency 17z

Hab plan; page C
with measurement _
categor;:.es indicated

pl:l‘ our: :

Each measurement

category on.
- the evaluatlon/goals

page

0

the hab plan.

‘ of P.L.. 95-602 R

he evaluatlon/goals page is. thef"heart of . the .
hab ptan, because it lists.a clienk's evaluatlons

areas.
o - s /

and present levels of perfcs’/ Trance . j.rf\spec1§1c .

¥

 Measurement categories shown on transparency 16 - ©

EXPLAIN:

The information on an IEP relates to t.hJ.s page of .

thehabplan

-

AS S K H

‘1. ‘W‘hlch _measurement categoxy would an educat;onal

program relate to9 (answer: Section C)

2. Is an IEP divided into the same measurement
categories as fctlon C? Why or why not?

3. Does your school dlstrlct measure and erte
goals for any of the same skill areas as those

- listed under Section C?

)EXPLAIN S ; ;

HRSregardé’sectlonCastheeducatJ.Onalpartof

s

ASK:

1. vmo fills out section C of a ljglg g;an if the
public schools are providing the educational
program for a client? (answer: HRS staff
typically ask schools to provide a copy of the

studentsIEPmlchﬁieyattachtothehab

plan and reference on the evaiuatxon/goals
page: ) ‘ _

2. For a schooi—aged client, how would HRS kniow
what to put in section C? (anSwer: ‘HRS Staff
would have to get this mformatlon frcm publlc
schooi personnei )

e

<

. _ ; o N L L
‘ L : LML Y
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3. What nught HRS use as a substitute for section
C? (answer: a copy of the student's public

school IEP.)

I

-

4. Does your school pmv1de HRS with a copy ogig

PMH student's IEP every year? Why or why not?
{open discussion)

5. Vhatusemuldan]EPbetbahabpianoamttt—
tee?

6. What use would a hab plan be to a §tudent s

A E % - : teacher, therapist, and other service pro-
, : - : © . viders?

o hoE S 7. Bsk other probing questions that encourage par-

. BT L ' - ticipants to-recognize the importance of |
5 S ’ : Pt gsharmg servme plans.

EXPI.AIN (P1 77”2

WRITE T ' Afteranmpisdeveioped teachers use the annual:
IEP;Inplanentatlon goals and short-term objectives on the IEP to
., Plan : develdpjn*;nplenmtatlon plan for the student.
o . W;'»; This plan outlines the instructional. Sequences or’
o WR‘[TE et steps to be used in achieving the short-temm .
" ¢ - under nmldnentatlon . objectives on. the IEP: The implementation plan _
REAEE Plan, "Inst.ruct:.onal ' has no required format;, and teachers: and theraplsts ’
: steps" usually constnxct their own- forms '

L +
. EXPLAIN: . -

WRITE Sl A PMH student who lives.in an_ ICF/MR W111 3150 have

Rﬁ‘plén—-im o -an Active Treatment Plan, or ATP. This plan has

basically the same purpose as an implementation

COWRETE . - plan. Each service provider must develop an ATP.

under ATP = . that lists short-temm goals and the training meth-

.. "training methods .~ ods and activities the persog will use to meet
and activities" " the goals on the.hab plan. -
o ' L I.J.ke mpléiéntatlon plans, ATPs are . nd%: standard
. | o S ized, although Developmental Sexvxces has recom— -
: ( S ' : - mended a format for ICF/MRS to use.
- N i

1. g are IEPS like hab plans? If partlcz.pants
't give correct answers, s:;rply write




- MRUES3

down and explain that each must-include:

——Annual ‘goals for ‘student or client progress
E' - —-Specific services to be provided
--A time-line for acconpllstmig gbals and
_ objectives. ‘
Each must also:
~—be developed by an mterd::sc:.pluraxy te%?n ¥

. ——be reviewed at least annually : X
WRITE 2. How is an mplemantatlon plamr lﬁce an ATP? -If
Implementation : partlmpants do not gJ.ve correct answers; sim-
Plan/ATP and . , .. ply write that both--
csimidaritid®l e —are 199&37927@ professionals serv::ng
identified by the stugegg (teacher, therapist, direct-
participants - care service provider, etc:)

--are based on the goals and objectives in ,

‘ _ their respective service plans

-—-outline instructional strategies and actJ.v—

" ties to be used to achieve anpual goals and.

Zaer M e -2 7= i

» short—term objectxve7

5 4: Ré&?niie reltatxonshlps among the

different service plans for PMH"

students:
 RE-DISPLAY - EXPLAIN:
Transparency 7: : o . - - '
Legal requlrements : A short review of legal requ:.rements for IEPS, hab
» 7_fpﬁ: service plans plans, and the "Individual Plan of Care" for ICF/MRs
andservn.ce plan . will point out similarities and differences be-
reviews tween the documents. ,
ASK: -

1. thesta.ons about the content of IEP§, -hab
~ Pplans, "implementation: plans, and ATPS. If
7+ participants do not readily identify simi-
- larities and d1fferences, simply po:.nt tbese
out.

2. How can a krrowledge of the different component's

of the IEP ard hab plan help teachers and

other profes51onals ensure a PMH student's

progress_in education and other life skills?

- (open discussion) .

> : 7 . Reap: -

» -

The text of case study 3; “Gloria" (see appendix C)
-26=
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1. why was it mportant that the professionals

working with,Gloria know information in both

: theIEParxithehabpian?
2; Wl'xatcouidhavehappenedxftheyhadnotshared

this knowledge?

3. How-did sharing the information on the service
~ plans help ensure Gloria's progress?

The self-check exercise is for you to keep for your
own review of Module 3; but we will go, over each
question as a group.

ASK:

1. each question aloud

2. rcnptmg questlons to get the answers that
appearmtheanswerkeyforbbdule3 (see
appendix D)

~e
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METHODS FOR COOPERATIVE PLANNING

OBJECTIVE 1: Recall the interactive role of school

and HRS districts in the educational

. ' . EXPLAIN: and hab planning process.

1. Module 4 takes a look at four methods of coopera-
tive planning that focus on the development of
, service plans and annual meetings to review
( / these service plans. It also points out the
‘contribution that cooperative agreements and - -
datasharxngcanmaketothedeveloprentofany
of the four methods ‘

2. Iocal school dlStrlCtS and HRS districts have B
major: responsibilities for PMH students and thus
a great impact on theu llves. ' ;

1. Do you . believe that each ﬁ’M—l student’ sbould have

an individual plan- that addresses the student's
needs" “(open dlscussmn) ,

WRITE 2. What mit bé sare advantages of havmg a com-
Combined Hs'P/hab bined IEP and hab plan? :
plan and advantages _
mentioned by partici- 3. What mpact my the absence of camum;catlon be-
pants tween school district and HRS personnel have on
the development of PMH students? (continue dis-
. . cussion)
IEP | Hab 1 pxpramn:
. jplan

1. The IEP, the hab plan, the implementation plan, -
and the ATP all contribute to the development of
the total student..

REDISPIAY 1: What is the probable result when theseip;anisfa;g
Transparency 4: not coordinated? A total student or one who is
Holistic vs. fragmented? L )

Fragnented Co . : e, @ A

EXPIAIN: _ x )

S

1. whatever your role in working with PMH students,

-28-
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v ' | ~ you have an investment in -the progress of PMi

_students and a role that involwves you in the

i / LI ) camplex requ:tremem:s for piarmmg effectxve ser-

vices: .

L] M

2; Many of the PMH students enrolling in pubhc

schooil will be clients of HRS. The child:

wﬁiaireadyhaveahabpianamimayhave

RS received educational services through HR§. The
N " hab plan may- aiready ‘have been reviewed and re-

vised through several cycles of hab planning that
generated extensive J:nf tion about the PMH

: student o
z . s ) . . ‘vu;;',.}-
WRITE ' 1. How do these Facts influence the school district=
: pa.rt1c1pants : ‘ HRS mteractlve role in planning? {open dis-
' observations as = cusSxoni ;
g they are mentioned ' S
-, OBJECTIVE 2: Recognize the names and features of
; alternative methods of cooperative
] EXPLAIN: . . p"i:anm:ng
WRITE Schooliaged PMH students can have one, two, or three
PMH student—— _ service plans. =
one plan/two plans/ o _ ‘ i
- three plans ASK: _ ;
B ~ 1. when would a PMH student have only one service
d o plan? Two? Three?: }
N 2. How many meetings would you exgect to have wl'xen :
Loa stident has two plans? Three plans? '
3. Might you also expect £o have one meeting &0 s
;; develop one plan? why or why not? (open d:ts— B
- cussion) » e
) _Fi; Who beneifxggifran separate meet:mgs ‘and separate '
. & . : servxce pians? _é' ;
T . IR © 5. Who would t penefitifrom a single meeting and a
. . ’ B s::ngie service plan? _ K ;
| ; ERPLAIN: ¥ .
-t o LR 1. ‘Since ICF/MR facilities usually ccmbme their hab .
' : IS ' plan and ATP reV1ews, wacan reduce the number of
- - ~29- -
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ﬁiéﬁiﬁ ,
Trar cy 19:
Cha.rt of Corditions

‘and distribute
Handout 7, a

duplicate chart

R ' IWI! 7!!!] E ! i V'

required meetings from thr@r hree' to two:

2. In thlS situation, poss:.ble optxons for coor-

d;matmg SEIVJ.oe plans arz-] amnual reviews in—
clude: ‘ S - s

—T—One m’e’etmg to pruiuce cne sexvxce plan

~--One meeting to produce two service plans

s - _ - -

~-Two meetings | W:Lth cross—representatxon of

schoal and HRS personnel to produce two
service plans
~~Two meetings with Q‘iared written information

to produce two service plans E

3. 'Ihere are other possible options; but these al=-

. ternatives are considered ng the best choices

for integrated planning.

