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are/examxned An 1nqu1ry is made ‘into the institutionalfzation of

. teachers' preparat1on over the past 100~years with a particular. focus

“‘on developing conceptions of _professionalization. The paper
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teacher . pﬁEparat1ona teaching ‘as a "calling;" teaching as a -
"science;" and teaching as a "craft." The process by which the second .
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preparat:on and the effects

inking about teaching and teacher

this domination on the practice of

rs are explored. It is noted that

.

teach:ng as a craft“ is overshadowed by the dominant, technolog1ca1

parad:gm, and it is suggested that a more- thorough examination of

- this pafhd1gm by teacher educatoys 1s in order. (Author/JD)
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o teachers preparatlon over

focus on developlng conceptlons of professionalizatlon. The paper Identi-’
flES three paradxgms of profe331onallzaiton 1n tBF history _ ”cher .

o "—prEParétlﬁﬁi teaching as. a "caiiing;"lteaching as a scienc 5% and teach- ;
ing as A "craft " The process by whlch the second paradIgm has comeﬁto-j;/‘a ]

. . . . " SR
dom:nate thlnking about teaching and teacher preparation and the effects of i
1Y o . + B

this dominat:on on the practice of teachdng and preparing teachers are éi::i~ ¢
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TEACHER;EDUCATiON TAKING AN HISTORECAL PERSPECTIVE .
"ie cannot have great schools 1f we fall to. N
PR buiid\to truly great teaching profession."
: f-;"-"' ‘ , S Terrel Bell, 1983
In the past year a plethora of I orts cr1t1cal of our. nation s schools L
and’ professmnal attentlon on current : f\:‘ -
: P -TR B R
é“fBEJE" is, of course, not” new, from R
Horace Mann, who argued that\the effectlveness of thexcommon schools depend
' - upon a Supply of Well-tralned teachers (Borroﬁman 1956) to Terrel Bell quoted
5 above, é&ﬁéaéafé and pubilé alike have sc1ut1n1zed teachers and the pro esses
. . ;] 7 P B
Tk ‘of preparlng teachers. The questlons and" cr1t1c1sms be1ng ralsed now, afford _
po y
. \
BUREER
R
read;ng of thelr.own collectlye.hlstory. Hxstoricai inquiry provides a pro- '
. cess through which to. uncover the i-aea\s;aﬁa modes of thought Which' suﬁﬁ“értéd
" the development of certain social’p&actices'and‘inétiﬁutions at part1cularb
3 ng only thlngs "as they are" makes it too easy to take foregranted ‘
__ ' o N S £
CUTT t forms and oractices, too easy not to- questlon the underlylng a ump—
o Y - g ) S
i txons and power relatlonshlps, too easy not to con51der‘a1ternat1ues. The;pf .
development of current forms was ne1ther 1ne61table nor without alternativeé;
Q e e - / RIS
Wi;ﬁﬁ v : 4 ‘ SRR .
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;iﬁjf;Vand>t%entxethrcentnriest,_More specifically,,this paper 1s an 1nQU1ry into the 4'39

P
3

- t'at process. B f,"_g ' S 7' ”yf.‘,' S R

.‘) K . ‘ B _7 ‘;

' ' BTN
By Instxtutlonalization I mean the development of systems of collective S

behav1or and thought (Mattxngly, 1983) Sﬁchisystems are often taken fore—

.- i

-

granted; we function W1th1n them but fazi to qnestionvtheir’frigins‘and'mean:z_f

- .
-~ T
Yy miT piii Maiei-

1ngs.¢ Yet 1n?u1ry ifito’ the development qf instltutions can br:ng ‘”ﬁbftaﬁtz IR

M

L
'Insxght.} "The 1nstitution acts as a klnd of historical prism, identifying o . s

1nd1v1duals, rhetorIcs, and groupings of’ ‘a. significant collective endeavor

over t1me" (Mattin 1y, Pe 50 1983) The hrticuiar focns upon conceptions of{
g Y, P

profe551onalizat10n is. 1ntended to make problematic some of the rhetorlc thch ‘151
- . I £ . . ‘7 h
. a ‘has recurred throughout the hrstory of teacher‘edﬁcation in this country; _It
; is hoped that thlS Wlll ilihminate various-cohcéptions of fﬁé}féféiaf teacher
: A - I
wh1ch lay beneath the rhetd%ic of respect and expectation. B e?fi°ﬁg: v
Lo E v

a - - ; ! . .- v

KW

'TThe Profess:onai:zatlonio££&§EMIng

2y

s ,

It is: useful to begin with brlef discussion of the term profe331ona11zation,

g,e‘The move toward the profe331onalization of occupatlons in the n1neteenth and

¥ .

