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K problem sblvxng proceduré known as the Tab Item was
used with 21’ undergraduate ‘education majors who minored in re ad:ng to
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give the students an opportunity to apply their knowladge in
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ndnthreatenxng environment. The prbbiem soivxng actxvxty centet >ﬁ
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The students were told:that they had been hired to fill the posxtxon~

and_had one week to- work‘tn the classroom; visit with the

"principal," and look over recérds. During this time they had to .
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determine how to strengthen the reading_ instruction in this :
,hypothetxcal classroom, Students were also given questions about
specxfxc hypothetical students in the "classroom" whose reading needs
_had-not. beenlmgt adequately by the previous "teacher." Student
‘reactions to'this experience indicated that (1) the experience
- .promoted interaction among the participants, (2) participation in the
- act:v;ty gave students the o portunity to apply knowledge. wh:le still
> *in the college classroom, ? the; class discussion gave. the _
instructor an opportun:ty to give guidance in the application of
theory in a training situation prior to entry into an actual-.
classroom, (4) students gained confidence in their ability to teach
reading;~and (5) anziety about entry into the classroom as a read:ng
teacher was reduced. (HOD) :
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Perhaps the most significant studfes which Fave substantiated the necessity for

- improved teacher education in reading were the ﬁ&?@&?&lééfﬁégie.rgpbrtg of the early.
! ' L © | ' e R
1960's. These reports called for upgrading the pre-serviEeNHnd iﬁféervice.craining‘l

T “ - .
() - N

" of t‘::eéici'iéi'é.f. The first Harvard report; The Torch Lighter ’(?ﬁééiﬁ; 'i§6i); ékﬁmiﬁéd ;
the ca.iiégia’té p}éis;fatiaﬁ of prospective teachers of Eé&&_fag and c}sncig'ae;i that the

graduating étUSEﬁté were ‘fiot aiﬁayg adequately éféiﬁé&:ié Qﬁ&éiiéﬁé the Eééﬁéﬁéiﬁiﬂiiy
¢ of helping children master the printed word. The repoit also stated that deveiqpmé;t~

. o . - - - - - - R N
. of reading concepts must be associated with real life situatiions to enable the college-

i LU I T - -SSR o \
: student to make the necessary transfer from theory tb practice. B . :
- \\ . ) - . . R . . . \

: .. The Torch Lighters report also indicated a dissatisfaction with methods used 1A
Y . . N : “an ) | - \

o , B a . L . - - | - -a - -]
evaluating pre-service:; teachers. 'A ﬁellfC6ﬁ§tructéd=6bjébtiﬁé\té§t, although iélpable\

: nar _8et . : : ) S ; >
 'in assessipg objectives attadfidd 'in a course, had limited.usefglness in ééééé’%ﬁ? the
s LR . . . _ o " - - . S . \,

"< procest the teacher goes through in applying theory in a classrocu. geguits indicated
. ' - ~ 7.1 s ' - . ] y ] o .
that college 1&&EE€EE6?§IféiE time constraintp prohibited theﬁ~fr$ﬁ evaluating stu- ,
. . . - N - . . \ - ..

. L L Ll o_____ s P SN W S o . o L.
dents in the way they preferred--oBservatfbn ingthé classroom. Rather, they had.to

rely od written examinations covering
A}

only mastery of theory: One recommendation
resulting from this study was to make use of the case study or problem-solving -
approach in ordér to give students the opportunity to apply theory to problems and A
uitiﬁétéiy $o é?iﬁébtﬁéiﬁtpbiéﬁ; ; ,
The second Harvard a'tuay; The First R (Austin, 1963) 5 was made with the purpose

:}af ascertaining the caﬁaug't_ a}xﬁ céﬁtéﬁt of the reading ﬁfégfiﬁé.f&ﬁi‘ﬁ in elementary

‘schools throughout the country. . The study criticized reading courses as being too

theoretical and impractical, and concluded that content was t§6.téﬁ6663'ftaﬁ  _

realistic situations epéauﬁteréa'iﬁ a-classroom. The study recommende@ in part

that the content andl conduct of undergraduate courses in reading be revised to:in-
ciu&§ the practical application of theory: 3 S
) - X - , . St S . o -
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. There have been &EE&EﬁEé to dé‘elop instruments ﬁhich require students to apply
L4 7
Rnowledge in a p{oblzy;solving situation regarding reading —Eugene W. Wade (19605

developed and valid" ed a test that-aifessed ‘teachers' application of reading know- i

éiéagé. Burnett (1§ 1) attempted to strﬁngthen wade's test, which he feélt was
n process concerning how the solution was db-

d measure the éfficiency of the teacher in
K i =

of errors; corrections, and the seqtience of

sceps used to solve the problem.- On the basis of the results of his study;'iurnett
~recommended that i?achér training courses include experiences which give students
s g : e
" the opportunity to use diagnostic procedures. He. also suggested that the use of the

