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- .bridging the gap between research and practxce, this efﬁort has

resulted in an example of mutual adjustment, where application of

practiticners' situational knowledge or social intellidence has = -

improved and informed the research process. The central hypothesis of

the study is that participant needs and engaging workshop process are

- important, but that alone  they comprise an’ incomplete account of

knowledge. acquistion/use in staff inservice: In addition to
part1c1pant and workshop chararter1st1cs, thls research explores the
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.Sﬁhﬁésfiétéﬁtiy expressed by Maxine Green, former president of the Ameritan

ta

Introduction” T - r

(° Over the past decade researchers:in education have become increasingly
concerned with the relationship between research and practice. YThis concern + - -
R

« 7 N -

Education Research Association (AERA). While noting that the AERA hyif

succeeded in conducting quality research, shé concluded that it had fatisd .

to ensure productive use of that gSearch. ‘'Those who are most likely to e

profit from research typically have been the least likely to read it

777777 B

(March 1362).. Indeed, the association between the creation of research
s - . o 7 ) )
knowiedge -and its application (knowledge use) has itself become the focal

point of numerous national and, local studies. THis paper presents a descrip-
tion of one such study; and the way that researchers and state education
agency personnel have attempted to use research to ‘enlighten’ {c. Weiss, 1979)

policy and "improve'' practice in local school districts (Guba; 1967; Guba and

-

* This stuay was funded by a grant from the National Institute of Edﬁtatibﬁ and
K - . T 77”177”777 S -
conducted ander an arrangement with the Commonwealth Inservice .Institute of
the Massachusetts Department of Education:. What began as a cooperative

4 .

has evolved {nto a close and mutually bereficial collaboration between t®wo

separate and distinct organizations,; one private and one public. ‘ 1

More than bridging the gap between research and bkattitéj this effort

of practitioners' situational knowledge (Chin, 1966) or social intelligence
(Westrum, 1982) has improved and informed the research process.-Because
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of the importance of the issues involved: reséarch into facfors and conditions

associated with knowledge use in staff inservice programs; ed

ucation change
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. and improved practice;

of this cojlaboration between a SEA and an-independent research organization;

this case may be of interest and-value to edutational researchers; policy
: I : , o

makers; facilitators, and practitioners in other locations: -
P ' ’
The Setting :
. o ] a o ' ] - ] ;7 i
Massachusetts contains some of the oldest Public school systems in the”

in'a state with over 430 separate; highly diversified school systems. Recently,

Ss So- oo oo : B T T
the growth of state and federal regulations, demographic decline; shifts in
the sconomic base, and changes in the state finance structures (Proposition

2}) have caused what might be characterized as a dramatic reorganization of

.

educaticnal financs, regulation; and governance in the Commonwealth.

The Sﬁf?t has &&~n coupled with four important trends. First, declines
in student achievemeni Rave precipitated a demand for greater accountability
from the schools and a focus on basic skills. Second;- there has been a demand

that the schools address the high-technology phez%meﬁbn through new programs

3

i computer literacy and the use of new educational technologies, particularly

in math and science. Third, the recéssion, tax-limiting legislation; and the

changing economy have Jequired that many school ‘districts cut back programs

and offerings to ''bare bones': At.the same time; schools are being required

to sérve incteasingly diverse populations and respand to a complex array of
state and federal mandates and programs. Finally, as a consequence of

laid off.in Massachusetts in the past two years, resulting in an older, more
senior teaching staff. This massive 'reduction-in-force' has taken place at
. S . :

- "
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‘professional staff who are older and often teachning in areas of secondary

-3-

¢

a time when evidence points to an-impending national teacher shortage,
particularly in the math and science ‘areas.
. ———

resulted in schools being required to respond to increasing demands,
2 . ,

accountability, and new technologies, with reduced budgets, programs,. and:

certification or proficiency. The impending teacher shortage may only serve

to exacerbate thi’s problem and require that current teaching staffs acquire
more and different competencies and skills:

. -

Professional Development & Inservice:. The Commonwealth Inservice Institute

.

Faced with these demands and an aging professional cohort, staff development

becomes of paramount importance for public education. . , -
- . . - .

. Since the essence of educational change consists of
development Ys one -of the most important factors
related to change in gractice. 3 : >
(Fullap; 1982; p.18) *

L B N
Within thifgpssible range of strategies for professtonal development; staff .

