-/ DOCUMENT RESUME
E6243 561 . ’ JC B840 246 .
TITLE " Project BEST-PAL (Ba51c Ediication Sk1lls _
Through-Parenting Affective Learn1ng) Volunteer
Sponsor's Leader's Guide.

7 ~

INSTITUTION .Brevard Community Coll., Cocoa, Fla. _
SPONS AGENCY Floridg State Dept. of Education, Tallahassee, Bureau
R of Adult/Community Education.

pua DATE ‘ [84] ) )

NOTE ~ 165p.; For related documernts, see JC 840 247-248.

PUB TYPE Guides - Classroom Use - Guides (Fer Teachers) (052)
EDRS PRICE’ ' MFO01/PC07 Plus Postage.

DESCRIPTORS ' *Adult Bas;gwEducat1on° *Adult Learning; *Child

Rearlng, Communlty Colleges; *Parent Education;

N — =217 — ==

*Volunteer Tralnxng
>
AéS?ﬁié% S

This handbook was developed for volunteer group -

1eader5‘part1c1pat1ﬁg in Brevard Community College's Project BEST-PAL

{Basic Educatien Skills Through-Parenting Affective Learning).
roject BEST-PAL was- developed espec:ally for low socioeconomic
parents who are in need of an opportunity to explore effective
parenting, with a primary objective being trecruitment for
part1c1pat1on in_adult education programs, Information is prov1ded on
‘adult learning, focusing on parent education for the undereducated:
characteristics of undereducated adults; determinants in learning
(i.e., stage of development and life situation of the learner);
léarner motivation; and appropriateness of the Tater1al After a
brief discussion of  the pr1nC1ples for teaching ‘parenting to
undereducated\adults, mater1als are presented to help train the group
leader in communication skills, leading a grbup,fkeep1ng the group
going, g:oup stages and group dynamxcs. Next, leader's guides are

provided Corresponding to both levels of the BEST-PAL lesson plans,

which were-developed for parents reading at 2nd-3rd grade levels or

at 6th-7th grade levels: Appendices provxde quotations about

—_ - _T=_ 5= —_ Tz, == —4 L .5 — = — T Iy A - = —= 5 -

parentxng,.a series of "Family Living".essays focusing on varxans ,f:;

parenting topics,; an evaluation form, and a bxbi:ography fﬁYe)
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INTRODUCTORY STATEMENT

PROJECT BEST-PAL (Bastic cducation Skills Throdgh-=
Parent Affective Learning) is a Special Hemonstrctlon
cnd Teacher Training Project awarded to Brevard
Community €ellege for 1983- 8y from the Bureau for

Adul't cnd community Education, Flerida Department

‘of Education, Tallahssee, Florida. The intent of

this project is to establish @ mede} program which

can be adopted by other districts, State and nationally:
PROJECT BEST-PAL is developed especially for 1ow
socio-economic parents who are in need of .an oppor-
tunity to exd&ore effective parenting. Parenting’ is
viewed as @ universal concern which serves-as @ vehiﬁle
to promote gﬁﬁreness dbout other éﬁﬂEajloncl needs.

RecruihTent for participation in adult education.pro-
grams is @ primary objective of this prOJect
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PARENT EHUEATION FOR THE UNDEREDUCATED

[ 3

) . . ’
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"THE FOLLOWING EXCERPT 18 TAKEN FROM THE ABLE PARENTING=
ADULT BASic LEVEL EDUCATION, DEVELOPED BY THE CALVERT
COUNTY SCHOOL DiSTRICT, PRINCE EREDERICK, MARYLAND.

SINGE THE CHARACTERISITCS DISCUSSED HERE ARE BASED ON
RESEARCH, IT IS FELT THAT A REDUNDAIW EFFORT TO ESTABLISH
CRITERIA FOk PROVIDING PARENTING EDUCATION FOR THE UNDER-
EDUCATED WAS UNNECESSARY . THIS ARTICLE SERVES AS A REFERENCE
TO THOSE COMTEMPLATING IMPLEMENTATION OF ANY SPEGIAt EDUCATION

PROJECT FOR THE UNDEREDUCATED:

CHARACTERISTICS OF THE. UNDEREBUEATED ADULT

THE SOCI0-ECONOMIC CHARACTERISTIC MOST SYNONYMOUS
WITH UNDEREDUCATED IS LOW INCOME. LOW EDUCATIONAL LEVEL
AND LOW INCOME GO HAND IN HAND. NOT ALL UNDEREDUCATED
ADULTS ARE LOW INCOME; OF COURSE; BUT MANY ARE: UNDER-=
‘EDUCATED ADULTS TEND TO BE SOMEWHAT ALIENATED FROM THE

=

MAINSTREAM OF SOCIETY: THEY MOVE IN A CULTURAL SUB=GROUP

WHICH CONDONES THEIR BEHAVIOR AND STANDARDS. LACKING SELF-
CONF I DENCE , . UNDEREDUCATED ADULTS ARE NOT SELF=MOTIVATED

AND .RELY HEAVILY ON THE RECOMMENDATIONS OF OTHERS IN THEIR @
50CIAL SUB-GROUP OR OF PROFESSIONALS THEY RESPECT. THEY

ARE GENERALLY DISTRUSTFUL, SUSPICIOUS AND EA?ALiéTté;iﬁﬁb
THESE ATTITUDES EXTEND TO NEW IDEAS AND THE FUTURE.. TheR
LEARNING STYLE 1S PERSONAL, PHYSICAL, PRAGMATIC AND. CONCRETE.
THEY LEARN THROUGH DQING, LARGELY BY TRIAL AND ERRO%; THEY,
RELY HEAVItY ON NON- VEﬁBAL COMMUNICATION AND MAY SAY MORE

2}
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IN GESTURES AND FACIAL EXPRESSION THAN IN WORDS: THEY
CONCENTRATE ON THE HERE AND NOW; THEREFORE; THEY WANT

PRACTICAL SOLUTIONS TO THEIR PROBLEMS RATHER THAN THEOhE?i:

SoNQUIST, 1975; AND ULMER; 1969)

) 5
THE IMPLICATIONS OF THESE CHARACTERISTIES FOR PARENT

EDUCATION ARE MULTIPLE. LOW INCOME MEANS THAT THE PARENT
BLEMS IN GETTING TO CLASS: IT ALSO MEANS THAT CLASSES HAVE
TO BE FREE OF CHARGE. LIVING IN A CULTURE WHICH CONDONES
AND ACCEPTS CERTAIN BEHAVIORS AND STANDARDS MEANS THE UNDER-
EDUCATED PARENT IS LESS LIKELY TO SHE THE NEED T0 CHANGE.

‘A LACK OF SELF- GONFIBENCE MEANS THERE IS A HESITANCY TO

TRY OUT NEW IDEAS AND TEEHNIQUES AND THE RELIANCE ON pTHERS
IN THE SUB-GROUP FOR GUIDANCE MEANS THAT THE PARENT EDUCATOR
MAY BE "UP AGAINST” A WELL-ESTABLISHED AND ACCEPTED AUTHORITY
THAT THE PARTICIPANT DARES NOT CONTRADICT. THE EDUCATOR MAY
IN FACT BE IN THE POSITION OF RE—EﬁUtATtNG AN ENTIRE COMMU-

NITY: OVEREOMING DISTRUST AND SUSPICION BECOME A MAJOR

GOAL OF THE FIRST FEW SESSIONSLAND THE MAINTAINING OF AN

OPTIMISTIC ATTITUDE BECOMES A CONTINUOUS EFFORT.

: “Bolna li;ealns



- THE LEARNING ‘STYLE OF THE UNDEREDUCATED ADULT DICTATES A
HANDS-ON, ACTIVITY-ORIENTED. TEACHING APEROACQ\THAT DOES NOT RELY
HEAVILY ON FORMAL ERESENTATIGN» ERAcriCE MUST BE PROVIDED WHEN
SPECIFIC SKILLS ARE BEING LEARNED AND RE INFORCEMENT MUST BE “CONj

" TINUGUS (SHOEMAKER, 1965 AND ULMER, 1969): SPECIFLC PRINCIPLES

FOR TEACHING WiLL BE DISCUSS LATER IN THE VOLUNTEER SPONSOR’é

INSTRUCTIONAt MANUAL .

DET_ERMINANTS IN EEARNiNé %

PRECONCEIVED IDEAS, AND ©OUTSIDE lNFtUENGES WHICH HEtP TO DETERMINE
RECEPTIVITY ANB.RETENTIGN'fN THE LEARNING SITUATION: SEVERAL THINGS
HELP TO DETERMINE HOW EFFEETIVE THE LEARNING PROGRAM I&:
&
1. STAGE OF DEVELOPMENT - DEVELOPMENT DOES NOT STOP WHEN A PERSON
REACHES PHYSICAL MATURITY: ADULTS CONTINUE TO PROGRESS THROUGH
STAGES OF LIFE WHICH VARY. DEPENDING ON MANY THINGS, INCLUDING

THE PRESENCE OR ABSENCE OF CHILDREN. AQULTs WHO HAVE CHILDREN
GO0 THROUGH STAGES OF PARENTHOOD WITHIN THE LARGER STAGE OF YOUNG

ADULTHOOD. THE PARENTS OF NEWBORN INFANTS "ARE AT ‘A DIFFERENT
STAGE "OF PARENTAL DEVELOPMENT THAN ARE THE PARENTS OF TEENAGERS:

THE PARENT EDUCATOR HAS Tb BE AWARE OF THE DEVELOPMENTAL STAGE OF
EACH PARTICIPANT SO YHAT A RELEVAN; PROGRAM CAN BE CONDUCTED;

a R
~

LY

REFERS TO CUL#URALLY SIGNIFICANT FACTORS SUCH AS:

° AGE < |
3= . WARETAL STATHS . O} all else is paralyzed,
EMPL%iMENT STATUS. ) T
° NUMBER AND AGES OF CHILDREN  # we can, at least,
® HOUSING ARR?NGEM@NTS change ourselves!
° _HEALTH
® EDUCATION

s,



[T 1S [MPORTANT FOR THE PARENT EDUCATOR TO REFLECT UPON THE
POSSIBLE INFLUENCE THESE FACTORS MJGHT HAVE ON THE PARTICIPANT
IN ORDER THAT: * : -

[

~

1. THE PROGRAM GAN BE APPROPRIATgtY ADJUSTED TO MEET
THE SPECIAL NEEDS OF SPECIFI%yBﬁRTICIPANTS, h

A

*0-4 ad ;
2. ALLOWANCES CAN BE MADE FOR THOSE WHOSE LIFE SITUATIONS
REQUIRE IT, AND ; - F4

3. CARE CAN BE TAKEN TO AVOID AREAS OF DISCUSSION WHICH
MIGHT LEAD TO EMBARRASSMENT OR ANTAGONISM. : ’ j

MOTIVATIONiQF THE'LEARNER- HIGHLY Mb?iVAfEb PARENTS USUT}LY

CGME Te THE tEARNiNG SiTUATIGN WITH SPEEIFIE EGNEERNS ANB PRGBEEMS;

AND POSSIBLY SOLVED. 966AS}QNAttY THERE WILL BE PARTICIPANTS WHO

HAVE REACHED A POINT OF INTOLERANCE IN THEIR RELATIONSHIPS WITH THEﬁR
CHILDREN WHICH LEADS THEM TO PARENT EDUCATION AS A "LAST REsoaﬁ;” -
THE PARENT EDUCATOR MUST BE SENSITIVE TO THE MOTIVATIONAL SITUATION {
OF EACH LEARNER: KNOWING THE REASON WHY A PARTICIPANT HAS COME "WILL
HELP THE EDUCATOR PLAN A PROGRAM THAT RESPONDS TO NEEDS; AND THEREFORE

ENCOURAGES CONTINUED PARTICIPATION;,

AN UNDEREDUCATED ADULT WHO FEELS COMPELLED, TO ATTEND WILL NOT BE AS
RECEPTIVE AS ONE WHO 1S MORE WELLING: [F THE PARTICIPANT COMES BE-

CAUSE~SOMEONE ELSE THINKS HE SHOULD, AND NOT BECAUSE HE WANTS TO,
HE WILL HAVE A BUILT-IN REASON TO RESIST LEARNING: His ATTITUDE

-

MIGHT BE THAT HE “DIDN'T WANT TO gpME, ANYWAY,” IF HE FEED&~PRES§%RED
INTO PARTICIPATING HE MAY RESIST LEARNING BECAUSE HE THINKS OF THE

PARENT EDUCATION CL&SSROOM AS AN ATTEMPT BY OTHER PERSONS TO CHANGE
HIM, T1.E:, MAKE HIM A “BETTER” PARENT: HE MAY RESIST CHANGING IN

SELF-DEFENSE., FOR THIS PERSON THE INSTRUCTOR'S TASK INVOLVES KINDLiNé
INTEREST; REINFORCING THE SELF-CONCEPT OF THE. LEARNER; AND ENEOURAGING

PARTICIPATION, AN ACCEPTING ATMOSiHERE AND 'EMPHASIS ON THE UNIVERSA-
LITY OF PARENTING PROBLEMS ARE ESSENTIAL WHEN A CLASS [NCLUDES RELUCTANT

PARTICIPANTS (CANNON, 1965). -
v * - , 9 Y
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QPDMMTENCSS OF HAUIALS":‘ - ANY MATERIALY, WHETHER
Fl

LMS, WRITTEN, OR SUPPLEMENTARY,TMUST BE OF INTEREST TU
THE PARTICIPANTS, IF THE MATERIAE$ DO NOT SATISFY THESE
CRITERIA, THE LIKELIHOOD OF A SUCCESSFUL tEARNING EXPERIENCE
IS LESSENED. FoOR UNBEREDUCAJED ADULTS, THE MATERIALS MUST
BE-APPEAtING, EASY TO UNDERSTAND, HEAVILY TLLUSTRATED); AND

OF A REASONABLY SHORT LENGTH: THE SUBJECTS CQVERED MUST BE

) OF - VALUE TO THE PARTICIPANTS (I, E.s THEY MUST BE BASED ON

PROBLEMS WHICH THEY WANT TO SOLVE). -THE PRESENTATIONS MUST
BE DIVERSE BUT FOLLOW A CONSISTENT FORMAT .

¥ -

PRINCIPEES FOR TEACHTNG—PARENTING TO UNDEREDUCATED ADULTS
L

OF THE LEARNERS AND THE €ONTENT T6 BE TAUGHT. IT IS ALsa
SHAPED BY THE PERSONALITY AND ABILITY OF THE IMSTRUCTOR;
CONSEQUENTLY, EVERY CLASSROOM HAS A DISTINCTIVE ATMOSPHERE
AND WHAT GOES ON INSIDE IT MAY OR MAY‘NOT FOLLOW THE' SAME
PATTERN AS THE CLASS. NEXT DOOR; FGLLOWING A RIGID PATTERN ,
OR PLAN IS NOT ‘AS IMPORTANT AS MAINTAINING AN ATMOSPHERE CON-
"DUCIVE TO LEARNING.“‘IN PARENT EDUCATION IT IS ESPECIALLY
IMPORTANT FOR BOTH INSTRUCTOR AND PARTICIPA§TS TO FEEL cOM-
FORTABLE AND UNRESTAINED. PARENTING IS A DOMAIN IN WHICH EVERY-
ONE EXPECTS TO. DO WELL, BASICALLY BECAUSE SOCIETY SEEMS T6
* ASSUME THAT ANYONE WHO HAS PRODUCED A CHILD CAN "RAISE” 1T,
THEREFORE, TO ATTEND A PARENT EDUCATION CLASS IS IN A,SENSE

AN ADMISSION OF FAILURE---ONE WHIEA IS NOT EASILY ACCEPTED

BY MOST PEOPLE, . THE PRINCIPLES FOR TEACHING PARENTING SKILLS
TO UNDEREDUCATED ADULTS ARE BASED. ON THIS C{RCUMSTANCE AS WELL

»

AS SEVERAL TECHNIQUES FOR TEACHING UNDEREDUCATED ADULTS IN
GENERAL (AUERBACH, 1968 0'DELL, 1974; STeth, 1967; AND

ULMER, 1969) “ ' :

1.CONVEY ACCEPTANCE= IN A SITUATION WHERE THE TOPIC- OF STUDY

IS EMGTIONALLY VOLATILE AND WHERE ATTITUDES VARY A GREAT DEAL,
IT IS ESPECIALtY IMPORTANT THAT EVERYONE PARTICIPATING FEELS
AGGEPTED THIS SHOULD INCLUDE IDEAS AS WEtt AS THE PERSONAL.:

SELF, THE LEADER OF A PARENT EDUCATION GROUP SETS THE ATMOS-



)

—~

PHERE OF ACCEPTANCE IN THE GROUP BY AVOIDING JUDGMENTS
" OF PERSONS OR IDEAS AND BY STRESSING THE UNIVERSALITY OF

PARENTING DIFFICULTIES,"

'

2.BEGIN WHERE THEY ARE= PERSONS WHO ATTEND PARENT EDUCATION

CLASSES ARE MOTIVATED BY MANY DIFFERENT THINGS; BWT THE

GGMMONAE!TY AMONG THEM I THAT ALL HAVE lMMEDiAIE—CONCERNS.

BLY SOtVED;vHE OR SHE IS NOT LIKELY TO RETURN: IT ISVTHE
LEADER’'S RESPONSIBILITY TO FIND OUT WHAT THE IMMEDIATE CON-

CERNS OF THE PARTICIPANTS ARE AND ST'ER THE SESSIONS™ IN THE
‘DIRECTION OF POSSIBLE SOLUTIONSr/

5.KEEP_ AN _INFORMAL ATMOSPHERE//M ,'NG PARTiCIﬁANTS FEEL RELAXED
AND UNINHIBITED IS ESPECIALLY iM’ORTANT WHEN THE TOPIC OF DIS-
CUSSION 1S PERSONAL “AND EMOTIONALLY CHARGED: THE LEADER SHOULD
ARRANGE THE ROOM IN A CASUAL FASHION (CHAIRS IN A CIRCLE, NOT
ROWS), SHOULD BE WELL-DRESSED BUT NOT OVER-DRESSED; AND SHOULD

INTERACT WITH PARTICIPANTS BEFORE AND AFTER CLASS IN A FRIENDLY
AND GASHAL WAY . : ;

u, EMPATH{Z** SHOWING UNDERSTANDING AND .AGREEMENT AS OFJEN AS
POSSIBLE CREATES RAPPORT BETWEEN THE LEADER AND THrfPARTICIPANTS.

GOOD RAPPORT WILL MAKE THE PARTICIPANTS MORE WILL
" THEIR CONCERNS AND SHARE THEIR IDEAS. THE PART PANTS SHOULD
AEEARN THAT THEIR CONCERNS ARE NOT UNIQUE: THE LEADER MUST
EMPLOﬁ%ﬁECHNI@UEs THAT WILL AELP THE PARTICIPANTS EMPATHIZE

WITH ONE ANOTHER..

S.PARTIALIZE PROBLEMS- PARTICIPANTS ARE LIKELY T COME_TO CLASS
WITH NUMEROUS NON-SPECIFIC PROBLEMS WHICH LUMP TOGETHER IN A
GENERAL STA*EMENT SUCH AS "I CAN'T HANDLE MY KIDS:” ONE OF
THE FUNCTIONS OF THE GROUP LEADER SHOULD BE LISTENING TO THE
DISCUSSION WITH THE INTENTION OF EXTRACTING GONCRETE, EXPLICIT

_ PROBLEMS WHIGH CAN BE DEALT WITH INDIVIDUALLY. PROBLEMS ™ 'CHOSEN

£AB #RAHP N14FUSSTON SHOULD BE AS SPECIFIC AS POSSIBLE: THE




LEADER SHOULD HELP THE GROUP DECIDE WHICH PROBLEMS ARE MOST

IMPORTANT, SET PRIORITIES, - AND PEAN WH1EH ONES WILL BE DIS-
. CYUSSED FIRST AND VHICH MAY BE SET ASIDE: THE LEADEQ\SHOULD
ALSO TRY TO STEER THE GROUP AWAY FROM ABSTRACTIONS (SUCH AS,

“WHAT IF'S") AND KEEP THE DISCUSSION OF PROBLEMS AS CONCRETE
AS POSSIBLE,

é;RECDGNlZEfAND USE STRENGTHS- GRoups/bF PEOPLE VARY AEMOST

AS MUEH AS INDIVIDUALS DO: SOME GROUPS ARE UNINHIBITED; SOME
ARE BOISTEROUS, SOME ARE INDIFFERENT, AND SOME ARE “HOSTiLE;
AND THE OPPOSITE OF EACH OF THESE CHARACTERISTICS CAN ALSO
OCCUR, EVERY GROGUP HAS STRENGTHS AND WEAKNESSES, JUST AS DO

INDIVIDUALS, GROUP LEADERS SHOULD MAKE USE OF GROUP AND IN-
DIVIDUAL STRENGTHS AS MUCH AS POSSIBLE, AND SHOULD RECOGNIZE
STRENGTHS WHENEVER POSSIBLE; ESPECIALLY WHEN WEAKNESSES ARE
_BROUGHT ouT. MAKING USE OF GROUP STRENGTHS HELP THE SESSIONS
" RUN MORE SMOOTHLY AND ENJOYABLE. MAKING USE OF INDIVIDUAL
STRENGTHS ACCOMPLISHES THE SAME GOAL AS WELL AS hMPROVING

THE SELF= IMAGES OF PARTICIPANTS.

3

7 .MAKE USE OF OEB“éKIE&S TO TEACH NEW ONES- UNDEREDUCATED ADYLT
TEND TO RELY HEAVILY ON NON-VERBAL COMMUNICATION, = BoDY LANGUAI
‘GESTURES, FACIAL EXPRESSIONS MAY MEAN MORE TO THEM THAN VERBAL
EXPLANATIONS, ~SINCE USE, OF NON-VERBAL COMMUNICATION IS AN,
“OLD” SKILL, IT IS MORE EFFECTIVE AS A MEANS ®F tEARNING,"NEW”
SKILLS THAN SOMETHING TOTALLY NEW SUCH AS ABSTRACT VERBA
COMMUNICATION. THEREFORE, TECHNIQUES SUCH AS “SHOW ME HOW You
FEEL" ARE BETTER THAN "TELL ME HOW YOU FEEL"” WHEN UNDEREDUCATEI
ADULTS ARE'LEARNING HOW TO COMMUNICATE MORE EFFECTIVELY WITH
THEIR CHILDREN; GROUP LEADERS -WILL DISCOVER OTHER SUCH SKILLS

AS THE SESSIONS PROGRESS AND SHOULD MAKE OPTIMAL USE OF THEM
AS THEY APPEAR. B | :

8.RECOGNIZE PROGRESS- SUMMARY AND EVALUATION ARE ESPECIALLY
IMPORTANT -TEACHING PRACTICES IN WORKING WITH UNDEREDUCATED
ADULTS: CONTINUITY IS IMPORTANT IN ORDER TO OVERCGME THE -

"WAIT-AND-SEE” ATTITUDE HELD BY MANY, 'THEREFORE, IT 1S: IM-
PORTANT TO TRY TO “SUM UP" AT EVERY' APPROPRIATE POINT IN THE

-




AT THE END OF EACH SESSTON; IT 1S ALSO AVISABLE TO INDICATE
WHAT THE TOPIC OF STUBY WICL BE AT THE NEXT SESSION AND SHOW A
REtATiONSHIP BETWEEN WHAT HAS PASSED AND WHAT IS TO COME. IN
THE BEST- 'PAL PROGRAM IT IS ESPEGQIALLY USEFUL TO RECOGNIZE HOW
E “PLANS FOR CHANGE ARE PROGRESSING: AT THE BEGINNING OF
EACH NEW CLASS, A RE-CAP OF THE LAST SESSION SHOULD OCEUR WITH
EACH PERSON RESPONDING TO HOW HE OR SHE HANDLED THE "PLAN FOR CHANGE"
REINFORCEMENT SHOULD OCCUR“WITH NEW IDEAS BEING DISCUSSED ON HOW A

PARTICULAR PROBLEM CAN BE SOLVED:

IN SUMMARY, REMEMBER THAT PARENTS MAY INITIALLY DISPLAY ENTHUSIASM
BUT HAVE T© RETURN TO A STRESSFUL SITUATION: GIVE THEM INFORMA-

TION ON WHAT TO EXPECT: “BLOWING YOUR COOL” DOESN'T MEAN THAT THE
PERSON HAS FAILED: LEARNING TO DEAL WITH THE "REALITIES” OF A
PARTICULAR SITUATION 1S IMPORTANT FOR THE INDIVIDUAL: SOMETIMES

THE VOLUNTEER SPONSOR WILL WANT TO TAKE THE TIME TO TALK WITH




TRAINING MATERIALS

Communications

‘Leadership Skills

Group Dynamics




I. Free Information

COMMUNICATION SKILLS

5

~

II. Asking Open-ended Questions

(11, Self-disclosure

IV. Listening

A

B.

Purpose )
l. To share
2. To clarify

Kinds

I. Passive

2. Active
a. Summdrizing
b. ﬁﬁraphrasing

c. Emotion plus content



WHAT THE OTHER PERSON OFFERS
_Articles of clothing
‘Physical features

Body language

Verbal information




Can be answered in one or at most a few words
¢
Ex. Have you filled out an apnlication form?

