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Introduction

a

.

It was mid-afiernoon and five-year-old Susan was trying on hats; she

skipped Bver to show her teacher how she looked: Mark was painting a
large House with faces il every window: Steve was building a tower of
blocks, which wads beginning to totter: | thought these all-day

kindergarten children would be tired by this time and 1 commented to

the teacher, **Don’t all-day kindergartners get tired in the afternoon?”
The teacher replied; *Sure; we're all tired at the beginning of the school

yedr; but by October our biological time-clocks catch up and we all ad-
just to the longer schopl day.”’ .
All-day kindergarten or extended-dav kindergarten is an emerging

iational trend and a new gducational reality for the 1980s. Although a
few school districts such as Jakland, California, have had full-day

?;pizy;séhools" for more than 40 years, the vast majority of dristirjcit:s !
have offered only half-day classes until recently. But now in response to

changes in the Amecrican family and because of changing attitudes

among early childhood cducators, many school districts are beginning

to ty somc form of cxtended-day program for kindergarten-age
youngsters. S

Stamford, Connecticut, established a pilot all-day kindergarten pro-
gram in 197980, which administrators, teachers, and parents all agreed
was successful. So in 1980-81 the school system instituted all-day

kindergarien programs in -every e}cggntari school. Other school
systems with all-day kindergarten programs include: Jefferson County,
Colorado; Tiiscon, Arizona; Wymore; Nebraska;'7DE's Moines, lowa;

v g
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St. Paul, Minnesota; and the State of Hawaii. Other school systems
Ail;iiii;i. (i'c'o"rgi"' PlLchs Counly.

such as Brookline, MaiQiaiL‘)iiiQQii"
'i‘iiiiili (':ii’n’liii:' iiiLl ;\iiiiiii .

S I.|ldrcn who eiiter Rmdcrgumn loday are dlllcrclll Irom those of a
LlLL.ldc or 1wo .l&.() Mdnv huve duended such progriams as Hud ‘Start;
care; i dddumn such social factors as televi-
md one- p.lrun h()mu h.n d” conlributcd lo

sophlsm.llmn Hot knmxn a dec ld&. ago: The \mrld of young children

hay changed and they have changed with it

The traditional function of kindergarten has been to prepare young
children socially and ¢motionally for their first school experience. For
many that; function has been fulfilled by the pre-kindergarten, nursery
séiib(ii' Liiii; éiiié Céiiiéi' Lii H&id §izifi Cizi§§ For iiiifs’é L‘iiildibii ilib i'iiiibl

Aﬂ dav km(ferie?z'nen reacher Ri’gma Riello, with help from a parent volunteer
begins un art lesson at West Hills Follow Through School.

"8
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ai Helene Grant Schoul, ot

~

widely discise abilities and experiences of today’s young children and
foctis ftot oitly on thie focial; affective; and physical, bift also on the
cogitive areas of learning. It must provide identification and remedia-
tion of carly leirning deficiencies as well as individualized insiruction
according to cach child's needs. In short, the new funcion requires
more instructional time and better instructional tools than presently ex-
ist in traditional haif-dav tindergarten programs. The Rindergarten can

no longer be viewed as an isolated experience: it is part of the carly
childhood cducation vontinuum involving pre-kindergarten,
kindergarten, and the primary grades.
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Argumenis Pro and €

for All-Day Kindergarten

Tiié kindergarten year should be a happy experience during which a
child develops a positive self-image and a respect for othiers. The all-day
kindergarten provides time for the variety of educational activities

necessary to meet the different academic, social, emotional, and
physical nceds of each child” The pace of dn all- day kmdérgarten ;Sro-
gram is a niore comfortable and productive one for children and

teachers.
Kmdcrgartcn icachcrs cne lhe followmg advantages for all- day

time for sludcnts who ficad remedial help; more time to develop

stronger social rclauonshlps,w]th other chlldren more time for in-

dmduahzauon and small group instruction; and more time for teaching

readitiess skills in language arts; reading; and mathematics.
Many prlncrpals feel the all-day kmdergarten allows teachers to
undertake more creative and enriching experiences such as scxence,

cooking; art; music; ph&sxcal education; dramatics, and field® trips.