. inservice holds a preeminent position: [t can be individually or organization-

ally focused, has a high potential: for being cost effective and relevant; and

o

’

-

T - - S St bt
provides 'school districts with a mechanism which can enhance their educational

’

programs, professional staff; and complement their orgéhizptionai mission. In

-~

Massachusetts; the Commonwealth Inservice Institute is a state agency which

provides such a mechanism. : :

~

The Commonwealth Inservice Institute (CI1) is’ a unit of the Massachusetts

Pepartment of Education which provides funding and technical assistance to

<

public school districts throughout iHé;;E?te. More specifically, the Institate

3



* ’ - ﬁ' - )/
provides grants and assistance for staff development programs which are |
designed by and for school staffs to improve classroom teaching or -specific-

s
.

éducation <ervices in a school, department, or school district. The

.

_ Institute's policy was developed in 1978 by a group of §§§§é6ﬁ6§é£E§‘

*  educatsrs-and concerned citizens who believed, based on e5E2+ience and

existing data, that staff development programs must involve a reiatively

small group of voluntary parti€ipants; each of whom has a stake in the .
. : . ' 3
inservice program,
The institute's designarg conceived of an organization that would

. —
-

break iﬁi’éd'g"h the bumau’crétiz; Vb;é'i'r@éwr‘s of standardization, excessive roles,
< éequifeaéﬁﬁé; and complicated grgced&qéi structures to provide public sEhcoi
perSOhﬁeﬁrwztimFunéé and aseistance %6\méét,théir iicdiste insarvice resds. | - o
initially, it was hoped that the process would consist of "a nod dnd a Hapashakéﬁ,
and while the entire proposal-funding cycle involves considerably more tﬁah tﬁégg :
Us nod and @ handshake'! remains the ‘idéal: S : .

_The initiative for developing an Institute-funded program rests with local
school personnel éi'éii'iéVéig‘wﬁbi as a group, have an objective and plan to .
address that objective through on-site inservice education. The requests for

assistance or 'proposals'' must come from a member of that group, called a

broaram convener. Additionally, the other members of the group sign the
proposal, thus indicating their interest. The institute's guidelines suggest

-
all or most of the staff who will be directly affected

: by the changes the program is designed to bring about; and

\a11 of the staff (teachers; &6dﬁ§éié&§; administrators,

- t %

" paraprofessional {s) whose active support is needed t

—

Y

make these changes. :
'\o —e . -

1]
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activities, and several others staff members participate in deciding which .
- - A Y

- P . < Y

_Operationally, the InstTtute works through the six regional education
centers and is coordinated through the State Department of Education's central

. . .

member is in charge of lnstitute

“t
vy

office. |In each regional center; cme sta

.

® 3 .
programs to recommend for funding: Generally, the process of obtaining an

Institute program is as follows--local educators, interested in receiving .

Institute assistance and grants contact the Instituté Staff membér located in
e o o 71,, L gmm el i e e Ll . \'_ ,,,,,,”,,, ;
their region. The staff member will discuss the program with one or mere of

the prospective conveners and other participants. Together; they will review

the program's objectives and organization: Interested educators at a local

1 1 . N T T i Y P S - = g ... Lo e ,;,,,;,,,,
school.or school districts call the Institute staff member in their regton,
discuss the program's objectives, check to see if the Institute's requirements

- : S - Tl A )
are met; and determine if funds are curyently available in that program area.

Finally; the Institute staff will help the local educators in completing the

led the tetter of Agreement: - -

| f the proposal ha%™F reasonable education objective,-every attempt will .

be made by the Institite staff to assidt local school personnel in developing
- M ‘

a fundable program. Staff, in gegional offices; -meet 'm"o"n'th]‘y to i‘év_iéw and

recommend proposals prior to sending them to the Departmentls central office .
for a fifial technical review: Once recommended; a program will generally re-
ceive formal approval by the State Board of Education during the following ;

month. The entire process takes approximately six weeks:. Once the program
N € . s

Kas begun.k the Institute can offer a limited amount of assistance in solving
unforseen problems, But basically the participants are responsible for their
own program. These programs may take place during the regular school day,

after school, during released time, or on weekends. However, the Institute

4 : v

will not fund ''one shct' prograds. -

L)

~f

o,

{
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. The Institute pays for consultants, materials, and; occasionally for
the use of a special instrictional site or participants' travel to that
itute will not pay Stipéndé or tuitions, nor does it bay for

»
»