Did you like being a nurse?

Open-ended questions

Worded in such @ way that they call for a more

detailed response , ¢
) , !
Ex. What have vou done so far in becoming o
g student at BCC? L
- 7 . 7/
What Were some good (or bad) things
about being a practical nurse?
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1o do nothing!
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Foctsll;know’
Information
Neéds
Feelings
A{titUdes

" Opinions
Likes
Talents

’

J

SELF-DISCLOSURE ' &

Thé self behind the

uniform | .
I

What I can do




K

—

ACTIVE LISTENING

Paraphrase

G

- Body language

I Attentive ., @
S~ N

Good- eye. contact -

~14-



ACTIVE LISTENING

N

»

For use as follows: : -

-~

*|

Before you act

|

Before you argue | -

* When the other person®experiences strong
feelings or Wd?fé to talk over a pﬁbblém
* “When the other person is speaking in a "code”
. A ) o
* Whéhrdhétﬁéi person wants to sort Gqﬁ feelings
and- thoughts :

* During a “direct mutual conversation”

* When you are tdlking to yourself

x|

When encountering new ideas in o book, lecture
conversation or at work




DEFEN'S IVENESS

P
v S .
low =
s 7 o
B — - < 2
\ . First Assertion

i 4 \ ‘m‘_

=1
»
Continued Defensiveness.
iminisned continued
pefensivenes? pefensiver=s

Second Assertion

7

Reflection

~g | Listening
.Response

v

Reflective Listening
— Responise

-
3

2:/.

O, o -
2 Reflective Listening Response
5. G .
0, - — P— e e o oo [
: Q%fab Fourth Assertion
«J

Reflective Uistening Response

Defensive Dininished befénsiveness
Response
Other person
offers to
dlter her

pehdvior:. "Thank you"

® Reflective Listéning Response:

4



SIX KEYS TO GOOD LISTENING

. Be mentally prepared : .

s

Stop other activities
Minimize distractions so you can concentrate
end,pey ettentlen
,,,,,, 365
Turn off your own werries ——afeat yeurself or
your own prob]ems
Omit interrupting unless it 1s<?o support or
clarify

Limit your owﬁkqelking

€
—
 d
w'
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Q.
N e)
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r-f
O
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q9]

I

\
D
<
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*

*

" 2. Practice active listening
s * Give supportive feedback; verbal or nonverbal
* Report your understanding : S
. * Seek clarification ~
. * Summirize what you hear -
* btisten for the feelings behind the words
’ 3. Listen for content --listen for ideds-- ' -

wHat is the messqge°

4, LiSten for Intent of speaker --what does the
person want or need?

. Glve the speaker the right to have a different
opinion from you and don’t judge

o

'.'.’Oi”&&&&ﬂ’“'ﬁﬂ“ll’&ﬂ.QQ"Qﬂ&ﬂ'“ﬂﬂ'ﬂﬂ.'&ﬂ."ﬂ.".l

COMMUNICATION PROBLEM
1 know you' believe you understand what you think 1 saids
but I am not sure you reallize. that what you heard is not
what I meant!

o V- 22




LEADING A GROUP ~ 5 :
'f:"g'\':l AN AN N "
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To BE,AN EFFECTIVE GROUP LEADER, THERE ‘ARE SEVERAL BASIC
e T
ASSUMPT;ONS WHICH NEED TO BE (DISCUSSED AND ACCEPTED. T
4 _ : - -
EFFECTIVE HELPERS WERE FOUND;IN SEVERAL STUDIES,TO MAKE THE -
FOLLOWING ASSUMPTIONS ABOUT PEOPLE. |

, : /

~

PEOPLE ARE ABLE, NOT UNABLE: THEY HAVE THE CAPACITY TO

ND

SOLVE THEIR PROBLEMS:
E ARE FRIENDLY3 NOT UNFRIENDLY: THEY EXPECT A

2. PEOPL

PEOPLE ARE WORTHY, ,NOT UNWORTHY. THEY POSSESS DIGNITY
EATED. '
e | ]

WHICH MUST BE RESP

N

4, PEOPLE ARE BASICALLY INTERNALLY
THEY ARE CREATIVE AND MOTIVATED FROM WITHIN,
j

5. PEOPLE ARE BEPENDABLE; NOT UNDEPENDABLE.
T1ALLY TRUSTWORTHY, PREDICTABLE AND UNDERSTANDABLE
&

HELPFUL, NOT UNHELPFUL. THEY ARE SOURCES OF

6. PEOPLE ARE
SATISFACTION AND JOY.

\ DIFFERENT VALUES OR LkFESTYLES:? THAN YOURS?
. \ 3

Bs | ‘
. _18- R T

EXTERMALLY MOTIVATED

'WHAT ARE YOUR AdgumpTxené ABOYL-REOPLE? WHAT 1F THEY HAVE

THEY ARE ESSEN-
Y

»

{

7
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LEADERS ARE SENSITIVE ‘TO THE NEEDS OF THE GROUP AND LEAD

[
’

P4 - 5

THE GROUP IN WAYS THAT PROMOTES COOPERATION AND. COMESIVENESS
=GR | ; Y

LEADERS BE' IEVE IN THE ABILITY OF PEOPLE TO GROW AND CHANGE,

- 1
NG e
LEADERS ARE NOT INTERESTED IN GRATIFYING THEMSELVES, BUT IN
ENCOURAGING THE GROWTH OF THE GROYP-MEMBERS. THEY AVOLD THE .

ROLE OF EXPERT OR AQUTHORITY PIGURE'

LEADERS ENCOURAGE AN ATMOSPHERE OF MUTUAL TRUST AMON® GROUP ..
MEMBERS, THEY EMPHASIZE THINGS THAT INDIVIDUAL PARENTS ARE

DOING THAT 1S POSITIVE.

(The material in the Leoder S Guide on Leodershlo and Greua
Facilitdating is toxen from Systémetie Training for Effectlve
Parenting Leoder S Guide by Dinkmeyer & McKay, 1976.)
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1. FIRST SE&?E;OEfA,GROUP

THE MEMBERS ARE ENTHUSIASTIC AND OFTEN BELEIVE THE CLASSES
ARE GOING TO SOLVE ALL THEIR PARENTING PROBLEMS,

AN AUTHORITY FIGURE (AVOID THIS). SOME MEMBERS WILL BE
VERY ANXI10US AND DISTRUSTFUL AND NEED TO FEEL SAFE IN THE
GROUP. THE LEADER CAN REDUCE THIS TENSION BY USING GENTLE

HUMOR AND BY BEING RELAXED AND OPEN.

11. SECOND STAGE OF A GROUP : \

THE ‘ENTHUSIASM OFTEN GOES.AWAY WHEN GROUP MEMBERS REALIZE
THAT THEY ARE RESPONSIBLE FOR ANY CHANGES THAT ARE GOING

70 BE MADE. SOME MEMBERS/WILL EXPRESS DISCOURAGEMENT
AND NEGATIVE FEELINGS ABOUT HOW THE CLASS IS GOING. THIS
CAN ég/iELPED BY REDEFINING GOALS, ENCOURAGING PROGRESS,
AND USING TECHNIQUES TO HEIGHTEN INTEREST ( LIKE ROLE-
PLAYING, GAMES, ETC.:)

~

[11. THIRD STAGE OF A GROUP
THE GROUP MEMBERS GENERALLY ARE ON TASK., THE GROUP
HAS MATURED AND ASSUMED THE RESPONSIBILITY FOR LEARNING-
THE MEMBERS ALSO RECOGNIZE THEIR ‘RESPONSIBILITIES TO THE

GROUP AND TO, THEMSELVES:




" ° GROUP STAGES,

1. Preaffilidtios N

7Membéns mill é}eund— try to get 1nvolved, _somet imes

activities.
- , -
2. Power and control e o)

Some conflict arises, members try to exert control;
status, skills,etg, ; leader is of ten tested at this

stage.

3, Intimdcy b S
Togetherness, tnity, a real group feeling develops,
honest exchange of feelings and ideas, mutual recog-
nition of group members Gnd group contributions.

,/. . .

4, leferentlatLon

tinct 1nd1v1duals, members. See group @s previding a
uniaue experience, 3
5. Sepdration
Group dishands, members move anart and may show anxiety
at breaking up, need for closure and reassurance that

their growth will continue.
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LIST OF TYPICAL ROLES PEOPLE ; )
" PLAY IN GROUPS

From Jack Gibb dhd'tbiiédgues

Harmonizer - egrees ‘With the rest of the group, brings
together dlfferent views; dccepts what the group decides.

'Encburaggr - friendly, responsive to others in group,

makes others feel good, helns others.

.;'ClG[lfle = restotes Dreblems 0r selutlons te meke them

_ Drods.the group to taoke action, adds energy to group.

.
»

Tension Reducer - hEIDS the group bv joking ut appropriate

Dominator - interrupts bthérS;'QbéS off on tangents; tries.
to get the group to do things .thelr way.

t - reJects 1deas sugqested by others, argues
with others, doesn‘t want to cooperate;

. _Deserter - withdraws from the group by being indifferent

“or aloof, daydreaming or whispering to others, can actually
leave the group.




I. STRUCTURING
- SETTING LIMITS ON DISCUSSIONS AND REDIRECTING -GROUP

MEMBERS WHEN THEY WANDER FROM THE GROUP GOALS.
- ESTABLISHING TIME, PLACE AND MATERIALS THAT ARE NEEDED:
- MAKING SURE THAT THE MEETING STARTS ON TIME AND FINISHES
ON TIME:
- MAKING SURE THAT ALL THE MATERIAL THAT IS NEEDED IS
PROVIDED AT EACH SESSION:
. UNIVERSALIZING T
- POINTING OUT THAT PARTICIPANTS SHARE VARIOUS QUESTIONS

—
—
-

AND CONCERNS :
- ENCOURAGING LISTENING AND EMPATHIZING AMONG GROUP
MEMBERS
- ASKING WHAT OTHERS THINK ABOUT- A GUESTION THAT IS RAISED
BY A GROUP MEMBER. 7 |

. LINKING

—
—
—

(ESPECIALLY IMPORTANT IN THE EARLY STAGES OF THE GROUP
OR WHEN MEMBERS ARE NOT UISTENING) ‘

- GETTING REACTIONS FROM OTHER GROUP MEMBERS TO WHAT IS
SAID IN THE GROUP:

- MAKING SURE GROUP MEMBERS GIVE EACH OTHER FEEDBACK TO
HELP THEM REACH BETTER UNDERSTANDINGS.

- MODELING FEEDBACK TO THE GRGUP;

3



V.

VI.

/11,
X

/111,

DEVELOPING THEORY

e TN
- TAKING GROUP MEMBERS THROUGH PROBLEMS AND HELPING

THEM SEE THE VALUE IN LEARNING PARENTING THEORY.

- BEING FAMILIAR WITH ALL THE MATERIAL AND UNDERSTANDING

THE BASIC THEORY BEHIND IT. )
FOCUS ON POSITIVE BEHAVIOR - <t

- ENCOURAGING PARENTS TO TRY OUT NEW BEHAVIOR.

- RECOGNIZING AND REWARDING ATTEMPTS TO IMPROVE;

R

- REINFORCING GROWTH AND CHANGE WHEN IT IS ROéITIVE. 7
o s
TASK-SETTING

- HELPING GROUP MEMBERS SET GOALS,

- HELPING GROUP MEMBERS MAKE A COMMITMENT TO WORKING

ON GOALS AND CHANGES IN BEHAVIOR.

- SETTING OUT PROCEDYRES FOR PROBLEM SOLVING.

SUMMARIZING

- HELPING MEMBERS UNDERSTAND IDEAS, ATTITUDES AND GROUP

PRROCESSES EITHER DURING SESSIONS OR AT THE END OF THE

SESSION,
- LEADING THE GROUP TOWARD SEEING THE PROGRESS THAT HAS
BEEN MADE AS A GROUP AND AS INDIVIDUALS.,

- PULLING TOGETHER ALL THE LOOSES ENDS (IDEAS, THOUGHTS

AND EXPERIENCES) EXPRESSED BY THE GROUP WHENEVER THERE

IS A'LULL OR AT THE END OF A SESSIOil.

(From S.T.E.P. Leader’s Manual by Dinkmever &McKay, 1976.)
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PROBLEMS IN GROUP tEABER?ﬂLE

HERE ARE SOME EXAMPLES OF PROBLEMS WRICH MAY ARISE IN

YOUR GROUP:. YOU MAY FIND YOURSELF FACED WITH:

-

y THEY WANT TO BE THE CENTER OF ATTENTION AND OFTEN
CHALLENGE THE LEADER: THE LEADER CAN SAY THINGS LIKE,
"I'M-GETTING CONCERNED ABOUT OUR TIME AND THINK WE NEED
. TO MOVE ALONG WITH OUR DISCUSSION: IF WE HAVE TIME,

WE'LL COME BACK TO THIS ToPic:” THEN, THE LEADER CAN

CAN MEET WITH TE INDIVIDUAL PRIVATELY AFTER CLASS AND
DISCUSS THE PROBLEM: IT Is 1MP0RT§NT WHEN CONFRONTING
AND NOT “ORITIcizE: IF THE MONOPOLIZER CONTINUES TO
MONOPOLIZE THE CLASS TIME, THE LEADER CAN ASK HIM OR HER
T0 LEAVE OR SUGGEST TO THE PERSON THAT THEY GET INDI-

ON THEIR PROBLEMS:

PROVE IT TO ME
THESE PEOGPLE PLAY THE GAME OF CHALLENGING THE LEADER;

OTHERS IN THE GROUP, THE MATERIAL, ETC.. THIS IS USUALLY
DONE TO ASSUME A LEADERSHIP ROLE. IF THIS IS THE MOTIVE,
ASK THE GROYP TO:.HELP BY ASKING, "How DO YOU ALL FEEL
ABOUT WHAT JIM 1S SAYING?” THE GROUP WILL HELP THE
IF THE PERSON IS JUST SEEKING ATTENTION, YOU CAN TRY
ENCOURAGING THE PERSON BY RECOGNIZING HIS OR HER CON-
TRIBUTIONS TO {THE GROUP., o - ’

6. 30




s . We don’t have a right to complain avout
mistakes made by those doing the Work
- S LMY s Aaing ]
VAKKITY-YAK we should be doing !
THIS PERSON 1S SIMILAR TO THE MONOP OLIZER; BUT CAN

A
\BE MORE EASILY REDIRECTED., YOU CAN ASK THAT PERSON
7 IN A PRIVATE CONVERSATION IF THEY CAN HELP YOU WITH
! THE GROUP, FQR EXAMPLE, YOU COULD SUGGEST THAT THEY
HELP IN BRINGING OUT THE QUIET MEMBERS. THE "TALKERS”
GENERALLY ARE ENTRUSTASTIC® AND WILLING TO HELP IF
ASKED TTB CERTAIN TASKS.
TRY_TO MAKE ME S
THESE MEMBERS ARE ONLY HALFWAY INVOLVED. OFTEN THEY WANT
INFORMATION THAT GIVES THEM CONTROL OVER THEIR CHILDREN:
i IF SOME OF FHE IDEAS YOU PRESENT GO AGAINST THEIR
BASIC BELIEFS.AND VALUES, THEY WILL RESIST ACTIVELY OR
PASSIVELY. YOU CAN HELP BY’SAYING;:"WE eAN'T TELL 'YOU
. WHAT TO DO, YOU MUST DECIRE THAT FQ? YOURSELF, You
~ KNOW WHAT 1S BEST FOR YOU. OUR PURPOSE 1S TO OFFER SOME
" NEW WAYS OF PARENTING FOR YOU TO CONSIDER:” RESISTERS
‘- OFTEN FEEL THREATENED AND NEED TO KNOW {HAT NOBODY WANTS
TO CHANGE THEIR BASIC PRINCIPLES. REMAIN OBJECTIVE AND °
TRY. NOT TO GET DEFENSIVE.
P R N S
HAVE_YOU CON ...LET’S LOOK AT ALL POINTS OF VIEW
<

THESE MEMBERS CAN BRING NEW IDEAS AND PERSPECTIVE TO
e
YOUR GROUP, BUT SOMETIMES THEY BRING UP SO MUCH EXTRA

MATERIAL THAT YOu €AN LOSE THE FOCUS OF YOUR CLASS GOALS.
THESE MEMBERS ARE ALSO RESISTERS AND FIND CHANGE DIFFICULT:

.
’ '

o L v -26-




THEY CAN SOMETIMES STOP THE PROGRESS OF THE GROUP: .. ..

YOU CAN HELP -THIS SITUATION BY SAYING, -“YOU HAVE A
GOOD POINT (OR GOOD iﬁrgﬁMATibh); BUT THE GROUP WAS

ORGANIZED TO CONSIDER AND DISCUSS THE MATERIAL BEING

PRESENTED.” CLARIFY THAT THE LEADER’'S ROLE IS TO HELP THE .
GROUP "FOCUS ON THE MATERIAL AT HAND.

WILL JRMAL -

THESE GROUP MEMBERS CAN OFTEN STOP GROUP PROGRESS BY
GIVING INTO THEIR CHILD'S MISBEFMAVIOR. THEY, TOO, DON'T

. REALLY WANT TO CHANGE OR , AT LEAST, FIND THE EFFORT TO

CHANGE DIFFICULT. OR, THEY SEE NO HOPE IN HELPING THEM-
SELVES OR THEIR CHILDREN: THEY HAVE.GIVEN UP: YOU CAN
HELP BY SAYING, "YoU MAY FEEL IT’'S IMPOSSIBLE TO CHANGE
THINGS, BUT THAT'S NOT THE EXPERIENCE OF OTHERS: WE'RE
HERE BEEAUSE WE BELIEVE WE CAN CHANGE AND IMPROVE RELA-
TIONSHIPS:“ DON'T GET INTO AN ARGUMENT WITH THEM,

S

IF ONLY SHE OR HE WOULD.: ..

SOME PARENTS SHIFT THEIR PROBLEMS TO A SPOUSE, NEIGHBOR

OR SOME OTHER PERSON. THEW WANT TO MAKE SOMEONE ELSE

THIS PERSON MAKES A CATASTROPHE OUT OF THINGS.



THEY ALWAYS SEE THE "WORST CASE” AND MAKE A MOUNTAIN
OUT OF EVERY MOLEHILL. THEY SAY "YES, BUT.::" wnsNéVéﬁ
ANYONE OFFERS A SOLUTION AND SAY IT WOULD NEVER WORK.

" 1T ééuﬁﬁé LIKE YOU DON'T REALLY WANT TO CHANGE
BECAUSE EVERY TIME ANYONE OFFERS A SUGGESTION, YOU

VHAVE A REASON‘IT WON'T WORK: IT SEEMS Ag IF You DON'T
REALLY WANT SUGGESTIONS. WHAT DO You THINK (OR HOW

DO -YOU FEEL)ABOUT THIS?” IF THEY GET INTO MAKING A

| EATAétﬁéﬁHE‘OU? OF EACH SITUATION YOU CAN say, "LET's

‘ dek AT WHAT YOU HAVE SUGGESTED IN A LOGICAL WAY. /7
MARY HAS SAIB? Do YOU TRINK IT IS AS AWFUL AS SHE FEELS
1T 18? IF s0; WHAT DO YOU' THINK WOULD HELP HER RIGHT
NOW?” IF SHE WON'T MOVE ON,. YBU CAN SAY .THAT THE TIME
IS SHORT AND THE GROUP MUST MOVE :ALONG TO SOME OF THE
OTHER MATERIAL: DON'T GET. CAUGHT IN PLAYING A GAME OF

OFFERING SOLUTIONS THAT WON’'T BE ACCEPTED,

t

AND THEY MAY NOT HAVE THE NEW SKILLS Oé‘ATTITUBES TO REPLACE
: THE oLb GAMES; YET. ﬁ LEADER CAN HELP BY USiNG PATIENCE AND
RESPECT WITH THE GROUP. IN ADDITION,; THE tEABER CAN MODEL

(From S T E.P. Leoder s Manual, Dinkmeyer & McKay, 1976:)
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10;
11.
12,
13,

| feel self- consc1ous

14,

CHECKLIST FOR _GROUP FACILITATORS
é?

ALl of the group.members particinate during the gessions.
All of the group members attend regularly. .

[ consciously try to Fé?Féiﬁiffbm déﬁinetihg diseussions.,
All members assume responsibflity for the group“preééss.

I recognize hidden agendas and hidden attitudes of grotp
members and draw them out.

I periodically summarize the progress of the group:
I review points of disagreement among group members:
I welcome and use suggestions from group members.

; T ' T T S S PR e
I do not try to sell the group a proposition with which

1t does not agree or like.

I accept individual differences in the group and gncourage
Grveriety of opinions. ////

I pfepare for edch session:

I leave time for evaluetlon of the group process at the

- end of each sesston.

I drf® out timid and withdrawn people without making them

I give examples of thlngs that I am geing over for the
qroup to get concrete evidence of what 1 am presenting.

34
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CHECKLISTY..... "L

15;

K
I am honest about my own feelings in the groun so
that the group members can ledrn to trust me.

] encourage eriticism so that 1 can grow rather than
becoming defensive and hostile when groun members make
suggestions about ways to improve the sessions,

I bring ideas to the group regarding-Gther groups and
activities instead of becoming possesive toward the group.

-by Osbourne & Harris

9qf Someone
has blessed yourlife
Tell him So!~

. e 35
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LEADER'S GUIDE

Level One

. PROJEET BEST-PAL
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- © MODULES : "

. COMMUNICATION

LOVE AND AFRECTION

PARENTS AS A ROLEMODEL

- COPING WITH SCHOOL | i -

DISCIPLINE : e
FAMILY CRISIS: MONEY, LOSS: OF JOB AND DRUGS

PROBLEM SOLVING

SEX EDUCATION

Time required: 2 hours for each modile

Materials needed: pencils, paper, crayons, markers; 3x5 cards;

~ tape and stickers




PﬁRENIlNG—MDDUkES
Level One .

Object ives: 3 f_\\
1. To hela parents gain @ better understohdlno of their
children as individuals: . “ *
, 2. To help parents gain a better understanding- of the roles

and . réspen51bilit1es of chlldren and of themselves ds

parents. : |
3, To help parents gain a better understandlng of how to
rheID children cope W1th greW1ng up. J/A\
v Introduction:

The gf””‘ leader (volunteer ébehser)’intreduces herself and
glves some 1fj9rm0t10n about herself and her own family. ,Eeeh‘
hen 1ntroduces herself or himself and gives tWo

part 1c100nt

Schedule: « ,
Each session will be 2 hours in length once a week., The
time will be flexible to fit the needs of the group. A 15
minute break will be held during edach session. Pass around @
list for people to sign uo for being in charge of refreshments
;eech meeting.

Opening gctivity:
Give each participant-a 3x5 card. Ask them to write their
name and the names, ages and sex of their ehildren. Then ask
the participants to move ereund among each other and talk about
their families. ¥>Have them tape the 3x5 card on themselves 3

3833




Example of card:

\ ALTAMESE DAVIS
One child - Glenda-female

Next activity: -
Expldln the modules and the use of them. Pass them out and
tell them that they will do one each week. If there are
any questions or problems; yeu, @s the group leader, aré
always there to help. Try to explain that there are no

~ right or wrong answers or ldeas. Everyone is there to learn

and they can learn frem each other as well as from the
modules and frem you |

39
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ACTIVITIES TO BE USED WITH MODULES

Each participant writes on paper or a card three dood things
about his/her famijly.Collect all the slips of paper. Nofbdy
is to acknowledge his/her stetéments; The gréuo,léédér selet
several slips to read to the group. After reading, she leads
the éf@Uﬁ'iﬁ a aiééUééiéﬁ(éﬁvfﬁé éféféﬁéﬁfé

- diffteukv in'his or her femlly Fellqwing the same procedure

the leader cellects and seleets several to read. Then, she
leads the group in @ disedussien: It is very important to
assure the group that their comments dre anonymous.

The group leader asks the port1c1ponts to think of dne thing
they could dn at home to improve things.

Each participant will draw o family portrait. Stick figures
are okay. In the picture, ask the participants to include al
the members of their family. This means everyone who lives in

thelr household (including pets if they wish).

After telling the grouo who is in their family, have eoch Dcr

T ,cipont tell what his or her spouse 1s d01ng to provlde love ar

otte Ion to the children in the fomily The volunteer SBOnS(
asks oll port1c1oants te share their family pertrejts



Have the group members pretend that they have just won
a lottery for $2,000,000: They may spend the money any way
they wish. Discuss this for 2 minutes: Have each participant

of the group discuss what he or che weuld da with the money:

. Let ecch member diseuss this auestion fcrs2 ménutes.

"How would yeur family like to spend the money you won?”

Ask edch participant what difference there would be in the way

" that member would want to spend the money and the way the

rest of the: family would spend the money.

fomlly mémbérs Point this out and a@ssdre the group that all
families have differences in priorities and values. It is impor-
tant to learn to compromise and to help all family members aain
some satisfaetion.