1. what are the principal features of each method?

(Point out features of each method on transpar-—vY

ency 18)

OBJECTIVE 3: Recognize the conditions under which

different methods would be: approprlate

1. Different condltlons _réequire dlfferent approaches
to planning. Each of the four methods may be
appropriate or inappropriate to a given s:.tua—
tion.

2. Handout 7 lists a number of possible conditions

' under which PMH students may be served:. The

nurbers at the top of the four columns represent
the four methods:

1-1: One meeting/one service plan

1-2: One meeting/two service plans

2X~2: Two meetings with cross—representation/
two service plans

2I-2: Two meetings with shared information/two

service plans
ASK:

1. Suppose a high percentage of a school district's

o 38
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__MODULE 4

~ multibed facilities. Which methods mght be most .

(open discussion) o s

2. which methods of plan'm.ng mght be feaslble under
each of the corditions listed on handout 7?
which of the possible methods for each condition
would benefit PMH students the most? (Discuss
each condition and ask participants to check off
feasible methods on their handouts.) '

EXPLAIN:

Two neetmgs with shared information would be feasi-.
ble under zll of the coriiltlor;s listed: Since inter-

agency ication in this method is minimal, other )

methods with better commnication would probably be

more beneficial to the’ students themselves. (If

participants do not suggest the following alterrmtlve

methods for each condxtlon, explain why each 15 '
appropriate. ) , ( o ’
1. A large percentage of a school district's pMH /-

;- students live in HRS operated or HRS vendored
- malti-bed facxhtxes- 1—1 1-2

2. PMH students live in a variety of settings- that
include foster hcmes, group hames; and multi-=bed
facxhtxes- - 2%=2

3. A magorlty of PMH students receive limited HRS

services and programs: 2I-2

4. Ppiblic school programs for PMH students take
place in one or several centers: 1-1; 1<2

5. ' PMH programs take place in a variety of public
school settlngs throughout the district: 2X-2;
21-2

6. The school district employs staffing é’pec:.allsts

or program consultants who chalr plannlng meet-
tives: 1-1; 1-2 21-2

7. school district representat.wes are not always

administrators and may not be authorlzed to camiit

district resoun:es‘ 2}(—2, 21-2

=3]1=
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" . REDISPLAY

Transparency 18

.
on board or fllp
chart, as colum

head;ngs i
——Students and parents
—=the school district
~-HRS

<, \
Mvantagesand.,,

disadvantages of

Method 2; Method 3;

ard Method 4, along

~with participant

Aresponses for each

8. Both agencies' phlloswhles lead to the inclu-

" sion of behaviorally stated, measurable .goals and
objectlves on service plans: 1-1; 2X-2

.éi' ",'School district and HRS requirements for service
- plan information differ sllghtly 1-1; 1-2;
2X-2; 2I—2

10. School district and HRS phllosophxes ‘and purposes :

for service plans vary considerably:  2I-2
- R ~ t ;
OBJECTIVE 4: Recognize the advantages and disad~
777777 vantages of each method .

whatever the conditions that favor one or several

methods over others, each method has inherent ad-
vantages and disadvantages.
i d

ASK:

1. what are same possxbie advantages and dlsadvan-

tages of method one; One meeting/One Service

Plan, for:

a. students and parents
b: the school district
c. HRS"

(Possible advant,ages and disadvantages fo\r each

_ method are found on. pages 102-105 of the partici-
;:»pant s manual) :

"fram the; part1C1pant s manual that participants

2. 'Ask the same questlon for each method and add any

fail to mentmn {You may also ask partlcxparrts

to refer to the appropriate page of the partici-

pant 's manual after a discussion of each method:)

”ts for mple- .

The 'mOre.. mtgrgg;;ye the ooordxnatlon method the
more likely a school and HRS district will encount-
er mplemantatmn concerns.

<
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1

identify for each

Planning and
Scheduling— .
Method $esind

‘participant

responses

: If you dec1ded that method 1 is feaszble for.

your dlstnct, what k.uzis of mplemantatlon

concerns might you expect to encounter”

Ask the same questlon for each of the other 3

~methods. Mention and’ e_;plam problems listed on

pages 106-108 of the participant's manual that

. partJ.CIpants faﬂ to Identlfy

\ﬁ

OBJECTIVE 6: Recognize practical methods of plan—

- ning and scheduling that can be used.

to carry out the methods, of cooperatlve
planning.

E'(PIAIN'

for planm.ng and schedul:.ng meet:.ngs
ASK:

. L.

district have to take to plan and schedile a
joint meeting?

’

What prooedures would HRS personnel have to take
to prepare for a joint meeting? o, ) .

Would the planning for method one té be any dif-
ferent from the planning for method two?

Ask similar questions for methods 3 and 4.

Wl:gt obstacles to planning and scheduling might

occur for each method?

Would ypu need to alter a method you wanti:?ftg use
to make it fit your school district's circum-
stances? If so; what changes would you make?

{open discussion)
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Cooperative
agreements——
Ch. 79-184, F.S:

-

==school boar;l .
responsn.bllltles

—=HRS responsibilities

—-Mutual provisions

MODULE 4

Recogruze the oontrlbutlon of cxxspera—- :

OBJECTIVE 7:

DL cooperative planning.

1. Cboperatlve agreements and shared data can do

much to enhance agency cooperation and service
planning. Same school and HRS districts have
developed formal and informal cooperative agree-

" ments and formal and Infomiai systems for shar- .
-ing data* e

2; Chapter 79-184,; F:S: requu:es oooperatlve agree—
ments between school and HRS districts in which

‘ HRS residential facilities are located. These
agreements may be written in any format and dis-

trict school boards and HRS are free to negotiate

duties, responsn.bllltles, and procedures TN

3. Typlcally a cooperatlve agreenent contalns three

- spections, one that describes what the school

board will provide and be responsible for, one

that details what HRS will be responsible for;

ard one that lists mutual provisions.

4. The school districts serving Sunland residents

have cooperative agreements with the appro-

priate HRS district. These agreements have been

negotiated primarily by school district Excep-
tional Student Education administrators; public
school principals, and Sunland staff. They i
generally define each agency's role and responsi-

bilities but vary in detail.

5. Less formal agreements, both ertten and oral,
" may address '

==Attendance of persomnel at staffings and other
meetings
=-Iocations and times for meetings

--Procedures_for handling field trips; tardi=
ness, and absen

——Procedures for coordmat:.ng goals and objec—

other elements of a student s education,
training, and care.

1. Does your school dlStrlCt have a cooperatlve

agreement with HRS? ~Why or why not? R

v

TR

42 ~

tive agreements and data collection to =



MODULE 4
© o 2. Does your school district have informal agree—

' R S ments, with the HRS district, an HRS facility, or
an ICF/MR? 1If so, what is covered in these
aqreements? o
Does your school or school district have coordi-
nation needs that mlght be worked out in wrltten
agreements with HRS? (open dlscussmn)

(V3]

(/

EXPLAIN:

. WRITE . 1. Exchanging data can also help school and HRS
- Data Collection staff plan and sustain ccmplerentary programs.
-and Sharing ‘ :

DISPLAY ) . 2. No statutes, DOE regulatlons or HRS regulations

ﬂ/ Transparency 20: ' require specific data collection procedures.

- Iegal requirements Thus, schools, HRS residential facilities and
for data collection ICF/MRs _develop their own systems. The result

is widely varying netrnigfgffgaggicoﬂé&:i:oﬁ

~3 _ (ICF/MR data must be stated in measurable; .ob-
- ' jective terms, however).

1. 1In the following s:.tuatxons, what rm;ght data on

student progress show? z

READ AND DISCUSS:

the following-situations:

1. 2n HRS occupational theraplst uses cut-out cups

- to decrease the suck-swallow response in a stu-

g dent. The public school occupational therapist
uses a straw bottle to encourage sucking and

swallowing:

2. A publi€ school teacher is teaching a student to
) ‘ self-feed. HRS facility staff are feeding the
! @ student.

3. An HRS occupatlonal theraplst uses a special

technlque to decrease a student's tongue thrust-

, ing; thestuderitsteacherusedu)ngue thrust as
‘ a motor imitation task.

4. HRS and school district staffs & 1ot develop
. muatually reinforcing short-term objectives to
meet annual goals.

? I
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5. The hab plan and the IEP list radlcally different

goals for a particular skill area; such as self-
care. “

6. Individuals working with the same student never

meet to discuss goals, objectives; methodologies,

program rationales; and data collection.

1l: How does your school district handle problens
like these? :

2. What types of data do HRS and school personnel

3. How could _your school or school district improve ~
the coordination of methodologies and data col-
lection? {(open discussion).

Saie school and HRS districts use these methods:

1. School and HRS staff members hold perlodlc

" conferences on students at the school or at

another mutually acceptable location.

2. Teachers provide ICF/MR staff with narrative

program reports on students who live in the ICE‘/

3. school and HRS personnel periodically exchange

information and data; either orally or in writ-

ing.

