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'\ P . ) "’f

A methodology that w111 allow teachers to assess a

'ch11d's behaV1or - problems within both D1srupt1ve ) and

- Nondisruptive (ND) contexts was developed, and estionnaxre that
. would attend to the issues of Manageability’ and Contag1on, as well as.

Tolerance and Severity, was prepared. Initial. guestxonnaxre research
éd' the Devereux Elementary School Behavior Rating Scale 11 _was
ucted to 1dent1fy seven.: behavior clusters: Inattention, Blamzng,

'Negative Aggress:ve, Poor Peer Cooperat1on,_Need for D1rect1on, P

— — — i — —— g ——" ¥ &

. to: the editing. process: conceptuai:zxng the Instrument in terms of

“the needs .of the researchers, deve&op:ng a working reiat:onsh:p with

. 'the children and teacher, the first shootrng,,and the final shootxng.

Lk Reproduct1ons suppl1ed by EDRS are ‘the best tpat can be made
“* from the original document,s ~

Field. testxng revealed that" the Impatience and Need for Direction

clusters were not percelved as accurately portrayed, and should be

_deleted from the presentat1on..1n spite of. these d1ff1cu1t1es, it is .
. likely that this vxdeotaped prodrct1on will add a much-needed -
fidxmens1on to research in behav;o

al problems. (BW) £
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‘Education; Film Production, Questxonna1res~i*Research
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Siﬁce

only on ch11d-centered characterlstlcs but on teacher att1tudes

..

e —

:“ as weii (Smart W11ton & Keellng, 1978)0 factors rélated to teachers

v TR ik

/-.

T d - - - s - --- - ® e o - D

(Algo'z ne & Curran, 1979 Curran & A1g0221ne, 1980 Safran &

Safran inlpress) Conc1usions generated from the prevalling

bq

; questlonnalre response method 1ogy, h;&ever, are 11m1ted by concerns’?:

about content va11d1ty, generalization and app11cation to school

i ., \ . - - - -
. N _ . . ‘-

51tuat10ns. Furthermoré since accordlng to ecolog1ca1 theor}
. S S

(Swap, 1974) behav1or is v1ewed differently 1n varléd contexts,\
g _ : . , ;

+

backgrounds for the -same behavior patterns was requlred To

address these needs, a methodology was’ conceptuallzed that wouid ,4

; 3
* S

Invoive carefully c0ntrolled vidéotaped behav1ors p>esented w1tH1n

.’.» ‘:

! . Eiterature Review D
3 . . - . - 7. L " ”

Teachers perceptions of behav1ora1 dxsorders have been

N v

F
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‘i‘ classgzgm behaviors, Safran and Safran (in press5 deveioped the

f'Asse551ng rroolem Denav1ors

. L 3
“Béhévidrs o be w1th1n the-"normal range,"‘though they exhibit

more severe degrees of devxancy ‘than theIr non—handicapped peers @

(Mcearthy & Paraskevopoulos, 1969 Mooney & Alg0221ne 1978). In -

addltign, desplte disagreement ‘about the behav1ors corresponding

o - ‘-\

B '1 ‘to- the varying levels of sever1tyr t%achers of Behav1or201sordered -

- I3 N »‘
(BD) students could 1dent1fy several at the}mildrand sebere extremes

(Glsonﬁ Aigozzlne & Schmld 1980) This’ perspectlve has helped to

I and Type I dichotomy of ED students whereby

\

ratingg.\’general Social immaturityi\Motorlcally Restless, Socialized
Delinqnency, and Soclal Defiance, Whi was cons1dere3 as most . "

dIsturbing i Attemptxng to more specdﬁ;cally Identify low \tolerance

v i
) . ° }/

Teacher Tolerance Scale (TTS) baseﬂ on the Devereaux Elementary School

Behavior Rat1ng Scale I (Swift, 1982) Their data prov1des ;:

R

additional evidence that the most disturbxng behaviors are believEdu;

Yo

il
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f;contagion

to: be outer—d/rected or’ disruptive (i e., Negatlve Aggress1ve;

