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INTRODUCTION

With fhe continuing quest for both equity and excellence in p"u'b'ii'c education there
is renewed mferesf in ensuring participation of minority students in cuffed programs.
€oncern continues to focus on the Underrepresenfcmon of mlnorlfy and culfurolly diverse
students in programs for the gifted. Gifted and talented programs should eliminate
barriers created by cdifurdi differences and low econoric status by providing accessible
routes to expanding horizons.

Minority student participation in gifted programs has been limited by the lack of

agreement about the definition of giftedness; by the use of |noppropr|ofe or blosed
assessment instruments, and by restricted identification procedures. lnodequofe
identification methods that fail to identify minority or culturally diverse students for
gifted programs not only deny them educdtional equity as individuals but result in a
national deficit of uri‘apped resources (Renzulli, 1978; Bernal, 1980).

This pamphlet is designed as a resource to assist school administrators and
directors of ‘qifted and talented programs in their efforts to increase participation of
minority students in.gifted and talented programs. It explores issues related to the
current underrepresentation of minority siud’e'n'is; including:

Statistics reflecting underrepresentation of minority students

°

o Defiriitions of giftedness

° Identification issues and recommendations

° Descriptors of promising_ prqgfggqs[g[fernahve procedures

@ Recommendations for increasing participatiion of minority students

® Appendix:. (a) Reference notes and (b) Identification bibliography
-

UNDERREPRESENTATION OF GIFTED MINORITY CHILDREN

The patterns of underreprsentation of minority children in gifted programs have
been cited by scholars and researchers during the last twenty years: #According to
Renzulli (1976); our nation's largest untapped source of human intelligence and creativity
is to be found among the vast numbers of individuals in the lower ﬁéibéébhbh’iib iéi}éi,
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particularly among the approximately 20 million Black Americans. A 'n"u'm’b'é'r/ of

educators (Mafiéﬁa; 1972; Torrance, 1968; Kozol; 1967; Passow, |966; Bibbrﬁ; I%S)
have called attention to the dimensions of this Untapped source of talent and the nega for
a sustained attack on the causes and problems. Studies by Jenkins (1948) and \—mﬁ'y' and
Jenkins (1934) have shown that Black children with high intelligence scores FFéﬁ%/%Fy’iﬁ’g'
backgrounds have reached achievement levels comparable with other gifted sfugéhfs— and
that race in itself is not a limiting factor in the development of the intellect. #’éf gifted
minority and culturally diverse children simply have ot been identified in proportion to
their representation in the public schools (Cummings; | 980; Bernal, |976).

The 1980 Elementary and Seconddry - Civil Rights Survey of ii/; 165 school
districts, representing 77,54% schools, reported national summaries of the percentages of
pupils participating in gifted and talented programs as compared with the'percentages of
students enrolled in schools by subpopulation: OFf the fotal populafion of students
enrolled in public schools in 1980, 26.8 percent were €thnic minorifi¥ while only 17.9
percent of the gifted population were minority students. By compjrison, of the total
population of students enrolled; 73.3 percent were non-minority students while 82.0
percent of the gifted populdtion were non-minority students. Cho//: | (U:S: Department
of Education, 1982) lists the student subpopulations, the /’percem‘oge of each
subpopulation enrolled in public schools and the percentage jparticipating in gifted
programs:  This survey supports earlier research and jdocuments the severe
underrepresentation of minority students in gifted dnd talented programs..

/
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_ Chart |

~__ PERCENTAGES OF STUDENTS ENROLLED IN PUBLIC SCHOOLS
AND PARTICIPATING IN GIFTED AND TALENTED PROGRAMS BY SUBPOPULATION

in Public Schools pating in_Gifted &

Student Subpopulation Percentage Enrolled Percentage Partici-

American indian 0
Asian 1
Hispanic - -8
Black ' 16

8
Lg%
0
S *

*

—‘\lmU)\

o ‘o

TOTALS  26.8%
White ' 73.3 82.

*Percentages were rounded off.
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DEFINITIONS OF GIF TEDNESS

Many experts believe that the lack of clarity and precision in the definition of
giftedness is a factor contributing fo minority underrepresentation: ‘Embedded in the
toward ways of meeting their needs.

