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]anguazﬁ arts/Eng]1sh programs; grades K-12-1n the North Garoirna pub116»

. school The Comm1ttee 's full’ report is a comprehens1Ve study based on

"research f1nd1ngs, publ1c hear1ngs, reports subm1tted by 1nd1v1dua]s and

l

\\profess1ona1 organlzat1ons and the1r~own tra1n1ng and exper1ences. Earefu]

' rev1s1ons in the currﬂcu]um for a more ba]anced -and 1ntegrated commun1-

cat1on Sk1]1$ program, a better understand1ng\of test1ng and eva]uat1on of

student progress ’pand1ng resources and methodo]og1es that wou]d 1nc]ude

\ . ) ' N .
= - j ’
. . i L, ; ?

R 7777777 ; 77l77| Tviiii ’ \ \
*A: Curriculum {Recommendations 1-12) - o ‘
These_ recommengizqons will determing the rev1s1ons far the e

Course of Study, The North Caro]1na Co;peten_y Goals. and Performance .
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to teach1ng the commun1cat1on sR1115 o N

B. Eva]uat10n and Test1ng, (Recommendat1ons 13= 15) , 4;#,‘ - ‘ ;f
-These recommendat1ons will highlight the proper ut1lrzat1on of™ )

tests and the need to develop a public awareness of what tests measure. -

C. Methodo]ogy and Resources (Recommendat1ons 16~ ]9) E o . :
Thesé recommendations address the concerns “related to improving

classroom management and practices and to expandfng the resources

for instruction:

b, Staffﬁﬁgeéndeiiéiﬁingf (Rééoﬁﬁéndations 20 25) : %
} These recdmmendations suggest add1t1ona] staff1ng and on-the JOb
tra1n1ng for all educators in the communication process. . '

N
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' Horth Carolina has & Strong commitment to excellence in public, . -

[ . R T

éQucation;.'Ihjs document supports that commitment. . The recommendations

contained herefn, are'a part of a series pf program_revjisions that yhe

- State Agency and the State Board of Educa

tion will be reviewing in

- making decisions about curricular matters for the rest of the century.

-

the communication skil

. * approach to ‘the basic

1s program to provide an interrelationship * .

skills - listening, speaking,-writing, reading,:

~and viewing v.and programs fostering .understanding and appreciation’” "_ . )
of language; literature; and composition. - The current thrust to.improve “ii% :

- literacy for all ¢itjzens

ens highlights the need for our public*schools <

to increase the efficiency of teacher/pupil interaction in the Eﬁgjiéﬁ/&

laoguage arts curriculum.- The changes suggested in this report.-are = ..

+ degignedto improve the status of the teaching-learning process.

It is-intepesting' to

note that the recommendations contained in-

this ‘ébbﬁt,éFé:jﬁjfgggce?f?{witthhé Carnegie Report.” The wisdom
detineated in the North Carolina Study was-completed before the release

- of The Carneqie
~ 8lready been validated

. Aﬁé'ebﬁﬁéﬁagiﬁéfEﬁgiiéﬁ/Languagé,Arts.§£udy,é6mmiiféé for.an excellent

report. We encourage all .people intérested iﬁ,iﬁ§F697ﬂ94§h€,Pr0%iiW for -~ -
fommunication skills-to consider the.recommendations outlined in S#is '

document .

ttea'c 14

.- Thus, the quality of the Committee's work has

-before any: action for change has been. undertaken.

o T Lo ASCraig phiTBEA
” ‘ State Superinterdent of Pupflic\Instruction
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. - The Study Committee has set forth an ambitious restructuring of . . -
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ABRIDGED STUDY REPOR‘ : ;' /. v

THE. PURPOSE OF COMMUNIEATION SKILLS

- B - 7 - - o . .
. e

K F/ - The wmaiy éoazoacommumca,uonmwmucmon ‘u;za ensiie 3

J} SRALLs 0f neadtng, umxixng, 6p2ak&ng, Z&AIQn&ﬂg, and v&eWLng. Egsential

[eN—

11festy]es; international dependehce,. 1ncrea§ed know]edge, and echno]ogy,

l

the commun1cat1on skills are a means by which an 1nd1V1duaT estaplishes

re]at1onsh1ps within that h1gh]y cnmp]ex world environment, The quality

)

of life for each 1nd1V1duaT and respect for human d1gn1ty can beienhanced.

as a result. As tool§ for Tearn1ng, the skills are parts of ‘the! th1nk1ng

process that are -learned %pd app11ed as an 1ntegrated part of alw subject

areas and of a whole: wder of exper1ences ava1]ab]e to every. Tearner

-

v

| The sk1lls of commun1cat10n -are def1ned 1nd1V1duaTTy as: 1
EEEQ&EE - the PFOCESS Of perce1v1ng mean1ng in written Tanguige,

o . 7-. . '4 .
Writing - tﬁe proces§ qf express1ng concepts; ideas, fee11ngs‘ and
: eaper1ences in understandab]e pr1nted form,

Speaking - the prggé§§79ffexpress1ng one s thDUths, 1deas, fdelings

and needs verbally so that others can understand

'f 1nformat1on and know]edge ‘ These processes .for commun1cat1ng beg1n a Ab1rthi"
and continue throughout One s 11fe. The ab111ty to do. them well 1s d’term1ned

i

q
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progress through the formal educational process, language ants and commani-

cation skills should prakide thém‘with‘toois'for learning. The skills

shotild be taught within the context of subject matter or content areasfﬂ

Onee the-commun1cat1on sk111s hEVé %een 1ntroduced ln rg]evant o8
s1tuat1ons, d1rect 1nstruct1on in the spec1fic skiTPs w111 be requ1red for"

e".)"'j,i x " g

S,

mastery of effectlve commun1cat1on. tearn1ng experienees should move from

fa'{i1ar to unfam111ar, and from concrete Yo abstract in-a deve]opmenta]

wa;\“\ﬁs these 1earn1ng processes.take pTace, students Will be able to
br1dge the gap between ‘their present know]edge of. the world and the "school®
knowiedge they are expectéd to acquire.

Therefore, effect1ve commun1cat1on in re3d1ng, wr1t1ng, speak1ng,

: \11sten1ng, and v1ew1ng is dependent upon three 1mportant factors: 1) thé

LRt [

persona1 worth  The a1ms of any i nstruetiona] program in communlcat1on

sk11]s shqu]d also deve]op a pos1t1ve 1mage of thﬁxse]f, promote*interact1on////

among peqp]e, prov1de an appropr1ate exper1ent1a] base and centent from

-

which effect1ve communication can deve]op, and deve]op the skills ”é’éSSé}y'

for effect1ve commurnication commenSurate with the deve]opmenta] stage of - the

\

1earner. ' AR ;

N\ o ’ . : o
STATUS OF COMMUNICATION SKILLS |
Major rese ch f1nd1ngs and study réports on the status of language arts/

English programs in the nation ref]ect cont1nu1ng prob]ems 1n the curr1cu]ar;

offer1ngs and fhstru;tional pract1c Research documents. 1nd1cate that
’ 77777 E -
'”students rece1ve 11ttle or no 1nstruct1on in the wr1t5ng proce ‘S rveys '
4 — - . '
' 2 - »



. S - P o . 7' o . . s .
from North Carolina public Schgpls indicate that most of the class time
allotted to language arts#English programs is.devoted te instruction in

~ . reading skills and grammar and mechanics, rather than on tﬁé:i$éééssh6%f_'f

. read1ng nd writing, with 11tt1e or no d1rect 1nstruct1on 1n speak1ng, ' ..

V 1
e ®

11sten1ng, or v1ew1ng

‘ can eas11y be mistaken for the main course e I
. Jack of effect1ve test1ng "and evaluation methods T o
. textbooks‘1nf]uencevon curriculum and practices:

© grades as a measure of academic achievement

. the necessity for téaciﬁ'n'g computer sti,en"ce.,
'

.

' ]1terature and grammar courses, - L -

%

\
_.The Primary: Read1ng Program initiated 1n ]975 prov1ded at’ tﬁe K-3 level

LT oy

T  Annuat Test1ng at grades 1 2 3 6. and ‘9 and Eompetency Test1ng at

grade 11 have provided the State w1th one ‘measure of achlevement and’ m1n1mum, 'i’
A : ‘ . IO

competence in read1ng I

'OF

—r

) o~ ]
; Textbéoks cont1nug to be the maJor resource 1n the 1nstruet1ona1 program.

North Caro]1na h;s one f the better processes for se1ect1on. but procedures * .

W1th1n ‘the process can ‘be 1mproved o : = 2“\ﬁf:‘ o
2 v ' C A

¢

!

Summer Wr1t1ng ‘institutes for clas sr 0ot chers,aﬂd un1vers1ty-writ1hg _5;5

-z . e . ) . . Pe
IR : . ; - N
.. - N . A ’ ‘
. ‘.




oy \ / .. PR .
. . .
progécts mode]ed after the Bay Area Project have been ongoing 1n North Caro]ina"

\f1nce 1981 wifh the goal of 1mprov1ﬁg wr1t1ng 1nstruct10n 1n grades K—12

As comm1ss1on and study reports cont1nue to be re]eased, 1t 1s ev1dent

that North Carolina has- 1mp1emented many programs to address the problems

e

and concerns that relate to 1anguage arts/Eng]ish 1nstruct10n._

’\

. | IhegcarnegtesReport, released "in 1983 summarizes the essence of thé
study report and the critical need to iﬁ@iéﬁEEt‘;

North Caro]1na curr1cu1um

vy
! .\\‘

an the. recommendat1ons as spon as ‘possible: . : B
g - . N T ‘ ’. . v

WBO présented data for the ‘study. ,(ppi 85f§3)

L1teracy ?ﬁe Esseﬁtiai Tool -

The first curr1cu1um pr1or1Q}F1s language;

N Bur usefof complex -
symbols separates human beings from all other %orms of 1ife. Language

provides the. connecting tissue that binds society together; alIOW1ng
- us to express feelings and ideas; and powerfully :influence the’
attitudes of others. It'is the most essential tool for learning.
'tang?age is 11nked to thoaght. We.do aff1rm however, that thought
and
proficient in self—expresS1on, the qua11ty of the1r th1nk1ng also

will improve. -~ _ i
: ’ ' _ B B oo
- ‘ - The process. beginsfear]yv Ne séﬁool is héédéd to teach a child
... to speak: :The typical threg-year-old has a vocapulary of a thousand
) " words or more.- Children; when they are very young; can use complex
language-that 1nvolves an 1ntr1cate system of grammar; They began to” -

Schoo]s shoy1d bu-tldion the remarkable 1anguagé skﬂ]s a ch11d

‘ aVready has ach1red.»'Unfortunately, reading programs_in the primary

e : grades ften seem to assume that children come to school with limited

1anguage'and that decoding. skilld can be separated from comprehension.
An_approach to reading that.builds on ‘the child's own language

experience offers a rith alternatfve.that can.at once continue - :

‘language development-and; bu1}d confidence §§7We1]7 Once young SR

~learners have become act1ve1y involved in the writing and reading ) ¢

/ref their own thought; they are ready to consider- ser1ous1y the ideas

-

.,

and wr1t1ng convent1ons of others.

v o, .
. . - . -
. - - ° ' '
. X _ : — e T
. . . . . .




; The*]anguage deveTopment of each ch;]d shbu]d be carefully
monitored; Records of his or her proficiency in the use of oral_
and wr1tten Engliéh should:be mdintained and passed from gradefto o

e ". grade, " If.a student is not making. sat1sfactory*progress, spec1a]
' tutor1ng shou]d be provided ; .

"A more unsett]1ng prdb]em in today s schon]s, perhaps, is the
neg]ect of writing. . % .

. €lear writing. leads to c]ear th1nk1ng, c]ear th1nk1ng is the
‘basis of clear wr1t1ng"=.Perhaps moreethan any other form of
communication; writing holds u$ responsible. for our words and
ultimately mak?s us more thoughtfu] “human be1ngs. -

4

[ P —

. We recommerfl ‘that those who teach bas%; Eng]1sh have no more '
than twenty stug®nts in each class;. ‘and no mére than twa such
c]asses shogld_be 1nc]uded w1th1n the regu1ar teacher 5 }oad

e :

" Thereford, we recomiend that “high schoo]s give- pr1or1ty to oral _
communication, requiring all students Lo comp]ete a course in speak1ng
-and- 11sten1ng.; X :

: S Today, Speech is rare]y a requ1remegt for‘graduatIOnf ] -

t1sten1ng should be 1nc]udéd ~too.”

tanguage defines our human1ty It{1s the means by wh1ch we cope.
_ socially and succeed. educationally. The advent of,the,1nformatﬂon .
" age raises to new levels.of urgency the need for all%students to be -
~effective in their use of the written and the :spoken word. The - ;L'
) mastery of Eng]1sh rs the f1rst and most essent1a] goal of educat1on.

; ‘ ‘**At 1éa‘sé nine -'ma—ja? Féb’aﬁt’s and sfaa'ié‘s’. have been réieaééd in.the past.
year concern1ng pub]1c educat1on and réiatéd issues. All of the reports
facas on the importance of the study of ]anguage as- the essent1a1 sk1lls o -

for all 1earn1ng* The_Nat1on at R1sk,and IhemCarnegle“Repor; two of the

maJor reports, h1gh]1ght ‘the proﬁlems and the essence ofathe curr1Cu1um and

1nstruct1on 1ssues. ever the past years North Caro]1na has worked on s .

. 1mprov1ng Curr1cu]um and instruction 1h the 1anguage aFts/Engl1sh programs L it

e through the spec1a] 1eg1s]ated programs and statewide tESt1ng, bUt much

)

'remauns to be accomp11shed Af students are to be prepared for® the complex

wor]d enV1rJnment whére effect1ve c0mmun1cat1on wi]] be cruc1a1 for a qua]1ty

AT N

"/\

b .
fraar

|
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- BACKGRG.H’NE OF eoﬂﬁREHEN’sﬁE STUDY. BN

« The report of the tanguage Aﬁts Study eonmttee is. the retult ef';.ié o

e :two-year exam1nat1on of the language arts/Engl1Sh proorams throughqut,
N t
- the state by an appo1nted commvttee of educators. The report focuses 7 ;:

~

on the latest research f1nd1ngs in commun1cat1on sk1lls curr1culum and
1nstruct1on eomm1ttee members researched eaeh anea of the curr1culum-- RS
read1ng, wr1t1ng, speak1ng, l1sten1nq, v1ew1ng, and l1terature--and they

studied the latest f1nd1ngs on how studeﬁts learn. They llstened to. reports )

\_

subm1tted by profess1onal education ergan1zatlons and condueted a survey of
the commun1cat1on skills. curriculum and practtces 1n each of the local un1ts.

The copmun1cat1on skills program estah]ished by the State Board of

'

'ldeterm1n1ng the major 1ssues of study by the Commlttee.; Many of the concerns
in curr1culum relate to teach1ng the commun1cat1on skﬁlls as content rather ‘

‘than treat1ng them as° processes or tools for le rnvng an knowledge. The

4

7
cbmmun1cat1on sk1lls are processes, the content communlcated comes- from

gpdents exper1ences in mathemat1cs, sc1ence. health, social stud1es, arts,

and l1terature Act1v1t1es i these areas generate purpos s for learning

[,

i ?anguage and foster the 1ntegrat1on of the processes of read1ng, wrlting,
speak1ng, l1steo1ng, and v1ew1ng ~ T '; - : . )

| AREAS OF STUDY
.. \The 1ssues addressrd by the comm1ttee were concentrated 1n four major
areas: l) Curr1culum,.2) Evaluat1on/Test1ng, 3) Methodologleesources,

i and 4) é ft1ng/Fra1n1ng

a3y
[







4

-study of the issues related to the curr1cu1um area.

Curr1cuium - - ;jk_m'i - : ’ .

X
- MaJor 1ssuF§ identified and stud1ed in the curriculum area resu]ted in a

document The“revised document-w111-be ava11ab1e for c]assroom teachers to

use as a handbook for understand1ng and teach1ng commun1cat1on skills as

szues 1dent1f1ed in the curr1cudum area: ‘ 7

+ + the 1mportance of all the communication processes to a]] 1earn1ng
. the fragment1ng of the commun1cat1on sk1]]s

- ‘.,,

curr1cu1um, using a variety of mater1a]s
. the empha51s on granﬂmr and spe111ng rather*than on wrxtlag as a
process '

. the neglect of speak1ng and ]1sten1ng in the curriculum, deso1te
the -strong sections in the North Caro]1na Competeicy Goals and
Rgrformance Indicators

: the goals needed for an effective viewing curriculum
S the competEhc1es needed for commun1cat1ng in the age of techno]ogy
JJ. . the 1mportance of an exper1ent1a1 curr1cu1um in the early childhood
' grades -

. the rea11gnment of content in a]] skills areas, literature, and
grammdr for grades 7- 12 (What is a good program for grades 7=12?)

i S

~. the 1mportance of an integrated appﬂoach to learning content, 1 e.,

the humanities approach
. a Basic Communication Skills Program for all stUdénts
. the modification of curr1cu1um and instruction for Tow ach1evers

: teach1ng th1nk1ng as a sk111

e v

Recommendat10n one through twe]ve are the comm1ttee s responses to a

N

Evaluation and Testing T : o

The second area of study has.involved issues in Eyaluation .and Te_sﬁng. .

oSN



that have an aﬁfect on curr1cu]um ;nethodo]bgy and teacher tra1n1ng

Core g

Issues studied by the Comm1ttee in this area 1nc1ude

: formal and 1nforma] ‘assessment of. grades one and two
. the affect df test1ng on curriculum and praet1ces in the c]assroom

. retention/non- -retention rates , 7 .
. test ut1l1zat1on B : _ - %
;ftest taking skills Co 7 o : : i‘

. annua]/competency test1nq 0bJect1vE§h o ;EN" e

N« SAT and other tests mR

. public awareness to tests, their uses and abuses
. writing assessments for grades s1x.and nine. . ..

R‘écomméndation thirteen throygh fifteen address the Committee's concerns
related to test1ng and evaluation. , =~ }il "
. . . o ) Iy‘

8) 

,Méthodoigy and iiésdurces
The tthd area: of study, Methodo]ogy and Resources, 1ne]uded issues

related to present instructional pract1c ‘riew research stqd1es on 1earn1ng;

and available print and non-pr1ﬁ§ resources. The issues idiﬁtifiéﬂ by-tﬁé‘.'