(a4

site: The Ins

substitutes or meals: . Grants are relatively small; ranging from a few hundred
to a few thousand dollars: i
When the Institute began its operation in 1978, it had a $155,000 budget

consisting entirely of categorical grants from the Federal Government (Special

Education; Occupational Education, Nutrition), and the Rockefeller Family Fund:

These were used to fund 40 inservice programs. Over the years, these funds -

have been supplemented or replaced With Federal funds for Title IV-C, basic
skills and gifted and talented programs, a major grant from the Carnegie

Corporation of New York: In 1982, the Institute was finally included in the '

State's educational budget. |ts operational, budget .for 1982 was $732;466
R Z & S

and it provided grants ‘or ayék 70 inservice programs.
TABLE 1: The CI1 1979-1982 .
L1979 1980 12§i 1982
Operational sudget/f/;ﬁ 155,000 486,079 679:384 732,406

Grants Awarded  ° 0. 260 357 o 472
Number of LEAs Served 29 . 166 187 218

At this point in its history; the Institute has served over 90% of the

slhco]l districts in Massachusetts with small grants (between $200 and $2,000)
that have supported inservice programs involving close to 30,000 teachers,

épétiéi{sis; administrators; parén£}, and paraprofessionals. [ntits current
sear (the 1983 academic year), the State Board of Education is expected to
approve over 566'inéti£a%éffaﬁaép programs. While Institute grants have been
madé to all types of schools, %eéFIyIEWiEé as many programs have Leen funded
at the elementary leve! as have been at the secondary level.

¥ | ‘ ‘ . :

b o X
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TABLE 2: Types of Schools Served by Cll Programs
L ,

Jype of School " Number

*

™

Middle or dunior High . L 92

High School . . 138
Regionai Vocational Schools . Tk

*Special Schools - 4 » L3 -

+ e - .
Seos -

SO 0ther . " 56
“District-Wide and. Multi-District Programs - 88
7 ! o )

S

;iw’itﬁ'iﬁé advent of new non-categorical funds, the scope of subject areas

R addressed by Cll programs has widened considerably. Not suprisingly, these
afeas reflect current needs such a5 computer literacy and F?cchoi education,

but uhique concerns aresalso being addréssed; such as how to make use of a

local muséum that abuts the property'of a small elementary school or how to
_ Help ‘newly emigrated Scutheast Asian parents cope with their children's

FERY

American schools. ‘ .

o -

The *TOR Study: lInservice And The Problem Of Change - o

 Whil€' the Commonwealth Inservice Instituté has provided a mechanism’
ééﬁé 3 model) whereby. the issues 6f'br6¥éssi6héi.3évéibpMEht and staff inservice
. might be successfully ﬁéféﬁéa;.ﬁﬁé go:enfigﬁ of such a gﬁig% has often eluded

" educators, thereby contFiBﬁiiﬁé to the concern bVé%:KBBWiéagé use and §CH66i

-

improvement.

“special schools inelude alternative schools,; day care programs, community

colleges; programs for handic#bped; etc. Other includes collaborative
" . :
- - e - — - i, e B
staffs, prison programs, etc: District-Wide and multi-district projects
‘e . -~ e .
were primarily for programs, for superintendents; specialists; and parens.

_ - - _
- e i e .

-
»
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L.2very few of iﬁé‘éfgéﬁts make any difference. Teachers

s T

come to look upon any new proposal as almost certain to -
add to their burdens 2nd to 5>é§n their energies without .

They want desparately to bé left alone: P3%ing?

-7 benefit.

.y .
o . £

- °aproblem to be worked on becomes a threat, not an
) opportunity.
_ unity: < )
A (Runkel; et al., 1978, p. 18)
Much of the research on knowledge use in school improvement displays -
R : 2 e ir 7
a research-development-diffusion model bias (Rogers, 1962; Guba and Glark, °

4
v

,1975), as investigators have focused on outside initiated improvement projects. .
The impact of such projects appears to be modest and highly varied, and mich
attention is centered on the reaction and resistance of teachers to various

interventions (Corwin, 1975; Firestone, 1980; Wolcott; 1977). Furthermore;

! : . o . 1777 ”77'777 777;5
research has tended to examine limited aspects of- the knowledge use process;
o) - : . , . )

i.e., participant characteristics and various aspects of improvement projects
or inservice workshop (Hall and Loucks, 1978; NTS, 1979). Recognizing that

‘teachers and purveyors of change differ in orientation, valua, and style; .
and realizing that knowledge uUsé occurs within & specific psycho-social

v context-~the school, the district; and the classroom--the TBR study focuses

I % * .