In 1978, Congress passed a bill which included an updated definition of gifted and
talented students. Public Law 952561 of the Education Amendments of the Elementary
and Secondary Education Act reads:

. . : the term gifted and talented children means children and, whenever applicable,
youth, who. are identified at the preschool; elementary; or secondary level as
possessing demonstrated or potential abilities that give evidence of high
performance in capability in areas such as intellectual, creative, specific academic,
or leadership ability, or in the performing and visual arts, and who by reason
Therééf,iédUii:é,Séi"\)i;cjé, or activities not ordinarily provided by the schoo! (Tuttle
and Becker; 1980; p. 27).

With this revised definition the student can possess demonstrated or potential ability in
oné or more of five dreas: intellectual prowess, specific academic ability, creativity;
visual and/or performing arts and leadership ability:

"giftedness" based on research findings, a definition that many school personnel have
found useful: Renzulli states:

Giftedness consists of an interaction among three basic clusters of human traits—-
these clusters being dbove-average general abilities, high levels of task

commitment, and high levels of creativity. Gifted and talented children are those
possessing or capable of developing this composite set of traits and _applying them
to any potentially valuable areas of human performance. Children who manifest or
are carable of developing an inferaction among the three clusters require a wide

variety of educational opportunities and services that are ot ordinarily provided
through regular instructional programs. (Renzulli, 197€, p. 184).
A key coiicept underlying this definition is that each cluster is an equal partner in
contributing to giftedness. Renzulli has further stated that one of the major errors that
continues to be made in identification procedures is overemphasis on superior intellectual
abilities at the expense of the other two clusters of traits.

=
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Chart I
RENZULLI'S THREE-RING CONCEPTION OF GIFTEDNESS

Above-
Average
Ability

_ . Jdask ___
Commitment.

An expanding body of literature dealing with giftedness has recognized that
children frorn depressed areds, racial minorities and low income groups have not been
included in traditional gifted programs. A key question which remains urianswered is
accurately reflects the diveféeﬁce in values and behavior of the culfurally diverse
student o whether that definition camouflages the severity of the current
underrepresentation of minority youth identified as intellectually gifted. Minorities may
be odequately represented in some areas (visual and per forming arts and leadership) and
underrepresented ir. some the intellectually 'giﬁ'e'd' dreas because of inappropriate
assessment instruments in the intellectual/academic areas. The representation o
miinority students in various programs should be carefully monitored by keeping statistics
on the number of students identified in each category:

Berfial (1976) madintdins that "to be culturdlly different means to be behaviorally
different in group icentifiable ways" (p. 67). |If we accept this premise then it is
essential to use the widest possible variety of alternative identification instruments and
procedures compatiie with the selected definition, for it is likeély that behavioral

manifestations of giftedness vary among cultures:



[55UES IN IDENTIFYING MINORITY AND CULTURALLY DIVERSE CHILDREN

Early definitions of giftedness based solely on traditional measures of intelligence;
such as LQ. virtually ignored the existence of a much broader spectrum of Higmy
valuable Fuman chiardcteristics and abilities; A major barrier to the identification of
minority students was the use of a single instrument that contained cultural bias and
depended upon traditioral measures of performadnce. This discriminated against
voungsters who had nof participated fully in the dominant culture.

Marland (1972) indicated that traditional medsures af school achievernent; such as
intelligence and dchievement fests, grades and recommendations of feachers not trained
in gifted education, will screen out at least half af the qualified and talented students.
Criticisms af intelligence tests as an identification procedure have been well documented
(Miller; 1974; Samuda; 1975). Alvino, McDannel and Richert (1981) reported the results
of a national survey indicating that "many fésis/ihs%rumenis are being used for purposes
and populations completely antithetical to those Eor) which they are infended and were
designed" (p. 128). |

The National Report on ldentification: Assessment and Recommendations for

Comprehensive Identification of Gifted and Talented Youth (1982) jims_égm‘é essential

issues of identification, cited by d panel of consultants, including the following:
(i) A need to come to an agreement on the definition af giftedness;

2) A need to establish underlying principles of identification that address equity
concerns; o

(3) A need to clarify the educational purposes of identification in order to find

Uhredlized as well as demonstrated potential in students;
(4) A need to eliminate inadequate identification practices;

(5) A need to use formal procedures, such as standardized tests and grades, as well as
informal procedures; such ds checklists, inventaries, and nominations (p: 70-75).