. Public school theraplsts visit the:.r HRS counter-
parts; and vice versa. They use these visits to
discuss students that both serve and to demon-

strate methods;activities; positionip4, and other

5.. Public school teachers and therapists partjcipate

in ]Olnt‘m rvice training with HRS personnel.
Training sessions’allow individuals to discuss

methodologies, data collection, and data sharing.

AgK:
1. which of these options is feasible in your situa-
tion? (open discussion)
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Options for sharing o o
data ard I; School districts and HRS have different sets
2 participant suggestlons - of laws; rules; and regulations to follow, but
) P _ ' they both have Optiens for building IO, -

have considerable freedam to make cooxd:.nd

cholces within the constraints of the laws.

~

REDISPLAY . 2. You have the freedom, the choices, and the re-

Transparency 4: sponsibility, and what you decide pr do not de-
Holistic vs. ; cide to do can result in a -studént whose devel-
Fragmented opment is holiStic or fragmented. -

SELF-CHECK EXERCISE DN

A PTATN: ;

The self-check exercise for Module 4 is for you to
keep, but we will go over the answers as a group.

XSK:

1. each question aloud

mnptmg questions to get the answers that
appear in the anmer key for Module 4.

i);[sm” IBI’J'I'E’ 3 7 L,  EXPLAIN ; <

1. The part:.c:.pant s manual for 'the PARINERS IN PLAN-
NING Training Program covers the information you
learned today and has adilitional exercises and
questions: Use it as a reference Or pass it on
to sameone you know who is interested; in learning
more about coordinating service plans for PMH

tudents. _ (If the resource manual is distri-
buted, expla:.n that it presents the same J.nfonna-

manual, partici’ A
manual, or both, \i

avallable

(ol
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“As 'you part1c1pate m this Emmsﬂmmnﬁ program; you will find
.- the answers ‘to these guestions:

, ® . S . L %k‘ s ;‘E‘, v
7 . \ . - .
’ Al ! .

Frcmlvbdule 1'

® Whlch stu‘dents are classxfled as profoumﬂy mentally handlc'a'pped (PMH) ?
~

Q e Which Pﬂi{ students receive services from local school. dlstrlcts and the

- mt of Health ard Rehabilitative Services (HRS)"

i what terms 'do different agencies use to refer to PMA students"

at are the different home environments of PMH students?

- e What types of servwe plans do PMH students have?

& i'”How ére local school systems, the Depart:nent of Education (DOE), and HRS

o organlzed to meet the needs of PMH students"
LS - - Y SA

“Is there a need for joint planm.ng and dellvexy of services to- PMH students? -

l’.’
‘s
=

} ' ® What are same differences in ﬂxe organlzatlonal structures of 1oca:‘: schooi
/ districts and HRS districts? ' S B
® @l;jgn are the state and federal requlrements for service plarx'sg and serv.tee
reviews? . E .

oWhat are same of the legal terms found in state and federal iéws; rules; and
. reguiat:rdns related to services for PMH students? ' _ '

e What are same pOSSlbllltleS for agency coordination of service ﬁans and
service plan reviews? .

.-

A

From Module 3:°

X o What are the plannmg processes for IEPs and hab plans?

-

e What are the differences in the number of reth:tred service plan reviews and

the schediling of these rev:.ews,? .

e What arg "the cdipbnents of different sertlice plans?

* ks

" .® How are the dlfferent service plans for PMH students related?
\

:jg:'




Fncmbbdule 4.

@ How do lobél school districts and HRS dlstrlctsr Jnteract in the educat:tcmal
‘and habllltatlon planning process for PMH students? 7

¥ -
What are foiit‘ pbéél.blé methods of cobperatlve planru.ng?

® What are the advantages and dlsadvantages of each method?

What are the reqm.renents for mplenentatlon of the dIfferent methods"

e
° What are some practical methods of plannmg ard scheduling that can be ‘used
to carry out ﬂ1e variou.% methods of cooperative planning?
® How can cooperatlve agreements and sharai data coi:lecta;on cowtrtbute to.
cooperative . plarmng” .
vy - |
— s L«
; .
] KA
S S .
_ 3
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% <
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Developnental Services offers many d:l.ffere.nt types of services to ellcnble B
clients. Arrows indicate those services that PMA students are most likely to
receive.

Recreation to help meet clients' therapeutic needs and develop
- ¥V leisure-time skills.

+ Education; Tralm.ng, and 'I‘herapy that address self-care,
: ' - .« pre-vocational, social, academic, da:Lly living, carmurucatlon,
. and motor skills. School-aged clients, however, generally
receive these services fram local school districts.

instruction; assessment of client needs and abilities; and
other assistance to parents, - 7

that places cl:.ents urder tanporary resxdentlal

care for up to 30 days. This Service relieves families or _

foster parents of stress caused by continuous management and

supervision or by a family crisis:

s to families or caretakers that permit
clients to remain with their families or fturn to theJ_r
hmes. :

MedxcaLandﬁentai services identified in a client's hab plan.

Pransportation to and from serv:.ce providers and comiinity
families:

Escort services for clients who need help m gettJ.ng to and
from service providers. ;

. 4

] N ) R
Health support serv ervices that include therapiés and other

training to help clients develop self-suff1c1ency

i ‘w‘ - v'»

Developmental tralm.@ to develop skllls chents need to llve
independently. N 4 . \

Residential care that inc&udes foster hcmesL group homes, hab-

ilitation cente;:s, ICF/MR facilities, and Sunland Centers.

. ‘ Social group services that ‘help clients cope with personal problems
and learn to function adequately through s Iai, cuitural and
lelsure-t.me experiences. , 5y

: i éotmseigg that helps 9}}@E7md their families resolve soc:.al,
. health, ard emotional problems; : J
S ;
~41- o
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Write the answers to these questions on thiS sheet. 'ﬁug §eif-’ciieck;' is\féf

you toi{keep for your own review of Module 1. _ 7 "

1. Students who are diagosed as profoundfy mentally handlcapped have a
measured intelligence that. generally fa.lls belowa,,, i standard 'dé:
viations below the mean.

- g

- 2. ihementalhandcapofPM{studentscausesﬂmtoeadubltbéhavmr
that falls below —__ and expectat:.ons _
3. In general, only the 4category of PMH students '

, receives sexvxces from a school dJ.st.rJ.ct and from HRS
4 Thls category must include students aged’ . I-Towever, thJ.S age
rant_}e varies from scl'xool district to school district because

S;msavesmﬁsttﬂentsﬂmwhtheD . _ s

\Program, th.ch prbvmes services to both chlldren and adults who qualify
as a. . . d -

RS undér state and federal laws:
- 6. Write "SD/DOE " "gRS," or "both" to indicate which terms are used by local
. school districts, the DOE;, and HRS. :

a: pmfoundly nandicapped ' d. retarded ,

b. developmentally disabted e. exceptional student

c. profoundly mentally retarded £. profoundly mentally
L -—— = l

7. Many PMH students ll%e with their own families or guardlans
" Others live in residential facilities such as:

é; G ‘ i‘i —*v,,

b. F I H -
c. R - _ S H . C
d. Commmity I _ | |
e. § _ : e N

8. A particular type of residential fac111ty is being built rn schooi
{districts throughout Florlda to ;ceoeive delnstltutlonallzed PMH clients
fran Sunland Centers. The name for this type of a facility Ls a

-42-
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10..

11.

14.

15.

16:

17,

9. =The facility has this name because

.. 'BEES is an acronym for B _ of E

18.
and R c . S,;

' 19:

a. L ‘
b, B

. )

- - = -
n v,

FEE

Write "SD" for local schq:l district or "HRS" to indicate which agency uses
each plan. -

- Habilitation (hab) plan- ©" Cc. Implementation Plan
b. Individual Education Plan (IEP) d: Active Treatment Plan (ATP)
" for school—aged students
Local school districts have different marmgenerrt structures for serving excep—
tional students, but.most uSe one of theése three structires:

c. [

for E s o
Four sections within BEES carry out activities for local school districts.
These are: (1) 2) oL

3

and (4) - S
In addition to pmv:.dma technical assmtance for prog'rams for mentally handi-
capped students, BEES has responsibility for other cateqorles of students that
mc‘}xﬁe (name 3) o . i

_— and T
'I‘eachers Who want mformatlon abOut exceptionai student education might
oonsult a ,' — - assoc1ate center for materials or ifi-

These centers are managed by the sectionof _ . . . _ _ within

BEES. , .

Every year, local school diStricts must Submit their s
to BFES for review:
HRS is an acronym for Florida's Department of H

In addition to the Developmental Services Program, three other HRS prografs

=43=
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a. C - M ~ S
c. M—, s

20. A PMH student's primary contact within the local school dlstrlct is his
or her teacher: Wwhich. person' within HRS would be the student ' s prmclpal
contact? — _ . o

21. ,Developmental Services uses a c S M
system to plan and sumrv:Lse éach -cheni:'s program of servxces.

'i‘\\

P N
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As you have ah‘eady seen, federai and state laws, regulatxons, and rules

that affect services for PMH students use an assortment of ch:fferent terms;

Here are a few of the most mportant. o -

® Active Treatment—an - aggressxve and organxzed effort to ful€ill each

ICF/MR resident's fullest functional capacity. It requires an

integrated individually-tailored program of services dIrected toward

Wwchieving measurable behav::orai; objectives:

Active Treatment Plan (ATP) -—An mdj;vxduahzed prescriptive plan
written by an mterdiscxpiinary team of ICF/MR service providers to
" . implement an ICF/MR client's habilitation plan: :

Arinual GoalS-—-Those behaviors or skills that an exoeptlonal student
or Developmental Services cllent is expected to learn within a_year.
- -These goals are recorded on an exceptional student's Individual .
Educational Program.  For a Developmental Services client,; annual
goals appear on the client's habilitation thab) plan and on_the
Active Treat:nent Plan or other approprlate implementation plan.