3

on staff initiated improvement projects; indigenous conditions and processes

N

; of knowledge utilization in schools--"natural® change., = .
. Evaluations of staff inservice projects consistpatly reveal fhét some
* _participants fully learn and use/appiy Wﬁé;;{§ tégght,fwﬁéré bthéréxﬁété the
sarme ingervagf experience, as ''a waste of time. It is Gurious that such |

& variation in staff learning/use/application is typically viewed with ajarm,
while békéliéi vagiation in §Ed8éﬁi\iéé?ﬁihé/qéé/éppiitéﬁién is readily aclepted. )
) Conventionally, there are two gereral apﬁrbaches to this problem. fgé . :

first approach is to bubld the insarvice project around staff needs. 'B§J : R




- “A-. 5 | | g ,

S S S
conducting a careful ''needs assessment'';, it is hoped that the participants

-~

i T

topic of, concern. The second approach is to structure the inservice

[

@y

e My - .

experience well, chobsé a dynamic corisultant/presenter, and employ a varied

]
-

and engaging workshop process. ,

The central hypothesis of TDR's study is that participant needs and

erigaging workshop processes are important; but that alone they comprise an
+ . . L9 -

incomplete account of knawledge acquisition/use in staff inservice: |In
, o r .

addition to participant and workshop characteristics, this Eeégéréh explores -

the. role of such contextual factors'as school ahd district ‘'climate'’, super-

»

2

visors support, peer relations; student needs, and job satisfaction in inservice

. o .
outcomes. The assumption here is that the extent of knowledge use which results
from staff inservice is highly context specific--that its half-life over time.

_depends on 3 compatible interaction among many school, district, participant,

. & : . i
and workshop characteristics. .

The research combines quantitative and qualitative methods and has »

proceeded according tﬁ the Féiiéh?ﬁé iﬁiéFatEiVé\aﬁdiihtékdépéhdéht """"

Phase |: o bogt-on{y qg@%fiénnéi?é of approximately 80 tdmpiéééd

“ ihéérviCé proﬁeczs (N = 647 participating staff and

administrators)

site visits to 14 of those 80 projects (N = 124 paéticipééiﬁg i

staff)

- i " .Phase I1: . a refined/revised research model based on ahaiysis of

f/' the questicnnaire analysis and the crse studies

a pre-post survey of approximately 36 new startup, projects

\\\

(N = b6k pre; 365 post participating staff)

Z :ﬂ&tehéivé simul taneous case studies and cross-case

analyses 6f 3 of the 36 new start up projects . :

ERIC 11
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Phase 111: a follow-up survey of all staff pargitipating in the

'+ pre-post survey (365 staff representipg 36 projects)
| ¢/  follow-ub site Visits to case studiet sites and £ of
the 36 new start up projects
* 7 total aéfé §;hthééiéfén8AdissemihaiiOh
The or|g|nal approach taker (Phas;uL) conceptual ized the problem of

I

kncwledge use in staff lnservnce as a complex interaction among groups of

variabless individual's concérns, needs, past experiences; and expectations

(Holzner and Mark, 1979; Hood, 1978; McClelland, 1975; Paisiey, 1968) and thes

“school Séttihg and inservice workshop itself (Bronfenbrenner, 1979; Moos, 1976;

The data col!ectegr:ﬁ‘ﬁhaée I
were subjected to various forms of stat‘stié$§ analysis. The works@gﬁ
participants' ratings were placed into the two variable sets, regressed on
and correlated with worksgkp impact. Through step wise regression; the ;'
original model appears to have accounted for 64% of the variance in partici=
pants' ratings of workshop success and impact (see Figure 1, p. 11).

A series of site visits and follow-up interviews with participants in
selected projects indicated several ékééé where Ehe Phase I quegtibhnaikgs
and conceptual approach could be refined. Furthermore, ex3mfﬁétibh of cirrent

literature on knowledge use (Larsen, 1980; Lehming and Kane; 1981; Rich, i981)
siggested that the cchcéptual framework might bé_féViséa to better Qig;fStahd
the knowledge use process itself. As a result of this research, a new con-
ceptual apprcach and pre-post questionﬁéife was developed for Phase || of

the study (February 1982 - July 1983). This revi;ed COﬁC?ﬁiﬁﬁiézétidﬁ is

P . o -
M . ' ~

o



ERIC

Aruitoxt provided by Eic:







FIGURE 1: Cenceptual Framework (Phase | - 1981)
LéS’rﬁitéréSié Varisbles Sets
. St"FF Background Characteristics
7$taff Psychsloglca] ;r;T;; i -
School Ehérgsteristiés -
] ; " Workshop
P Use/Impact

More Alterable’ V’F’% le Sets

School Climate

-

S Y
Workshop Features.