-8-
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Bosed on fhe identification issues, the consultants made the following
recommendations:

(1) That the assessment should be multifactored. No singleé instrument is sufficient

basis upon which to assess the multifaceted nature of giftednass; :

(2) That informal procedures, such ds the use of scoles checklists and nominations be

considered a legitimate part of a total ldenhflccmon process to complement school-
based achievement;

(3) That practitioners avoid combining or summing up scores when using multir te

measures;

(4)  That there should be a clear distinction between two stages of identification: . 'a)
nominations for a large talent pool; and (b) a more refined assessment of student
needs and abilities for actual selection to gifted programs (p; 76-81).

In accordance with the dbove recommendations; Chart Ill presents a "Checklist for

Evaluation of Identification Procedures" (Richert et al., pp. 293-298), designed to
improve the .decisionmaking process uUsed to identify gifted students.  The
recommendations can 'c_';'u'idé' the establishment of a comprehensive and unbiased
procedure for locating potentially gifted students: In oddlflbh, it provides direction for
assessing the development, learning styles and interests of these students in an effort to

provide them with appropriaté program options to meet their needs.

—
Pl
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o CHECKLIST For EVALUATION of IDENTIFICATION PROCEDURES "
NATIONAL REPORT ON IDENTIFICATION; E: Susanne Rlchert

STAGE |~ GENERAL GOAL: To establish comprehiensive and unbiased procedures to Find 5 many
HOH LNATION potentially gifted students as possible in all areas of human endeavor
for placement in a Talent Pool
OBJECT IVES EVIDENCE of Excellence and Equity [n a ]
Comprehensive |dentification Program | YES| NO

I; To use the broadest possible definitlon of____
potentially glfted as a foundation for programmnng
50 the needs of exceptional youth and our socnety $

need for their talents are met.

2. To have a pracedure that Is_not blased

against the gifted among disadvantaged sub
populations; so that they are not excluded
From services and 50 that society is not
denied their exceptional contributions,

3a To actively seek the talented among
various disadvantaged groups;

b. To find those students whose excep*
tlonal abilities are not revealed by school
performance on standardized tests;

¢. To include in the Pool students who are
underachieving or gifted in areas other than
acadenic achievement (creative; visual/
performing arts; hSVChbSbtiél;,péYthbhbtbr).,,
IT there are errors in nomination; they Should
be in the direction of Including Some Students
who may not achleve exceptlonally réther than of
risking the exclusion of anyone who may need

special services to achieve exceptional potential. -

*Reprlnfed wlth permission from E: Susanne Richert;
James J. Alvino and Rebecca C. Mclonnel; National
Rpgori g@Aldeniiiicailon Assessment and

]J[j[}xv(j1enda+|ons For Conpretiensive Tdentification of

FullToxt Provided

blr?ed and Talented Youth; 1982:

I, a, Students are nominated for each of the
six categories In the (modified) federal
definition, including about 20-30% of the
school population at all grade luvels.

b Procedures and instruments are

\ speci fied for each of the categories,

and for various disadvantaged groups.

2 The-Talent Pool -Is approxImately

representatlve of the entlre student
population In terms of socnoeconomnc

status, racial, cultural or language

groups.

3. @ Parents; students; and conmunlty &
fieibiers are made aware of characteristles

of the glfted and the matore of program
options so that they can nominate candidates
for the Pool, .

b, Teachers are tralned In one or b.
more of the practices to Identlfy the
disadvantaged. |

¢ Several unblased procedures that ¢,
w11 fFind abilities not revealed by
feasires of acadenlc achievement=-such as
checklnsts self- nomlnations and product
evaluations=-are used to complement
test data.

d. MNo student has been excluded from .
the Pool solely on the basis of an
achievenent measure such as class grades
or & standardized test. Test scores -
are used only to include students in; not
to exclude stodents from; the Talent Pool;
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b, To focus on those data that have relatively
good prednctlve value: ihdébéhdéhté persistente,
perseverance and productivity in interest arezs.