Kmdergarten teachers can also use lunch period to stress nutrition, man-

" ners; and good eating habits and to involve children in a social famlly

setting. With all-day kindergarten; children can participate in assemblies
and other cultural programs scheduled for the school.

: Many parents feel the all-day Findergarten class prov:des a more
structured and well- balanced day program for chlldren Sch ‘many
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care u:nn.r il the aflcrnoon Dr in lhe mormng or end up with a baby \it-
ter, there: s in the daily schedule and too
many dlttucnl pcoplc involved with lhc young childrcn. Another probs
lerii expressed by parents is (Ih fear of leaving little children unsuper-

vised in the afternoon antil an older sibling comes home from school.

Maiiy carly childhood cxpcrts school social workers, and
psychologists ow Fccl that most five-year-olds are ready for an all-day

l\lndcrbdrltn probrnm They cite the high number of preschool
youngsters now atiending all-day pro srams in Head Start, day care, or

nursery school; thﬂ' hese children are a year older and. attend

kindergarten for only a half day, they often find the program bonng

.md unproductive. Many of thcsc children literally become **drop-ouits’’
in kindergarten.

Adnnmslr.uors cue somc fmanual advantagcs for the all day

separute bus run would not bc necdcd to take mornmg chlldren home
and to pick up 3ﬁcrnoon chxldrcn Crossing guards would fiot have to

be hlrcd for the end of the mornlng session and for the begmmng of the

afternoon session. And a school system woiild receive mofe state aid
with all-day students. -

Another advantage of ifiterest to administrators has to do with
declining cn*ollmcrﬂ's and empty classroomis; An all-day kindergarten
cin raise a school’s enrollment can occupy empty classrooms; and

possibly keep a popular ncnghborhood school open after it has been

scheduled:to be closed. In New Haven and other communities many

- parents are cnrolhng theit Chlldrcn in pnvatc and parochial schools that

have all day kmdcrg’irten programs and once enrolled they tend to
keep themn in these schools; .never to return to the public schools.

Arguments Against the All-Day Kindergarten

Thcre are some lc;,mmalc conccrns about the all- day kmdcrgartcn

They are discussed belgw with responses that could alleviate such con-

cerns,
A full day program may be too long for some children. Young
chnldrcn becotne tired: This can be resolved by having a rest period after
4
1. ) . '
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lumh .md \lmuurlm, lhg dav to allcrnal acllvc wuh rc.sllul dulvulcs.
dd\ md then L.l.ldlld“\ increise their tite in LI{IS'
» The l\llldLlLdrl&,ll lends itself to this type of ﬂcublg suhcdullm,
Y oung children can be turned off' it an all day program is not varied

aml sumul.lluu. An all dav proz,ram WI“ ngcd anrLcuc zmd crcallve

with hdp from mrl) chnldhood prgrl\s fromt ngarby uollngcs.
Working pe might tegard the all- dzl‘y kindergarten as a baby-
sitting agency. At pafeiit ofientation sessions prior to régnslrauon and at
PTA mectings throughotut the year, there should be an emphasis on the
’ imporiance of Kindergarten as the basis for continuing success in school

and an unphasls on parents’ mlcs in early childhood education. Other

Alf dav kmdergarten teacher Rz’zma Riello’s students learn about cﬁnng ]'or

animals and pets ut West Hills Follow Through Schoof X

e -, 12 ]_2
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parents may not sce the nu.d for an all day program becausé of rich;

stimulating experiences in the home. To these parents; it should be

pointed out that in most states Rmdcrl,.xrlcn is not a mandatory require-

they choose fiot 1o take advantage of the opportunity; that

mentr,

" is their option.