B twantieth centurles, may be seen as an attémpt on the part of serv1ce occupations

t° devel°P tie power - o win pubixc confidence in order to attain 4 moncpoly.on’ L
‘the Particularvse;vice being offered (Larson;'1977)\

i Mémbérs_of a proféséioﬁ' ,
) i . . : . i P . .
sougiit %b 1ay45;33m to autonomy in action aﬁd;deciSioanaking'in»ekchangéuforb:; :
"'assﬁraﬁdéS'to'the publlc of ex&ﬁ\t 7
R *
[1<i<r"mEmbers of the‘%rofessron their training and practice, w0u1d come from the

servxce and eth:cai‘behavior. Control ofA

v
~

Aruntoxt provided by Eic




v

D P K

S e

R _J —

professronzxtse £ rather;than rom t e'communxty. P eservatxon of a- monopoiy

Y
b

o the Rnowledge basé af the profess1on.} PrOfessionalization;

/ /
,,,71, A,
l’l

//77’ . o ’ ;
he profe551onallzation of teachlng took sha
K }, 2

4\‘

L ] -
f tead@er’ﬁreparatlon was closely t1ed to.the develop- P
N x Lo

RS

’and to 1eg1t1mate to the publlc the prdfession" of teaching;

-

ey

e 1‘
I suggégf here that three paradIgms of prof6331onallzatio- may be 1dentified

:thnln the E}Story of teacher*breparatlon in the Unlted States; 'Thé first; anw

early nineteenth century paradlgm, pre—dates the modern conceptxon of professxon-
allzatlon descrlbed above. This paradxgm grew from a tradltional religio;s base -
of authorIt;,vthxs IS the naradlgm of teachlng as a ca111ng. A second'para— 3

dlgm emerged in the nlneteenth century, along w1th more modern conceptlons of

profess1onallzatlon] and cdiie to aominaté~in the'twentietﬁi tﬁis'is tﬁe modei'

of the teacher as ‘expert" and teachxng as Eﬁé aﬁﬁiicition of ' sc1ent1fica11y"5f ‘
. . . ) / R s . '
determlned tecﬂniines.‘ A third paradlgm stresses the 1mportance of personal

: creatrvity and soc1a1 knoé?%dge.r ThlS 1s the model of teaching as.a craft in - :

N ot

‘\

s D 2 . . [

- ,({{ .

I .
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v 1ong term profeésioﬁ-‘,rather.it was,a?jgbione'm&ght ﬁéffafﬁ,séfafé entéring”

i

“.
R _)‘
o o

| f;whlch emerged in- thlS perlod had a re11gous baée.

- :Mattlngl 's work;: - ) flé‘ .fi-i/'v : :_ 2%A7”§

.\)

ERIC

PAruntext provided oy enic [T

'or1g1ns. Mlnlsters ma1nta1ned an Interest in teaching, even wh11e the actual

' “at that time" In onr hlstory, rellglon stlll held great author1ty in the com—‘““

'5'munity, and the church and the rullng ciass were cioseiy*tndent:f:ed (Curti,

develop teachlng 1ntoaafu11 t1me occupatlon and to establIsh InstItntIons

"efforts of some went 1nto the reform of 8 hools and the devflopment of teach ing

H:(GurtI, 1978)

'-i'ug.f "c uohng—and—teachrng—were—stq:l—l—ciear—l—y—reeted—lm—theH‘—rel—lg1o — —

a - - “a

e 47.

;1ob waértaken over by 1aymen.f It Wwas often a mlnlster, for exampie, who as="" A s

,,,,,,,,,,,,,,

'sumed the commun;ty s task of overseelng the functlons of the school Indeed

| :

J

-

i: 1978) _ It 1§'no surprlse, then, that the, profe331onal def1n1tlon of SChoolingﬁ

— [N P
- a_ - hd 5 . .

..

.
EEP 2R Y

» 00T

PiH. MattIngiy (1975) descr:bes the efforts of 1nf1uent1a1 schoolmen to - .