5. To avoid invalid combinations of data for each
of the categories of giftedness, so that certain
sabpopulations or categories are not erroneously
exc) ded;

b Resaurce liritations should ot distort
the identi Fication process at this stage (though

they nay affect Stage 11}

I, To improve the accuracy of teacher

“nomi nations and to prevent the burden of

inappropriate expectations of students
af tef nomination

B, To offer all students the Gpportinity to
dennnstra e abilities that are indicative of

talent; to make all stodents eligible.
(0 receive sone services. (Also see Stage I, 7
be low. ]

9, Early identification should b ised to
prevent problems of underachlevement in
either schoal performance or creativity,

10. To avoid the threg most common errors in

test usage
a. Test is Used to assess abilities which |t

cannot assess, thereby |nva||dly excludnng students.

b, Test is used for category to which it
i Unrelated, therefore excluding some talented
students.

¢, Test is used on populations for
ikich it was not nommed, creating a bias
5k excludes many subpopulatlons.

[;£5:53 d. Test Is used for the wrong'stage
of identification:

b Tnformation about initiative; actiiitles
and achievenents of students beyond school
are actively sought,

5. Appropriate comb|nat|ons of data for ,
each cateqory of talent and subpopulation
are 5pgg[f[ed The top 52 nominated by

each,appropr|ate procedure IS included
Tn the Talent Pool. . :

evgn |f qp@_q[! §Engg§§ can be served in:
options outside the regular class.

'7 Teachers and other staff Involved in

the process have received training in the,
characteristics and needs of the potentially
i fted. -

B Each regular classroom teacher s trained
to provide sone differentiated curriculun
that develops the talents of students so
their exceptional abilitles becone manifest,

9, Prer school klndergarten aid first grade
teachers are tralned to recognize potential
and to offer a curriculun that will evoke
exceptuonal abl 1 ithes;

10, Tests are used appropriately;.

3, only to assess those abilities  a.
ot Which they were designed; ,
b, only for the proper category b,
* of giftedness which relates to that
ability;
¢ only for those socloeconomic ¢,
’pOpuIatlons on whlth they were normed; and
" & only for the specific appro* d.

'prnate stage;

fES
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STAGE 11
OBJECTIVES

To provide  sound rationale for program-
ming based on need.
o Toavoid: -

a. damaging average students by the
unprovable assertion that some students are "ot
gifted"; ,

b elitist attitudes among. the gi fed:

¢; exacerbating the isolation of the
gifted; and

d; the prOJectnon of uifair expectas
tions and pressures on the talented.

Lo

3 To focus on assessing student needs.

3 To awoid labeling or rank-ordering the
potentially glfted without a basls in research;
since, beyond the thresholdioffabnluty that gets.

students into the Pool, we cannot presentlv predict
whio wi1) make original contributions as adults '

h To have the curriculum incarporate:
a. the interest ~based motlvatlon of the

glfted and
b, students taklng responsibility for

plannlng thelr work:

5. Shart= range, program shiould foster develop-

ment of student needs and available Lesources

EVIDENCE of Excel lence and Equity in 3
Comprehensive |dentification Program

I Students are not |abe)ed more gi fted or
less gifted, but are identified as students
who nieed special programiing to fulfill their
exceptlonal potential,

2, Information on students' interests,
learning styles, ptoblems and actual
achievement are sought ifi & varlety of ways:

3. Dita géthéréd,ére Used to mateh needs
and interests with progran options; not to
further classify degrees of "giftedness."

“b; Stodents have a njor role in the

selection of appropriate program optlons

5: If resources limit students access to
available program options; rank order should
be based on need with these criteria having
the greatest welght o

a; exceptionality of motlvatlon or a.

interest; ‘ N ,
b; exceptionality of ablllty. b.
C. underach|evement or other c

affective problems in the regular

¢lassroom; and g
- disadvantaged In educational * . .
experiences: :

CENERAL COAL: To gather data to assess the development learning styles and interests of

YES

students, so that their needs can be matched with appropriate program options

“;' |
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. Long-range, progran should offer multiple
options to develop the potential of all the
students in the Pool,

1. Al students should have the opportunity
to demonstrate exceptional talent, so that our

society does not lose its most valuable resource.

b. There are plans to nenerate or reallocate
resources so multiple program options are
designed: to meet the needs of all the
students in the Pool.