Some will object to lhc addcd expense needéd to hire extra teachers
and possibly teacher aides. To answer this argumenl calls for a fuil-scale

public relations programi in lhc miedia; in commumly clubs; and in the

churches and synagogues 1o sell the publlc on the importance of a sound

carly childhood experience that uan all-day kmdcrgarlen provides.

Somnic fear that teachers may tend to impose a structured reading and

matheniatics Lurrluulum on children who are not ready for the full

academic program. It should be niade clear that an all-day kindergarten

shoiild ot becorie d miini- flrst grade:
At the 1980 New England Kindergarten Conference, sponsorcd by

Lulcy Collcgé in Boston; a panel of teachers; a principal, and a state
departmerit of cducation consultant discussed the topic: **The All-Day
Kindergartem: A Cost Etféuxvc Approach Toward lmiprovement of
Edugational E\pcrlgncc for Young Children.” The panel concluded
that the Td\"ilimgt‘:' of #M-day kindergarten clcarlyroulwcxgh the disad-
VAITages: All-day dergarten teachers in the audience were in agree-
tiicnt tat their childrensbenefited in cognitive and affective areas by

atteniding kindergarten all day.

v
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~ What ﬁ&é§ 7I§§§éﬁréﬁ/§§§j 77777

DeSplte considerable interest in all-day kmdergartens, qompara'ti\"/eiy
little researéﬁ h'as addrESSEd ihe issue 6f all’day Veréijé half day pro-

One three-year study by Annabelle Mouw,(l9ﬁ76,), myo!vmg chxldreh’ i
assigﬁéa 'raii'd'o'iiily t6 éithé'r éh’ all"day 6r td a h’alf“ 'day kiﬁdergarteﬁ 'pr'o'-

first grade Mouw concluded that all day kmdergartens could not be
recommended solely on the basis of academic consideratioiis.

~ Another study coffiparinig chlldren in all-day and half-day
kmdergartens, conducted by the 7Cmcmnatl Public School System

(1971), found that children in all-day kindergartens had significantly

highgg reading readmess scores at the end of their kindergarten year:

This study concluded that all- day kmdergarten does prodiice substantial

academlc benefits.
Barbato (1980) reported that two pilot all-day kindergarten classes

instituted in a New Jersey school system showed that the fiow of the

kmdergarten curricalum benefited fr6m the lengthened school day

klndergarten program that the school board voted to continue the pro-

gram and expand it to other schools during the next school year.
A-study by Winter and Klein (1970) found that signs of fatigue,
fmstratxon or waning intefest in school simply did not appear ifi pupils
attending an ali-day kindergarten pregram. In fact, a far higher percent-
age of children in the all-day program experienced very positive feelings
about school than did children in the traditional half-day program.

d 4
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An argument often used to oppose all-day kindergarten is parents’
alleged fear that ihe school will replace the homie. Hess and others
{1978) found ail-day kidergarien can dctually create @ closer coopera-
tion between home and school.

Two studies that report sngmf:cam gains for children attending all-

day kindergarien compared to half-day kmdérgar(en involved parents

used extensively in the instructional process: The two studies by

Wmler and Klein {1970) and Alper and Wright (1979) also found that

parents prder all-day over half- day klndergarlcn for reasons of conve-

nience: casier arrangenients tor Lhnldren s transportation; baby-sitting,

aid parents’ daily routine being consistent:

Kindergarien teachers appear oVerWhelmlngly to prefer an ali-day

program to two half—day sessions according to Ross (1976). Harris

(1969) pomlid out that it becomes physically and mentally exhausung

West Hills. Follo w Through tedcher Lmﬁz Bradford srrésses positive social slalls
with her class.

-
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for @ teacher (o meet the needs and interests of two groups ofchlldren in
one dd) Teachers who teach in all-day programs report that they are
able to use the extra time to work more with individual students.