Lol
i b ‘

ai-ime'd at the preparation and;improvement of teachers. Throui - h’i's ‘Pwork;-. one

'ga1ns 1n31ght into the n1neteenth century move toward the profes»i_=diization

P Ll
s !

of teachIng Much 6f the foiiow:ng d15cussxon in thls sectlon is based on

. . e ; : D .

2 I ‘ .
A’ var1ety of factors anluenced sever&t 1nf1uent1a1 c1t1iens ta devote 5 -

time and energy to the dev lopment of the occupatlon of teaching. Natlonallsm

: no ’c./u

: and a commltment tofthe’jﬂdemocratIC-experIment appeared to demand an‘educated T

a . . b .
o N oo

populous~' the atmosphere of” early nlneEeenth century reform movements, the R

4

~ v PR

R

themselves the Frlends of Education took an 1nterest 1n schooiing.: TheSe men _

otk . -,, Ll 5

+ A‘A_;a.

These men of pr1V11ege " men such as Samuel May and Wllllam Aicott hoped'

[ - .
p .

to 'e'difc_ éte i_thg

; R “

catiﬁg’teaeﬁé;s,as well. The* 1yceum movement of the period herved as a model-

Li‘

—\" Vet
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cuss 1nd1v1dual teachers and teaoylng. The lyceum also allowed teachers to

S

t

A

‘\ ‘e B ‘ xx. Cow

make connectlons, both to establfsh a seqse of profess1onal klnship and to

} A [ ——

E i

1»%?- teacher could adequately Instruct hlmself ’Charatter, a sense of dlscipllne
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good teaching;‘ In fact, the lyceum was 1ntended prlmarlly to educate the

- puhlicfin-ordér that they mlght 1nte111gently perform the1r task of oVer-'

,4 -I

b seelng educatxon. The' lyceum did not prob1de an instltutlonal form qpeclflc-
: o 1
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Preparatlon %?owever in the. CORtExT of a calliug, meant the development of

-’

Z : :
o . . V "’"’ . ‘ :
g 'commltment and devotion, of a\W1lllngness to: undergo perso al s cr1f1ce’ it A e

‘

) i,:ynderstandzng._é )

':ff_;fhv( In 1832 Samual Read Hall W1th the support of other 1nfluential c1t1-f

”zens founded the School Agents Soc1ety ThlS organlzatlon in effect eLtab— -
- + - L

h'.llshed "c1rcu1t schools, 1nst1tut10ns 1ntended brlng the beneflts of estab-'- )
¥

PR,

f . - ‘\ e ‘I\_»mu W - P
;_[ _ﬁlished semlnarles to the people.. Agents travelled a: cxrcuit dissemlnatlng,
2R 2 ‘- \» . :

notlons of educatlonal standards and developlng methods of preparing '

FRLE el

of calling rather

o

T v—_ o 5 PR 5 ‘,\ : .‘_-‘_ . - ,
From these c1rcu1t schools emerged teachers institut,i“'”

&

A_'hhilnStitUtes’ rather than normal schools WhiJ@
Q o Ee i eem sl s it T e

Aruitoxt provided by Eic:



' professional developm&nt of teachlng 1n the years before the C1v11 War. LInF t

st1tutes WEre 1ntended for practlcxng teachers, few o£ whom had had formal

“_' ,'

preparation;'during intervals betweén actuai teaghing; By the 1ate i@ﬁﬁ's B S

] R b ;1“’ ' I ¥
,;/', : th%p~f0r tra1n1ng Sp&CIfIC skllis.; By the 1856‘s,vhowever,va'new,generation ;
- ' o '{z‘o - 5 . .
of séhoolmen came of age. To a large extent these We@e men w1th experlence
, - T , B : :
in teaching and they brought with them a.shlft in v1ewp01nt from "awaken;ng"

oy

. to training in pedagogy: - By the 1850'5 thefteachers; 1nst1tutes,,through

. o . R ‘ PR
- ' _the efforts of experxenced tbachers, attempted to def:ne spec:flcpmeaSnres

/?or teacher .t

e : [ : :
_,T\‘~ stitutes weTe v1ewed as necessary for those who d1d not get 'to normal

4

— E - L R : l by . - B
RS o L SR
S school, rather than as prlmary 1nst1tut10ns for educatlng teachers. _;_,

w -“‘
;\‘,!

