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Inviting research: Paradigms and projects

for a theory of educational practice : :

x

John M. Novak
College of Education

Brock University - . .

St. Catharines, Ontario
Canada, L2S 3Al

Abstract

- This paper argues that researeh proaeets needed in invitational
education will; vary according to the concept. of invitational education
held. Three paradigms for invitational_education are presented with
research projects suggested for each: First, for those who see’™ .
1nv1tat1ona1 ‘education as an. "1ntegrat1ve sett1ng? it is suggested
and transform1ng available research is needed. Next; researchers )

. viewing invitational education as primarily involving skill acquisi-
tion need to develop arguments and strateg1es for those who question
the desirability and efficacy of such an approach. Special attention
in this _section is paid to research. studies on teacher efficacy, self-
monitoring; and the "managed heart". Finally, for those who think
invitational education should be about the inviting of educative
events, a 4 x 4 grid is presented using basic notions of Stephen-C;v
Pepper's World Hypotheses and D. Bob Gowin's Educating. It is
suggested that the mode] prov1ded for inviting educative events could
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Introduction

»
a

The only real problem in 1ife, an ancient philosopher
had once said, is what to do next.
Arthur C. Clarke
Imperial Earth
p. 219

. Whct can researchers interested in studying and implementing
invitational education do next? This paper will argue that the answer
to this question wi’ depend on the concept of invitational education

held. Different research programs will be suggested for those who see

‘invitational education as 1) an integrative setting; 2) a skillful

“approach to interpersonal fﬁhétééﬁihg; and 3) a theory of educational

practice. Let's look at each of these in tu: n:

Part I1: Integrative Setting Research

. Tiore detaii ... there is no originality and truth

U.S.A. Today
March 16, 1984

One of the attractive features of invitational education is

that it can connect to research in a W1de variety of areas. Researchers

taking ser1ous]y Sidney Jourard's pronouncement (and excusing “his o

sexism), that "there is no biological, geograph1ca], social; economic,
6? ﬁéyéhbiééiééi determiner 6? man's condition that he cannot transcend

pay attent1on to deve]opments 1n the phys1ca1, b1olog1ca1; and soc1a1

A



sciences. Indeed, the Second Edition of Inviting School Siiccess

(Purkéy and Novak, 1985) refers to research in such d1verse fields as

students. Breadth is certainly apparent in this perspect1ve

The notion of invitational education as an integrative setting
serves a number of different purposes. Primariiy; it enables interested
professionals to synthesize research findings and connect them to the
common theme of intentionally calling forth human potential. Using
this notion, educators and others in the human-services profession have
developed numerous playbooks in such diverse areas as giftedness; food
serv1ces, physical education and nursing. In the area of counselling,

the concept of invitational theory as an integrative séfiiﬁg?i§ §éFV?ﬁ§

This use of this paradigm is §Hcc1nct1y summarized when the authors
state that the text:

.. is specifically designed to serve as.an integrative
setting for a wide variety of systems, theories, and
techniques and to provide a logijcal structure for under-
standing and organizing the wealth of knowledge now
being generated in. the field of counselling.

" (Purkey and Schmidt,
in progress)
Thus this notion of invitational theory cah give practitioners and
theoreticians an incorporative framework, a general perspective from
which to operate. )
" The chief strength of invitational theory.used as an integrative

setting is its scope. Any and all research dealing with ﬁdhéﬁ;BéﬁéV?BHF

could, theoretically, be scrutinized from this.perspective. Invitation-

.al researchers using this parad1gm pr1mar11y take on the role of extra-

&

Py

po]aters, they draw from a wide var1ety of sources and then b]end -

- diverse f1nd1ngs to show invitational 1mp11cat1ons This role has been;

. A



+ and will continue to be, an important aspect 6f‘iﬁ§iiétionai theory.
Tt is not, however,=without its problems.

Strengths can also become weaknesses. Playbooks in &ive?éé.
areas tend to 190k .very similar. Expanding theoretical scope ﬁéj°é6ﬁé
at the éibéhég of 1imiting practical precision (Pepper; 19425; An
runs’ the risk of BéE6ﬁ?ﬁ§‘%ﬁé6Féf?EéT tofu; it may be good for ybﬁééﬁa

_mix well; but it has no identity of its own:
. It is suggested that "inviting" researchers using this integra-
tive setting bé?éaiéiﬁ need to explicitly state and i:é_St the criteria

they use for examining and transforming diversified findings-inte an

4

transformation are more precisely stated, there will remain an

ambiguous aura of mystéry about invitational theory.
~ An ambiguous theory runs the risk of being reduced to a slogan.
The danger here, as Eliot Eisner has pointed out, is that "educational

T one which is intended to deal with problems of practice. .
-

P" 7' I I . I ""'-T I Si"-]' ]’ . "R' I

Beware of friendliness in the realms of power. There

is no need to beware of friendship. It does not exist.