Annual Rev1ews-—'1‘he “annual meetmgs held by both -school sysStem and
HRS. personnel to revalidate and make changes in service plans.

School system personnel meet with parents and students {when appro-
priate) to renew and revise Individual Educational Program$. HRS
personnel meet with parents, clients; and service providers to change
or revalldate goals in habilitation plans.

g children and adults who exhibit disorders or syndromes caused by

" retardation, cerebral palsy, autian, or epilepsy. For such persons,

g © these symptoms must constltute substantial handicaps that are likely

to oontinue umdefmltely Federal law [P.L. 95-602] also defines

"developmental disability” as a severe, ChrOl’llC disability that--

~-is attributable to a mental or physical iny meht or combination |
of mental ard physical impairments; S :

—is manifested before the person attains the age of 22;

-—-is llkely to oontinue indefinitely;

—results in substantial functional limitations in three or ng;gioif

[ ]
5
,ﬁ;
{»L
& .
yic
E
iﬂ
§
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g
5
i
5
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g
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5
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the following areas of major life activity: self-care, receptive

and expressive language, learning, .mobility, self-direction,

capacity for Indepenie;nt living, and economic sufficiency; and

~-reflects the person's need for a combinationh and sequence of
special, mt;erd::scxpixﬁ&?y or generic care, treatment, or other
services that are of life-long or exterxied duration and are indi-
v:tdualiy pianned and coordxnated i

e Exceptional Student--[hﬁer Fiorlda 1aw and rule [S 228041, F.S.;
-




-, but is pot limited to, programs of formal structured education and
treatent (Ch. 393, :.F:.S.): 7 ‘ )

-

9

H-4

¥

SBER 6A-6.301], any public school student (or child eligible for en-

rollment) who needs special instruction or special education services

because of physical, mental, emotional, social, or learning excep-. -
speech and language impaired, hearing impaired, visually impaired, = = .

physically impaired,. emotionally handicapped, specific learnin ning
disabled, and gifted. : }

Habilitation--A process by which a client is assisted to” acquire and

maintain those life skills which enable him to cope more effectively
with the demands of his condition and environment arnd to raise the
level of his physical, mental; and social efficiency. It includes,

Habilitation (hab) Plan--An individualized prescriptive plan written

fox each Developmental-Services client. The habilitation plan
identifies client needs and authorizes the expenditure of state funds
to provide serviges. The plan describes a client's present level of
functioning or development. in each applicable program or service area

and lists annual goals for-client pexrformance. -

Habilitation Planning Comfittee (HPC)--Those HRS staff members and

service providers who meet to develop and. review a habilitation plan

for a Developmental Services client.

Individual Bducational Program (IEP)--The written service document

that state and federal laws require for every student enrolled in an
exceptional education program. In Florida, public school systems

write IEPs for the exceptional students they serve (ages vary from . ~

school district to school district) and HRS does the same for all HRS
clients below age 22 who are not being served by local school systems ems .

fntermediate Care Facility for the Mentally Retarded (ICE/MR)——A

Tesidential facility licensed by the state and certified acocording

continubus 24-hour-a-day supervision; participation in professionally
) -,

developed and supervised activities, experiencés or therapies; and

all habilitative, rehabilitative, or treatment services identifieq’
for each client by. an interdisciplinary: team. T

sponsible for the management of programs provided to clients living .
in Intermediate Care Facilities for the Mentally Retarded. c

i N AR E o _
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Write the answers to these questions on this sheet. This self-check is for
you to keep for your own review of Module 2.

1.

Local school dlstrlcts and HRS districts cover:

a. the same geographic areas R
b. different geographlc areas _

Florida is divided into HRS districts.

‘a. 12 c. 11

b: 10 a 9 , | ‘ |
HRS district serves ____ school districts, which is the most served by any

HRS district.

a. 10 c. 14

b. 12 d. 16
HRS District-10 encompasses one school district: This district is:

a. Broward c. Hlllsborough ?—
b. Dade d. Orange 7 i ’
HRS dlst:_r;lct staff members report to 2 who report to: '

‘a. Dlstrlct adm:Lrnstra’cors, the Program Supervisor * . _
b. D1_rect Serv:.ces Supervlsors, _the Program Coordm&tor or ﬁ’le district

o administrator . 7
c. District Supervisors; the HRS assistant Secretary )

Schoot district poiicxes are approved by

a. School prmt:ipals c. The supermtendent ec' |

b. The school board d. The Dej aptment of Educatlon

What do these abbreviations stand for? - : .

a. CFR 4. rac. | )

b. P.L. ; e. SBER r

" F.S. ‘

Which statements accurately reflect the ways federal regulatlons and state
laws and rules deveiop"

a. New federal laws lead to the development of new state laws. .
b. New state laws always lead to revisions in federal laws and regulations.

c. New or revised federal laws may lead to revisions in state laws.
a. v State laws may be developed without a federal law as a basis:

a



”~

o
[

w

e. State rules are detailed specifications of a state law's requirements.

9. on your sheet, write "SD," "HRS;" or "ICF/MR" to indicate the agency that
each requirement applies to. Some regulations may apply to more than one
agerxgy. . o 7 ) ) .‘ " ) )

a. A written habilitation plan ‘for each individual

b. Monthly review of service plans

c: A written individualized educational program for each indi ividual -

d. A meeting of agency personnel to develop individual service plans
e. At least annual review of service plans
f£. A written "plan of care" ’
g. A service plan using a standardized format
h. Service plans that include annual goals
i. Service plans that include stateménts of specific services to be
provided I -
10. Write the name of the document for each of the definitions given below:

a. An individualized prescriptive plan written by an interdisciplinary
team of ICF/MR service providers to implement an ICF/MR client's

habilitation plan , o
b. " The written service document that state and federal laws require for
every student enrolled in an exeeptﬁ nal e?'iucétwnprogr XJram. ’

c. An individualized prescriptive plan written for each Developmental

" gervices client. The plan identifies client needs and authorizes
the expenditure of state furds to provide services. The plan describes
a client's present level of functioning or development in each aps
plicable program or service area and lists annual goals for cliemd % . ..

performance.

1. write Sanmually,” "semi-annually,” “quarterly,” or “monthly" to
indicate how often individual service plans must be reviewed.

b: HRS Developmental Services hab plan
c. ICF/MR hab plan '
12. Each agency requires or expects certain people to attend annual reviews

.
.
: s <

_of service plans: Write."SD," "HRS,"” or "ICF/MR" to indicate the agency

that requites the following participants at these meetings:

4. the student (or client) ’ ) : o i |
b. the parents or guardian '
c. the student's teacher

4 56
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5

d. a1l staff and outside prbfessmnal team members involved in the
student's program

e. A camnittee ccnpcﬁed 'Q'f §p€cifi’c répréééntétlvéé and staff members

’ f. A local school district representative
X
- -~
N\ -
\;} u -
- S !
§ g
«
-49-~




-

\

Write the answers to these questlons on this sheet. This self-check is for |
you to keep for your own review of Module 3. (

1.

5.

The planm.ng procedures for IEPs and hab plans follow the same cycle. In
the following dlagram, what do steps 1; 2, 3, and 4 repléeserrt'?
- v

t1) - (2)

(4)

s

School district A schedules. meetmgs to review the IEPs for all of their PMH

students in April and May. School district B schedules these meetings for

different PMH students from month to month throughout the year.

which school district follows acceptable practice?

. school district A - , - ) ;
School district B '
Both A and B

. Neither A'nor B

public school and Suntand Center staff decide to schedule IEP and hab plan
reviews to coincide: Is this good practice? why or why not?

thch of the followmg statements are correct?
a. The laws require that IEPs be rev:.ewed annually and sentt—annually.

b. ICF/MRs must review their hab plans annually,: senl—annually, and .
© quarterly. . '
c. HRS hab plans mhst be rev:.ewed annually and semi—annually.

oF e

ey

5 5y

e. N .
£. ICF/MR hab plans must be reviewed annually, qué.f'Eéfiii, and menthly

For each carponent listed below, write IEP, IP (Inplementatlon n) HP, -

or ATP on your paper to indicate which parts are included in which plans.
a. Student 1degtxfxcation mformatlon P

b. Annual goals ' IGREY .

