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UNDERSTANDING HOME EDUCATION:
CASE STUDIES OF HGHE SCHOOLS

to improve both the effectiveness and effxcxency of education. In response;

product1v1ty studies abound and a variety of alternative means for schooling

chiidren have been suggested and tried. It was estimated in 1980 that 25%

of the school districts in the United States provided an alternative school

or educational program of some form (Ott; 1980).
LR . . .
~ Parent involvement in the education of their children has been a component
of some of those alternative programs:. Hence; the literature on the nature
and effect of parent 1nvolvement on student 1éarﬁiﬁg has bééﬁ growing. According

What becomes very clear from readlng the resear'cﬁ ié that families
provide the most important learning environment of all, If parents

are not encompassed in the learning process, schiools—and school
children--are being deprived of an essential source of support. If

there is no continuity between home and :school, it becomes difficult

for a student to integrate the separate experiences (p. 7).

Essentially, all the systematlc research has focused on the role of

parents and home as supplement to the efforts of school people. Lightfoot
(in Sinclair, 1980 as cited by Hendersou; 1981; p. 8) "suggests that the

proper inquiry is not how to involve parents in the school, but how to reinforce

and mutually adapt the curricula of families and schools:" To meet that

challenge, school people need a more compiete understanding of the nature

of family curricula. Disciplined inquiry is needed into what parents teach

their chlldren, how children learn in the home environment and how schools

tan build upon the foundations created at home (or compensate for weak

foundations).

- Of particular interest is the growing number of families who are choosing
the extreme alternative of schooling their children at home. Although acciirate

estimates of the number of home schooling families are unavailable, it is

clear from news accounts in recent years and the proliferation of home school

support organlzatlons that more and more parents are choosing to teach their

children themselves.

A review of the empirical literature rigorously describing and analyzing
home schools and characteristics of participantsidentified only two dissertations

(Benson, 1981; Gustavsen,; 1981). Benson described his own home school and

Gustavsen surveyed 150 families regarding their reasons for conductlng-home

schools, the general nature of their schools; their definitions of success;

th611. "1ifestyle" characteristics and some demographic characteristics.
The rest of the literature consists of news articles, reviews as in
the Kappan (Divoky, 1983); a- "document;iti" book (Deakin, 1972), anecdotal

collections of self-reported stories and impressions from parents, as in
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John Holt's newsletter Growing Without Schooling, criticisms of traditional

schools (Goodman, l964 - Illich, 1970) and recommendat1ons of nater1als and

and Kinmont; 1981; Moore and Moore, 1979).

Because of legal implications,; which .vary tremendouslv from state to
state and country to country, home schoclers generally have been reticent

to identify themselves. Likewise, because of researchers' fociis on learning

in schools and not in homes, this educational phenomenon has been ignored
by scholars.

to three questlons will be presented:

l. Why do home schoolers choose to teach their own children.

2. How do they conduct their home schools.

3. What are some of the participating parents' major concerns with this

approach to education.

Many other issues need to be addressed; but given the restrictiorns on presentatlon

time, other papers will discuss them.

A series of research projects is being mounted to 1nvest1gate thé nature
of fam11y currlcula, beg1nn1ng with a focus on the cturricula of families

who plan to or are currently teaching the1r children at home. By increasing

understanding of these extreme cases, it is hoped that schools and educators

can better approach the task of cooperating with all types of parents in

the education of children:

1. Comp11at1on of informal descr1pt1ons of Home schoolf;end the1r part1c1pants

reflections as already published:. A variety of outlets for information
about home schools have developed in recent years. Although anecdotal
in nature, a rev1ew of th1s 1nformat10n prov1des valuable clues for

operations.

2. Several naturalistic (case) studies of families at various stages in

the home schooling process. Families who were 3ust starting as well

as veteran home schoolers were observed and interviewed over a ten month
period to qual1tat1vely capture thorough descriptisns of their activities

and the meanings behind those behav:ors. Listed below are some of the
activities that were conducted in doing the case studies.
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a. Access to several h'we schoollng families was obtained; workable

b. Productive roles and ethical relationships with informants in the
families were developed.

d. Many interviews (both formal and informal, structured and unstructured)

were conducted with parents and chlldren.

e. Critical documents such as educational materials used, records

of learning activities kept, etc., were located and analyzed.

durlng and after erldwork were maintained and reviewed regularly.

g Controls such as triangulation, proiqnged engagement on site, reviews

of fieldnotes by people under study, and other ideas suggested

by Guba and Lincoln (1982) were used. These safeguards were intended

to make the work defensible and to facilitate hypothesis generation

and negative case anaiyses*

In a2ddition to more case studies including increasingly broader samples

of home schoolers, two other procedures will be used in this research series
in future years. )

L} -
v

1. 4 series of survey. interviews and questionnaires:. Building and expanding

on what is learned during the naturalistic studies, a much broader sample

of parents and children will be interviewed in depth. ‘Results will

be used to test and refine the hypotheses about home learning and parent
roles that are generated by the naturalistic studies. Questlonnalre

items w111 be created out of these activities to be used in reaching

a broader population later in the research series.

2. Vhen the home schoolers' crlterla of successful schooling are identified

and operationalized, comparisons of effectiveness in terms of those

cr1ter1a and conventional measures (of achievement, attltudes, performance,

etc:) may be made using qua51—experiments. The exact nature of these

studles will be clarified after extensive baseline information is collected

using the activities listed earlier.

Results from the scanty literature on home schools and from our case

study fieldnotes will be combined in :this proposal of likely answers to the

three questions listed above (why? how? and concerns?). Most studies in

education have attempted verification of hypotheses and testing of theories.

This research, as a beginning to a series of inquiries into the nature of

family curriculum practice is intended to gemerate hypotheses and theories.

The results reported should help clarify the field of interest as we begin

to identify the issues of greatest importance. The descriptions made here

. 6’
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in response to these three questions form our initial working hypotheses,
to be modified as we continue to conduct these and other case studies of

home schools.

Why Home School?

sthool and teach their own children; six categories of reasons have been

identified thus far in our study. Any given family may cite one or several

of the reasons within or across the six categories. Here they are grouped

for convenience in reporting. Individual cases must be reviewed to understand

the interaction of subsets of reasons for each family. Fach cateégory is
described briefly below:

Child seems unsuited for school. For 9ome reason or other parents decide

that their child is unsuited for participation in a conventional school.

The child may either be bored because he or she already understands the material
" being taught at the school or the student may be behind and unable to comprehend
or keep up with the other students. Or the student may be having social

problems with teachers or with other students.. The point here. is that the

students are Judged to need individualization and the parents feel the schools

are unable to prov1de the individual attention and help that their child

only until they were ready to go to school. They beoan at an early age to
teacn the1r first child the alphabet, how to read; how to add and siibtract
and so on: When the child was old enough to go to school the teacher told

the parents their daughter already knew everyth1ng they were going to teach
that year. She suggested they enroll her in a pr1vate schonl where she might

receive better instruction. After a few weeks, the pr1vate school administrators

suggested that the parents ought to teach her at home because whatever they
were doing there was much more productive than what he felt the school could

provide. Indeed When this youngster recently enrolled 1n college at the

whlch she had dealt with the material that was being presented in college

at a much more intellectually stlmulatlng level.

their child because he was having trouble in math and noth1ng that the teachers

at the school tried seemed to make any difference. The parents finally decided

they could teach their child and give him the individual attention at home

he seemed to need but the school could not provide:.