The group leader provides o set of pictures or cartoons from
magazines dbout family life. Each participant selects one
picture to which he or she relates and tells a story about it.
Some questions that the group leader can ask are:

What féélinQS do you think the people in the picture are

femily members?
can you tell us why you picked that particular picture?

36 4]



5. Role-playing can help members understand others by pretending
to be thc person.
Have the group divide into pairs. One person is asked to
pretend to be the parent and ene is asked to be the teenager.
— . ’ n _ - ’ ,:‘, -
Situation: A 15 year old returns home at 2:30 AM after @
football game: The game ended at 9:30 PM and curfew is at
11:30 PM: The stery is then brought to a halt,

The group leader then asks one pair to provide an ending to
the story or te continue the story until it is finished: When
they finish the story, the other group members dre asked to
comment on the role=playing. After some discussion; another
pair is asked to offer g different ending to the same story.
If there is enough time, this can be done with the entire
group with discussion following each role-playing.

| o

The Volunteer Sponsor asks the participants the follewina auestions:
How did you feel acting the role of @ parent? |
How did you feel dcting the role of the teenager?

Discuss the parent redction and teenager reaction expressed by the

role-plavers. Talk @bout how it feels to assume a role, especially

that of a teenager. What was learned by the role-plavers and the

rest of the group? | '

¢
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MODULE I - COMMUNICATION

N
Lqﬁa”r opens with:

“It 1s important fér chlldren to feel worthwhile. Parents
can do this by being en the lookout for good behavior and
letting their children know when they approve. Good listening
is thé kéy te gced eemmunicetiéh Léffiﬁé children tclk about

‘cnd thelr fee}lngs.'

Here are some questions to think about:f*
' How do you communicate with others?
Can you communicate without verbal responses?

How do you communicate with your chlldren?

on Degé 1 of the module:
Prenounce each word and discuss eoch/one Ask for any

ideas on the word meanings.

Will do these 3 pages in their smell group. After 20 minutes.
have the bdrticiadhts share their findings and reactions with

Page 5:

Leader opens with:
> "Emotions dare streng feelings.” Pronouhce the words on pege

5. Allow 10 minutes for the group to work on this page. The
Ledder then says, "The person that finds dll the words first

‘will get a prize ( o sticker), " o
--38- 43




Break : 15 minutes

Next: <:j
When the group gets back together-

Ask the participants to demonstrate the many ways of communi-
cating. How would you communicate the follwing sentences:
(pretend you dre communicating with @ ehild)

"Clean your room right now!”

"please clean your room.”

"] would like it if you cleaned your room.”

“If you don’t cledn your room, vou won't go to the
basketball game.”

Discuss the different.ways participants communicated
their feelings., :
| e

s

Page 6 and 7: |
 Read these two pages aloud to the group, As the group
"leader reads aloud, she asks the participants to answer

the questions. "Allow participants.to comment on each
item and situation.
Y

Page 8,9,and 10:

Give the summary of Communication by reading the material

dloud and briefly discussing Things To Remember. Ask

participants to give their reactions to each pointer.
The leader can ask: “Hew do you feel about children today
expressing their feeltngs?” and "How did your parents commu-

nicate with you?”




A Plon For Char
Do not dsk the participants to share. Explain this before

ge is personal: This is for self-awarenesss

they start on it. However; if semeone wants to share some-
. 0N o . s - .
thing at the end of it, allow him or her time to do so. Always

check to see if anyone would like to share or comment on an
activity and give those people time to express thejr feelings.
It's tmportant for the group members to Know thct you are
sincere in wcntlng their reactions or they w111 stop contribu-
ting. . " ,
Briefly explain Things To Do At Home. Redd aloud What to do

during the week. Explain that participants will share
their experiences at the beginning of the next session.

HES!



MODULE. 11 - LOVE AND AFFECTION =

[

Ask each participant to relate one experience during the past

week wWhiech helped improve the family relationships: Go around

the group and have each person share. If they can think of no

positive experience; then let them pass. Don’t get ihtO the
e

negat ives, y - 4

Leader opens with: - _
 ”Love and affection are important in the growth of all children.
Showing your love and affection with words and actions gives

children a fe ;llng of 1moort0nce "

Page 1:
Pronounce the words and read the word meaning. Ask for the
participants to react to each word mecnlng.

Page 2: | | |
Read aloud to the group. Then ask, “What does the word love
mean to you?” Allow participants a chance to fully discuss
 their ideas. If nobody starts off, you can begin by what it -

means to you cnd then csk others te et their ldees.

is). Have someone be the child ond someone ‘be the parent; While
the child is aeting very mean; have the parent show affection
for this child. |

\




prdblem cna how. they would show affection: During the
dlscussion, 1t s 1mDort0nt to say, “This ehild needs a
lot of touehing.” Explcrn why tauching is so important to
all humans, and ESDECIGIIY to chlldren who are growing up
and often feel confﬂééd and sccred(even if they don’t show
it).

Page 3 and u:
Leader opens With: ‘
" Many times parents show love by trying to give their children
everything they want. Sometlmes parents feel guilty for not
giving their children whctever they want. There are many
ways to show love bes1des glvlng ehildren things. $iving
of yeurself is even more Lmaortcnt. 5

Read aloud pages 3 and u; Allow enough time for discussion
and time for participants to write dewn and answer the questions

about the situations.

. Break: 15 minutes

)

Leader opens with; |

"Somet imes parents are not able to give love and affection
when their child wants it. -If the child feels safe-and
worthwhlle, just o soft look or smlle will be enough for the

moment : - : 3

47
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Read aloud pages 5, 6 and 7. The group Will do these pages
together. ~ After reading eagh situation or sentence; bause
for Giscussion. Allow time for group members -to Write down
their ideds before discussion. On page 7, discuss the statement,

"How affection helps a child grow.”

ches 8, 9 and 10

Give a summary of Love ond Affection by réading q}eud and briefly .
discussing Thlng; To Remember: Ask participants to give their
recctions to the topic: @uestiens fer the Volunteer Sponsor to

csk are: o > o

and affect10n° ‘
How did love and affection help vou 9row°
‘A Plan For Change is personal: It is for self-awarenéss. Remind
participants)that they do not hove to share unless they would like
.o do so. /ﬁﬁ%low time for this sharing if needed c
griefly explain Things To Do At Home. Read dloud what'to do during

the week, Remind participants that they will share their DOSltive
experiences at the beginning of the next sessioen:

)

7
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MODULE I1I - PARENTS AS ROLE MODELS

Each participant will relate one experience of the past week
. 5
Leader opens with: -

"Children want to be like the people they love and aedmire.
Children try to be like their parents: . An example is, if
you smoke or behave in an indppropriate way, the child will
think that this is acceptable behavior.”

«» (read cartoon)
| & .
Page 1: | -
" Read aloud the words to know and the word meanings. Briefly
discuss these words and their meanings. Stdte that these werds
wWill be used many times during this session. |

~.Page 2:

Allow each participant t¥. read and Write ways a parent can
be a better role model: Read aloud page 2 and discuss with
the group: -

Page 3: | L
Leader asks the following questions of the group:
What is the role of the mother? What is the role of the
~ father? What is the role of the children? What is the role
- of . the others living in the family? - B
- Have each participant write the role of the family members
" and ask them to share thelr ideas with the group.
SRV 1 A




Page 4:
Leader opens with: e
‘It is OK to disagree with edch ether, but when it géts
out of contrel, it affects the ehildren. “Observe the family
in the picture. How did this happen? . Why did this misundér:;";
standing get to this point?s | | | b

Discuss hoW this can be avoided ..~

Break .- 15sminutes
, “? -

o , X N , o

When the group returns, do Activity #% in the guide material.

. 2
- Page 5: - " N
Read aloud the entire page. Each participant will read and
complete this page. Ask somepne in the group to share hlS
or her family with the group. Allow anyone that is w1111n9

to share, the opportunity to do the same.

, Page 6: | | o
) Ask each participant to write or draw a biéfUFé fé déséfibé

family ds an excmple Ask some of the participants to share

their family descrlbtlons

Pages 7, & dand 9: _
Give a summary of Perents ds Role Models by reading GlOdd
Discuss $hings Te Rémémbe( Ask edch participant to give

-45- N
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his or her reactions to the ‘topic on Role Models:. The Leader
can ask the following questiops: “How do you feel gbout
parents das role models?” and “Do you find yourself doing

the same things your parents did in raising you?”

A Plan For Change is personal. This is for self-awareness.
Allow time for any discussion if a participant wishes to
share any of his or her answers.

’ Jo_At Home: Participants will be

Briefly explain Things To
asked to share their positive experiences at the beginning




| HODULE IV - COPING WITH SCHOOL

Ecch Dcrt1c1eent reletes one experlence ‘of the past
week | Wthh helped 1mpreve faﬂlly relaflonshlhs

Leader oeens With:

"It is often difficutt for children to chust to school:

The pressures and expecteflens, plus the demcnds of teachers
and peerss make 1t;ﬁery important. for Dcrents to hele their
children cepe with school. If your child were to make @ C
in @ subject at sChool, would you punish your child or weuld

you ask 1f your ¢hild had done his or her best job? Why?"

P

?Ggé'l:

Pronounce each word-and briefly discuss the meanings. AsK 7 -
for the comments of the participants after each word is
demonstrated. - | "v) -~
. /

Page 2: - L
The Volunteer Sponsor Will draw @ ”femlly shirt” and then Will o
share 1t w1th the group. Ask eech port1c1Dont to then drcwrus orB
her own “family shirt”, Encourage them to be crectlve. After
drawing their shirt, everyong will share their -shirt and Will
tel} why this shirt is special. T

s . B
Page 3
Read the sit@ation and ask each participant to answer the =
dueStiehs ' Allow enough time for the’ Dcrtlcieonts to finish,

Read the 51tuct10n aloud dgain and dtscuss with the group.

~47- : I
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their drawings.

Encourage each Dert1c1punt to comment by asking, “Do you
dgree or disagree?® and “Why do you feel this way?”

h ]

Page 4 and 5:

The Volunteer Sponsor Will sketch or draw what the words
"school’, ‘bus’, ‘family’ dnd ‘tedcher’ mean to her. Thens

the Velunteer Sponsor will share her sketch or drawing with
. the group: Ask eoch porticipont to do thesame. Have 1drger

pieces of paper uvulloble for some participants who need @

ldrger piece. Encourage 011 eortie?gents to share and explein

R

Page 6: § .
The Volunteer sponsor will read this page aloud and Will demon- -
strate drawing herself as a piece of school equipment. Try to
make it as humorous as Dossible in order to relox he group.

| Eoeh porticipunt will be osked to draw himself or herself and

then shure the drow1ngs with the rest of the group: The
Volunteer Sponsor will ask, “Is it 1mDortont for parents to be
1nvolved in their child’s school? Why or why not?”

Bregk (15 minutes) <

" page 7 and 8:
" The Volunteer Sponsor will Dronounee the words and will then

draw a desk using qroffiti The Velunteer SDonsor will then
say, “Many times. children: use groff1t1 to qive d‘message about

how they feel.- Purents who GTe oware of this will have some

-ug= 53



understanding about how to help their child cope With school.
Ask the oort1c1ponts to.draw a desk and have them share their
drawings With the rest of the grouo Allow enouqh time for ull
participants to read and respond t0 questions on pdge 8. After
the allotted time, read the questions aloud and discuss With
the whole group. Encourage the bortiCibohts to comment by

Page 9: o

The Volunteer Sponsor opens w1th

"The cooperdation between the Derent, child, teocher ond
communtty is the bGSlS of helping children cope ‘with school.”
Demonstrate this by making a poster ds described and explain

it to the group. Then, divide the group into smaller groups of
5 or 4 and ask them to make a group poster. One participant |
from each group will then tell the large group about the small

group’s poster,

The Volunteer Sponsor opens with: |

"Social adjustment is very important to the child: It affects
the child’s relationship with his or her peers at school.” Redc
the situation aloud and then have the groua dl§euss the monv
woys that parents can help in this 51tuetion. The Volunteer
Sponsoe then says, “When you were a teenager did you have any

of these preblems? Did you have a similar problem? Who helped

you to cope?” ;

5
RN}
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Pages 11, 12 and 13:

The Velunteer Sponsor gives a summary of Coping With School

by reading aloud and discussing Things To Remember. Ask the
participants to give their redctions to the topic. The Volunteer
Spenser asks, “How do vou help vour ehild cope with school? Do
_you know your children’s teachers? How often do you visit your
child’s school?”

A Plan For Change is personal: This is for self-awareness.

Do not ask participants to share unless they wish to do so. If
there is someone who would like to share, allow him or her

time to do so. . _ s |
Briefly explain ThingsglfLBo At/ Home Participants will shcre
their experiences at the beginning of the next session.

tomorrow

what you oughtnot
do'at all.
5

-50-
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MODULE V - DISCIPLINE

tach participant relates one experience of the last week
which helped improve Family relationships.

Leader opens with;
“Children want and need limits. They expect this training from
their parents: Here are some questions for you to think about:

How am I training my child?
Am I being consistent?
Am I disciplining my child to meet my OWn
needs or to help in the training of my child?”
— F
Pronounce the words and explain each one. Encourage group
discussion of the werds. R

5

| Jicipants into 3 grouns. The particinants will do
all 3 pages. Group 1 will discuss their decisions about page

2. Group 2 will discuss their decisions about page 3 and

Group 3 will discuss their decisions about page 4. Any of

the participants may give their opinions about chy«pf'the -
.pages after the small group has given their report. Allow time

for group discussion.

Page 5, 6 and 7: |
Read page 5 aloud and dsk the participants how often they allow
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their children to discipline themselves. Observe the
i11ustrations and discuss what they think is happening
in the 1llustrations on page 6 and 7. Allow the participénts *

. Wty

to respond to the questions. Discuss ways that they would
solve this problem. What.can the parents do to help this
child? Ask them how they work with their ébéUééS to dléti?llhé
the children in their family. &
Break (15 minutes)

L1

Activity #1 P
- Practice What You Pray}

Page 8 and 9: . | | b
Read aloud. Allow enoush time for participants to answer fhe
letters. Ask someone to read his or her letter to the gre$:.
The other participants may respond to the letters written by
the other group members; Remind them that there are no right
or Wrong dnswers. Explain that what is helpful to one pérson
may or may not be helpful to another persen. Allew enough time
for dll participants to share their letters with the entire

groups

Page 10: 3

These open-ended sentences can be done aloud or written. If done
aloud, ask someorie to read one sea%nce and comlete the
sentence. Then, ask someone else to read the next one and
complete it. Move around the circle in order to give everyone

a chance .to answer the sentences. If written, ask each parti-

w2 97
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cipant to write his or her answers and then discuss them
with the.wﬁ//e group after everyone has had a chanece to write
down thelr answers,

Page 11 dnd 12:

s Give the summary of DlSClDllne by reodlnq aloud and then dlS—

cussing Thlngs To Remember Ask Dartlclponts to give their

reactions to the tODlC Example: “How are you setting limits
for your child? How'are you praising your child? How are you
working with your spouse to discipline your child?”

The PlenAFer GhGnge is personal. This is for self-awareness.,

Participants do not have to share their rebsonse; but give any-
one who would like te share an opportunity to do so.
Briefly explain Thlngs Te De At Home. Pert1c1aonts can share

experiences at the beglnmng Of the next session.




MODYLE VI - FAMILY CRISES: MONEY, LOSS OF JOB_&DRUGS.

Each ‘participant reldtes one experience of the past week
which helped improve family relationships. K

!

Leader opens wWith: f - 3
“Crisis in the family Will offect all family members regardlessm B
of the problem. When the family routine is 1nterrupted, it but% |
stress on everyone. Children will feel more a part of the’
family if given a simple explenetion of the problem. Exomblé§
"Doddy/Mother is no longer working. All of us are going to have
to work together now. We don’t have as much money to spend as
e Used to.” Another example: “Sister or Brother has @ drug
problem and needs our help, : It is important thot we all work
together in order fer her or him to get better.’

Page 1: :
Pronounce each word ond briefly dlscuss the words that will

 pe used in this module.

Page 2 and 3:

Divide the participants into 2 groups. Ask the groups to dis-
cuss and answer the situations on page 2 and 3. Allow the 2
groups about 10 mlnutes for dlscussien A Dortlclpont from
each group will report to the large group about what the greuD
dlsegssed and decided to do abeut the problems.

. Page 4: |
Read this page aloud. The Volunteer Sponsor will asks “Which

s 59t
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sentences would you draw @ line under? Explain why you would
draw a line under those sentences.” Allow time for,com@éﬁfé

and disucssion, - ;

[} -

Page 5, 6 and 7: S , .
Divide the participants into small grouns. There should be

5 or 4 people in edch group. Nobody should work dlone. AFter
allowing 15 Mihutésﬁfer group discussygn, the Volunteer Sponsar
can ask, "Why do you think the ehild is acting thdt way? What
decision would you make? How would you help this family learn
how to handle its money prablems?”  Encourdge group discussion:

*

Break (15 minutes)

The Volunteer Sponsor sayss "The dbuse of drugs creates major
preblems. Youth and adults are abusing drugs and alcohol more

come and talk to the class about Drugs and Alcohol to answer
questions abeut abuse. Discuss somesfoncerns the participants
have about drug abuse (alcohol is a drug). Pass out pamphlets

if they are available.

Page 9 and 10: |
Read the letters on pages 9 and 10 aloud: Ask each pdrticipant
to write his or her answer. Ask participants to share their’

answers with the large group.

Bg.
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Page 11, 12 dnd-13: - .

Give the summervieffFemily,CFiééé-‘ ey, Loss of Job and Drugs
by reading aloud and discussing Things To Remember. Ask par-
ticipants to give théir reactions to the toplc. ‘Some euestien5'~

“for them to consider are:
How do eech of them handle crisls in their own

family? \
How cen we all educote youth of today ebout the
‘dangers oF druq abuse?. ; A, -

Ve 2

A Plgn—Eor Cng_ge is personal. It.is for self- owareness - Ask.
if anyone would like to shere env of his/her responses. Remind
them that nobody has te share, but if anyone wants to they

ore welcome to do so. -Allow t1me for this sharing.

Brlefly exalein Things To Do Atgﬁbmef Read aloud. whet they
are to do during the week. Participants will share their
éXBé?iéhEéS.Gt the beginning: of the next session.




1 SOLVING

kdeh participdht relates one experience of thie past week
which helped improve family relationships; i

o

LA

Leader opens with: EE L,

g

“Children need to'be taught to solve problens. Parents that'

do “everything for their children don’t give the children the ",

"Opportunity to.grow: Chigdréﬁ‘need to knoW that. they can work

"y

things out for themselves: - Of course, there are times when

the parents must help work things out,” : o

Page -1 and 2: - % .
Pronounce and briefly discuss the words. Talk about the pic--
ture on page 2. The Volunteer Sponsor can ask the participants
Whqt they think is hapbening in the picture. sk them what
they would do in this situation. Allow time for-:those Who
Wwish to comment a chance to do so. 3 -

/

Page 3: - | ‘ |

Read each item aloud, As the Volunteer Sponsor reads, the
participants will check the words *usually’, ’sometimes’ #fr
‘never’, dccording to their opinions. The participants may
comment on ‘each item after they check their preferences.

Page 4 and 5: |
Read aloud and demonstrate to the participants how to rate’

the sentences. Each participant will do page 4 and share

the ‘answers with the group. Participants will do page 5
| -57- :
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- same way., Members of g fomily /ee thinqs dlfferently, and they
bel hat to be true.i Imdgine that you are enethef

'member ef your ff_"”. Wrige dﬁwn'whct you think that member

‘elnd;vlduolly Ask participants to volunteer to read his or her
_problem. The gfoup will help With the solutlon * Remind them

thet there eKe no right or Wrong answers, =

o 7 L o 7 ..
Bree% (15 minuees) . | N ///§,\\; |

Activity #2 = X Cul

R ‘;(_’
o ; s

S
iy P

Pege 6 end 7 ' :
The Velunteer Sponégr

of the Family would like to do.” Allow enough time forfthe
partidipants to wr1te their cnswergi Hove the group discuss
the folloping questlon, "Whot have you learned ebeut yourself
from doing this eKerc1se\ - :
on pege 7, read the sentences eleud Ask for comments on edch

sentence,

Page 8,9 and 10: T

Give the summary of Problem Sﬂiv1ng by reading aloud and
briefly discussing Things To Remember . Ask Darticroonts to
give thelr_recctlons to the topic. Here are some quesxions for

them to consider:

Do they give their children a chance to solve
. their own problems? -
" How do they let their children know that they

~8- 63
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have confidence in their decisions?
A Plan For Change is personal: It is for self-awareness.
Ask if any participdnts| would" like to share their answers,
_ but moke it clear that nebedy sheuld feel as if he or Bhe
. must share, : - o . EAY

»
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‘ MODULR VIIl - SEX EDUCATION

Each DGrtICIDOnt wiﬁl reldte one experience of the past week
which helped lmDrove Fanilv rRlationships:

“Leader opens with: ‘ . P
"Sex educction will not necessorily,shcnge your .ideas or values
about lsex. Sex education helps an individual grow and learn to
dccept himself or herself Here are some fects you might be
interested in concerning teenagers giving birth
* In 1979, 505 teendgers gaVé birth to babies in Brevord

a .) ) Pl N Ccunty : :

o Ebh1979, 1n(“he United Stdtes there Were 22, 866 babies ;

y born to teenagers between the ages of 13 to 19
‘Someone needs to help Ebe young people of today with this problem.

’ It is UD to the Ddreqt 10 Iet ‘their children know how their bodies

-change and what to expeet about sex;

Page 1 and 2: |

: Pronounce GQ%Tbriefly:discuss Jhe words that will be used in this

Page 3:
Read the sentences aloud. As the sentences are read eleud ask the -

module Discuss the picture on page 2. Allow participants enough
time to discusq their ideds dbout sex education.
&
o
Ddrtieibdﬁté to mark 'ves’ or 'no’ after edch one.
Page 4, 5 and 6: , ’ |

Divide the participants into 3 smaller aroups, according to the ades:

60-.65"
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ofkthe?r»own children. Group 1 Will answer' the questions dbout
tarly Ages: Group 2 will answer and discuss the questions on
Middlé Ages: Group 3 will discuss and answer the questions’ about
Tgeneqers After the small group discussion, each small group

will relate to the large groeup what they discussed GbOUt their -
age group: HGVé one partieipant from each group agree to give

the report gg%ﬂ his or her grgip K\ug

Page 7 and g
Divide the Dcrtitiodhts iﬁtb pairs. The pairs will do the five

5 questions ttogether The Velunteer Sponsor says,”We all have
‘dlfférent ideas cnd values cbout how much @ chlld should know about
the development of the body." Ask someone to share his or her 1decs
with the group. The guestion on page 7 may be used:

The Volunteer Sponsor says, "Everyone needs to be alone Sometimes,

Parents need to be by themselves sometimes, too: Do you spend every

waking moment ot your llfe meetlna the needs of your chlldren er de

you find time for yourself and your SDouse?’

Page 9,10 and 11: ' ~ - g
Give the summary of Sex Education by reading alold and briefly

discussing Things Te Rémembér Ask the participgnts to give their

reactions to the topic. Ask them to consider the following questions:

How did you find out about sex? at home? at schoel?
. from fr1ends7
i | Would you Want your chlldren to find out like you did?/

- 6B
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ge is persondl. It is for self-awareness. ‘If anyone

would 11ke to share pls or her responses; allow enough time for

this.