‘Poor Peer Co peration) Other studxes have aiso emphaslzed that

an overrld'_g conSideration of teachers is for a "behav1oral \&v’ '

s

/ effect reSulting from a disruptive student (Kedar—r

- ;VOlVOdaS & Tannenbaum, 1979 Safran 1982 Safran & Barc1kowski

[ / ‘

1984 Vidon1, Flemlng & Mlntz, 1983) Though thxs perception has?_;

'-been wxdeiy volced, it has not received empirical support from
»classroom based research (Kounin, Friesem & Norton, 1966 Saunders,

L . . ' N . e L. . .' “ vf, ) o EY "":.
1971). R ST

L NS . SN S S S S
,ihe iiterature indicates-that‘Severai methodological-changes
: _ : _

ffare requ1red to advance our current knowledge. Most studies have‘

vutilized written vignettes and/or questionnalres as 1ndependent

N v

and dependent measures, thereby minimlzing the,rxchq@ss of behavxora1

-

-
- ¥

portf yai Furthermore, only three %dentlfied studles in thls area

have used content structured videotaped mater1al (Safran, 1982

\ -

contexts (e g., d1sruptive and nondisruptive environments) , Other

fareasrof concern to teachers; such as manageabiilty, ["how ea511y

the hehavior-respotids' to management efforts” (Gropper Hess, Hughes,
& Pekich, 1968 P. 480)] have been largely overlodked and are also

worthy of investlgation. in order to address these needs, a
o
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_displaying'said.behaviors during-a'typiﬁal‘group mathematicS‘lésgon).
By : . m;& ) . s
. wa§ planned Ch11dren s dramaﬂﬂnd video' profes51ona1s joined the

| intersperSed,withgtwo field tests;Jto,bexcompleted;

; N
| *
.
"/' L /
: wehi‘as ‘
¥

'dpress); Basedron~$hls study, seven clusters,(Inattentlon Blamlng,

f . _

Fallnre Anx1ety, Impatlence) were selected and a story 11ne (a,éﬁild.w

8

team and 1ent their expertise to the further development and
[ ‘ . . ’ / .
1mp1ementatlon of this proJect. Over ‘twelve months weré reqnired

L)

for the foiiowing seqdence of steps,thch 1nc1uded non~taped R

discu531on and rehearsals, g%o distinct taping serles, and edItIng

s
The preparation of the videotape instrument could/be.described

3

" in four "iéérete‘ﬁhases; prior to the'editing.process. . =
B . / A
B . _‘ e . ’/' ) i ) R
s - PR ‘ v &
'/ N S ,
T S I
oo T S i
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B éaﬁcéptuaiiéiﬁg the'Iﬁstrﬁﬁeﬁt‘iﬁ

 The requ1rements were that a
’ 77[ ? v . !, .

I of approkimately one m1nute each

.,‘

Terms of the Needs of the Researchers. |

taiéét child portray, for a period
sevenzaisruptiéé Béhév&brs.; These,

n;‘would occur in coﬁtrastlng contexts‘

R

‘7:ig nQXIOUS behaVIor; A‘videotape developed;for aﬁ‘earlier

'*an; 1982):Was showﬁ as a modéi. fﬁé-modéi différééfiﬁ”,»il S

the deslgnated context, in relationshxps thh peers, and be

v

o ty the same t1me duratlon and 1evel of 1ntens1ty

'-,\‘ o N .,‘“‘:\ N . . ) : ) S
" Further, the portrayal mUSt be realistic,andﬂcoﬁviﬁciﬁg; in théi

classroom anid most 1mportant1y, R I

LI ‘,,,

range of'"toierated Withiﬁ the'

-4

.

1n terpre tatlon .

~ Y

\The obJectrves of the reSearchers‘seemeddbest met by videotapingy- ;.; oot
. \ - 1 _ S0 |
a typical classroom setting A maJor consideratlon from thelr e

T
SN
T

point of view was to”th_:a anréctbrlsroduCér.whoacbuld»réédily"

understand aﬁd commxt to;the prOJect, "and who had access Into a. v - T

- . . . o e Ty

From that polnt on, it was expected that the

-

schoolxsituation.

i

Aruitoxt provided by Eic:
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.the result woupd\be of usable, research quality Iﬁ addition; an

produétxon wouid be more or less a matter of turnlng_the gamera on...?