C. Eﬂucatlonai: services to be prov1ded
d. Related services to be prov:l:ded

e. Residential placement

‘3 - =50-' '
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£. InSthCtm ructional sequences to be foiioiéd
g. Present levels of performance.
- h. - Short=tem object:wes s :
. . i. Evaluation prcx:edures . 4
j. Classification as developmentally disabled , o :
k. ‘Signature of parent or guardian . v o -

6. Write. IEP, HP, orATPonyourpapert-oJ.ndJ.catethetypeofplanshown
' }a; T ‘
[ <
. PLAN :
: NVME: lemgintation Date
SKILL AREA: Projectsd Canpletion Date ‘
- >
e : o o .
Habilitation plan short Term Cbjective Sexvice Provider Actual ,Eieumm o -
. Goal : (Name-and Title)}—— —— -
<
. _ .
< . ¥y .
=
] .
_ . ¢
. R )
o
L]
. 3 ] . )
s . ____.__ DATES :
. Fooiat :%: g - os__ . - Intctel 2P
- Gurrest Asslgament 5 N Current_1EP E .
b. i h 1P Raview- .
p - : PLAN .
EXCIPTIONAL EDUCATION ASSIGENT(8) i C INIHATION ANTICIPATED : vﬁ ETSPORSINLE
P : TR DURATION -2
L
71,, - -
acatios 7 Frogim T Ovgealaation 7 Tine)
B | RELATED 3 savicn: '
- > S S —
EXTENT-TO WRKICH STUDGNT WILL PARTICIPATE IN BASIC OR WOCATIONAL  USS OF DOURLE BASIC COST FACTOR PON_PULL-TINE STUDENTS:
EDUCATION & — (ln:uy required opecisl aids, services, or equipmant)
Sedject . houra/T at tiee Subjeet hours/T of cine
Voestional Ltwcotiom -
Puyeicsl Kducation __ Rejuler _,Mlntv- :
I8 ATTZMMARCE 8T _ GETING: | .- Signature Date Signatyre . Dete
LEA Bapreseucative (Title:_ — ) 71— - !
- . Parent (o), .Cunvdim(s) et mn Du-x(.)
! . Stedeat - —_—
'luna(o)
Evalester(s) ’
Other(e} -

ESTOPYNALBE = 59




o= N DEMOGRAPHIC DATA
c. . Current Mab Plsn Date
» . fesssesded Date
- . Resssassed Data-——— - _
] projactéd Pull WPC Dat

1. Wame__- T | P —

> -

wailing ! o
LY LY L —— 4., nWedicaid ?

-
b

Guardian/ : R _
Maxt-of ~KiA - S, Date of Birth cA

Mdrais R — County,
Pcimary Disabilitys 3. Becondary Dissbility: —
; — Autiem . '

K

- 7C¢r;br;i ;i;

———spilepsy
Kigh Developmental Risk

Mantsl Retsrdstion

10, Legal Status—— - Seaiteaty :

11. Biigible for Services: 393, PIorida statutes __Yea— Mo . 0

Public Law 35-602 Yes__¥o
12. Socisl Worker S ——

13, WKC CHairparwon_-

14, Current Realdance Type_

5. Racoemended Residence Types: 1. - 2.
163 Authorized Level of Care: oOptimal [ fntacis —_
& TPoster Care - Group and RHC ICP/HR Laval of Care \
Wininal A e
#odarate 5 .
- — " Tawelof Care
- 17. MApproved [—] Denied

D e ——
5 UC Coordinstor Date

Intansive

2. ‘Which statements describe the major relationships between iFpbs; hab plans,
and ATPS? . . ) - S
4. sSchool districts and HRS agencies have the same assessment procedure ures

and instruments for detemmining a student's present level of perfor-
'b. The content areas for assessment are different for the IEP $nd the .

hab plan because IEPS concentrate on educational performance, while
" hab plans concentrate on psychological, medical, and other habilita=
o  tive categories. ) : <

c. Camponents of IEPs overlap with same components of hab plans and ATPs. . 1
4. IEPs and ATPs include short-term objeetives for the referenced sub-

ject or skill areas.

. 1ms, hab plans, and ATPs all have goal statements that are intended
to express reasonable expecta ations for the student's progress in a
12-month period. ' »

*

\ | L ;3

4
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2X—2 Two. neeti
rgaresmto

1-1 Oné meeting/one plan |

“1-2 One meeting/2 plans

s with cross
two plans

OF (4 high percentage of a schoal district’s ™ SR

students 1ive in HRS. qverotiﬁ ‘or HRS vendored

€

.| P students’ lve in frvarietv cf settings that

multi-bed facilities; . ;;,i_?a"-' ; .

include foster hames, grou: hmes, ad nultl-bed -

facilittes, - . = . - i

A mjority of the PMH stt.dents recelve 1imited HRS
services and prograns.

Pl ic school programs for PWH students take Dldce

in pne or several centers, B R

PMH programs take place in o vorlety of pwl 1c
school settings throughout the district;

Y

| programeemeiil tants who chalr plaming reetings
| o serve us school district representatives;

[Tre school district employs staffing specialistsor

school district representatives are not adninis-
trators and are not authorized to comit district
| resources, ’ .

| ehjectives on sérvlce plais.

Both agencies’ philesophies® lead to the inclusien
of behaviorally stated, measurcble goals and.

Sctiool dlstrlct ad HRS remlrarmts for servlce
plan infomuticn differ slightiy

School district and TRS philosohies and murposes

for service plans vary considerably.
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Circle or otherwme indicate’ ‘the answers to the following - questxons. This

self—i:heck is for you to keep For your own review of Module 4.

lo‘-"j
~ .tion of iEPs ard hab plans is c@mplex: Which of the followmg would be

The role of public:school personnei in the development and implementa-

most ln.ktﬂy to encourage sti:ndeiit progress?
'I\eachers and theraplstsJoonmder only the student's acadanic skJ.ll

Ty levels m planrung the educational “services for the student.

’ b Publlc schooi staff obtam mformatlon about a student s needs, care,

ard services from HRS and use this information to help thsm plan the

educational services for a PMH- student.
c. School persom1e1 who work with a PMH student part:l.c;.pate m meetlngs

to change goals and objectives on a student's IEP. ,,&;
d: Public. schoni: teachers and theraplsts keep data records on student

progreds for use in writing annual goals and short-term cbjectives. =

For eachrof the follow:mg statements, write 1 l, 1—2; 2%=2 or 21—2 on yo

paper to indicate which coordma;:qn method applies.

a.” The school district and HRS; ,exchange service plans currentiy in effect
Each agency conducts its own serv:.ce plan review.

b. Both agencws participate. :l;n,mnoentrated preneet:.ng E’oordmatlon. At

- the service plan meeting, pai‘tlc:.pants develop one document that

meets the needs of both agencies. Each agency mplements the plan

accordmg to its own requiranents. —
C. Premeeting activities include the selection Qff'c ' sons. At
the meeting, a total service plan is first developed;- then a public

school IEPandanHRShabplan. :
d: Each agency selects representatlves to attend _the’ﬁetmg of the other

agency. Both school district and HRS staff merbers attend their own

.the meeting, sc¢hool district and.

regardmg the student's progress.

ard the other' Jneetlng.
HRS persorinel £ 1itly commuinits

For each condition listed below,; write 1-1; 1-2; 2X-2, or 2I-2 to indicate

which models might be used er which conditions.
1-1: one meetlng/one serv1oe plan

3

1-2: ome meetxng/two service plans
2X-2: two meetings with cross representatﬂén/two
. service plans

2i—2£ two meetings with shared mfonnatlon/two service
plans

a. A hlgh peroentage Of a school district's PMH students live in HRS=

.. operated or HRS—vendored multl—bed facxh;txes.
b: PMH students live in a variety of settings that include foster hores,

group h:xhes, and multl—bed facilities.




-

ev,

c: & majority of Pﬁ?“ét&ie}its receive lifited HRS serv:.ces and ngrams
d. Publlc school pra;rans for PMH stugients are heid in one or several
centers. — S x

o e: Educat:.onal prograns for PMH students take place ina varJ.ety of publlc
' scheol settings tl'n:oughout the district. .

§ f. school dlstrlct _employs staffing.specialists or pr@gram consultants

y chair IEP meetings and serve as school district representat}ves. :

g. - School district representatlves aré not ade.nlstrators and are rot
quallfled to camut district resources.

o h., Both agenc:tes phIlosoph::es lead to the mclus:.on of baxav;orally

>
Py . gl py &

- ‘stated, me le goals and objectives on service plans.. -
e : i.: School ‘ﬁlstrl £ and HRS' reqm.renents for service plan Informatxon dif-
7 ‘fer slightly.. . . . f , " .
' je- School district and HRS ghllosophles and purposes for service plans
. vary considerably: - = k),
. . '4. For each advantage listed below, write 1-1; 3-2; zx—z, or 2i-2 ta:.nd:.—
cate ‘the method (s) most likely,to produce that ; kX

, : -An opportunity to 3evelop a "total" sérvme plan for the student
e b ‘F’ace-to—face contact between school and liRS personnel ’
T - ; Fewer meetings for the student's parents

d. Eas:Lly handled logJ.stIcail: arranganents : .
= e. -?ﬁ?s hab plans and publlc »school IEPs nieet the specific needs of each -

¢

S - agency " ,
&, . £ The dé@eléﬁtéﬁt of imn—contradlctory pa:ogr&n for/ the student’ ;
] g. Opportunities for s€hool district and HRS staff to oooperat:tvely

plan a PMi student's program

Write ]:—1, 1—2 2%-2; or 2I-2-to indicate ch method (s) of oooperatlon
would be @; likely to produce the follow disadvantages. . - '

a.’ “Pparents may be intimidated by the large nr}{\ber of professlonals wrfo
’ attend the meeting.

. ) b. The school district and HRS may } find it dlfflcult to schedule neetxngs
! at mutually agreeable times. ,
c. Each agency may not rece::ve the of:fher s serv:.ce plan in time for‘lts
- 7 d. The school district must provide release t.une for teachers or other

school personnel to; attend the neetmg.
e. ‘No face-to-face ccxmmicatlon between school district and HT?S

personnéfl: takes place:

f. IEP and hab plan goals may I‘Dt be complementary or-may dlrectly con-
= " flict.

