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ABSTRACT
Repetltxons in chxldren s orhl ‘reading are typlcally

perspective; however; runs contrary t6 clinical experiences, hhxch

have revealed that many repet1t1ons are deixberate and benefxt the

arise;, the reader is 11kely to "back up" _to an earlier portion of the
sentence in an attempt to trigger recogn1t1on or decoding of an
unfamiliar word. Thes second purpose is to _confirm or test the
suitability of word choicés. Once the reader has deciphered a new
word, he or she may repeat théf§ur26ﬁﬁdihgf?hiégé;,iﬁCIﬁaiﬁgithé new
word choice, to test its suitability for that particular portion of
the context. If the word proves unsuitable, it is 11ke1y to be _
abandoned and additional attempts made. Such repetitions may amplify

the readers' confirmation, in which case the reader may §1mp1y repeat

with new found confidence and eagerness in order to regain control of

oral delivery. The third purpose for repet1t1ons is to regain

fluency. In the absence of specific word difficulties, readers may

back up and reread an entire word group or phrase, adjusting vocal

pitch and stress; in an _attempt to achieve fiuency when the rhythm
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¥non children read aloud =nd deviate fyom the printed word—-more cpecific-
ally when they substitute, omit or insert words—-teachers tend to be astute
listeners. When such deviations occur, teachers are likely to engage in an
analytical assessmient of eérrors,; distinguishing among those deviations from
incfficient rcading habite. Applications of miscue amilysis for informel
classroom use have made the practice of interpreting oral reading deviations
cvetermtic: and insightful. VWhen children repeat,; however; analytical assess-—
nent is far less certain. |

While repetitions seldom go unnoticed, their interpretation is the least
understood of all the "deviations" characteristic of children's oral reading.
Without adequiate explanation to think otherwise, repetitions are typically
thought of as disruptive; simnalling the kind of careless reading symptomatic
of random eye movement or inattentior to eccntext. Commercial informal reading
inventories perpetuate the latter interpretation of repetitions. Even those
informal reading inventories that include adaptations of error analyses in their
record keeping procedures persist in classifying repetitions hemogeﬁousiy5 pro-
viding 1ittle explanation cutside of instructions to count them as errors in oral

passage reading. The Reading Miscue Inventory's (1972) examination of repetitions

Repetitions of given misread words are amlysed only as they

ig &t best,; lindted.

sions can be identified and that charges in word errors riade early in text can be

studied as the context evolver. The more immncdiate ropctitions that occur as the
reader strurgles with each 1ine of print are not defined per se.

This perspective is unfortunate in that it rans contrary to clinical experi-
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(s with repetitions in oral reading. The discussion that follows is intetidiad

Toopawnons soveroc b exbirpmt torn of repetdtions as lepdtimote indicators of
well-developingy proficiency ad v encourare their inclusion in amalytical
Tiie basis of the arpumont is derived from the oral reading anal-

avcecsmnent. S

voer of several hundred school-aped readers; representing a considerable range

stidnrd proceaure in initial diagnocis and perdodic assecunent of or—ioing
prosress, from which the frequency of repetitions and the existine conditions

arandines their oceurrence liave beon well dosmmnted.  Fron theoo analyres,;
rcpetitions have emerged as a unique set of oral reading characteristics with
strerigth in predictability to invite special consideration.

Few repetitions appear to be random dnd careless depar-tures from print.

Many are deliberdte in use and beriefit the reader by serving at least orie of
three distinct purposes: 1) to &id the récormition of difficult words; 2) to
confirm a word diScovery or to test the suitability of a word choice; and
3) to maintain fluency:

Repetitions that aid word recopgnition.

The most frequent kind of repetition accorpanies an encounter with a
difficult viord. When word difficulties arise the reader is likely to "back

up" to an earlier portion of the sentence, repeating a preceding word or

Some readers return to the

phrase in an attempt to trigger a correct response:
beginniris, of the sentence, repeating it with increcased momentum as if to force
the discovery of the unknown word: These readers are making deliberate use

difficult feat. They repeat to retrieve lost momentum, enabling them in turn
toowarimice the predictability of the lansuarce of the text. So provoked; the

IO R
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cortect word or a reasordble substitution often slips cut to the delirht of
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the voeader.,
hoped itdone cuch oo Lhoeoe are cany to {daioe. s ovarpdos will
dononetrate:
fi fifth grade child 1eading a passage about a bicvel tst 'cu:::p'cting 11
the Olynpic Chanpionchip races experiences word difficulty in the following
context.
At that moment a horrifyings thing happened as
che was burped by another racer at forty milec
an hour: Sheila's bicycle crashed; and she
siidded to the surface of the track::: (taken

fran B. Woods and A. Moe. Analytical Reading

Inventory, Form A, Charles Merrill Publishing
Co., 1980, p. 49).