To a school board and supcrintendent, cost of all-day Rindergarten is
a é}iiiééi céiisi'd&étiéﬁ While the iriitizil 'ex;s'c'n's'c may be greater, Gor-

district oblammg full state aid for cach Chlld Accordmg to Naron
(1981); costs for supplies and maintenance nced not increase and may
even decrease, because fewer children will be using each room and its

equipmient. Naron also reports that costs for meals will not greatly in-

crease, because the noon meal could rcplace the two sets of snacks

usually provided in the present half-day situation. Also; in many com-

munities, the state or federal government subsrdxzes school lunches but

not snacks. There will also be a substantlal savings in transportation fuel
costs with the noon trip climinated: The lelayute Vallev School
District No. ZtO" in Forks, Washmgton reported substantial savings in

trafisportation fue! costs in 1980-81 for all-day kindergartcns compared
tq half-day kindergartens in 1979 80:

Naron (1978) found that a program of early identification and treat-

ment of learning deficits could save a large urban school district such as
Chicago as miuch as a mrlhon dollars a year by reducing the need for
special education setvices later on.

An c\lcndud day, ﬁve hour kmdcrgartcn program was plloted in

and to increase parcnt participation in instruction. In addmon to

achievrrrgir}]csciigoals Alper and Wright (1979) found thc extended- day
children pcrforméd substantially higher on the Metropolitan Readiness
Test: 1n the same study, participation in the school lunch program was

cntcd as bcmg a major bencflt for drsadvantaged children.

alternate-day; all day prOgram as a means (O ehmmate noon bus

transportation cxpenses. One_ group attended all day on Monday,

chncsday, Fnday, and the other group all day ofi Tuesday and Thurs-

achrcvcmcnl ‘was not sxgmﬁcamly dlfferenl probably because total m-

<16
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solved: transportation costs were reduced, and it was shown that five-
year-olds were able to sustain the all-day program. The alternate-day
kindergarten program is another variation of an all-day kindergarten
program in some schoo! systems. o -

None of the studies cited so far followed children in different types
of kindergarten programs for more than two years, so they provide no
data on whether all-day kindcrgarten has long-term effects or effects
that become evident only in later years. Moreover, most of the studies
focus only on academic achievement and provide no data on possible

| dhr BRI /
Assistant teacher Minnie Jackson Supervises creative block building at Helene

Grant School.
L e 17
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social, motivational; or attitudinal effects of all-day kindergarten on
young children: However; a new study reported in the Education
Rcscaréh Service Bulletin (Humphrey, 1980y avoids some of the pitfalls

of earlier research: Not only is the research question more focused but

standardized tests were given to kindergarten children to measure a
variety of developmental characteristics. A follow-up test was also con-
du«.tcd whcn the chlldrcn wcrc in flI'St grade The study took place il

tiveness of a full- day compared to a half day kmdergarten program.

ln their rcport A S!udy of !he Ejfecnveness of FTdi-Day

kmdergartcn teachers are buxldmg on lhls experlénce with formal

lessons in readiness skills for reading, writing, and matheniaucs, along

with informal ledriing approachesgemphasizing affective and linguistic

dc»elopmcnt Il order to determine whether children who attend full-

day Kindergarten show greater growth in cpgnmve psychomotor; affec-
tive, and linguistic skills than children who attend half-day
kmdergartcn Evanswlle mmatedapllot futl- day kindergarten program

Results frof the DIIOI stady shoWed full-day kindergarten chlldren
received hlghér scores on the California Achievement Tests and on the

Boenm Tests of Bas:c €oncep!s In addition; when full-day

kmdergarten students were tested in first grade; they scored significantly.

higher on | the Gates-MacGinitie Reading Tests than children who at-
tended half-dny kindergarten. No significant difference was found in at-

tendance patterns for the two groups. A survey of parents and teachers
involved with the full-day program found that they were pleased with its
format. o o