~4

The problems 1nherent in working towards a”%pecific; ﬁuaﬁtifiahie o

end only revealed themselves later The fir t ‘practical concern |
was tb locate a school setting in Whlch the children and the1r

,;,_ .

e

(\.s

1

expert In VIdeo technology would be necessary to complete the team.

'Perspectiveeofethemv1deographer. The med1a expert assumed that he

® ‘

was 1nv1ted to join the team because of his kxils and proven

8
- v

technlques;in,preparingxdocomentariest';As the productlon evolved
o S B B T : )

-

:,Eéﬁéb’éf; he 17?5'6??3 tﬁéf hi'é : e.i'cpertise]in narrative feature---film'r

= N ‘?—

production was 1ncreas1ngly called upon for, although the fxnIsh

. -

staglng,.and execution of a feature film.i This primatlly was

<.brought about becaiise of the research and statistlcalaneed for

._equallzed lengths of shpts between NB and B classroom scenes and .




HREE -
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./i ] e
.
, ' preV1oust worked with the producer/d1recto n
;:'; L w "'f. - 2 . "7"{':“ B .

RN j:;é;aﬁl dramatics projetiu JThe expedtatxon§, work”i' fﬁf

4.“

estabilshed at that time proved invaluable

‘ 'rese_'arch instrumeat. -~ ° o
. In order tb.prESérve.these vaiﬁéé and
- -to expiain'the_project's re}pirensgxs;j :
. ‘ s : o o =
to see and beﬂéeén by the children and; more importently,,' ev ﬂ
: o o : ‘lx / /j‘;‘ : S ’
. N ' the outcomes of the sessxon iﬁ terms Ef/the prOJecq s needs., TR -
' : ) Lo . i o ; . ,_:
B The purposes Df the prelimlnary visit were to gain commitmentl' R i
from children and teacher,'and to est;blishvinterprétationsJo' 4f$:l {;
EERAEE ¥ ’1';' ' e IR
"disruptive behaviqms in thé—élaéérbbﬁ. In effect the children SRR
':; ? o get you ‘sent. out of the classroom ensued Theée behavior51 (j:
: J g . : : . ‘»,: : R “
o
'dlsruptiVe on- film, they tried\hut and practiced ideﬁtifying each
: fother s beliaviors . 'ﬁrxkg,' a
PR R TR SR
The First Shooting ;

EI{I(?:. : ~:f-._fhf._7 i S ,¢‘i‘”;i

Aruitoxt provided by Eic:



. beglnnlng w1th the ch11dren entering the room after ﬂecess and
0 .

El l

A number of problems developed

o
s

;Althoﬁgﬁ.thefe were cametas

o uncontaminated portrayals of the

ch ehavior. Ménywéboté_hed;to:bé repeated

be. consrd edfas a vi

Aruitoxt provided by Eic:



completlon’ £ the scrlpt a scale drawi g q,f the classroom W1th )
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S _ Whlle no‘chlld who wished to be 1nvolved was excluded éérveagiw; fi_rlp"'"L

taken to orchestrate the blocking §0. that those few ch11dren who had ‘i

»i A

ft was fortu1tous for the progect 3

3

that the first target child suggested that he had had the experlence

.e.else should do 1t next t1 e K a ch11d who f.fii f L
appeared to have greater~powers of concentratlon was thereby selected
o . S, . ‘
During the shooting, dlaiogue slips were distributed as required ’

. o -
S A : X
- e - - . c A
. L )

prior to each shot. Since the speciflc 1anguage of the scr1pt was = u'

L s teacher as recorded in the spontaneous dialogue of the first taping,

direction was 1im1ted to a few specific Verbal suggest10ns‘ "Make

R 1turea1——no Saturday Night Live"i o'!’"Hey we. 're back to Saturday

¢ - 4

N1ght Live._

: concentration.

Fes

L fi*T were taken to ‘énsure’ Visual continuityfbetween the two fi1m1ng days i:,iii:-,,ﬂﬁ_',?

- . o

- B o

* o S

PP
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by seeinggthat nothing in the room was moved and stress1ng to the‘ o

s - .