Path d]égréﬁ 6? ﬁb §|b]ébjr?1uences on know]edge utilization v
(workshop |mpact§ ~ Values qiven equa! variance expressed as
R square. R . ‘ , e

2

Simply stated, the new mcdel is complex, lnteractzve, and iterative:

it;is based on the notion that indiVidual staff function and learn in a

cormplex psycﬁb-ébciéi Shivi ForinERt. ?hig»cpérative'énéironmenﬁ is shaped
by the interaction 6?.iﬁdiVidUéi; organizational; gqa'cammunity norms, "
values and expectations around ‘issues of staff deve lopment and know edge
use. We have labeled this ihé "Social Context of téérﬁiﬁg“;; .

These needs, values, experzences, and expectatlons are brought to the

tnServncé workshop, where certaln factors lnteract to Create a ledrning

}!

1 p— e T

experuenﬁe--wuth a potentla] for an anformatlon/knowledge exchange or

- participént needs; values, and expectations,; the workshop will have anqef?étt
(Inservice Rating): The actual amount of-information; stc. acquired will |
. . . _
vary depending on the “inservice experience and individual or organizational
hééasistyié'éé learning and motivation. ThHe result of iﬁigyiﬁEéFéEEiaﬁ’wiji

- o
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~ FIGURE 2: Phase II
’.'he_ Kriowledge Utilization

1
-— |
N
I
o

Conceptual Framework
C?C]é in Staff Dé?él@pméﬁt

«

-«

AN

- - &
.éé’c'iz%i; CONTEXT OF LEARNING: ‘ P - e
DISTRICT AND SCHOOL ' .
‘ INSERVICE WORKSHOP
, A ) ' Knowledge
Je— EXPECTATIONS —_— Acquisitian
« \; . 3 .
. 3
PARTICIPANT SETTING.
staff Dev. '} | = __________ S Knowledge
Experience ¢——SITURTION/CONTEXT— 3|  Application
- I ) ; : * f{trial)
- T ] ;
L -
Organizatl. /
Setting :
; Xnowledge
: ¢————— SUPPORT ————— Adaption/
- . < : . " Adoption
. ;’ =
; )
N
¢ q
. Feedback of + S .
- CHANGED ATTITUDES/ +
v R PRACTICES -
___ Expectations/Attitudes = .
affects future staff development - -

i




is adopted (used without modification) or adapted (modified, altered, or

‘investment in the utilization process. The process feeds back into the

S13-

result in the ‘participant acquiring new or additional information, skills,

etc. (New Kriowledge) or reviewing/revitalizing previous knowledge. Important
to the acquisition question will be the question of whether or not informa-

g

If there is no application; it is.likely that khowledge acquired may soon
be lost. or_fall into some state-or disuse: 3 ,
. . B B T S @ .
- — - e LI - - _ P - . M . e 0 -
Clearly, some appitcation |sfesséht|ar to qreate substantive impact on
: 13 - O ’
33 ™~

students or staff (impact A). However., the inservice experience may have a

psychological impact which creates a morg subtle but importait effect on the. i '

he changing needs and. concerns reflected in the -
7 A S T o
:extw.dfénce acquired, knowledge may or may not be

of all.these factors and:,

participants' "social c
used, and if used, that experierfce may or may not be successful. Therefore,

total knowledge use/impact will depend on a complex process’ of learning,

Lastly, the revised approach proposes that long-term effects of inservice

training (Future Use) will depend on the “extent of which the knowledge acquired

adjusted to specific situations) by participants (Adapt).” The adoption/ -
adaptation process will depend on several factors: knowledge atqui;iéibh;
application, impact (both substantive and psychological); the level of
organizational or professional support, and the level of individual staff

)

iigocial context" through changed behaviors and attitude, future expectations,

and values: The model will hopefully explain how khéWiéagé use changes over
time: Does it bgcome absorbed into a complex repeftoire of staff ﬁkétti;éé

and behaviors? Does it fade? Does it affect change in the ''social context''?