TBWéFaéréﬂEﬁii@ééﬁﬁy76?,Aaﬁiﬁ?§tiéti§ﬁ;
Christopher Hodgkinsoﬁgﬁ;f7$ s p- 218

Invitational theory takes on a very practical slant when examined

o in the 1ight of the questicn; "How does a person behave invitingly?":

o
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a conceptua] framework and sequence of sk1lls have been prov1ded

(Novaks 1980 Purkey and Novak 1984)f there has not been systemat1c

research on the invitational effectiveness of those who have learned

_these skills. Research in this area is certainly needed, but may be

more di fficult than expected.

| Although empirical support is required to better defend the need
for invitational skill development, a deeper understanding of the
subtleties and complexities émﬁggded'in the inviting Brétésé is also
essential. T#reé particular aégés of research (teacher efficacy, self-
monitoring abiiity; and managed emotion) have special implications for
inviting skill development. Let's look first at teacher efficacy.

The key to being ?ﬁﬁﬁfﬁﬁé is intentionality, the notion that

people can do fﬁ?ﬁ§§ on 56?ﬁ6§é;-?6? 56F56§é§ fﬁéy can defend.

1983): for educators it certainly involves a ‘sense of persona] and

a

1nv1t1ng; But, as Ashton and Webb (1982) have povnted out; teacher

. .efficacy is a multi-dimensfonal constrict that is best understood as a

situation-specific synamic. In the1r résearch, using Bronfenbrenner's
(1976) ecological perspective, théy show how an understanding of the
workings of four different systems (micro, meso, exo, macro) are

related to teacher efficacy. This research has important implications .

for 1nv1t1ng sk111 deve]opment




If being ig;gntiona]]y inviting for any lengthy period of time
is not simply an dct of the will, then the decision to be intentionally .

inviting is strongly affected by what happens within the classroom,

" school, community, and larger culture. Heroic attempts to be inten-

tionally inviting in the most difficult of classroom situations may Bé',
commendable; however, they ‘are unlikely t6 be sustained without simul-

. [ B

taneously WB;kﬁﬁg to modify places, policies and programs: Thus;

although it may be true that we do not have to do éVéFytﬁ?ﬁé before we -
can do something; just doing aﬁjfhfﬁé-ﬁéy;ﬁbt be the best we can do:
Taking inviting skill development beyond the realm of fhé inter-
personal would require the collaborative efforts of those involved in
ﬁ;}tﬁbiégiéé];HS6Ciéig and curricular foundations of ediication. This
seems to me to present exciting research and development possibiTities,
if only We could: get these groups to speak to one another. |
-dqspﬁag:béihg_jhtéﬁtibhaiiy inviting can be affected by external
context vériébiés; it can also be affected by internal pérsonafity

variables. The research on self-monitoring may shed some 1ight on

Two crucial skills in the inviting process are reading situations
and making invitations attractive (Purkey and Novak,:1984, p. 62-65).

Mark Snyder (1979a; 1979b), however, in his research on self-monitoring,

" has found that individuals differ in their ability and desire to do

ol

this. ‘According’to Snyder, -certain people can be categorized as high
self-monitoring-and -others as low self-monitoring; ‘the former are
"relatively situationally guided individials" and the latter are

"relatively dispositionally guided individuals" (1979a; p: 100): It

&

appears that the diffeérence between the two groups is not mé?éiyhéﬁ ,
surface behaviour but a fundamental difference in self-conception.

-
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High -self-inonitoring individuals see theﬁééiveé‘és'ﬁbsSéSSihg a

"flexible 'me for the s1tuat1on'" wh11e Tow self- mon1tor1ng 1nd1v1duals

i p. 101§. Certainly thws has 1mp11cat1ons for the task of deveToping

<

inviting skills:

It would seem that Snyder's (1979b) ‘vehaviour "recipe® for selfs
monitoring would be an important bit of advice for.those who choose to
develop intentionally inviting skills:

» In general, across a wide var1ety of social situations,
strive to be (or at least 'appear to be) friendly and non-
anxiotis. Against this common background, construct
specific self—presentat1ons based on reading of situa-
_ tional and interpersonal cues of behavioral appropriate-
ness- | (1979, p. 193)
‘ "This advice would seem useful to only some people (high self-monitoring)
some of the time (even high self=nonitoring people are not "o’ all of
the tifie). Low self=monitoring individuals might tend to perceive this
advice as being asked to artificially develop a false set of behaviours
and a "managed heart“ (Hochschild;, 1983).
$hyder states that one of the goals of self-monitoring may be
“to appear to be experiencing some emot1on when one exper1ences nothing
and nonrespons1veness is 1nappropr1ate“ (ié?éb p: 183) A1though
there may be times in 1ife when near]y everyone wou]d say this is neces—
sar;, low self-monitoring 1nd1v1duals would seem to resist this the
most. They would also naed to be assured that th1s 15 not an essent1éj S
part of "being 1nv1t1ﬁg " One can be ihvitihé el Being artif?t?§1 ’
Arlie Hochsch11d seems- to be particularly speaking to th1s point

in her recent book The Managed Heart: CommercializationAefAHuman

- Eee11ng,(J983) _In th1s beok she ca]]s part1cular attent1on to the

1ncreas1ng emphas1s on; and tra1n1ng in, "faking it".  Her psycholog1ca1

and spc1a1 rese ch 1ooking at the emotional work of flight attendants

Q. | SR N




and bil1 collectors, is especially sensitive to the concerns of 'ow

S?if;mbﬁﬁtbﬁiﬁg ihdividuais. She presents her per na] concern ,in this

way: i
The fiore 1 1istened, the more 1 came o appreciate how
workers_try to preserve a sense of self by circumventing.
_ the_feeling rules of work, how they 1imit their emotional
- : . offerings to surface displays of the “r1ght" feeling but
suffer anyway from a sense of beihg "false" or mechanical.
1 came to understand, too, that the more deeply a commer-
cial system carves into the private emotional "gift
exchange"; the more receivers and givers alike take up"
the extra work of discouriting what is impersorial in order
to accept what is not. I think all this has helped me to
interpret the smiles I now see around me at eye level.
| . 7 (p. X) - | -
Stated another way by an airline passenger quoted in her book:
When you see them receiving passengers with that big i}

smile, I don't think it means anything. They have to do

that. It's part of their job: But now if you get into

a conversation with a flight attendant ... well .. no :::

I guess they have to do that too.
| (p- 89)

- It is Hochschild's contention that when personal feelings are system-
atically put to use for commercial purposes; both the society and the
individual pay the price; consumers have to discount much of what s
being conmunicated and the "eiotion worker, in the long run, is
estranged from his or her deeper sensitivities. Those doing research
into, and those seeking the promotion of, inviting skills need to pay

spec1a1 attention to these po1nts In pargicu]ar they have to be able

4%

to prov1de ‘an.adequate responsé to the question, "Is being skillfully
inviting just another type of impression management = a performance

done for the purpose of being seen as an “inviting' person?".

This section has pointed out that research focus1ng on inviting
~skill development may be more comp]ex than first imagined: ‘The_EEHseiﬁ - @

of efficacy needed to maintain an inviting stance over a long period
D \

. L el 7”7””\7 T L

seems to be affected by the interaction of many systems. In addition,
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there are those,; perhaps, who are more naturally attracted to the

2|

practice of inviting skills (high self-monitoring individuals); but
there are also those who are suspicious of, for psychological reaspns
(1Tow séif-moﬁité%ihg individials) or for psychoisocioiogicai.reasohs
. L (those who fear the “managed heart"), the invitation to be inviting.

~ Perhaps those who would hold in abeyance or reject the invitation to

) develsp inviting skills wouid be more inclimed to accept it if they
could see it as'more centrally related to what they‘feei’én&'WHét they
are supposed to be about; The request "Be inviting'!" should elicit the

response “To what?" (Novak, 1978). Inviting skill research; although
related to precise sequential practices, lacks an essential context and
a specific purpose; thus it is always open to the criticism - wkere s

" . the beef?". Let's now 100k to a third paradigm for inviting research -

one intended to possess adequate scope,; precision and context:

Péhi;illeggﬁﬁglﬁﬁiiiﬁ§Aiﬁé6fy of Educational Practice

Taking thought in order to take action is a respons1b1e

thing to do, and when we are working with human beings,

- we must constantly be alert to our responsibilities;"

the rights of others; and the reasons justifying

actions. Constructing a good theory, then; is a way
out of our d1ff1cu1t1es

»

(D. Bob Gow1n,
ducat1ng 1982, p 61)
4 |
In this section I would 1ike to sketch a paradigm with a precise;

_contextual scope for researchers interested in invitational theory. It

w{ji have an educational basis but may serve as a model for inviting

research in other proféss.ons To deveiob this model it is necessary

" to step back f1r4é5for further conceptua1 analyses and then step

;27f[ | forward W1thaa specific context necessary to_ deve]op a research program. . .. .=