1o Al it onlatd e s o
sone di fferentiated curriculum at least In

the regular classroom, -

ves |0




STAGE 111 CENERAL GOAL: To gather and evaluate data In order to Imrove declslon-making
EVALUAT ON i Nomination and Assessment without vialating curricylum
goals

R EETIVES o | CEVIDENCE of Excellence and Equity In 3 L
| Corprehensive Identlfication Program |YES

I, Data collected on student progress is

approprtate to problem obJectives

4, Stiderit jrogress assessment should not .. a Focus is on individual student
be Used to make judghents but to foster sel f- progress; rather than competition among
understanding and cooperation, students; _

b, Students must be valued more than their b. Evalvation focuses on products and
products or performance, Students should not be performance, not the student, [f comparlsons
pitted against each other or be psychologically : are made; they are amng the Former, not
threatened by others' achievenents, g‘among students. -

¢ Acquiring the skills and cespons b1 ity ©t Students are Involved in self-
for self-evaluation is a vital curriculun objec- 'evaluétidn:, setting goals and assessing
tive. Evaluation should foster the development the degree to which they are met;

" of independent self-esteem and sel f-acceptance -developing criterla for assessment,
1 rather than dependence on external approval S A
e 0, Evaluation criteria should be g Criterla of craativity and produc-
' dbbtbprlate to curriculun for the gl fted: tivity; rather than achlevement in skills or
| conformity of thinking; are stressed,

e, Professionals with knowledge of e. Resources beyond the school are
standards in various fields should be i nvolved sought for product or performance
in product or performance éVéluatlon evaluatlon;

2, To twprove Assessment atch of student
needs and program options.

. Evaluation of results should be used 2, F Evaluatlon results are wsed fo
to |mprove student achievement, not to label . improve match betweeq the program and
students as non-productive or "non- gIFted : studert needs and interests; not to

' exclude students from services;

0 The interest-based motivation of g, As a result of thelr own assessments,
students should be used for decisions about students have a major role In selecting which
_program options: . . .. program optucns in which to participate,

h. The identification procedure shigul d hi Where there is usatisfactory
be evaluated to determine if it has beeqi ‘ student progress, mod{ flcatlons are made
effectlve in matching potentially gifted to improve the match between program optlons

ts with adﬁ?ddrlate program options. and student needs and Interests, either to

modi fy optlon or placement,

0|




YES | N0

Evaluation data shoulc be used for progran 1, Evaluation results are used fo
improvement, Unsatisfactory progress should be nodify or generate program actions fhat
seen a5 reflective of program, not Student, deficits, better meet stident needs

], To |mprove Nom|nat|on -
The nomination procedures are evaluated 5 Fol igi-up data Is complled on
creaTlvlTy, productivity and contributions

]
to determine whether they have been effective in
selecting gifted studznts. of students until after their formal
S euucaTnon is completed.
k. Nomination is modified to include a ki More promising pracT|ces io
ge identify disadvantaged are included,

representative proportion of disadvantaged

§roups.,

—€T—

[1{
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PROMISING PRACTICES FOR IDENTIFYING ..FTED MINORITY AND CULTURALLY
DIVERSE STUDENTS (Richert et al.; 1982; p. i45-183)

There are several practices désighed to minimize bias against those who are not
part of the dominant culture. Five of these strategies are the use of: (l) inventories,
checklists, observation scales; and self-nominations; (1) existing data or information,
evaluation(s); (IV) norms for local populations; and (V) further testing such as culture-
fair, language-specific; L.O. and creativity tests. A combination of these strategies is

the most effective approach to providing equitable opportunities for all students.

nomination forms that are used for nomination or other stages in the identification
process. Although use of these forms by tedchers, parents; students, or community
representatives is one of the most populdr non-test approdches, caution should be
exercised to ensure that the assessed behavior is indicative of giftedness. The

Identification Bibliography in the Appendix indicates sources for samples of these forms:

It Information from students

Student information may include self=nominatior, interviews, biographical data or |
case studies. In @ comparison of traditional apprcaches and the case study approach
(Renzulli and Srrith, 1977), found the case study method to be generally superior in

identifying giffed students; especially among minority students. Such an approach also
provides an opportunity to colléct and assess information about non-dcademic and out=of=

school performance.