_ Briefly explaln Things To Do At Home. Read aloud Whdt they are to
do during the week: Participants will share experiences at the
beginning of the next session: -

A
TN
. 1‘ ! k -

Suggestion:

\
Try to get d resource person to come to your class.to
help with this module.

summer
ot -
winter .
classes

< e

J1



LEADER'S GUIDE

LEveEL 11

OPEN HOUSE

ORKSHOP

PROJECT BEST-PAL. -
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VOCABULARY—WGRDS | A | ;

"' GUIDE-TO LEADING EACH SESSION - B

[Nl

'AHOME ACTIVITY

DISCUSSION OF

THE PURPOSE OF THE "Do AT HOME” ACTIVITY IS TO TAKE THE_ IDEAS
DISCUSSED IN THE LARGE GROUP AND TRY THEM OUT WITH THEIR OWN
CHILDREN AT HOME: START BY ASKING FOR ANY SUCCESSFUL THINGS _
THAT HAPPENED DURING THE WEEK USING THE NEW -IDEAS. YOU SHOULD
START THIS~ON. THE SECOND WEEK AT THE "BEGINNING OF _CLASS._GO

TRIBUTE. “ENCOURAGE MEMBERS TO CONTINUE TRYING THESE.NEW THINGS

EVEN IF THEIR ATTEMPTS WERE UNSUCCESSFUL AT FIRST, OFTEN IT
TAKES SEVERAL - TRIES BEFORE THESE IDEAS START WORKING,

TELL THE GROUP THAT THE VOCABULARY WORDS: SOMETIMES MEAN DIFFERENT
THINGS TO DIFFERENT PEOPLE. READ EACH SENTENCE CONTAINING THE
VOCABULARY WORD TO THE GROUP. AFTER EACH SENTENCE, ASK THE
MEMBERS WHAT THEY THINK THE WORD MEANS:. ENCOURAGE THEIR DIS-
CUSSION AND POINT OUT THE SIMILARITIES AND'REASSURE THE GROUP
THAT THEIR DIFFERENCES ‘ARE ALSO POSITIVE. IT BRINGS MORE

lBEAS TO THE 6ROUP MEMBERS._ ,

b2l

DiSEUSSION OF READING R A e

READ TOGETHER THE INFORMATION PART OF THE SESSTONs -STOP
FREQUENTLY AND ASK FOR QUESTIONS OR COMMENTS: HELP MEMBERS
UNDERSTAND HOW TO USE®THE IDEAS BY TAKING-EXAMPLES GIVEN AND

APPLYING IT TO THEIR CEHILDREN:; (REFER TO LEADER S GUIDE DIREC-

TIONS FGR EACH SESSION;)

ACTIVITIES OR EXEREISES To Do WITH PARTNERS on,égoup

WHEN DIVIDING THE tARGE GROUP INTO SMA&EER GRGUPS FOR ACTIVITIES;
COUNT _OFF _BY_ TWO' S, THREE'S, OR . FOUR S DEPENDING ON HOW MANY ©°
YOU WANT_IN EACH. GRQUE.E,WHEN IT!S AN ACTIVITY THAT WILL BE
DISCUSSED_LATER_IN THE_ ENTIRE _GROUP, HAVE THE SMAtt GROHP'CBOOSE

ASSURE THEM THAT FOR MANY OF THE ACTIVITIESL THERE ARE .NO_RIGHT
OR WRONG ANSWERS -- QONLY OPINIONS. FOR THOSE ACTIVITIES THAT _
HAVE DEFINITE ANSWERY,SOME_OF THE ANSWERS ARE FOUND ON THE PAGE
JUST AFTER THE ACTIYITY., THOSE THAT ARE NOT WILL BE GIVEN TO
THEM AFTER THE ACTIVITY IS COMPLETED. IT IS:NOT A TEST - ONLY

A PRACTICE EXERCISE.

69
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6.

THINGS To' Do AT HoMe o
ExPLAIN THE “To Do AT HOME” PAGES, BE CERTAIN THAT THE MEMBERS
UNDERSTAND WHAT THEY. ARE TO DO; GIVE EXAMPLES IF THEY ARE

NEEDED. TELL THEM, THAT THEY WILL HAVE A CHANCE TO TALK ABOUT
THEIR EXPERIENCES THE NEXT WEEK, THERE ARE NO RIGHT OR WRONG

ANSWERS TO THOSE PAGES:

THINGS TO WORk ON
=

ON THE LAST PAGE OF EACH SESSION ARE TWO PERSONAL THINGS FOR
THE MEMBERS.TO DO; ONE IS TO LIST TRINGS THEY DID DURING THE
WEEK® THAT WERE HEEPFUL AS A PARENT._ _THE OTHER IS TO WRITE WHAT !
THEY WOULD LIKE TO WORK ON; [F THERE IS TIME AT THE END OF. E§CH
SESSION, DISCUSS THIS PAGE WiITH THE GROUP MEMBERS., LET THEM

KNOW THEY DO NOT HAVE TO_SHARE IF THEY.DO NOT WANT To. THIS™

IS A 8669 TIME FOR THE LEADER AND GROUP MEMBERS TO ENCOURABE EACH

EACH -BTHER! s

S =TI E

X £ :?emember*
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MODUL]

INTRODUCE YOURSELF AND EXPLAIN THE NEED FOR PARENTING GROUPS.

A. MOTHERS AND FATHERS HAVE NOT HAD TRAIN;&G FOR BECOMING PARENTS.

PLUMBERS, DOCTORS, SECRETARIES. AND DITCH DIGGERS ALL HAVE HAD

OF ALL, DOES NOT HAVE nnv TRAINING SCHOOLS:

B. WE OFTEN USE TECHNIQUES AND METHODS USED BY OUR PARENTS; BUT
THEY OFTEN DON’'T WORK TODAY BECAUSE SOCIETY HAS EHANGED SO MUCH.
fWE OFTEN DO, THE THINGS aqg PARENIS DID AND DON'T EVEN KNOW WHY.

- EXAMPLE .

ENDS OF 'HER HAM BEFORE SHE PUT IT INTO THE PAN, HER
DAUGHTER ASKED HER WHY SHE DID THAT AND THE MOTHER
REPtIED, “"BECAUSE MY MOTHER DID IT; LET'S ASK ‘HER:"
THEY WENT TO ASk GRANDMETHER WHY SHE DID IT AND(,/)
GRANDMOTHER REPLIED, "“BECAUSE MY MOTHER DID IT LET'S
ASK HER:” THE CHILD ASKED HER GREAT-GRANDMOTHER WHY
'SHE CUT OFF THE ENDS OF HER HAM BEFORE SHE PUT IT IN
THE PAN AND SHE ANSWERED; “"BECAUSE T’DIDN T HAVE A g

PAN BIG- ENOUGH!”

SOCIETY HAS CHANGED. WE NO LONGER CAN DO THE SAME THINGS OUR
PAREN S DID BECAUSE THEY EITHER DON T WORK ‘OR ARE NOT NECESSARY.

“

EERMJSsiyE,To DEMOCRATIC
"~ AUTHORITARIAN -- KEEP POWER
s PERMISSIVE - GIVE AWAY POWER
DEMOCRATIC -- SHARE POWER 71
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THAT IS BUILT ON MUTUAL RESPECT. WE WILL BE tEARNING THAT'

METHOD IN THE COMING WEEKS, IT 1s DEMOCRATIC.

] S
o ; . !

D. WE HAVE' TAPES (LIKE A MESSAGE ON A TAPE RECORDER)  IN OUR HEADS
FROM THINGS SA%D\OR DONE TO US SINCE WE WERE CHILDREN: WE.
AN NEVER ERASE OUR

OFTEN NEED TO TURN OFF THESE TAPES., ﬁ& ‘

=% “J .
OLD ONES, BUT WE CAN MAKE NEW ONESlE@ "WANT TO PUT ON OUR NEW

TAPES - 2ARENTING TECHNIQUES THAT W LL“%ORK FOR US NOW:: WE ALSO |

/ff—\w(F LIKED AND WANT TO CONTINUE USING WITH O7R CH&EDREN. N

o . . —
. . . PRy
- +

Ea PARENTING GROUPS ARE A SUPPORT GROUP WHERE PARENTS FIN@ OUT THAT
OTHER PARENTS SHARE THE SAME PROBLEMS. IT 1s A PLACE TO EX-
' cHANGE IDEAS AND FEELINGS., . B
GET ACAUAINTED ACTIVITY =~ L
PEOPLE HHNT; éive EAC%NPERSON A CDPY OF THE. PEOPLE HUNT ACTIVITY,

READ IT THROUGH FIRST AND THEN HAVE THE GROUP "HUNT” FOR THE
° 'PEOPLE ON THE tfgi% WHEN THEY FIND THE RIGHT PERSON, THAT Y
’ RERSON SHOULD SIGN: HIS/HER &AME IN THE CORRECT PLACE.
' . . Ls
REVIEW THE VOCABULARY WORDS
READ OVER THEM AND ASK THE GROUP WHAT THEY THINK THE WORD

MEANS TO THEM, DISCUSS THE WORDS AS THEY ARE READ

DIVIDE INTO SMALL GROUPS FOR THE FOLLOWING EXERCISE: | i
EACH PERSON IN THE GROUP GIVES HIS/HER NAME AND THE NAMES AND

k7= 72




AGES OF HIS/HER CHILDREN, THEY ALSO SAY ONE THING THAT

WAS A SURPRISE ABOUT BEING A PARENT

COME_BACK TOGETHER INTO THE LARGE GROUP

EACH PERSON TELLS HIS OR HER NAME AND ONE POSITIVE THING ABOUT

EACH OF THEIR CHIEEREN' EXAMPLE OF POSITIVE STATEMENT'

e @

"My SON SAM HAS A REAL GOOD SENSE OF HUMOR.” OR
“SHEILA 1S VERY HELPFUL.”

TALK ABOUT GOAL SETTING AFTER READING PAGE:
GOALS NEED 10.BE IN VERY SIMPLE LANGUAGE AND NOT T0O
GENERAE * READ EXAMPLES OF GOALS IN THEIR MODULE.- TAVE

-

THE-.CLASS WRI1TE DOWN THEIR GOALS..

E£;;AIN ATTENTION_SEEKING'BEHAﬁ%?R (S
| 17 9F; | » : e )
ATTENTION 1S ONE GOAL oF BEHAVIOR | T ;~

ALL CAILDREN LOOK FOR A WAY TO BE NOTICEB OR BELONG.
C. IF A CHILD BELIEVES HE:OR SHE 1S ONLY OK IF HE’OR :SHE

1$ BEING NOTICED OR SERVEDMWPHEN THAT CHILD IS IN THE
GOAL OF ATTENTION, (BEING SERVED MEANS THE ﬁAﬁEN?é AéE;

TO DO THINGS. ) . i R ﬁ; _—

D. IF A PARENT REMINDS, COAXES OR- NAGS A CHItB T0 STOP HIS

OR HER BEHAVIOR, AND 'THE CHILD STOPS FOR A SHORT LE;

. BUT MISBEHAVES LATER, THE CHILD IS "INTO" ATTENTION. 3,;uJ

"E. REVIEW THINGS THAT THE/PARENT CAN DO FOR THE ATTENTION




) DO_THE 6 STORY PROBLEMS

INA LARGE GROUP, DISCUSS THE “QUESTIONS TO_THINK ABOUT”

EXPLAIN THE “TO DO AT HOME” PAGES

READ THE FIRST STATEMENT TO THE GROUP. TO GET THE GROUP
STARTED, GIVE EXAMPLES SUGH AS: | )

*CHILDREN DON'T CLEAN IHEXR ROOMS: ' ,::*”a

"CHILDREN LEAVE THE HOUSE WITHOUT TELEING  ° .

. WHERE TH{Y ARE GOING. .

~J
W

. . “69.



PEOPLE HUNT

1. FIND SOMEONE ‘WHO HAS THE SAME BIRTHDAY MONTH THAT YOU DO,

o ®T o
2. FIND SOMEONE WHO HAS EITHER ALL BOYS OR ALL GIRLS.

3. FIND SOMEONE WHO AGR;Eé‘wiTH THIS STATEMENT:  PARENTING IS
. > HARDER THAN I THOUGHT IT WOULD BE.

AN

)

. _/') ’ R ..; | . &
) - o e S S
4. FIND SOMEONE WHO WAS THE OLDEST CHILD OR FIRST BORN IN HIS/HER

FAMILY .

. FIND SOMEONE WHO WAS THE BABY IN HIS/HER FAMILY:

d r

BRval

i
2

. 2 . - B ‘
6. FI'ND SOMEONE WHO LOVES®ROCK AND ‘ROLL MUSIC.
| b , 1 ;

-

PEEEIE
PN v
7

/7. FIND SOMEONE WHO REMEMBERS WHO FLIP WILSON IS

Y

N — -
. _ e - -
& 2 - .

!

N
-

8. FIND SOMEONE WHO IS NOT .CAUGHT. UP WITH HIS OR HER LAUNDRY: °,

Ve o ; -
o . - . O . _ .
sy - r o N
; = . ] .
: : . . ‘. . ‘
- - —

.y




q . ) :
. e
9. FIND SOMEONE WHO LOVES CHOCOLATE.

“

| " R
10.FIND SOMEONE WHO HAS WON A PRIZE AT LEAST ONCE IN THEIR LIFETIME,
.‘{S. : ) . - . . .\'.
v
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MGBHtE TWO ; EVERYBODY. WINS

1. Review attention-seeking: behavior Ask the group to
‘share experiences they had during the week. Ask if they
tried any new methods. :

2. Review new vocabulary words.
3. Introduce POWER as another goal of misbehavior. o )
A: The child into power thinks he’s only 0.K. If he's x
: Bééé or in control, o
B He or she lets peOple Know, ”You can’t make me!”
C. The Dorent'usuolly fee15’0n9ry; .
D.  The parent wiki éithér fight or give in. = B

¢ .E, If the parent fights or shows power In retur& the child
will conti/Ef to show power.

{;/;, F. 1f the parent gives in, children’ begin fe. believe they
’ can always have their way. The ehil 1?érns not to respect’

the parent.
. - w
G. ’Dlscuss the other things a poreﬁ? can do found in this o
;,mgdule, Biseuss :the examples given in the module. ™
“-Ask for other examples if needed.
4, “In small grouns, do the,four story problems found in B *ﬁf@f
this iﬁtjdLile'»- C()ﬁf)ﬁfé answers 1n the large group.
5. With par#ners, do the 5 sentences to be fllled in, 7
Compore in the large group: - N : S
6. Discuss T0 DO AT HOME pages. ( o S e
N '~; .. i"ﬂ . ' : - %‘: .

- 7 “ 7S e
Q : e B 1 : RS :




MODULE: THREE HUGS FOR EVERYONE
i ﬁ; Port One

:I

group if they dlscovered eny of the1r chlldren 1nto
power this week: What did they say and do?

2, Review new voccbuicr’y’ words, .

around the IALAC 51qn Heve eeeh parent tear off a

piece and share what thDened that caused their -1ALAC

sign to tear. If they, ent te shere semething good )
Jthat heDDened, that's ine.- Hcve them cdd onto the &

&

u, éh bage 4, reVieh hbw we d}éééﬂfﬁéé and encourage children.

5, ;Dlscuseﬂﬁhe chtures of wcys chidren are dlsceurcged u51ﬁq
the discussion questions fodnd efter the plctures.

6. Discuss the Lengugge ef Eneeuregement Explein hew the*%dnauoqe
of encouragement helps children feel good cbout themselves It
encourages children to do semetmnq because they want, ?Eé"aé it
and not because they expect praise; It helps children ‘feel @s
if they are cpprec1cted cnd that what they do is 1mportcht*

Children lecrn to believe in themselves . ) .

V

7; Exeloln thct chectlves or Dralsetorefoyefuseq, Chlldren
“think that unless they please ‘their parents they are not

0. K Ehlldren may not oareg cbout what was said about them, *
; egppe}ﬂ}}y 1f the words were not sincere. Children may

. think they dre not deserving of the words or wdll “Worry

they may not be cbgeaio continue to earn the praise. Ad-

Jectlves or praising can be used sometimes, but not all the,

time. Encouragement can be used even be@greﬂofchlld ’

7 8 : : i

-
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cempletes somethlng : o
Example: The Chlld is cleonlng his reem. All the
teys are Dicked up. Everything else is still messy

You cdn say, “ 1 see dall the -toys are picked up eff

the floor. You have reolly\mgge a good start, into
cleonih//ua this room; " "§ L
— ’ < ’ )

8. With a partner, have them do the three SforV‘Droblems -
Compare answers in the largegroup. ", ’ '
. N B ,( . . ,
9. EXéréise Give edChh person two or three pipe’ cleaners, !
fﬂave,eeea;oersen make semething out of their 6iﬁé |
~ cleapers. Then, gét wjth a partner and edch person give
" eneeureging eqmnents to each other about thei'r work.

o -

. -Anether optiem is to give each person a piece of bl@ﬂk,,
o paper. Have eoch person draW'semethinq sueh asca house,
tree or the sun. Then, with a oortner, share encourogin@ -

comments obout the drewings.
& . ~

10, Together, do Tﬁl\bs Te Wnite and Discuss . i
v L { . . '
N \ e
’IL;W~D1SCUSS'the.TG BG AT HOME pages, - ] L Iz
_ - s N . \E'/ o ' ,
- : s fﬁﬁ
v )
a4 . oA
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‘B;

c.

D

Ho

1 ReviewStheir experiences usifig encouregement Wikh th£1r

. éﬁildren; | N s
- ‘ o ‘33 ' "{
i'Zﬁ“-EXefc1se S | e T T
A. Have all but two Dorents stcnd on cheirs in e CIrcle

The chairs sheuld be facing outwcrd .

Have the remelnlna two parents walk in frent of eeeh
-person stenajng on.a chair, leok up at edch person d lnd
say, “1'm onlv . child and I want to belong,”

Have the perséa standing on theicholr answer back with
a put-down such as, “Don’t bothef me now. 1‘'m busy,”
Or, “How many times have. I told you te clean up your -
reom Get busy:” ,OF; "Go wcsh up You smell like a =
pig, ! L

Then the person wt who ' 15 not~efi-a chair stands in front
of the nextuoersonondineégzh:cholr/?nd ege?n Seys,_
“I'm enly a chjlg apet® P ae 1ony.,

The person sta

tig on tKE & GFrRihen ¢ qlVes the ”ch1ld"
a put=down. ; ' :

The person whe plays the "chlld” doesn ond -to. the
put=downs. "He or she only walks on to the néxt-person

and says, “I'm only @ child and 1 wartt to’belong d
Each time the,person on e~chﬁir gives a put-down;

The person plcylng the ”chlﬂd" walks around the entire
circle until he or she has telked t0 eeeh/gersen on

a Chair, = ~~—
The other person playing the chlia does tne.seme thing

L\’***tlt the same time. He or: she starts dat. about hclf*wcv

TR -

around the circle and goes all the way around ~ce
Discuss how the people felt whd walked around the group

D6 dgain.
ThlS time csk how the people’stcndlnq in the’chgirs felt.

/ 50 e o
- ;;'75;..
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Parents need to encouroge themselves Thev often expérlence ‘
many Stre es durlno the doy Discuss things thot cause stress
in famjiies. Exomolezm children not coonerating, money -
oreblems, bobysitting problems, single oorentinq, i6ss of a’
job., etc : o ,

In small grouns dlseuss ‘Ways to handle stress., Compare WIth

“the entire group. Iﬁclude such ways as talking to someone, -

relaxing; going to an GQEnev for help,etc. Share names and =
teleohone numbers of agencies in Brevard Ceunty where porents

'con go for help (Hse pink -cards from PERC).

-

. One. 3f the thinqs ‘We can d6 for stress:is to relax. Do relaxa-

. 'tion exercise.- Parents sit comfortably in their cholr Turp
- down gights.s teoder télls porents 'to tense certain muscles, held,

/\Qr
S &
-\
B - -

=

and/ let go. Go through the entire Body Discuss the exner—

Hove the greyp: write f1ve things they llke to do and when thev

dtd those-ghi*js last: Shere with eoéh other 1n\the loroe groun.

Write controct for doing eone of the five things written. Have

ract;

Aenether membgr of the group sion it.,- This will helD the parent
keep’ the Qen : : .

<

Hove twere 1ndex cards ready with a posltlve word written on

each one. ; Call out the cards one et a tlme After eoch cord :
is read, tell the group to think of someone in the qroup who

3‘flTS the descriotioh of the eord Give that person the card

to keep: Werds to use: kind, caring, good sense of humor,
good listener, frlendly, good ideas,; outgoing, thouqhtful,
1nterest1ng, heloful willlng to shdre, htcejﬁmile, warm, -sincere:

;£ Remind them to work on their contrdet this,ﬂEek -

.
Hise&ss‘thé>T0 DO AT HOME pages. : Y

76— | 81
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MODULE FIVE - COMMUNICATION

Discuss the contracts the parents made. AgEAT they |
kept their contracts. If they didn’ti ask whatvgot in. |
the way. Hom ‘can they honor it this week?
,,h : VA . ) . . ,‘;.,\
Review new vocabulary words. o C -

Discuss the communication game explained in the module.
You can use a real ball to demonstrate:

.. Exercise:
“Divide into groups of. twos. Give one person the picture

of the domino puzzle. That will be person A, Persen A
describes the domino arrangement one at .a time. Person B
tries to. Dloce the dom1noes the way persen A describes them
He or she moy not talk at all, JUSt follow d}rectiens The

No feedback was allowed, no two way communication,
Directions not clear without. feedback.
Terms. for dlfferent Dorts of the dominoes QOE cleor.

DISGUSS whot thot mecns when communlcotlng in dolly llfe

Read and ‘discuss the thréé things that can stop communication.

' Get into groups of two:. One person w1ll be Derson ‘A, The

other will be person B, Persen Astarts talking " Person B
. uses one of the communlcotlon stoppers to act out:. Then they.

sw1tch,

T e
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S s

6. Discuss Ways of becoming-better talkers and 1isteners. ™ Reféra o
to the pictures and the examples. : S

7. -1In a small group, do the three story.problems. Choose a
recorder. Have each recorder report the group’s answers
and discussion to the large group after ten to fifteen
minutes: : S

'8, With a partner, do the five auestions. cfpare with the large .
. . , o 7 “
group. . v

e
o

”

‘9. Ask the group to review Brogress of goals set in Module

during the week at home. : K 1 T,

10, Discuss TO DO AT HOME things,

v




MODULE SIX - PROBLEM SOLVING: HAVE 1 B .
GOT A SetHTIGN FOR YOU'! | &
{ Ty LA
1. Review communication experiences over the past week. . . o =
2. - Review the new vocabulary words.
3. Discuss the SiX~Steb§ to problem-solving.. Under Step 2, explain
~ that "I messages” describe the child’s behevier, how you feel .
@ about it and how it -affects you. It does not blame,
o %oy | | | S
“y, ‘WiEh a partner, chdnge the four blamlng messages 1nto "1 messeges”
Compare the results in the;}crge group, '
5. DISCUSS the Dreblem solving s%ssmn between Mother and BLlly‘
.- in the moedule: ) . | | ’ 5
< » i s
6. In_mcll groupser w1th a eer‘tner,‘use the smmle' tﬂ?y A
st ﬁ/ to solve ‘the pgobem between Tcmleko angd Jﬁney and oW
ghe and her - mOther solved the Broblem Compare mth the gxcmples J
~ glvengin t(he modu]e . | R T Y
_\i /' >0 ’ . L. &; ” \ ‘ 5 ’ , . -.I
. /‘ ey .
7. gscu@szo DO /‘tﬂE HOME pege E’neeut\'ge pArents to ury the ‘ / S
Droblem\solvg,hg ste;ﬁ w1th 1r thildre‘n et hemé . ' . /,;f/ -
S T e s TR V 7 7 VA
) i >/’ & g'if a( i AT g
M _ -~ = N - “ ’ — -
<« < < = S \ ‘> &
2} - - \1. ; . ’ - ‘ . ) N
By v T e H . : i _
A T 2 T
N . % Co C- l . AN
1" . Soa _ ;. ‘\;\ L . R . g - :T.\c
. , . 3 > P o 8;4 ‘ j*.'} N .
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e »

tg MODQE@ﬂSE\iEN E
* : SR & - - :
_1 - Ask parents 1f they' trled the -steps in problef- soliv1ng with .
their chllQren Discuss eXheriences > & .;,\. R o .
~ _——l "— —.:IL;;”,, , e ga A ;_ . - e i
2. ARevlewé/focabulqry Words. g - e o’
3. éﬁvB;eGU page twﬂogether end d}SCUSS how we glve children roles” r:w;g..
L«Wﬁ we label them. : | $
4. In smcll droups. onswer the elght duestlons about hendltng RIS =
R \ : e
feellngs | ;; . S % |
- . J ﬂ“ 5 '\ ‘*‘ ©g “r';- ”z[ P ey 6 { . . : ) . ; -;::, .
5. Exerelse : ,?3':5’ P PR - ' .
LA, Have tWo signs ready.’ One will sgy——YeH THINK I Cﬁi 7
B DO MANY THING@BY MYSEL:F"‘ The other will say=-YOU THINK".
s _I CAN'T DO ANYTHING -BY MltisELE L - ¥ |
7?’\ %_ Ask for twes ve}'unteers to* he]@ show ‘how perents lnfluence =:-: i
. the way - ehlidrgn f@élh;bbut themsekyes e s
' pt ?‘"Q%yth cks of the two voiunteers. A U
« U /.them Seskhut they edh’ t reed the other s sign. ’
\i E. .Give them ‘an easy tosk toég suchr as a Sllee puzzle, or
’ ee}?rmg in @ coloring podk ‘e & ;

7 PR As’ they are 1na Ehe tosk, have the rest of the grtﬁe : J
s 5. walk qround hem: m ; on
."< theiy; bock 'Exomrﬂ‘t’ Next to ther Ders
sayihg-—YQu;EHINK 1 CAN 'T DO ANYT"”’"*’ Y MY

ii

,‘ .1. N - . b . N - . )
s = : i t'n, % . 4 AR .




RIS . .
i w . } %! ' x
s 7 : ) 4 ‘, \ F. . i—‘
i YOU THINK I CAN DO_MANY THINGS BY MYSELF . o barent o
. _ might say, ” You canefigure that ohie oUt by yourself K
rfégh' -~ 0r; "Keep up the good Work, that leoks great.”. )

S

8

S\F ’geed attitude ebeut scheol
;\#1chres ip thé medule ‘)

AL a

ngReiglthe checkllst to the Dcrents

s SRR TR { Y.
-~y S - . - X

,7} -{, v { 4
R TAE 8-

PR
TN e

"+ . G. "The parents can mgke as many comments around=the tio.’