I . . j' ,&-': 3'
t1me occupatlon were begun and.accompanylﬁétﬁese efforts was the rhetorlcavb_

-

I3

S ;of“professronailzatlon;
ARG N

percelved in rellglous tefms.' Perhaps Henry Bar ard captured.thls.V1ew

of teachlng when he spoke of the need to createra "priesthood of teacheré"“?v:'

g

st111 v1ewed; 1nﬂpart‘at least;vas a;religlous oo jg?
: .. :).'.' .-; I “ _ L.

(Curt15'1978);-‘Educatlon was

- °
I I ~

éﬁaéﬁa”? and. earty efforts to p

=t In addltlﬁﬁ, since efforts‘b ~

ERIC

Aruitoxt provided by Eic:
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‘"Bf?the thlnklng of 1nfluent1al schoolmen. -It

. . . :
P A .
.

s .
) e

- -5 .
g thégpechanlcs of the occupatlon would 1ead to. mecnanlcatnteacﬁlng;;ratner,'

’/educators belleved thaf good techanues wouid

{'.‘iﬁ'ciral 'aﬁa prdféssidﬁﬂ.‘, N'o"rmal schcol._;_:“f} ;

They often malntalned a cllmate of

N

,°"“}" <of aéa cation, of duty- and of calllng.

~retreat w1th1n wh:ch a sense of dedlcatlon could be bullt (BorrOWman, 1965)

i @

R

Viose connectIon with the common school ‘?r6&~

thE*teachers attended~the normal schoo "
L TR . ch 1‘d1r6Cﬁ1y from the comion school F 2

he common school as teachers. Most often, norma1

-
g ) ‘N

ork 1n"other professlons. Although there Were, at one time,

ERI!

R
A ruTex: providea by enic [N RN




: . : s
to teachers colleges. There was res1stance to transferrlng teacher traxquﬁ?%o

‘e

P TP 4l Perspecti .. o

"F C éxi Sti ing- colléges and unlver51t1es, in partﬂbecauwg,of the hope that profess1on-
v allzatlon would be enhanced by an emphasis on specxalxzation (Haberman and
.»; i ,z

kR

. .; ’ L
S : bEgun W1th great promlse, 1t had "degenerated in the hands of medlocre people

."’
-

g B R .
& : "

C By the early twentleth century, educato1c iicerns were 1ncreas1ngly focused

B

. on theﬁsyste tlzatIon of rules based upon a gnﬁwlngabody of sc1ent1f1c research.‘~

'".Indéeg;‘a Jscience of education;’fi’éff
: i

=

N e

to become {Qhe basls for educators claims to professic -11zatxon and for the
' .”'Q . e e T . .‘ - B
' normal séhool currxcnlum (Borrowmaﬁ, 1956) 'Advancesfip stat;ﬁiics éndihehaGi—

w;work of Edward Thorndlke, B r@ded.the N

technique. All teachlng problems, it

5 .\

oo - _‘ { {

"L_f-'sé 'ed,ahad technlcal solutions and these layin. theddeve%opment of part1cular
L e : R

tra1ts and skllls as d1scovered ‘and systematizedjby educational researchers.

o

pose colleges and teacher edncatxon came to be lodged 1n dep rtments and schools

-8 L '.
o L ..

of hIgher educatlon (Haberman

ERI

A g R TP groy - S Sol . . :
.. L H FR . . P L : . . P o
Aruitoxt provided by Eic: . . - - “ cieTa T -

St1nnett, 1973) Teacher s colleges generallylcontlnued the emphasxs on techni-'

a

_thh_a passion for techn1cal know—how” (Borrowman, 1965 P 14) -'.*“ ) Qf:_,;ﬂ_ts"

e
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.skills and technique.'”

‘\. . 23 e

eetediéhi%%i%g—viewsﬂm}————————

profess1onalizatlon more generally. Modern conceptions o

« B
o 4,

7 e
1ndustr1alists -and. merchants sought to create and control markets for their‘v

,,/,

T ST e e T e e : : : -
_.products; so toonid groups»offering;afservice, such as surgeons and attorn ys,.‘fu%s

N é,éé'tcﬂ to 'fc.iéét?é. and control a 'commo‘dit?”a a' mar

however what the aspiring professions

o the'lndustrxalrst and the merchant

- -sary ‘to demonstrate the Superiorlty of one type of service over another.“ The_ff_l;;lm

acquistion of sc1ent1fic knowledge, and the credentxals to. demonstrate that

i

."one ﬁaééégéé& that knowiedge; became the new criteria for authority (Bledstfin,lﬁi*

-

IR 1976): Sc1ent1fic knowledge,

toe.