/'15
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What factors accompany this prbceéé? . : , ,
? _ - : : ‘ : .

. To eomplete the data cullection a second fol]ow-up questlonnanre

s

was coliected from 260 of the 1981-1982 (pre/post) sample in Becember of

.}A1982; This instrument repeats sevefal of ;he inservice impact questions

- s - .
.used in the.first, posi-wcrkshqp questionnaire. - By comparing the particj-
pants ' immedia:e‘éné (six months) later o t Suigrkahop rasponses; the research
hopes to ascertain the "half=1ife' of use/application of teathers' learnings
From their inservice experience. Follow-up site visits are béing conducted
“in the ééri§ spring of 1983 to further investigate the questions above. -

Early :n the proposal formulatxonyand wrltlng process; TDR's researchers

, -

.idéhtlfled and approached the staff of the Commonwealth InserV|ce Inscttute

to seek out .their cooperat:on by endorsnng the research and providing access

to teachers.and-staff inservice programs: Aware of the’ phnlosophy and-mission
of the Institute, such an arrangement seemed ready tailored to the issues and

. intentions of the proposed research. It migiit even be argued“that’the very

existence of the Institute and its purpose permitted TDR to conceive of <and

approach the knowledge use question form a péfspéCtiVé of its relationship to

staff initiated inservice prééraﬁ§; Certainly; the presence of such an agency

;
was a great convénlence and potential resouarce from the researcher's point of
view. , .

. A .
L While Cbbpé_i‘ét?i]é agreements and letters of endorsement are often
. '

'™ appended to research proposals; Institute staff participated in the TDR

Jﬁréaasai development by reviewing and crutuquung ‘several drafts and ?ev15|ons

to inform the researchers of the more subtle aspects of these inservice efforts
and improyé the research process (as distinct from the metho&oioéy) by
suggesting: honorariim be paid to participants who completed the survey

. j : :
ERIC I | 16 .
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instruments; that letters of request and stady abstracts be sent to LEA .

administrators: In_the case of providing an honorarnum to partncupants, ;

- -~

this has been viewed as parttally responsnble for the hlgh voluntary par-

ticipation and réépbhé rate that has- charactert;ed ach phase of the study.
#

;ndeed, the use of thenr gooa offlces and |msughts |ntc the real pqlntucs

Ii. ..

and protocol of the schools was very helpfu} in prov:dlng the researchers

with access to participants and school site cooperatnon during the ihtttal%

-

. - LIRY ; —

3 - Ce e K4 -
P N

hwnths of study; ’
; ,

F ) _ L -
. . -

For their part, TDR agreed to present their research to the Commonwealth
Inservice staff at regular intervals as the. study progressed. Although both

lnstltute personnel and TBR research staff were conmcerned that there be a

useful exchange of ideas as a result of the study; neither had a clear idea

T

of what Fbkh that "exchange' WOuid take. inbfact, Tbes early presentations

of the study's dé%ign and conceptial appreach were characterized as “téééérthy“
and “convoluted” by the practltloner oriented Instltute staff. As phé Ihstftdte -
staff member put it: ”if I saw 6ﬁe more arrow 6? box or Eitéie‘i thought 1'd
scream." Despite the good intentions, these early encounters had all the
ﬁéFkihé% of the two-communities perspective which typify researcher-practi-

tloner interactions (Cap]an, 1979; Dunn, 1980; Walcott, 1977) Institute staff

-.,‘

later revealed that the use of such jargon and conceptual models tended to

intlmldate and allenate them with the unfortunate result that they tended to
withhold va]uabie insights and situational knowledge (Ehlﬁ; 1966; Westrum 1982)
the first year of the study (Phase 1). A presentation of the survey daté apd
analysis only sefved to widen the cultire gap between the potential users and
réééér'héré : “?bb méhy numbers and too much.téik about Vériéhcé and scale

\ ey -; » L
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However tw?/gé;nts happened during the study's first year (February 1981 =
‘February:1982) which had an important effegton this relationship and the

ensuing collaboration: ' . 7

In the sum%;; of 1981 (after the Phase i;;grveyrdeveiopmeht and ‘data -
collection) the TDR, research Associate Project Director résigned and was
replaced by the current Associate Project Director. These two }aaiQiqaais
“differed in two important ways: 1) the new person wag 3 former~cplle§§ue

’ -

—_—_ N

and classmate of the Pirector of the Institute; and 2) the nel person differed
'S : T : ! S