"'children the 1mpn;tance;of7wear1ng exactly the same clothes on both

L
¥
J

» » days; With all precautidns, however, the target chIld had slicE_d

I ‘lnitiallEditing and Field Testing

. his hair down with water to be ready for. Sunday s filming,- :

L -

Monday,.of course, it was dry o v_;: b .f” "b»[ :-,:*l'

All the pre—production plann1ng facilitated a smoother shooting

;event, as well as an opportunity to aSSUre in advance that apprOpriate

iumethods would be employed during the shooting The researchers, by.

- watchlng a Iive’ monrtor and follow1ng the script .were: able t0'give
g 1mmed1ate feedback to- the V1deographer and director as’ eachvciuster .

was taped;_ The tean was prepared to remain 1n the classroom until

sﬁfficient raw footage was collected.;

The full team closely collaborated throughout the edrting
proces The or1ginal editing into 14 segments (60—90 seconds in g

.duration) with1n two contexts had several goals. The story line

B ;was‘to be maxntained and the accuracy of behaV1oral portrayal
'maximized while interspersing NB/B context shots. In add1tion, all
f behaviors had to be of approx1mately equal severity to avoxd p0551ble "
:fskewing of résults. Finally, the/artistic effects had to be preserved

o Several logxstical problems, including lack of equipment availability

[ .

.Jand breakdown (three month delay) and‘varying footage counts on »'“

Lo
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- Assessing Problem Behaviors

graduate students, most of whom were experienced teachers. It.
Al-' consisted of a tra1ning tape procedure (full group) followed by
showing.half the group e1ther the ND Q§ D tapes in the1r prepared

7”storylline .sequential order, then reversing the contexts. After

viewingwéach Individual segment’ S 's. responded/to questions concerning

accuracy of . portrayal ("Does the tape portray the behavior7" yes‘

‘

or no").and level of behavioral severity (l ild; 5 = severe)
Results from the portrayai Item suggested hIgh percentage agreement
that behaviors were accurate except for Need for Direction in both

contexts (23/ no responses) and Impatience in the D context (23/) éeveritjth‘

o9t

— L g— - RS

i ratxngs, means rangzng from 2 li (Impatxence in the D context) to-'

-:5,72794 (Pobr Peer Cooperation in both contexts),'suggested a need for f

~4}_/‘5”"’:'.{additional reediting to further equalize these levels. Additional

ratings of levels for ‘overall classroom disruptiVénéss (l : mlld;._

5 7 severe) were completed after all seven segments were shown

PN N

(DisruptiVe x = 2 94 Nondisruptive X ? 76) and 1nd1cated that -

-3

‘l contexts were being d1fferentiated

’;_ Second Field Test and Reediting ‘7_'v i‘ _b":'A
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o PR Several procedural mod1f1cat10ns were made for the second

~3'field test. . _m@sfaér t6 min‘im‘i‘ze a potent"iai"‘segmeni;' ordet '-éf'fé‘éf’;

'behav1or cluster 1nd1v1dually._ Durlng reedltlng, attempts‘were o
: made to decrease levels of sever1ty for Poor Peer Cooperatlon (both

contexts) and inattentlon (NB), and to increase severlty for Impatlence. -

R .‘-.1

Analys1s of this data (N 32) demonstrated that three of the °

-asegments,vlmpatlence (22/ in the ND context) and Need for Direction
(22/ NB 25/ B) wgre not perceived asiaccurately.portrayed;- Results l

o of the severlty rat1ngs 1nd1cated that reed1t1ng had not achleved

dthe des1red effect of decreasfng the range. Fortunately, the mean

.o

'j_differenCes_(p<;Ql) betWeen.context§ in-the desired_direction;-'

Final Procedure R

v : : «

"'e_'ci that fandomi_zation .