In a third home school, two of the children have had difficulty adjusting

socially. They have been physically assaulted several times by other students

and have found it difficult to participate in many of the school activities.

The reasons for their social maladjustments are unclear. The parents postulate

that because these two children usually know more of the answers to teachers'

questions than Fﬁ§m99§?§,§f9d§PF§,?n their classes and they are quite small
for their age, other students mistreat the children revengefully. The parents
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d1d not want to w1thdraw these two ch11dren and continiie to send their other

ch11dren to school They ‘see. home school as their only recourse to sending

~ Parents and children want to. feel "in control." Sometimes parents note
that they found themselves; their ch11dren énd their lives revolving around

in the home, but the children's activities were focused on school and

school-related purposes. _ Pulling children_ out of the school to have home
school is a means of shifting the control from the school and the school

structure to the home and to thé parents.

As Divoky (1983) said, some "home schoolérs are simply working for
self-suf ficiency in a society they perceive as too technological and too

1nst1tut10nallzed " School is one ‘of the f1rst 1nst1tut10ns chlldren encounter

institutions. Some,rln fact, want to feel independent of a11 government

institutionél control. They believe schools which receive federal funds,

are "under government control."

Some home schooling parerits are frustrated. They believe they have
tried to reform the schools to better meet their expectations and have been
unable tc make meaningful changes. By pulling their children out and dev1s1ng
their own schooling; they feel much mnre in control. _They dbn't have to

charige the ent1re school system to achieve the educational ends they desire.

When ch11dren are not spend1ng four to six hours in school everyday,
that their ch;ldren have to explore some of their own interests in a wlde
variety of settings. Parents claim that when children have this freedom,
thay feel more in control of what they learning and what they are spending
their time doing Ot course the émbuﬁt of control pérents maintéin énd the

to home School.
A

 Socialization. /One of the major criticisms of home school is that children
in home schoois will niot bé ablé to take advantage of the socialization proress
associated with conventional schools. Ii fact this is one of the major reasons
many home schoolers want to take their ch11dren out of the school. .As one
home schooling mother sa1d "we want our children to be peer~1ndependent,"
These parernts want their ch11dren to be family-socialized, and have their
famlly be the centér of the ch11dren s soc1a1 world, ét ‘1eést until they

children when those,chlldren are not 1in school. The sog;allzatlon 1ssue(
presents én example 6f pérénts Wéntlng to be 1n control. Théy Wént td féél

their entire soc1a1 life centered around peers.
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~ Also, most home school parents see home school as a means of protecting
their young from the rivalry, ridicule, competition, and conflicting moral
valiies they belicve are associated with mich of the socialization that takes
place in schools. Realizing that the childf¥en will ericotiriter these
characteristics of our modern society at some point in their lives, they
choose to protect théir children @s lorig @5 possSible in their Hoiie ervironiment:.

~ Conceptualization of the learning process. Homeé schoolers tend to value
independent thinking, learning how to learn. rather than learning facts, and
giving learners the responsibility for their learning. Although these same
attitudes toward learning are possible in schools; home schoolers tend to
believe they are not encouraged. Rather, they perceive schools to be focused
more on transmission of information and testing of children to see if they
have captured information. They would rather emphasize helping children
learn to love to learn, feeding their curiosity, encouraging inquisitiveness,
and building independence from teacher structure and direction.

- Not all of these parents make this choice based on experience with the
schools. omeé of them choose to home school before their childrem are old
enough to go to school. However; nearly all parents who home school grew
up_going to school themselves., Based on their experiences in school they

with their own.

~ Ideas aboiit content. Parents who decide they are going to teach their

materials; (usually workbooks); or they use materials that the schools 1lend
to them. They proceed with the assumption that they can supervise the children's :
use of workbooks and textbooks as well as teachers can, especially since

] Many home school parents disagree with the things that are taught in
the public schools. They believe homeé school provides them a means of teaching
percei,e the schools are teaching their children that they do not want to
enpnasize. For example, many homeé schoolers are anxious to includeé the concepts
of God; country; honesty and freedom in the daily lessons they provide their
children. They are under the impréssion that thése valiies are. not emphasized
in the public schools and that in their place, other values which they often
categorize as "secular humanism" are implicitly taught through the text materials
that most schools use. Certainly not zll home schoole:s have these attitudes
but many “do.

Some home schoolers also believe .hat children's interests are valid
and should be seriously considered in planning a curriculum. They design
their home schools to be responsive to the interests of their children_and
to allow ‘their children to pursue their personal interests freely. These
parents anticipate that eventually their children's interests will lead them

to want_to understand and learn nearly all the things the parents woild warit
the children to learn anyway. Certainly not all home schoolers have this
attitude; but it is present in several of the home schools we are studying.

9



Personal interest. Finally, some parents simply like to watch their

children learn. They enjoy being parents and enjoy 1earn1ng with their children.

They believe they are not stunting their children's growth by keeping them

home so they as parents can be involved in the children's education. Often,

when parents are pressed as to why they are really teaching their children

at home when many of their reasons for doing so could be overcome through
cooperation with schools, they report that the major reason they are making

the sacrifices that attend such a huge respons1b111ty is that they have felt

Impressed to do so. They "just feel that it is right."

How Do They Do ¥t?

"Tf you ask home schoolers to describe a 'typlcal day,' they will laugh

in your face! There are no typical days in our home school." That warning

from one of the first home schooling parents we #nterviewed proved to be

very true. Every home has its idiosyncracies and every home school is unique.

But to provide some description of how .home schools are conducted without

presenting a book of detailed case reports, three types of summaries are

presented here:

1. Brief descriptions by parenfs of their home schools:
: ~ |
2. ,n example of fieldnotes from an hour of observation at a home school.:
{

3. A summary- f trends or patterns noted across many home. schools.

o 7fEarentsggdeSEr;ptlons The following descriptions were made in response
to the questlons. "PTease briefly describe what your home school is 1like?"

1: We begIn each day about 6:00 A:M. The children write down or at least

decide what their plans are for the day (they are much more apt to follow

~through if it is written down). After breakfast they begin with music;

they all play the piano and two have other string instruments. - They

have two hours to accompllsh whatnver they feel is most important:

They always do music, then will read or begin doing some math or writing.

We get together about 10:00 A:M: for the subject of the day: I also

read outloud at this time from ‘a book we always have going. We have

chosen to study only one to two subJects per day, but on their own tIme

they wlll often choose to do more. Monday is "music and manuscript,"

Tuesday "times tables and things," Wednesday, "the world; history and
geography;" Thursday, "art," Friday is "far out facts and science.”