The study reported the main advantages of the full-day program to
be increased time for more formal and informal learning; greater ennch-
ment in music, art, and physical education; more individual help; in-

creased participation in other school activities such as_assemblies; and

more social interaction with adiilts and chlldren The main disadvan-

tages of the program, accordmg to the authors were increased class size

15
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> and more résponslbmty and work for the kindergarten teachers. The

study recommended that parents be gwen the opuon of having their

children at:end half-day at a school that also offers a full-day program;

or of having their children attend an adjacent school that offers only a

half-day program:

B:Iingual all-c day kmderga;ren Teacher Doris Suarez at Wblch Annex School

teaches the mormng story in Spanish.

N
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1Y

All-Day Kmdérgﬁrtéii in the >

Early Childhood Contmuum

s

[ he New Haven Board of Educatlon has made a commrtmcnt to

strengthen the entire area of early childhood education: 1 was appointed

the first director of Early Chrldhood Education | and Head Start by the
superintendent to orgaiize a broad- based Early Childhood/All-Day

Kindergarten Task Force to study and make recommendation” for an

all-day kindergarten program for New Haven in 1981-82. The task force

was made up of admlmstrators. kindergarten teachers; primary

teachers psycholognsts parents, early childhood specialists from nearby

colleges, and others. The task force was organized into subcommittees
and after a year of intensive work it made the following recommenda-

tions to the New Havén Board of Educatron

1. The all- day kmdcrgarten prbgram should be an essennal part of

a developrn’g early childhood prlmary continuum from pre-kindergarten

through grade four:

2: All-day kindergarten classes should be mmated in 10 pllot

classrooms in the 1981-82 school year with full implementation of all -

recommendations; i.e.; full-time aidgs, funding, insefvice training, sup-

plies; etc: If there were budgetary constraints, the number of classrooms

could be reduced but not the needed services. -
3. Ali-day kindergarten -classes should be rmplemented in. all

elementary schools for the 1982-83 schivol year wrth full services pro-
vided as stated in #2 above.

20 20
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- SR All ghlldrcn entermg all- dgy or half-day kindergarten ¢ classes in

l98! 87 would be given a pre- screening assessment during the first eight
days in Sgptunbcr Sdmol would start for all kindergarten children on
the Moiday after the l»grecmn;, assessment was completed.

5. The Clifford Beers Pre-Kin lergarten Screen instrument would

bg usL‘U bcgﬁuse it prov:dcs valuable information concerning child
dudopnunt serves as a sound basis for mdlvtduahzed programming,
and can be admlmstcrcd by the classroom teacher,

6 lnservice training should be given to all klndcrgarten icachers

and assistant teachers to familiarize them with the Beers Pre-

IundPrr:ar!en Screen instrument, the program deveIOpment sequence,

the all-day kindergarten struuturc. and the team approach involving

teachers and assistants. The inservice training would include a day of

released time in June prior to implementation of the program, a day of

released time in September, and citywide sessions throughout the year.

AITday klndergarrl’n Iearher Franklin Luena !eaches students their colors at
Katherfine Brennan Schodl. .

s 21
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7. Class size for an all-day kindergarten should be limited to 20
children in order to ensure that each child receives individual attention
in this new program. :

8. Each all-day kindergarten classroom should be staffed wrth a
full-time trained assistant teacher, preferably a parent or community
person.

9 Ahﬁi‘dhi‘iﬁté fijridé Shbijld be éillbt:éitéd éi§ §iéii'i’ijb’ Cﬁéts fdi‘ Eéibh

i lO A readlng readmess test. (post kmdergarten screen) should be
given to each kindergartei child in June of each year in preparation for
placement and programming for the following year in first grade.

11. Provisions should be made for a longltudmal evaluation com-
paring those children who attended an all- day kmdergarten program
with those who attended a half-day kmdergarten program:.

