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"Sixty Minutes to Better Communication:

Ethical Issues Within the Commun1cat1on Workshop™

Brant Short and Day]e Hardy- Short Indiana Un1vers1ty

Paper presented to the

1984 Central States Speech Association

./ &Annual Convention; Chicago; I1linois
Apr11 11-14; 1984

Ten years ago Robert Jeffrey édmoh%éﬁéd members of the Speech Communica-
tion Association for failing to support the “one thread that binds together the
association--a dedication to free and responsible speech.

from a Watergate-induced perspective; Jeffrey broached a persistent question

Although speaking

among speech_commuhiééiiéﬁ educators: should we--and if so; how Shéﬁid we--

teach ethics in the communication course? The question endures because; as

e . : ¢
Richard Johannesen notes; -"Potential ethical isSues inhere in any human com-
munication transaetion."2 This inherent relationship suggests that all facets

of communication iﬁéf?défiaﬁ; iﬁéidaiﬁd non-traditional formns, require ethical

attention. Th1s paper examines one such form of instruction, the communication
workshop, and its implicit assumptions; in Tight of ethical considerations:

“"Communication workshop” refers to the babiic-Séfvicé oriented course that..
civic organizations; service clubs; and political g%bupé bften request from pro-=

‘fessional educators; and for which the 1nstructors are se]dom monetar11y compen-
iéfféd.~‘?§'1s genera]]y a short-term tra1%1ng and development progra d1rected
EdWéf& a-specific group and dealing w1th a spec1f1c topic. This essay will fo-
cus on.the commun1cat1on workshop whi ch emphasizes public speaking sk1|1§< al-

though the conc]us1ons are certainly applicable to other types of communication

workshops :

Contrasting the communication workshop with typical classroom iAstruction
will help to ildustrate the unique properties of the Workshopséxperiehce: We
hope to demonstrate that although zﬁé forms of the workshop and the Fiassroom

d1ffer, the content and fundamental goals do not. The major difference between
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them is that ceftain key character1st1cs of the workshop constrain the ways in
which the teg;her may Schieve his/her teach1ng goa]s; This paper seeks to ex-
dﬁiﬁé fhéSé constraints and.to suggest ways to ihtéqrﬁté éthité] concerns With:

1n the workshop:

+The ‘publag's desire in recent years for self-improvement has fueled the

opportun1ty ': offer workshops Waldo Braden observes “The skilled persuader

and nis teacher are.more in demand today than ever before. “3 7V1ew1ng ‘the prag-

matic skills that commun1cat1on educat1on offers; Americans see ready and will=
ing to embrace the commun1cation workshop; which is genera]]y offered by members

of higher eddéation* Un1vers:t1es apparent]y desire greater connection w1th ‘the

pub11c and are str1vljg>to e11m1nate the 11nqer1nq vestiges o of the ivory tower.

,,,,,,,,,

instructors 1n state supported 1nst1tut1ons have becon espec '1a11y act1ve in
demonstrat1ng “the benef1ts that h1gher educat1on can prov1de outs1de the class-

room. A1though pub11c sérvice requ1rements for tenure and promot1on are often

-

['fuifiiled by serV1ce to the acadenic discipline, Lt is clear that the communi-
"u‘

cation workshop offers a useful and popular Serv1ce to the community. Thus, we

v

witness more of our CoHéagUés willingly taking their skills to the publie. As
. § ‘ o : e

a resu It, universitie¢ and colleges are beginning to grapple with the reward

striucture. for community service, illustrated by the éxampié bf'oné major uni-
R

i rewards for h1gh qua11ty faculty part1c1pat10n as resource persons n.university-

—
r

, sponsored continuing education and public service act1v1t1es 4, The workshop and

- s

the cont1nu1ng educat1on course benefit the 1nst1tut10n by generating goodwx]]

i

toward the institution and by attract1ng non- trad1t1ona] students to the <ampus:.

Moreover, as The Journal of Higher Education reports, public service teaching

provides numerous pedagoq1ca1 rewards to the coT]ege teacher, iﬁé]dding'the "de-

've]opment of neW 1nstruct1ona1 approaches that may "also benef1t on-campus teach- ‘

NS
ing."