77777 — U - o e S P g T . n

There are times when we have a spec1a1 project: that will "break in

such as preparing puppets and a®show for Halloween. We also get together

with two other families once per week in the afternoon for group activities:

This includes lots of sharing of ideas, field trips, preparing pyograms,

etc. The children are involved in several outside activities, soccer,

gymnastics, scouting, music arid it is enjoyable finally to have the

mwera in school we:
when the ch11dren

time to part1c1pate 1n these activities:. When they .

found this to be quite difficult. During the tim

are on their own, I devote my time to the younger jthree and five-year

old as they are just beginning to learn many things and sometimes need

L iUy
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more help than the eight and ten-year olds. Along with many good books,

games; and fun activities going,; we also have a computer. There is
always much to occupy the children in the afternoon when they are again
"on their own." I am often quite surprised at the things they do in
leave for school; not hume. One reason for this I feel is that I strongly
discourage TV and it is rarely watched except for occasionally planned
educational viewing. I found that the TV was very destructive or at
least disruptive to our efforts to help our children lésrn self-disciplined

. schooling.

When cveryone is ready mom reads one or two_ chapters from our current
book. We're on the 7th "OZ" and the second "Little Hoiuse" books. Then

tape. Then mom reads from the American Classic Series: Thomas Jefferson,
after which each of the kids has a turn reading aloud from their respective
McGuffy's Reader while the others are doing independent study. The
rest of the day is spent in ‘independent study with mom available to
heip when required. On Thursdays and Fridays dad does PE_time with

study consists of reading; writing; math, algebra; shorthand; typing, .
sewing; crocheting; cooking; and using the Sinclair computer. Also

science, gardening, music, and merit badgets. Mom also checks the

viewing during the week:

We are semi-structured. The children have free time after basics are
done: The best teaching moments seem to come up when I'm not trying
to teach them something:. I work with them mestly on math and language.

They do their. own reading and sciences; sccial studies; and history,

and discuss with me the most interesting things they have read. I'm

beginning to see individual talents better: ‘I found that I cannot tell
them to study what they are interested in. That interest needs to be
stimulated first:. The days that I don't get things going they fall
naturally into play that lasts for hours. It seems to go better {(the
play) when I mostly ignore it. Sometimes I try to pretend and play

We uséd to be very structured in our School but wyiow we prefer guided
teaching; teaching skills to meet their needs. Without fancy gadgets

We teach reading and language throughout the day and math as the
opportunities present themselves: Our 4 year-old knows as much about

reading and math as a first or second-grader in the public schools should,
according to their standards. Our B year-old prefers reading books,

anything she can get her hands on at any level of reading. When she

chooses: books above her 1language ability; the questions pour out. _.We
encourage them: They learn toc solve all kinds of problems by studying

11
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We have BCh661,§YF?§§§§ in che mornings. We start with a pledge; a

prayer, and a scripture story. Then we work for about three hours on

reading, arithmetic, science and history. We have had experiments with

a drone bee and bean sprouts and other interesting things: Most of

the day is devoted to free time.

are_ super fast, of course., Then we have PE and exerc1ses. Sometimes
I play the guitar and we all sing together for our music time.

We have various subject assignments on a weekly basis so that the children
éthedﬁle thelr 6wﬁ dallyrwdrk (wlth a 11tt1e hélﬁ frdm mbm) somé weéks

who can discover some new fact f1rst.

The first year we tried to make our home school very structured. This

year we relaxed a lot. We don't have a rigid schedule. Sometimes we

have school in the evenings. One day math may be in the morning; the
next; it may be ip the afternoon. Not having a set time for each subject
is enough diversion that they are not bored. We say, "You need to cover
math,; science; social studies; phonics: Which would you 1like to . dé

fIrst7" We ask tﬁeﬁ ‘what they want to learn about, that way T don t

want. They usually plck things; in math for instance; that are challenglng

to them: They get bored with things that are too easy:. They may spend

a little time doing things that are too easy, but not very much. My

chiidren help me with the housework,; everything from_ 1aundry to.cooking.

As a result I have more time to spend with them. It's great! We work

together and play together: They have from 3:00 to 5:30 each day as

their own free time:

It is very iﬁdii;ﬁﬁaiiié&_aﬁg YegyAflex}pie. Our high school dge daughter

is totally on her own with the second edition of the ACE curriculum.

She will graduate one. year early this éﬁriﬁg as,our 18 year-old did
a year and a half aga. Our 9th- grade son is in pub11c school and has
never shown much interest. in home school: He is a straight—-A student
and gets much from the industrial arts program that I .could not provide
him. Our 8th grade son attended the local Christian ACE school last
year and is home now. _ He is_ still searching to find himself and what
he can and will do effettively, Our 9 and 10 year~olds work together
quite effectively on a home-planned curriculum after working for the

1 = ,
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past year with the ACE curriculum. Each child is responsible for choosing
texts and schedullng t1me to study them., We have an’ electr1c typewrlter,

for tise by the students. We try to make Iearnlng fun!

One room of the house has been set up as a school room. We have desks,
books, and bookcases, etc. At times other parts of the- house or ever

the world becomes the classroom., At 1east one f1e1dtr1p is planned

every week or a spec%al 'at-home activity.'

With my & yéar:6id I wbrk bﬁiy whéﬁ 'she expresses an interest. . Then
of,games. My 6 yearfqldrls work;ng, as he shows 1nterest on the alphabet!
making words, and additiorni. Either oide of his older sisters or I read
to- him. The 8 year-old reads to me or the younger children, then she
writes a sypnosis of what she has read. I correct her grammar, spelling,

and- punctuation. She reads an articlé a day froim the Hewspaper and
underlines any new words, then looks them up in the dictionary and writes
down the definition. When she does reading in other sources we follow
this same practice. We work on multiplication tables; use of a calculator
and some drills on addition and subtraction. The 10 year-old reads

to herself or the young children and -writes synopses of what she reads -

as well as doing original composition. I always correct these. She
also reads an article each day in the newspaper, writés a report, looks
up. and writes a definition of new words. We also wérk on multiplication
tables and use of a calcilator on story problems. They may chocse what
they want to read.

We do a lot with games and reading. I'm also teaching them how to do

- research. We go to the library often. I use flash cards for math facts

and we spend time daily with oral reading and compreheh51on.

We work each day around m _y_tlme. My older boy is using books from Christian
L1berty and works on each book everyday. The younger boy completes
workbooks along with reviewing his phonics. The past few weeks they

have had an art class which I feel is important. Education games are

" a favorite. The kids even like Scrabble and I feel they learn a lot

about spelling when they play. Our local Parent Resource Center (lxbrary)
has been a big help. I only regret that I have no car. and:can't go
more often becaise my kldsfget bored if I don't give them change. I'm
blessed with very smart kids and teaching has been easy. I would say
the biggest problem is keeping it interesting.

We work mostly in the mornings: reading on Monday writing, on Tuesday,
math on Wednesday, history on Thursda%/ sciénce on Friday plus minimum
read1ng requirements.

Core subjects are reading, math, and writing. The day is fairly structured
but the interest and the inquiry shown by the children often times directs
study in various directions. A good faith effort is made to comply
with State requirements for length of day, year, and stibjects taught. }

B
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language. We learn through games as much as possible and go cn fieldtrips.

Once in a while we have social activities with another home school family.

We do a lot of painting, drawing; and craft work: _We try to be as

well-rounded as can. Reading has been one of our favorite subjects.