~

In stepping back and looking at the concept of "invitational education"

it is, necessary to examine each of the words separately and then in

combination.. ' \ S

The word "inviting" is intended to be-a different root métabhbr

for express1ng a relationship between peop]e, instead of a "do1ng to

,,,,,,,,,,,,,

"1nv1t1ng" .as a root metaphor can be better understood when seen in

the context of Stephen Pepper S theoryqof root metaphors.
Stephen Pepper (1891-1972), a foriier professor of philosophy and

‘aesthetics at the University of California at-Berkeley presents a

aétaiiéa tﬁébfy of root métaphors~ih his book World Hypothéses:ﬂ A

of Criticism in the Arts (1945) This.is not the time to go into a

full explication of Pepper s work. However, other educators have been
very interested in it (Kilbourn, 1974; ‘Novak, 1983; Robérié;'iééég
Webster, in progre S) and have seen it as a rjéh,é&uﬁéé{?b? systematiz-
ing thought and developing hypotheses. - . -
} The development of invitational education, From a root ﬁéiéﬁh&?'

based on common sense experience to an abstract system capable of
refinement and extension, is structurally similar to Pepper's meta-
phiiosbbhiééi héfﬁéhé of root metaphors developing into world

mechanism, contextua]1sm and organ1c1sm) and which can prov1de .
v

adequate conceptual imagery for describing “and interpreting the world:

Each of these hypotheses is based on a different root metaphor (e.g.

. . ~ ) A Q

»ﬁ5',M; ;lgz:;;ﬂﬂ .




formism - similarity; mechanism - mach1ne, contextua11sm - unique
s1tuat10n organicism - dynam1c whé%e, Pepper, 1970 ); each is a
separate_theoret1ea1 way for understanding the world. Roberts (1982)
nicely describes the métaphysica1ﬂpreoccupati6h of each world hypothesis

5

this way:
Foriism - What FORM do things take?
Mechani s -'How do different things cause, link with,

| - influence, or correlate with, OTHER THINGS?
Contextualism - What is THIS EVENT all about, given the context?
Organigism - How do events, objects, fit into A TOTALITY?
. (p. 281)

While ﬁcberts argues that these root météﬁﬁéfé can be 55%Fea* this

_ Each bf Pepper s root metaphors and correspond1ng world hypo- :

. theses is readily apparent 1n the SecondgEthlun,of Inv1t1qgﬁ$choo1

Success (Purkey and Novak541984); For example the def1n1t1on of
jnvitational education and the description of levels of funct1on1ng are
representative of formism; the sequential approach’to skills is
'metﬁéﬁ%éi?é, the emphasis on "read1ng situations" and “11sten1ng to

the ice" are contextua11st1c, the attempt to integrate the areas of
inviting is 6F§55761§t; Aﬁﬁ]ﬁiﬁg each of these ?bbt metéphors in a
more prec1se and systemat1c way would be useful for further ref1n1ng
and extending ex1st1ng notions of inv1tationa1,thought HoweVer,
systematically applying these root metaphors to a concept of "educatmg"
wou1d open up new ‘vesearch and developmént possibi11t1es

The. coneept of "education" is implicitly assumed but neverthe]ess

underdeVeloped in the Second Edition Uf‘InvitinQASchoolgsuccessf(Purkey a

and Novak, 1984); on1y one se 'tence specif1ca11y talks about the notion

-




of "education” (p: 2); although much is stated abcut teaching, learning,

and schools. Thus, although the book is about inviting education, the

greatest emphasis is on inviting. If invitational thinking is going to

explicit notion of educating; otherwise it is just.a general approach

to ﬁé6§1§ applied to school folk. Let's briefly look at a concept of

ieducating" which has much to.offer those of the invitational

persuasion. S
' D. Bob Gowin (1981) has written a provocative and insightful

book, Ediicating, which is compatible with many of the implicit educa-

tive notions of the Second -Edition 6f ihvitiﬁg;SéﬁééiASﬁééé§§,(PﬁFkéy .

and Novak, 1984). According to Gowin's systematic and E6Eﬁ?éﬁéﬁ§i§é
theory of educating, "the key event is a teacher-teaching mieaningful
‘materials to a student who grasps the meaning of the materials under
human conditions of social control® (p. 28). Embedded in this descrip=
tion are Gowin's "four ééﬁﬁéﬁﬁiééé§.6? educating - teacher; learner,
curriculum, and governance” (p: 13). Let's look briefly at what he
means by each of these and then see how tﬁéy.ééh be combined with
' Pepper's root metaphors to provide a systematic plan for ré*éarcﬁérs
interested in inviting educative events: |
- For Gowin the four commonplaces of educating are integrally’
connected. He sees teaching as "the étﬁiéVéméhfﬁgfﬁshaf9dbﬁééﬁfﬁé in
the context of educating” (p. 62); thus teachers intervene between self-
interest and subject interest in humane Ways...Learning is the “active
only be done by the learner who chooses to make the connection between
what is to be learned and what 1s known already; "curriculum is a