5
Before discussing workshdp constraints; let us examine briefly the ssii
of “Gthical communication® and its place in a teacher's ethical code. If the
general goal of education is to facilitate a search for "truth® concerning vari-
oué social and scientific aspects of our wor]d and cultures; then edicators must

pay particular attention to the truth seeking method used--which is often rhet-

oric, or communggat1on We cannot learn except through communication; and thus

e shou]d be very consc1ous of 1ts use: Th1s caveat especqally app11es to Short- f

term, one-time only workshop instructors. Many part1c1pants have this as their
only contact with the speech field, and we should teach our craft with spec1a1

care,to thoSe who w1sﬁ to utilize specific skills. Jeffrey and others claim

that we shou]d be ded1cated to "free and responsible speech;" $o we must pay’

part1cular attentlon“to the contacts we have with peop]e who seek 1nstruct1on )
from us. Karl Wallace suggests that "there are eth1ca| standards wh1ch shou]d
control any s1tuat1on in which speaker and writer endeavor to 1nf0rm and 1nflu-

ence others. He exp1a1ns that eth1ca1 rhetor1c "respects the means more than

®

the end," demonstrate% a- "profoand faith in equallty of opportun1ty," includes
a "belief in [Féstiainéa and responsible] freedom," and assumes that "every per-
son 1s Eanabié of ande?SEandind the nature of democracy."® <

Wallace;711ke many others avoids the almost impossible task of dé?in%né
-ethics;" but‘rather is more concerned with the places where ethics might be

found: Webster's defines "eth1CS" as the “study of standards of conduct and

mora] Judgment " and "eth1ca1" as "conform1ng to moral standards: 7 A major

prob]em in def1n1ng "eth1cs" 15 that one can often do so only by referring to

a Spec1f1c code of eth1cs and by spec1fy1ng what is and is not moral behavior.

When a spec1f1c code becames the basis for "correct" def1n1t1ons, then other .

codes become non- eth1ca4 . But becauSe culture and context often play an 1m-

:
" &
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is not to establish a specific code of ethics or norals for speech coninunica-

tion professionals. Rather, we argue that speech cducators ought to consider

what might be included in ethical comiunication guidelines. lo facilitate this #

discussion; we also suggest a "place" for ethics: c¢tiical communication dem-
“onsthates a descre fon the good of all tHiose Givorved i the Cum&&fxcatiun ‘
process; nathen than just the personal gaui of the speakex on the goad'bg the
¢istencn: Although somewhat ambiguous, this definition allows the greatest

do to insure thag we all benefit from this ékpé?iéhté?;i.gﬁis definition does
. not place personal gain against societal gain, but allows both the 1ndividual

gngd society to benefit. It does not mandate certain components of an ethical

Jeode; but instead presents a standard that components of any ethical code must
meet; and thus allows for cultural and contextual variations.
The balance of this paper will address two related issues. First, can an

instructor teach ethical communication as part of the workshop, and if So, how?

Although it might be only mihimai, the instructor's personal awareness; enlight-
ened behavior, and workshop focus can help mitigate the problem of 1gnoring ethi-
cal considerations altogether. The second issue asks, what personal ethical con-
cerns should the instructor have? The instructor should be aware of the use to
which his/her instruction might be puts and should be very conscious of what
hisYHer own ethical code of communication entails: Tﬁééé issues will be anal-
yzed by focusing on the goals and assumptions implicit in presenting a work-
shiop, the problems created by these assumptions; and ways in which ethical -
‘quidelines (regardiess of the level) might help to alleviate the problems:

The communication instructor needs to guard against being manipulated by
the public perception of what constitutes "good communication practices: "™ -

6

-4




h

~.