'l‘of segments should be cont1nued and that;the twononvalldated clusters
should be deleted from the presentatlon.~ Further edit1ng to equallze' )

'k'a"severlty was deemed unnecessary, compensation for. an§ differénces”‘_"

Kl

<

could be ach1eved through the analy51s of covarlance or other

statlst1cal adJustment procedures. The'questlonnalre was agaln”"

o

Aruitoxt provided by Eic:
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The tralnlng procedure nglntended to famxixarize subJects e

P

"WIth the terminoiogy (as deflned bn the questlonnalre, Appendlx Ay

%“"' ”.b”_; rand the actual process of ratlng used dur1ng the exper1ment A"
) .;central component oF. this section is a practice tape of a stﬁaeﬁt -
d;splaylng Blamxng and Negative Aggressxve behavxor patterns for _é;
;}(’ff _ the subjects to evaluate and dlscos;. Following the practice tape;f~~cfj ‘

. squécts'will_bé;raﬁabmiy aividéd;iﬁto.two;grocps;,shown thé’NDﬁorv
D beHavior segments (in random order; blind to the variations in
context); and asked to respond to the Five questions immediately .
&ﬁFér eachuéégment;f The final item wiii againvﬁuestion'oVéraii V_"p' e

iclassroom disruptiveness. Subjects will then be debriefed. hTo’“‘”
control for Validation'of behavioral portrayals; if a subJect'
féébbﬁas “ﬁa“'ta thé;acéﬁracy of Eéhaﬁiof,iﬁéstioﬁ;'éﬁﬁééiﬁéﬁé'

ratings for. that behav1or wiil be omitted in a&dition; if a "mo"

jresponse 1s g1ven to two of the five accuracy 1tems, the subﬁeét,
w1ll be'eliminated from the sample.
- Closing Comments

1t is likely that tHis multidisciplinary videotaped production




will add afmuch—needed dimension tG research 1n behaV1oral problems.

hteam- .

fhrange of context srtuations.

e empirical research o ', .fé'*{_ f S "Fﬁ - f’,

' echos) w1ll produce better sounds. ééiiiﬁg-éiiéé;'fugé; &ﬁfEaiﬁé;;
'childrens coats and of course the room full of people, all absorb
\stray sbund waves. Curtains on the windows are also useful to

avoid overexposure of the vides. 1mage between 1ns1de and outs1de

@l

PO
ul?ab - T x%3’~ o

- ' Agsessing Problem Behaviors

. e - . v -
S . )

Use of ‘this medium adds a richness to behaviorai portrayal wrthIn
'H-;Tvarying contexts sorely lacking in questionnaire methodologies .

LW thout sacrific1ng experimental controls.l Therefore;_it 1s'the

bbellef that s1milar research should be encouraged and refined.

‘"~;]This'initial effbrt could be considered a'ﬁasis for future projects;

For example? in retrospect, the original intent to follow a story

line was unnecessary - It would be eas1er and more effic1ent to

coliect a serIes of individuai behavior vignettes and intersperse
. v
them with a: "stockpile" of context shots., Or, given the opportunity

to spend several days in a classroom, a traditional documentary

could sufficiently 1llustrate the various behav1ors as.well as a

3 maJor consrderatIon would be however,

Other Practical;Production Considerations’

A 'aiaésf'aaﬁ with a aﬁﬁﬁaiﬁ!af'-'ﬁsfa surfaces (which tend to cause

L » .
-

A
N

*-1ight sources;= Curtains also ailow the fiexrbxiity of Intercutting

N S S 6. "

R

PR
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. Assessing Problem Behaviors g
E PR ' ’ ." ; C - - ' = 170
differéﬁt shoot;ng Sessions thhout worryxng about the continu1ty ‘
6f,iigﬁ£ (ﬁéfﬁiﬁé; afternoon or evenlng) from shot to shot.
Three-quarter inch U=Matic 1s a better tape format than inch "
Q'_ ’ ;'_ VHS or Beta because of %etter detall and coior._ Fxrst generatlon
; o close-ups in any format acceptabie but detail and sharpness fallf'f%

/ - -vi-

- in wider shots of the room in % 1nch ’In the edlting process the.g;.