12 An on-going kmdérgarten sapport group should be orgamzed
made up of teachers, admmlstrators, assistant teachers, and parents to.

work closcly with the director of Early Chiidhood Educatlon to main-

tain continuity; disseminate information; plan inservice sessions; keep

lines of communication open; and sustain the developing all-day

kmdergarten program as part of the early childhood continuum.

13: The following community and school resources should be util-
ized: early childhood majors and faculty specialists from Southern Con- .
necticut State College; Yale University; and South Central Community
College; selected“high school seniors intcrested in early childhood
education; school volunteers; parents, grandparents, senior citizens,
and retired primary teachers.

14. A committee should be formed to review the existing system of
reporting progress for the kindergarten and to adopt an appropriate
progress report card for the all-day kindergarten program. -

lS All kmdergarten chlldren would attend the frrst two weeks of
all- dav kmdergarten program 7

The Board of Education and the supermtendent unanlmously ac-
cepted the report and recommendatlons of the task force and voted to
initiate eight pilot all-day kindergarten classes for 1981-82: The Clifford



"Beers Pre-l(mdergar!en Screen was adopted and used to screen more

than 1,400 i incoming kindergarten children. The screen was also used in -

September 1982: The Monroe Reading Readiness Test was used in late

May 1982 to assess each kindergarten chﬂbefore being promoted to

first grade: Serious budget constramts curtanqure pilot programs in
1982-83:

Screentir g for the All- Day Kindergarten

o

Essential to estabhshmg an all day kmdergarten lS a procedure for

gathering developmental data about each child that can be used in pro-

gram planning and in making decisions abOut school entrance. Such in-

formation is commonly gathered through a pre- kmdergarten screening;

which includes a parent interview for learmng the child’s family history.

There are many good pre- kmdergarten screens available commercial-

ly. Some of the better known ones are: Brigance; Gesell, McCarthy,

Addison-Wesley, E‘ducanon Programmers, Starr RR Test, Meriden

Screen, Pennsylvania Screen; Clifford Beers Screen, Slingerlaid,

Building time al Weich Annex School for three *iituYe engineers* in Donna

Carerra’s all-day kindergarten class.
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Bi'bbklme Massachusetts_Screen, Economy Conipany Screen, AGS
Screen, and Sunta Clara Screen.

~ New Haven chose the C‘hjford Beers Pre kmdergarten Screen
because its component sections scemed to fit the needs of our urban
bbp'ul'atib"h Alsb biie 'o'f ihi. s"ci-e'en"s 'devel'o'p'e'rs, Ltjis D'avis; lives in the

serve as a consultant durmg xhe screening process. The Cilfforzi Beers

Pre- Anndergarien Screen prOVIdEs assessmient in the followmg areas:

Expressive and reccptive language

Gross and fine motor skills

Visual and auditory skills

Non-verbal and verbal cognitives

Adaptive behavior (social interaction)

Parent interview (pre-natal, post-natal, and famlly h istory)

Analogxcs' number concepts, puzzle solvmg, and memoiy skills

NV R W e

usmg the Chjfnrd Beers Screen

1. It pl‘OVldCS thie information needed in a pre kmdergarten aSSESS-

ment,
2. It can be used as btjth a readmess and developmental tool; An

individualized prescnpuve program can be developed based on
the results of this screcn: r

3: It was already familiar to most of our kindergarten teachers

since it had been used a few years before.

4; One of the developers of the screen lived in the New Haven area
and would be available to provide inservice training and to serve

as a consultant.
5. It covers many skill areas usually covered in an carly chnldhood

curriculum.:
6. lt ls easy for any teacher to admlmster

weaknesses than many other screens.