Committee inciuded: , -
. best methods for teach1ng 'all the communication skil]s -
.;the teach1ng and ut111zat1en of - the cemmunication skills in a\l

content areas

. allocationiof time to teaching the skills versus téaching literature

. textbooks and alterpatives to textbooks,”]ongeriagQPtjonsfoffcerta]nf77
texts, and merger of texts for more effective teaching and cost sawings

the=cost of instructional materials, including courseware, and other

media needed. for teach1ng to meet the needs of the new learning sty]es

of today's-’ students - 7 o
! . the tra1n1ng of educators in the evaluation and se]eet1en of textbooks
(] and other instructional materials
the numerous recordkeeping tasks and é??fct?Vé classroom méﬁégéﬁeﬁi
the size of communication sRM11s classesin grades 4-12 '

-



P

. the effective and efficient use of t1me in the 1ength of the
school day, /and 1school year®

. articulation to parents and the pub11c of methods used and

. resources ‘needed.
R L) .

e PE : Lo - . .‘E:_—J e it

Recommendatiohs S1Xt66h thrbugh nineteen are the Committee's responses

cat1on-sk1lls; T .

Staffing and Training
The ?’ourth area of study by the Committee was Staffing-and Training.

. teacher competenc1es ‘in relationsh1p to the,new commun1cat1en

sk1lls curriculum in-the Qua11ty Assurance Program’

: the importance of the teacher a1de program, grades K-3 and
expans1on;of the pregram, grades 4 6

. the.importance of on-the-Job training for all educators in the

commun1cat1on processes, especially wr1t1ng
. support programs--federa] and state:

-

the Committee \in Staffing and Tra1n1ng of Commun1cat1on Skills teachers and

g 1’7_7 B
other edﬁcators.‘ -

curriculum and 1ﬁ$trUCt16h in the North Carolina public schools: The :

f0110w1ng 1mprovements can be empected™in the oommun1cat1on sk1lls pregram
- - l

and the 1mp11cat1ons for 1mprOV1ng 1nstruct1on at a]]
grade Tevels and in all content areas .

[ I¥Y
-



1mprovement of students' abilities to effeet1ve1y communicate in

an 1ncreas1ng]y complex world -
. improvement of classroon management‘and\;iactfces'
. more effective remediation practices ! A .
. ;nc:eased understand1ng in the pub11c sector of eva]uat1on and
esting .

. expansion of improved methods and pract1ces in the c]assroom based
on current 1earn1ng sty]es of" students :

‘processes for a11 educators

E grei:;;\ava1lab111ty of 1nstructibha1 méfér{éis_éhd courseware.
The Committee Béiiféées that the application of the latest rese earch
?iﬁéiﬁéé on Eféining in the Pprocess approach to learning and the mod1f1cations

to the present curriculum as outlined in the recommendat1ons wi]] lead to

. ane improvement of students'’ ab111t1es to communicate-more effectave]y.i .

x5

I
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LANGUAGE ARTS CURRICULUM STUDY .
SR . RECOMMENDAT IOGNS —

Recommendation No. 1 L : i\

The Committee recommends that all ex1st1ng curriculum documents in

read1ng, language_arts; and the communication skills be reviewed and

revised to be inclyded in a singleé Communication Skills Course of Study;
K-12; designed ‘for

use by teachers.  The Committee further recommends
that the;revised
bution toall teac

ocument be printéd with sufficient copies for distri-
publi¢c schools: -

'ers and appropriate superv1sors in the North Carolina

Recommendation No. ,

T .

 The Committee recommends that the revisions include an emphas1s on
the interrelationships of the .communication processes: reading, R

wr1t1ng, speaking; 11sten1ng, and viewing; and_their re1at1onsh1ps to} -

(a) that the read1ng and literature. secﬁ»gns of the Course of
Study and.Competency Goals and Performance Indicators
place emphasis on reading as a_process and_on the elements
of literature; réthér théh on isolated skills;

(b) that the writing portion of the Course of Study and the

. goals in the Competency Goals and Performance Indicators include -

, and place emphasis:on wWriting as a prbcess, and that .grammar;
s mechan1cs, and spe]11ng be treated in. the context of ‘the -

—

(c) that the v1ew1ng prod@ss be included as‘one.of the communica-
" tion skills, and that competency goa]s "and performance indi-
~ cators be deva]oped for grades K-12; : ,
/
(d) that the goa]s and performance tadicators in all the communica-
‘tion skills include competencie$ that ref]ect communicating

in the new age of technology;

(e) that a narrat1ve be included in the Course of Study that

empha51zes the distinction between handwriting and composing;

(f) that direct 1nstruct1on in penmanshlp be continued beyond
the -3 grades.

N



Recommendation o, 3 . o ;
e ST T y .
determine the

The Committee recommends that -local boards of education 7
s and students'’

' sequence of the content of the curriculum based on local gqa
needs. - ‘ . R B
Recommendation No. 4 o |
"~ The Committee recommends bégiﬁﬁ{ﬁg,ﬁifﬁ-tﬁé,ééfiyryé:isrzgjgiiwiﬁﬁi i §
literature should be emphasized and used as a means. for tedching reading

¥

~

skills to all learners.

PN -

Rémmrwﬁemn—w No 5 : i . ' ,i.".f :
1 "The Committee recommends that the processés of 17st®hing! viewing;
speaking, reading, and writing should be integrated thpoughout the year

and in conjunction with any designated content in langtiage arts/English:

.

Recommendation No: 6 N . S

' The Committee recommends that the middle grades focus on the exploration;
enjoyment, and understanding of a varjety of literature and media rather

+ than on the formal elements of literature. o L

Recommendation No. 7 .

Tﬁé'caﬁﬁiiiééfigébmmends that an interdisciplinary humanities approach,

™ should be available to-all learners, especially for low achievers.

-

Recommendation No. 8 AU
- . o |9 - .
The Commitfee recommends that a Basic Communication Skills Program

should be provided for all learners grades 9-12, and supports the document

. .Essentials.of English," published by the National Council of Teachers of
English, 1979, ' ‘~ - . o

’

" Recommendation No. 9 ' i .,

_ The Committee reconmends that any modification to curriculum for 1ows

‘achievers emphasize practice in written composition (with 1imfted emphgsis
on grammatical terms), oral composition (usage and patterns), as well. as

opportunities for reading and\viewing both for enjoyment and for the
improvenent of skills: -

1




e i e T _ . . ' ‘,

The Commr,tee recmrmends that priority for e]ectwes in Enghsh

for grades 9-12:be g1ven to Journa]1sm, Speech, Debate, Drama , and~

Tethn1cal Wr1t1ng Lo ) . ) i

V..

Réébmmen&atiOh No. 11 L ;- '

, The Comm1ttee recommends that the State Board of Eddcat1on support
.in the early .school years an experientia} curriculum based on an under-} -
stand1ng of human growth and developmenti The Committee also recommends
that the Department’of Public Instruction econtinue %e’promote. pub]Jca-
tions; staff development oppoy tunities; and other activities te/he]p
1oca1 School systems implemen! and:mainta1n an,exper1ent1a1 curr1cu1um., .

/’ | -
t '

The Eomm1ttee recemmends that the ﬂepértment of Pub]1c’1nstruct1on )
deve]op afidsimplement a plan fog collecting and distributing materials and
resources on. the thinking progesses and. inetude strategies /for teaching.

~ the th1hk1ng ﬁhocess that ¢an be;used in-all curricular areas.
-"1 v', . ; 7;'_/5 a ] \’ - \ . / . 7 \
s Recommendatibh No 13-A L 1,“, ‘ . .

The Committee recommends_ that e Annual Testing Eemm1s§1en eva]uate';
the appropriateness of .the Califora+a Achievement Tests at grades one
, .and -two this year amd consider recommendations 1istéd;iﬁ ”;ﬂéfity order:

(a) eliminating the tests
~_(b) sampling, instead of testing .. ‘i | o

.7 .c).developirg other. evaluation criteria:
E ot . An . ﬁ 'I, .

‘ Recemmendat1on No 13-8

The 60mm1ttee recommeﬁas that the Department of Pub11c Instruction - °*

. continde efforts to educate parents, teachers, administrators; and the public

on the uses and abuses of tests, and that the Departmedt renew and expand

those efforts as the wr1t1ng assessments are deve]oped '

F . B
. . ‘-..° : '

‘Recommendation No: 14~ , = - | .
: ¢ . . —f=

The Gomm1ttee makes the f0110w1ng recommendat1ons cdncerning the wr1t1ng
assessment ' . :

13 l1_9




(S L. .
- e ot M
)

: wr1t1ng assessments cakefu]]y to. ref]ect the view of wr1t1ng
’, - - as -a._process, espec1a11y to perm1t students time:to plan the1r

< ‘ d rewrite; .

| wr1t?én resegnﬁes and to rewr te | . B

_— {(b) that the Testing Eemm1ss1ons use gentra11zed scoring for the -

= scoring of the writing tests, us1ng'tra1ned readers in a central
) llocat1on7 79 . : :
. ] ' L - B -
- ,,,,,,,,,,,,:',, - ,,_,,:.,,,,,7 . = ?], - o - { . .x ¢ . . ) . - .
- . Recommendafion No.-15 ' - o/

The Gomm1ttee recommends that adv1ce be given LEAs ‘on how promut1ons

and non-prgmotions affect Sstudents academ1ca11y, socially, and emotlonally.

~and- that the adv1ce be based upon the latest available research on this. topicL

T <

Recommendation No.- 6 o~ - f o

The Comm1ttee recommends that. the State Agency review the procedures
. for forma]]y adopt1ng textbooks and. other materials that support the S
+ teaching 'of communicatien skills in an integrated curriculum: The (7
Gommittee further recommends that: : '

< (a) ~the State Agepcy strengthen the textbogkfselegt1on prUCess by.
eveloping more ef?ect1ve ways. to educate textbook eva]uators

k

o r

(b) the present. nestr1ct1ve definition of textbooks be breadened
to also include other instructional materials e. g..computer
software, reading kits; dict1onar1es, or trade books; ~

(c) the. Agency seek out and purchase reading textbooks for the : .

S : early years -that are,wr1tten in rich, natural language, patterns

g . " and include a variety of literature select ons;
v

(d). sequent1a1 1-12 adopt1ons be conS1dered in 11terature, grammar,

and spelling texts, and -~ - . <

<

to prov1de for variety of materials needed at both’e]ementany

fand secondary 1eve]s ‘ .

RecommendatJongNocgll
The Comm1ttee recommends that the State Qgﬁ%d of Educat1on support .

improved instruction by commissioning a study to define alternatives to the

recordkeeping, management tasks and other non- teachwng “interruptions w1th

_ which teachers are currently involved. _ . s

3

14 BT o -
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Recommendation No. 18 = S L

v The Committee recommends that the State Board of Education continue

supporting reductions in the size of, communicatipn skills classes and.

develop a proposal for improving; within f years, the workload of
teachers so that it becomes cons1stent w1tgqfh$ NCTE gu1de11nes

. the e]eﬂintaty school teacher should be respons1b1e for N6 more
than tq;nty five pupils ‘per class ‘

: full-time English teachers in secondary scheols should-be ass1gned

- a daily teaching load of no more than one hundred students.
/

The . Comm1ttee further recomnends;;hat in add1t10n to the NCTE gu1de]1nes,

" middle schools/junior hijgh teach

of no more than one hundred stude/}

«

2

hecbmmendaticn No. 19 . j

Board of. Education coht1nue

, The Comm1ttee recommends that the State.
to conduct a_study to determine the effecti 7gnd7eff1c1ent(use of time
1n both the: length of the school day and t e school year.

’

Réééhmendation No

’ The Committee supports and encod;ages the fu]] 1mp1ementat10n of the

Qua11ty Assurance Proeram : /

Recommendation No. 20-B y

The Commi t tes recommends'that the dlv1310ns of Commun1cat1on Skills and

Certification and Training dévelop a process to strepgghenfgeagher$L7§b1]1t1es

to teach communfcation skills. The Committee recommends that: the State

‘Agency 'identify areas’ in which the need fokﬁ/eather training programs in

communication skills is pec1a11y acute an encouféﬁe teacher tra1n1ng
programs in these areas-.

L3S

Récomménaatich No. 21

Y

~ The Commlttee :
, and recommends tha :

‘:

 (b) the State Agency determ1ne the competencies needed by teacher
T aides and provide models for effect1ve1y training aides:

.

¥

S, shou]d be ass1”ned/a’da11y t€aghing load

7
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* Recommengation No. 2_2:// N . c C N
B L _ o ] ;7 ] ] ] B ] ] 7;777“; o .
. The Committee récommends on-the-job training for all educators in:
£ (@) the com ndnication process L .
. {b) human/growth and é%%elopment . o "

{e)

met?ddo]ogy for;all Fé%rn1ng styles _
stfateg1es for teaching the thinkjng processes

(d) :
_ (€) strateg1es for teéch1ng/§tudy sk;ﬂls ' c T F
S (f)’ educationﬁ] media. and technology: ;f
Id \ ) T

J/ﬂﬁ 7§omm]ttee recommends thgt on- the-Job traaning for a]] teachers
of communication skills include: & , , -
: (a) commUn1ci(ion skills as processes’ /- -;i

(b) strateg1es for integrating the c0mmun1cation sk11ls

(c)
© {d)
(e)

t1me managsment and instructional. techn1ques
observat1ons of effective teach1ng strategies '
eva]uat1on of textbooks and instrucﬂ'ona1 mater1a1s and tech-

nology for different learning styles and ab111t1es.

!
- B

]

e ___ _ - -

. mendation No- 24

The Committee recommends that personnel who work with educat1ona11y

handicapped students or remedial classes have training 1n working with

* students who haYe special needs.
Recomendation No. 25
 The Committee recommends that’all teachers have a rgspomsibility
for reinforcing the effective teachlng of communication ski]ls and
further recommends that: “ R
. Yy 5o -
(é) teachers in'ather subject areas recelvereopropriate staf v
, deve]opment imcommunication skills for their conte. areas;
- {(b) thé,gtajf'Agency describe the responsibility for r’ nforcing
effecti teaching of communication sk1115‘
(c) the Sta e Agency ‘prepare aoéoments on the-teach1nq oF these

r-all disciplines:

L3

v
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7 : COMPREHENS(VE STUDY REPORT .
». \
-~ RECOMMENBATIGNS AND RAneNAtES“

- i ) o .
- - :
-Rammmmmtwnwc ] ) e o,

, The Committee recommends that al] ex1st1ng curr1cu]um documents in-
‘reading, language arts, ‘and the communicat1on skills be reviewed and.
revised to be 1nc1u§ed in a 51ng1e Communicabion Skills Course of Study,
K-12, des1gned .for use by teachers -The Committee further recommends
;. that the revised document be pr1nted W1ty/g ficient copies for q1str1-,“
bution to all teachers and app pr1 dte s pe visors 1n the North Caro?1na
'pub11c schuo]s ’} ) . - ,

-

RAT LONALE o = o 7 .

~The Conmittee beiieVes that all ewisting. state.cﬁrribuium d6tuheht§
must be revised . to include the latest research f1nd1ngs The Coursefaf ‘
Study . dnd Compe 'fbrmaneeglnd4eat9rsfWOu]d be merged 1nto ,‘:‘

“into one new document eﬁﬁha§iiing,the‘interre1ationshiqs'of'aJ] the

. . + : . . . . M . . 77777777;7.”. o

conmunication skills as processes Whiéh can be tédéht“énd éva]uafed;\sThe'
~ —— :

'rev1sed document wou]d then become a comprehensive commun1cat1dn sk11]s

el

=gu1debook, a va]uab]e resource for a11 educators (K- 12) to be used in ',

» . .“

777777777777 {;,

The Committee recommends that the rev1s1ons 1nc1dde,an em as1sron

read1ng, 1ting,' i

the interrelationships of the communicatioh processes:

speaking; listening, and viewing, and their relationships to literature.
and language, & , -

.

! 'Il,

(a) that the read1ng and literatune sect1ons of the Course of Stuky;
and Competency Goals and Performance Indicators place’ emphasis.
.on reading as a process apd oh the elements ofi J1terature,
rather than on 1so1ated sk1lls, R R




Grow1ng evidence from a var1ety of research studles reveals fhat -
"learning to read is a deve]opmenta] process thatrcan be as natur 1 as 75 '

fiéarn%né to taly Acqu1r1ig }anguage\qs an- act1veupreeess- the ch11df

.Eféafﬁfﬁa to Speak se]ects, hypothes1zes. tests and‘gﬂhera]izes ru]es

| ~

_ ,1about 11ngu1st1c constructs The rules are net sp661fica11y taught C }‘

i

"< need to he]p them deve10p read1ng acqu1s1t1on strateg1es that more c]ose1y
\ e

. : ﬂeSemblé thé Stfategws used 1n '1earmng ;_o speak Active mvolveméﬁ_,, 5o

AR}

'\ intér&ct1on, concrete e;pervences, explorat1on, and probﬂem.s01V1n9 are .
v 'b. L

- *e

cruc1a] to skx]]s development and pérsona] grpwth}in ]earning'to read ';.

Read1ng 1n?t£uct1on Jn the Ear]y Eh11dhood Yéari 'is not synonymous é' .
with Beg1nning work 1n a. basal réading program, "with sﬂ?uctured reading

o groups; with word ana]ys1s and phonic’ driT#s, w1th memorizing 1etters of
7 - 7,

the alphabet, with dri1l on letter sounds. or w1th the rout1ne ‘exercises

T of stereotyped teach1hg mater’ 1s. Chi]dren 1earn to read and commUnicate -

‘ [ 4

: by 11v1ng thefr 1anguage, nﬂt by téaring 1t apart Thére is a'31me ‘when - S
5

sentences and words shou]d be/taken apart and ana]yzed3 btit - gn]y after ,.;‘

ho]ds for them and that idnguage expresses theiw “11fe eﬂperiences
e Teachers must understand the maaorKQole,that background exper1ences and
V]anaguage)abvl1t1es play 1n read1ng comprehension. feaéﬁtrs aagt haue
' strateg1es and techn1ques fo sess'ng the chi]d's experient1a1 and

-

must create opportun1t1es and prov1de Fhstruction th he1p students br1ng ,

> .y ,“ 7

adequate resources to the read1ng task “in, brder to faci]itate comprehension

<
[ oy
. Y :
‘ R N
H

-a

o



- - . o
; ’ - > .