Math puzzles arg¢ fun for the kids: I try to keep the schedule going

somewhat, routidely but give the children plenty of freedom to ask questions

and emp':l:oy their own ideas da11y

our school is very casual. We have no set schedule. Whenever there

is a question to be answered or something to be learned; whenever possible,

we do it. I am_strict on hls reading and arlthmctlc. He has to do

arrangement -as a breather period until I feel my child is ready for

dealing with regimented school 1ife.

old. We used a set of flash cards containing 250 basic words; and flash

cards with upper and lower case letters and the numbers. Letters_and
numbers are learned very rapidly for about a two-mopth period. I do

not use a set schedule nor push my children; rather I let the1r mood
agd ,,Ff},e;}{ ’i@te}'E,St predominate. It's very important to me that I not
be viewed by the Eﬁﬂ:d as beiﬁg on the O'p'p"o'éité side fro'm' them; Iri

,,,,,,,,,

After the letters are well-known; comes the mastery of 250 basic

words (what the primary reading books consist of). I have done this

by selecting beginning books, identifying relevant words, teachlng these

with flash cards and then going into the book. Children are usually

sxirprised ‘and dellghted to dlscover that they can read a book Thls

950 basic words. Arithmetic is handled the same way. We use concrete
visual objects and pictures. :

-

Once the children have 1earned to read, most of our iﬁétrﬁ'ctidﬁ
consists of them reading and writing and discussing what they have read.

Often the children do not want to stop reading when it's time to go

to bed. We have to take the books away from them. We also are heavily

involved in music: A1l the children play the piano or some other instrument

or sing. They are also learning how to use a computer.

We do not have a television and believe that has been very helpful

in fosterlng more reading by our children. We ‘know that there are flrie

keep it in our room and the children will only see 1t on invitation.

We believe our purpose is to help our children receive the equivalent

of a public school education; but we find we_can do that with very little

effort or time: We anticipate. that all of our children will "finish"
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High school By the age of 12 as our ‘13 and 14 year-old have already
dore.

In discussions we have with the children about what they are reading

or some of the thoughts they are having, we emphasize analytical thinking:

We often present to our children alternatives to consider when they

are trying to decide how they think about a given subject. We urge

them to decide for themselves. We constantly challenge them to think
for themselves and decide for themselves: We use conventional textbooks

and learning materials from the public schoouis as basic study materials

and resources in the various subject areas, but we also try and give

our children experiences that aren't easily had through textbooks.

We have spent many hours in forests, on beaches and in museums.

The follow1ng descrlptlons are taken from issues 33 and 34 of the newsletter

"Grow1ng Without Schooling:" These are excerpts from letters that have been

sent to John Holt by home schoolers; describing their home schools. )?

1. Our origiﬁél plan was to get 7correspondence courses for our ch11dren

school out under the trees by a lake with whatever approprlate books

we could find at flea markets. We required the children to write one

composition a week We all loved to go to 11brar1es Of course it

has not been easy and all fun. We have no records for last year's school

work. We have tried to maintain the schedule; but the demands of younger

children and another pregnancy, plus my own lags in d1sc1p11ne and lesson

planning ﬁé&e 1t ‘a stop and start again exper;ence There were times

us all: All in all we are very glad we kept them home this past year;

they are more family-oriented and not as much 1nc11ned to be led around
. by their peer groups.

2. I am home schoollng my 14 year-old daughter. When I volunteered in

her 6th grade classroom and saw just how terrible the whole school scene

was I decided to teach her at home: I have had her tested every. September

and she is above average in every subject: We enrolled in our junior

college last year and bought a very helpful programmed-learning math

book and she is doing beautifully. She was not allowed to enroll herself

byt she was allowed to attend classes with me. We took basic writing

and math (for her) and advanced writing for me:. She was allowed to

sit in there also and she enjoyed hearing the poems and stories others

had done. . : I finally narrowed her education down to one hour

approximately each day for each of these subJects——readlng, wrltlng,

and arithmetic. Reading is from books I consider. the most helpful and

interesting; etc: I wonder if this is being too dictatorial. Still

I'm afraid that if we are not all pushed a little we'll miss some excellent

books. I know I would never have read many books if I had not had to

for classes in college. The same with writing papers. I believe in

allowing her to choose her topics sometimes but I do expect her to write.

In her readIng she does one chapter a day and writes a brief summary

of it. She is also expected to clip one article from the paper and

write a brief summary of it and be prepared to discuss it at dinner:

1o
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She is to learn one new word a day, know its origin and use it in a

sentence. She does one proverb a day, paraphrasing it and illustrating

it briefly. She alsoc writes a half pagé in her journal daily.

We incorporated as a private school in December; 1982. The children

above '"grade level" in our lessons. We try to produce enough paper

work to be able to show anyone who questions us. We acquired boxes

and boxes of textbooks from the surplus at the county schools; they
were free. Even if we don't go through the books page by page, they
are handy for reference. Some sections are very good. There is a computer
corner in one set of math books. My son and daughter went through all

the books from /grade 2 through 8 (children are ages 10 and 12) doing
the computer programs. I think that without knowing it, they are learning
some laws of math by the way the computer had to be programmed to get
certain results. We signed up as a school to take a self-guided tour
of the animal areas of Bus.h Gardens. We got a very low admission price

to help us get the most out of our tour. I'm checking into other local
attractions to see if they have programs like this.

We have been home schooling since 1979 with no real problems. I do
wish the girls would show more interest in reading. It seems to be
a lack of confidence in the 9 year-old resulting from' being pushed into
reading in kindergarten before she was ready. The 7 year-old hasn't
yet mastered all the sounds and how to blend them together. They both
want to know how to read but haven't decided to put the necessary effort
into it. The 5 year—-old has shown more curiosity about words than neither
of the girls did. I have printed some on cards for him, I'm hoping
for a major breakthrough here. You have to let it happen by itself.
They love to be read to and to look at books and magazines; so I try

to be patient. We go to swap meets and garage sales quite often and
the girls have learned a lot about money this way, more than any workbook

adding up varioius coins and coming up with the right answers.

We do a lot of art and craft type of things. The girls took an

art class last summer from a lady who does. beautiful water colors:
It was a very small class, often they were the only two_there. They
have met in a small park adjacent to: the lady's art gallery so there
is no feeling of confinement. She let them draw or paint whatever they
wanted, offering advice when asked. In getting to know her hetter I
learned that she has taught art here in California and thinks the idea

of home schooling is great. She offered to be available if ever we

\needed a certified teacher.