" N ,/ .
) R
original The loss in color and sharpness can be minimized 1f a i
* .« Time Base Corrector is avaﬂable. L R B ;
In Sum : . Lol s S
o ~ . ' : . . TN e
: Close cooperation between team members and careful coordinatien ™ ~ ..
<L Lt SR I P R
with séhbbl personnel is essential to the successful completion of’ =~ a
P . " : . , ; - o B ."i ' L
. *this type Bf pféjeéE.‘ While the time and energy commitment is . e
' o o 7'7 ) . ‘ B .7 e _ 2 .'7 ;_.7 NP
exfensive;~with such'teamwerk,,artistié and empirical needs can - . B
blend and harmonize. : o o L
Ey p -
" . v
| \g‘. e /Z’x" 4 ;
x i A .
“ : P} o
: ) .. K
. . .
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Safram & Safran T To oo T
~Research Project:  Teacher Perceptions of Problém Behaviors ' ..

i;'

£

ERIC

Aruitoxt provided by Eic:

Purgose:' l;.' '-";

e
Jer - o
rt

,,,,, Y T

Complete these qaestions on yoar coﬁputv

a;;‘Reguiar Educatxon f;
' b. Special Educatiom = . .
c.. Other- (pleasée sptciFv)—Wf AR
d. No teachlng experlence, :

T,

-G

a. Bachelors ?3 5. jfﬁﬁj;','. 3-‘; L

a

‘c. Post-Masters . . . . i el
- ostoHast - R oA
e

Doctorate IR CiLoETATL el :
Othier, (Please specify)*' PR

z

AE_what level are.you1curre2§i§§t§éé§iﬁé'(6f;ﬁav“;m”f7uj:iﬁj

.t

[P

”."ngh School = ¢
Other (Itlnerant,hadult, etc. )"ﬁ -

Fl

at -Rural U - ,?‘ ;
b. Small town . ~- ‘v o 33 .
c. Swburban - - B
d. Urban : - :



Be] oW grade level/below expecte’a
tlassiflcatlon  %< :

[ *"!’
A .

 c. 4—6 years'
"&:{ 7-10 yeérs

Ew Over‘le years

'fié?.?._ > _' d; rima fﬁﬁfg;, cademic %chxevement

Wheri - 1t aemas rlght  ,,
v'of a studen; v

[ERJKZ;;’f_ ﬁ"Sttoﬁgiﬁidzsagree
ST




The. following are. bepavioral characteristics often{, w»wf”
‘ ciated with each but personal 3udgments are reQuired in determxning
your final choicss o :

}ti]id _ :_ ;, o .: . - , . ; : . ?;;‘ - R , | -

:UTl;Q'These children have problems that require only brief- interventxons.'

SO

These children may have academic problems, ‘but the rangevof problems.,f

# . ST
! i - are comparable to those found among normal children.
- ;| gﬁesé -dildren need regular class pJacement W1th a suppcrt crise,
; teacher. e
L m .
B. Severe
”"l;‘ a'resrdential center is the best placement for most of these children
NN 755”15;2"These children are often classified as- autistic or schxzophréh:c.
3. These children Tciéﬁéii’y- éha'w'iﬁo' so"c'ia'l intéiiést.'in_ r.élé:_mg,vto .b,thers.'-:fij"':-
) : ﬁ.-'fhEse children are most often multi—handicapped.
5. The problems of these chxldren are more likely to- be genetically orf”~;
' ,organically based " (Olson Algozz:ne & Schmxd 19§0 p 99 lOO)
2. Manageahility~ﬁ*f" - . ~ -
| This term refers to "how easily the behavior responds to management ,fﬁéahl
efforts.”" « -, ' e o
B T feoﬁtafgiaﬁ- T B
o o This term reféfs to: -~ -
A. "Does the behavior disrupt the activity of others?
~-OR- B. Do'others copy ‘the problem behavior?”




FERAE RS

. ‘Parvicipate in training sessiom. .. 1

.

‘ffg [: : “View the: trainlng tape, looking for 1nstances of "Negat:ve Aggressrve and
-"Biaming" behaviors. .= | :

e o After viewing the Ef&iﬁiﬁé E&ﬁe,~comp1ete the following questions (on .the next'-

pa g " - not on your computer sheet) using the given scalesJ Piease read the Sé&ié544¥

e‘.v\‘

e

:i(§)i :fil:

€ :LEVEL or TOLERANCE

_ EXTREMELY - ﬁiffi2“ - SOMEWHAT - 0 R
INTOILERABLE e INTGIIEEUEBEE . TouERMBLE

Lo b
TR T e LP?’“i-?;,ﬁigﬁffxﬁ*ﬁft*fw; -

5 -

Dy LEVEL oF MANAGEABILITY

. paSIny ¢ prFFrewmr . o emworBE
MANAGED - - TO MANAGE . . .. . . MANAGED . - .
f,Responds readlly .. % Inconsistent or- 'r-~“_f}-,ﬁoes not ‘respond
.. to management ' - . .slow response.tq ... ' . Lo: management s
- efforts -~ - - . . management efforts*_. ”ff;efforts S

& -;_W.,,B T € o DL B i

Al

(E) Lﬁﬂft,er GONTAGION

v 5? JEXCESSIVE SN CONSIDERABtE ";_;.,~ Do LITTLE OR NO
.. "EFFECT ON- - - . ,“EFFECT ON .- © " EFFECT ON- * -
.. . OTHERS . _OTHERS - =~ = ..+ COTHERS™: .. " .
-: Behavier-disturbs .~ Behavior disturbs = Behavior -does not
'whole class ‘or .. immediate ; . disturb’ or. does
 whole class e . ‘heighbors or ', not serve asa
R coples behav1or -~ . neighbors copy RS odei for others.
R : . behavior. S .
| : "] | I--;.°{-'4!J '
E

PR SN 7 . |
N5 — 3 —< . . D .
. L . . "_';L}j . T, .

Ty ) ) . . - S - -
"1-« . - v’ . < .

(F) OEERAtE GEASSROOM BISRUPTIVENESSV

S wowmmmermE o ommgmvEs
@ - T , . SN
B

o




wy,

';v ;Cluster —vNe”"' =

TBoes the tape portrax the behavior? (Ab e S R

. What is the level of severitz’ (B). ,~_f* = y,‘ Lol e

.” What is your 1 1eve1 of’tolerance? (C) -

. How easily can iggkggggg;_ thisy ehavior in ¥yo ur classroom9 (D) s
-7;7*ﬁﬁion2)4would thls behavior be in" your,classroom° o

- q‘"_NV

:,ﬂmn: nmmg

Qﬁ, : & f S L IRE T

a‘ ' DoeS the tape % % bEhaVior? (A) — :. T . [ ’ -
'b. What i 4% the level of severity? (B). o e : R

“c. - What is your level of tolerance? (G) SR

:_.d;ziHow ‘easily can you manage this: behavior/;z z classroom’ (ﬁ)

F;Q'"el; How disruptive (“leveliofiéoﬁiaéiﬁn") “woulkd thisfbéhavior be in zour,classroam°
S (g) . o - ’ T A

>0verall Classroomibxsruptiveness

| j{ ?;: How would you rate the behavior of the otherichiidren in the class? (F)

!

'Q_I?; View the tape and cbmplete the«questionnaire on. your computer sheet.

A. RESPQND TO EACH BEHAVIO SEGMENT SEPARAIEL¥ABU@;KEEE;INAMINDAIHEACLASSRQQM
,CONTEXT..

G . ' - ' ’ . : /: C )
- Although there is overlap between behaviors, try to respondito_the specific.
. targeted’ behavior for -each segment (i.e., "Poor Peer Codperation') within
, the overall context of the presented classroom (disrupt1ve/non—d1srupt1ve)
"f ;v .
“The’ segments have been’ collected from a 60 minute math lesson but w1ll be’
presented in random order so there w1ll be no story line"

-~ T i _~'. . . . ;-'!i"’

:v_

B cometere GOM?UTER sﬂttfs GAREFHLLY FGLLOVIWG ADMINISTRA?OR?é DIthiioﬁé

Ti.

7 The admﬂhistrator w1ll direct you to a specified number on your question—

._‘naire and computer sheet for each segment Answers must be in the correct
i Space to be properly analyzed . R :

o " ‘Be sure to refer ‘to ‘the correct scale (specifxed by 1etter at the end of
, o h..ieach guestlon) when answering each item

-
o h

e VHEN COMPLETING #45, PLEASE MAKE A CUMULATIVE JUDGHENT OF THE LEVEL OF
R DISRUPIIHELESSsiBEHAHIORAOEAOIHERASTHﬁENTS)cYQH PERCEIVE THROUGHOUT THE
TAPE. -