Braden observes that many individuals perceive the communication course as
isnake 031, a short course in tricks--short cuts to success." Me concludes
that "finding short cuts to problems of communication is'a pé%éigtént theme in

reiigién.B Moreover; this tendency is not 1so]ated to a Smal] segment of our

-

soc1ety who plead ignorance of ethical standards A rev1ew aF pub11e percep-

) consultant represents one of the most successfu] advocates of the ﬂ

\ success" senébif In an 1nteFV1eW with the Wa§h1ngtbn PoSt; L1nver

decried the&:act that many "speechmak”rs Spend 9U percent of preparation on con-

"tters of sty]e and del1veny rshe argues

tent " and {at1ve1y little time oni -

them;". when "the words are coming .from your gut.” To improve speaki

A

she uggests a number of t1ps on ~the proper set- up pr1or to speaking, vo1ce at-

L effective Speechmak1ng, she conc]udes, ﬁs that "Speak1ng ﬂil] hurry you
1 S

along the road toward recogn1t1on.~ As these examples demonstrate, Wallace's

warning has been can%irﬁéa. Nearly three decades ago, he argued, "Communica-

tion is in danger ofkbe1ng regarded as merely an art of personal success and

al2.

of be1ng fergotten as the 1nd1spens1b1e art of social persuasion. Clearly, .

.the danger has not passe sed. ] < N

(3



[ . : L - ' >

/"7 A major brohiem‘cbnfronting thé'commuhiéatioﬁ ihétruétor;‘tﬁéréfore; ié how
{ -

i!to counter the "bottomwiirmv;nmntality in America that mandates "effective—

S as the ultimate go:) of\communication _ One solution lies in aduocating
S ‘/3 "
a ba]anced vieW'of the efds andsmeans of communication " "Our interest in the

nature and effectiveness of the discourse process," argugs Johannese n "shou]d

o e 13

not outstrip our concern for the ethica] yse of. distourse. Implementing Such

~-3.

"3 gaiance;through ethitai guide]ine 1ecomes more difficult in practice To
better apprec1ate some gf the ways in which thé speech teacher may 1ntegrate
ethics i1nto a program of 1nstruction, some of the inherent difficulties pres-
ented in the workshqp situation must be recogniied Such a recognition is an

c o 1mportant step 1n finding a way to solve the dilemmas of teaching effective and

/&

Economic considerations aside, two assumptions are 1mp11c1t when a short

eth1ca1 communication skills.

seminar is suggested or requested. These assunptions in turn give rise to two

probiéms. In both cases, the form of the communication workshop presents sig-
nificant obstacies to the teaching of communication skills. Even a lengthy course
that Jasts three or four hours places the instructor at a severe disaduantage '

The first assumption suggests that a single authority, with little or no know-

1edpe of group membership, can determine and teach the skills group members need

to be e??ectiﬁe commUnicators; The factor may lead the instructor to minimize the

different needs and skills of ‘participants and foster a. generic communication
) <

seminar that treats hea]th professiona]s, social workers, and businesspersons

as equa]s with the co]]ege freshman. The: instructor condensing a semester-]ength

course 1nto a few hﬁurs may fihd that the short time frame 1eads to overstate—

ment and hasty generaiizations The teacher who promises to prov1de a thorough

understanding of ¢ ’Wunication behavior in a few hours may be forced to provide

a mechanical, presoriptive theory of human communication which stresses “winning"

,,,,,, B - -
-

strategies at the expense of a thorough understanding .

PR 18
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The second assumption “suggests that. the material presented in the work-

- ‘sRop enhances and improves participant skills. é§éiéCtihg content for Such a

limited forum, however,! presents difficulties. = Altholigh the intructor may make

4

" a concerted effort to focu$ upon ethical considerations, the emphasis on getting

-nored., Proper discussion of commun1cat1on and ethies requ1qes t1me to disciss

- to the "maln“ aspect of the workshop--improved:skills--works to mimimizé the

" presentation ofaeth1ca1 standards: At best; there may only be time to tell the

participants that they 'should think about ethics’ at worst; the subject is 19

ethical perspec71ves and app11cat1on to communicat1on pract1ces Even when L

the 1nstructor;Tﬁcludes a d1scuSS1on of ethies in the workshOp Qpc1d1no wh1ch

perspect1ve to use is probﬂemat1c; How does ane d1scuss etb1Q@1 valugs in a

non-threatening manner? How will a group of professionals seeking comminication

skills. react to 3\$ist of ethical guidelines? The instructor has no easy task ;

in answering such quest1ons; if jindeed s7he eJen sonsiders them In fact, .
S s

N

ethics are sometimes ignored in
resists §6h61éF1i‘&etéchﬁent!4 -

The key difference between the classroom and the workshop; and the dif= .