-14-



Ill. Performance and/or product evaluation(s)

In some categories of giff’edhes’s’ for which there are no standardized tests or
where the validity of the instrument is guestionable, dermonstrated performance or
product evaluation(s) is both realistic and practical: In sports both skill and originality or
risk-taking are criteria for excellence: In visual arts; portfolios provide evidence of
accormplishments: In music, dance and drama, the audition, a real performance may be
required. In each case, the criteria of excellence and originality dare specific to each

field.

IV. Norms fe 1

Some school districts establish local norms for existing standardized dchieverment
measures: If the local population differs substantially from the general population on
which the test was normed; there may be a bias against certain groups overrepresented in
the local population. This mady occur when there dre greater proportions of economically
disadvantdged youth in g schddi district than in the nation as a whole. Standards and
procedures for establishing local norms have been developed for ESEA Title | (now
Chapter 1) by RMC Research Corporation (Wood and Tallmadge; 1976). According to

Intelligence (SOD have norms for certain subpopulations.

V. Further testing

In addition to traditional standardized achievement measures there are tests

culturally different backgrounds. These fests include culture-fair tests, language-
specific tests; intelligence tests (with norms for some subpopuldtions) and creativity
tests.

-15-
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Culture-fair Tests: Culture-fair tests may have one or more of the following

chdrdcteristics:
® a series of factored intelligence scales to measure basic intelligence;
® abstract figures and designs for students to solve problems;
. a pictorial format to provide a profile of specific cognitive areas;
® slides of student's own environment to determine oblhfy to recall one's

community in an orgon ized manner;

environmental and school data to provide a composite picture of
student's total functioning.

Some examples of tests that are considered to be culture-fair are the Cattell

Culture=Fair i'n'feiii'g'em:e Series; Proéressi\?e Mciﬁiééé; Standard and Advanced

Longuoge SpeC|f|c Tests: Some exomples of longuogeisp'ecifi'c tests that have

been dévei'oped for use with other than Ehgll sh-speaking populcmons are:

comfortable for the child)

. CIRCUS (El: CIRCO; 1986; Spanish)

° Comprehensive Test of Basic Skills (Sparish)

B Group Inventory for Finding Credtive Tdlent (Spanish, French, German,
Hebrew)

o System of Multicultural Pluralistic Assessment; SOMPA (Spanish)

° Wechsler Intelligence Scole for Children (Escala de Infeligencia Wechsler

para NindS; dei’iiSH)
Intelligence Tests: At the nomination stage, there are several individual

intelligence tests that can help locate intellectually gifted who may not be identified in
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fr'ddifi'o’hdi ways and who may not perform well on group tests. These tests include the
Cartoon Conservcmon Scales and Columbia Mental Mofurny Scales.

Crecmvn’ry Tests: For ldenﬂfymg the cregtively gifted who may be culfurolly
disadvantaged; two tests were generdlly recommended by experts (Richert et al 1982).
The two tests were the figural portion -of Torrance Tests of Creative Thinking and the

divergent thinking section of the SOI (Struciure of Intellect) Learning Abilities Test.



RECOMMENDATIONS FOR INCREASING PARTICIPATION
OF MINORITY AND CULTURALLY DIVERSE
STUBENTS IN GIFTED PROGRAMS

Aﬁéiﬁ% of the literature in the field of gifted education suggests numerous

recommendations for incredsing participation of minority students in gifted programs.

Administrators are urged to:

Come fo an agreement on the definition of giftedness so that appropriate
identification procedures can be established;

which include planning, organizing, setting priorities as well as nomination and ~
identification procedures;

Familiarize themselves with the identification and selection procedures and
the educational programs for the gifted that have proportional minority

}

representation;

Ensure that multiple identification procedures, including informal and formal
instruments; are used at various stages of identification to avoid bias;

Keep statistics on the representation of minority students for each area of the
working definition in order to monitor the program and dssure adequate
representation of minority students m all areas especially intellectuallly

Provide teachérs with information about minority underrepresenmtation in

gifted programs and with tools that will help them to increase minority
represéntation, e.g., informadtion on multiple identification procedures and
non-biased or less biased tests;

Encourage and develop parental and community support services to interact
freely with the school to address their needs and concerns about student
participation;

-18-
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Provide in-service training for school personnel to encourage active
olverent of tedchers and schiool counselors in The early identification of
potential candidates for gifted programs;

culturally diverse students.