Refé? to s es?lons ond

Thev can fill 1t eut at h

*in thé lerge greua, dlscuss thlngs par nts can: do fb help ch1ldren

N

>l

iAW

\S - * _t o L AR S 0 .- o
~ ‘volunteers as they want. (The more comments mdde the ©
S LR :
better.) ) © 2 )
o o - . ’ -
- SR CoLie i I
E o H, i-At the end of severcl mlﬁute , ask the two’ volunteers
e See if they can guess which sign they
8.7 Discliss th& :7*7}4f;. we can help childrzg see themselves - in
_ Dositive wgys.  Refer to suégééfi fis in- the module and the *
~ ¥ SO S 3 ‘
* ' pictures:  # - y ¢ ' S ,
;%£~ foo 5 . . (-
| ' | e ‘ @3
/. ;Chlldren,bften choose Egg&g le attitudes , hat we hav cbout thl
A - e T
‘- Talk aboul stpe attitude nd feellng:s théﬁqreﬁts rmd cbout ' g
~, \-—»— o ','7 2, ‘ 77; 7' -
; scheol . Dw-th1s in smobl groups
: medu / v .
¥ T e

-

fn

-



O L =
10, With a partner,.do thg THINGS TO THINKTABOUT. Compare in ‘the
2 - . . v . . ';1

bl
-

‘ - -
S EATin ) : / : N : '
Cew I _
T /ﬂ

~._ - large group.
R T A S T
he 70 DO AT HOME ‘pages T T B
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o — C o N
R v ' ,:_-»'-;' | S
C T MODULE EféHT—JBiééiﬁLiNEEIDAIEACH ST
| - 7 e
- P - s N
5f¥ iscuss thelr homework on reles chlldren play. Ask Dorebts~te sha
Ehelr exDerlences from the peSt week T
2 Rev1ew-new vocQBUIOry‘herds; ‘ N PR ,/”’
; . - , s L
L3 Tegetner recd che two Dlscuss why we punish, chlldren Here .
L creﬁseme possible suggestlons many Derents hcve said: - N
o . THat’s cll they understene B - i
' yfc‘l, N g
< B2

| | What will. people think if I don’t? 5, . w4
N S R T them right from Wreng. o

x ~ D, Hew else Hgil they learn? ﬂ,i“;

’ ]';(;75- ) ( > ) n" -".;‘,“ “7' 77,7.’- i $ ’

J a

Introduce neturel consequences Together w1t§ the whq&g grqu, o
_come up W1tha£he notq;cl consequences fo/:)he fOerSitUthOnS

v' »\

glven 1ni§h%3”edule

..

5 xntroduce,1ogﬁqé¥'cénsequeces;

B duce, 1ogfc uerice |
6. -
P - ’TQ

i

wrlte whct thgy would do or sem,4‘

, edch srtuotlon DIS'
- Guest10n§ tdbether e :f,“

) cE e
HE
" s




ri

s s 3 : . . '
r - . S > € -
; i‘;\\ o - : o «'~ ’ " o
8. Ask the groip 1f fﬁéy acconplished the gocls they set for |
themselves fh the first*session. Discuss the goal- setting =

.

\4{6nd*how,1t.worked for them. .

I S S : B
.9, F1ll out thggevclaiylon ﬁothif this is the last slgslon. ;”;2:' _

J10. 0 around e aroup and have, everyone sfiare 2 or 3 thlngg? 'fhat' R
" they learned In this ’ci’css; T B AP S
L T
>1k. Finish 1t up by telllng 2 or. 3 thlﬁ%s yeu leerned frem tﬁ%mi;

' during thgse sessions. I ?ﬂ“?_éw .
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. \ do
2. Read "Parents Need To Talk To Thexzr Chlldren” wtth the agrouﬁl

Hse the fol.ewing discussion aueStlons if you 11ke: t:
! A Why are parents uncomfortoble tolklng wlth ’thelr‘i \
; ? ildren “Gbout sex? s ¢ = _\‘i
G B )ﬂheft shoul& be lncluded In the tolks with chlldren°

\:

| \C Why do porents need to be clear obout their own thoughts:
Lstand eaintons q’eout sex’? | .

-S’E :_v

' )
Ay ‘cde'scent:‘sexuelit by, their perents Seend time talking about what

\*{ ﬁgh&/gs they wént thz?r children to knew ebeut Sex thot is differen%

-~ form whet their porents teﬁthem.u I M - ‘ . -

v

v

erdf%* teens t" mok" declmgné about - sex” : |

rol -aver \ ,7 ‘?%é‘mns’sew sex?
Kt rposes of sex 7’_' Lo ©
iy sheuld Dﬁvts discuss pr. gnan_/and V. B with their
teens? - RO X / |
; ] %7 . ! ) , . L )
S N '—85:“'9:5.) P A




A

6 After reeding the generel gu1de11nes about the klnde of questions
;/> }dhlldren may ask; dlvide.the group @ccotding to tfie” oges of the1r
= chlldren Fer example, one group may .be made upﬁéf parents of
teenegers,qgnether groap of- purents of elementary school ‘age
children,etc. Have the' grodps comnare the kinds ‘of things their
children hé%e esked them about sex. Then hove them share what
{A things they thrnk their childﬁgh sheuld know dbout sex. Do this

: i .

-

in @ small g;eup A : ¢ | . .
NN . -n‘ o N / " i ,m °‘~

7. In small groups, fread, 5?P’6Féhf-§ Can Help Teens Have Healthy -
- Attitudes gﬁou%iééxuolitvm DISCUSS how they mlght cerry\eut

each sugge tion, You might hGVe two Qgrents qgt out a parent ¢ K
and @ teenuger dlscus51ng quest10n§'e teen may haveaebeut sgk |

’ .
‘

g.y
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IF A cn1gﬁ-txvas_ H.

rd
{F A CHILD LIVES™WITH CRITICISM, \z
. HE LEARNS TO CQYDEMN . ( |
IF A EHILB"MVES WITH HUSTILITY%’ ‘
=% . HE LEARNS T0 W
IF A CHILD 'uve§ WITH RIDICULE,
L % HE LEARNS TO BE SHY.
IF A CHI,L{) LFVES WITH JEALDUSY,
e * HE LEARNS TO FEEL GUILTY. .
I A CHILD LIVES WITH TOLERANCE, | ~ ~ '~
T HE'LEARNS To BE PATIENT. - & A
"IF ACHILD LIVES WITH PRAISE, . -~ 5/
N HE LEARNS@O APPRECIATE | -
I¥ A CHILD LIVES WITH ENCOURAGHEHT, .
% HE LEARNS CONFIDENCE:' L IR
“V'IE'A _'CH'IL_I‘)'. LIVES WITR FAIRNES S ' R

IF A CHILD LIVES wm{, Y, - -
T )H‘E LEARNS To HAVE FAITH. . - .
1R A GHLD LI\@ES WITH APPROVAL, )
] ”/ L\HE UEARNS TO-LIKE HIMSELF. ~ * e ,.
IF A/CﬁMIVES WITH BQTH ACCEPTANCE_AND FRIEN SHIP, & e @y
o DiE LEARNS TO %VE ‘?ﬁ?wm&w i-j‘;;\ M ,%{

AY

] -

3 e
- e L0
I
& .
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;chlldreorlng

'“4\
N

@uemﬁens FRGM CHILDREN: THE GHALLENGE
o | by Budolf Driekurs, M.D. \
L ,

Equelity means . that people,,desplte all their ind1v1duol

differences, hove equcl claim to dignity Gnd respect
}

Al human behcviéf Eéé a purpose and is a movement toward
a godl: ’ ) - :

/r . i -
s

Enceuregement is more ifportant thcn ony other osnect of

A mQSDéhGVihg ch;§a'ls ajdiscouragedgchild. -

. ,’;-»0

v

fre 1neffect1ve, whot ‘can pe do when
T'how -a ~child to»experlence the '



Be firm wlthout domfinating..

Show respect for your child.

Eliminate critism ond minimize mistakes. , .
L : : »

Maintain routine. Establish and maintain a daily order:.,

-.
)

Make tfme for trainjna. = = L0 | : P

nd
ry

Win cooperation. Mork togethér to meET damariiszof the sktuation.
. | B T T
Avoid. yielding to undue defignds: ® |

#

S

» Sidestep the struggje for poWer: - -ox . v

£ -

Withdraw: From the conflict. If oné nerson withdraws the;others
cdnnot eontjnue, -+ .. \\ 3 ra
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Action! not words. If g parent really wants to change the
behavior of - thelr child, they wIll have to act.

If we wont to 1nf1uence e ehange in our Chlld S behov1or, ’

-

Use care 1ﬂ'bleasunq, have the_courage to say “No™. = -

o - ' ~ .-
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Stlmulote 1ndependence N§Vér do for-a child what ﬁéﬁéen~déf;,

for hlmself : , o
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FOIlOW'fhr%UQh{ Be consistent.. N w
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LISTEN!
- Have fun.together .

Talk with them, not to fthem.
Stay out of fights between brothers and sisters.'

Take it easy.




Parenting Educatioh EValuation
B TR

Read throush the evaluation. Circle yhur response With (1)
being LOW and (5) being HIGH. Turn in at the end of the ldst
class. THANK_YOU!!

1. To what extent did this course on Pbrenting

Education help you to become @ better ent? ...l 2 "3
" 2. To what extent was the following informattor
useful to you? - N |
a. - Commumlcctlon ..... e ;f...,.:f....wxl D2 4
> b _DlSClDIlne;;;;; ...... Ceae e ] }-;2 3 04
c. Love dnd Affection.. ... SRR FEU 1 / 7N
d Encourcgement.....;.J ............... e b .2,.3 4
e Attentlon seeklng Behavior.......... o 1 2 ;3 4
’ f. Problem- SOIVANG i ittt et ittt eneann, 12 34
&g Role Modellng.;};); iiiiaiaiaieieiieiiii e 1 2+3 4
< N SEx Education: e 1 2 3 4
i, Coping With School ........................ 1 2 f?? 4
. j. Family Crises.::.. Ciiiiiiiiiiiiiiaiiiiais ] 2‘23 i
3. . How would yeu. rate the everell effectiveness ¥
k \gf ERES COUPSE? .t vsvssssvatstisnnsss s, 1 2 3 y
b ow would your rate the everall effeetiveness .
of vour teccher?...............;;;;;.......;;;;;;;1 2 3 Yy

COMMENTS OR CONCERNS: .

Thenk you for being a pcrt of Project BEST-PAL. ' Happy Parenting!

-93- 98
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*°° PARENTING PEARLS®"®"

cn
!

Iz

&
|

|
|

YOURSELF, IT 1S NOT POSSIBLE TO BE A

GOOD PARENT:)

18

)



A . e
ccc PARENTING PEARLSS ° e

“Bo NOT MAKE CHILDREN YOUR PRIMARY SOURCE

oF |CHARGE’ 1N YOUR LIFE.AS THEY WILL FEEL.
RESPONSIBLE FOR YOUR REELINGS. (JHIS SITUATION
'ENJOY THEM! THEY MAY BE THE MOST IMPORTANT.
PEOPLE TO YOU: DO NOT 'CHARGE' YOUR BATTERIES

FROM THEM,"

’

L 101




o

CPARENTING PEARLS "

a

X .

A

-

"PARENTS MAKE MISTAKES USUALEY FOR

TWO REASONS:

A. THEY DO NOT HAVE GOOD INFORMATION ON
. HOW TO BE A PARENT. o

10247
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s e BARENTING PEARLS °°

"pARENTING REQUIRES TIME AND
ENERGY !
GIVE YOURSELF TIME! 103




=

© ¢  *PARENTING PEARLS®°"

WHAT Yow STROKE. STROKE 1s A
"UNIT OF RECOGNITION’
BETWEEN TWO PEOPLE:

WE NEED STROKES FOR SURVIVAL AND

CHILDREN WILL NoT BE IGNORED.”

o



o P/ARENTING-PEARI:S'°°°

V4

",,76, o - - = o
"SAFETY, SECURITY, AND SOCIALLY

APPROPRIATE BEHAVIOR ARE THE



" PARLNITING PEARLS °°° N

1

-«

" "PROBLEMS ARE To BE SOLVED.
i

(RATHER THAN GRIPED ABOUT):”
~101-

106
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'« PARENTING PEARLS °°

"PARENTS 6E1§'ERVE THEIR OWN PRIVATE ('\

;o TIME”

102
107
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"" PARENTING PEARLS "~

R

Y.

“CHILDREN DO WHAT YOU DO. NoOT WHAT
YOU SAY.”

=103-
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cec PARENTING PEARLS "

.
CAAD VO R

#J]OLENT PEOPLE HAVE VIOLENT PARENTS:
THEY RELATE BY HURTING. :
THEY DIDN’T:GET ROCKING OR HOLDLNG

AS SMALL CHILDREN:.”

g 109




" °PARENTING PEARLS " "

1

o,

"SECRETS CAUSE TROUBLE.”

105-
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-

s o o pARENTING PEARKS "

s

¥ "

- #K{ps MOST OFTEN BLAME THE HEALTHIEST
SERSON FOR A DIVORCE, THEY PROTECT
THE WEAKER PARENT.”

166 111



¥

" PARENTING PEARLS®®°

<«

©

be honest,

“DON’T SET LIMITS You cAN’T (WON'T) KEEP,

OR MAKE A PROMISE YOU CAN'T KEEP.”

-107-
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List of Bulletins | '
. S %
oL PARENTS AS RULE MODELS
. - TR LTl NEEDG
. |y—i EgaRL&?AFVxLLHS o
. FLT3 //;Vﬁlh IMPORTANCE OF PEERS
Li-4 7 PARENTAL EXPECTATIONS
; -5 HINTS FUR HANDLING SIBLING RIVALRY
FlL-6 TALKING &ianYobﬁ CHILD
K- 7 AVOLDING CillLDHOOD LABELS
173 HELP ING CHILDREN LEARN Tu COPE
- MY CUPING W PARENTAL STRESS
FL-10 7 SETTING LIMITS
Fi-11 CONSTSTEAMY I8 DISCIPLINE

Fi-12 LISTENING TO CHIEDREN
Fl-13 CHITEDREN AND TELEVISION
RN WHAT'S THl RIGHT AMOUNT?

I'1- 15 HELPING CETIDREN DEVELOP INTERESTS

[ 16 PARENTS ARE THE EXPERTS

i 17 CHILDREN 'S, FEFLINGS -

F1-18 NNDERSTANDING BEHAVIOR ’
L1 19 GAINING COOPERATION :
Fi-20 CHARED PARENTING INCLUDES FATHER
B VITAL S1GNS UF PRESCHOOL DEVELOPMENT
Bl CHIEDREN TS FEARS

P23 HONESTY 1S THE BEST POLICY

fLod SPANFING AND DISCIPELINE

-108-
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: _ PARENTAL NEEDS e
] — - : : o s
There is no more impoitant job in Source of self wWorth we are apt to
. . our society than being the gxhiljUE ‘put unrealistic éxpectdtions and
. combination of child psyehologist/ ‘pressires aon them 45 well as our-
tvdcher cdlled parent, 'r'e‘:ép’b'ri;fsiblé - Selves, because we View their limi—
for rearing tlic next generation. ”  bations as a reflectionn on our
. , ' o - abil]Tfy to parent. Recognizing and
Ie) As a parent you are largely roespon- accepting that we are each ,respons-
£ sible for the (formagion and devel- ible for our own = emotional well-
- opment of your child's self-concéept. being and feelings. of adequacy is
o < e i emado et ] Vo = . T
> Self-concept is a basic mental pic- important for self-growth and
s ture one has of one's self. Iron- effective parenting.
59 ically your feelings about yourself - =
g S and your own sélf-concept influence set Realistfe Expe
£ c your child's developing self-concept. ,
g L Children are  quick to- pick up When we expect too muchr of ourselves
5 9 parents' feelings from non-verbal ds parentg, we tryv to do more for
e 3 signals.  They sense when you are our children than is humanlv poss-
g ¥ confident, unsure, pleased or dis- Db’le;r Cgnsequently, we may leave
15] 8 pleased. They kinow when you are curselves. feeling emotionally ex-
~-~5 2 experiencing emotiondl tension and hausted and inadequate; because we
> =2 unrest., Relaked mothers dand fathers can't conform to some  (dealized
g 6 tielp in the developrient of  riolaxed notion of what we should be doing
= secure children. s ‘ for our children.
5 0
Z L{;’ ..L_S E Pireiits Hav We all have limits: Honestlv asses-
2650 ' - o sing our talents and capabilities,
Z z§ Boeiify d piirent, — responsible  for can help us develop more reslistic
529 meeting thie needs of  children does expectations of curgelves as parents:
® o 5 not mean our own tieeds can or should Accepting our limitations can save
2z gg be ignored. We all rneed to feel needless feelings of pguile and
;% fos] o good about ourselves: In ,f,a“'?i if anxicty.
5 SLﬁ wie don't like and @ccept oarselves; e
283 it will likely be difficult for us Define what_youn cas_and cannnt do in
233 to feel pood about our children, terms of time; effort and monvy to
_ &5 E o further your children's growth to
5 2 € 2] Sometimes parents  look to  their maturity, Let promisces to them come
g B @ Q| ¢ children to provide them with a from realistic = wuidelines —rather
2 20 % seuse of - selfrworth and adequacy. than —the wish ta be and do eyery-
- 8 © 8 Q,l,i,l,d,n’,n, ~cannot 'mdshould notb< thing for them. '
% U g = CXpect od to mc-et,,parcnts' needs for
< o o o 'mh-qua}\v and self-cgteem, When we
look tolour children  as the sols
-
§ A 5 4 :

e ‘ ' ]11 - )

Distribated by [pE=Ease=] | Educational Resources ,itiijcﬁjiiﬁcjjith,caﬁtsizc[aé,iiﬁ?hégséjo"n’ Eiementary and Early Childhood Education
. [ St Ses| College of Educo"op, University of lllinols, Urbang, IL 61801
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*PBecoming Us:

lik§_¥f553%%tf .
‘i‘ Pl
Sut

-Seek sut  people who treat vou
""""" you. , Get involved
that give you a feel—
1ng of compoténce and achievement.

HaVLng personal goals and  achieve-
monts cdig }uflp buard aga1n<t expec-

in »dL[ ivities

ot r((ngnltlon and success.

""" - £o Grow
. —
paicnthood is just one
your tocal dovelopmenc
your resources must remain
for your, ()WII Cont1nu1n;,
pbrqonal development . Personal
prowth effort provide a sense
o sclf-worth. As we fecl more
adeguate as individoals, we are apt
to feel more ndequatv and confident

in Gir role a4

As A

phade  in

person,

bomlrot
avadi lab le

parents.

Background géé@iﬁgg v

Ao Exporiment Cin

Family Learning and  Teaching'
by PitrI(k J. Carnes and
Harbert Laube. Small Group
Belivior; V6 n 1; pp. 106-118,
Iebruary 1975. N
IHU
; R
hig ]
(1
O

RIC
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whom you enJOX dnd who en-*

-

!
1

~

! &
s - ~
W
The Joys and Sorrows of— Parenthood
formulateds by  the Conmittee

dn Public Education, Volume
VII1I;, Report No. B4, May 1973
Group for the _Advancement of
.  Psychiatry, 419 Park Avenue
Y South, New York, NY 10016

The Parent Book hv Harold Bessell;
Ph.D. and Robert P. Kelly, Jr:;
James Press, Inc., 6501 Eluas
Avenue, Sacramento, CA 95819;

1977

Your Chlld S SelﬁgEsLeem by Dorothy
qukglle Briggs; Dolphin Book
Edition, 1975. -

others  are
ERIC system.

contact ERIC/

*Thls dO(umgnt and
available trhough the
For more information
EECE.

Prepured by Linda Harriman; [rtinsion
Child amd famt’u Developmint ~Spec-
falist md WNwmey Wedler; Extension
Aseictant - Commmications:
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S
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* ERIC Clearinghduse on Elementary and. tarly Childhood Education‘University of il

A pilo! project of !
. C‘c;cﬁarctiv

(

Distributed by _E:I: g
Q )

linois:

ERIC

Aruitoxt provided by Eic:

« lllinois Homemakers Extension Federation

LY

S Snssvamsmets
{
] . -1
; PARENTS AS ROLE MODELS R
Are vou familiar with the old say- influenced by these emotional
ing, "Honkoy see, monkey do?" We undertones, making it important to
cortuinly don't think of our look -=at the general  atmosphere
cHildren as monkeys but this® same- welre creating as well as the spe-
principle does  apply in most Cific model g'e're Firnishing, 1if
jadrent-child relationships: we yalgv 6ﬁf;ﬁi1df‘?n to grow up in
o - a desirable way. In most cases if
Parental Influences we show good table manners, our
) B 7 . children will imitate wus as they
The influence of a living  example grow. 1f we are persistent in what
on children's behaviors is greater we.attempt to do and don't give up
than many Have belleved 1t is at the first sians of difficulty,
clear that children pattern much our childrén will imitate our ber-
of their behavior after maaélq en- sistence. If we want blldren to
countered during their eariy ‘years: respect the rights and feelings of
In most cdses the rlodel . that others, w¢ can beqﬁq‘wvrosnéc%,ng
children strongly imitate gnd iden- the rights and feelings of our
tify with is that of their parents. children. A good example Tis a
Oiir attitudes, ideas, opinions; and powrrful way we can tecach them:
prejiudices are qulakiy picked up by S
olr <h11dren. lees and dislikes, Adult koles
1ntercsta, manners and morals arc )
learned mdiniy thrqul imitation. As children grow older, this reod
How ‘wo  cope with frustratiorn for role models does nhtrﬂocredéo;
iffects  how our children learn ta Finding an adequate role  model
hiandle problems. As parent% we may during the pre-teen and teen yenrs
""" ; tis Jjukt as important 4as during *h?

wi 1 1 be

tion that our thldren

affected more by what we do than
what we say. ﬂftén our uninten=—
tional 1nf1uanO( Are as important

a5 our carefully thouqht out tech=

nigues of child rearing;
&
Fami 1y Armosphere
ThHe  olitld  not  omly unconsciously
imitatea the behavier of a  parent,
but  will also absorb the qvnorul
! i p}u'-r':« of the home; frl(,ndly

amd  anta-

dnid coopet. Jat 1ve; hostile.
gonistic, or concerned with ~socidl
Statuc; A child's  personality i€

During

_, -111-
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henefit
same seX. 1hry
aydrencss ~f childhood
the OF qdults: It 1s as
a younq,rnr fhihka; T im
from childhoods 1'1i
adult, "what are the wave of a
man (or woman) ok The ohild
close suntaincd adult contact,
t Fies nnront of the
obvious f1l1lina
(]rnq role.

ustally role
of the
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“conflicting

Not only are pre-teens focusing on
the roles of men and“women; but
they are devcloplng attitudes to-
ward thiese roles. Reiyiﬁa on the

imi-

buLider of atti-

tatlon as a great

tudes, we can furnish 11v1ng pOSI—
tive models ¢of what it means to be
a iﬁéri 'o"g W'o’than what a‘ your

you w1th re-
and attitudes to—
ward these roles as well as your
attitudes toward the opposite sex
are conveyed to your children:

Your adult roles

parental values

—

idefitify and resolve
values in rder to
establish a sct of clear—cut values

transmit fo their child-
One dxfflculty in transmxt-
ting a clear-cut set of values is
our tendency not to practice what
we preach. Sofet ifes we conmmuni-
cate double messages to children.
For example, take
spanks his child as
hitting his brother.
actually 1m1tates
which he' is punlshrng the child.
Here  the parent is unconsciously
""" _to the same level as
ThHe c¢hild may be con-

t.hP

ceived: "I'm

doubie message re-
ot qupposed to hit
my brother, but lt is o
parent to hit me ;"

parents must

‘they can
dren.

punlshment for
The parent

tho rhlld
fUQédi by

k. for my

.

parent does, and says 1S
for-

1f what a
consistent durinq the child's
years, conflicts are

mative
not  as likely to oéédf Children
what we

]Ik(iy to learn
tearn from cxamples

are more
Wit them to
set.

from
we
pattern much of
as their

anvmbo" children
thnlr behavior

as

well

112-

the parent who}

the behavior for ;

what

than what you say. «
Y

BéCkgrOUhd Readings

Being a Parentgsggunehanq;ng Values
in a Changing World, by Kari S
Bernhardt, University of Toronto

Press, Toronta, Canada (1973):
fiow to Parent, by Dr. Fitzhugh

Dodson, Nash Piblishing, 9255

Sunseat  Boulevard, Los Rpggles,

California 90069 (1970)

-9 i
The Joys and Sorrowsggoiggazenthééé

formulated by the Commission of
-Public Education, Volume VTIi
Report No. 84, May 1973,

Your Child® 's Self Estcem by Dorothy

Corkille Briggs, Dolphin Books;
Garden C;ty, New York

(1975%

*Effective Parenting iﬁ Contempq-—
raryAAmexlca

Some cautions and
"""" by Michael
E. Lamb (ED 143, 450,
16p)

(1977).

*Modeling Infiluences on CHildren's

C;eatlve Behavior, by Barry J.
"""" 7and Fank Dialessi,.