< _
"2
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The only rcscrvauon lhe lasR force had abom using the screen was

theamount of tinie (45-55 mintites) quUIred io administer the screening
of each child. Lois D

is working oii a shorter version.
Some school systems give released time at the beginning of the school

'year for teachers to screen the incoming kmdergarlen children. Others

et of school. While many
school systems have school psycho g t the screening, 1
believe that Rmdergarlen teachers should do it themselves. Since they

wxll bc lcach’i'rig lhcsc satne chlldrcn n helps lhcm to gel to know a

pay teachers todo it a week before th

meet indmdual needs: Schooi budgets and avaxlablhly ofleacher s time
will dictate when and by whom the screcnmg will take place

The Post-Kindergarten Séf'ééﬁ
The post- I\mdergarlen screen is used 1o delermme réadmg readiness.
Rt.admg readiness involves the youngster's abllny o dlstmgmsh sounds;

to make discrimiinations in visual symbols, and to express simple ideas;

Bilingual ail-day kindergarten children ai Welch Annex begin free-choice time.
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as well as sklll in left-to- rlght progressron and the abrhty to follow sim-

ple oral dlreuuons Ma.iy children reach this stage in first grade, but
some lndxeatc a readmus to read in klndcrgarten Therefore it is 1mpor-

coghi ]

The mformatron learned from the reading readrness test can be used
to predipt a child’s potential for academlc progress. Thlﬂest can also in-
dl(,a[ a child’s le’ariii'n'g?tyle and motivational tigits. The first- grade

- tea her can use the results of the test to plan an appropriate first- grade

program‘for each chxld or group of childreni: A low score oh a reading
readiness'test tmay indicate retention in kdergarten or placement ina
reading readiness class; The additional time for readiness experiences in

an all-day kmdergarten class would probably eliminate the need for

kindergarten retention or placement in a reading readiness class:

Most rcadrng readrness tests wrll mclude the followmg sectrons

Teacher Lynn Fasmre has dress-up nme with Helene Grant School' aﬂ-diz

kindergar:.. students. .
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tlon follownng dnrectnons. iettei' rccognmon, and hstemng comprehen-

Réadmess Test; which is given to all klndergartcn students in late May
or early June eath year Thns test has a pr0ven rehablhty and has been
from a rcading readiness test or post- Rlndergarten screen arﬁeﬁ 0,591955‘ if
the scores and results arc not used carefully by the teachers to plan ap-
propriate programs Tor childreri based on a diagnosis of needs,

strengths, and weaknesses.

£,
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not uncommon, cven in Rmdergartners of averag~ or above average in-
telligence. Physical, emotional, and behavioral factors hamper the abll-
ity of some five-year-olds to learn. So do such factors as famlly size;

family stability, and experiential background Thus not all kmdergart-

ners are rcady for first grade when they réach ag;é Some need more
time to prepare and to grow if they are to avoid early academic failure
and poor self-coricepts. Solem (1981) has identified the following com-
mon problems among kmdergartners

e Hvperactivity. The child cannot sit still, lacks organization. He
or she may be over-aggressive or too shy.
Perceptual/motor deficiencies. The child has poor coordination
and is clumsy in the use of pencils, scissors, crayons, and other
1mplements B
Daydreammg The chxld is slow to react fails to tune in:

Short attention span. The child has difficolty concentrating and
is easily distracted.

¢ Impulsiveness. The Chlld does things wnthout thinking;

regardless of consequences.
. Memory/thmkmg disorders: The child is unable to recall and

makes lnappropnate responses.

e Perseveration. The child compulsively repeats a word, a ph{ase

a drawing; and is unable to change activities readily.