'became the basis for clalms to authorlty,'control and power. The knowleage

tlekms o

" serach @t

. ''be fhe experts whojcould:Eracﬁicefthesefékills and fmﬁiement this knowiedge BT
O . within specific contexts. | L. T

Aruitoxt provided by Eic:
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. Teaching As Craft The InteraetioniofAIheoryiandeBractlue;h'ax|f,5‘;/,;<,;»ff~*\

[

""know1ng how and know1ng that"‘(Popkew1tz, 1977) : Teacher preparatlon wou

¥ B . . . ) , . .

ge:

His = il Perspective

.

‘ . . -
s,

educatlon for their over emphas1s on- the immediate pract1cal aim of equ1pping§v”

v

the actual teacher (Dewey, 1974) Far better, a}gued Bewey, to supply the

1ntellectual method and mater1al of good workmanship, 1nstead of making on

’ . . A 3 * a1 B .
- the spot, as it were,'an efficient workman“ (Dewey, 1974) Therformer.emphasis,“¢
\_., »‘*‘ ~ . ) _\ : [

he argued, placed ‘too much attentlon on that which succeeds or falis from,moment;

.\.

to momenr} The emphasis on. proficlency would dlstract from thOughtful'Inquiry

v

‘and: analysis.' It would promote 1ntellectual dependeucy rather than critical

,./

“i &ggwtlc abillty.t "It 1s poss1ble,i wrote Dewey,“ for a student to acquire‘“:

: outward form oéﬂmethod w1th0ut capac1ty to put 1t ;o genuinely educatlve use BN
(Dewey, l97ﬁ p 318) - : f‘”

"/

Dewey 1deas about teacher educatlon f1t into a third paradlgm which I o

have called Teach1ng as Craft. In th1s paradigm, technical sk111 1s v1ewed o

1980) A teacher must develop technxcal sklils but should aVoid becoming

7’externally determined procedures.‘ “For .

. .immediate Sklll may be got at the cost of power to keep on grow1ng“'(Dewey,

\

1974 p- 320) Educators w1th1n thxs paradlgm de—emphasize reliance on ex—-
p11c1t rule% and placeiempha51s 1nstead on teacher declslon-maklng in the con-: o

text of part1cular 51tuat10ns. J'i.':;“g, .:.ﬂ‘ I ;?i; ﬁhp 'f" R

In this?conteit; teaching as a'craft may be seen as the }fference between

. Q &
FY

/
. ‘

_ spectlve of t1me and culture, w1th -an ablllty to think critically and analytxcai--

':’; 1y, and W1th a knowledge of the bas1c princ1ples upon which the science of edu—

. cati_on. rests .

- -
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The idea of stress1ng a 11beral educatlonlior teachefs'was certainly now. new.



fﬁceiVing. 1beral education (Borrowman 1965) The importance of a iIberai

educated became only a secon ary focus for most'e ucators.f Systematic ruie'

" and techniques gr@w’ﬁore elaborate and requirements for certifying teachers
‘developed (Haberman ang Stinnett 1973) Attempts to introduce a 1ibera11zing1';3§ _

. ) I

component into the prof%ssggnai sequenqe by way of foundations c0urses, often

;made 11ttle difference to the overall emphasis on teaching as a probiem of ql‘

) _technique (Borrowman,»;956)
 Attempts to balance the technical emphasis with a broader, more liberal
N ..od . . . 4- - v . 7 . N .
-View.contiﬁued through the‘tweﬁtieth_céntufy; " The role éi'thé'teachéf within

15.1this paradigm was - a- potentially powerful ‘one. it-invoived teaching action
¢ : '

baséd on 1ndependent thought grow1ng from a broad base of Rnowledge. For

some . w1th1n the paradrgm, the role of the teacher was potentialiy even more.

powerful John Dewey 1n 1899 (Dewey, 1974) and George CO””ts in 1932 (Counts,

-

- - -1982) both stressed concern w1th the soc1al d1mens1ons of education. Teachers

-should be prepared for a role in which they have the power to fashion curricu=
lun and procedureSa In addition;;theyﬂmust 1earn'to see_théﬁsEiVés ag the
leaders in communicating and implementing ‘democratic ideals. Properly eaucated,

s RN

the teaching profe331on "has at 1ts disposal, as no oqher group, the Rnowledge

and wisdom of the ages ' (Counts;'19825 p.,26).._Ieachers mnst seek power;

.- T . . L 7'7 o e 7‘77 o - i
C Counts argned;‘and,use‘zt wiseiy and.in the interests of the people._ Both

o .