)

i
1 9

case study approach to solving classroom prohlems was superiof to evaluation Eﬁich
measures the amount of factual informationipossessed by the students. f

Along this line Nichbls (1978) developed ‘and validated a remedial reading

problem-solving instrument which wis a modification o% a procedure called ‘Tab Item.

o

A Tab item instrument was a procedure used by the Alr Force to measure the pro-

ficiency of a mechahic in maintaining a radar-computer system. The procedure provided

p

a simulated malfunction{within the system and a list of all possible tests which could .
N N

be performed to find its cause: Accompanying "each test, hidden under a tab (hence

_ - -

" obtain if the procedure was actuaily performed; Examinees were instructed to'select

N _ S

. ' \

assess graduate level reading education students' abilities to dfggnose reading
probléms in children. The students were asked to perform a diagnosis on a hypotheticai \

vchild; Information was provided which contained the names of tests a;d prqcedures

- that could realistically be availahle for use by’a remedial reading teacher in an

actual school situation. The procedures and tests listed included a range from very

relevant to the dfagnosis of the problem-and placement_to those that were quite

v_f 'L 4 o .
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~ irrelevant. Concealed next to each procedure of test were the results as they re1ate¢¢3»

to the bypothetical éﬁiia consistent with his/her problem. If the examinee decided

the test or procedure would be beneficiai to "administer.i a papér covering the

result had to be tqan off ence the covering was remoVed, the test was considered

¥ - L
to be giién. It was the student's task to choosc correctly the best set of tests

-

and procedures to ideatify the instructional needs of the "child. 'The student s . '

"\

performance}ﬁas compared to procedures used by a panel of experts in diagnosing the

needs of the hypothetical child

One conclusion of this study was that the experience would be more valuable if
the students ‘'would be forced to rely on their own knowledge rather than being provided

with a liSt of tests and procedures available for their use. In later modifications .

of the Tab itgm technique, students weré not given the alternatives. Instead; they
. : . :
* were required to determine what step should be taken, ask the ‘aaaiaiaffaeaf.af the
gﬁ acti@iti for the results of having tdken that stép, and.then decide ‘on the next step
) to take. Nichols® used: this modified procedire to, asséﬁs reading/study skills abiiitieg
of high school and freshman college students and t: assess graduate level rgading students.

l

As the procgdure was used, it was found to be more useful as a teaching technique;

\5 than as a testing instrﬁﬁént. Tt seemed advantageous to use the-probléﬁisoIVing format

: in a non-testing situation in order to accommodate valuable participant interaction .
\during the process. When used as a teaching technique, participants were'asked to

v ,

work " through a problem in small groups. The technique was used in a federally;fundéd

ﬂjf *

Right to Read Prbqraa to traid new directors (administrators und teachers) to conduct

district-wide needs assessments and write plans of ‘action (ﬁiéﬁaié; 1979a) : it“ﬁas

: also used to tra{n experienced directors in updating building-level needs assessments

y

(Nichols, 19795). o T - , .
£ - ' :
It was also felt that this problem-solving technique could be used wtth under-

*

graﬁuate students and 8o it was used with educ;tion majors whiininor in readingtét
M tropolitan State Colleg . ?hé téadiﬁé minor ééquéﬁéé'of coullses requires compietion

. . . : - F .
. _ . - .
, : 57 .
’ - _

Q _ : . .
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practicum. During the practicum students teach developmental reading under the

7 supervision of c1assroom teachers.A,It waa feit that the Tab Item technique would: :: :

give students the opportunity to apply their knowledge in a less threatening en- >

vironment before they began their practicum. It was hoped this activity would make
. the students more- comfortable with their first attempt to apply'their knoﬁiédge in
Y c1assroom .and that it woul:d give the gcollege instructor .@sight as ‘to ﬁhich students
would need Ei&é}é? superviﬁon and more'guidance during the praceicum.
. The development of the format of therproblem-solving activity caie from in-'
formation described ve: The activity centered around a hypothetical fourth grade
teaching position which opened midyear. The college students were-toid'they~had-béén~i

enber to £iil the positioﬁ. The newly hired "teacher" met with the

t hired in D

al" and found the "principal" was dissatisfied with the reading progress

123
made under the "teacher" being repiaced The principal' expected someaimmediate
» ' P ~
improvemegts in. the situation in the ~'classroom:" =

4

The newly hiréd,"teacher" had one 6eék'to work in the classroom; visit with the
hed 3

"principal," and_look over records. During this time t@is "teacher" had to determine

how to strengthen the reading instruction in this hypothetical classroom.

The 21 undergraduate reading minor students-whp participatgd in this activity

. - ’

were divided into small groups and were givéﬁivéiséi and written directions on how

‘. -
- - Y

to iféééé&; The steps were as follows: | ' Q’
. . '

L. .Decide; as a group,rwhat information nedded to be gathered:

-

2;¥,Gather the tnformition (come up. to the administrator of the activity

: and ask for the informatiqn). There were 22 different pieces of

information available to the college students. 'The items covered

testing repults; attitudes of parents and students, schoot /home

contact; availability of resources, and the reading program in the

.. hy otheticai classroom. . ]
jo hop 1a B - - .
3. Discuss the informﬂgion: ' R

g 4. Decide, as a group, what were the implications of the. information
‘\ V l ’ ovl .