ference which gives rise to the problems just discussed; ié*ghat of time. In

the workshop, the instructor does not have the 6pportunity to monitor the effects

of h1s/her 1nstruct1on. In both s1tuat1onsf ‘the teacher hopes to enhance stu-

i

" dent commun1€%}1on skills but here the similarity ends The c]aSSroom teacher

has the time aﬁa 6bbortanity to e&émine student” performance and undersuanding

through a test or Speak1nq a551qnment and work as a counter:active influence

to 1neff6ct1ve* d1stastefu1 or unethical pract1ces The classroom teachen . o

a]so employs a number of commun1cat1on mode]s"fgclud1nq the speeches of

other étudents wh1ch illustrate the pract1ce of communication theory pre - '

sented in class lectures; More inbortant; tﬁe c1assrooii teacher has a means

VI
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of sancEEoning unethical behavior; the student who Wisinterprets pr ignores

the Tesson and displays unethical behiavior can be penalized by grade reduction.
6n thé other hand, the wa;&shag a%%érs little occasion to test learning;. and

<

To this point, we have asked quéstiong and discussed the problems that

“conducting a communication workshop. The final Séctioh’oé_g

the paper will present some possib]e\s\gut1ons. . Returning to the first 1ssue,

b seem to arise in

)
cin an instructor teach ethical commun]cat1on as part.of the seminar; and if

s0 how shou]d 1t be one%} Although time constraints must be cons1dered we

feel it is 1mperat1ve‘that ethical communication somehow be addressed. De-

-~

termining specific content needs to be addreSsed ., e

~

‘How does the instructor decide the content of the workshop in- terms of
“ethical commuincation? Should the teacher list spec1f1c §fandards7 Or ‘shall
the'ihgtructor challenge the students to search for their own personal code?
’ 'Johannesen suggests a middle ground--that 1s, do not arque for acceptance ofl

one ethical perspective. "Rather, we should survey viewpoint and criteria,

d1scuss key 1ssues, and probe 111um1nat1nq 1nstances so that students come to
zﬂ: ‘ make 3ud1c1ous cho1ces among eth1ca1 options in the composition pro sS, 15
In support of this’ cdntent1on; he 1istg a variety of useful perspectives that =
‘should generate ﬁééﬁihg%ﬁl c1assrooii discussibh;]a
':\ - As earlier mentioned, the timé réstrictions of the workshop. combine Withr'
4 “the aud1ence de§1re to ga1n pract1ca1 knowledge to 3Feate an atmospheré that =

»

| Sharplgim1n1m1zes d1scussign opportun1t1es. 0vercom1ng both constra1nts, t1me
ij; and participant expectat1on, seems an unﬁéﬁageab]e\tesk* Moreoveri the 1n-”‘
structor who spends two or three minutes on each perspect1ve in an effort to
challenge participants; may be creating a c0unter prod‘tt1ve S1tuat1on | buch

a pract1ce may tr1v1a11ze ethical concerns’by rushing throuqh the mater1a1
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One possible method of teach1ng ethics requ1ressp1ac1nq eth1cs and com-

iﬁﬁh1cat1on in a broader™ perspect1ve; Instead of separat1ng eth1cs from the {
. o | ‘ —
communication theory; the instructor may merge the two by 5uggest1nq that

ethical édﬁﬁdhiéatidh achieves more Sighifitaht goals than audience effect:
Instead; eth1ca| communication may be v1ewed as a means of ma1nta1n1ng a

hea1thy society; of guarantee1ng free speech, of enhancing political plura]—

v

ism, among other societal goa]s; The workshop instructor need not detail a

i S
spec1f1e ethical standard as an abso]ute, rather, of fer 1t as one means of
_ NN

achieving a Warger and fiore s1gn1f1cant resu]t’“”
Wallace's- "An Ethical Basis of cammuhacat1ohr" offers an effect1ve ve-

hicle for 1ntegrat1nq commun1cat1on eth1cs with a broader societal benefit. ]7

He equates commun1cat1on w1th democracy—-that understand1nq the essential values

of democraey a]]ows.one to formu]ate an ethic of commun1cat1on By using

“\-‘_\ .
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maintenance of democratic institutions. Wal]ace S four mora11t1es expressed
’ Ll