:55; o ’ g N
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'g’; Sé}bbl systen or HRS regpesentat.xves may not be able to attend meet—

B ings. ,

)l’? Phllosophlcal differences may cause oonfhcts. ,

6. Which of the . following represent practlca}. methods for planning coordi-
s? ’ /1 #
a. Dlstrlbute copies of E%-xe sarvioce pian(s) to representat:tves of ail

agencies serving the student. .35 -

b. Notlfy approprlate persons J.n both agenc%s when the serv1oe plan(s)
' need modJ.fJ.catJ.on c,

* c. Once the service plans for a studer;t o

7% eooperatxve agreements between school dJ.strJ.ct
in the form of: .

a. COooperative agreements

be letters of agreement .

.c. verbal agreements

d. fotmalized, written agreewents

[ T

8..- which of the followmg issues are. usuaﬂy addressed :m cooperatxve 4agree—-

.;eu

. ments? : .

a. respdrislbilltles of the school ‘board I ’
b. responsibilities of HRS ' | v V:‘ .
c. attendance of personnel at meetings T R
d: teaching and training methods and act1v1t1es S o

' How does the sharing of data on a PMH sttxient s progress rﬁlp in plannlng
services for the student?

a. It doesn' t help because school district and HRS requn.renents are so |
different. .

b. It can reveal discrepancies in teachmg prnoedures that may affect
: the student's progress.

‘'¢. It can help school district and HRS staff recogm.ze a need to expand
cbnmurucatmn on ‘PMH students.

O

L |
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FOR SERVICE PLANS :\@d\p/ SERVICE PLAN REVIEWS

_ I_ocalsclml
SystensandﬂEDOE

HRS Develogmental
Services

; SBER 626 331 and

P.L. 94-142.

£

P. L. 95f6,02, HRS
manual 160-2

Ch. 393, FiS:, |
42 CFR 442.400,
ch: 100-38; FAC

k1

Written individual *
educational program
for each handicapped
student :

Written habi llta—

tion plan for

each development-
ally disabled

lclient

Written "plan of
‘care"

Functlonal tra_m—
ing and habilita-
tion record for

each resident

PARTICIPANTS

~ system personnel;
' parents, and student

Meetmg of school

(when appropriate) to
develop individualized

e,ducatlonal prog:;ams
priox to prov:.s:.on of
servn.oes

personnel, the
client, and C
parentsf (when
appropriate) to
develop the hab
plan

Meeting of agency

Mesting of inter-
cjg.scxph:nary@ean
to plan ‘an irgi-
vidualized habi-
litation program
"for each resident
within one month

PERIODIC

REVIEW OF .

At least annual
review of each
student's-IEP

" At least annual
review Qf each
client' s hab
plan

At least annual

review of each

client's hab piari_

. s . " L. P SETLi"'annual ,,,,,
] 7 TR reviewpby social | plinary team
N o worker . |
/ _ /:S : ; (HRS manual } anthly rev:.ew of
s L 160-2] each resident's
- ) ’ / _ program plan by a
) ] . member of members
| of an interdisci-
o plinary team
JE— - —
y ! )
1 ; )
: ) -64- 94 .
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’
) IEP HABILITATION BLAN =, * INDIVIDUAL PLAN OF CARE
' SBER 6A-6.331 and |s. 393. 065, F S. and P.L. -interpreﬁve Guidelines
P.L. 94-142 require: 95-602 require: = for 45 CFR 249.13 and-
AT I | " | chapter 100-38, FAC
& Statement of the stu-|® ﬁ:@m habilitation | Short g@flgr}g-rangé
dent's present levels| goals and - intermediate ) -
of educational per- habilitation objectives
formance stated in behavioral the
‘ ' or other temms that . }-
provide measurable - e
T ' , , indices of progress -
=7 ‘ N ~ (HRS interprets "1ong—
> L -rﬂterm"asannuai)
e Statement ggigmuai ° Sﬁééi:fiéétibri of all .|e% préscription of an
goals and short-term | \services authorized .integrated program of. .
. - }ngguctxonai ob:]t-'_-c-L \%\ o . lnd1v1duallyfgi§§§gred
- tives A ; A | activities . experi-
' o C S . [ ‘?—“39?&,91' apies
3 : - . - G : necessary to achieve
“o A - short-term objectives
e Statement of specific|e Spq:;;.g;.g E{abxhtatxve 1 ’
educational and -~ - [- services to be provxded o ‘ -
© |4 -related services to © | R :
N be provided - S ‘ . > P i}f
) | - N - * i : i 3 e
. ?;pgggtﬁ:gdidate for T
~ initiation and an- : .
i ticipated duration | - .
. of such servites . | N
: - .
Al 3
e e Objectlve crlte;';:a ® Use of standard habili+ S .
: T - and evaluation pro- _ tation plan format : v N
: _. cedures and -schedules| : e : oL N B
| o , ) ;
| . .T A X ‘
: ) ]
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RELATIONSHIP OF SERVICE PLANS®

An HRS. managemant
tool that. reflects all
the habilitation ‘
‘services the client

needs,  including educé-

’ta.qnalselﬁuces

E

A 7s’chobl d.'.LStIlCt

tobi: written to-
implement the resi-
dent s hab plan. It
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methods ‘the ICE'/MR
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STATUIORY REQUIREVENT

SCHOCL DISTRICT

A written service plan for each

‘stmientorchéf\ S

t X

Y Saat I

Standard form for s%rvlce plan o

Jude:
) goals

Service plan to i
¢ I;ong-tem (annua

¢ Short-tenn_ _ob]ectNEQ Fritten

2 in measurable tems

8 Stort-tem objectives written
in behavioral tems .-

L% P

8 & List of 'Setvices to be

p{tjvided

| § A tifie-lire for dccarplishing

'g"dals and obj'ectives

}
;o

ST

(or other

can be

tems that | ;. ,

are not written: m ‘hehavioral
tenrs, ICF;’MR staff ""t redrlte

measwred) | w @
SR R o X W Ak
| ( _"5«:"_' a e :   e
\' 15 , T

Periodic Review of %r\uce Plans o 7 7 R 3
'; Annua]. . ! . X X x . ﬂ c
PO 4 ;. “

i

,quaredtomdemdtmi

)

reporty qn- student’ progress:
fram'all service provxders, o,

school districts are not re-

L 3

If short-tem d)]ectwes on IEPS|

ICF/Mnust obtain ronthly . 7

oOT—&.

“~



 STATVIORY REUIRRVENT

{SCHOOL DISTRICT— ps - RS IOP/R | - oowwmsd

[ hgency staff to be responSJble
for service plan review .

oo erlodlc Reevaluftich or Reassess<
A g il of each studént o clﬁnt
AT Hﬁnmuaﬂy L

1

. .__-:_-_\,_'_.,____ I _‘I.‘.\_ .
o At least every thre¢ years -

flict with public school require-
nents; since federal statutes .
*nanﬁate that ICF/HRS be respor
, 51ble for meeting this requlre— i

*

1
o
®
|
yhie
poooh
"‘, )

S

o

Participation by outsidé service
providers:
| @ Required attendance at service

IRt ‘; ¢ liritten’ accounts of student
client progress

plm> reviews

I;-‘l

 |quires all service providers to

|vequires that educational persan-
" eL *%erve as representatives on

. |habilitsbion plan comittees, |

4 S ‘
The Federal Code'of Requlations -
[42 TR 42400, Subpert G] Te-

attend annual setvice plan.re-
views, :Chapter 10F-3; FAG

¢ Inv1ted attendance at serv1ce\ )

,,x,,,, \

Dlan rev1ews : )

, 3 reqmrenents for “Teports fron
|service providers reflect acency |- -
' |regulations. ra¢her than legal .
. -|manidates,
" {5-4] Federal ICF/MR quidel fries

|FAC) require de
- |reports fram 4] service’ pro-
videts, - . i

[HBS manial 160-2, 5-3;

and the Florida Adninistrative

45 CrR 249.13; e 100-38.15,

nted; periodic|

ICF/MR requlations need ot Co- F‘-}-. LR

;- |Gode [Interpretive Guidelines for| -
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3 "FREE" OPTIONS
BN Y — A
N 7-’1 “"7? —7‘——-—.

oA F N

LOCAL SCl{X]_ DIS]RICTS AND HES:

e Share service plan documents (with Dorentol Denmsslon)

e Develop G single service plm form that meets the requlrelbts of both

agencies @
0 ii’ortlcimte in eoch other’ s (mual reviews or conbine revlews Intq one meet-

. @ Agree on common or cotplementary goals; objectives; cnd nethodologles

] l‘gree on how goels md obJectlves are to be wrltten :

¢ share eveluatien results (with Belrentel aenmsslen) =

 # Encodrage eppreerieté persomel .to eeerdlnate eduicational and. J.training )

activit ‘. .