Dewey and Counts argued for the need to Y;ew education 1n the concept of broader

.
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saeiar*iggaéé an& of the'potential for change. They viewed the role of. the

teacher as one who br1ngs about progress1ve improvements 1n soclal 11fe. S
S S S R ¥ B

Teach1ng, in th1s parad1gm was not a matter of correct techn1que or

s1mp1y 1mplementxng the knowledge der1ved~through other sﬂresearch. The

~wyia O e [

The problem oiylntegratlng theory and practxce in teacher preparatlon was suggest—»7
/

Y . . - -
T

ed by Dewey in 1904. He adv1sed agalnst 1ntroduc1ng pramlr~11 componehts too

/ :

o

'soon, lest students be’ dlverted from the1r 1ntellectual devehfwf
'.troduced the practlca] b6c0mESthe data for reflectlon and 1nqu1ry, not for im=

¢1tatlon (Dewey, 1977) In th1s way,. students of edunatlon would be helped to ' A

'~see the 1nteract1ve relatlonshlp between theory and pr‘ tlce, wh11e engaged in ~

a” R ~ %
the craft 1tself

v Co . ) ..

The rhetor1c within this paradigm of leaching as Craft focused less upon

v [ . -

Ca concern Wlth establlshing occupatlonal credentials in the publlc mlnd . e.,
"’professxonaiizatron, and tiore upon enhancing the actual declslon—maklng powerkf

jand ab111t1es of practltloners. The collectlve power of the occupatlon would 7-;v-f
7 . : - . . L

'-be strengthénéd by realleng the potentlal power of 1ndividual practltloners,

~

rather than adhering to a set of sce1nt1f1cally determlned prescrlptlons. C

i - ‘7_ B Implicatlons ] : S

L]

leen th1s general overvxew of the development of teacher educatlon 1n T
1

'Amer1ca, several tentatlve conclu51ons, of 31gn1f1cance ‘to- teacher educators,

'

may be suggested F1rst, 1t 1s 1mportant to note that the attempt to pro- ... “.

. .
) 2

1ts domlnant paradlg”s as a ca111ng or as a sclence,.
- i

4

tt“gfess1onallze teach1ng,"i

y _
- was not an attempt to empower teachers W1th1n the classroom or beyond it. To

Aruitoxt provided by Eic .o
£}
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be a protessional was- to be non—polltlcal and. non4controversial;tfiheitéééﬁéf

whowas"caiied"to the profe551on in the eariy 19th century, was to BéhaVé!as*

- s a moral exemplar and avoid conflict both with the community and winhin the : vf ;f
, ‘7 ff
profession (Mattingly; 1975); Teachers were in the employ of ; and under the

’
i ,

control ‘of the communlty and only by i/jtue of personal charisma mlght they ex-»i

ercIse any - real control or authorxey*in their classroom_or commnnity. They

-

L-?twere not expected to decide what should be taught.

,goals for educatlon;

;;,,,f' ;prxmanxlyezo men., It was _men who partlcipated 1n7'74

men who were thegeducational B

women could observe (Mattingly, 1975), and 1t was

-‘leaders.l Women were not accorded profess1onal status, in the community or by
L s profe%sion itself. R o k_ o . i
| in the years followlng the Ciwil War, more and morefwomen'joined;thejranhsj;alf;_i4
oflteacherS° by the turn of the century normal schoolsbwere overtagenv by'women ' "

N (Mattingly, 1975) and the occupatron was still a long way from pr 5 ional
. 7-"§ '

- status: Despxte,efforts to upgrade the professional status of educatxon, the

\ ) T
cational leadership, curr1culum planning or the development of methods of teach~ -

PR

; 'ing (Tyack 1974)

oo

us. each Qﬁ the two dominant paradigms of professlonalizatxon, whlle

; : 3 : L4 .
.‘attempting to win recognition for the occupatngAgenerally, tended to preserve .
and even- obscure the actual powerlessness of the teacher in the cdﬁ%unity..