My husband thinks the kids should be in school so I could have
mgre,free,time,(I,don';,compléint). He agrees that somethings in school
are bad but thinks kids should be there anyway. He is a commercial
fisherman and recently built his own fishing boat with the kid's help.

fsi
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. bread this way. 1 assembled the tools and ingredients and turned o
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I took my son out of kindergarten last March after meetings with the
teacher . . . He still resists any attempt to learn new words_or to
read although he loves to read to. To encourage my son to read; I write
ot recipes for simple dishes he can prepare--he loves to cook and is
very proud when he can do it by himself. He made Hié 6§ﬁ loaf of yeast

started to learn chess and yahtzee. We plan to send him to first grade

in the fall; however, we all understand that going to school is a voluntary

choice on our part and that we are the consumers, so to speak, of a

service offered by this institution. This approach gives me the courage
to. confront teachers and administrators. Although I am an attormey
and trained to deal with confrontations, I am intimidated by grade school

teachers——the strict authoritagian figures of my timid girlhood. I

Now as to what the boys have been doing: Our 11 year-old has been on
a Nancy Drew reading kick. He has also read all of the Little House
books. He found oiit some relatives are making money on the stock market

so he and his father read about stocks and have some pretend shares

Our 4 year—old seems most interested in numbers lately. His older
brother taught him to play War with cards and he quickly learned the

lower and higher valies involved there. Next he watched Chris and.a

friend play Stratego and became obsessed with the game, wanting zo play
3 or 4 times a day for two months:. Now he watches the digital clock
calling out the numbers. He also bought a book that he can "read" aloud

so he trades the stories for the oifies he wants us to read to hims

. Our 8 year-old has been spending his time and momey fixing up his
bike: He saves and shops to get the equipment he wants. Money has
taken on a value to him that it didn't have before. We were interviewed

by a free lance writer on home schooling. The 11 and 8 year-olds were

very pleased to be questioned about their opinions. Before the interview

was finished the 11 year-old was interviewing the writer about being

a writer: Our home schooling group meets weekly and is often an opportunity

for social interaction for the boys as we moved here fairly recently:
We have done. some field trips with the group, visiting a'vet's office,

touring a bakery, picking apples and going to the beach. However our
project of making pinatas was a disaster. The boys also have been involved
in my pre-natal care. They come to the check ups, they listen to the

baby's heartbeat, have been shown how to measure the heartbeat and how
to measure my iron count. We borrowed some childbirth films from the
library to view.

Sample observation. The following hour-long excerpt from our field

observations in one home school portrays some of the challenges home schooling

parents face in the minute by minute operation of the school. ©Of course

poma |
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an entire day. Many hoiurs are spent in free play,,errands, relagedfgrggg
reading, etc. This mother explained in interviews that she may be over-structured
at this p01nt Other home schoolers have told her to loosen up a bit. She

would like to let the children do more on their own but worries they will

"get behind" their peers in school. She wants them to be prepared to return

to public school at any time because she is not sure she can handie the chaiienge
beyond this year.

‘The code "OC" stands for comments made by the observer during observation.

"I" is the mother, "M" is the father. The children are, Danny a 10 year-old
boy, Joe an 8 year—old boy, Arty a 6 year-old boy, Alex a &4 year-old boy,

Suéie, a 3 year—old g1r1, and Amy is a 1 year—old g1r1. ‘They will be referred

them more qulckly
January 20, 1984 1:48 P.M,

I arrived and knocked on the door and heard a voice inside calling to

everyone "He's here." As I came in L was sitting at the kitchen table with

6 working on writing. She told 10 to take my coat and hang it up but I hung

my own coat up in the closet. She didn't really pay much more attention

to me as far as I could tell which made me feel good to realize that she's
making an effort to not worry about my being there.

L sa1d ‘to 6 what do you want to wr1te7" He was wr1t1ng in a blue

his spe111ng as well as his wr1t1ng I noticed that 1 was writing in someone
else's book.

10 said to me, "Like I said, not very much interesting is happenIng.

We _pretty much flnlshed our home school thlS morning. I just have two thIngs
left to do," and then he went off to do something. 3 kept looking at me

and then _going over to L and pulling on her. L said to her, "Do you want

me to talk to him?" 3 knew that I was a visitor and that her mother ought

to be talking to me instead of just going on about ner business.

,,,,,, 4 said to no one in particular, "I know how to spell ET." Then he said,
"ET". He was seated at the kitchen bar eating an orange.

OC: This was meant to be a joke . . . probably one he had heard older
brothers tell?

10 said tc his mother, "Come help me practice the piano mom. L said

to 6, "Come into the living room so I can help you while I help 10 " But
they didn't go in; they stayed in the kitchen.

6 was busy wr1t1ng in his blie book, working on spelling. After a moment
L said to 10, "Help 6 spell whatever he wants to say in the thing he's writing.'

L brought over a speller that she had obtained from the school. She said

to me,_ 'Thlb is the new speller they are using for the third grade. It looks
to me like the words are first and second grade level words.'
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L rang the door bell from inside: I guess this is a message to the

children in the basement that she wants them to come up: When 3 came up
she said, "I want jou to have a nap."

1:55 P.M. L is back in the kitchen heiping 6 write a story:. She comments
on his writing and mistakes he's making on the writing and also on his spelling.

10 and 8 come up the stairs from the basement: 4 takes pencils from 1 and
1 begins to cry. L takes 4 by the hand and leads him into the bathroom,
washes his hands and brings him back to the counter where 3 is filling out

some worksheet papers. L gets out some papers for both 4 and 3 to work on:

1:58 P.M. L eéxplains to 3 how to do some of the worksheets which involve

matching pictures with one another and letters to one .another: 10 is in
the living room playing the piano. 1 is drawing in someone's science experiment

book. I learned later that this is 6's "joy" book. L discovers that 1 is
writing in there, says good naturedly, "darn your hide" and takes the book
away and tries to give her some paper to write on. 6 is watching 3, telling
her what she's supposed to do on a worksheet.

2:01 P.M. 10 comes in the kitchen, takes two books into a bedroom and

then returns to the kitchen: 8 brings me a three-ring notebook with reports
he wrote on January 17th; 18th and 19th about Worid War II air wars: He
wants me to read them. He's done them on the computer: 10 says, "8 has
lost my book." 8 says "I hid it," when L asks where he thinks it might be.
10 says, "You're brain is a peabrain, mine is the big one." L takes 8 back

in_the bedroom to try and find the book. 8 says, "He says his brain is big

and mine is little." . It was later discovered that neither & or 10 misplaced
the book that 10 is looking for.

, 2:05 6 is looking at a times tables chart: He thinks it's pretty
interesting. He brings it over and shows it to me and says; "Look;, this
goes clear up to 144." He takes it back over to the kitchen tabie and 10
explains to him how to use it: I notice that 1 is writing on someone else's
book. 3 is sitting in the game closet singing and then she takes some materials

and. puts them up on the bar and begins filling out some sentence completion
worksheets.

L to 6: ™When you're ready to get serious I'll be glad to help you

finish your joy book; I'm going now to help 10 on the piano."

OC: I'm looking through some of the assignment cards L has made for

each child: T notice headings such as "relieving suffering" (this must be

what L meant when she asked 10 the first time I came to visit if he would

like to relieve some pain and suffering). Other items are "put books away,"
art; science,; reading; exercise,; math and so on:

'8 comes and shows me his spelling book: I reatize that I'm definitely

not being very unobtrusive:. These kids really seem to want to show me what
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2:11 P.M. L is helping 10 on the piano. 1 is playing a tape recorder

next to the piano. 6 and 3 are coloring at the bar in the kitchen, 4 is

taking a worksheet back and forth. from the kitchen to the 1living room to

work on it in the kitchen and to ask L how to do it in the living room:

L said she would come and help him in a minute: & returns to the bar then

to L then back and so on. 8 is wanderlng from me to the living room to the

bar: I can't realiy tell what he s doing.