. 28 28
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Res! firie in an aﬂ-day kindergarten classroom.

et o

g dis rﬁrs The ch:ld reverses words,

. Speech/lan

phrases; numbers; letters; speaks martlculately, or fails to com-
prehend or respond to verbal instructions: ~
e Generally poor attitude toward self or srhooi The child seldom

- participates in instructional or social activities:

Wh'eh’ most kmdergarten children exhibit’ the above problems they

are usually senttoa transition class; a special class between kindergarten

and first grade Many parents feel such a class has a stigma and regard it

as 4 form of retention for their child. With a longer school day;

kmdergarten teachers would have more time to spend dlagnOsmg,

children’s needs and could work on solving problems | before they pass

on to first grade.
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A Cﬁééiﬂiéi fiii' Establishing

are s a school district must do to implement an all-
day kindergarten program. Foremost is establishing an educational
justification for expansion of the traditional half-day kindergarten pro-
gram to an all-day program. Below is a checklist of things to do when
planning for an all-day kindergarten program:*

1. Identify and prioritize the educational justifications for an all-

day program.

2: Project kindergarten enrollment for the next three years:

3. Stody school buildings; school organization, and classroom

4. Establish an entrance age policy.
5. Revise or develop a pre-kindergarten screening assessment for
all incoming kindergarten children.

6. Estlmate additional costs for professional staff; paraprofes—
sional staff non-professional staff, and inservice programs.
7. Review transportation implications.
8. Purchase needed classroom equipment, fiji'iiitiii"e and supphes
9. Develop curnculum for the longer school day.
. 10. Plan for ¢ expansnon of the school lunch program. .
11. Develop a post-kindergarten screening assessiient or readmg

readiness test to use with all kindergarten children prior to pro-
motion to first grade. .

*This checklist has b%enmodiﬁedfrom one éiéiiélébéa by William Cieslukowski,
priricipal of Meniorial Elenieritary School, East Hanipton, Conriecticut (1981).

W Aan
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12. Collect data and articles about already existing all-day
~ kindergirten progranis in otlier communities.

13. Visit ficarby communities where successful all-day kindergarten
 programs are in operation.

14, Organize a communitywide all-day kindergarten task force to
~ study this area and to make specific recommendations.

1S. Try pilot programs first — school sites; number of students in-
volved, selection of students; evaluation instruments, and selec-
tion of staff. :

x s, o, ; ’
R A , - 8 3
Lunich tinie for Paula Samiiel’s all-day kindergarten children at Welch Annex

School.
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Conclusion

In 1980 aliiost 96% of all five-year-olds (2.5 million children) were at-

tending kindergarten compared to 85% in 1965 (Criscuolo 1982). Most

of these children attend iundergarten on a half-day basis.

Many of the social and learning activities commonly found in the

tradmonal half-day kmdergarten are airéady pélrt of pre-school

Start; These children are ready for a richer and more diversified pro-

grar, which an all-day kmdergariéri program can provide. The evidence

clearly mdlcates that many young children; particularly our urban poor,

will expenence greater success in school if they are provided a well-

Music teacher Marion K¢ oIIar teacha new sorgs 10 Wesr Hills Foﬂlm Through

all-day kindergarten children.
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As yeition lor thie Lducation of Young Children; the Amencan
Federation OfTLdLhLI'S the Coauncil of Chief State School Officers, and
the American Association of School Administrators. In 1970 the

American Association of Elementary-Kindergarten-Nursery Educators
assed d tesolotion that **a full-day kindergarten be available io all
children; orbamzcd flexibly to accommodate the needs ¢ ¥ kindergarten

children and teachers.”’ Urie Bronienbrenner (1975) has recommended

that ﬂpandcd kmdnrgarten be made an “‘integral’’ part of the public
schiools: which ¢an be successfully implemented only with a massive,

publicls administered program.
ln thc fanc of fmanual constraints, economlc uncertamty, declmmg

t makc omc dnffuult LhOlCCS in allocatmg thexr resources — choxces

Measurement and math skills being Icarned at the sand Tabié, West Hills Follow .
Through all-day kindergarten class.

(2]
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systematic planning, and community involvement. The payoff will be a
stimulating and creative educational environment for young children,
which serves as a basis for [utiire school stccess. A child ini . traditional *
half-day kindergarten class said it best when He told ifie, **I hate coming
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