Indeed it would appear that the dominant paradigm of profe531onallzatibn in -

: the twentieth century has done litéle to enhance the role of thé teacher with-'

. ’ ) N
in the profession, much less in soc1ety more generally. S .
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_to guxde p1ann1ng, teafhlng.and evaluatlon; The currlculum and methods esta-

bllshed through sc1ent1f1c research appear to take teachets beyond 1nd1v1dn-

‘@u;,v =

,knowledge, But the quest to develop and ref1ne r1nc1ples of teach1ng and

Atlearnlng may have, in pract1ce, the contradlctgry effect of taklng from teachers

s ‘

a part of the1r craft.v The production of knowledge 1n un1versities ‘and R & D

centers has perhaps bolstered the cla1m to a cognltive base?but; at thezﬁaméfi ¥ .

-

co t1me, 1t has contributed to a separatlon of conception from practice (Apple,f;

: Goals, pro esses nd outcomes are defined by people external to the o
s , SR A
”practlce,of‘téaching. W1th the rapid. growth of prepackaged cnrriculum SN

19833

| .

e ; 7

'[materlals, teach1ng is often reduced to management, ‘to the appllcation of prez
. . \

-_determ1ned procedures to dbtain predetermlned outcomes (Gitlln, 1983). Thé ;_é\

productxon of knowledge is centered not .in places of pract -but developed \\

- Q

"}eisewhere and pésséd on’ to practItloners. Teachers are expected to apply

EEchnlques -that” are regarded as neutral, objective and beyond human olvement.

v,and~twent1eth cenl.rles, has done lxttle to enhance the autonomy and power of o

the teacher. In th_

structuré within.the occupatlon. This is a-structure WIthIn which the practi-

P . . s .
o . J« ‘ . ,

e

o, -

itidﬁér, ofteﬁ a‘womangihas'littlé power,and llttle recognltlon whlle re- f
. ‘ . - . [

ijsearchers and adm1n1strators, often men, increasingly come to control the

' gf';knowledge and behav1ors of classroom pract1ce._ Thus profess1onallza1ton itself

~

' fhlt w0uld seem, actually contradlcts the professxonal clalms of,téachers. P

Finally, profeSS1onallzation, has done little to resolve the dllemma of

«

teacher as autonomous professlonal vs. teacher as agent of the communlty

é R ,

‘Communlty control is certaxnly less caprlclous than it Was in the n1neteenth

century, when few teachers @ere expected to stay in one communlty, and'when'
. mﬁ R .

teachers very personal llves were under careful scrutiny and controi It is o -

s
»

LYl
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< less oppre551ve, perhaps, than in- the early twentleth century when teach1ng was
* - Ny . — .
"o'ﬁt"e'n a patronage job and a contract from'yeargtm year was,\unce-rtam .(Tyack;»
v ) " ;
b 4?74) / Nonetheless, teachers are Stlll held accountlble to community demands.
e 3 ) P ‘ )
. _“both the tocal’ commnn:ty and the nation. Yet both the tralning and‘expecta—.
. R S
y tlons of teachers are apolltical;t Pre—serv1ce teachers are by and 1arge, not e
» : e ) ..
’ K encouraged to examine SChOOllng or the role of the teacher 1n the1r pdlltlcal

- '

contekts.' With the domlnance of technocratlc assumptlons descrlbed earliérg ’ Lo

i i RS

‘A

3’._7 . "-.

tive powerlessness on matters of pollcy and structure.*~‘”-_ h o ﬂﬂ“ﬁi '?V'Q

"scientific;"

i% i

teachIng as-craft; - rema:ns, although, often is overshadowed by the dominant,

[
-

- B technological paradigm. Perhaps a more thorough examinatlon of thlS paradlgm

i

o on the part of teacher ducators 1s in order. — A
4 . ~ - : R I el
’ - - . 6 '.:'.
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‘ ; st
;-
C . S
sl e
. | e
4; . < 1: ; .
O ‘,: . ) v !
ERIC = - ; IS A
F o R :

- or provide them w1th the- tools to empower otherse An alternative paradlgm, ; :-

objective nature of teachiﬁgj have done llttle to empower teacher&

egn -
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L 1. By 1£bera1 ‘here; . T am borrowing Borrowman (1956) deflnition as that '

; -

’ vl
-+ which glves studéﬁté a broad persp2ct1ve of time, communxty and metho-

T e
séé the problems of 1iving_

Qfg' doiogy. It 15 bhe attmebt to help students
. . v

< aw

1n the broadest context.
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