L

anrhabits;“ could be disd fd;téath effective commun1cat1on skills in the short

seminar. For example, Wallace's "nabit of search," the "art of inquiry and in=

As¥igation...respect for scope and depth of fact and opinion,” could be used
£6 teach régéarch'gkiiis— iﬁ?ormatioh'ahaiygiS; et cetera. ‘Ur; the ﬁhabit of

for exam1n1ng tha(presentat1oh of 1nfprmat1on gnd the practyce of.reve&11ng N

- sources of arguments. Wallace's last morality, "the habit of respect for dis-

sent ;" ought to dgvelop respect for “diversity of argument and opinion.” Such

K . e 11 o 1 :
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— 4 habit can be t1ed to effectlve communlcatlon in the case of the speaker who i

T
"~

process rather than the emot1ona] host11e4 and immediate response that may be

individually fulfil]lng but not very effectlve

By the end of the Workshop, the part1c1pants percelve ethics and conmmn1-
A
cation skills as essential factors in the larger’ mission'of maintaining demo -

cratic values. D1fferent societal: va]ues\could be expressed in terms "of other
i

othical perspectives. Whether from a d1alog1cal’-51tuat1ona1 or utilitarian

per%pect1ve, the commun1cat1dn instructor can 1llustrate the lnterdependence

o of eth1cs and commun1c3t1onﬁ1n—ach1ev1ng a host of societal benefits: By J
H qround1ng eth1cs and commun1catlon skills in a broader framiwork the instruc-
tor can overcome the confines of the workshop and address the héééssafy values
“,) inherent ’
The sécgnd §éﬁéF51 issue of this essay is: what beréonai'ethieai concerns

)‘

g healthy comfunication. - S - {

,1ntends t? discuss eth1cs in the content of the workshop Beyond that hqy

a number of other concerns, none of wh1ch may ever come to the atten-

the workshop members : The Texas~Speeeh eommun1cat1on»Assoc1at1on Ad Hoc -~

for organizational communication conSultantS;]g Wh1]e;some of the standards

‘clearly apply only to consulting situations, many of the guidelines merit con-
sideration here: In order to helb speech éducafors éddréés ethical contern;ﬁ

§1tuat1on; We agree w1th Johannesen ] ana1y51s that profess1ona1 codes serve
19 . S >

a useful function in foStering ethical behavior.
ally relevant to the deVeYobméht of a code %ar,workshop 1qstructors. F;rst,
“"codes can educate new persons in a profess1on“ by “séns1tizing them to the ,

ethical BroBIéMS‘ 1n their d1sc1pliﬁe Second, codes’ may "st1mu1ate profes— -y

,

12 L
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sional and public gcrutiny‘ of ethical practices in the field. f? Wi th théSé—
two goa]s in mind; wé hope the f0110w1ng gu1de11nes generate further d1scus-

sion of ethical concerns inherent in the communig;tion Work;hbp. -
The first guideline suggests that instructors “fully and honestly disclose
dcademic qua11f1cat1on§ and workshop experience to workshop part1c1pants£21
-broup members deserve- a fu]] descr1pt1on of instructor qua11f1cat1ons for two
reasons. First, the pract1ge qf d1sclosure will help protect the seminar stu-
dents from the untrained or .incompetent “expert” who hides his/her crédéntiéis
béhind a cloak of faise modesty. Second, full disclosure will ﬁé?éﬂﬁroféct the
reputation of t{e speech communication discipline by clarifying who is, and who
is not, an active professional with réspéctégié credentials.