7 Reséarch‘hdenf2f1ed three 1mportant factors in nead1ng comprehension:

’ th1nk1ng,’affect1on, and purposes for reading: Teachers play an act1vé
;2 ro]e 1nfcaus1ng.ch11dren to apply their thought brbceéées ta”Féaaiﬁg by the

- (;k1nds of quest1ons they ask and the types of tasks they‘a§51gn*
. [ o
peep]e th1nk of teach1ng reading as teach1ng a book: That

__f“

' att1tﬁd' cenfuses tﬂe materfals used for 1nstruct1on with the teaching

'methods enmployed. - In the absence of c]ear evfdence supporting the superiority

6f:qny one approach various approaches must be eva]uatedw A]] materials

;sheu;d be Judged on whether they can: 1) ach1eve the teacher s instructional

object1ves, 2) meet spec1f1c skitl needs, and 3) prov1de cont1nu1ng motivation

s the child: . -

Read1nq in the content area is part of the total schoo] reading

W

program AT teachers must be able to instruct students 1n read1ng;

using. pn;nted mater1als treating all types of content and styles of

iwr1t1ng; Read1ng is not a subject, but a tool w1th.wh1ch to obtain

-

" information:  The content area teacher needs: 1) to discern which
read1ng Sk]]]S are pert1nent to the subJect -and how they app]y to it;
‘ 2) to know hoﬁ to d1agnese each student s prof1c1ency in app1y1ng the

'jsk1lls to the subJect, and 3) to evo]ve procedures for fusing the reading

1nstruct10n wi h the %each1ng

f content:

Recomm”ndgtlon No 2

(b) that the writing port1on of the Course of Study and the goals
in the Competency Goals and Performance Indicators include '
% and place ‘emphasis on writing as a process, and-that grammar,
' mechanics, and spelling be treated in the context of the
writing process, rather. than in isolation; -

.




RATIONALE . .

Wr1t1ng 1nstruct1on has a]ways he]d a central place in pub11c
educat1o# Parents, teachers, studénts, and the larger soc1ety va]ue -

good wr1t1ng not only becausa 1t he]ps people . ga1n and hold sat1sfy1ng JObS.

.da11y affa1rs in a comp11cated,soc1ety A]though all teachers deve1op

I ‘the1r owWn methodo]og1es for 1mprovfng students wr1t1ng skil]s. the1r\ , .

. teach1ng w111 be h1ndered or enhanced: by several factors ' F1rst. writ1ng

from student to student and task to task. Students cannot master wr1tten:?f

1anguage w1th6ut con51derab1e 1hd1v1dua] attent1on from a more exper1enced :

fwr1ter or wuthout frequent re5ponse to what ‘they have wr1tten. Second.Afffivﬁ

research in wr1t1ng s1nce;the early 1970's has 1ncreased cons?derabiy our.

-

understanding of how peop]e learn to write and what methods can as51st

the aeVeiopménJ of writing sk1lls; Competent teachers should know the

advantages and d1sadvantages of these methods as well as when and why

e —— —

-

. materials have a p]ace in wr1t1ng 1nstruction, they must be carefu]]y

selected by teachers who understand current deve]opments 1n the1r ffeldif“ o

What is basic to ert1ng 1nstruct1on 1S~not a textbook but.students.‘ -

"and teachers writing and respond1nq to each other s work -
Extens1ve research and accepted praet1ce among teachers who keep up

w1¢h the field 1ns1st that wr1t1ng teaches wr1t1ng Therefore, the best -

way to deVelop students wr1t1ng abilities -is to g1ve them frequenti

guided practice in planning, drafting, and reV1s1ng the1r own work Most .

-

students; however, spend very little t1me wr1t1ng in schoo]
B B \‘
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2 - , R
Arthur Applebee 3 Wr1t1ng 1n~the75eeond§rys§chool,1nvest1gates how

much and what k1nds of . wr1t1ng take place in American h1gh schools, in

L
Engl1sh dnd non- Eng]1sh cl‘!kes. Applebee observed that in n1nth and 1

“e]eventh grade c]asses CompOSINQ (Wr1t1ng or1g1na] ‘discourse of a para-"“

'graph or’ longer) o%@ggred only 3% of the t1me a ‘student spent in schoo1
the t1me wr1t1ng

a paragraph or more.. - Most of the wr1t1ng Was mechanical,‘note tak1ng, and’

short- 8n§Wér résponses which ré&ﬁiié ]{ttle or o 1ndependent th1nk1ng on /'

the part of the student. :
Not only are stﬂdents do1nq too l1tt]e wr1tjng in school but they {,

are also gett1ng 1nadequate 1nstruct1o'5 Applebee S study, wh1ch 1ncluded d

y

" that most students rece1ve 11ttle or no 1nstruct1on 1n how to plan or
+

'rewr1te papers, they wr1te pr1mar11y fdr the teaCher examiner and'
rare]y for other aud1ences, they rarely wr1te more “than one draft or get

time to let the1r papers grow \Ihe1r teachers respond pr1mar1]y to

) mechan1cs or errors and not to the students 1deas or to successfu 1

strateg1es in paragraph and sentence construct1on wh1ch wou]d 1mpr0ve

subsequent papers

Why does the Applebee study and s1m1]ar 1nvest1gat10ns prese ent such

a d1sturb1ng p1cture of wr1t1ng instriuction? ' English teachers can easily
~ o -
explain why In the f1rst p]ace, Classe re too large to provide indi- .

k]

;\dual 1nstruct1on and response “for 130 to 150 students If 150 students

e

wrote one paper a Week, a mﬁn1mal amount of wr1t1ng in the f1rst place; and

a teacher spent only f1fteen minutes read1ng and respond1ng to each paper,

Q
I .
. —
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eomment1ng on students wr1tten work. By contrast, a recent survey conducted

by the University of T"as re eals that co]]ege freshmengyrite approximate]y

500 to 700 words per week, a stat1st1c made poss1b1e in part beeause the_; p

e

average ciassuw1ze of co]]ege wr1t1ng c13sses 1s between 12 and 27 students..'

~Eng]1sh teachers aTso belweve that the1r training in- equ1ps them to teach

A

wr{tjng, For examp]e, they remain unaware of ways to give students he]pfu]

responses to their writing without taking stacks of papers home every night.-
They teach grammar or literature or talk about wr1t1ng becuase that is how

they were taught. Most of them are aware that newer methods exist but they

..

have not had sqff1c1ent opportunitii to learn about them.

-~

Ry
Most non-English teachers feel 1nadequate1y prebared to do yhat they i

would 11ke to do == extend writing 1nstruct10n across the curr1cu1um., As i

wr1t1ng— pr1mar11y because they feel 1nadequate1y tra1ned. In a 1981 survey

of’ research on teacher preparat1on, Bob Lange reported ‘that En911sh teachers

fe]t overtra1ned in ]1terature and undertra1ned 1n the téacﬁihﬁ of writiﬁg;

Another study "showed that althoughi °g11sh;5eacherS“must spend ?orty;}o

s1xty percent of the1r teach1ng t1m,f1n developtng ‘the llsten1ng, compos1tlon,_
read1ng, and speech skills of the students, most college Engllsh education
programs use only eight percent of the professional course t1me for teacher
preparat1on in these sk111 areas. T1ghe and Koz1ol report that; of the

265 teachers surveyed, "g2% of - the Eng]1sh teafhers 82% of the social studies.
teachers, and 77% of the sc1ence teachers 1ndicated that they had never had
any\formal,prepart1on for work1ng with composing skil]s deveIopment, NOreover,
even those réw”ﬁﬁa'ﬁaa aé Teast;soﬁé preparat1on generally rated that prepa-

? o e Ty
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~ratfon as very poor or relatively ineffective." ,

These findings suggest that teachers want two kinds of support to

" _improve their perfofmance in the classroom. ~First, teacher education~

praggrams need to provide more extensive and intensive training in-methods

of teaching wrjting (as different from teaching grammar). Second, éééfi?é
icated téachéis_ﬁééd ﬁbié.??EQUéﬁt opportunities to update their kﬁéﬁié&éé
of, methods that iﬁbggyé W%iiiﬁg instruction. N ;' o
 Major concerns réfaﬁéd io'comppsitiﬁh and grammar textbooks iﬁéi&&éi':
(a) The central text in a writing coursé should be student writing;
Mot 4 textbook. ,

- {b) The central activity in a writing course should be writing,

not .discussions about writing; discussing the chapters in a
textbook can diminish the amount of time students spend on’

writing their own prose or discussing each other's work.

(c) Textbooks necessarily divide the composing process into R

. chapter=length stages and consequently misrepresent the. et

process, which is cyclical and mqth’]ess tidy than textbooks-
describe for all writers. - . a

and paragraphs,someone,§1§q%£a§,@rittﬁné,éIﬁﬁﬁﬁﬁﬁﬁifﬁdéﬁts
rmay receive some benefit from these exercises; they will - i

learn much more quickly if given more frequent opportunities .

(d) Textbook exercises encourage students to analyze sentences

‘to analyze their own writing.and to create (not take apart): .= . = °
language. _ R D R S IE
(e) Most composition texts explain what good writing ought to

be 1ike, not how a writer can achieve ‘the effect; they .

w - . . describe the finished product and offer 1ittle help to .
. students attempting to manage the process of translating
: ideas into words. - e e
The research and Findirigs emphasized®in this study indicate’to the Committee '
that not only will curriculum have to be revised, but instriction through -

teacher training and in-sefvice programs mﬁétiééﬁtiﬁﬁé;;téxtSGERE must be
carefully evaluated; and attitudes and practices must be changed in the

" classroom to ensure the success of student writing.

N
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(c} that_ the viewing. process be included as one of thé communication
skil1s, and that competency goals and performance indicators
be developed for grades K-12;

RATIQNALE;;;; i;; S gl i _“_Mm“iA»“M“m“.;n_wu_eeﬁ””u;w%ibw_
Viewing skills, though ‘often overlooked iq the language arts, are
nonetheless 1mportant to the positive growth of ‘students" communicatidn
skills. _ Students’ spend-numbers of hours viewing each year, viewing but’
not seeing, not comprehend1ng the message. The réEéaréh on téiéViEionl

— v

v1eW1ng alone is staggering ¢Neil Postman in Teaehing—aseaACOnserving

ActiVitx surmarizes as follows

If we assume a child will go to school for thirteen

) years--say, starting'in kindergarten and ending with high {
> school--a typigglfAmerican child w )11 be in the presence
of a school curriculum, 2,340 days; which comes to about "
11,500 hours. There are only two- activities which occupy.
more of a youngster's time during-.those years. 0One of them
is sleeping. The other is attending to television. -Studies

of TV viewing are far from definitive but a fair estimate
is that from age five to eighteen; an American child watches

TV approximately 15,000 hours. _That is_thirty percent _more.
‘time than he or she "is engaged at school;. a very significant
difference considering the magnitudes involved. . If we add
to the 15,000 hours-of TV viewing_the time._ occupied by

, :-. radio and record listeang, as well as moviegoing; we come

o up with a figure very close to 20,000 hours of exposure to
an electric medium eurriculum, almost double the amount_of L
time spent in school. S ) L

~—

= T

o Equall! startling/fZ’the 1nformat10n that the average coilege freshman

has viewed 500 mov1es, about twenty times the number of novels he or she

has read (Harold Foster, IheANewgtJteraqz)* N
The Fireégyational Conference on Visual Literacy, held 1n New York
City in 1969, derived four concepts that sﬁpport a rationale for teaehing

viewing iiteracy. 1) a vnsual language exists; 2) people can and 'do -

Il
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' think visually; 3) Pepple can and do Tearn visually; and 4) people-can

Lo

and should express themselves v1s%]1y Instruct1on in v1ewmg skﬂ]s

and g1ves them the ab11:ty to analyze and: eva]uate those messages as Well

- v )

—as expre#h their evaluat1on in coherent terms.
ViEWing skiiis i5951Vé'nsié*fﬁa;"féiéVigﬁaa and ﬁaviéé; Observations

. cr1t1ca] v1eW1ng if they are to be understood Assess1ng the content of

a v1sua1 message, 1dent1fy1ng those v1sua1 features that unify the message,

and identifying the strengths and weaknesses of various media comprise the., -

_____

sk11]s that a ]1terate v1ewer needs;

e N . - B
N

Some students shou]d also learn to produce visual messages just as

they learn to produce written and oral messages To do so means learning .

the technology of the visual media as well as how to analyze andevaluate
visual messages. S ;,; cL B A A0 B

T

F1na]1y, v1ew1ng sk1]1s promqte certa1n pos1t1ve att1tudes.-”students# :;
'.,develop appreciat1on for the power and persuas1veness of v1suals, they

"':understand the need for v1sua1 11teracy, and they understand the grow1ng~

nece551ty for d1scr1m1nat1ng v1ew1ng o
| English/Language Arts teachers are concerned with the effective use
of 1angua§é§'tﬁus; the language aFE§~Eié§§F666 is én idéﬁi place for

4students to sort out and deve]op their viewing exper1ences. Stephen and,;j

! Languagé Arts programa' The four po1nts support the rlght of V1ew1ng sk1]1s

'to Jo1n the other.language arts--]1sten1ng, speak1ng, read1ng, wr1t1ng--

in the classroom. e ' o L A

SR MRFT L S
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; 1. Media (viewing sRills) nrgvidg people witﬁ
whi

. abundant information’about the ﬁorld in'w

jﬁstantan&ous.
ch they live.

‘ 'ing skills) provide‘people i h rich mosaic of .

. v .

. ia (v1ew1ng literacy) .have. effects on the values, ,04;;;:1
“attitodes, and behavior of people u';’ v S

4. Media (viewing skills) have an effect on the development
- of aesthetic standards and Judgment of their au&iences.

7"n can have a numblng effect

when used uncritica]ly; unconsciouslyz'and in too large doses: =
Young. people need to become more conscious of what they like
and- why they Tike 1t , o . v

Recommendation No. 2 S ' ' o

(d) that the goals and perforiance indicators in alllthe communication
skills include competencies that reflect communic ting in the new
age of tecnnology, T
| RATIONALE T S
The “natural” cormiunufation skills. of listening, viewin’g; and speaking

‘Wil become more 1mportant as people communicate-with machines. The new

age of technology has already ushered in view-data systems (the combinatiOn

. ‘o
" of televigion. telephorne, and computers). which require that instruction -
in the natural communication modes .be 1ncreased L. ‘ | .

The "Title I1 Ba51c Skills Improvenent ActP (November 15 l978)'-

telev:f;%n and other gechnology in the delivery of instructional prognams

“aimed at 1mprov1ng achievement Jn the basic skills;" Based on pumerous ‘

research studies related:to high retentioc»rates of students who are

trained with multimedia systems the law 1ted act1v1t1es uhich should ,

1‘Pe supported
(l) ‘the development and acquisitaon of educational programming,

-

11

.




Tnc]ud1ng audio ard video mater1a]s dlstrlbuted through

broadcast, cable; tape, f11m, cassettes, or other means

ﬁhat pnbudde‘ struction in basic skills in an effective'. - -

e ettt oo mImmiini

ui§1t1on of instructional mater1als

that supplement edutati %1'brogramm1ng described in clause (1)

fT:_,Vl7?~ - of this séctisn:.in ordér to improve .its effectiveness. in the

; school, the. home, and other 1ehrnihq env1ronments'

(3) the dEve]opment and acquis?t1on‘of mater1a1s to assist teachers .

ip relating such- programming;- or s1m1larupubldc or’‘commercial

T programs of edueat1ona1 vaiue, ?b 1nstruct1on in the classroom,

_ (4) the tra1n1n§ of teachers adm1n1strators, and,other 1nstrﬂEtiona]

!r

personne1 1n‘the(gse of educat1ona1 techno]ogy,,- 31 s
R [ '

'LS) ass1stance to teachers adm1n1stratqrs, and’ other 1NS;ructional

_ personnel for experfmentation with new technolog1ca1 approaches :
“-to instruction; and R A s . "7u;;3

.’
— i {

(6) d1str1but1on of 1nformat1on about, and promgtlgg gffthgfuse of B

‘such programm1ng and technology in. the classroom and other .",f_ 4
learning.environments. . .. _ , Sy S .

- . - - ¢
r

In 1978, m1n1 and mprco cqmputers were Just he1ng 1ntr3duced‘to the L

pub11c, and aet1v1t1es re1ated to the ut111zat1on~o£\§he computer Were -i =

not 1ncluded in the Basic. Sk111s taw. S1nce the 1ntroductJon of e ¥ ;,J;ef

computer and 1nteractfve video 1nto soc1ety, the poss1b111tres fOr expand1hg

11teracy to greater numbers have 1ncreased The hew technologie"*1§1

redef1ne 11teracy as the pr1nt1ng press or1g1na]1y did in the ISth CthUry. Tisi

Literacy w1]1 1nc]ude e1ectron1c llteracy as new 1nteract1ve commun1cat1on»1ﬁ?[

"( s Car

systems\cent1nue’te be 1mp1emented 1nto a11 arEaS'of society

l

"

,ﬂsoftware ho]ds much prom1se for 1mprov1ﬁ§ read1ng and wr1t1ng for students

from the very young to o]der adu]ts. The new machines have graﬂﬁic and ;]; P

.r

-
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2) solving abstract problems, 3) tak1ng fie]d trips 4) deve]oping hjgher
levels of observat1on and listening ski]ls and‘s) adapttng 1nstruction

to 1nd1v1dua] 1earn1ng style and- various eommunlcation modes;‘

Aseedueators. the most important pain;,tosrememberﬂln;ianguagemmmemM;;

instruction and learning is "the ah111ty to commun1cate effective]y.“ L

The. opportun1ty to rece1ve and express 1nformatlon and know]edge will Bé" ;

.

eas1er for further generat1ons S pa per and penci] are traded for v01ce

act1vated and touch sensit1ve sys t§m§ ) 7 : o

(e) that a.narrative be included in the Course of Study that . ~=- .
: emphasizes ‘the d1st1nction between han wr ting M composing; = _ -

(f) that direct instruct1on in penmansh1p be continuedibeyond,
the K-3 grades _ e A ”

jRALI‘O‘NALE’i"V’ TIONALL ‘ N . n . st . N .
- Many- educators and many lay'people oonfuse handwr1t1ng 1n§trﬁétioﬁ or

i

/“
penmansh1p With the ab111ty>to compose and express thoughts 1n wr1tten

-

Vform The: Comm1ttee be]1eves the revised curricu]um documents Should gu1de -
educators in mak1ng a distinct1on Between~handwrtt1ng and comp051ng:

7 i In add1t1on to- deve]opinq goa]s and per?ormance 1ndicators for pen-?

mansh1p 1nstruct10n, the revmsed curr1cu1uM'document shouid a]so discuss

PR R S P — S

~  keyboarding skills, oral eomnun;fﬁtion ski]]s necessary for voice-activated

‘communication systems, and othe methods that enable students to commun1ca;e.;
“Recommendationiho 3 L N T

o The CommIttee recommends that local boards oi edueatlon detefﬁfne the
seguence of ‘the - content of the curriculum based on lec¢al goals an students"'

~needs . . « i'

L
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The Commtttee urges loca] boards of educat1on to,asséss carefully

]

-.the recommended state eurraeu]um and’ determine: the“most?appropriaté':*”

seqUence of 1ts content basing that sequence oh local goals and the needs

PR ‘

f local students The state has out11ned deve]opmenta]tyﬂihe curr1cu1um,

program at the h1gh schoo] 1eve] However; the communication skills program,'

shou]d have the f]exib111ty to permyt creat1v1ty in teach1ng language arts 4
and Eng11sh as support skiii for content areas: Research studies advocate .