< - vl .
S : . : . [ L ‘ . s
o PR : . . : . PR . 4




| (A§ PORTMYAL OF BM@R -

A =YES.
B =NO

. (B) LEVEL OF SEVERITY -

[
fdwﬁ;,l

(C) | ;LEHEI:MI:ERMJGE
o Ei{'riﬁfsiff .
e ENTQI:EH:BLE

EXTREMELY._V' I
TOI:ERAB_LE; SN

'ébé | LEVEL OF MANAGEABILIﬂ

, EAS ILY

MANAGED . r

Responds readily

"to’ management
efforts :

fDIFFICULT.
- TO MANAGE

o Ipconsistent or .
~slow reSponse to
»management efforts

(@}

GﬁNNe’f BE -
* MANAGED.

‘Does not- respond
to mandgement-

efforts

|

- EEp—
©: - —=

(E) 1EVEL OF CONTAGION

. EXCESSIVE

- EFFECT ON -

O'I’HERS '

Behavior, disturbs a

g .who}e class or
whole class'f

- _neighbors or = .
~ "neighbors COpy
-'behavior‘ '

CONSIDERABLE
EFFECT ON
OTHERS

: Behavior‘disturbs

iﬁﬁédiate';,_

E

-? T
EITTLE OR NO

., EFEECT ON
OTHERS ,
Behavior does not
.disturb or does
‘not serve ‘as a.

model for others

T

( G»L“n_L CﬁAssﬂOGﬁgﬁiSRprfVE\BSS

z\e\—msamﬂnv‘ -
N

‘gl

T E

DISRUPTEVE o

E .
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L PDEASE ANSWERAEACEAOFAIHEMFGEEGWfNG ITEMS ‘USING THE SCALES ON YOURACOMBHTERUSHEET ?_"‘\)

‘”-’-f&ees?mc N MIND THAT O’I‘HF..R TEACHERS HAVE Jmassa THIS TO. BE A DISRU'PTIVE cm;ss...-

" 230 How easily can ggg;gggggg this. behavior in your classroom’ (D). v
o2&y ;Bow disruptive ("level ofeeontagipnﬁ) would this behavior be in z classroom9 (E)
R S Aggressive . R . O R . | . Ir
'25._;noes the»tape portray the behavior9 (A) ; ‘ -,:i St
26. - What is the level of severitz’ (B) o Sl g L,\Ar.alff,
27. Wnat7i§7VOurilevel of tolerance?. (C) . S - i"‘“-v '“*"??E;Z- .
-w!ZS;;]How easily can you manage “this behavior in your classroom? (D) ‘ Lo :
29 How disruptive ("1eve1,of Eantaéioﬁ") would this behav1or be. 4n’ z ”"classroom9 (E)
. Cluster C = Inattention ' }.' l"'f R N T :ff .'e'.f 'ii"”r"l f -f:fﬁ”
300 Does the ;tape, E rtraz ‘the behavior" (A) )
'l_ejl,,'What is the levei oi severitz7 (B) ’
.. :32. .What is ‘your level of toleranc29 (L) T ::
33. How easily can’ 20, mariage this age this behavior in your claksroom’ (D)
3ﬁ; fﬁow drsruptxve ("level of contagion") would this behav:or be in z 1T c1assroom° (E)
Cluster D -'Blaming ‘ ; 1
35, :Does the tape Bortraz the behavior’ (A) ’
~.. 36." What is. the level of senéritz’ (B).-
37. What is your level of tolerance?. (C) B
38, How easily can you manage this age this behavior in your classroog’igb)
39.. How drsruptxve ("level of- contagion") would this behav1or be iﬁ zour classroom’ (E)
Cluster E - FailureeAnxietg: e
‘;:40; Boes the tape Bortraz ‘the behavior’ (A) g:;~. :~§1v

41. What is the level of seyerity? (B) .
42, What is your level of g@lerance?. (cy -
- 43, How easily can ﬂou,n_QEE- thigibehavior in z ur classroom’ (D) o
44, How. disruptlve ("lev> of g ") would this behav1or be in your classroom9 (E)

A
,‘ e
. “

e Over3114Ciassroom Bxsruptlveness

4350 How w°uld vou rate ‘the behavror of the other chlldren 1n the’ class’ (F)

.....