Arlzona University Tucson{1972).
(ED 131 366; 30p)

w
*ThHese documents and others are
avallable,through the ERIC System.

For more information contact ERIC/

—

f’mpar( 4 D [,zmda Havyirian, Exten-
child & Family [uUeZopmenr

01("‘,

np(v/alwni “and  Nancy Weller,
Frtension Asaistant - Commantca-
t7t(";jh.
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_When rules

-AV

v , FL-10

‘ SETTING LIMITS
One of the most important functions judging the conseguences of their be-
of parenting is to help children Havior, they sSometimeés need to be
learn to control their behavior by protected from their inexperience and
establishing clear guideline® re- inability to Jjudge situations and
@éfd}ng what is acceptable. Setting their conseg .ences. Limits protect
égeilnes is not too difficult. them from their own violent feelings
Co sistently enfor01ng them may be, and from exprc551ng them 1in a de-
because of the potentlal of crpatlng Structive way. A general guideline
a cortflict between parent and child.’ is the vyounger the child the more

WhygéetgLimitsi

tn;/1rpn fl secur Children need
a clear deflnitlon of acceptable
conduct, They feel more secire when
they know the borders of permissible
action: Limits tell the child what
behavior standards are acceptable.
They provide a framework in which
the chilq can funct*on comfortably.
are clear, the ghild hHas
the obportunity to make re?%mm51ble
decislions: The cofisequences of
both postrlve and neqatlve aCtLOnS
arc known:
tween atternative ways of behav1ng
with a clear; predictable picture of
what parents’ reactions will be:

tlmlts communlcate
conOIdered im-
family as well as cul-
set some rules; not

disapprove

Popalues,
vatues

T o oami
to rthe child
portant by
ture Parents
because they personally
of a particular behavior, but be-
cause they know friends, grand-
parents, neighbors and/or community
in general would disapprove. Limits
introduce children to a society that
does have enforced rdqgulations.

Grlle i /ruq"ﬁ);)‘ﬁ7/x R
AEFEITR Limits serve as a qguide to
Provient  inappropriate beliavior,
Since  children  lack  experience i

-113-
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Educational ResouicEs Infoimation CenterClegring!
College of Education, University of lllinois. Urbana. |

rules parents will need.

Limits and Stages of Development

Limits &stabliShed should take into
cotisideration a -child's individual
needs and stage of growth. Sometimes
a tfive vyear o0ld can be trusted to
ross a street alone. This .would fot
of a two-year old, g
stress situations -—-accidents,
moving, Separation from
death or divorce reqguire
leeway in setting limits.
that their
but tole-
exceptional

Special
illness,
friends,
additional
Children should be awarc
behavior is not acceptead,
only because of
circumstarices. ’

Numb& e r of > f i;»im'its‘;

The number of limits yoli set will de-~
pend upon personal values and stand-
ards: A good rute to keep in mind is
to set only necessary timits: These
would include limits to: protect the
health and safety of a child; protect
the property and rights of others;
""" protect éﬁa support the child a-
gainst his/her own strong feelings.,
Too_many rules may interfore with the
child's need for activity and learn-
ing, makindg the child 16&s Spontan-
cous and creative, Imposing too many
restpictiondg may  result in resent-

?house on éléﬁ‘iéhfd'r\? and fdil? éhildhdéd Education
61801
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child.to resist and
the day to be out

rather than accept-
part of seif disci-

CdUSIﬁg the
await

rules
as a

nent
anxiously
from under
ing thcm
plirne:

How to Set Limits

i

"""" A |timit
the child
acceptable

and  spect fie
should be Stated telling
clearly what comstitutes

belgvior and what substitutes; if any;.

For example
You may throw

willebe accepted
may not throw dishes:
the ball:" ’

It is preferg??e that a limit be
total rather than partlal A limit
that States "You may sptash her a

Lllttle, as 1ong as you don't get her
too wet, " Is»Invxtlng trouble. Vague
,tatementq leave the child without

N

(lear criteria for making decisions.

when setting 1limits point out the
functlon of an 6BjéEE "The chair is
for sitting, not for standing" is
thtor than "Don't stand on the
Lhalr. "rthe blocks are for build-
ing" is more positive than "Don't
throw the blocks:™ a

Respect feelings. when childrem re-
quest something we must deny, we can
jt teast qrant them the satisfaction
of having a wish for'it. Their feel-
ings are important too. Just because
we feel a rule is necessary, doéesn't
meary they feel the same way. Limits
should be phrased in a language that
‘does not challenge the child's self-

r respect. "It's bedtime" is more
readily accepted than "you are too
youny to stay up that late. Go to
bed.

. K _

Expect c«omypliance. There is a ten-

dency for adults to get what tliey, ex-

/

114~

~
"You

4

\:

"""" from children.
children to be good and obey reason-
able rules, they generally get cour
pliance. Most of the time children
are aware of sericus expectations and
obey adult directives especially
from parents. '

Limits As A Gyide

Children need limits. They provide a
guide toward dcceptable behavior and
cultural val%es. How parernts enforce
these limits affects the child's ac-
ceptance and positive response.

Backgroind Readings

by D:. Halm
The Hacnlllan Company,
Avenie, New York, New
{1969) .

Between Pareénm
G. Ginott.
866 Third
York, 10022,

1f thoy expect .

VVWEIizabOtB
(1972) .

r by
Hurlock, McGraw Hill,

Dear Parents -of Yourig Children, “Set-
ting Limits in quc1pr1ne." Bulle-
tin from Wthe 777777777
hpbrativ@ Extension SErVﬂFE

+ parer inary Teghnique and
the D’evalépaML children's

Moral " Judgment by Raymond Monie-—
mayor, (March '77), (eD 153 717,

12p) . §

others are
ERIC System.
contact ERIC/

* " dAocument  and
through the
.1nformatlnn

ThlS
avallablh
For more
FECE:

Pr.pared by Lynda Harr-mun, E}rtm:on

(hild and Family Development Spe-~
Galin' and Mancy Weller, Extensiom
Ausi o tant-Cormumications.

— o V i.
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COPING WITH PARENTAL STRESS

well- adjusted children
for ahy

Rearing happy
an
Knowling that you are effec—

is quite accomplishment
parent.
tive with your chlldren
needs contributes to parents

feelings of satlsractlon.

dema s
part

Hard work, réépbhsibility;f
for time and attention are also

of parenting. This 1is the part of
parenting that - causes  stress to
mount and makes us feel- cauéht and
sometimes overwhelmed by depands
constantly madé upon us. .
Feelings of Anxiety
The demandségé a child are espec1dl—
ly strenuou& on new parengs. [t's a

ad]ustment to ‘bring a baby

terrific
the hospltaI and begin to

home from

take care of it.
A new parernt may feel parttcularly
worried and unsure. It's as 1f so-

“You're a parent

ciety suddpnly sdys

now, ~we haven't told you much about
How to parent but go to it and do
the best you can:” Most jobs require
period to avqualnt you
O“pOanbllItl But

DKJ(YLCBII?

a  training

job
job of parenting,
dvailable:

with new
tor the
o eduration is

Un(ertaxnry doesn't  necc-
(lI‘Ipr[JL‘(IY as ¢© hlldrvn qrow.
learn what to cxpu(r of an
child becomes a toddler.
may increasc, _if
unable to change thear
and demands as children
change  the most
first two
they reach
parents

Parentdl
nsariiy
Jistoas
Lnfant
par nnral

wo
the
stross
parents are
eRpPeC tat ions
Jrow: Children
rapidly during the
of 1ife. and as
sconce, Therefore

yoedrs
adole~
fidy ©ex-

-115-"
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perience high levels of stress during
the§§7§1me per}ods, unless they learn
to adjust to a changing chlld.

Parents ne.d to realize that they are
not maq1ca11y equipped with “parental

love'_or a "mothering instinct" which

enabtgs themt to automatically lover
and care for babies and children. It
takes time; patlience, experlence ang -«
effort to build a positive parent-
relationship, and become “an

.effective parent.

Feeling of Resentment

feeling inadequate
Rarent,, mothers and
be bothered by
No one ever

In addition to
about how to
fathers may sometimes
feclings of résentment.
told you it would be like this.
Taking care of Chlldren demands‘so
much time and energy that it's not
always possible to do some of the
other things that are 1mportant to
""" Interriptions come at the most

No matter how
feel, chi

ever

inconvenient times.
tired or 1ill® you
neads must be met.

children's

These fﬂtllnq
xiet 2% are entxrely normali.’:
we take Hot to ta?o them

out  o©on  odr children. wWhen we begin
to blame our children for our p?bb—

it is time to se Pk her and
some chariges i our lives T

)

of fFLcnfanf and an-
« However,

mu:t carn

lems,
make
Your Feelings

JYour reoelings

pxaming.
parenting be-

cause us to
Qom‘*'tlmw; pressures arc
bhecause  we  try to run
,hnp that neither we nor
canorelax. - whon you

r)f

>a ﬂ

SUE e
thny

Whiti he jiress
come qroedt,
mverr [EF AR G
self-impoy ed
such da flqht
children

[B1004

15
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feel uptight with your children, ask

yourself:
Do I expect too much - must  they
always stay clean, keep theIr room

tspic and span, stay guiet,; or meet
my demands immediately?
Can they do it tlieir way o mc

times? Does atte
must it dlways be my way?

always have to act tike
Why can't I let them be

Do they
adults?

children?
Have 1| talked to anyonc about my
feelings?  Have I tatked to the

children about theirs?

Relieve Stress

It is important for parents to some-
timcs make changes in order to cope
with the daily demands- of being a
parent. Some times It helps to re-
lieve tension when you:

tilk to friends or spouse about
gbnr frustrations:

T¢1l your children wﬁaiiﬁg%és,ygq
angry and wha t behavior ‘the child
iiveds to ohange to reduce your
“anger .

Leave the room for a short time
when  you are 1oq1ng control. You

it really matter or

Take some time Fot yourself when
children are sléepan Relax and
forget what you sliould be doing:

Stress and Straln are not conduC1ve

to good  parénting. All of us need

to find @ way o telieve pressure;

so it is not taken out on vur child~

ren.

Enjoy Being a Parent

When things are going well, paren
Ing can->bo
ence. It's meortint that you share
your positive Tfeelings with "your
children, too. et thom know that
you feel good about the way the day
is going. Tell them when tleir be-
havior - is |making you happy. Make
sure they know on appreclatc the
good things they do.> Say thank you
and remember to treat yourself and
your childrer to someéﬁiﬁg special
when they are doing well.

Background Readings

* Pinding /Timey for Cimﬁjﬁibhéﬁig-
Coupl®s  with Yourg Children by
Steveri R: Schiavo, (Oct. '76)

(ED 142 890, 13p.)

How to_Pparent, by Dr. Fitzhiugh
Uodsoi, Nash publishing, Y253
sunset Boulevard, Los Angeles,

california 90069 (1970) .

pazont—-
a satisfactory experi- -

parent—--The Growing

Child: A Parent Education Curri=

CulumnguIde by tﬁe Motitgomery
County public Schools, Rockvilli:,
MD (Feb: *77). (ED 139 ©01,.1272p)

'cdhrrdea] more effectively with * Tbé g;gwlng
children and sItuathpns when you
have time to collect your thoughts

and calm down

1f you dre o new parent, hdve a
relative; friend or paid help come
in for the first few weeks.

The _Joyt _and HOIrowWs of Parerthood
formulated by the Commisdion of

. 116 -
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ERIC

Aruitoxt provided by Eic:

/

_Public Education, Volume VIII,
Report No: 84, May 1973.

* Training Parents  to  Help _Other
Parents in the Management  of
Their _ Children by Helen Collier
(Dec. '77) (ED 156 942, 7p.)

* These dqgcuments and others  are

available Whrough the ERIC System. .

For more .information contact ERIC/

: FZEC’E . X

¥ .
Prepared by Lynda Harriman, Extéh;ioﬁ
Child and Family Development Spe-~
cralist and Nancy Weller; Extension
Assistant-Communications .
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HELPING CHILDREN LEARN TO

4

Even s

and  four-year-otds can

tiave their share of probtems : get-
ting used to going to lursery

school, losing  a treasured pet; ad-
i ing to a now babysitter: Leing
callled  bad  names by another =hild;
and s forth. Adults kno>w that
these crises will pass and soon will
be torgotten, and at such moments we
try to offer comfort and reassurance

Of fer'"Suggestions

liowever, in many of these s5itaations
we o adults’ can and  .should do more
than just offer appropriate sym-
pathy: ' Wo ‘can Gften suggest tactics

and strategies to hélp the child
cope  with  the immediate problem as
wall  as wWith Similar situations

occur  Iin  the future.
change the situation
the

whiich might
when we caniot
ar the people who are causing
distress  the youpg child 135 strug-
gling with, w¢ should think through
some ways in which the child might
be able to endure them less trauma-
tically. "

young chiid
a neighbor's
to

For example, suppose A
i redlly arraid of
dog: It's not always possible
persuade the neighbor to move, or to
tether his dog at all times!  Wiat
1s appropriate liere is to think of
tactics that even a young child can
carry with him to use in that par-
ticular (or similar) situations. Yuu
can cxplain to the child that when-
ever he sees a dog approaching-he
should stand absolutely st1il and he
quiet and calm wuntil the dog has
finished sniffing and acquainting
itself with him. Unless the dog is
really and truly a vicious one; this

-1

Educational Resources Information Center/Clearing
College of Education; University of liincis, Urbana., |

- action must be taken; of course:)

COPE

tdactic will usually be offective.

"UIf it's a vicious doy,other drastic

Be understanding

If is alSo important as you prepare
the child to cope Wwith this problem
that you lét him know that vyou un-

derstand his apprehension and that
you are confident that it will pass;
you are offering the child a strate-
gy to use while he needs 1t, but he
surely will not need it forever.

if 4 neighborhood clhild
calling your child up-
Or tedses vour <nild

Similarly,

persists in
setting names
cruelly, the best move you can
is to provide thie child with & ~tia-

tegy for dealing firmly with thi.
of fender: ' '
I know of a 5-year-old who was

taunted by older neighborhood child-
ren who persisted in calling him "
stupid cry baby!"  [n helping the
victim to cope with the problem His
mother asked him qently and serious-
' b a stupiti cry baby2!"

ly  "are yoy

The chitd ¢f course replied "No!®
The mother! then suggested quite
seriously that he say to the offen-
ders something Iike "I don't like to
b that way " His own

be talked to that way:" i
first hand knowledge that he did not
have the qgualities attributed to him

address his adver-

allowed him to

saries with confidence. Even agres-
Sive name-callers find a eonfident
S5-year-old intimidating c¢nough to

make them stop the behavior!

Experience is

This _ cxample . also illustrateg

123 .
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another useful principle in helping
children cope with _the  ordinar

stresses of their daily lives, name-
ly, to teach them to use the raw
data of their own previous ex-
perlences as a source_ of reassu-
For instance, if your child

rance.
is highly anxious ;about  another
visit to the déﬁtist, don't promnise
Hiﬁ tﬁét it won't hurt or that it

like "Do you remember the last time
you went? You were uncomfortable
for a few minutes, but it wasn't
really so bad, was 1t?" The Child's
own memory S Urx
experience can become a source of
courage to cope with the situation
once _more. If, on the other hand,
ybu féléify the nature of what's

"""" increase
the 1nten51ty of his dlscomféii:

Help for the Future

GlVlng the ch11d some practlcai sug-
qestxons 6h7 what to do, or how to

,,,,,,

what kinds of

things to say, etc helpS that child

get along when j

other pro-

You can Ssay something -

tectors are- netgtheze, This keeps
the focus on helping children to
cope with 'ther world as they are
likely to find it; rather than on

trying to change the world to suit

thermi:

-119-
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Background Readings

Between Parent and Child; by Haim

Ginott;MacMillan,New York (1965).

Wwhat to  Tell Your Child:
Birth, Illness; h

Death, Divorce,
and Other Family Crises; by Helen

S: krnstexn, Condor Publishing
Company, Inc:, New York 10017
(1978) .

*Goal X: Preparing for a Changing

wOrId-—CopIng with Change. A
Guide to Intervention Techniques

for the Development of Problem~

Solving and Coping Skills, by
James F. Hertzog, Pennsylvania
State Department of Education,
Harrisburg (1977). (ED 155 584,
33p)-

*Coping: Books About Young

Surviving Special PrdblemsfgggA

Bibliography Based on - the Acgui-
sitions of EDMARC, by Mary DeWitt

-~

Billings, Office of Education
(DHEW) , Washington, D.C. (1977).
(ED 150 981, 14p)
*These documents and others are
available through the ERIC System
For more information contact ERIC
EECE. e

Prepared by Lilian G: Katz, director
ERIC Clearinghouse on Elementary
and Early Chtldhood Education,
with Mary Glockner, ERIC/EECE

edi tor.
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AVOIDING CHILDHOOD LABELS

The tendency in families to define

a child’s character fairly early in
tife Jn be a hazard for some
children Not only parents; but
often qrandparents, 51b11ngs, rela~

tives and teachers get into the act;

too: In this way a child may get

def ined &s the “clumsy" one, the
"shy" one; the “cry baby" or the
“class clown:

Labels Stick
of characrer are
uftonr very powerful
Indeed, many adults report that when
they go home on  gpecial occasions
they almost’ magically find  them-
selves behaving in xactly the way
they were dcfxned as chxidren As
one woman put it: "When ['m with my
friends and colleaques I feel
perfectly competent and Intetix-
gent-=but among my family, 1

t ime I open my mouth I say something
stupld——stt the

own

stupid, and feel

wdy they expect me to!"

If,,Y@? _find yourself deftnxng a
- child's character; you toco mMay be

tocking that child into a set of be-

haviors and attitudes and a self-

image Lie or she cannot escape.

H@WLQAV—O—Ld” La.b els
One alternative Strategy is fo try

character.

to imagine what the
llke with a dlfferent
Try to picture in your miné how this
or she

chlld would behave, how he
would interact w;th you; with
others, hHow he or she would respond

For example,

~120-

tO var ious SI?StIOHS

¢

" Several inteéreésting

_time,

chitd might be

Educational Pesources Invormciionéenier/éieori

beer defined as the
"whiner" or as
try -to ima-

if a child has
wcry-baby" or as a
excessively dependont,

gine theé «c¢hild_ as a responsible,
competc.t or cooperative member of
the family. Then treat the child as

though he or she were, in fact, like

that picture.

th'rii'qu begin to
try this approach:
You gradually become aware ©of the
fact that, at least some of the
the child dees,have those be-
Juqt Fadn't noticed

happen when_ you

haviors--you
them very often.
»
respond to this
self-assertion

at as:
brother; for

You then begin to

child's attempts

(talking back to his
""" more positively than you

hdd pefore. Once you seeighese com-
make

pctencies, you can more easily
room for the Chlld to express hIs or

Your own -new confidence in the-
child's alternative capacities has a
way of strengthenlng his or her own
confidence a3 well:

rRemind Others

In the same way; 1t helps to remind

other members of the family to ac-
knowiedge and reqpeét this child's
attempt to express his or her com-
petenCIes, and to resist defining
him or her intos a ‘"character
corner:"

Making opportunities for all members

of the family to try out a variety
of roles and characters _is one_way
f¥o enhance the future adaptability

of each of them.

125
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Background Readings
L)

Growing With Your Children, by Between Parent and Child by Haim
Herbert Kohl, Little, Brown and Ginott, MacMillan, New  York
Company; Boston-Toronto (1978): (1965) .

Parental Perceptual Style, py

Gary E. Stollak and Others, S

National Inst. of Mental Health * These documents and others are

(DHEW) ; Rockville, MD (1977) available through the ERtC System.

(ED 153 117, 55p:) For more information contact ERIC/
EECE.

* Family Interaction Patterns As-—
gociated with Self-Esteem . .in
Preadolescent Girls and Boys by Prepared by tilian G Katz; director
Roger C. Loeb and Others (1977) _ ERIC Clearinghouse on Elementary
(ED 154 910, 25p.) . and Early Chtldhood Education,

" with Mary Glockner; ERIC/EECE

How To Raise A Human Being: & editor:

Parents'  Guide . to  _ Emotional

Health From Infancy,mhrbugh Ado-

lescence, by I&e Salk:.and Rita .
Kramer, Random House, New York 3

(1969) .

-
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TALKING WITH YOUR CHIELD

one of the best ways to foster chil-
dren's  language development s to
have conversations with them:. (By

"conversation" we mean a real verbat
ékbhahgég/%ethen adult and child,
not just an adult talking to a
‘child.) But many adults fxnd it
difficult to talk easlily thh young
children Often théy can't think
of what to say, and thk conversation

"just doesn't seem to go anywhere."

Ideas That May Help

Sglicit children's

Be Interested.
regularly.  If

ideas and opinions
yout  show childreén that vyou are
really intérested in what they
think, what they feel, and in their .«
opinions, they will become comfor-
table  about expressing their
thoughits to you.

Avorid Deadend Questions. . ASk chil-
drenn  the kinds
will be likely to extend interaction
rather that to cut it off. QueStions

which require a yes or no or right
answer {"What color 1is your

sweater7") often lead a conversation
to a dead end. But guestions such
as "What are some of the colors you
like?" or "What are some other
clothes ou haye of tth coloxr?"”
may ektend the conversation.

Extend (nnUrrsaLme le to plrk up
a piece of a child's conversation -
and extend it. for instance; if a
child says "1 1like to watch Tv",
then, in your response, use some gf

has used

the same wording the chizd
("what are some _of the TV shows you
like best?"). 1f the «child says:

122

‘,thlnklng through
“implications
of questiohs that

Edycational Resources Information. Centerzcjaon
College of Educotion University of lllinois; Urbana; |

your next re-~
Wonder

“Wonder Woman", then
sponse could be "What does
Woman do that you. llke seeing?"
When you use the child's own phras-

1n?or her own terms, you strengthen

he® confidence in her own conversa-
tional and verbal skills, and re-
assure her that her ideas are being
listened to and valued. .

Share Your wangh’t: Share with
your child what you are thinking
aibéiit _ For instance; if you are

furniture; or what to prepare

dinner; get your child Involved'

questions such as “I'm not 'sure

where to put this shelf - where do

you think would be a good place?"
"What

or do you think Uncle John
for deqsert°"

might .like Be sure to
take the child's comments seriousiy;
with the practical
of the ideas and sug-
gestions offered.

Define and Reflect Feelings.  when
you suspect that something is both-
ering vyour c¢hild,: make the best

guess you can about

ghat the problem
Then phrase your guestions in-

is.

directly:  "It's the noise of the
vacuum cleaneér that bothers you
isn't it?"  If you guessed right,
you could talk about what to do, or
how to cope with the problem.  If

You quessed wiong, you would be giv-
ing your child a chance to correct
you and t@ll you what really is
bothering him: Sometimes, just re~
flecting a ehild's feelings back to
you

him encouraééﬁ him to tell
Saying: "You' re

what 's on @1; mind.
really sad ' today; aren't

127

> . .
. 4

™~

n?r})o‘%sg on Elementory and Eorvy Chudhood Educoﬁon



Y'o'uf’;; is more‘ikeiyto Invite a

child to share and confide his feel-

ings in you than askings: "what s
wrong?"

Observe (ue
cues that
versation.

stare into space,

a chIld beglns to

nge really silly
Oor way-out responses; it's probably

time to stop the exchange,

Increases ﬁﬁééiééaﬁaiig

One of the special values of adult—
child conversation is that it gives
children an o

and retrleve information they have
already stored in their minds: In
other words, they get opportunities
to practice tho t
feelings, and impressions from ex-
periences they have already had:. at
the same time; adults have‘a chance
to find out about the children and

talking about thoughts,

how they understand77§§9§g experi-
‘ences. The more ‘informed we are
about  how children understand their

experiences;, the more Ilkeiy 7wg7§§e

to help them to make the best sense
of these experiences.

e

€
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Background Readings
Parents Talking Kkids Talking, by

B H chapman, G P: Putnam's Sons,

* Tuning in to foung Children, by
Lynda Harriman (May 1978). (ED

160 228, 19p) :
Growing ﬁttﬁ/?Your children , by

Herbert Kohl, .Little, Brown and
Company, Boston-Toronto (19?8).

By J&ﬁéé D

Talking with A Child,
White,

York (1978),

Talking With Children, by saueaw§§é
Eaucatibﬁél DEVélbﬁﬁéﬁt Labo

Texas (1976). ]

‘
Between Parent and Child, by Haim
Ginott, MacMillan, New York (1965)

* This <«document and others are
available through the ERIC system:
For more 1nformat10n contact ERIC/
EECE.

Prepared by Lilian G. Katz, dzrector
ERIC Clearinghouse on EZementary
and Euriy g%zldhood Education;
with Mary G%ockner,

editor.
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HINTS kaiﬁﬁNDLINC SIBLING RIVALRY
4

: dre uncomfortable and
troubled when' .their children Fight
and teasc each other. The popular
view seems to be that .£hys kind of
(ggnerally ‘calléd sibling
is both’ natufﬁl and

MOSt parents

rivalry)
tables,

among
it is
in all
15 that
‘and
They

liowever, while some rivalry
siblings may be inevitdble, *
not appéréh't ih all: féiﬂiliés
(ultures The poant .here-
parents do not have to stand by
let their chlldren go at it.
don't have to put up with it.
ﬁqubbilng and teasan _can have
causes other than 31b11ng _rLlery
But [t you are reasonqbiy sure "that
the srrapplng is due to SIbllnq com-
petition, some of these approaches
might suggest ways to heip you deat
it in your famitly:

with

Deatrng with xIbiIngrRIvalry

Stop ?ﬁe Fighting:

ingvi~.