Second, the instriuctor “"should spmﬁceé, objectives...and the pro-
ducts” of the seminar.%? Participants should know, the specific comnunication
skills and 1nformat1d{’the educator hopes to prov1de in the worksnop More

1mportant the instructor should determine, before the workshop, how best to

the unigue constraints of the seminar. This practice may reduce the pressure
to rely upon generalizations and overstatements discussed earligr in the paper-
ihird, the speech professional should “cite Sources of any work other than
their own, never claiming any work other than their own; never ciaiming the ,
work of another as one's own."23 By giving credit to othe¥s for inforiation,
theory; and research findings; the instructor enhances the credibility of the .

d1scwpl1ne by demonstrat1ng the contr1but1ons of other .scholars. Mdreover;
‘the instructor acts as a model fqr students by illustrating the ethical oblii-
gation of the communicator to present the sources of one's éé@mdﬁiéatibh ac-

tivity..



12
Fourth, the Sﬁééch téachér"“shouid act in ways consistent with His]ﬁé%

"""""" w24 The consequences of a profes—

sional relationship with such groups include a loss of respect among colleagues
A S o L o
and loss of credibility among the general public. Other, potential results are

self-evident: On the other hand, the instructor should avoid a parochial standard
in providing public service workshops. Should the teacher, for example; instruct
a4 variety of organizations ranging from the extreme left of the political spectrum

to the extreme right? The educator th perceives communication skills as a "tool"

teacher, however, who views his/her mission as one of dévelopihg ethical communica-
tions. Indeed, the profess1ona1 may serve the pub11c 1nterest by showing po11t1cai
oxtremists that successful communication cannot be divorced from ethical communica-
tion.

Fifth. the workshop should be viewed "as an opportunity to focus” on the
participant's needs. The seminar sﬁéuia not be regarded as "an opportunity..:
to test research questions or new pfdgrams.“gg Pubtic service 'should not be used
4s a vehicle for increasing the available number of subjects for a communication
study. In §u6H;EéSé§; it Séémsuthé researcher/teacher has placed him/herself in
a conflict of interest between the d1sparate needs of the participants and the
necessary research design:’ 0rgan1zati6h§ seeking the best professional he1p
ivaiiabie should be told of any undérlying motivations related to research in
conducting the workshop. From our pérépéctive, public service and.research’should

rd

be separate aspects of a profess1ona] career.
Sixth; instructors "should reflect understanding and app11cat1on of speech

communication theory." 26 Seminar members should be able to understand how

L e

14
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research findings in communication apply to their communication practice. By
avoiding jargon and technical language in adapting this material; the speech
instructor is bétter able “to explain in a meaningful way why particular strat-
cdies are superior to others. "%’ , ,

p ) ) 7 o o ~ 7 7\ , ) ) i
Seventh, speech instructor's "should maintain a current, working understanding

of advances in his/her areas of expertise."2S

-

’’’’ Workshop participants, who place
confidence:in professional opinion; deserve the most recent research findings

updated; refined: and changed by academic research. As the Texas SCA guidelines

conclude, "Staying current in one's field of expertise is synonymous with the
V029 ' .

term ‘professional: ;
Eighth; the ébﬁhﬁh{tatiéh instructor "should request and conduct evaluatibns

of his/her performance” in the workshop.30 - Instructors can use student feedback

in assessing the effectiveness of workshop goals, determing any unaddressed issues,

and obtaining suggestions for future seminars. More important, the act of re-

questing feedback demonstrates the willingness to seek dialogue and criticism that

-

the speech teacher endorses in the classroom and in the community.
The comnunication professor comes to the workshop as an "expert" desiring

to help interested members of the community. Whether or not scientists are to

be Reld accountable for the Uses to which their research is put remains un-

rosolved, but communication instructors are attempting to apply research and thus

they ought to consider how the audience members will use the knowledge provided in

the workshop: By structuring the seminar in some ethical fornat, the teacher has

A greater chance of bréVéhtihg\tHé abuse and misuse of communication skills. On

the other hand, the instrictor who emphasizes only the "tools” for siiccessful

-

oend, |
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become the measure of a society's justice and humanity. As such, the speech

communication professional shguld carefully consider the enduring lessons of
8y _ ng !

~

his/her research, teaching, and public service activity. If we do not, who
will?

N
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