2:15 P.M. L returns to the kitchen: She was working with 10 at thé

piano for. about 4 minutes. L says to 3, "Don't use markers on the pictures."

3: "Why?" L: "Because you can't see the pictures after you have,colored

them and also the ink goes through and it makes marks on the counter.:"

L is fixing a book and cassette which 1 broke: 6 wants to do something,

I can't tell really what it is, L replies, "Not until you finish your joy

book:" 6 takes a worksheet away from 4 saying, "I can do this." 4 cries;,

he doesn't want 6 to take it away from him: L turns and sends 4 to his bedroom.:

6 continues to work on the worksheet and L says, "Don't do that, that's for

4 to work on." &4 is in the other room crying: 6: "I won't do anyt ing then!"

L says, "okay, that's your choice." 6 goes into the bedroom where &4 is still

crying: 10 is in the living room fiddling with the tape recorder. L séys

to 3, "It's bed time: Shail I read to you first?" 3: "No, I'm not tired.”

L: "Do ‘you and 1 want to listen to the "courage" tape before you go to sieep?"

10 says, "Where is 1?" L says, "Probably crying somewhere; I really whacked

her when she broke that cassette:" 10 goes in and finds 1 and says "let's

be happy 1" and begins to play with her:

OC: Must be completlng his "Reilev1ng Sufferlng card here?

2:20 P:M. 10 returns to the kitchen: He and L are sitting at the counter.
L says; "do you need me_ to help you with anything 107" He doesn't reply.

4 comes in and says, "I'm ready to do something eilse." L,ééyé, "You can

do the worksheet." He has returned from crying: L says; "It's just really

difficult to do anything around hefe when you start squealing like that."

2:23 P:M. 3 is playing the cassette player in the bedroom. 8 is in

the basement; 4 is doing his worksheet again at the kitchen counter. L is

checking over worksheets that she got at the public library to see which

ones 8 would be able to do, which one each kid might be able to work on.

She lapses into 51ng1ng from time to time, singing along with what's playing

on the cassette in the bedroom down the haii. 10 is watchlng E; joking with

her about. whether she can answer ‘the worksheets that she's éélectlng 6,

3, and 1 are somewhere, I think in the bedroom: 1 is screaming, 6 carries

o T
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her out to the kitchen. L says; "looks like daddy is going to be staying
up with some kids tonight."” :

_ 0C: Refers to fact that M helps the kids finish_ their assignments at
night if they didn't finish during the day instead of doing something fun
with them.

. 2:29 P.M. 1 went to the basement to see what 8 was doing and discovered
him in_ the computer study room playing chess on the computer. This room

is full of books; several file cabinets and .a large desk at which _children

say their . dad works 10 cumes in and asks 8 if he wants tc play "He-Man".
8 explains wha- he's doing with the chess game to 10. 10 responds. They
talk back and forth about what's the best way to_do it, 10 gives advice
on how to do it and then says; "My brother is smart." 8 makes a move.

2:35 P.M, I went back upstairs. 3 was still in the bedroom listening
to the cassette. 1 was playing with picture cards on _the kitchen f£floor;
4 was working on worksheets still at the kitchen table L and 6 were working
on a worksheet at the counter

2:39 P.M. & finished and almost began to work on 3's worksheet. L
tells him to come and_she'll help him. L is asking him what the letters
are. 4 says; "Q" L: "This is a capital?" 4: "Yes." L: "Okay, let's have
you do it; She leaves him to Qoik on the worksheet himself:. 4 begins working
on a new worksheet but he says he's tired.

1 runs over to her mother. &: "Do you want up7 Say up. She repeats

this in a kind voice to 1 about six times but 1 never says 'up: She just
keeps reaching up to her mother. L says; 'You button', picks her up and
holds her as she watches and answers 6's questions as he's working on.a worksheet.
_L: ﬁé; when you finish this do you want me to help you with: your ijoy

book ' ?"

_ OC: This is about the fourth time I've heard her mention this book
to 6.

6: "No." L: "Okay, I'm not going to bug you anymore about something
you shoutd have done yourself Béforé lunch."

with her mother
3 . - . . o L _. N
OCf I'm amazed at how cool; calm; and collected L seems. She is constantly
moving from child to child; singing much of the time.
2:47 P.M. 10 comes up the stairs saying; "I helped 8 get the guy in
checkmate using the Sonogram program." 8 comes up the stairs too. L: "Wow!"
10 and 8 tell her they really did it and go on to explain how fun it was.

21
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L: "How about evéeryone taking - nap now, I'm really tired?"
OC==I should think she would be. When does she get a break?

23 48 P.M. L is helplng 4 on his workbook while 10 and 8 tell her how
they played on the computéer a chess game. 10 says, "Come on 8" and they
rﬁﬁ back downstairs. 3 takss about 10 books to her bedroom. L is still

family But usually children's hours are filled with activity, either superv1sed
by parents or independently. The following section describes some of the
ge'nera'l patterns we have discovered so far.

Trends and patterns. Several common themes we have identified from
these case studies will be briefly listed below. They represent hunches
or pre—hypotheses about the operations of home schools.

1. There appear to be two general classes of home schools:

a. Those in which the children have never attended institutional Schools
but have continued in their home environment from birth.

b Those in which some or. all of the children have attended pub11c

or private schools in the past and some or all of the chlldren'
are now taught at home.

Parents from the first group tend to continue teaching and responding
to their children as they grow older in the same ways as when the children
were young. They have had such success by _the time the children are
school ‘age that they see no fééébﬁ to éﬁfbll thém ‘in schools. These

hlgh structure. They often pattern activities after the structure used
by schools. For example, they reserve certain hours of the day for
certain subjects; they depend on workbooks and othér materials to guide
them; they assume they need to motivate their. children to learn certain
skills and concepts taught in schools.

After \deeks and sometlmes months, ‘many of these parents become
dlscouraged frustrated and depressed. They begin to believe they are
incapable of teaching their own children. Most of them send their children
back to school; or they. .may send some bétk and keep others out, or they

Those who continue to have home school tend to relax the stricture
somewhat. They become more -patient with their children, more satisfieds
with what their children do learn. They come to look to the children
to express and pursue their own interests. Théy may continue emphasizing
traditional school subjects but more loosely.

?
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' Eventually, families who change to home schooling from conventional
schooling begin to look more and more like families who always home
schooled., Some of their characteristics &and activities are described
briefly belbw.‘

academic. Ch;ldren,explore their world by v;s1t1ng workplaces,,museums,
forests, beaches, etc., as well as reading about them. They make things
with their hands and collect and observe actual specimens instead of
sitting indoors and reading about crafts, arts, sciences, etc.
Parents may use instructional materials to help children learn to read
and solve arithmetic problems. But the materials are usually a supplement
to extensive reading by parents to children and by ch1ldren to themselves
in books dealing with subjects the children are jterestedirn
understanding. The arithmetic materials reinforce the students'
understanding of numbers in concert with their use of money, weight
and length measurement, use of recipes,: etc. Also, the materials tend
to be used as the parents and ch11dren want to use them. These families

they cannot modlfy. They are free to qult when the children lose interest
and return.to a leésson when the interest is back. ~Ifn:other erdstrthey
can afford to triuly individualize because of the small number of children
involved. Parents eventually come to trust their ¢hildren's interests.
They can 1ive with the fact that their ghfﬁf*ﬁay be "behind" peers in

public schools in somé areas becaise they are gyrsuing their interests .
more  deeply .in other aréas. They be11eve tha' if children are glven

Housework tends to become part of the home school exper1ence. Children
aré involved in cooklng, cleaning, repa;rlng and creating as part of
thelr learnlng experience. Meals and housework are often simplified
so they do not take as much effort. Parents sometimes save the houséwork

for evenings; but usually do what they,need to do during the day while
the children are doing "independent study," or helping- them.