»teachyng these sk111s 1n conaunct1on ‘With mean1ngfu] 1nformat1on and not

in isolation. o — . C L e K

i’,‘.‘

This recommendatton a]]ows local boards the opt1on and. perhaps the

‘. encouragement to deve1op mode1 programs that teach- commun1cat1on sk1]]s in

-

conJunct1on w1th content areas or through a human1t1es approach

-t . -
. .o ¢

R:é commend a’ gi)n No ‘ 4 ' : L ST

b3

< The Comm1ttee recommends:: beg1nn1ng With the early years. (K-3), that
literature should be emphas#zed and used as a means for teaeh1ng reading .

skills to all learnese

RATIONALE | 5_;;::?;" | B 4
The Comm1ttee be11eves that the most effect1ve way to he]p young
dch1]dren become more prof1C1ent users of language is to build on their
‘“'natural capacity to learn 1anguage. Th1sﬁcan-be done by des1gn1ng a
schoo] experience that makes use of the funct1ona1 and the soc1a] nature
of 1anguage 6pportun1t1es to talk, write, read 11sten, and‘v1eW'a -

'_var1ety of top1cs, with a var1ety of peop]e, in a Var1ety of s1tuat10ns




are vital to optimal’ language aé’v’éiabﬁéﬁf! L -

To read 1s to der1ve meaning from the printgg word:’ Reading instruction,
however; is often’ cha?acterxzed-by hav1nglch11drep;1earn pﬁéﬁié §E§11§;“

syllabicat i’éh’  and other™ solatgd knowledge which-has 1 ittlevor no f—’Eiiﬁéﬁ;j—’:

sh1p to mean1ng Because the knowledge oﬁ/1so]ated skills is,0 necessary
I

' to read1ng, or 1earn1ng to read; chindren should be taught to read by rEaaing
, 1nterest1ng and appropr1ate stories. ;Ghildren derive meaning from stories

~in this way as they acquire the ability to read.

Skill 1nstruct1on is often taught apart from stories Ch1ldren are
actually read1ng A great deal of read1ng 1nstruction takes p]ace wifﬁﬁﬁf

naV1ng ch1]dren actua]]y read! ~Even when sk111 1nstruction is €arried 6ﬁt

and obscures mean1ng Skitls 1nstruet1on sheuld be taught after the ehild

becomes a conf1dent and fa1r]y 1ndependent reader. L S j )

less than st?rres

;6ftéh carry

maaor source for such stories can be found 1n ch11dren s 11terature.

»

Recommendat1on No. 5

o The Comm1ttee recom;iends that the procegges of 11ste%qng; v1ew1ng, ,
speaking; readlng, -and writing should be 1ntegrated throughout the year i
and fn con3%nct1on with any des1gnated content in language arts/Englrsh‘ ]

e

I

<w»

30
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The Comm1ttee heard and read/test1mony that the var1ous aspects.o?

the language arts cént?nue to be- taught in 1so]ation“rather“tﬁancprégéﬁ{éa:“"‘”’
1" a unified way while being 1nteLrated 1nto other aSpects of the curt icilum,

‘The unified and 1nt$g:ated approlch to language arts has iong been a. concern

~of educators. it still mer1ts ser1ous attention.

—

Everr though current research shows that 1anguage is learned hol1s-

t1ca]]y, the majority of students are still expected to learn "new"
aspects of 1aﬁguagé by B1ts and p1eces. There is- ]1tt]e c0nv1nc1ng

ev1dence that acqu1r1ng exp]1c1t know]edge—of the structure of*the language< -

b .
\ o . T

'(phon1c§ru1es to sentence d1agramm1ng) has suffic1ent\va1ue51n 1mprov1ng 3

the purposefu1 use qf language to warrant fh t’ﬁf spent on these pursu1ts.‘_'

Where se]f-conta1ned c]assrooms ex1st at the e]ementary schoo] level

integrating the commﬁnfeatiaﬁ+sﬂiiis can occur rather eas1ty However,

integration'does not typicaiiy-occur as fre 'uent]y w1th1n a departmenta]1zed

”

e

The curr1cu]um 1s compartmenta]1zed at the Jun1gr and sen1or h]gh
]eVels to the extent that very~g1tt1e 1ntegrat1on of commun1cat1on sk11]s
"and: content occur. .There are manyrstrateg1es For 1ntegrat1ng and re1n- 3
forcing the commun1cat1on

humanities approacn— team




.. than on the formal e]ements of 11terature. . .

|

© 4 yesearch; oralvand written reporting techniques, recording

L4 ‘ SR N : |

‘RATIONALE B ,-_' A I

& - . : : f Co L ; W
ol C]oser communication ﬁmong teachers of the c0ntent areas Lo

nd thge teachers would be a_helpfdl first step

”ssion of ways to integrate language .
curricuylum. might follow. For examp]e, ;

, ed\when reading téchnical materials, o _
discussion techniques, Study skills needed for library b N

observations pf experinments; and practice in listening :for X

- specific purposes are all topics that can be: 1ntegrated ' o
into. the daigy schedules of’departmentaiized classrooms. ,
Teachers who''are aware of these relationships will find wayss ey
to relate all the receptive and expressive ski]]s. . - ]

v s ‘The skills of observ1ng, Speaking, 1isten1ng, reading, B
and writing can be applied to almost every aspect of the . : . L
daiiy curriculum. . In this way, they become the:tools for R i
learning content as well a5 the means of learning about. SRR

~« language. The teaching/learning situdtion that accommodates ~ = ™
»  this dual role will undoubtedly be more satisfying and ;. 3
successful far. teachers. Working with students in reglglife ¥
situations creates irnterest. and satisfies immediate neeﬂs.,f T
Stiidents, at the .same ‘time, see language functioning in ways .
that are relevant and useful, (E]ementarg—LangggggiAptsf
Strategies for Teaching and Learnin’. Ohio. Department';?

Education, Co]umbus, 0h10, 19832

. s - . ;- f -

Recommendation No. 6 ".;' Co - R = S .o
e ) s ' ‘ o
The Committee recommends that tﬁe middle grades focus on‘the eiﬁioritioﬁ;_

enjoyment, and understanding of a variety of literature and media rather

The Committee believes thét~sto&eﬁt§¥iﬁ~€ﬁé~ﬁi&&]é»éréaés shoﬁid.héﬁéw;tj;:;

o

- an opportunity to exp]ore a variety of 11terature and media 1nstead of '

"\l

Dacqu1r1ng skills in 1so]ation through reading texts

’ Reading ‘through the eighth grade is current]y taught primarily by the‘

P &

skills empha51s found in textbooks. _€urrent research verifiesrrepeatediy )
that.such_an ‘approach is not conducive to reading ebmﬁreheﬁsiéh or to the
appreciation and enjoyment of 1iterature. Literature programs do mot
u5uaily begin until the nintn,qrade. At this,ievei; Ehgiish teéchers often

- _ - —
. N L d

A\ N
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7777777777777777 A
prepared S1nce students have had T1ttTe, 1f any, 1nstruct1on in T1terature
' i * " ;;;:;Jl B itk
unt1T th1s tlme, the sudden 1mmers1on in T1terature may be to 0 d_ff1 1
fOl" them' ; ©o _I N o v o «] . '_ o S
. , . - A e

ae

réspond to T1terature 1n the early eTementary grades. The reséarch suggests

e

how well a. student reads depends upon how WeTT he or she has interna]1zed g
the conyentions of T1terature.‘ Th1s feans -students shou]d be,1mmersed in

storzes throughout the elementary years Teachers need to read aToud to

theJr students; they need to show the students how 1nd1v1dua1 deta115 in a
T1terary p1ece woFk to§ethen“to form a mean1ngfu1 structure wh1ch is the totali

story: The teacher shou]d aTso point out the story s reTat1onsh1p to othere

Stories; noting that it 1s a member of "the-fam11y Of;StOPTESa" Seque.

~of 11terary works shou]d be de51gned to heTp ch11dren see such T1terary

el

- Ao

reTat1onsh1ps The teacher shou]d 1ntroduce eharacter types, k1nds of

sett1ngstand theJr symbo]1c value (homes, forests gardens, tOWns and c1t1e§,

waste]ands, seasona] cycTes, ete ) - This cr1t1ca] approach i§ based 0n o ,V

structuraT pr1nC1pTes wh1ch are fundamentaT to T1terature.. Though eTementary‘

students do not. need to know that they ‘are pract1e1ng a "cr1t1caT approach S .;

-

n1nth grade shou]d?be;closed 'If young students are heTped to understand a
variety of contemporary trade booEs, short stor1es, f1Tms, and other med1a,

they will possess a fundamental approach to T1terature which more soph1st1cated e




_ Recommendation No. 7 - , , 'ﬂjﬁﬁﬁu' o ’
7. R ~ N ’ ' ‘
The .Corini ttee recemmends that an 1nterdlscip1fnary ﬁumanities approach

shBu]d be avai]ab]e to- a]] 1earners especia]]y for Tow: achievers."; PRI
RATIONALE - | | * -

d15c1p41nes now es ab]1shed 1n most schoo]s. However, as: new asdéls are |
chooT syﬁi@ms shou]d be caréful nat to estab1ish human1t1és

r high achievers, but a]sa provide these programs for low
/: .

,// The éomm1ttee recommends that a Basic eommunication,5k111s Pfaérém ‘.
should be proVJded for all learners grades 9-12; and supports the document’

"Essent1a]s of Eng11sh " pub11shed by the National Gounci1 of Téachbrs of ‘;'1f§*

W
: @\;







_RAIIONALE

‘g

i -

* The Ccmm1ttee—a&vocates that all learners in grades 9-12 have an

aet1ve command of the 1anguage arts.,

: rece1ve&1nformat10n and knowledge,

| 1nfcrmat1on
1anguage as

sk1lls is a

supperts the Essentﬂalsgongngllsh

students iﬁ<g?édéf 9212 as a Basmc,eommunlcaé1on Sk111$ Progr

Essentlals

‘-

Q

E

Aruitoxt provided by Eic:

Engllsh

A Docamen( for Reflection and Duloguo

_‘794

Nuﬁoml Council of Teachers of English

111l Kenyon Road, Urbana; lllinou 61801

In 1979; the National Council of Teachers
‘of Eiiglish joiiied & coalition of other
prol-.ss:on.nl associations to realtirni the
value of a balanced education by endors-

3 'lemenl enlllled “The Essentiuls’
ion:'‘+As one of the organi
niilted (o pronioting acade
cxu.llulu. Tor all learners, we as tea .
of E nglish now subinit our own slalemu‘l
identilyiiig the wiys i1 which the ;ludy of {
English contributes 1o the’ I\nowlu‘lgx.
understanding, and skills of those whio . v
will make up the society of the future.

2 ez

Essentlals of.English

The study of Elighsh mcludcs knowledgc of the :

language itself, development of its use,as a basic
means of communication. arid appreciation of its
Jrnslry Js axpn.sscd m hlcratun Fuadurs of

RIC

read1ng, 11sten1ng, v1ew1ng to

.

peak1ng and wr1t1ng to express B

expressed 1n 11terature.‘

and knewledge, and an apprec1at1on of the artistry of

Because deve]opment of cemmun1cation

e qual1ty cf 11fe for all 1earners._

lifelong process, the ab111ty to ccmmun1cate e?fect1ve1y

Therefcre, the Gomm1ttee

pub]1shed by NCTE in 1979 for a]]

1Y
[ %Y

English trace the origins of the language in the
past, study its development in the present, and
recognize that continuing change in the future will -
keep the language and thg literature alive; flexible’

and_adaptable to the hlglicst expresslon ‘ol whlch

.the human being is capable:

The ase of Englnsh involves skllls in readmg, Wnlmg,
speaking; listening and observing. The developinent

- of these skills. is-atifelong process. The extent_to

which they ate. developed can. influence an in-
dividuaal’s ability to become sell'—sul‘l‘lcnent and lead
a produstive life.

LANGUAGE
Language is a. subjccl worthy of study in_ nsell'

but language in use always exists in a setting in-

volving peaple and situations. Language i3 a primary
way individuals commuiiicate what they think and
féel. They find seif-identity through language, shape
their knowledge and éxperience by means of it, -

and depend upon lt asa hl‘elong resource for ex-

. Chnlaien acquue Iangnigé at an ea ’y stage and

gh pse before

uon lo lnngun;e makes :iudenu awafe how lnngunge w3

basic.ta lenmmg in all dlscipline; Skillfu) use of
language may be the single most important means

of realizing the overarching goal of education to
develop informed, thinking citizens.

By sludymg Ianguage students should

learn how the English lﬂnguage has devdbped
continucey o chaige, .md sarvives bupuw i ls
adaptable to new tirhes . g
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L] understmd that varieties of anllsh usage are
shaped- by social, c.ultural and geognplm.al
differences .

* & pecognize th.nt Iangu.nge ns a powerful !uol fur

’ llunkuu, and learning
e become awiare how grammar !ggrcsenh lhe

"'orda;hncss of Ia,nguuge and makes mc.amngful
,c.ommumcahon possible . _1' v :

ence mﬂucm.cs the structure and usg of I.mguagc ’

o anderstand how language can act as a unifying

force among the cmzens of a nauon

LITERATURE

Lnenlure is the verbal expressnon of (he humnn a

imagination and one of the primary means by which

‘a culture transmits itself. The reading and study of
literature add a special dimension (o students’ lives
lgngrpp,deﬁmﬁng their insights, alfowing them to ex-
perience vicariously plices, people, and events
otherwise unavailable to them; and adding delight

and wonder (d ‘their daily lives:

o

Throughi their s(udy and emaymem of merituie

students should «

s ealize the importance of litersture as a mirros
of human experience, reflecting human mouves.

conflicts; and values

¢ be able to identify with fictional characters'in

human-situations as a ineans of relating (o others;

gain insights from involvement with literature

e become aware of important writers rep;esentmg
" -diversé bsckgrounds and traditions in litérature

becume familiar with masterpieces of meuture

both past and present
develop cifective. ways of talking and wntlng
about varied forms of mérimre

e experience Il(eriture 33 way to lpprecm(e (he
thythms iq’d beauty of the language
¢ develop | hab"i(s of reldln; that carry over into
7

aduit life

~9

comumczmon sn?n.Ls . u‘.:

lndmdunls parhcnpa(e in the. n"airq ol souetyf

through reading; writing; speaking; listening; and
using electronic media. The study of English de-

velops fundamental communication skills that

prepare students to engage in fluciit and responslble

communication and to analyze information that

comes to them: »

Reading

. Studcnts should

e rewgmn that reﬁdmg functions in their lives

as a_pleasurable activity as well as a means of
, acquiring knowledge

y

A

ilearn rrém the very bcgipmmg to approach rud- Couy

ing as a search for melnlng

. develop thé nécessary reading sk;lls to- compre-

‘hend maMerial appearing in a variety of forms

learn to read accurately and make valid mi'cn.nces g
leain to judge literature critically on the basis “of r—
personal responsc and literary quality

R - . .

Sludemuhould - .S

/‘o\

"learn to wn(e clécrly md hones(ly

recognize that wriung is a way to learn and
develop peisonally as ‘well as a way (o com- -

municate wjth others '

learn. wnjs (o ' generate |deas Ioz wmml. (o

appropmfe R

_ mades for expressing them, and to evaluate and

revise what they have written _
learn to ldlpt exprmﬁm lo various nudiences'

others and persusding them ... . -

devclop their talents for creative and 1mlzma- ‘
tive expriuibn T

recognize that precision in punctuation, 7cgpnrlnli-
zation, spelling; and other elements of manu-
script form-is a part of the (om effec(iveness of

. wriling -

’

. Speaking . S

S(hdenu should learn.

' usiénn.." ng -
Smdema should
' 'learn that listening with understanding’ depends

to speak clearly and exprewvely about (henr

ideas and concerns

to adapt words and s(n(eﬁel accordini to vary-
ing situations and audiences, from one-to-one

canversations to formal, large-group settings

to. pl[(lClPlle ptoduc(ively and hnrmonlcusiy‘

ways

to. interpret and assess v
munication, Including in3

and body language that8ccompany speaking -

rarious kinds of com-
pration, paiise, gesture,

¥
<

on delermmmg a speaker’s purpose

learn to’ attcndlo deuQ and relate it to the over-
sll putp'o!e of the commumcanon B
learii to evaluate the measages and effects of 1 mass

communication
. -

I {

| Y



Q

E

Aruitoxt provided by Eic:

RIC

o

Using Media

- Students should . *

e become i!?u: of thc unpact of teéhnolocy on .
: ognize that - elm‘.uomc

commlinmuon and recog

modes such as recording; t‘ilm television; vidoo-.; '

tape, and computers require special skills to

understand their way of presenting iﬁfBEﬁitwn :
and experience

realize that new modes of jcommumcanon de-

mand a new kmd ef lxtency

THINKlNG SKILLS
Becal;se thinking and lanznue are clouly lmkcd

“-‘teachers-of English have always held th;t* ons of.

their main duties is to teach students how to think.