. -~ 7 o . :

’

~ 5 TR
a . : -
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until’ all the desired information hﬁ?ibeen collected and a plan developed . This

ended the group activity.

CR Next, indiwidual 3tudents received a set of questions to ansﬁer. The questions
asked about specific hypothetical students in the “ciassroom; whose reading needs -
had not been met aaéquatéiy B§ the §§é%iaas ?tescher;“ Students were asked to comment

{

list ﬁéiknésses in the ' reading program and finally. outline a plan for strengthening '

< e . . . . -
the "program. . . -

ciass discussion followed and tﬁé éaiiééé students discussed each part of the

o N :

gap between the two theory qlasses and the reading practicum: The project was not

‘ intended to be researchjoriented' therefore, evaluation was conducted informally by
assessing the reactions of the students and by observing the process‘tn order to con<,
® N = )
firm or reject the value of t*e idea. . : _ _ J

Students' reactions were positive. Eighteen students wrote anonymous comments

after;completing the exercise: ill 18 expressed favorable reactiofis to the experience. R

_ The most repeated comment expressed a heightened sense of their own competence in
. ) ) 1

utilizing the resourcés they had accumulated from- the two reading theory classes.

They also reported gaining a feeling of confidence about entering the classroom which j

] \ P
resulted from a demonstrableaapplication of:knoﬁledge: o . _

Ve

+  Selected student comments included . fx : C - f

This simulation type of activity was very helpful. It was a question .

that has been on my mind for weeks as I approach graduation--"what will"

-1 do when I am handed a classroom éééigaﬁéﬁi?" This“activity helped mb i

o define some steps I always knew I would take but was never made to

+ really think about it:. I wanted to go on--to make some decisions and S -
plans. - It was_ extremely helpful .

B

—/.
W
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I thought this- exercise was excellent. When it was first presented I

thought it sounded impossible:. I didn't know where 'to start; it was

kind of frightening. As I started gathering uaterials, more and more

ideas came into mind and by the time I was through 1 was ready to

Jump into the fourth grade class and start: -

A

The. hypothetical problem—soiving task was thought-provoking. It _seems-—

we, ag-prospective teachers; are not often asked to apply knowledge of

theory and/or prochs. This type of 1earning activity seemsrto be
e

r

extremely valuabley, @ —

This activity was good experience for us. Problem-solving is not done
very much at'all 4n Metro classes and yet it is soiimportant. ?

It was interesting to make practical ruse of the information we've
1earned through the education program:. It required £E£EE%E&’ not just

From obsérvation of the process the following conciusions could be drawn:

i The experience promoted interaction’ among the participants.

Students were enthusiastic in their efforts to solve the problem. .

' They were eager to discuss the information gathered and were active

in their efforts to interact with one another.f

!
y

2; Participation in the activity gave participants the opportunity to
apply knowledge while still in the college classroom. - T

.

3. The class discussion gave the cillege ipstructor the opportunity to -

glve guidance in the applicatioh. of tpgory in a trainIhg situation

prior to entry into an actual classropm.

4. Students gained confidence in their ability to7teach reading. 7

\\\\5nxiety about entry into the claSsroom as e reading "teacher was reduced*

-~

a plan. They had,\however, gathered a significant amount of relevant information _

and the time constraints of the—two-hour seminar forced the administrator to insist

that each student begin work on the individual questionneire and the plan of action
T - o _
~for improvement of the "prbgriﬁ " Originaliy, this was viewed as:a weakness of the

instrument when tlsed in a two-hour time blockf However, after the class discussion

and a review of the students plans og’action; it wa\éjound that the students did
d

k4

not need‘any more information in order to make good

thetical class. The students" reluctancé tqitake action came at the point where
7 : . . ' ] 3 <

' ) N 7 ‘ ‘. ,; o ‘ R,
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and, developing plans: It was felt that the students were hesitant to stiart the

/ .

application of Eﬁébfy to practice. , Once forced beyond this point, they/ had begun

n

t
»

the process of using Eﬁéf’[ﬁ; and, thus, had started to ;Bfiége' the gap Setgééﬁ theory

s

<

)

and practice.* ' ; .
. AY
-

The quaiity of the students' plans for éifeﬁgf_hening the hypothetical reading

program; the assurance with which the students présented their suggésﬁibﬁs for -

improvement, and their written and verbal expression of Revly gained confidence

inditated the problem-solving experience had satisfied its purpose: The authors

‘feel that the Tab Item modification ¢s an approach’which can assist students in
& B S ;L o —
L L e hwwan

bridging the gap between theory and practice. ~Further research is needed to determine-
4f ‘the Tab Item technique leads to more effective use of teadhing strategies in the

classroom.
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