1t ftqhtinq be—,.

tween youor chiidrep bothers yoa,”
stop Jt Resist the temptacxon to
lecture moralize or nag about Tt

thtever technique you use ,(teiilng‘

or commanding the children to stop,
separating the children; etc.) stay
with your resolve to stop the nght-
ing until the episode 1is really
over, since your persister.ce -.in—
creases . the credibility. of
commands and strengthens
authority. S

. your
¥

rhat cétcn Ehjldrén arn

Kpcp in mind

say-
por-
that
b'e . "

rlty,rand by thelr behav1or are
ing, "Help me to be the kxnd “of
son_ you want me be be because
is the kind of person I want to
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‘your -

dren alike you teach

L]

.chlid s perceptlons,

- push

FL-5
Pinpoint the Cause. Once the un-
think

pleasant behavior 1is stopped,

over the possible causes and ways of-
dealing with 1t 4 Since rivalry
seems to be a fﬁﬁ%tigﬁ of scarcxty,
when teasing and squabbling occurs
with troubling Ffrequency and inten-~

Sity, ask yourself what it is that
one or all the.children perceive to
be in short supply. It could be
affection, praise, recognition .or

It f

some other forms of attention.
yaur'

helpful to éCkhleedge

is

do not
stance,"
self to berless loyed by you or 1e$s

agree

important to you than another child
is, acknowledge her right to see
thlnqs‘that way.
Give Undivided i%tenétvn  Try to
.spend  timie Valone with the child
_ d01nq what she or he really enjoys.
A walk around the block. Reading’
!tqgnes cooking or swimming.. Make
sure it is something the ghild en-
;5673.- Ten minutes a day for a week

of bexng left out or ﬁn}mpbl‘tﬁ'it
RZagecE 1§£hvziun2:tg

et X Remember
that treatlng children alike is sure
to be: unfair.. when you treat’ chil-

77777 teach them to expect

tkeated atike; and then they

gIviﬁé them equal

to be

you ‘into
amounts of various things--although
it's Véiy ~unlikely . that children
within a family will ever all need
the same things in the same amounts
at the same time. If one child
seeks comfort and another demands
"equal’ time," reassure the second
one that when he or she needs com-
fbrth you will be right there ready
12 ‘
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to provide it--as you have

Q
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“Counter Nasty Comments.

-3

te done be-
fore many times. It' is important to

reassure a child that each indivi-~
dual person's unigque needs are re-
sponded to -- not that all get the

same response.
No Comparisons. Resist the temp-
tation to motivate your children by
comparlng them to each other or to
other peop}efs chlldren. Avoid say-

ing to <children something such as
"The Parker kids always help with
the dlshes, or "You could get

Comparisons
of this kind teach children that
they are in constant danger of
Comlng out _poorly in a contest; and

a ‘habit of competltlveness may de-
velop.
Let Children Help. Take advantage

of opportunities to let one of your
cﬁildrEh ‘hHelp you understand a-
nother. Chlldren can often contri-
bute valuable insight to parents on
what a sibling is struggling with,
thlnklng about or trying to express.

If you ask a child to help you in
this way, take any contributions
seriously, and 1let the child know
that. you will téfléét;}bﬁ the in-

51ghts shared. .

children say génuinely nasty things
abbuq one another to you, use
occasions to ihdibéte
not agree and to point

"although we get angry w;th each
other; we still belong to each
other. For example, if 3 boy ge-
scribes hlS sister to you in unflat-~
tering terms, it seems to help to

let him know that no matter how un-~
behav1or may

pleasant the sister's
seem at the moment, ¢
always will be “"one of us." This
kind of response reassures him that
if a sxbi:ng had il1 fée11ng< toward
him you would respond in the saime
way: when we conSIStently remind
dren of the}r unalterable be-

Chlidf?”,,
longing to us and to ‘each other, we
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trer thelr inner sense of
safety, which is perhaps a prerequi-
site for the development of the ca-

pacity for brotherly and sisterly

strengthen

Background Readings

Toddiersgandgggarents, by T. Berry

Brazeltbh, M D., Delacorte Press;,

Baby and Child Care, by Dr. Benaamln

Spock, Pocket Books, New York
(1968) ;
* The Rel 7'—ween Mothers,

Fathers,. iblings in

tﬁeii§Irst44TWG4¥ea;S—e£7Lafe, by
Michael E. Lamb (1977). {EQ 151

674, 9p.) _ 3
The Sibling Relationship:A Forgotten

Dimension, by Jane H. Pfouts; So-
cial Work Work,vol, 21, no. 2, §§.2064

203, May 197s.

Interactions Betyeen EighteengMonthf
Olds _and Their . Preschool-aged

SiBiihgs, ?gﬁiwyxchaei E. Lamb,
Child Development, vol. 49,;no.; 1,
pp. 51-59; March 1978.

How_ - to RaiSe a Humah Being: A

Parent's Guide to Emotional

Health From Infancy Through Ado-

lescence, by Lee Salk and Rita
Kramer, Random House, New York
(1969).
* This document and others are
available through the ERIC System.
For more information contact ERIC/
EECE. o

Prepared by Lilian G. Katz,,dtrector
ERIC Clearinghouse Dn,EZementary

and Early Childhood Education, A
with Mary - Gloeckner; ERIC / EECE
editor.
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PARENTAL EXPECTATIONS

k]
"WHJtia h[g glrl you are

""" 1" "You've
got vour mom' red hair. Phrases
like those 81ve children a clue to

the way people feel about -them as
individuals.: They bchn to develop
an idea of what they can and cannot
do: These tdeas build into an image
of being either 1lovable or not S§o
lovable; capable or not so Caﬁablé
individuals: pe
role-in this development Parents
feellngb about and Treactions _ to

their children have a strong 1nf1u~

en( on children's feelings about
"who thcy are."

Family lLife Ought To Be Peaceful

Some people expect famlly life to be -

‘$eaceful without friction or, stress

between parents and children.  This
idea is unfortunate since _ ﬁamlly
peace is not always possible. It

-atso promotes the notion that when
there is friction; someone Or Some-
tﬁiﬁg has gdﬁé wrong. The very na-
produccs stress. Per1ods of relatlve
calm arec attainable but _are by ne
means permanent. As children  grow
and.change; parents must also change,
or at least adjust their expectations,
if stress and friction are to be
minimized. -

Chiiatéh as Second Chance

to see that his son gets a college 7

diploma, whether the son wdnts one
A mother who always had

or not. _

flndnc1a1 worries may want her
daughter to be findncially sue~
cessfu] - These oxpectatlons may

to achleve
others, athletlc sk1ll or music

Learning and sports become such ser-

ious business that litcle thought is
given to enjoyment. If the pressire

becomes too great, children may drop

_out entirely in, reaction to expec-

tations they can't possxbly meet .
It 1is better not to try; than to
risk fdilire and not be able to live

up to parental expectations.

g&%}dren,as Extensions

Chyildren are often viewed as exten-
sions of their parents' lives;
especlallvthéhighiy vatlued aSpecis

Parents naturally take pride in their
children's positive actions. Through
their children, parents may see them-
selves extended into future genera-
tith’mWheh parents expect childran
to be carbon copies of themselves,
differences are not tolerated well.

V1ew1ng children as extensions of
ourselves is an injustice to the
lndivrduai child. Every person is

unique in some way. Parents should
expect differences in their children

Parents sometimes expect their child-
ren to follow in their footsteps or and accept differences as natural.
reach goals they didn't have the €hiildren of baseball fans are not 811
opportunity to reach: & father who natural étﬁlétéScﬁﬁiBESEtifﬁl nothers

feels he was penallzed because he do have awkward children B
A

lacked cducation might do anything

* ERIC Clearinghouse:on Elementary and Early Childhood Education University of linois

* Cooperative:Extension Service’University of illinois at Urbana-Champaign
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Expectations -- High or Low?

are too high or

When expectations
too rigid, parents

up for disappointment, because their
children may be unable to fulfill
them. Disappointments can accumu-
late and may cause parents to react
in negative, non-accepting ways to-
ward children.

But parents must not throw out ex-
pectationgﬁlock stock; and barrel.
expectations which are too

Just as
children feel they are

high make

may come through as lack of faith.
tack of faith wipes out the child S

feeting of value.

Realistic Eiﬁectétioné

to set
"children. expectations
are based on knowledgeofchildren's
developing abilities and interests.

Age .is a helpful guidelinme, but
should not serve as a hard and fast
rule in setting expectations. Give
the child opportunities to  try
"""" activities and  tasks:
Then observe carefully. Can t
child succeeav, Does the child need
""""" Is the
activity extremely frustrating and
upsetting to the child? Can _ the
child succeed with encouragement
and a little help? Treating chy id-
ren assembly line fashion 1s not
respecting individuality: Each
" child is different and will react
differently to expectations. Be-
coming a keen observer of your
child's ability to meet expectations
is a useful guide in judging how

_realistic your expectations ate.
1

=2=

set themselves

—127,

<children.
\§hna/€hild 's

Parents need to consider past and
present pressures affecting their
Look at the world from

pointPof view. This
can help you mske allowances in what

to expect. ’

Examine Expectations

Why do we have c:rtain expectations

for our children? Finding the an-

.. gwer might be done by observing our

behavior toward each child,;

fying ourpexpectatiOns

identi-

them dowr. Each expectation should
be checked for fairness. Do the
expectations meet parental needs
alone? Images that do not fit the
uniqueness of the child should be
discarded. ] N

Unfulfilled personal and parental
needs may cause one to put undue
pressure on a child. Ask yourself

"Do I feeliloved9" '"Do I have a

sense of personal worth and achieve-
ment, recognition and belonging in
my relationship with ‘adults?"
Chiildren. must not be saddled with
the burden of being the sole pro-

viders of these needs.

analyzing what we expect and why we
ave cer expectations 1is .an
important step in

realis our own parental be-
havior: How parents feel aboat
their children influences how child-
ren feel about themséelves. Realistic
expectations of fer parents  an
than disappointment; anda;;owchiid—
ren to be only themselves with their

have certain

becoming more
realistic 1in
opportunity for'gratification rather
own set of unique qualities:

132



*ﬂglﬁffctt ofExpectations on the
Transition . -to Parenthood;

by M:ry ‘Lou Wyl ie, Septcrpber _

1977, (ED 150 530; 13p.)

For Parents of Young Childféh,
. '"Do You Expect Too Muchl"
Unnvcrslty of Mlnnesota
Extension Bulletin - 321-3.

Information for Péréﬁté "Learning

Who T Am, "University of

Wisconsin Extension Blletir
September 1974,

*Pdrentat qucat1onalgﬂﬁpeetat1ons

X and Their Impact on Student

Outcoméb, by  Albert B,
Fha}ngky and Gary J. Coles
September 1976:

- Your child's Self Edteem, by
Dorothy Cork1llcr Braggs

New York, 1975 (FD 132
181; 48 p:)

*These documents and others arf
available through the ERIC svstem.

For more information contact ERIC/!

EECE.

Prepared by Lynda Harrimanm,
Fxtension Child and Family
Devglopment Spectalist und Nemen
welZer; Ertension  Assiatont-
Commmnications.
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titele ctnf;
_you 7Jrc’
wvhatever

twtnkie,

"Twinkle, 7
what you say 1Is 7what
"I'm rubber; you 're glue;

you say sticks on yQu'”

tonguog,tw[sters

These may seem
sllty, but for' your C@E;d know1ng

them is a part of belonglng to the
groap: The feellng of beloﬁglng

and the group contacts that rosult

pliv an tmportant role in the emo-:
tlonai and

your child:

socifal development of

abie to relate to others IS
human need: Your chlid s
attachment is to you, the
filis necds

a basic
Usuatly between the

Boing

one who

and nurtares:
age of three and four; children are
ttkeiy to find a pal; a peer who

their liveg in the

flrst
most closeiv

has come into
yard; in nursery school; or in the
park: From this point on, a child's

destiny is determined in part by
the power of peers. Through 1qter—
actlon wlth poers, 1mportant atL1—

Peer Influences

Relations h4g Skills. In the world
of peers; children learn socializ-
ing skills; _such as how to share;
to wait* one's turn; to ask for
Sbﬁét“ihg ffdm éhbth5f child,

Lééfhiﬁg
righté to
to

to

PartlLlpate asfwell as to obsorvé;

to develop self-confidence in re-=
lation to other children are im-
portant skills learned in rolations

with pcers. Children are

:
dij"léiq

not born

THE IMPORTANCE OF PEERS

These SklllS are learned.

skills.

Earhing a place in the
bearing on your
child': self image. The child who
is an outsider beﬁlns to feel in-
aquuate The long elr negatlve feel-
ings persist the¢ less adequate a
child feels and behaves:

,,

Se Lf /"ma'«)c'

Seem to enjoy spendlng most of their
time with adults, rather than their
agemates’ It may be a clue that
these children are not maklng it in
the world of peef! hot relatlﬁg to
AChildren s peers are their
(The Chlld who succeeds
peers duriug carty

ment
generatlon.
in the world of

childhood will enter the middie<chiltd
hood years with a solid sense of self-

L - oo oo

respéctands7ﬁf confidernce; enabiing

the child to betterhandterelatIan

ship problems.
/

tlonthps with other children. At
nurscery school a little boy wanted

to play with the truck another bov
was using.

"Gimme that truck!" he demanded .
"1 m playing with it, retorted

“the other boy. .
"GlmmL that truck!" he repeatca
"I will not;'" said the other
"I'h sick-=now gimme that tfutk.”

The other boy made nn response. AB
you watched; yon could feel the uheo]

of interaction going around im the

«129--, '
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boy's head. "This works fine on
Mother and she gives in to ne--why
doesn't it work with this boy:'
ﬁeuittg Testing. Group play pro-
vides important benefits:. Playmates
force children to face realities of
their World They teach what is
acceptable and -what 18 1o Many
times youl 11 hear comments such as
vou brag too much. "Drop dead,"
””” once

hbnestwithnne énnther; socializing
with Rlunt sledge hammer comments:
Learning how to live and abide by
ruoles which area fact of tife; i1f
the child hnpes to abide peacefuiiy
worid; is partially tearned
ﬁeér interéétidn. If you

a group of children; you'll

they ally set
are

strict rules that
followed by group members.

be oniy game of hid

in this
rhrnugh

osaally have

a set of
rigidiy
It may

and seek

find

a game of htde

"Here I come ready or not"

has counted to ten; his

after he
playmates

will tikely label him unfair. This
sitovation illustrates the need for
solid structure outside as the

'youngster edges away frém the family
unit.

Functions of Peers

Family Rpp7acemenf Peer groups
provide a certain status; quite in-
dependent of one 9 family., Thev

during a time when adolescents are

130

-

'ally stand on their own:

L

going throﬁghdeveIopmentai(hangeq.
As one sixteen year old boy put it;

"I hatethcse dumb pimples;, but i'd
hate them more if I was the only
one who had them."

Belonging. Peers often provide a
positive influence on one' s self-
egteem. It's a good feeling to be
important to someone outside the
family unit. In our culture, grow-
ing children netd _group support to

from age mates and the 777777777
physical and soctal skills; nortures

this sense of competence. Belonging

and believing one ﬁéé' something to

offer is vital to one's sense of well-

exposes children and youth to’ the
standards of others besides those of
their parents. It is important for
them to realize that thesedifferent
standards do exist. This prepare

them to interact and cope in a
society which may not always agree
~Children
who have a strong sensé of self-estecm
and who have learned to éVéluété

haveskillswhithwillserveasguides
when they areexposed to their peers'’
jdeas’ ‘and values. Strong family
values give a child a goqd basis for
deciding whether to incorporate new
énddifferentVQIGE§intbtheirliveé;
Parents remain primary figures as
wodels and transmitters of values

and attitudes. This I8 troe even

o |
QO
o



during the adolescent years. In most
béééé édoléébénté still turn to par-
””” in decision - making
choices, considered difficult and
having 1ife-affecting impact.
tal 1nfluence generally outweighs
that of peers 1in _ areas_of moral
values; deciding 'which college to
attend and wmaking career choilces.
Peer direction 1s sought more for
~"here and now" _ behavior, ‘such _as
which recerd to.buy, or with whom
to associate. .These are all situa-
tions where ‘pPeer conformity is im-
portant in.order to be considered
part of the group.

The peer group offers
to some extent from the
. Being able . to
is doing it is more

"he" or "she" s

Protection.
protection
world of adults.
say "évéryoﬁé"
persuasive 1an
doing it.

* Expertience. Peer groups provide an
opportunity to practice by doing,
to try out different roles. Dating,
participation in extracurricular
activities, bull sessions about
life are all important rehearsal
experiences for eventual adulthood.
Feedback from peers is immediate.
It provides cues and information
which caﬁ be used to modify and re-
fine one's emerging
1 am, and what roles can I piay.

Background Readings

%A Study of Sharing by Joseph L.
Wolff, March 1978, (ED 152
438, 9 p:)
1

Paren-

concept of who'

1

A Child's Journey by Juiius Segal

and Herbert Yahraes.i McGraw-

C.. Hill Book Company, New York, -

/ 1978.

Adolescents by Mollie Sy Smnrt and
T Russell C. Smart. - The
Macmillan Company, New York,
1973

: ]--

Howgzogkarent by Dr.FitzhughDodson
Nash Publishing, 9255 Sunset
Boulevard,r Los Angeles; CA
90069, 1970. ,

|

McDill, E.L. éﬁ&é&iéﬁiﬁ;g;;"?éﬁiiﬁ
and Peer Influences 'in College

Plans of High School Students;

Sociology of Education; 1965;
38, 112-126. :

~

*The Reiationahip¥Between Children S
Ideas about Helpfulness and
Peer Acceptance by Gary W.Ladd
and Sherri L. Oden; March 1977.
(ED 139 533, 33 Pe)

_others are
system.
ERIC/

#These documents and
available through the ERIC™
For more information contact

EECE.

Prepared b&Lynda Harriman, Extension
Child and Family Development Speci-
alist and Nancy Weller, Extension

Assistant-Communications. »
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Consistency from Situation to

Situation

Results are predictable. Your
predictable  and  consistent betiavior
gives childrén a sense of security.
They' noed not spend all their energy
figuring out what parents are going

to do next. If riles arc consistenmt
résults of disobeying them will  be
prodictabl.

Enforces .ﬂnpar‘bmce. The imjor-

isg learned by con-
it enforced: s John
throx,lng the vatl
but

tance of a rule
sistently havimg
was  punished tor

in the  living room on Monday, )
wan not . punished for the sane action
on ‘Tuesday. The chi 138 was confu: sed,

why he was punlahod orie
the noext. Johnny i:ii t
what riles or prrn-—
about . Consistent
trlls

the child

not.  Knowing
day and
reatly learning
all
of rules

niot

ciples are

enforcoment

that rales are im’p'o"rtdnt.

Cotigiiiteniey. Botwoen Demands of

rarents ~ :
?

Set Common Ra’z'cs Parents should

be in agreement on how to discipline
To become ra“;b[g

their ohildrens

in the ¢hild's eye ..,they mist he con-
ictont” in didling with similar situa-
tions., Diddgreeinyg witlhi L ‘h other
ovier the ehif 1d's apbringing < can create
a confising situation  for rhot ehild;

ACHENATSTR romplnmd “Mom tells me T can.
sty dip dnd watch televiaion and iﬁn';ii

Educationai Resources In!ovmononz 6&/Cleonn
College of Educalion, University of Illlnois Uibana, |

FL-11
CONSISTENUY IN DISCIPLINE L
very parent has learned how impor- Dad says she shouldn't allow it.
_tant it is to be consistent in child ) .

discipline. Children find learning To avoid this situation; disagree-
much easier when learning conditions ments are best resolved when the
remain constant. As a parent there children areiabsent Inconsistency
are¢ at least four aspects of consis- be tween parents causes children to"
tency you need €£o consider: - play one parent against the other.

When parents dlqagree, children will

quxte nagg;a;%y go by the easiest
set of reguiatlons. It- is easier
for aii when parents decide on-a

common set of rules:

Between Command and’

CQNSIstenq
ixampie

Tn teaching good beiavior it's very
for parents to "practiceé
""""" " Children's

they preach.
values and bellof: are learned more

1mr)ortant

by examples set by adults than ver-
bal instructions.

Screaming at a child to be more
quiet or paddling a child for Hit-
ting someccone smaller than himself is
not doing an effective job. Decide
what is important and what parental
response reinforces what you are

Attempting to teach.

Consistency Betwcen Verbal and
Nonverbal Messages _

a confllct of
‘parent @nd chitd:
said to hx, mother
yoid love me, but
Hor "t "

Frequently théié"if
message  between
As the 11&10 Loy
"?our mouth says
you.r eyes say you
g receiving mixed mos-
Hmt teil one thing
(md nonvérbal cties that. suggest the
Thit lecaves the child
Confused  as to which sage should
b acted upon: Parent s need to  bo
sure they aren't sendin double in-

'

The  child
dages - wo rds

o; pos ite.

mv N

?housg on Elemomorv ond Eony Chudhood £ducation
618 _l
]



consistent messages. * Pparents as leaders: The Role of
o . Control and;D;sc;pline,by Herbert
Children Change . _Yahracs , (1978). (ED 157 622,

\11p.)

Parents can't always be perfectly o

cons1stent from day to day or situa- a . Person by Chess;

tion to situation. = Parents' feel- Thomas and Buch Parallax Publish-
ings, children's feelings and speci- - ing To., (1965) .

fic details are constantly changing. o

Sometimes your common sense will help * This document and others are -
you decide when bedtime rules should available through the ERIC System.
pe modified or table manners relaxed. For more inforxmation contact ERIC/
As children grow, rules and how we EECE.

deal with them will change. The
rules for a four year old will be

different for the same child at age Prepared by Lynda Harrzman,Extenszon.
six: Some rules will be the same, @ Child and Family Development Spe-
others will be abolished and new ones eialist and Nancy Weller; Extension
will be introduced: Asststant-cbmmuhzcattons. -

Children Need Consistency

Consxstgncy in dealing Gitﬁfcﬁiié—
ren's ‘behavior is necessary for you
to be an effective parent. While no

parenf can or should expect to be
perfectiy consistent, some level of

ronsxstency is qec sary for a_ ch11d

to ;é%fﬁ the leqsons of social life - o
and feel secure ﬁhlle 56ihé so.
w7
- S
- Background Readings

Child Development by Elizabeth Hur-
Tock, McGraw Hill, 1972.

Consistency by James E. Van Horn,
Ph.D., Pennsylvania State Univer-
sity, June (1977).

For Parents of Young_ Chlldren "Consi-
stency in Child Dlsclplxne,“ Uni-
versity of Minnesota Coopératlve

Extension Sérvice Bulletin.

;13;;
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LISTENING

Chil-
have

listerns to me:"
somet imes

"No ote really
dren  In parrlhular
this feeling:

Listening i§ an active ~process of
hearing and trying to
message undcrlylnq anothers wordq
Takirng time to listen and encourage
self expression are important in
building  and maintaining positive
communication  betweer parents.
chlldren.r Listenlng gives you an
opportunity to better understand
how your. Chrldren 5 thInkInq abiti-
trnq and Ideas are changing and pro~
qroqarnq as thpy qrow from pte-séﬁéél

to ﬁdOtF1CPnC€, and aduithood.

/*'

can tell whether they have a parent's

interest and attention by the way the

paréct replys or doesn’'t repty. For-
and other

get about the ard

teiﬁphone
Maxntaln eye contact
reaiiy with the
st chitdren

to show that you are
hIId., qhnw1nq interest in

and Eﬁ%li ch[v‘t1<s WwIiltl &ﬁéouraqe
them to  express their fééilnqs and
make them feei [mporféﬁi Chlldfén
tend feel very close to an adult,
who by oxpressing
caring,;

concern and
gets them talking

f,()

about them-

" Selves.

Encourage talking. Some children
need an invitation to start €alking.
You might begin with "Tell me about
your day at school."  Children are
more likely to share thetrr 7ia§és 5
when  others think them im-—

fonlings
portant.

People think fast-
With 1imited 9o-

-134-

Listen pattently.
er than thgy speak:

TO CHILDREN

in talking,

longer than
find the right word: Eisten
as though you have plenty of time.
Hurrying children or calling atten-
tion to thicir use the

Lon to the of the wrong word
while they are -a}lking is upsetting
and confusxng.

Hear children
children off

expericnce
take

cabulary

rhlldrpn
aduits to

often

out. Avoid cutting

off before they have fin-
ished speaking: It is easy to form
an opinien or reject children's views
before they finish what they have to
It may be hard not to stop them

say.
straight, but respect their right to
have and . to expre$s their opinions.

example of considera-
to speak.