Teachers are urged to:

Mdke an effort to recognize culture-specific as well as general aspects of
giftedness;
mutual dcceptance, and interpersonal and infercultural understanding drmong

all students;

identity through the use of history, current events, and biographies relating to

various éthnic groups;

Identify and/or prepare cctivities which help the minority child achieve

success;

Focus on specific strategies for 'devei'o'pirig creative thinking skills and
problem solving abilities in all major content areas;

Design programming in light of students' strengths; chdracteristics, and
learning and living styles;

Communicate high expectations to all students.
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SUMMARY AND CONCLUSIONS

The onderrepresentation of minority students in gifted programs warrants
increased attention from educc <. This report documents some of the key research
findings and expert opinions ¢. .hose who are providing leadership in the effort to
increase minority participation in gifted and talented programs in the public schools of
the United States.

The continuing efforts of committed educators will bring about change. All
children deserve an equal opportunity fo maximize their potential: That responsibility

belongs to all of us!

. . . There is something that is much more scarce, something
finer by far, something rarer than ability. It is the ability to
recognize ability.

Elbert Green Hubbard
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APPENDIX:

Reference Notes
Identification Bibliography

Professional Training Programs in Gifted Education
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. 1980
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PROFESSIONAL TRAINING PROGRAMS

IN GIFTED EDUCATION

The program information for each school was obtamed from a survey sent to over 550 schools ln the sprmg of 1980:; This

lation does not purport to be a combrehenswe coverage of all tralmng programs in the nation since many colleges and unive

did not respond to the sorvey and others may have begun programs since the survey was taken.

Degree levels are indicated by u= Undergraduate m = Masters;a = Advanced or State Certmcatto'l d = Doctoral.

For additional information on the trammg programs inea partlcular state we suggest the reader contact the State Gifted and Tz

Consultant.

ALABAMA

Aldbama A & M Unnvers:ty Normal
35762.m.a

Auburn Umvers:ty Aubum 36849. m

University of Alabama. Birmingham
35294.m
University of Alabama; University
35486.m, a

University of South Alabama; Mobile

36688.u,m
ARIZONA
Arizona State
85281.m, d
University .of Arizona. Tucson 85721.
m. d

University, Tempe

ARKANSAS

University of Arkansas, Fayetteville
72701.m _

University of Central Arkansas, Conway

72032.u
CALIFORNIA

Caiitornia State University. Dominquez

Hills, Carson 90767.m
California  State University:
93740.m, a
Califomia State University, Fullerton
92634. a

Fresno

Reprinted with permu ssion.

90840.2a

.California State University. Los Angeles

90032.m. a, d

California State University; Northridge
91330.m. a

California State University, Sacramento
95819.m

toma Linda
92515.m

San D:ego State University; San Diego
92182.a

San Jose State Umversnty. San Jose
95192 u,m;ea

Umverstty of 30uthern California, Los

Angeles 90007 m

University;  Riverside

COLORADO

University of Denver; Denver BO208.
m,a d

University of Northern

Greeley 80639.m, a, d

Colorado;

CONNECTICUT
New Haven 65515 m,a
University of = Connecticut,
06268.m,a.d

Storrs
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GEORGIA
Augusta College. Augusta 30¢
Columbus College; Columbus &
a
Georgia College, Milledgeville 31
Georgia_Southern College, Stati
303458. 2

Georgia_ State * University.
30303.m, d

North Georgia College; Dah
30533.a

University of Georgia; Athens 3
m, a

valdosta State College: Ve
31601.a
West Georgia College, Car
30118.m, a

HAWAII
University of Hawaii, Honolulu 9
m
IDAHO
Idaho State University, Poi
83209.m
ILLINOIS
Chicago State University, Ct
60628.m




Northeastern llinis University, Chicago
60625. m

Sbuthern llinois University. Carbondale
62901 y.m. d

Southern _llinois University, Edwards-
ville 62026.m. a
INDIANA
Ball State University, ‘Muricie 47304.
m, a
Indiana State Umversny Terre Haute
47809.m

IOWA
CIarRe Coliege, Dubuque 52001. a

lowa State Umverelty Ames 50011 m
Umversnty of Norihern lowa, Cedar

Falls 50614:m
KANSAS

Empgr{a State University, Emporia

66502.m

University of Kansas, Lawrence
66045.m, 2. d
KENTUCKY

Morehead State University. Morehead
40351.m
LOUISIANA
Northwestern State University, Natchi-
toches 71457.m, &