R f

i

R
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| iand others who provide -
. |prograns for @ PYH Stiidefit

: glan that satisfies school
. |district and HRS require-"
- frentsy

~+ |A joint meeting-o  Fepre- |2

seritatives from ghe school
district, the HRS dlStrlCt
and HRS agencies, parents,

to develop one service

.: = 4 \ .. .7 = ]m TH t
TS, - TRSSHERRSETATION, \stm-:n WRITTEN IPFOWATIQ} s
T A A »
Ly o 4 X
A joint meetingdof repre- ™o separate meetings, one ™o separa meetings, o
sentatives. fromhes - |of:school districh per- | of school d¥étrict per- | |
schiool dlStrlCt, t}i Hﬁ’S sottel arﬂ a representa- sorel to develop an P |t
distri andHRSagenO;) tive of the HRS district |based on school system | ©
cles, parents, aid othets|to develop the IEP and a |data and infomation pro- |.
wha' - provife programs szj oond of HRS perwnml ded by the HRS district 5
PMH studdnt to. develop- fin retentative of 1 secord of HRS person,
an IFP and a b plan  the) Ewstrl"w el o develop a hab plai | -
that meet school district|d Hab -plan, based on KRS data and
and MRS requirements for = { information provided by
each plan. . the sctml dlstrlcti




-y |pim infomm;lon qiffer sngfftly

- ] A" R ‘ ';. 1 ) ::
~ 2 L -
, S . ™i9:
- . J . . e '
9 S S
7 KEY: 1-1 One meeting/one plan e 3.
& ) e o 4
r\ , S 1-2 One [rpetinglz nlans TR
o , C(N)ITI(NS
E - RESIBENGEN%' A hidh ;Dercentage of g
’ RO | stugents Tive in HRS op ;
<7+ 7 RS SERVICES
. e o multi-bed facilities. N
B ' + 7| Students live in o vardew of settings that [ .| - |3
- L . Pa .
.| incfude-fostér homes; “group hanes? ad nu}tfaaed B! e
- e 0 racitilies, v R 1® .
. & 7% |amijority of the M students recelve nTthed ws| | - Lo T
i s ;_'ji s $ervlces ond programs, ~ ° ~ :/""‘\' A7 ;j .
@'+t TYPES.OF - :[Pblic school programs for students ta pi R N I B
) . PROGRAMS . o Pl | e
_ e T in.one or several centers; - T
5 o PMH programs take Dlddejln a vcrlggy of public \ i
Nd r& t \g@fﬂ settings throuchout the district, < 27 | '~ CariE
T ROLEOF T _|Tre 'chool dlstrlct erolpyé”** g %ec hal i
v . SEHOOE X - y
: " DISIRIET
o o v
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AceNeY . '*Mies pbllosoohleé?leoﬁ t0.1pe Tncluslon
o o S | of behqviorally stated; negsurtble goals and
ST cbjectives on service plads. 1,7'
o o Schq,L district and HRS requi rerent's Jor servi g
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pais and teachers.

No statutes or  DOE
requlations address
‘classroom-data ,' L<
collection. /~
Responsmllltles %

individual: princi-

N

-’@eCIfl way. :
'Facillty tequlrements

vary-

al

'} activ.lties M

Rﬂe 105—38 16 (6) ;

requlres o
'docmen’ anented evidence

ed
" Eacl'i
ICF/MR develops its -

coiiect::on and the

cons:tstency of

reporting is moni- e
tored by teams frcmr

of consistently » R

L o
© | RESULT: Widely

| varying methods of
<data collection.
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_Case yEudy 1)~

h et.lology ‘that caused profound rétardation:

When he was 6 inonths old; it pecame-obvious that he was developmentally

‘delayed. His parents;;already in their mid-forties, dec:.ded ﬂlat Andrew

would receive better e in an mstltutlon. -

' Andrew lived in a Sunland Center untJ,l he was 14. At that age,; he could

- arranged Andrew's staffing. Andrew's

1.

tmx

. hame and found out that® Andrew refused to Bathe himself .and follow othér * -0
wchex 5uggested that the parent L ire
7t program that -shé ‘uSed with Andfew while he was at &7

_use the behav“ior mar
nt visited ahdrew's’ teacher, who-demonsti#ted her

yd

walk; feed, bathe, and toilet himself;® and care. for a few basic needs.

Because of Andrew's capacity €o help care for himself, he was

a group have for severely and profot

me oo ~~~m——j’g§ reomrod fndrew to &sép'

transferred """ to

5 Irai @71\” . S
district representative, Andrew's teacher; ‘the public school speech  therapist,

éfﬁtféfﬁ?Ssoc&alworkerasmgnedasArﬁrewecasem?e%allattendedthe

,.‘/

L

rtly afterwaxd Andrew entered a commmity pﬁbhc scl'{oolu

ffffff

ndress’s teagh

qu:tcki:y noticed Andrew's self-injurious habit of*biting his hand when hefzgggi{»r

not want to; follow hJ.Swteacner s-directions. Andrew was, &lso

without -having’ }ﬁthéd The téacher set up a behavioral program, de51_
ieaﬁcei}ardbltugl but did not feei that Andrew's new pmgﬁam

revxsxonmhlsIEP - Rl -

- "

~For : ”éra.l weeks the “teacher, sent- hcme daily notes

: person4dl hygiehe. When she’received no response; the teacher

. directions of - the group home parent. The

"school. The group hoh
techruques and Jave the t a copy of the behav:.or progran

Five weeks_lat Andrew was stii:];l bltiixij hifiself ‘and refusing to bathedJhe

cailed the - group’* ;

coming - to school"
%

w B S
HE ~

mmm

pafent theﬁ dec1ded that the school program as ineffective and called Arﬂ:r:ew s

manager about his problems: The parent and the so ial wcwrker,t two

weeké later and decided thgf an HRS Behaviorad, prt

up a program .for gsndrew and tr
The social- whrker mentioned th

recelved fram the_ Sunland Cen

among Andrew's be&nor pro‘rilans

“assumed that the UIp haneﬁ:a.rent vﬂs domg the same.

: At school Arﬁrew éeacher contlnmd o ‘use, the program she had devxsed ahd




N . . . ; . .
£, . - :
bt . i. : »."(v_ EE T '

T

c.alledt’negrowphcmiaparentandch;soove.redtl;gir
.. She .asked the parent and the behavioral program *
wrth her to design a compatible school/home behavior

C;EitEnt program. 'fhis meeting took place 3!5 nnrrths after Andrew S pro—
blems were noticed. . . §

u

bl

" (Module 2, Case study 2) F

it

Jeremy, who is now 9 years old, was kprn with gpina blflda)’(myel’”’”" socele)
tarda 7‘$ -Imned' mmediately after Jéreng!'s -

“hydrocephalus, and profound mental retardatiqfiag
) birth$ he received an operation to conduct ex ¢ive brain fluidgghto his .
* bheart,; where it could be absorbed by the blood.. SHortly after first
operation, Jeremy also received surgerj tqailgn.ate back and ur;.nary t.ract "

problems 7 R s { . .-’ .

*As an J_nfant, J’eremy received an J:rﬁrvniuallzed program at the lmal United-

¢ Cerebral Palsy Association. At age: 3, he began a public. pr%schwl grogram

. at a local school. Because of Jeremy's extensive medical, mental ,

physical disabilities, hJ.s parm& felt they «ould not care for Jeremy at

home and placed him, at age 8, in a private ICE/MR.. After his move to the
fac111ty, his parents, ,Jschool personnel, and ICE*/MR staff decided that Jereny S.

,‘*’ . publlc s;:hool program was stiil the most approprlate edu‘gaﬁlohal setting. - - ¢
‘ A . Jerary's medical dlagnosz:s and functlona‘l ‘1evel both suggested a need for.

v " maximam camnunication petween the ICF/MR and_the s;:hool.; The iGF/MR adnu.nls— o
; tratgr al¥%oiexplained to. the school- prin®ipal certain ICF/MR regulations far. ?

montlifly prqgress ‘reports; the writing of behavioral ‘objectives, arkl attendance ’ v‘:’.

by Service providers at annual hab plan reviewsy The principal, Jeremy's
teacher, and thé"IC_F‘/m admimistrator agreed on the followrng ooordlnatlop :
procedures., o o o . }
) 1. The 7teaclnr would prov1de the ICF/MR wrtlj daily reports -
' ' ts food and fluid intake, body elimination, o2

— and other mamtenance programs & B

. "% poth the school and the ICF/MR would provﬁg.sgaiii RRR
ooord;tnated phyelcal ther S

é : 3. e:rzemy s teacher and therap;ggsimuid keep daily and , L
,,monthly graphs of Jeremy!s progress toward goals llsted ) . i O

“on Jeremy's hab plan R A -;

‘t\ The coﬁ?cuon *of aaily ard ronthly data hei:ped the ICF/MR meet its leggl:ﬂ . R
but_transferringdata from. public school.data sheets to those . aﬁ‘, o

S T . ——

uéedby the ICF‘/MRwas atme—consmu:ng task.
Jereti; s teacher,’ ‘and t\(,be ICF/MR adnumstrator decrded

, 3 form woiﬂ:d substantially reduce the paperiv&.’kl:rfrvfoived ;
Jihe three also disgSs the 7§71:p717171ty &f combining thé annuap-IEP and’hab -
pilan’reviews J_nto&onev and oodrﬁ:tna"t::ng' the wnt.mg of short—term
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objectives.

All of “these ooordination procedures are currently in effect. They h”eip’ to
ensure that Jeremy T

1. receives sufficient food to maintain his body weight;.

2: receives sufficient liquids to prevent dehydration; ;
3. remains free of bowel and urinary complications;  _

a. receives the féﬁagiéiahiﬁg he needs to prevent bed

sores and associated infections;

5. is guarantéed coordinated, mutually reinforcing services.

The school principal, teacher, and other professional staff realize that they

are ot legally required to help the ICF/MR meet its reqgulations, but they
also believe .that; in Jeremy's case, coordinated care arnd training are

essential<to his well=being and development. .