.

lTogically connected set of conceptually and pedagogically analyzed




knowledge and value claims" (p. 109); this involves the development and ‘
use of matgfiais which connect With primary soflfces of knowledge and
ﬁbSSéss critéria 6% éxcéiiéncé for sharing méaning ana éhcéuiégéﬁ§4
meaning that controls the educat1ve effort" (P. 56); this means securing
the tbbpérétibh necessary so that educatfona]]y_va]id,pungg§es can be
achieved. The.end of educating in this system is for students to be-
come séifiédﬁcatihg;:'hb longer needing teacher or external governance
rules for déVéiopihéradéquate understanding and use of the world's
kiowledge. Gowin nicely describes this end when he says:

The learner now has knowledge about knowledge, has learned .

about learning, can see when a teacher is and is not needed,

and can put all the p1eces together under his or her own

power. )
(p. 197) °*
If a goal of invitational education is to make schools the most inviting
place in town, this certainly means that they are to be p]aces where
educating occurs. Gow1n s theory of educatihg, a]though on]y briefly -
sketched here; can be an important guide for developing schools which.

invite educat1ve events:

. Thus far in this section we have stepped back to look at

Pepper's §y§€éﬁ“6f”bet”météhﬁbe"éhd—ébwiﬁi§~fhébry—6f—eduéé%3h§’
can now Stéﬁ.fEFWéFd and systematically develop questions for-those
interested in inviting educative events. The model provided is-only

] sﬁggé3t1ve. Méhy more quéstions could ééé%iy Bé developed. Different

necessary to fi1l in this grid.

Context does matter. Although this model emphasizes 1nv1t1ng

< ‘educative events; a similar format could be used for other professions

e i e B L ;,__,;m,;ﬂ;¢iéﬁiw;;i“gmgt;;;w“,wwm._.”fnf




(€:.g: a nursing model would be built on the constituative elements

ithiVéd ih ihvitihg health caré).

easiér.

With a ¢l

réSEar'h and development act1V1t1es it generates.

13. . \

garer hotion of what to

The ultimate effectiveness of this paradigm will Bé in the .

sorld Hypothesis

r Teliing question {achieving shared meanifgs)

Curpiculum

{sound-seterials which enadle -

l!mn to move forwsrd om their

Sovermance .
- {controls-which- :cerdhuu—-f

In:nlu. 19arning and__

sound 1}.

sound-curricular- matarial) -

Wnat is_invitational tesching?
What-ere-some-clear-instances
of invitationsl teaching?

_’, ;omi [T
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What ére some gifferent weys
{nvitationa) learning can occur?

lmn is_an inviting curriculum?-
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aducationst matarials being inviting?
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MMM‘
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tearning?-- -
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1earning?

-
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9iven the context? some | gogl difficuities
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want £o 183rn to what 13 taught
3chool?

_How-do different
inviting materials?
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How soes 1:-!1;;:49«-1 m:MM
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fit into & school's total plan?

pmn‘l:‘ln

How do events; BBjEEEs m
into A TOTALITY
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invite learning m- m it
participants?-

How do schools pfepan nudum e
11felong 1earning?

Ml;an lmltinmlculu part
of _a_whole $choo! program!

Wow does_an inviting. :utl‘lcul-
allow for-a wide-variety of teschin?
and léarning ityles?

How-do_teachers, students and
a@ninistretors interact in —-
16hools with_inviting rule
How-sre-different peopla~o,
favolved in_forwulating,, ;
lnlmun? and nulunina
faviting rules )
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: Final Statement

Researchers interested in studying and implementing invitational
education have rch to do next. Those who choose the integrative set-
ting paradigm need to develop criteria-for including; excluding,and
traosforming available research; this is an important task. Those whe
are interested in stddying_and extending the inviting skills paradigm
need to develop answers and strategies for those who question the
desirab;iity and efficacy o?fsuch an approach; this is-a vital task.
Those who want to develop a context specific model need to clarify
what this means for different professions and work together with bigsa
of similar professidnal interests; this is a new and excitihg task.
Thus, thereis much to' do next. As Pogo eloguently stated, ‘e are

;  faced with insurmountable opportunities”.
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