Thinking skills, iavolved in the study of all dis- -

- ciplines, are inherent in the reading, wnuns. speak-
ing, listening and observing involved in the study

" of English: The-ability to analyze; classify; compare;

formulae  hypotheses, make inferences, and diaw
conclusions is essential to ¢

reasoning processes
-+ of all-adults. The capacity to solve problems, both

r:uoﬁiﬂy and’in mmvely. is a way to help students

within the school sefting and outside: Thesa: skills -

may be grouped in three major atcgonol.

Creative Tliiiil'u'iig
Students should learn

the individual's percaption, not necessanly trom

an innate talent .

that inventiveness mvolvu seelng new rehtloﬁ? :

shlps

e “that creative thmkmg derives from their_ability
not only to look, but to see; ot only to hear,

bat to listen; not oniy to.imitate; but to in-
novate; not only to observe, but to experience

the excitement of fresh perception -
Logical Thinking
Students should learn

L] to creulc hypolhues and predlct outcomes

® (otest the validity of an isseruon by e{(ammmg
the evidence ,
to understand logical relatnonshnps

to construct logical sequences and understand
the conclusions to which they lead

to detecl fallacnes in renonmg

e (0 recognize that “how to think’" is different
from ““what to think”

v

~

e that originality denves from thc uniqueness of .

‘s

L

-

Critical Thinking
Studenu shonld leam .
. to uk quauons in order to dm:over mﬁnmi

P

»ﬁmwpom‘ts to discriminste between opmxon and

face

e to evaluate the intentions and. messages of speak-
© ‘erh and writers, especially attempts to manipulate |

the language in order to deceive

¢ to make judgments-based on criteria that can be

supported and explained S

»

" THE RESPONSIBILITY _
OF TEICHERS OF ENGLISH S

for the mdmdml to m-mre mtellectu:lly and
emouonally We believe in buxc competency in-

Engish as 2 means by which the individual can_
acquire. self-sumc;gncy and work mdeﬁendently

, our smdents.

Toward lccomplnhmg these aims, we as teacherL\

. of English hold ourselves responnble for ..
o halpm; all students become literate and capable

of functioning in an increasingly complex society
e directing them to read and view materiais ap-

. pmprﬁte to their abilities' and interests

4 enconriﬁnj them to exchxnze ideas; listen
.’perceptively; and discuss vigorously :
. urging thém to write honestly in the spmt of

open mqun'y

“their fullest potential through language

By contributing in these ways, we hope to expand

., the capacities of the human intellect and to pre-

sefve the tradition of free thought in a'democratic
_society: S S

For additional copies of this brochure; send request

prepaid to the NCTE Order Department, 1111

Kenyon Road, Urbana, llinois 61801 Up to 14
free; 15 or more, $.05 e-ch o

, Kﬁi?b’iiéii October. 1982

National Council of Teachers of English



Recommendation No. 9 -

' The egmmjt;egfrgcgnnnyﬁis that any modification to curr1cu1um for low
aeh1eyers emphasize practice in written composition (with 1imited emphasis
on grammatical terms), oral composition (usage and patterns), as well as .

opportunities for read1ng and vieﬂlﬂg both-for enjoyment and for the

improvement of §kills A
'RATIONALE : S
The Committee be11eves that curriculum mod1f1cat1ons fer Tow achievers

1 e
shou]d be carefully planned and evaluated so that these sﬁudents do not

spend most of their 1nstruct1ona1 time learn1ng a narrow]y defined set of
skilﬂs by rote. The Coﬁh1ttee strongly advocatés practice 1n writing (witﬁ
limited empﬁas1s on grammatica] terms), oral composition (usage -and patterns),'

‘as well as many opportunities for reading and v1 wirg a variety of literature

and media. botﬁ for enjoyment and the 1mprovemént of skills.

Low achievers especially need effective instruction in communication

P

"'skills because ihﬁBFtaﬁf avenues of learning ‘and express}né themselves are

" closed to them without it: They need positive experiences with language
which help. them integrate what they learn in all content areas. However,

too many times, they mist endure more drill and practice activities, which
tend to further alienate them %Faﬁ Tanguage instead of motivating.them tb ’
learn. The Bas1c EQmmbn1cat10n Skil1s Program outlined in. Recommendation

No. 8 provides a deser:pt1on of a minimum program for low. achie rs. Modifi-
cation of 1nstruct1en, not the eurricuium, through the use of a variety of
,vmed1a and exper1ent1a1 1earn1ng Will ﬁe]p ensure success for Tow ach1evers.

P

Recommendation No. 10

_____The Committee recommends that pr1or1ty for electives 1n Enalish for

grades 9-12 be given to Journalism, Speech, Debate, Drama, and Technical
Writing.

- | Lo 44
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RATIONALE

; The Committee believes that 5n addition. to ihé‘égéié Eurricuium_aﬁﬁ:‘
" lined in Recommendation No. 8 that ail Jocal units should make available
electives in English for grades 9-12 aﬁa;that priority should be giver to

the application of those skills in meaningful ways. The skills learned in
the courses listed above will provide students with lifelong learning skills
regardtess of career choices. | o R

o : o _ e =

The-initiation of the North Carolina Scholars Program should allow a
student to emphasize Engiiéh as a major program of §tudy; Since: a: North
Carolina Scholar should be able to sbéak and write at Eighér cognitive
1é9é1§;-6?6§i§?6ﬁ‘§56u16 be made for indfviduai students to study é%é%g
other than those included in the standard curricuiU@:

AN

L3 e
R

Recommendation No. 11 ; - i

pu—— J—

The Committee recommends ‘that the State Board of Education support in

the early school years an experiential curriculum based on an understanding

of human growth and development. The Committee also recommends that the

Department of .Public Instruction continue to promote publications, staff
development opportunities; and other activities to help local school systems:

implement and maintain an experiential curriculum.
RAT IONALE | :

The Comnittee believes thad the kindergarten curriculum is becoming
too drill and practice oriented. Teachers feel pressure to work on pencil
and paper activities, iﬁéiaaiﬁg reading and WF%Eihg; before mény.éhiidren:;
are déVéibpﬁé@Eéijy ready for such work. Kindergarten teachers often base
teaching decisions on external pressures rather than on §60Q§ principles
of child g@bwih and development: These teachers; against their Béfféi_ |
judgment, kriow they are frustrating children by emphasizing drill and skill "

v
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-if}~, instr"' on- in: 1solation and‘apart from the child s world .
| Ac ording-to»the testamonywpresented to the eommittee by child advocates

s .

frovaarious assoc1ations, fewer and fewer kindergarten classes offer childrer

bd »

opportun1t1es for a variety o‘ concrete, multi sens0ry experiences as a matter
l of couqse An 1nterd1SCipl1nary curriculum, where children are able to .
explore, experiment, share, consult w1th adults or other children; work in'
small or large grougs,or alone, seems to be less and less evident
»l* ; The bas1c materials for kindergarten--blocks, ciay, paint, sand and-

books--are slighted as- a result, resources for language development and

- early writing and reading are relegated to thirty;minute play periods beﬂﬁke -

A

school begins ‘ The maJority of the day 1'_.p ent in reading groups math 'f

77777 B -

kindergarten teachers, confirm that changes in the content and schedule of

——

" the kindergarten day artific1ally segment learning and damage the student s:

enthusiasm for school.

Thé Committee feels that 1n order to help preserve and in some cases
réstore effective Rindergarten programs, educators must respect processes
of child growth and develOpment <as well as the wide range in rate, timing,
and potential for learning that exists ‘in young.children. In response to
the testimeny of child advocates, the Committee affirms the goals of the

first kindergartens established Jn Nortﬁ Carolina in 1969:

1. Stimulate each child's feelings of confidence and self-wotth;

. through the offering of many experiences within. a range of

, interests and competencies which will result in a joy and
" love for learning. S _ .

2. fProvide a child-centered program which includes concrete,

multi= -sensory expereinces that have meaning for children

' and extend ‘their awarene:s and understanding of the world

around them through an-interdisciplinary curriculum approach.
i a» , =

"
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3. ,Proviae an environment organ1zed around learning: 1nterest

T _i{centers in which the child can use 1angbage to 1abe1 and

T oM — g

,and d1scover1ng » : L _ _,

:ﬁi- 4. ine]ude curr1cu1um experlences that st1muTate andszffrag

%]

creat1vity 2 ‘
éi ‘inelude a var1ety of ?ogms of wr1tten and oral expression
- ~which are accounts of personal .and group experiences; i. e., '
eonversat1ona1 group discussions, experiences, stories; etc: . .

‘6. Utilize games and p1ay ag§1v1t1esfyh1ch help children to use:
- their bodies with ease; cooperate with others; to be . -

SRR 1mag1natﬂve and to try out various .social roles. s }“ e

N curr1eu1um more meaningfu] - . : -
V8. Provide times for the chi]d to work 1nd1v1dua11y as w§1r as -
© . in ]arge and ‘smali act1v1t1es. . # h

Qf Pub11c Instrdct1on. The Comm1ttee recommends that the handbqok
cont1nue to be d1str1bdted and that staff development continue to be

: offered to every new k1ndergarten teacher.

v
LY

 Recommendation No. 12 . . - e - -;._g

. The Comm1ttee recommends that the Bepartment of Pub11c Instructionf;f
deve]op and implement a plan for collecting and distributing. materials and

" resourges on the thinking processes and include strategies for teaching
the th1nk1ng process that can be used in a]] curr1cular areas.

RATIONALE e N TR
o The Committee believes that th1nk1ng 1s essent1al to effectjzf communi- :'
g cat1on ' -'j, . - ; R S : h~

o, ' - R . g ':.

Thinking skills, 1nvo]ved in the study of a]] d1sc1p11nes,

.are inherent in read1ng, writing, speak1ng, listening, ‘and

o

observing involved in the study of Eng]ish The abi]ity to .
i : : _ i
_ . , o
B 4 S \
f;__4>/’ 47
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7ttee reconmends that the Annual Test1ng Commiss1un ‘evaluate

_ the approprjateness of the California Achievement Tests at grades one and

two this y.ar and consider recommendations Iisted in priority order-v '

"t .of Pu511c instruct1on 7,,,

. The Eomm1ttee recOmmends ‘that the Depart

n the uses and abuses of tests, and that—the’ Bepartment‘rénew and expand

J ,RATieNAtE

The Gomm1ttee bé11eves that standardized tests: sampTe an]y a portion of

what ch11dren learn in schools. Since. 1earning 1ncludes cohcéﬁts, sk11ls,

and att1tudes in beth the cogn1t1ve and affeetive domains, many skills; sich
as speak1ng or th1nk1ng, wh1th are vital to a comprehens1ve curr1cu1um, ‘are

v d1ff1qu1t to’ test; Furthermore; the results of a s1ng]e‘test 1nd1cate on]y

i) o ‘ gt

e

’.grnt1nue effoyts to educate parents,: teachers, administrators; and the public

A

L3 , . . . . .',"\ [
\ C : o RE R
R - o . LT
. . 3
0 1’ L3



‘how a student performed on that particular test on that particular day:
. Because a testing program alone is not suffiEient to ‘evaluate iéafﬁiﬁg and
_3Ebeeause d1agnos1s is an on901ng part of teach1ng, the stateW1de tests

shou]d not be emphas1zed to the exc]us1on ‘of other forma] and 1nforma]

B
e - L
s i

methods of eva]uat1on and diagnos1s.
The formatfof the CAT is a series of mu1t1p1e cho1ce quest1ons. Jhe

'quest1ons measure very spee1f1c aspects of spee1f1e sk111s. In order to

for testmak1ng. but 1t is not for curr1cu]um p1ann1ng. "'} : —

7 *The test1ng program often adverse]y 1nf1uences curriculum and method-
,Aology. It can 11m1t what and how ch11dren are taught Many t‘ﬁfhers feel
‘pressured to change the1r methods of teach1ng to prepare the1r students
for the test. | If students are tested on sma]] parts of spec1f1c §k1lls in

§ isolation,, then many teachers feel the need to dr111 on small parts of R

.
spec1f1c skills in isolation. Not only does the content of the tests N

®he Annua],Testang Program; Ch1]dren in grades l,apd'z have been tested
on reading ‘and mathematics by_criterion:referénced/tests students in

U L )

+ grades ¥, 6, and 9.have been tested in readin'/ mathemat1cs and language

using norm-referenéed tests. H1gh school s’udents must pass a minimum R




/ - . s,o-

// E T i o e
,program has fostered conSistEncy in gurriculum and teaching statewide.
Opponents say that the areas and ohjectiv ted have been gi-en undue
* emphasis and that teachers feel pressured to teach to the test. fhé effect
of the statew1de testing progiam on children, curriculum, scheduling,
resources, and methodology needs to be evaluated carefully by all educators

7 A statew1de testing program need not necessarily dictate harmful
curricula or teaching methods, and it can accommodate individual
differences in child growth and development To do so, however, thé-

tests need to be carefully selected, students, parents, educators and v
the public need to look at the standardized tests in t;eirfproper context,
and test results should fprm only part of the picture in ass ssi”g
1nd1v1dual students or entire schools. Conseouently, the’ Committee urges
the Department of Pubtic’ Instrucﬁdon, through its approprrate divisions; .
to educate students, parents, teﬁchers, end the publie on the valid uses
of tests: - ] |

The Connﬁttee strongly recommends the elimination of standardized
'tests for grades 1.and 2 because they aresinconsistent with the

{ philosophy bf the early childhoodfprogran prev1ously outlined in the

: ﬁrogram Bescrlption,for Communication Skills;:

L:?‘ . . ' N - :- 'r‘i .’,. .

1

Recommendat ion No. 14 - { -

The Committee makes the follow1ng r’commendations concerning the -

(a) that the Annual and Competency Testlng Com issions He51gn the
. writing assessments carefully to_reflect the view~of writing
as a process; especially to permit students time to plan

their written responses and to rewrite

a4

e



RATIONALE

wf1t1ng as ssments on “the Annua] and Competenc: Tests for reasons

out11ned 1n the rat1ona]e for Recommendat1on ro 13 {”NetertheleST

?;pIénn1ng and reWr1t1ng are éss nt1a1 to t”
. t ) .
assessment must ma1nta1n th s emphés is.

process of wr1t1ng. the wr1t1ng

.—Q-.

-

Recommendation No. 14

.N ~ - R
(b) that the Testing Commissions Jse centralized scoring for the

Scor1ng of the wr1t1ng tests;jusing tra1ned readers in a

use centra]1zed scor1ng by trqgned feaders in a central location in . “— 5

of the tests, protect theik Securi
the principles of holistic scorin -
Recommendation No.. 15 ;

-

N

The Committee recomme’ds th:t information basedfgpggftbgflgtg§t777;7
available research; 'be. givén to [LEAs_on how promotions and non- -promotions
affect. students academ1ca1)y, spcially; and emot1ona1]y - 1

RALL@NALE_ P

-

- The COmm1ttee be11eve3 thét the State Board of Education should continue

05 Y

—m.. _

to initiate stud1es on promption and non- promotibh The Comm1ttee feels

that most of the research stpbrts promot1on un]ess there 1s a new approach

e

/ o 51
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L. __ L __ t -
in tne teaching of a reta1ned student. The reeent study by the Divis1on

J-.‘

Y of Research AeStudy of First- ﬁeQQS,Non»Promotwonsﬂ cont]uded that promot1ng

-

"

students in tﬁé 7irst grade had a more favorab]e effeet ‘on reading

aéhiéréﬁént than retaJnlng them at the first gr‘de.. A rev1ew of ghe

1:ve a negattve effect on .-

3‘§tudént aéh1euéﬁént New stud1es need to be eondueted that assess students
avar aéiiaag of time and grades ' Based onqthe review of the 11terature, .
1ocai boards of educat1on—shou1d carefully rev1ew thelr po]1c1es on pro-

mot1on and non-promot1on and ensure that each student retaiued be g1ven 7} .

a,’_ -

.new approaches to learning the mater1a1 or skw]]s..; - o

[

' RecommendatJon No._16 S SRS ,rft" .
The Committee recommends that the State Agency review the procedures

for formally adopting textbooks and other materials that support the

teaching of communication skills in an 1ntegrated curriculum.- The

Gommrttee further recommends that: S S : L

(a) the State Agencyfstrengthen the textbook se]ect1on process by
deve10p1ng more effective ways to educate textbook eva]uators,

(b) the present restr1ct1ve definition of textbooks be broadened
- to also inClude other instructional materials-e. g~.computer:

. software, reading kits, d1ct1ohar1es, or trade Books,

'{65 the. Agency seek out and purchase reading textbooks fbr the -
‘;k early years that are wr1tten in rich; natura1 1anguage patternsJ

id) sequential 1-12. adopt1ens be cens1dered 1n\11terature. grammaryﬂ
' and spe111ng texts; and o o . i

;(ej per pup11 expend1tures for texts and other mater1als be increased
to provide for. varJety of . mater1als needed at both e1ementary '
and secondary lTevels, '

.I\\__“




RATIONALE < - . -
.- The -t‘omii:-ztéé believes that téitséaks have a profound effect on

_,curr1cu]um and teach1ng pract1ces Imp]ement1ng th1s recommendatlon

K-IZ wh1ch 1n turn will 1mprove the qua11ty of 1nstruct40n in the

»
\

oiassroom 7 . o s
The Comm1ttee bef1eves that the State Board of Educat10n shou}é/
: study the textbook process and make necessary changes for prOV1d1ﬂg a
,more f]exlb]e def1?Jt1on‘of textbooks The ut111zat1on of more/eurrEnt '

31nformat1on and kﬁow]edge can on]y be accessed through newer techn”]ogles

i

The 1ncrease of mater1a]s, both pr1nt and non- pr1nt, 1;/the € ucat10na]

el

valuato srbe

11 4ra1ned in eva]uat1ng and se]ectrng,1nstruct1ona1 matér1a]s R1s1ng-~

\_,.