* (Module 3; Case Study 3)

GLORIA : ’

Gloria is a S-year—old girl living in a large HRS residential facility. Her
movements are stiff and spastic, and she lies in gigééﬂ:rfﬁ:ﬁg wheel chair, _

. unable to.care for her basic needs. She must be fed, toileted, and cared for
by facility-personnel. She cannot speak, so she is unable to let any of her

needs be known to others. Gloria, however, will smile and laugh whenever
her faster grandparent, a familiar staff member, or her parents come to visit
her. | - :

Gloria was bom with cerebral palsy, a disorder of injury to the brain that
affects the voluntary control of her muscles: Because of the increasing

physical care that Gloria needed, her parents felt that they could no longer
care for her adequately at hame. Thus, when she was 3 years old, they placed
her in the résidential facility. ‘

Gloria's parents have monitored her personal care and progress on a regular

basis throughout the 13st 2 years. They attend the semi-annual and annual

hab plan meetings, which are required by the state facility. At these meet-
ings, Gloria's hab plan is reviewed and revised. Gloria's current plan lists

her priority needs and those responsible for meeting those needs: i

1. self-care—unit staff

2. physical therapy--physical therapy staff

-82- 96
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3.  medical needs—medical staff




Gloria's congenital lung disorder was requiring increased po

¥

4. educational needs——public school staff

At age 4, Gloria began school in a Ctﬁﬁmnity—ﬁééé@iiégﬁii@igféischdbi program

for the profoundly physically and mentally handicapped. Each year the school

has an IEP meeting which is attended by Gloria's parents, a school district
representative, an HRS staff member, a teacher, a physical therapist, an .

occupational therapist; and a_ speech therapist. Gloria's priority ediucational
goals for this year are a toilet training program; a physical therapy program

to prevent further physical deformities; an oral musculature program to =
increase proficiency in eating skills; and a speech therapy program to develop
basic and functional communication. ‘ .

Each school term, Gloria's teacher attends the annual hab plan review held at’
the facility. At these meetings, she provides facility.staff with a copv . _
of Gloria's IEP and reviews Gloria's progress during the preceding year. The
fescher discusses specific IEP objectives and answers any questions related

to Gloria's public school program.  *

At this year's meeting, she reported that Gloria was responding to her toilet _
training program with the use of a specially adapted toilet chair. The teacher

—ted that Glonia's new skill was being transferred to her living unit through

access £o a similar toilet chair: She indicated that Gloria has also improved
her eating skills (she was eating diced; instead of ground, vegetables) and

had learned to indicate "yes" and "nmo" by looking at the Appropriate symbol
attached to her arm chair. o

After the teacher's report, the hab plan committee determined which of Gloria's

Hiew skills were being carried over to her living unit and reinforced by facility
staff. v = .

At the meeting; the teacher learned that over the past year, Gloria had experi-
eniced an additional 10% hearing loss in her right ear. ‘She was also told that._
stural drainage and

that she had became allergic to any type of citrus juice. The teacher used

this information to ensure that the school responded to Gloria's parti icular

health, safety, and programming needs.
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PARTNERS IN PLANNING

Answers to Mbdule 1 Self-check Excercise

no,

5

age; cultural

school-aged .

5-18; school districts are :

permitted to service students
bAlow age 5 and above age 18.

Developmental Services;
~ developmentally disabled
6. a. SD/DOE d. HRS
b. HRS e. SD/DOE
_ c. HRS f. SD/DOE
7. a. Group Hdnes
b. Foster Homes
c. Residential Habilitation Centers
d. Community ICF/MRs , :
~ e. Sunland Centers
8. Cluster ICF/MR ’
9. ' Three "homes" of eight beds each” are
. grouped together in a cluster )
10. a. HRS
b. SD
(o SD . ' .
4. HRS (ICF/MRs) ' ‘
11. school-based; central office based
shared decision making
12: Bureau of Education. for Exoeptlonal
sStudents
l. b .
2. ¢
3.4 - :
4. ‘a - 10.
5. b
6. b ,
7. a. Code of Federal Requlations
b. Public Law -
c. Florida Statutes i 11. .
d. Filorida Administrative Code_
~ e: State Board of Education Rule
8: a; c; d; e -
9. a: HRS, ICF/MR 12.
b. ICF/MR
c. Sb
d. SP; HRS, ICF/MR
e: 8D, ,HRS, ICF/MR
£ .ICF*/MR

13:

14:

15;
16.

‘17;

18.

19;

A}

20.

21.

(RN TR

g ‘

‘ Program Review and Eval-

: gation; Program Serv:tces,

Resource Development

Any three of these:

hearing impaired; phys~
ically handicapped,
speech impaired; emotion-
atiy handicapped; gifted;
visually impaired; severe
learning disabled

FDLRS
district docunients.
Health and Rehabilitative
Services _

a. Children's Medical

, Services _

b. Econoic Services

c. Medicaid Services
the social worker (case
manager) : Z
case management

HRS; ICF/MR
SD, HRS, ICF/MR

. 8D; HRS, ICF/MR
- Active Treatment Plan

(ATP)

Individual Educationadal
Program (IEP)
Habilitation (hab) plan
Annually

Annually, semi-annually

Annually, quarterly,

monthly

SD (when appropriate), '
HRS, ICF/MR

SD, HRS

SD (NOTE: HRS and ICF/

MRs often invite teachers

to attend annual reviews;

,: - ) T ‘.
/Aﬁf “ - -86-
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.. PARINERS IN PLANNING - v P T ¢ ... ANSWER KEY
Answers to Module 2 (cont) | A
=" . ¥ rhowever, teachers are rot / :
_ legally requ:.red to attend)
-d. ICF/MR
‘f. SD o ‘ - . ‘
! . &
' 1: (1) develop the plan; (2) inplement; (3) review; (4) revise = °
S ’ 2. c - ‘ | '
7 . . . . X . ) .
. 3. Yes; Scheduliffy these meetings together helps staffs to ocoordinate
goais and objectives on the two plan$ and reduces the number of
meetings for the student and the student § family. .
P ‘4. ci.d; f.
o Lt & R
. 5. a. IEP, IP, HP, ATP
b' @j !’E; ATP
. c. IEP, HP . .
oy d. IEP :
A e. HP . .
“ f. IP, ATP
g. IEP, HP
h. IEP,-IP, ATP !
i. IEP, HP
k. IEP, HP !
6. a. ATP -
b IEP T -
° c. Rp o
= 7. b; c; E};Sé
: , ~ .
, Answers to Module 4 Seif—check Exercise 7 o
1: b .. 3. a 1-1; 1-2
) 2. a. 21-2. 8 b, 2X-2
y b;: 1-1 L c. 2I-2
c. 1-2. , d. 1-1; 1-2; 2I-2
4. %2 ; < : e. 2X-2; 2I-2

S . £, 1-1; 1—2 2I=2
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-

Answers to-

.

2%-2; 2I-2

g.

1-1; 21-2

h.

1-1; 2%-2

21-2

i;
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Topical Manuals
Volumé II-A:

Volur me III B:

o

___ * Volume HI-C:
Volume m-ni}.
Volume HI-E:
Volume.llI=F:
Volume II-G:*
Vo\jume I11-H:
Volume III-I:
Volume 111-3:

Training Manuals
Volume IV-A:
&

Volure 1V-B:

_+ Volume IV-E:.
: Volume IV-D:
Volume V- E.

— 2
- Volume IV-F:

Volume IV-G:

r

-Sdbbjéfﬁéﬁf Uéé?ié Guide AAMD ABS- PS\';"— 1981.

(continued from inside ftont cover)

v *

Evaluating the Non-l “apped, 1982

Mediation and Due Process P ; 1982 o
N o
ion Records of Pupils and Adult Students; 1982.

"',anon Systems for Non- Vocai Students, 1982.

"-mDevxces for Visually Impénred Students; 1982/

v for the szUally Impaired; 1983.

Alternative Delivery Systems for Homebound/Hospxtahzed Stu@'ts 1982.
l - -

s

Regort, 1982
lnteragency kervxce ‘Plans for the Profoundlx Mentally Handxcagpgcg 1983

Part 2: Partners in Planning: A Planning Guide, 1983.

Part 3:" Pdrtners in Planning: A Parncxpant 5 Manual, 1983.
s/ -
. 7 7 < 7
Training Manual for School Bus Drivers Transporting Ihe Handicapped; 1982

A Training Manual for Teachers of the Homebstnd/Hospitalized Student, 19

. Parent Involverien

_EducatmLParents of the Seve;’ |

;ATrammg Manual for the DevePopment of a Home/School Informatic

1983

N

Part 2: An Annotated Bibliography, 1983. s,

P; céeséés; 1983

Management of Eligibility and Pl

Emotionally Handicapped Students; 1983.

=

dents, 1983: -

Posifive Discipline for I

Carriculum Planning Résb"ti'r'c'e%' ¢

Voliime V=-A:

Volyme V-B: *
~_ VolumeV=C:
Volure V=D
. Volume V-E:

esource Manuai for Developmental Skills and Commy
npaired: Deaf and Hard of Hearing, 1977.

Eapt L%TrammgLManuai, 1983

Part 2: Math Basic Skills Currxcﬁlum, 1983.
Part 3: Reading Basic Skills Curriculum; 1983.

Project IVEY: Increasing Visual Efficiency, 1983.

—*302



‘ |

-m')‘

N

FLORIDA: A STATE OF EDUCATIONAL DISTINCTION. “On a statewide ]
average, educational achievement in the State of Florida will equal that of

the ‘upper quartile of states within five years; as indicated by commonly accepted
criteria of attainment.” i \ Adopied, State Board of Education, Jan. 20, 1961
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