Sﬁppbrt groups play an 1mportant role. Very few home schoslers isolate
themselves soc1ally. Rather, other hbmé schbblérs, néighbbrs, 6lder

rely on for 1deas and understandlng.

Although parents are obligated by laws in most states to cover certain

siibjects for certain Hoiirs, they ternd to interpret those requirements

lbosely. Since they believe the children are learning as they participate
in regular life," they count much of what they do as school. They

23
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may require one or two hours daily of "formai studying or discussion

of what they are 1learnirg. They may require the children tc turn in

written reports of things they have investigated :on their own: But

there are also entire days in which the children play, with little or

no parental guidance or evaluation:

Sometimes parents have their children tested with~ standardlzed 1nstruments

used by *he publlc schools. But generarly, they claim that these tests

do not measure what is most important to the parents and -children.

They atso test their children's thinking skills by discussing dlfflCult

FQPEEREﬁ,W}th them. They observe the children's play, interpersonal
interactions, creativeriess, etc., to see how their children‘®are growing
wholisticaiiy;

parents and then study or expiore 6; learn on their c.im: Children probabiy

spend about half the time on their own, pursuing topics they are interested

in or preparing for interactions withwgarents: The parent-student sessions

include reading together, d1scuss1ng, presentation of new ideas, 1earn1ng

somethxng new to both; going on outgoings, etc.

Learnlng to be of service and to do meaningful work is a major part

of the curriculum. Children rarely spend all their time learning facts.

Rather, they volunteer to help at blood banks and rest homes. They

work for pay for neighbors and businesses. They have time for doing

these things because they usually are able to learn the same material

more rapidly than they did in schools.

studied through the réé&ihg of Biogréﬁhles, news magazines, National

Geographic and Science periodicals rather than (or in, addition t05

textbooks. The tendency is to go to the sources of information rather

than compiled summaries.

Since there are usually at least two and often more children in most

. home schools, parents frequently encourage the older children to teach

the younger ones: This arrangement frequently helps the,older child

as much @s the younger ones. The act of teaching truly reinforces what

one is learning.

Although most home schooling parents are well-educated themselves, they

often become even more interested in learning nEW ideas as they have

thexr home school. They tend to provide good "models" of learners to

their chlidren. They learn to not feel responsible to answer all their

children's questions. Instead, they encourage the children to find

ocut on their own or they tearn with their children what they don't understand
themselves.

someone other than themselves. They g0 to interested neighbors, older

students; junior colleges; and regular schools when the need arises.

o
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15. Home schooling parents tend to have very high opinions of their children.
They praise them and admire their individual ideas and interests. They
consider the children's interests to be just as important, or even more
so; than their own or than the subjects emphasized in conventional schools.

16. Home schooling parents tend to be highly interested in the learning

.process. They and their children look at all of their experiences for
educational benefits. They are disc~iminating in judging the positive
or negative educational value of every experience,; event; material;
etc.

17. Learning in the home is unified with other life experiences and is
continuous. Intellectual; social; physical, spiritual ideas and skills
are learned wholistically, not as separate "subjects.”

18. Some home schoel parents are very negative about CbﬁVéﬁ;idéal schools,

_ believing they not only fail to help children learn to- learn and learn
! to love learning; but inhibit them. Other parents see the school as
one resource among many to Help them teach theéir thildren. These parents
enroll their children in bands; choruses; sports programs and debate
teams: They want to cooperate with schools for their children's ultimate

r benefit,; rather than compete with them.

Major Concerns *

So far in this paper, home schoolers' reasons for and means of conducting

their own schools represent a rather hopeful and positive image of ' the
phenomenon. However; these parents have deep concerns as well. Understanding

established: , , .
Fear/self-doubt. One of the major concerns parents have is that they
are not capable of teaching their own children. _They ask questions like,
"Witl my child be ruined by me?" "Can I answer all of my children's questions?"
"Would I be hurting them by keeping them out of school." "Do I know enough
to teach my children?" "Am I.doing it for_ the right reasons?" _"Can I relax

if I keep them home?" "€an I justify doing this?" "Will all the failures
and problems they have the rest of their life be my fault because I kept

them in home school?"

who have been home schooled: The models they do become aware of seem to

S
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be exceptionally intelligent children who do well, but might have done just
as well in the school syStém. THey don't have firm evidence of what makes
the difference:. They don't know if ®hey did well because they were at home
school or because they were genetlcally capable Besides that mbst ﬁafeﬁts

- Social isolation. Several of the parents we interviewed stated that
they felt isolated from the community or that they would become increasingly

isotated if they continued to be home schooling parents. They feel social

pressure not only from neighbors and friends but from members of their families:

Many people associated with home schoolers consider home schooling to  be
a form of rebellion from the social norm and tend to treat home schooling

parents as if they were on the fringes of - soc1ety. In addltlon, several

or on trial and other péople are watching to see how they will do. If anytb}ng

goes wrong with their children, the "home 'sthool is blamed for it. Parents

worry that not only they but their chlldren w111 become soc1a1 outcasts.

worth it but there is an eiement of concern and doubt about the neg ive

value of being a social ouccast.

~

tal dedication. Many parents, when they first talked

us about home schooling suggested that it is a joyous experience to see their

children growing and learning and that they enjoy being involved with them

in the 1learning process: They will eventually admit that being both the

parent and the teacher, to their children, especially when there are more
than one or two children; can be an extremely demanding role. It.takes total

dedication; it takes a lot of time; a lot of effort,; a 1ot of energy. Parents

ask themselves, Can I be that disciplined? Can I be conslstently disciplined?

myse1f7 Is there time to do such th1ngs7

when their children are old enough to go to school; allowing,the, parents
to have an anticipated break: New. home schooling parents wonder how they

are going to carry on the day-to-day activities of running a household; keeping

it clean, taking care of younger chlldren,hpreparlng lessons for the school

children; conducting-those lessons; and so on.

tend to find energy eff1c1eﬁt ways Qf taklng care of ‘these responsib111t1es.

for the children, to be involved in natural 1earn1ng events for more of the

time and not spend so much time preparlng and “ giving formal 1nstruction.