_ University,

Tulane New Orleans

MAINE
University of Maihe, Portland-Gorham,
04038.m
MARYLAND
Johns ijogkuﬁnsﬁ University, Baltimiore
21218.m; a; d

Towson State

] 21204 u

Umvers:ty of Maryland Co"ege Park
20742 m. a, o

University, Towson

MICHIGAN

" Eastern Miéﬁigaﬁ University, Ypsilanti

49401.m
Michigan State University, East Lansing
48824.u

Wayne__ State

48202.m.d ,
Western Michigan University. Kala-
mazoo 49008.

University.  Detroit

MINNESOTA

College of Saint Thomas, St. Paul
55105.m

Mankato State University, MankKato
56001.m

Umvers:ty of anesota Mlnneapohs

55455.m; a; d
Winona State
55987.a

University, Winona

MISSOURI

Maryville College. St. Louis 63141.m

Southeast Missouri State University,
Cape Girardeau 63701.u,m

University of Missouri; Kansas City
64110.m

MISSISSIPPI
Defta State University, Cleveland
38733 m.a ]
Ja;:k,sqr‘. State Umversrty Jackson

S9217.u.m

Mississippi State University, Mississippi
State 39762.m

University of Miééiééiﬁﬁi University
38677.u,m, a

University of Southern Mississippi
Hattiesburg 39401.m, a, d

NEBRASKA

Crexghton Umvers:ty Omaha68178.m

University of Nebraska, Omaha 68182.
i

NEW HAMPSHIRE.

Franklin Pierce College; Rindge
03461.u '

New England - College, Henniker
‘03242.u .

NEW JERSEY

Trenton  State College. Trenton
08625.u,m. a 7

Wiliam  Paterson College, Wayne

07470,m
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Eastern New Mexico University. Por-
tales 88130.m

New Mexico State University. Las
Cruces 88003.m; a

University of New Mexico. Albuguergue
87130.m; a. d

L 5

- NEW YORK
Adelph: Umversnty Garden éity
11530.m

College of New Rochelle, New Rochelle
10801:m

Hofstra
11550; m

Manhattan College. Riverdale 10471.m
Mercy College, Dobbs Ferry 10522. v

State Umversnty College at B.ftfalo;
Buffalo 14222.m, a

Teachers College: Colombia Univer-
sity, New York 10027.m, a, d

Umversuty Hembétéad

NORTH CAROLINA
Appalachlan State Umversnty Boone

28607:m; a

Leno:r -Rhyne
286010 . i )

University of North Carolina, Chapel
Hill27514.m

College.  Hickory

28223.m v
University of Northe Carolina, Greens-
boro 27412.m

28723.v

OHIO

Clevelard State University, Cleveland

43210.m, d

Umverstty of Akron Akron 443?5 u,m

Wright  State
45435.m

Umversrty,

OREGON

University of Oregon, Eugene 97403.
m

Dayton -
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PENNSYLVANIA
Antioch  University,  Philadelphia
B 19168:m;a” ) B
Duguesne  University,
15219:o;m a_

Pittsburgh

Ingiana University of Pennsylvania,

Indiana 1 5705; m

Mansfield State College. Mansfield

16933.0, a

Siippery Rock State College, Slippery
Rock 16057.m

University of Pittsburgh, Pittsburgh
15260.m. a, d

Chester 19380.m

SOUTH CAROLINA
Converse College. Spartanburg 29301.
m
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Furman University; Greenville 29613 a

TENMNESSEE

Lambuth College, Jackson 38301. v, a

Lee College: Cleveland 37311:u

Memphis State University, Memphis

_38152umd

Tennessee Technological University.
Cookville 38501. 0, m

TEXAS

79698.u

Texas A & M University, College Station
77843.m .

Texas __Tech Lubbock

_University,

2 76264.m

75701.m
VIRGINIA

Norfolk State
. 23504.m

University,  Norfolk

WEST VIRGINIA
Alderson-Broaddus College, Philippi
26416.u
Fairmonit

26553.u
Marshall

State College, Fairmont

University, Huntington
West Virginia University. Morgantown
26506.m, d .