The child experienced difficulty with the word surface. Following a hesi-
tation (/) an attempt was made to deccde. The word as transcribed below sur-fv.
The child returned to the phrase immediately preceding, repeating it with in-
creased momentum (skidded to the) launching-an automatic response, in this

1E et AT A
case; the correct word (©): (The child's reading attempts are numbered to
indicate sequence): 4 suckice®
s i 2suc-bq . .
.. .skidded to the/ surfsdce of the track.
1t A AV

% second prade child met with word difficulty in the following context about

& dracon who spent his time searching for a wagon of his own.
Every might before Hector; the dragon, went to sleep
he wished Tor a red wagon. Every morning he looked
behind each rock and tree; but he never found a thins...

(taken from Far and Awav, American Book Company, p- 151)-

The child read Cluently up to the word each: (The mame Hector was provided

be: ths teacher). Encountering this word, the child hesitated briefly, returned
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nredidtely to the bepriining of the senterice repeatins it quietly to hin-

sel T and reaally subctituted a conparable word 1.e.5 < sery for edcli.

7, ey

2 _ ) R . .
,Eyé_g’;f ;H‘% p'e; looked behind / €ach rock and tree,

but. . .
In the latter examplé the child's fatllure to arrive at the correct word
i5 considerably less disappointing in light of the quality of thé substitution.

Feretitions that confirm or tect the suitability of word choices.

Hepetitions are alco associated with word discoveries: Vhen a discovery
ittt to be made the reader may repeat the surrounding phrasé; including
the new word choice %o test its suiltability for that particular porticn of the
coritext. If the word proves unsuitable, it is lilkely to be abandoned and addi-
tioral attempts made. ’

When actual discoveries occur however, repetitions may amplify the reader's
confirmation of the newly disco'ver'ed word. In thls event the reader may simply
repeat the word or its immediate context with new found confidence and eagermess
to rezain control of his or her oral delivery.

The most dramatic demonstration of the latter use of repetition is evident
when vord discoveries are made after the reader has left benind a troublesome
word and continues to read on in the text, often a good deal beyond the point
of word difficulty. The desire to confirm & word discovery 1s apparently strong
¢:.win.  in many developing readers that they are compelled to return to the
rigace or to the beminning of the sentence in which the difficulty first arose,
rereading the entire context through to the placé at which they were when the
discovery was made.

A third grade child was reading about two young children who set out to
explore a cave they had been warmed was too dangerous for them to enter. Fol-
lowing a brief hesitation and some initial sounding the chiid read cape for cave.

As the story continued however, additional clues from the context diminished the
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kel ihood of cape as a valid word chioice; ©.iv.; 14 “mrww quvker i

colder as they walked," the "rocky walls," &tc.

Nearly a paragraph beyond the substitution; the child made the dlscovery,
scanned the preceding paragraph to locate the original sentence in which the
error had been committed and preceded to quickly reread the entire context
up to the point where he had left off; before continuing on with the remain-
ing portion of the text. In this particular instance an incidental anedote
is worth relating. When the child finished the passage he was acked why he
decided to read the begimning paragraph asain when he realized the word was
cave, instead of reading on: His resporse lends testimony to the deliberate
use of repetitions to "make everything sound right, all tomether."
Repetitions that attempt to regain fluency.

Many readers, particularly Intermediate school children, read within a

limited range of vocal play. If their understanding of the intent of the
passage is good however, they will maintain the more subtle characteristics
of werd groupings; and variations instress and pitch. In otherwise expres—
sionless reading that is still fluent, words are not spoken one by one, but in
In the obsernice of specific word difficulties; readers may back up to
reread the entire word group or phrase in an attempt to achieve fluency when
the rhythm and intonation of the delivery have forced a given word to be "out
of sync" with the ratural viord group. A seventh rrader demonstrates this: He
was reading aloud a passage which conciuded one of ite arguments by stating that
reny others shared the same feelings as had been presented: The sentence rend:
This issue is riot resérved for thé rich alone.
There are others who feel this way tco: TFeople
from. ..
When the student came to the word too he had a slight drop in ritch and
continued on to the Iirst word of the next senterice people ; without pasuing. An
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, ’
Woritural woldd froup was thius perierdted.

—
way too People

Notirig his "error" the student returned to way, repeating his initial
attempt; this time giving way and too equal stress, raising his pitch some-
what to accommodate the correct delivery of too and pausing to denote a com-
pleted thourht before advahciné to the next senterice: In this case word diffi-
culty dia riot provoke the repetition == loss of fluency did:

Another reader repeats as a result of inappropria£é1§ placed stress with-
in an otherwise natural word group.

Ih the senterce "The man was in the store when the fire alarm sounded"; a

The student read
in the store,
reversing the pitch and stress levels between in and store. Dissatisfied with
his delivery the student returned to in and repeated
Tn the store .
As in the prior example; word difficulty was not the provocation for repe=

tition; it was instead a matter of adjusting pitch and stress to regain fluericy.



R S 1 S TS e

At their opoet s J-Cpbt.iﬁ()rm may appear to aicrupt the cral delivery:
their effect; rievertheless, is anything but disruptive. They are strategles
Repetitions such as those described are deliberate and systematic efforts
ofi the part of the reader to take hold of ard hold on tO context.

A viable addition to analytical assessment; the acknowledgrment of repe~

titions promises new insight into the acquisition process as it evolves.