4 o ' - b . -
from the former person ing previous experience (he had been a former teacher .
7 : < _

RS . S Y } L o P
éhd; administrator, -she had been a psychologist and étédéi’ﬁitiéﬁ)’éﬁd tn their
‘ . . . ’ r

view of the nature of the researcher's role. The effects of personal affilia-
tion and shared experience (Earo; 1971; Corbett AJd981; Johnson; 1980; Patton,
A 7 L

1978; Yin and Gwaltney, 1981). and the researcher's experience and perception

of the role of research (Caro, 1971; Dickman, 1281; Suchman, 1967; J:. Weiss.
. %, . ’ . . N N

1979) on the. relationship between research and knowledge use/impact have been
noted:> . _ -

: .
The second event occurred as part of the research design itself. The Jj’
.Phase | follow-up site visits permitted the new Associate Project Director ;
substantial exposure fo the school settings (14) and participants {cver 80):

This enabled him to test and refine the study's original conceptual approach
" and-also acquire insights and experience which enlightened him to the siqﬁg-
; . .

tional réalities and latent functions of ‘the "staff initiated" inservice projects.

Thus, in February of 1982, at the beginning of Phase Il of the study, the new =

Associate Project Director made a presentation of tﬁé-§iiét9i§if findings and
[ " M L.l ,,,;
a revised: conceptual approach. Although quantitativé data were used, this

presentation was vastly different from earlier encounters. .
The Associate Project Director had involved and informed the Director
. ) . &,

of the Instigute throughout the two-morth Phase | follow-up site visits. It

18 -



was clearly an example of surprise and sense-making for the researcher;

and while there were a few surprises for the iﬁétitute Director, the re-

searcher's expernences tended to clarify and confirm her (the lnstltute

- .

Birector‘s) perceptions and notions of how varibug LEAE were tbﬁduttihg

~their programs and using the Institiite. They jointly prepared a presentatuon

.

—for the Institute staff. It was practical, anecdota;, and used site. vssst ;

-

quotes and insights to lllustrate and inform the Phase | quantitative data. -

. .

partlc;patlon, comments, and quunrses

At subsequent meetlngs this an|t|a¥ exchange blossomed lnto a collabora-

tive and highly interactive’ process Issues of relevance to Institute Staff'
concerns and perceptions were; and continue to be tested éééiﬁéttthe data.

777777777 B ,,,,,,,,,.,,&
reinforce the dissemination of resedarch. This process conforms to characteris~

. .

tics of both the structure-contingent and process-contingent models of knowledge

use described.by Dunn (1980) and cah%irm the %mpartaﬁcé of deSigﬁiﬁg research

o+

1981; Dickman, 198]; Righ;.!981; Rieker; 1980) :

By and large, the use of the reSearch has been to clar;fy and “enlﬁghten”

institutetstaff s knowledge of fssued and factors which characterlze effective -

inservice (Caplan, 1979 Deshpande 1981— C. We 55, 1979). dewevef; there
has also besn an Mactioh or poilcy effect to this process (Blumer; 1981
Guba, iééé; Jaﬁbwitz; 1372). At.tﬁé:fﬁvitatiaa a? the iﬁ%EiEﬁEé; TOR made 3,

N
Board of Education: To date, several of the pOIICquggehtéd recammendatuans

L

have been or are being impiemehted by the Irstitute.
\

a

Ea)
i

.'\

-
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 Phase I site visits; and through a refocused survey instrument in Phase II,

the TDR research indicated that the scope and Jlevel of the administrative

involvement in these “staff initiated inservice programs'l was far greater
. ) .

than. formerly” thought. Furthermore, the analysis of tie data suggested that

‘this involvement hindered the effectiveness and impact of these programs in

certain seéttings. Specifically the research indicated the fol Fowing: .
Administrative Involvement: over 100 respondents (almost

25% of the 1981-1982 sample) felt that the inservice idea
came frém thelr supervisor, building principal; or district
administrators. Almost 200 respondents (48%) felt that
- AT R R
their administrator had.placed "high importance' on the ,
n. o : -3 o IS - .;
upcoming inservick project. ) ] ' '
SN . T e
Inservice Experiences: wher asked to rate the quality of
past inservice experiences offered by various sources,

O respondents indicated that those offered: :
. at universities/col leges were of moderately high quality
. by the Commonwealth Institute were of moderately high quality

by their own district/administrators were of moderately

- low quality
District/Administrative-Run Inservice: Curriculum Days--
- i i - ; ) - 7 B
1§§é§éd o the initial results above, the data on staff

responses to statements concerning school/district

<

i administration attitudes toward staff developmént were
iAdministrators don't understand what teachers
really need/want in inservice programs": 4k% agreed.