;.costs for all mater1aJs requ1re that add1t1ona] funds 1n/érades K-12 be

a]]ocated and that all funds be. spent oh.materijals that

eva]uated

——— B
. .

Recommendat4oano 17 ;ny;_f.l§ . | o /

The CommJttee recommends that the State Board of Educat1on support

°

~improved instruction by commissioning a study to define alternatives to ,

the recordkeeping, management tasks and other non-teaching 1nterrupt1ons
with which teachers are current]y involved. /

 RATIONALE o o

¥

The Comm1ttbe heard numerou,

1nd1v1dua1 ediicators; and comm1tt e merbers toncFrhing the non-teaching

tﬁsks assoc1ated w1th all grade 1

Véié' Betaus’ English teachers see
qunt]y asked to manage

most of the students in a school they are fre

preaects that ‘have no relationsh hip to th ir teaching. A1thoughtthey3arE' |

1

reports from professional organiZ@ions, . .7



ceow

reduced. The Comm1ttee be11eves that alternafnves shou]d be founduxo ; ‘

manage the recordkeeping tasks of-cjassroom;teachers s0 that they have;»frﬁ”?

ﬁore,tiﬁé to,ﬁlan aﬁa evaluate instruction: . -

Recorimendation Ndu 18 f i
The Committee recgmmends‘that the State Board 6f: Educat10n continué -

supporting reductions in-the size of communication skills classes and
‘develop a proposal for improving, within foyr years, the workload df

: teachers so that it becomes consrstent with| the. ﬂETE gujdelines:

. the elementary schoel teacher shoul# be respons1b1e for no moreﬂj,
than twenty-five pupils per class . f--.t£'

—

. fu11 time Engl1sh teachers in secondary schools te assigned
© a daily teaching~load of no more tHan one hundred students.

- The Committee further recommends that. in_addition to the NCTE guidelines;.

middle schools/junior high teachers should be ass1gned a da11y teach1ng load
~of no more than one hundred students.

dl RAT IONALE _ |
'7 The Eommwttee feels that 1anguage sk1lls are bas1c to every 1nte1]-
. 1gent act -and prov1de the means for rece1v1ng and express1ng 1nformat1on
4T,and know]edge in-atl d1sc1p11n es. To help all stg?ents deve]op these
* “important ski®s, 1angua?e arts/English teachers K-12 mustebe able to
prov1de 1nd1v1dua1 attent1on and gu1dance. Perhaps the most common -;;
frustration the Committee heard was that teachers are expecte& to prOV1de;
' 1 successfu] language 1nstruct1on ‘to jmpossibly large groups o? students
: The1r concern was not a se1f1sh 'bid for sma]]er_c]asses. r’th"r they
believe that c]ass size d1reét1y 1nf]uences the aﬁoﬁht of practice énd
constructxve response’ students rece1ve in commun1cation sR1115. éﬁhSél

quent]y, the Comm1ttee urges reduct1on in the number of students in a.

| aagT . .







R R

* daily teaching assignment.-— .~ f i
‘tanguage ‘ArtsiEnéﬁéh Eéééﬁérs at the m1dd1e grades junior and. semor

highs currently 1nstruct appr0x1mate1y 150-students a day in ]anguage -

sk11]s. Many stud1es 1ndicaté the dilemma of teach1ng one language task

‘to ]5& students: - SR _
: !n a c]ass of th1rty-f1ve students, one. speech‘assfgnment per

student wou]d take seven days to de]1ver and cr1t1que

. ‘One paper a week FoF 150 students requires aggfggj@aggig 37%

" 'hours for. readifig and respondlng, even Wwith technlques,of
conferenc1ng and peer editing. . ‘

" Read1ng often requires an 1nd1v1dua]12ed approach

The North Earo]1na A55001at1on for Superv151on and Curr1cu]um reported

to the Committee: - - 41‘ : S . ;
. The present Nortn Earo]1na c]ass size at the secondary
level of 1:150- places, limitations on teachers to do a quality
. job, especially in. téaching and evaluating the writing process:

The National Council of Teachers of English has.for at least
the last tén years recommended a secondary class size of 1:100:
Therefore, NASCD_ strongly recommends that consideration be -
given to a reduction in class size at.the secondaryw]eve]...

" The.issues of writing and class size are interrelated.. e. ,
present clasg size makes- it difficult to. do-a qua‘dty JOb in oo R
grad1nq the large numbers of papers requ1re 4 oo o

¢ The Comm1ttee recommends a proposa] for 1mprev1ng, w1th1n the next

four years, the workload of teachers. The Committee: a]so urges local un1ts %
to pﬁan carefuiiy the Writing teecher s class loads: To 1mprove their wr1tvng

attent1on and construct1ve respon es. As severa] research stud1es po1nt outi

»9'
Toad prévents g1v1ng students the one-to-one 1nstruct1on their work™ deserves.

Loca] un1ts can encourage more frequent wr1t1ng and’ greater emphas1s on the

process by aSS1gn1ng reasonab]e class 1oads

]




!
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Recommendation No: 19

ke State Board of Education continue

: The Committee recomménds that the State Board of €Edu
~-tg-conduct a study to de rmfgg the e ffectivefandfefficient use of time .
1 day and the school year.

" in both the length of the sc

RATIONALE . _ |
L -—The4€ommittee supports the~efforts-of~the State Board~o? Education’to

study the ‘effective and efficient uSe o? tine in both the langth of the

scnool day and the school year Any major study of the lin§th 6? tﬁé

and on how they learn. ' 7 _
Some factors presently affeeting students and today s classrooms

1nclude the viewing 1mpact from television and other video mediums. the
B 1nformation and Rnowledge explosion. the newer technologies for interactive

learning such as. the computer, and {Pny changes in tﬁe«family structure

and society Other factirs in the classroom suc% as interruptions, class

loads teacher 'S paperwjrk. and pull-out programs also affect students

learning. . o
Recent research studies continue to proyide overwhelming evidenéfxtﬁat

' children can learn faster and bettér with new uays and methods.. Any models

: that result from a study of the school day and year must reflect recent

?fa

o Al

communications proc sse aﬁd l ning, and child and. adolescent growth and

P 7
developmént The study should ats o offer alternative/nodels that remove -

;_categorical funding and allow for creative management and instruction using-

the best of human resourc S' nd tqshnology




=2 _ "The Committee supports &nd encourages the full 1mp1ementat1on of the

Qua11ty Assurance Program . . ;

Recommendat ion No. 202

The Committee- recommends that ‘the -Divisions-of -Communication- Sk1115 an& .

Certification and Training_develop a_process to strengthen teachers abilities

to teach communication.skills. The Committee recommends that the State

‘Agency idéntify areas in which the need for teacher training programs in |
"communication skills is espec1a11y acute and encourage teacher training
programs in these areas.. - _ . R

The Qua11ty Assurance Program offers an effeet1ve p]an for aeterm1n1ng

:competenc1es requ1red for initial teacher cert1f1cat1on.- The Committee

erecommends that the Qua11ty Assurance Pregram be used in determ1n1ng

~

cert1f1cat1on for teachers of English/Language Arts.

In meeting the staff1ng needs of the Eommun1cat1on Sk1lis Program, the

:1follow1ng personne] may be appropr1ate B
-

. Cert1f1ed Early Ch11dhood Teacher, Intermed1ate Teacﬁer,
<~ - ASecondary English Teacher -
~ ..Spegial -Education Teachers (Lb, 6T; EH; and others)
*..Speech. Clinician - , L

. Competency Remediation TeaCher o e

. Reading Teacher

: Drama Teacher _ . C - SRR
< Jourpalism Teacher : '

- Writing Lab Teacher SR

. MedYa Sp c1a11st S
T Supervy Fe o B ' '
. Pr1nc1pa1 (know]edgeab]e in commun1cat10n skills content)

. A1l content area teachers contr1bute to the teaching of the

.-communication sk11ls, 1nc1ud1ngw¢eachers of the cu]tura] »

D I
-

- arts - : .
;_Instruct1ona] Aides. :

The Committee feels that the Qua11ty Assurance Program offers an exce]]ent

plan fqr determ1n1ng competenc1es requ1red for 1n1t1a1 cert1f1cat1on,

)
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Recommendation No 21 ' ; - N .

-

The Camm1ttee strongly éﬂdﬁ?ief the teacher-aide vrbgrim in grades K-3

and recommends that:

(a) instructional aides be provided far grades 4—6
’ w,__'r(f;),the State Agency determ1ne,theecampetencies needed by teacher aides

and pravide models fnr effectively training aides.

The growing .trend is to employ certified teacﬁEFE to ﬁirform the role

of aides. However, state technsca! and,cnmmunity colieges offer canses
,'Eﬁit prepare 1nd1vi&uils in specif1c areas such as teacher associate,

teacher associate with readwng emphasis, child care worker. early chiidhood

# assoc1ate. educat\on afde, specia! education associate. and teacher a1de.

——

-

The Gnmmittee recammends on-the-aob train1ng for allfeducators in:

.

(b) human growth andvdeve1opmenf
'f.(c) methodology for all Iearning stytes

(f) educational media and techno1ogy.

. RATfeNAtE .
The eomm1ttee be11eves that adm1n1strators and superv1sors can;prov1de

N -

-

N

leadership to 1mpreve tﬁe %eacﬁing of the cenmunacation skalls. To serve
effect1veTy, ﬁbuever, they shouid be 1nvolved in 1nserv1ce,tqa1n1ng that
deals with content, anstructfana] techn1ques, and the upgrad1ng ef‘bersonal

N commuriication ska]]s. The fo]]ow1ng 1nserv1ce tra1n1ng is reeemmended

-

1
Co i
[N




1) Principals’ Institute . ¢ | |
2);State Supervised Workshops : o S
3) Regional workshops conducted ‘through the Regional Eenters '

4) State level meetings conducted by profess1ona1 organ#zﬂt1ons
(NCETA, NCIRA, etc.) : )

3

5) CO] lege and UH'IVQY‘S'Ity courses - B et e
6) Monthly meetings (LEA or schoo]) with princ1pals, supervisors,

and teachers sharing resources that re]ate to the teach1ng of .

the communication skills. S . . S

— Y

an
-

L~

The Committee recommends that on-the=job training for all teachers
of commun1cat1on skills 1nc]ude :

(a) communication skills as processes: o ,
(b) strateg1es for integrating the communication skills *~ '; .
(c) time management and instructional techniques ' o
(d). observations of effective teach1ng strateg1es .
.~ {e) evaluation of textbooks and 1nstruct1ona1 materlals and tech- P

P

no]ogy for different learn1ng styles and ab111t1es.

RAT IONALE S AT
—*5 . i S

The Eomm1ttee supports the efforts of the State Board of Educ5t1on to

prov1de staff development for commun1cat1on sk1]]s teachers. Dur1ng the

two yeardstudy, the Comm1ttee reV1ewed numerous reports and research stud1es

which indicated a need to expand on-the- -job tra1n1ng for all teachers in

commun1cat10n sk111s, tra1n1ng based on "the latest research on 1earn1ng and

1nstruct1on

The rat1qna1es support1ng the f1r$t twelve rEcommendat1ons h1ghﬂ1gh§ the '

need to retrain teachers 1n the process approach to he]p them deve]op

l1sten1ng, and to provide tra1n1ng in methodo1ogy and management of .instruction:

1
(now]edge of ch11d development, new Tearn1ng sty]es and recent research on-

-&. soEae o , S o ‘ o _i

= Nt
v




"hOW people learn" need to be 1neerperated into this ‘training; As new ,

Ag1es cont1nue tb Rave an 1mpact¥on communlcatlon and !anguage

learv ng;fteachers themse]ves must understand these complex processes;'"‘

The Comm1ttee further suggests that on- the-Job tralning shou]d focus

on al] of the communqcatnnn skills, net just reading. Eompreﬁensive “_ .

’

“viewing, and think1ng sk11ls. Bther topies For on-the-sob tra1n1ng

_shou]d 1nc10@g S

. 1) Ciassroom management techniques that emphasize 1nstruction51

‘organization that includes whole groups, small groups; cénters; .
stat1ons and othier techniques for 1nd1vidua1iz:ng iﬁstruct1on,

2) Met
3)1Tec

-’

81

bgy for all learning styles, - "“‘>‘Jf,~
ques for teaching exceptiona] studeﬁtss :

"o

f"'4)wHuman gruwth and develoment. "- R - ;f. _ﬂh‘;“w;fm;";_r

o 5) Effective use of instructional materra]s, 1nc1ud1ng educat1on,f
v media and technology, T o e

6)_Uti11zat10n of test ﬁ%ta, ;
7) Human re]ations and RS S . : S

8) Integrating the teach1ng of the commun1cat1on sk111s.-

ST

f**’";’;i’iiﬁﬁ No, 24 {

_ Tgp. Committee recommends that personnel who work with educationally

handicapbed students or remedial classes have tra1n1ng in wcrking with

students who have spec1a1 needs. S S

 RATIONALE | R ,y

The Committee urges that Hii‘pérSGﬁﬁéiA(féétﬁéES and ‘instructional
aides) W6rkfng with resource classes should receive special tra1n1ng to ;
;prebere fhem to instruct the edUcat1ona11y>han capped ch11d. Idea]]y,

this training shou}d include the following:




Coe

. ——

1) For certifie31565565ﬁél,7acadg@1cfcrggitfforfggllgge Tevel
c1‘§ses re1ateﬂ to the teach1ng of . commun1cat10n sk1lls. -

2) For teachers and aides; on-the-Job tra1n1ng 1n techn1que§777

. for. individualizing 1nstruct1on and qrouplnq for 1nstruct1on o
w1th1n a class..¢~\\_; ; o : »

13) For: teachers—and~ardes;gon the-Job training wﬁrch prepares
teachers ang agdes to work together eff1c1ent1y ' ,

4) For vo]unteers, workshops 1nvo]v1ng methods of assxst1ng in
classroom activities (such as listening ‘o’ students read and
helping students to 1mprove their communlcat1on sk1115)

Educat1ona]1y hané1capped students usua]]y have severe def1c1enc1es
in commun1cat1on sk?]]s. Important ways of USIHQ la guage to 1earn and to

express—them 1 es are denied. them un]ess they rece1ye 1ntens1ve, posat1ve .

instruction. For th1s reason, the teaehers of 1angua§e arts résource classezb_-
should be well prepared to improve the read1ng and wr1t1ng sk11Ts of théir t
students A ’ P ‘_ | e o

Since the m@1n purpose of hav1ng resource c1asses is to prOV1de :

'remed1at10n for each student £ commun1cat1ons d1ff1cu1t1es, personne] &

\
’

work1ng W1th these students need to be prepared to develop and'implement

1nd1v1dua11zed educat1ona1 p]ans ‘Staff work1ng with resource classes also

need expert1se in groupnng-students who have simifar aé?ié{éne{és, : .

staﬁf/deveIOpment that prepares teachers and a1des to work together, w1tﬁ

/cfearly defined respons1b111t1es for eaeh person, wou]d enhance their

E

effecttveness In the elementary gra ades és pec1a11y, volunteers from the

\

commun1ty, 1f proper1y prepared, can ass1st competent]y 1n g1y1ngistudents

Ind1v1dua1 attent1on to improve the1r read1ng and wr1t1ng skiii

’
°
-

4l



“({1'teachers hdbé'ﬁzresponsibility for»;
;,communication skills and further

‘devEIBonent in:communtcat1on sktlls for- thetr content-areas, — - — ¢!

o (a).teachers in. other subaect areas receive appropriate staff

(55 the State Agency descr1Be the respons1b111ty for reinforcing
effective teach1ng.of communication §k11]s : L

e
1

'/

skwl]s for al] d1scjp 1nes

) . . ‘

,> (c)ithe State Agency prepare documents on the teach1n§ 3$'ihese

9

, { K
“

“The Comi’tte e. be:heves ehat studeng S witl be more succ’eis?ﬁi in :

S T e ]

7deve1op1ng their ab111t1es to communicate 1f they apply their 1anguage
-’sk1ITs to mean1ngfu] 1nformat1on aﬁd experiences Since all of .the -

communlcation skiii ’e used in some form 1n every classroom, the

' -Comm1tt s recommendatﬁon encourages teachers 1n a11 dtsci§11nes te

~
& - 7 S oy

tdelaver 1pstruct1on. ' ﬂ ~'; 5,;51

Rev1s1ng the North Caroltna Couc;e of Studx, the Competency Goa i

Ntand Performance Ind1cators, and the Pr ogram Descrjpt1on for Commun1cat1on g

Skills wou]d nge a]] educators comprehenswve guides to use 1n a variety

of ways  The gulde, together w1th on-the-aob tra1n1ng, wou]d give teachers
in all subject areas additiona] strategfés for effective]y teaching thear :
- students to use reading, Wr1t1ng, observing, speak1ng, and 11sten1ng to.

master content 1n non Eng]1sh courses. .