But arr1v1ng at that point may require a lot of compromise with parents'

expectations and experiences.

roies in the same setting; potent1a1 problems arise: Relatlonshlps may become

complicated, espeéiaiiy when the parents feel anxious about how weil the

,*‘
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is going, how the relationships in the family are developlng Parents sometimes

worry that the school aspect is overtaking the home aspect .and _wonder if
1t wouldn t be better, even 1f the ch11dren d1dn t 1earn as well to send

Balance between structure and spontanéitj. Much of what John ﬁoit wr1tes"

s*ructurlng the learning experiences too highly. Most home school parents

that we 1nterv1ewed have read John Holt's materials and believe what he _is

saying is probably true. On the other hand most of these parents have also

grown up in the public schools and havecbelieved that structure is necessary

for 1earn1ng to occur.' They feel pressured to make sure that their ch11dren

what they believe is belng EoveEEd In the public schools. ~ They _ also feel

They wonder just how hard they should push their ch11dren' because when they

were in school; their teachers pushed them: There is conflict in these parents’'

minds because their own experience tells them they should be structured and

learnrng Achieving a balance between structure and spontaneity is one of

the maJor challenges and concerns of home schooling parents:

,,,,,,,,,,,,,,

Clearly thej can submit their children to traditional tes: ing procedures

in the schools; but most home school parents have other objectives for their

children's learning which they believe are not measured by those tests.

They are not sure how to measure that progress. This is not a concern .only

in response to outside critics; parents also wonder if they are succeeding;

if progress is being made: They are often concerned that they do not have

valid indicators of progress.

two parents. Yet a maJority of the home schools are run almost exclus1ve1y

by the mothers. Sometimes famllxes who want to be home schooling end up

stopplng ‘because one spouse is notisupportxve. In the home schools . that

continue to operate, the mother is ‘usually the pr1nc1p1e force behind the

operatlon. The father has to be supportlve and pick up much of the slack

that 1s caused by the mother's emphasis on home schooling. There are a few

21
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but a concern of parents is, will my spouse be supportive? Can we agree
on who is going to do what? '
Related to this concern aré the concerns of singlé parents, parents

who have to work or are away from home regularly and yet want to home school
the1r ch11dren. John Holt recommends to these parents_ that they go ahead
and leave their children at home at least part of the day while they go to
work. He claims that the children can learn and grow quite well if the parent
spends time in the evenings with the child. _Bringing themselves to do that
may be a major problem for single parents. Few other solutions are clearly
attractive either.

Undesirable child behaviors.. Beglnnlng,home schoollng,parents are concerned

that their children will spend all the time either fighting,; complaining
or wasting a lot of _time if they are kept at home. They wonder how they

were separatlngrto,go,to school .- They wonder if their children will fulfill
assignments and help with the housework without constant complaining.

Experienced homie schoolers c1a1m that although these problems do. arise,
‘onice the home school is well established; disruptive behaviors diminish and
the children learn to be more cooperative and supportive of one another and
of the parents. It is often difficult for beginning home schoolers to believe
thése claims because when they beg1n their home schools; children are adjusting
and do fight and complain.

. Teaching independence. Since one of the major reasons for keeping children
at home is to help them learn to_think independently and to want to learn
on their own,; parents wonder how they are going to teach their kids to think
on their own and ‘be independent and self-disciplined. They wonder how can
théy gét Childréﬁ to learn on their own without forCiﬁg thém. AssoCiatéd

they are capable of he1p1ng théir own children to be independent thinkers.

Agaln more experienced home schoolers suggest that ch11dren are naturally

the way and not. organize everything for them: Again th1s is a hard lump

to swallow for many beginning home schooiing parents since they have rarely
seen this kind of treatment of children in practice. 7)//’

0
What materials to use. There are many. commerc1ally—ava11ab1e mater1a1s,

books, _computers and 1earn1ng a1ds available for purchase. Parents; as educators

e
L3
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effective for some children and others are effective with other children
is a challenge. Taking the time to select materials adds to the burden of
being a home schooling parent. Maﬁy of these parents are corcerned that
they are not going to be able to do it.®

their children often miss their friends. The most 1mportant dimernsions of
school to some of these children were their peer relationships. = Now that

they are in home school; they feel lonely and sometimes have d1ff1cu1ty making
fr1ends w1th the1r own . family members. Also, parents worry that the1r chlldren

they are being kept home from school. Or in contrast, children may begin
to think they are superior because it appears to them that because they are
able to learn without having to go to school, they must be better than all
their peers. Parents wonder how they are going to be able to help their

ch11dren adJust soc1a11y ) However, they c1a1m there are other dlfflcultles

part of the time to part1c1pate in music groups, sports, debate teams and
so on. However, some home school parents worry that their children will
not be able to benefit from resources that can only be assembled by the community

effort wh}oh”schools represent. Whether the school w111 cooperate or not
of the schools to decide if and how they will cooperate.

through the hcme schooi,., They become- frustrated when their children don

not "seem to get it." Unlike many teachers, parents are not able to blame

the home environment for lack of progress. Therefore, they tend to blame

they should have been more patient as they look at their attitudes
retrospectively. At other times; this discouragement leads parents to be
more reflective on what they are doing to help their children learn anll what
they could do to be more effectlve. So this particular concern may lead

to more effective results because parents are motivated to respond creat1ve1y
to their ch11dren s individual learning problems rather than expect a mass

Itﬂplitétioné

_Although beginning home schooling parents do have some serious concerns

about their ability to conduct home schools and our society generally discqurages

scnooling outside of educational institutions; the movement appears to be

growing: Parents who have established home schools for a period of years

appear to be succeeding both in terms of their own purposes and expectations

249

w!



Q

ERIC

Aruitoxt provided by Eic:

27

to prepare. themselves for life as adults° but so far in our investlgatlon
of home schooling, we have encountered only one or two of these cases. It
appears _that. generally;homé schooling parents are extretiely conscientious
and involved in helping théir children learn.

Even though many, perhaps 75%, of the parents who attempt to home school

end up sending their children back to school it appears from our 1nvest1gat10n

if agreeable arrangefients between schools and home schools could be reached.

Parents who home school their children do not generally blame the teachers

in public schools for the problems that their children have or for the need
to establish a home school. In fact they often cons1der the 7teachers to

be victims of a system that is beyond their control. To be sure, some of
them are very antagonistic toward schools because of extremely negatlve
experiences they have had.

When asked what it would take for them to agree to enroll their children

1n schools,,v1rtually a11 the parents we have asked report that théy doubt

prov1de the ediication for their children that they hope to provide in their
homes. The large class size structure, the focus on information rather than

1earn1ng sk111s, _the social relat10nsh1ps among the young and S0 on are such
could ever change as drast1ca11y as they would requlre thefi to change., However,
nearly all homeé school parents agree that there are resources available through

schools to which they would like to expose their children.

~ If the descriptions contained in this report as pre-hypotheses are confirmed
durlng future studies; a major implication to be drawn from this research
will be that schools and ‘educators generally ought to make a conscientious
effort to cooperate and coordinate their activities with the parents on a
much larger scale.. Home school parents represent an extreme ‘attitude among
parents; yet they do reflect the prevailing public attitude of dissatisfaction
with conventional schools. @If they are willing to cooperate with school
people in educating their ch11dren, certainly many other parents who have
not chosen to home school their children yet would be willing to establish

a more cooperatlve partnershlp.

The home schodl movement is growlng but is not understood by educational

'ﬁractltloners or researchers. These case stud1es beg1n to map the terr1tory,

occurr1ng home school settings. They provide a. way to begin understanding
the motivations, ob3ect1ves, methods, and accomp11shments of home\eQucators.

The results of this research should be useful to:
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