-

20
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"staff development is given high priority by

my school's administrators": 50% disagreed.
. 1777”777777.777 o o 7'777777 o o o
. . "Administrators in this school make .you feel ' ;
b " enthusiastic about teaching'': 54% disagreed.

Multiple and step-wise regression of the responses from over 800

participating teachers also indicated that thé school and district

s
characteristics and climate accounted for a significant amount {about 36%)
of the variance in participants' ratings of their inservice, and amounts

of knowledge acquired and used: Thus the impact and influence of admini- -

strative behavior was considerable. ' e
The TDR and lﬁ§ti§Uté staff dgreed that administrative involvement ~ 7

was too important to overlook; and too pervasive to avcid through bdiityz_ ;

~ Therefore; it“was mutually agreed Eﬁé_ij the TDR Associate Project Director
would present workshops and seminars for administrators throughout the gﬁ?te
. : ~ ¢ .

on '"Professional Development and Effective Staff Inservice: Lessons For

Administrators." The general purpose o£ these  sessions was to disseminate
the research findings, but beyond that they serve to inform and enlighten -
. L 1 ¥ .

administrators to the importance of their role and behavior in shaping a
. . ¥

social context for professional development. This finding is*also noted by

Paul Berman in his study of the California School Improvement Project (Berman,

1981). - Here too, interventions-have followed presentations, and the TDR
. y. ] K i s
Associate Project Director has made individual presentations to LEA admini-

strators and staff which have promoted renewed staff development programs

or the development of new policies and programs for staff inservice. In

~ . - -

these districts and schools the result has been to enhance staff development

Throughout the development and- presentation of the dissemination seminars
for administrators and LEA directors, the Institute staff have worked closely

s N . ; o s _
: . -




- 220=

S

’ o

has taken on greater relevance and |mmortance,lthe institute has been able

I3

ol td_{ cus on lmportant arééé; assess |ts growth and impact, and improve its

- .

aéi;vé;y and saapaét.sysiém. Participating LEA staff and administrators

a

2

imprdve a vital part ‘of the professional development process, effective
» e ;L,,,WL,, P : , | . .
staff nnserynce. o ‘
fonclusion h
- L .
One factor must be kept in mind in considering this case, the research
~ o - “ - -

was desaghed to examine faqtoré associated with the acquisition and appli-
. . % . .
cation of thwledge through staff initiated iﬁéé?iiaé programs. It was not

tommonwealth lInservice Institute. The ln,tltute was @ means, a background,

not the focal obJect of the study It brbvidEd a commion structure and a

AL

~conven|ent mechanism from whnchlto recruit subJects for the research. Con-

N

versely,,tMe Ihstitute'ard its staff were only one of several interested

. ] ) ) ) I i,: ,_' I
groups who reviewed and advised the research: Whlle ditional questions

and -issues of interest to the Inst:tute have been added to survey instruments

]

and the interviewer protocols, the basuc thrust and focus of the research

©

remanns unchanged: ' -

Several factors characteruze the collaborative reiatlonshup whlch has

developed between the ihstituté‘éﬁd the research 6r§éﬁjzéti6h. These might
be summarized as: : : .
: expectations. of mutual Benefit arising from the relationship

: ‘ : _

the development of a common or shared perspective

. mutual respect for the problems, purposes, and politics each

ERIC 22
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the personalities and natire of ttie relationship between

key actors in the process (personal affiliation)

the presence of an effectiVe; pré-éxi;gfﬁg i;etwork which
can provide linkages for .research dissemination
commiément'tc reaiistic;'ﬁrqctiééi éﬁﬁi?ééiiéﬁ of Fé%éé?éﬁ
to "enlighter' as well as improve practice § -

structural characteristics of the research design and process
. which promote” communication, feedbatk, and cooperation
Each of the above factors was important in this case. The relationship has °

grown and developed over two years: It began formally and cauticusly and
had its highs and lows. Ultimately it has evolved into an informal; open-
- . F) N . e

ended collaboration in which all parties have profited. Though still dngoing;
" N . 0

c
v '

' the expectations of researchers; Institute staff, and practitioners alike.

~

o

23
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this colliaborative effort has already yielded benefits which have far exceeded - -
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