] ,»-lv.
ST +

«
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LAN AQAGE ARTS eumeuwn STUDY MEMBERSHIP -~ |
Cha1r'an Dr"Robert ‘Hanes ; Beputy Super1nt”"”Lt :
- ‘Charlotteé/Mecklenbiirg’ School System .- SRS _
_.701 “E:. Second Street* L . JE— .
T STTUTRU0. Box 30035 T e
, Ch’éi‘létte. NC 28230 . S '
(794) 379-7699 » L P
”””” Admmstrater 4 Eharles H: Rivers; B1rector i :
Margaret Gay]g,f@sjg;aggﬁ B1rector '
Division of Gomunicat]ogjgﬂl e R
‘Roong@@& Eﬁtxcaﬁan Bujlding —%iwl 4 e A
Raleigh, NC 27611 . 2w . N
S C R (919) 753 aros T CoATL R
iE’E"B’EEI §— .f'-. R 4;‘1_:: o . ;TEACHER'S R
Mr. Na]bﬁ' L. Dav1s, Jr . Tl Marlene Corbett.
Reute 3; Box 2-B. St _East Mecklenburg-High Schoo]
Norwood V_N_GI 28128 .‘ : b 6800 Monroe Road B
- R ' }' SRR .. .LEharlotte/Mecklenburg Scﬁ' _1 ‘System -
v o ... Charlotte; NC 28212 e L
Mr. Milton §111§77(7P?‘71p§)p37) ST ez'(764) 537-'3031 A ESE T
Aberdeen Elementary School A S
Moore"County School: System e Mrf I}rooksm I{arrmg;grj ’ A
Aberdeen, NC 2 15 , , ..+ ¢, Stanford. Jr. High School ST
(QJQ) 944-1523 S ' Orange_ COU“tY*"thUﬁ}—S?Stem Ty
B _ R ¢ Route 4,Box 69-A oo
TE CHERS . - B . Hﬂ]sbor h, NC 27278
Ms. Nettye Jones | C (919) 732. 114 :
West Havelock Elementary School . o i ‘MS Wanda Harr1 JZ 4
New Bern/Craven County Schoo]s ' } ' ; 'Magnoha SChUO]g' o o
P. 0. Box 246 Ce T S ‘ :
Havelock, NC 28532 : - S 2855203 County Schoo] S;yst'em L
(919) 447 2169 - e - o . Lumbertons: NCr . 28358.‘;. '
Mr: Le1gh739§”t«ia‘iab e (919) 739’?&? T
0.: A: Peay School ' - oo S, s e
: , - Mrs.‘Jean Garmss : .
gy—gﬁ gggg%‘g;scsgmz%ggm ' g _ ' {Millbrook Elementary Schoo]) < "
¥ : S (  _Wake County School System '
(919) 926-3811 g " Route 8, Box 449 _ :
e o RéJéjgm,NE,,276J2' o 1
Ms _Frances wﬂhams , - -0640=-Schoo
South French Broad Avenue =~ . = S S
Ashevﬂ]e City School System e, e ‘ 'g;‘:’.y 'Sllngoﬁug?gﬁrgggoai,
?335;’%35?’5?35 28801. . FWY " Vake County School System
‘ o - y o 638 Walnut Street G
e P o ¢ cary, Ne 27511 | L
R . N - o N - {919) 467-9844 B . S
63 <
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1
Ms. Gail Draugh B
Banper Elk Elzmwgary Sclpo]
Avéyry Ceunty ‘School. Sys;qm
Banner Elk; NC - 28604""
(704) 898-5575 '

. 'J, '_ A —- .
“Patricia Y Grant /' T

P. Box 1328.
.Yaﬂk1nv111e. NC

:M

éiééé L
Mr. Ban1e1 Pace v:

West Henderson jHigh' School = °
Henderson County S¢hool System

3§§§7Hgg§ood -Road’ ,
Hendgrsonvkgi , :NC 28739
91-4 00

7(704);8 o

~

v

fBr ‘Robert Ne1son T

. "Hoke County School System -
; 310 Wooley Street -
. Raeford, NC

28376
($19) 875 4106 :

SUPERVISOR

=m1dd1eVSecondaky Educafion . -

Hertford eounty School. System

. Box 1 ,
- Winton; -NC ' 27986 : S

(919) 358-1641
COLLEGE PReFEsseRs

gt

N
E ]
/Dr Er1ka Ljndemann b
A Eng]1sh Department
" JUNC- -Chapel Hill - o , L
©/ Gréenlaw Building, 066- AV‘ S
./ - Chapel :Hi11, N¢ 27514 ' Lo
(919) 962- 5481 : ; ,
5 IR
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COLLEGE PROFESSORS .,

Dr Anita Moss Prefesser
English Department o
UNC-Charlotye. é; ’

c‘.
;i70¢)~597-229€§:”

SR
Dr. Joe Milner = \ D
English Department - S

. Wake-Forest. University
Wington-Salam, NC 27109

(919) 761-5342 =~ = |

‘Qr. oRi cha%,Era‘d&ock
English Department .
Western €arolina University
‘Cullowhee; NC 28723 '

48' »

'Mo]]y Sloan - Region 2

. Shirley Owerne:- Region 4 . -,?'_ H

: Pat F1nger -7 Reg.on 5

Raleigh Staff

Jerri ﬁe$1ner

Betty Jean’ Foust
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APPENDIX B
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A ~ w ’
Review of the Curr1cu1um Areas
Lathége Arts, K-12 3
Introductlon ) Robert Haﬁes. Margaret Gay1e e o
Purpbse: To review taﬁgﬁége Arts/BéidTng ccurse bf Study
To review Language Arts/Reading Competency Goals
To discuss: and record. ggi guest1en for consideration under
the major questmns . »
“kzé - éﬁa‘irﬁe%saﬁi- Mrs. Jean G?‘”HSS, I
wittgn Sills . . )
'1 e§t$§§donesj T = . o
fthﬁm William$' -~ & 7 ] g
.Gayle Braughon-. ) Lapra Mast ' .
T Charles Rivers \ 4
D = R o 4 "
T rdoksie Harrington x
,,,,,, i " o g
*{Wa1ter Davis, Jr Me]]y Sloan
Léigh (Bud) Wahab - Shirley Owen .
. Wanda Harris ! Jerri Meisner :
" Patricia Yale. Betty .Jean Foust :
T4 JogMilner - e e Ty ‘
; R1c ard Craddock o e e RS
o9-12 'f._’ha%rpefééﬁi Marlene.Corbett L .
Mary Ruth Erook . . larry Tucker
‘Daniel Pacet Linda Perry . - .
Mauvice Brett Nancy Ste]]erf,///}
Erika Lindemann ﬁ - - Robert Hanes -
Anita Moss * - Margaret Gayl
Mary Ann Weathers . g ST 4
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s sua-conmxffsﬁ MEMBERSHIP,,

s . é' ¢
General Adﬁinistﬁator Dr Charles Rivers

Laura Mast.- T O
Frances W1711ams ‘

Dan Pace_ Vo o Q

‘Wayne Di ion r
Brooks1 Harr1ngton

. Teacher‘T?a1n1qﬁ/5taff1ng (Margaret Ggy]a)_

Cha1rpersen ..Dr. ‘Mauvice Brett e
Team Members « Dr.-Melly Sloan, Linda Perry
#liettye ‘Jones :

Bud Wahab _
Charlotte Barnes. .
rary Ann Weathers
Betty Moore -

Br. .Joe M11ner

L
2T four comm1tteeaﬂ : _ :
¥ ;-‘F?:f.' S C o .'7 ' *66

' Ler. Bav1s, parent reoreéentat1ve w1ll serve as a resource person
5

—

N

-

-

Curr1cu1um Study Chairperson Dr Robert Hanes . i
7Ra1eigh Coordinator: Margaret Gay]e , - :)'
Curriculum ;cnr,;,;os'nanes} .
. Chairperson: - Br:. Anita Moss R
- Team Members: : Marlene Corbett, Br ‘Nancy Steller
Norma Logan a ' S
Patricia Yale- -~ ,
Or: Richard Craddock ‘ ‘
Ernestine Wooten : -
 Bill MeMillan e L g
; . .. - ‘ “ ; ]
Methede]agyfResaurces (Dr. Char]es Rivers) .
Chairperson: “Erika Lindemann =~ . -~ * =~ ;
Team Médbers™ Larry: Tucker. Jerri Meisnér,_;z,'* *
~ Milton Sills . L !
~ Wan¥a. Harris - T R 7
© Shirley Owen ..~ = . ig'fwlfgft{??i3 = .
‘Mary Ruth Croog. .. = . 0T
*; Mary Purnell . ) Loee T 4 —
‘.Jean Garr1ss s 3:f7 '
Eva]uatiéféiest1ng_(Margaret Gayle) -
’ Cha1rperson Dr Bob Nelson . '
Team Members::.  Dr. Betty Jean Foust, Joan Finger L
Gayle Draugbon e i



~APPENDIX D

S b Gomm1ttees Working - PTan .. | : ;m
f ' ,..'7' "

PurEese. To refine the issues. for st udy for the Qurr1cu]um Imprgygment ;“;;;j;m;;

!
\

e ' Project, K-12 in; four ‘areas: Curr1cu1bm. Methodo]ogy7Resources;aw

| Eva]uat1on/Téstin§, and T‘féﬁér Tra1n1ng/Staff1ng G
_Objectives: R e N
I zaéﬁfi?y-aii'najar“‘**;éé . ;J T
State the rationalei;;r each issue B o /‘ BRI
;.Asséss the issues 1n re]at1on to the present curr1cu1um anﬂ LT |
practices oo
.consider. a]] the questions R o -/
cons1d*ﬂ‘a1ternat1 es - ‘_'- Co " v
Ident1fy key pe1nts (Sata, research, observat1on) for‘each issde

. Gather add1t1ona] data if necessary
o | | WL?State recdmmendat1ons for eacﬁ 1ssue .

. cons1der pos1t1ve-negat1ve aspects

'-cons1der all var1ab1es

:;State poss1b1e outcomes

Ffiigég~j@§é§tfon LEAs and the SEA

Jder. feas1b1]1ty' .f

! Suppnrt Team Members will be respons1b1e o

EETN

Conduct1ng meet1ngs oo ;fg; v o i
~ . Setting meeting dates - ol T
‘w; . Recording all minutes of each meeting - T o
Co]]ect1ng and maintaining all materials needed for study

» - Réporting to the Administrative Team: :Dr. Bob Hgnes, “a

T »Dr. Charles.Rivers, and Margaref Gayle i _ A

v : Subm1tt1ng draft report(s) to the Study Commlttee . ¥y - '

_ Ex=officio. members and other division' staq fembers will servefas a .
_suppbrt system to a]] comm1ttee members . - h o . ;”'sﬂ - - N
Memos will be sent to all part1c1pants on a regu]ar ba§1s concern1ng . '
progress of sub- ~group meetings. - Please leave summer addresses andf S .

:te]ephone numbers with cha1rpersons. , S . L :

o . N o o s I . . . N
S , . — . - . :
o . : - . v - : w

N * - 6 . ) LY ‘1 CoL e
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LANGUAGE ARTS GURRICULUM PROJECT'
] o SCHEDULE OF ACTIVITIES_#, e
- ' - ' . . . a- . . ) - . 4

.u,-

November 30 December 1, ]981 : o e R

. 0rgan1zat1ona1 Meeting = -

. Remarks by Assistant State Super1nteggeg§ f@r Instruct1ona1 Services,
.. George Kahdy and Deputy- State Suﬁer1nt€hdent Jerry Beaver
_(Process_fow the Study apd - Issues). - .

E Hustor1ca1 Perspective . - ' % % O

rricu]um Trends. (National, Stateg tocal) . s
ev1ew of Curricular Areas: K-3,'4-8,%932 ~ ,~
. (Course of Stédy, Competency Géals/PerFormancegindlcators
" Program Description] .
Four Major Areas of - Issues (0rgan1zat1on.of Sub -Committees) -
§ = Curriculum : , .
- Methodology -
- Resources - -
"~ Staffing %1'

I

T P

' February S, 1982 "The- Task at Hand"™ = Dr, Melton

b,;f, .. Quality Assurance/Teacher Cert1f3€at1on - Ton1 Patterson L . 4

' 7.Legislation Pertinent to Curriculum . N~ ' g
.- Collecting the Data (Format). e
: Issués Refined by Grade Leveél Groups - K- 3 4-8ﬁ$9 12 . o

%. . Papers-and Oral Presentations Reviewed by €omm1ttee from Educators®

gﬁ, © and’ College Resource Persons. Concerning €hild. Beve]opment and
: ﬁmphcations for Curmculum Development :

G

May 6-7, 1982 | | ' kSR e
I Gpen meet1hg to invited profess1ona1 organ1zat1ons and re]ated groups

-to bring-additional issues or concerns’ -

. Reports from the sub-groups: K-3, 4<8, and 9- 12 (1dent1f1cat1on ‘of. ‘

_ . .issues related §§;§f§&é7]gvels) : . . -
*. Discussion of process. for gathering information ~ 3

. Reorganization of committees on major issues: Curriculum,. Evaluat1on .

and Test1ng, Methodo]ogy and Resources, and Staff1ng and Tra1n1ng

! :;tttee4meet1ngs

ggagLion for Issues .



e~

&

February 2, 1983 oo oo 2

. Rev1ewed and d1scussed the f1rst draft of the recommendat1ons .

. D1scussed possible currlculum changes wh1ch are not' mentioned in . the
present recommeeggtlons . -
&

- Rea]1gnment of content in grades 7 12 S

- Amount of class time spent an 11terature versus the commun1cat1on s
skills, especially:composition o . ,
“*<~ Transition from reading skills t0‘1iterature
¢D1scussed other areas: - ..., - :
= Certification of drama" teachjis oo .

- .Certification of English teachers and 1anguage arts teachers,

< Discussed questions and concerns that were mentioned in the 1nter1m (xe

- ~ report to the Board on the morning of February 3, 1983 R .
: Y ‘ P . : AP
Januaryrzfﬁprllf 1983 ) Tee, - < e i

. Conducted -a survey in ali the LEAS : S e
Hrote and edited the f1na1:draft of recommendat1ons from the comm1ttee e

; i
zr L. : o

'j!

Max? 1983 . Ce oo
T Rev1ewed and rev1sed the f1na] draft of recommendations from the comm1ttee '

‘Discussed questions reldped to the fo?10w1ng _
Have we sufficiently addressed all’ the content areas? f

Have we made concrete recommendations concerning amount of t1” T .

A S allocated to skill§:vs: 1iterature and composition?sx - v

- - Do we-need to list 'some recommenaea courses (content) annotated S
‘ for K-3; 4-8, and 9+12? . | i A

'Are there other concerns? . -

How does the report released by the Natxona1 Comm1ssion on

Excellence in Education impact on qur study? .

Do, we need-more time to collect data?’ .

Do we:need to say something about time. s1né% the State Boarg/" P v

L)

B has decided to do ~a study at their meeting on Wednesday? e
- | : Lo il lr'ff L ' :
. : ) » 7 R
June 1983 = May 1984 -

. Edited all narrative reports for thé stddy report )
. Summdrized all ‘data ' _ -
. Wrote and edited final rep it
. Published report to be predented. to the StatQ'Board~for acceptance

in April

RS .4 . - -
S *

. Disseminated curriculum report

g

BT

b o
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SUMMAgY OF. THE MAJGRVISSUES STUDIED,BY THE.COMMITTEE

jar issues adaressed by the Comm1ttee were ‘concentrated in .

The ma
_major areas: 1) Curriculum, 2) Methodo]ogy/Resources 3) Eva]uation/
ng, and- 4) Staf?1ng/Traln1ng = ' _ 5 3

" The communﬁcation ski1ls. program established by the §;a§e7§ogrq of

fon in October 1980 has' provided the focus for determining the -
‘Many of the concerns in curriculum

u@ador issues {n the curriculum area. ncerns in cur
nt rather than a

?heia;e

to teaching the communication skills as conte her

‘freating theﬁ as ﬁrééé§§e§ or too]s ‘for 1earn1ng all know]edge

~e1ated ‘to present pract1ces, n

.(faissues 1aeqtjf1ed in,this area 1ncluae o

5} the frac nenting
"= the emphasis .

g

‘learning -- is commugication ..% 7

f thd..co “Z‘Tbiiion skills . o
ading kil 1s_rather than on rekding ééross the
curriculum** Sin ety of materials

' 2et-of < ing and listening in the curr1cu1um, desp1te

tdons.sin the Nerth Earo11 s and
lcators. 5, ' I
d for an e?fect1Ve v1ewing currlculum N

:the 1mp6rtance ofﬂi1; the«communica:ion processes to- all

' -lﬁhe¥competene'j§ needea for commun1cating in.the age of -

-technology .
“the 1mpertancé of an ex
grades _

themgsiaignment of content in all sk111 areas, lléerature, and ;
gré"” r grades‘7 12 ‘(What js a good program for gra&es 7-12?)

per1enta] curr1quum 1n the early, ch11dhood

,; The secend :area of study, Methbdo]ogy and Reseurgesz includes issues 1i‘

ent prac ew research studies, and available resources.

.

‘Ssues ‘include:* ' 5. P P

-~

- ;est1ng s 1mpadt onuthe curriculum and on méfﬁé&diégy

- textbooks and atternafives to textbooks: longer adoptions of

certain texts, merger of texts for more effective teaching and
© cost sav1ngs, and other materials to meet the new 1earn1ng styles -

of today's students o ,
- bést methods for teaching all the commun1cat1on sk1lls and for .

integrating the skills s :
- dllocation oF t1me to Skl]]S areas an d ]aterature at al] grade

* levels. C o
- articulation to paren§§ and the pub]]c o? ﬁ%fﬁods used ahd“‘““’

resources needed

‘I

o . ‘ . !‘,; . '.
| " i? f” S o v - %j
71 T

© , , . 85 EE
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. The third area of study has involved issues ‘in evaludtion and testing —

¥ that have an impact on curriculum, methodology; and teacher training.

~ Issues identified in Evaluation/Testing include: : ) L
‘retention/non-retention ~ates
test utilization_ :
- test taking skills S
- _gnnual/competency testing objectives
.=‘SAT and other - _ -
The fourth area of study includes issues related to Staffing and = =
. - N ;‘ ) . 7, . N : ;_7»5 Zj

L.
S
LY

[ )

Training. Issues include: . .

teacher campetencies in relationship to the new comunication -

skills curriculum in the Quality Assurance Program o :

-t mportance of the teacher aide program . = . - - IR
.~ t®Teasibility of reducing class size o T

- - staff development guidelines, practices, and funding = s

= the importance of training in the communfication processes; ~ . .
especially writing, for all educators. .. - - - ~

- supportjprograms--federal and state =~ - T, "

e will assess carefully all “the questions and conceFrs ' - .
en formulated during this study before the final recommendations
?re made to {the State Board of Education. - . T o .
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P ST APPENDIX H

- LANGUAGE ARTS CURRICULUM STUDY

4 ' QUESTIONS FOR CONSIDERATION ~ =~ =~ =«
CURRICULUM ~
What should be the state's role in curriculum developient ?. I
What shou]d beatheides1gn of a mastery curr1cu]um fpr all: students"
" How do we determJne what ﬁﬁéféffééiire goals are in the Engl1sh/tanguage
Arts currwcu]um? How do we best deal with them? . . . %
What are the 1mp11catlons of technological changes in our society. for "
" the Engl1sh/Language Arts curricalum? Who should. téach computer 11teracy
and when should that instruction beg1n7 v o e )
'How practrca] is today s chrriculam? . HQ@;QO—WG 1mp1ement a currlculum 7'_{ ‘
that meets the needs of 1nd1V1dua]7§§ggen§sfof\today7 What should be ﬁ;¥ e
the format of" curticulum? Shﬁdld there be a h1erarchy of sk11]s7 If- ' .o
"so,,who dec1des7 S Y ‘. B e '
. Does 'the core curricuiﬁﬁ;fééﬁs'frme§§eﬁfﬁéiiii?é skills thrbugh:
.-probjem solving D '
- thinking skills’ 1
i geyglppmegp of responsibility ; :
. teaching for 1ndependence7 : 7
1 e A,,.." o
B . Coe - o LT §
Are the commun1cat10n skllls used to achleve these essentla1 11fe sk11157 z
How do we 1ntegrate the skills of communication-as one broad curriculum -
and with other eonteﬁt areas? P . ;—i{/;‘ E

What should the requirements be for graduat10n7 L il.’“
~ . “@hat is the feasibility of returnlng to "traditional” scheduling

ppE R R [

for Eng]1§h _grades 9-12?
. What is the feasibility of a focus on the five skill areas 1n year

long courses at the secondary 1eve17 ;

\ - - - -
St

What_are the procesSes of the five sk111 areés and héw are they best ) G
developed in students K-12? L - S C
“ . T 7 -

How does language develop in §£u&én£s K-127
Study all the issues as outlined in ' the Kindergarten

- Kindergarten:
: forgtheABOAs paper _
‘Viewing: How to best deal with viewing as a component gv the English/

Language Arts carriculum:- _ o )

dq . B A3

. ; ‘ - 73 | o | .’.(‘; ‘ . :

: . NP / Tl -

67 ' ' v ;\//) S

‘ ‘)
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: Study 1oca] curr1cu]um des1gns compat1b1]1ty to the huma 'growth and
development prbcesses. :
What does it wean to-be literate in terms. of today s ;tandards? Shoﬁid

the pub]}c schools assume full responsibility to ma e every student :

11terate by the standards° _ //
1. METHODOLOGY L ) T / ' S
What methodo]og s prgven to’ be the mos;'efféttwve in the ear]y years;
" in~the middle . » later years7 ' // LAy :;: » B 1
What practices deve]op thrhkvng sk111§/1n students’ ﬁhat pract1ces - a
squelch thinking skills in students S . ]

'What does the research say’ about/ach1évement levels derived from lecture
methods compared with achievemeht Jevels derived from other methods that_

LY

i include .using all the senses’ . \ - , B IR

')
What does the research say about. L e .
| T e e
: 1nd1v1d 1 lized - 1nstruct1on . B ; S
. modified curriculum techniques . .

. d1agnost1c -prescriptive approaches L S

\

. management. by_obJectives o
. jsolatea skill teaching? K

Are teachers utl}ﬂz1ng methods and materia]s that s

‘iﬁteérate the teaching of the: communicat10n~sk1]1s77777 -

. are studenf-centered,’ focusing ‘on their experiences and 1nterests

- requireggtive parmglpatwrj,,ef,tbajlearner ,,,,,,,,,, ,
. requiré“Students to apply; synthesize, and évaluate

. require students to become 1ndependent 1earners9 , S

————

Without requiring rad1ca1 changes in the way teachers teach ‘what methods ,iif
and organ1zat1ona1 sty]es need to be cons1dered?
Study the current methods for teach1ng
. spellijng T : .
. readimy . *
X Writing S
. gFq . A e , o .
.. ora ycommun1cat1on ;:;if o L ' o
v w1 e b . e R ) : ‘%‘lr
' \1?} -~ } p« ‘ 2 be | q
| '?~—— P §
q[‘ "‘ﬂ "b " -
’ I ’ < d )
’ — ; I
{ . _ -




. EVAkUATIGN/TESTiNG - o i » s
| ~eeffe*:- R e -

}gth Carolina Annuai Test1ng Program does _measure some of’ what is .

g
L

Does the High Scﬁool Competency Test include the

ght. Are. wdgteach1ng what is appropriate.for children based On

P

r"evelopmental 1eVe1 at a particular ‘time? ,“ZQ - T

. e
‘ CRE e
o

mal'ski11s?

::‘4&" a

Is test1ng in North Carolifa determ1n1ng the . curr1cu1um7

& r

Is manag1ng and,measurzng overshadow1ng the process of 1earn1qg
: - v/ B o . -

— Do standard1zed read1ng tests actﬂally test a ch11d 5 ab111ty to read7

- What are we test1ng and why? é% test resu]ts‘determ1ne teachers' teachﬂng

ab111t1es7 How? How can Engl1sh/tanguage Arts Programs be held accountab]e7

Are test1ng programs a]d1ng students in master1ng the commun1cat1on sk1lls
. or a1dﬂng them 1n deve]oplng test tak1ng sk1lls7 : :

" How 1mportant are. 1nforma1 evaluat1on methods in faci]1tat1ng the téadhiné
of the communication sk1lls7 .

What should be the role offthgfannualfcompetency test1ng programs and ~ . _
other types of testing programs in the ch;ld centered, integrated curriculum?

. What should be_ lnc]uded in prepar1ng h1gh schoo] students for tak1ng the - :
PSAT and the SAT? = . . . . ‘ : St

rs

How do we_ exp1a1n ‘to the genera] pub11c the Va1ues 1nherent in teaching

and Jearning wh1ch go beyond m1n1ma] standards and testab]e sk1lls7

. ‘ . . .
- - H

S - T E e

TEXTBOGKS?}NSTRUETIGNAL:MATERIAtS]RESGHREES A T Ca
) ; L . & , . T
' What are the most effective uses of basat readers and other state adopted

‘texts on‘a. truly ch11d-centered curr1cu1um7 o ' PRI

-

Does- the current fiet hod of adopting state textbooks support the 1solat1on
of the teach1ng of tanguage Arts/Eng]1sh9 aoTR ‘

How effectlve are spelling text:

What are a]] of the available resources for teach1ng a ch1]d centered,
integrated curr1cu1um7 ‘ .

: . :
 How can _we . p]an for a‘better ut111zat1on of funds for mater1a]s, books, o
. and equ1pment in_an age. of_ rising costs? Do we need#o extend the years .

for adOpt1ng textbooks “in literature, reading, and grammar? \ .

(%9




V.

f

: qua11f1cat1dns as'1h§tructiona f1eader? How de you get the'principal_

§fA??iﬁéﬁ§ixiNiNé A P /

A1l

‘A. Persontiel | 7“\ | , |
Should teachers teach primary (7 3)s. 1ntérmed1ate (4»8); and secoﬁdary _
(9 12), if ‘they are not certified in these areas? ‘

In add1t10n to QAP, what can Uh1Vérsit1es do to Jmprove the qua11tv ef
teachers and instructional leaders in North' Carol1na7 .

6h11ded01escent‘browth and deveiopment

. Theoriés of learning and 1mpljg§§10ns for instruction in a pr ct1ca1 o
setting (tfying it out on students) " T S
. Observing and. 1nteracf1ﬁg with stuaenfs , o o M
. Internships : = PR L

‘What are tﬁe present 1de7t1fied competencies f6F_§éf§666é1 ?ﬁ our area?
. Language Arts . ( N B . sy )
. EngliSh e Lo A‘A. ‘. i ’ ';
. Read1ng T R o

~ -

What is the PV{"C'ba1 s rd1e ’h,the Languagé Arts program? Pr1nc1pa1 si?;éh'}

dties to. be the instructional leader?

involved an
e Languagé Arts ﬁFagrﬁm?

What is th ,
What has the addition of a c]assroc' aide had on: the teachiﬁg and learning

. -of the Communication’ Sk11ls An. thé K- 3 grades?.. Wou]d half-time teachers

. be a better use ﬁ? funds? - . , , - '

R . .o, .
Y . . B .-
- .

B; 5ta%¥ 6eve1qpment . 3.1; . f L

sk1lls 1n North Caro]1na7

Have fynds For the Professional Imprqvémeng .of Teachers ade a;di?féhéhcé |
in 1mprov1ng qﬂésshoom management pnd methdds? PR AR
L

What are the present cr1t1ca1 éréég for(;mprov1ng 1nstruct1on 1n KEIZ programs?

What kind of in= serv1te do teachers need at d1fferent stages of their
deve]opment7“ oo , . S I E T T _
< R j‘;;; e

\ ‘,"_ D ce ’ . T e , \,’if A
) - - 5 l,".

'y Y

i |

;
N A i . ~
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. .éfHEﬁ ngﬁiiéN§ ﬁEEAfEb fé:fHE SfAfHS'éE ééhﬁuhiékfiéﬁrékitté IN N.C.
_ .. 3-"’7 ' S - L
Nhat 1s the exteny afcadult 1]11teracy 1n North Caro]1na? ' ' '

'iJHow much read1ng 1s actughly tak1ng place in North Carol1na? By ch11dren,:
'young pe0p1e, and young and older adults? ' . _

-

,What types of read1ug are most preﬂom1nant 1n'the various age groups’

How_ much ‘time do ch1}dren in North Caro]1na, K 8 spend each week on the .

fo]]ow1ng forms of wr1t1ng?
,,,,,,,,,,, '{ .

. Creative" writing .

. Informational wr1t1ng

Pattern writing .

. Hhat are t@pfag§1tudes of teachersxand principals concern1ng ch11€ren
ta]k1ng in c]ass’ YT & . oo

T
° "Ar:

“What. effest‘does the c]ass size have on the acqu1s1t1on of commun1cat1on ”
skilis? . & - '
What eff&ct does ‘the size of the schbdiﬁhaVé on the achTSitiéh of -
commun1cat1on Skils? “‘f-.» - P Lo j;

-
o £ - s'

<

espec1a1]y-read1ng? ' o

Know1ng what, we de about the 1ntermed1ate child, can we afford to cont1nue

to support curr1cu1um4 staff1ng and scheduling that we know is not in the’
best 1nterest of. that age ch1Td? R , :

Hew do._ the present promot1on pract1ces 1hﬁ1uence the- teach1ng of commun1cat1on.
sk1lls? . a . . o

.r‘,
1

If new money was ava11ab1e, Where shou]d 1t be app11ed Jn regard to

",Lahéuage Arts/Eng]1sh? What shou]d be the'design of new programs? . %g;;

¥ -

’IS,IE glsgfahq feaslb]e tg shift some primary read1ng staff deve]qpmen
funds to three additional "grade .]Jevels; K-6? -Should-there be more than a

; ma1ntenance program of staff deve]opment s1nce 1t is fully. 1mp1emented7

]
“Can the ,,S,,C,hco},dax,be,,ezstend
or detriment to the Tearner%

an. add1tfbna] hour with benef1t to thé 1earner

that the censu]tant/ceerd1nater should: p]ay

Is there a. d1fferent funct1o
t Car011na schoe]s’

in a1d1ng*1nstruct1on in Nor

What cha the SOPI/SDE do-dif

eréhtly that wou]d enhance the déVéibﬁﬁéht:6E




Lo SUBMITTED TO THE STUDY COMMITTEE
-'-i\,, ’ o e, - - . Z. . . NQ;’—
SR _-, . o May 6-7; 1982 _ i
: L B F o
OF. Genfe Ball | 3 : _
Char]otte/Mecklenburgf§ohoolsfi;;i - <
P. 0. Box 30035, fducation Center. T
: Ehar1otte, North Garoii%% : 28203
: dan ‘Carpenter; Pregide : - -;g; R -
Professional Educatops of North Earol1na R
P. 0: Box 221374 , s
Charlgtte, North Garo]1na 28222 S .
Or. Hathia, Hayés, Professdr B e

‘“ wf;

SR RESEA&CH REPORTS AND' FORMAL PRESENTATIONS

. Sch&ol- of Education |
JUniversity. Qf North Carolipa at w11m1ngton
‘H1Tm1ngton North ear011na 28461

Dr. Ve on G]ark

;11222 Lake]and Street

Governdr's School. of North 6aroi1na

.-E11een'ﬂﬁiler, B1rector of Instruetlon‘ L

‘enape1 H1T1 North éaro11na 27514 .

N. €. Association for Supervision & Curr1cu1um Development

L Ghapel Hv]l E1ty Schools .. L e =

Frances Shaw/Patsy Hedrick - AR
Assbciat1on for_ €h11dhood«Educat1on ; : P
Route 2; Box 31 : i : .
Greensboro, No h Cafo]1na 27405

iMrs .Trish Ba]] _
~ N. _C.zAssociation for the G1fted and Talented

“'Cole Bu11d1ng -
'?Ra1e1gh North»Caro]1na

: L1nda Lee, Teacher

&

+ Burlington City Sch661§ é;;§‘ | e
P, 0./Box"938 ..
B§r11ngton, North Carolina 27215

o N

Judy Wish, Professor S . _ -
Childhood Education - 0
Pembroke State University T
Pembroke, North Caro11na 28372

}qgr Verna Bergemann, Professor .
n

iversity of North Caroljina at: Ashev111e .
Ashev171e, North Carol1na 28814 ’ .

. ar

1:;_“"
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L e ’ T ' SENR *. APPENDIX
Lt B t-i_'j: L [ o . ) N -
SUMMﬁRY OF QUESTIBNS FGR GBNSIBERATIGN
v 7. K :)u
L What content shou]d be spec1f1ed for_ §ng115h 1; I1; 111, and IV?
Grammar/CQmpos1tidn - y Research Skilis”
Study Skills’ o ' Integrat1ng the Skills’
Vocabulary/Spelling . Literature - as usSual - _~" _ -
Speaking & Listening Viewing oy e T
Great1ve & Cr1t1ca] Read1ng/Wr1t1ng - ) .
) 7. }“ . . — ‘ ‘ 7“‘“"' o ’.; '. ) r L,J'
2. What édntént should Béfsbééi?iéd»?én grades seVén and eight? R Tl
s »All elements shoald be 1nterrelated--b10cks of t1me - ;@} 7
A1l commuriication skills e . . 3 o ‘
Study- skills : iy T .o ,
Strong background in grammar N - ' . - g
Reading skills and comprehens1on R - :
Mech nic : : . g
Str?ng emphas1s in skill deve?opmqﬁt o L :
~ English grammar and composition 8 : R o S
L1terature and wr1t1ng shOﬁ]d be s fectedfby age appro%{1a ene ss TR
oL f‘ 3 - _ BRRIEL
3. How much time shou]d be a]]ocated wf : '5 schoo] year or w1th;n the
grades 7-12' to: N , S : f,gg- _
\ ' ‘i T 04 158 5% .
_ = , 0% . 15% 5% ‘
- . 10%; - ' RN
+20% - ,25% S
. We 30% ; .1'50%‘-~ A
- Literature = 4. - 20% . et s ST
: Gther (E]ect1ves) Al S S ‘ S
: - ol ) .\ e
4. Should E]ecé‘?é Programs be more fiexlble t N ‘?%
.'Techn1ca] Commun1cat1ons (wr1t1ng) N Yes L > B
« - Computer Languages AR N\ Yes L
.- Advanced' Placement . (-1 T S PRI
- Debate/Speech T ,;;agﬂf;¥§$‘a, o Yes ot
. Literature (e.g: World, Sports, 8lack, and other) .Y&s.":
- Gther (spec1fy) BRI B PR Computer Languagés 1n a]]
o L, ' R B a igdisc1p]1nes
T e ~ C i Top priority to Ieghmcﬂ
o e e SN R Wr1t1ng,,Comggterfganguat
o R : RSt B "y and Debate and Speech
. Drama S ’ P SRR 7 O ;' tL f
5. Should a Human1t1esvapproach be made ava1]ag§E té a]1 students, not JuSt .
the g1fted and talented? e _ :
= . . e T '.=- B

U
b
¥l




. R e . .
R - B : : / P -
: . ‘ N - . . - ) .
. ) . . B X . .
. . LT
- . -
o . . ‘ - : . N Vo .
q . Yl . . _ . oo . . . - v f . to
i . . _

-

6. Horlq_history 1s’lecommenaed nou for-tﬁéVtéﬁEE ' NG ¢
vk ~~.wit histbry?

~ ) l1teratu ”””””

nd bmmun1éat10 5
‘b’ L !

- YéS; 1f,i’.egratea U Sju_
"Citerature wouldibxerride the h1 Sl .
Too. difficult RN

i*Volume of work°depressing- but need wonld cultures" o
The combinakion sounds:logical; however, are torrelated tests avai!ab1e?

~'A 1imit to what can be'done fn a high school class. . o
Would: be beneficial for study later in the evaenth and twelf
Excellent! .

I agree--could be Mot heipfu?! E ‘ A
Excellent«~correlation 4s pot & strong p01nt in our $ta sys‘én or in
ﬂhdividuﬂ] systems_(Yaeirof qualified supervisors) N\

Qf‘ades.

7.  What should be recommended as a nodified curricu1umqun Slow leariers?

. Orcas’ a modified curriculum for others?

Practica1 grammatical and mechanlcal ski]ls B ff“-ﬁw. i.

Communication skills and th1nk1ng (no: substitutes) T
L Media skills - T A |

"Our program is: the competency test“ -

N
—

What shou] basic eommunicatian sk111s progrem address? ,; T Lo

oral- communication o e = " 'g; ' o
Letter and report writing - .
Everyday communicatlon sk111 T P )
Drama ) ’ ey
% Oral and written commu ation ski}ls s
'Log1cal thfnk1ng sk1lls

S -
- - 7‘_1(".-
. T e
: - O
- o
A }
It X
-

LW

ol

Should certification be recommended fu~ drgma teachers to.

.;i'. the drama curriculum now 1dent1f1ed in Arts Educdtion? /.

. Yes

5\._.
s
3.1

grades K-67 B R

ib;':what are the major stﬂpngths and Weaknéises of the CUrricul

-

NeaRnESSes . o - C
B .u,ea nesses in implomentation of curriculum A o
i % Strategies needed to integrate the commUﬁication processés, LA e e
. L1?t$n1ng and viewing ° : L . A
w .+ Writing, ' . o o ‘777 . _ T
Y ! lack of ‘oral communication! - - ~ e
N Gifted and Ta1ented have quantity--not qual1tyl ¢ : e
j!\ e Handwr1t1ng 77 . - -l k{
- . Critioe] thinkihg i o

. More emphasis on writing skil]é Y . F

X_=_mT¥ -2 3 ., -

= . . Too much in sk11]s——not enough in doing

7

-l
-
|
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