Parents set an
tion by waiting their turn

By letting children fully develop
their idcas, parents also gain valu-
able insight into children's under-

standing and dbllltles to reason.

Reflect feelings. Perhaps the most
important skill of a good listener
is the ability to put yourself in
someone else's shoes and to imagine

what they are experiencing apart from
Your own thoughts and feelings. Try
to mirror your children's feelings by
verbally reflécting them back to
them,- Children feel like you under-
stand you accept and rétggﬁiZE
their feclings as vyoung children.
THey are not 4always aware of theéir
feclings, ror €am they expréss them
as well as adults. You might reflect
a ¢child's fézllnq{ by commenting, "I€
sounds llkO you'r& angry at your math
tedcher."

when

Restating or rephrasing what chil-
dren have a]d s useful when they
Are 'xporxunrrnq power ful omotlont
whi1ch rhoy may mot be fully aware .of:

child: School is dumb! 1 hate it

‘

mucohonol Resources Intarmation. Cemér/CléounQP%LSG on Elqmentcry and garly Childnood Education
College of tducation, University of ittinois, Urbana: It 61801
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Parent: ''Sounds like you're pretty
angry ggiieomething that happened at

school today.' Young children need to

learn that it is okay to have angry
feeIIngs b??,ft is not okay always
to act on them: You might say,; "I

know you are mad /At her for breaking

like

your toy and you @eeiii? hitting
her, but say it with words, don't
hit:"

Help clarify and relate expﬂriences.
As you 1listen try to clarify your
child's feelings by stating them in
your own words: /’Your wider vocab-
ulary can help children express them-
selves as accurately and clearly as
possible and give them a deeper un-
derstanding of inner thought and
words: chiid: I ébt so upset 1
didn't know what I was doing . Parent:

You mean you panicked.

Parents can help children be aware of
the relationship between their ex-
periences, feelings and behavior by
attempting to draw conclusions and

izat summarizing what has
said; comparisons; and,;
continually checklng with the child
to verify the accuracy of all under-
standings.

generallzatlons,
been making

Listen to hbh’vbﬁbdl messages. Many
ch send are communi-
cated nonverbally by their tone of
voice, the look on their faces, their
energy level, body posture, or change
in behavior patterns. You can often
learn more from the way a child says

messages

something than from what is saId.
When a child comes in obvioucly up-
set; be sure <to flnd a quiet t;me

later in the day’ when he has his emo-

tlons under greater control to help

L

RIC

by
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Parents Set Examples

Communication skills are influenced
the éXéﬁpléé ~children see and
hear. Paren ‘who listen to their
children with interest, attention,
and patience set a valuable exarniple.
The greatest audience children can
have is éh adult whb i§ impbttaﬁt to

in

*Competence _ 1
ing by William Work, {(1978): (ED
157, 115, 16p)

How to Influence Children by Charles
Schaefer, Ph.D., Litton Educa-
tional Publishing, Inc: (1978)

*Improve - Communicat

Behavior by Robert A. Blume and
Delorys E. Blume, (Apr. '78).
({ED 156, 602, 15p)

TUnlng in to Younq Chxiégen, Unxver—
sity of

Illinoxs Cooperatxve Ex-
terision Service Circular 1958;

*These documents and others are
available through the ERIC Systeﬁ.
For more iﬁféfﬁ&Ean """"""
EECE: :
Prepared by Lynda Harriman, Exten-
sion Child and Family Development
Specialist and Nancy Weller; Exten-
sion Assistant-Communications.

I
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CHILDREN AND

about what heavy

Many parents worry
telev1slon watchlng may do to their

_ Researchers have
thé éffééts 6? tele~

So far, the bcudy

resalts havebeencomplex and contro-

versial ; e

TV Good or Bad

Flndtpbs to date strongly'sugaest that
the effectbofheavytelev:slonwatcﬁ-
Lng are neither straight forward
nor Imple Apparently, some child-
ren are affected .more than othérs by
the content of television Shows,; or
bv some aspects ot programming; Swuch
as the pacing, music, the intensity
and level of actions eor special
visual effeets:

that
from
it's

indicates
behavior
However,
how much of what
was new +o them
much  was already available
'cforz hand  and simply re-~
) atching someone;eﬁgszk
h&avior on the screen.

The evidence also
children do learn
watching tetevision:
ndt dlﬁéVé ,(Iear

and how
to them:
intorced
in the same

the experts arguc.
to worry about how

aspect of

Megnwhile, while
Pareiits  cont inue
to haindle this important
their children's lives.

TV's Heré to Stay

Stoce the chances of going backwards

:136: N
14] ’s

-

Coliege of Educotion; University of llilinois, Urbang. |

TELEVISION

in time to living without the magic
box éré certainly small; the best
for pétéhts sééﬁs t6 ‘be to

to work toward 1mprov1ng ic. .

éareﬁtg and TV

mnztar Programs. Children léarn

good" or deblrable behavior as well
a6 aggressive behav1or from watching
tetevision: In order to dncrease
the learning of desirable behavior,
the programs being- watched have to
be ﬁéniEored by an adult.

Take
_probe
understanding ‘of what

In this
way you can help to clarify mistaken
ideas and Interpretatlons of what
has been seen:

Cﬁcck dnld: 3 Undvrst'dndtnga.

Match ﬂkltvzszc»t with Your cChild.
This will g;ve you a good chance to
observe how he or she reacts to the

pace; the spced and intensity of the
action

and  other clements i the
program she watched regatarly:

fﬁrﬁ the set bff Ifyourchtidrseems
to be anxious or uneasy but remains

glied to the .set don't hesitate ¢o°
it Gff.

You won't harm a chiid
by tirning the program of¥!

You might be wrong in your analysis
of what is upsetting the echild. But
make trz migtake of being too cakeful.

Educotional Rasources Information Comer/Cloonn?house on tlementary ond Earty Childhood Education

61801 ~



There are distressing situations
children have to confront which cannot

simply be "“turned-off" as' easily.

Pa 1f a pro-
gram 15 being aired regularly in your
community which you find objection-
able in terms of your own values and

Talk With Other Parents.

preferences, try to iocate other
parents among those of your children's
friends and agrde to ban the program
among the childrem who are friends.
This may be hard to do; but is an
important part of valuing your own
values. :

Voice Your Opinion: Don't hesitate
to let your child know that you comn=
sider a given feature of a progrdm

to be in doubtful or bad taste,; to
be too gross, too moisy, fake or

artificial. Your child does not have

to agree with you, of course. . But
he needs to see you as a thinking

and discriminating person.

Share Your Values.  Let your child
know what kinds of portrayals, music,
visual images and so on you find

satisfying, pleasurable, inspiring,
enlightening. ,This kind of sharing
lays chefounzﬁtion for the .develop-
ment of discr{minating aesthetic be-
havior. Parents often overlook the
fact that the acquisition of "taste"
is also part of learning and develop-
ment . :

Create Interest:

“e

your child understands how a program

ts produced and how sound effects
are created. Encourage themto guess
or predict how the plot will unfold
and develop: :

Practicing these kinds of responses
to what is being watched on tele-
vision prepares the child for critical

- viewing habits that can be used

throughout a long life of viewing.

Background Readings <

*Television and Growing Up:—The
Medium Gets Equal Time, by Aletha

Hustonstein (1977). (ED 148 462,
28 p). »

*Television; Imaginative Play - and
CogniEiVéDéVélbpﬁéﬁtSiScmePrqblem
and Possibilities, by Jerome L
Singer (1977). (ED 148 460, 41p):

How to Treat TV with TLC, by Evelyn
Kaye, Beacon Ptess, Newtonville,;
Massachusetts (1979).

*Infiuence of Television Commercials
on Young Children, by Pamela Y. Y.
Lam (May 1978). (ED 156 326, 77p)

*Television Viewing: Its Relation-—
ship to.Early School _Achievement,
by Jan Perney and others. (1976):
(ED 153 723, 22p). ’

#These documernts and others are
available through the Eﬁf% System.
For mote information comtact ERIC/
EECE. ' '

Prepared by Lilian G- Katz, Director

ERIC Clearinghouse on Elementary and

Early Childhnod Education, with Mary
Glorkner, ERIC/EECE; editor.
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* {llinois Homemakers Extension Federation:

* Cooperative Extension Service!

.what is called

because somecnlng 15"gnod ~for -
doesn't mean that more of

Even such essentxals

JusL
children
it is better! Even

as affection; atteution; and praise
are good for

children only in the
right intensitites and amocmts

Avoiding Extremes : -

For instance; everyone seems to agree
that young children need love and
affection. ~Children who receive too
little may feel rejected. But these
who get too much can suffér from
"Smother love.'" _ Too
11ttle attention can rcsﬁlt in feel-
ings of rejection, while teo much
can cause demanding and whining be-

havior. .

Children need recognition and assup= -

drce that they are important to the
them. Tdd little

people,arodhd
recognition
inadequacy, ,but too much
self-centeredness. .
praise and appreciation canflead to
discourdgement and feelxﬁ%ﬁ 6f futili
iry. But, in excess, praisec lose
its meanings.

£y

Flndlnf AHFQOdABaléRQL

As yoa think abnut what mlght be rhe

'optxmhﬁamodntof affection or praise

for .your chiitd; it is usefu] to re-

member that what
bhild ﬁdv Bé t66 muth

for another or

-138-
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Educational Resources information Center/Clearir
College o? Ecﬁ:coibn University ol lllinois, Urtbana

s

But those _attentlén or praise before

: and experiemnces;

3.

is optimum for one,

RIGHT AM()UN r"‘ﬁ

“ﬁcfﬂélly, it's Impogslble to predlct

Jp;ﬁiwhac will be the right amount

of something for all children, or all
3- -year- -olds or 41l girls, ¢

One afthc ideas whl chi may help is the
concept of threstiold. The threshold

refers tothat point at which a child
respbnds to a particular event such
$ P attention or affection

3s praise or_
when they get a hug and a smile once
a day.

Oﬁheggisecm to need lots of
they re-

d to it. These differences can

Ee thought of a8 differences in thres-
148,

By obser\ung and 1istening
. souar child's reactions) to events
yéﬁ can get clues
threshold for
might be.

how his or her-
affection; etc.;

about
praise,;

Thresholds Are Lé.:ii'iiédf';

While <there are.apparently
differences in sSuch things as tem-
perament or: energy level; it seems
Iikely that thresholds for many needs

""""" from experience: In

sone rhxldren leafﬁ to

hold) wﬁlleotherslearn to get along
little (low

quite well with very
threshold). 1f the threshold is
learned, it may be possible to modi -

fy it in geveral ways.

For lnsttnce, if you feel that 7our
child. expects too mach atteition from
you, you can 8r§d1_m11y reduce the

7
nﬁrﬁ%sg‘on Elemontorv ond Eoarly Childhood Educotlon

“inborn



amount of attention or praise the
child is given so that "he or she can
adapt to lower fétééﬁiﬁhbgtg}éf?éé@.
It also helps sometimed to explain
to a child that even though you can't
give; him or her y0ur attention at a
given moment or "on demand, ' you are
thinking of him or her and will get
back after a specified period of time
(aftet lunch, for instance.) It is
important to follow thrgugh on such
promises so that the child develops
trust and confidence in you.

Background Readings

The Body Language of Childxenr ) by
Suzanne Szasz, W.W. Norton & Co.,
Inc., New York (1978)

”
k3

*The Dynamics of the One Child Family:

Socialization Implications, by
Bernice T. Eiduson (September 1976).

(ED 130 785, 13p).

*Emot lons in Kids--Are You Part of It? -

by Michael C. Giammateo (March 1969)

(ED 030 161, 25p).

*Living With Children in Transition:
Resources for Parents of Pre and

Early Adolescents, by Shirley M.

Jéﬁééifébrﬁéfyl977) (ED 139 517
l4p). | :

Tickle, Snig, Kiss, Hug, by Betty’

May, Paulist Press, New York (1977).

yand- Child Care, by Dr. Benjamin
Spock, \Pocket Books, New . York
(1977). )

'available through the ERIC System.

For more information contact ERIC/.
EECE. . \

*These = _documents and _others are

Prepared by Lilian G. Katz, Director
ERIC Clearinghouse or Elementary and
Early Childhood E’ducaﬁzon, with Mary
Glockrier, ERIC/EECE editor.
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HELPING CHILD EN DEVELOP INTERESTS 5
"As long as the children are h,;'p"p'y inevitable periods of roatine; and
and bhaving fun...' frustration the activity inciudes:
B This phrase, ‘often used by p’a’i*é'n"c'sa—' Guides Toward Helping Children
2 cfpreechooléws to reassure themselves _ -5 v
& that they're doing the vight things Be careful in the usé of rewards and
= for their thldren, can sometimes be . praise. Recent research suggests
o - misleading. that, excessive use of either praise
-1 or  rewards undermines children's
e ® Of course; we all want chlldren to interests and their capabilities to
.-Q'% bc abh, to eiifoy a variétv of dcti- find activities intrinsically satis-
8. EC? vities and experience But +the fying. Apparently; when we promise
“g 9 capaclty tbgyo this ecoal ld be dusttn- children rewards ahead of time for
5 9 guished from another cipacntyaffar- doing Somethirty, we suggest to them
0 2 reaching significunce in children's that the acthIty couldn't possibly
ggg_ -developnent--tiic capacity to find be rewarding in itself.
£ 8 | sctivities and experiences interes- o } S :
2 9. '| ting and absorbing. Praise can also shift the emphasis so.
. 23 S that the spontaneous Satisfaction
88 What Are._Interests”? the child originally derived from an
= 3 activity beccnes less important than
5 O lnterests are those activities in the accumilation of pralse.
>0 which » become deeply involved and
‘5 stay thh over time - those which we vavtdz vppvrtunttzes Make sire
4 - feel (ompolied to attend to in splte your child has opportunxtlésto part-

ary, and

Univ

»Cooperative Extension Service.

s

* llinois Homemakers Extension Federation

» ERIC CleE?ffng;house on Element

A pilot project of.

" Dhitributed by:
.'?‘: .

ERIC
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of the routine elements they fr@
que ntly include.

A c¢hild growing up in an environment
which fails to support and strengthen
thi§ capacity to find 56mc things
ihlerbétihgéhd ibsorbinig will surely

<
After all , dlmosc every human uu]cavor
that isworthwhile-including raising
4 fdmxly-—requlrv% of us the ability
to become interested and absorbed in
tasks ()vc,rrr’ perigds of time--dnd to

ERIC|

wluch reqm re

icipate sin ac trlv ltnes
his Involvement,
1n(red:1ngly longer periods of

over
time. This would include sctivities
that the child_ can return to after

Prov Idxng opportuni—

interruptions. , Oppo
ties for the child to resume an acti-

vity after a break and contnnulng to
elaborate; and develop the activity
helps*® supgport “and strengthen the
capacity for interest. -

Let your cl’uld See your z;woZuemeué

and absorption in yoxr own interests.
For instance, girdening; sports;

S e . -lh0- 145

- Educationol Rﬁouvcos Inio\y'tmﬂon Comov/Cloonn?house on Elememo& and Eorty thldhood Educatian
Cdl?oo o? Educollbn Univerisity ol lliinois, Urbana
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music, cdoking or photography, can
be faitly il nderste

young child. What's important is
that you provide a model of someone
who 15 interested in something in

] 7something,
which knowledge, SKiil and sati
faction develop and grow over-a long-

er period of time:

——t

Interest involves

Happiness is a short and brief burst
of good feeling--easy come,; easy go.

; energy and effort
provide the satisfaction

that can

which comes from deep involveuent,

knowledge and renewed challenge over

. time.

Background Readings

The Parent Book: The Holis®ic Program
for Ralsing the Emotionally Mature
Child, by Harold Bessell anil Thomas
P. Relly, Jr:, Psych/Graphic
publiswers, San Diego (1977).

*Guide to Children's Magazines; News-
papers, Reference Books; by Peter

Madden (1977). ~(ED 158 290; 130).

*Fogus Preschool: Seminars in Paren-
ting., edited by Roxanne Turekian
and Gwendolyn Workman (1974). (ED
1%5 959; 46p): ’

2

easily understood by a.

-

Kids' . America; by Steven Caney,
Workman Publishing Company, Inc.,
New York (1978). R

edfted by
Pivzianle Oarst e - anks . atg

York (1978).

by Alice Skelsey

Vorkmdg ./

and Gloria Huckaby,

Publishing Company; New York (1973).

*These documents anc others are

availsble through the ERIC System.
For more information contact ERIC/
EECE.

Prepared by tLilian G. ﬂ%izL,Director
ERIC Clearinghouse op  Elementary
and Early Childhood Education, with
Miry Glockner; -ERIC/EECE -editor:



;s

Vi

VI

_ PARENTS
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The amount of infermation on child

ARE THE EXPERTS -

put away toys or learn
instrument?

rearing available——in—--magazines,

Ay
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pamphlets and books seems to be in-

creasing week by week. Some of this
information is useful, Some confus-
ing, some contradictory.

As parents, you may be able to bene-
fit from su¢h advice if you examine
tho ccommendatlons from the experts

§elf7 your whole,fﬁamlly 7gnd eich

family member.  (After all,  your
children have to learn to live com-
fortably with yoii -- not with the

distant experts”'

Deciding What Matters

What may be more useful than ceading
what the<'experts"” gay is to take a3
quiet moment or two occasionally, to
think through what redlly matters to
you--what values, behaviors. habits,
ideas, character traits you belmve
are worth fussing about. Different
families have different values, pri-
orities and preferences about many
Aspects of famlly 11f;7 ggq l1ife in
.general —-and it's up to the mcmbers
of edch famlly to deciﬂe what is
important to them. ‘

ror example, table manners are more-

rmportant in some households than in

others; practicing the p1ano or
attending Sunday School more serious
commitments in some familie§ than in
others. How important is it to z*p'
for instance,; that- your child remem-

bers to say please and thank you, to

-142 -

ldeas hat tay Be Helpul

Be

you feel strongly and deeplv en

about them to withstand fdirly per- -
sistent challenges.
Limit the issues. Keep the number

of

to play an

sure

ough

issues down . to"a half dozen or;,

SO.
vcu w111 spend too much

if you have too many issues;

time

and

(Remember,

you can alway§ reVIqe yourdCCJsions.

And as children

ne

W issues emerge to replace

es.:)

8rbw and develop;

old

Take your stand with  calm courage

and conrviction. Once you have q?ttled

on what really matters to you. This
approach is recommended not  only
for the sake of yhur own well-being
but for your chiid' welfare; too.
Your child' bé{éhbsoclal develop-
ment is great]y facilitated when

you g

ive him or her clear signals
about what you think i8 appropriate;

worthwhile and desirable.

qj

Qi

e fhlrly sure

th;

thon you ifé move

nnd went 'to

If

1ikel

you

about tht kiaai of

7]1ye

y to

communicaté your expectations effec-
tively to your child.

Accintuate tlie- Positive

Fl

Somet imes parents bacoiic

147
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occupied With children's behaviors
things about

they don't 1ike and bou

their children that make them feel
ugcomﬁorteble.fi They overlook their
children's need to perceive clearly

what their parents dowant,doadmire,
Pre-

and do consider worthwhile.ir
s;hggl children seem to gain a
tain sense of safety when the impor—
tant 14

have velues but take stands on them:

Children do not have to like the de—

mands and stri we place on

restrictions € on

them. And they have a right to have
thgir feelings about those demands
and restrictions expected even while
"""" There may be. some

days when the domfort of the children
is at the expense of the adulﬁs, and
vice versa.
ment for young children is one in
which both the adults and the child-
ren are comfortable most of the time.
What is useful to remember is that
growth and development occur
the long run and are affected by the

day—to—day quality of the experience

together

of all the people who live
in a family.

Background Readings
Growing With Your Children, by Herbert
Kohl,;

Brown and Company,

*Effective Péreﬁtiﬁg in Contemporary

over

America: Some Cautions 3and Some

Prescription; by Michael E:. Lamb;
(April 1977). (ED 143 "450; 16p).

adults in their lives not only

R
o

Ourselves and Our Childrem; by The

'Boston ‘Women' '8 Health Book Coiiee—

Parents'
Frank Caplan,

Yellow ?eges, g%ited by :
Anchor Books, Anchor
Garden City, New

Press Doubledsy,

How to Raise a Human Being: A Par-
ents' Guide to Emotional Health
From igh Adolescence,by
Lee Salk and Rita Krumer, Random

(1969) . '

House, New York

others are

the ERIC system;

*These documents and

avaiiable through

For more information contact ERIC/
EEﬁE. ’

Prepared by LiliahG. Kata, Divector
ERIC Clearinghouse on Elementary
and Early Childhood Education, with

Mary Glockner,; ERIC/EECE editor.
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-feelings,

portant.

‘ren's

Fmotions are an
being human. Part of our parentlng
role is helping ch;ldren learn to re-—

' cognize and cope with these emotions.

often

Empotions  in  children are
groused when their needs are not
being met, or when they aré being

1nappropr1ate1y met Fbr ihétéﬁté, a
child who
is being held on mother's Iap, will

probably become angry, and will mani-

fest that anger by fighting, sStrugg-
ling or crying. But when the child
is feeling dependent or hurt, he will
sniiggle up close to mother. -
LEal4ﬁgngthEeeLLngs
Parvnf< need to undeerand thc na-

ture of emotions. Often it is dlffl—
rulf to reallze that chlldren 5.¢n—
Sometlmeq because we
dislike thHe way children show their
we punish, ignore or deny
that their feellnqs are real and im-
Chlldren often get the mes-
sage ﬁhat they are bad for having
angry or fearful feelings. They may
develop feelings of self-rejection or
questions or oxpresg th91r views.
Messages like ", "Don't
be afratd!™ tell (hIldren that ha01nq
unhéﬁﬁy and fearful foPIInss Is bad
or wrong: once we accept our child-

as reai rather than

feetings
innately bad, we can concentrate on
and handle

holplng tﬂem rvcognI;e  he
these fvollan in a more acceptabie

way

ferifrom ours.

their own

chxldreh.

can share

Sharing. = rParents
with their

unhappy feelings

This helps chlldren know they aren't

bad for having such feelings It

such feelings.
alse opens an important avenue of

meaningful communications. When pa-

rents recognlze children's feellngs,'

know this is how

heips the children

"T
ThlS

. feel understood:

’ e

Recognizing. Children need to be

able to sort out and deal with their

children react
rather

when
emptlonally,

own feelings.
té 51tuatlons.

what they are feeling by

cognlze
"I know this is how you are

saying,

feeling, you might feel better if_."

me" cen-
most

children aré very
How "I" +feel is the
‘important. , Parents c¢an help
see how thélr words and actlons
fect other peoplc )

""" you
and good",
me and makes

Youngq .
tered.

hurts
chil~

or

me feel sad"”

tell
‘dren that others have feelings, too.

****** aifficu1:

f]nd ac-

Parcntg canrhelp ghlld;en
ways to

ceptabler ahd comfortable
déél With their fgclinqs
underutandlnq and
sible ways. of coping.

say "WG ddﬁ t Kick the furnltdte
""""" ‘or "I won't 11:—

ten to you yell bad names at me.'
instruction for dealinq

Ther QIVC _In
with the fbeilnq3’ You mtght feal

better 1f you "downstairs and

bounce the ball, Br go out in the
éi;iéé and yell, ur gqo. and hit a
puhch1ng bag; or fun around the
block You can teach acceptdble

149 5
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College of Education, Uniyersity of Illinols, Urbanag,

nﬁhouso on Ebmomcry and Early Childhood Education

by showing .
suég’eéti ng pos-
You might -

SR



responses to anger that you §nd the
rest of society can live with: ~

-5

*Bmotions _in _the Lives of Children
by Wray Herbért (May 77) (ED 164,
133, 20p)." :

Accept Feelings )
Strong feelings cannot be denied; TT ) ,
reasoned with .or talked out_of ex- #This document and others are
istence. _ Kt:emptipgrto ignore them available through the ERIC System.
invites disaster. Acknowledging your For more information contact  ERIC/
children's right to have these  EECE. : G
feelings opens communications, and- = =
fosters mutual understanding.  Re- I -
specting children's feelings  will % e
help them feel important as peoples . —~—" '
¥ Prepared by = Lynda Harrimnn, BExten—-
Background Readings sion Cchild & Faui«ly Development Spe-
cilalist;and Nancy Weller, Extension
How to Influence Children by Charles Assistant-Communications.
Schaefer, Ph.D., Von Nostrand ‘
Reinhold Company,New York,NY 1978:
Between Parent and Child by Dr. Haim
G. Ginott, The Macmillan Company,
New York, NY, 1965.
Tuning in to Young Children, a Uni-
versity of 1Illinois Cooperative
' Extension Service Bulletin pre- .
pared by Lynda Harriman, May 1978.
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AN

UNDERSTANDING BEHAVIOR
Children are not born with a sense of children  learn by doiig and observ-
conscionce, good manners, or an adult ing brhaviors of others.
réasoniig ability. AS they strugqgle , -
to learn the.social ways of  their Is the child bored and/or tired?
world, theéy're bound to make mistakes. (hlldren may misbehave if the Weath—

These mistakes are -often labeled mis-

bvhaVIOr

consider Individuality
' =

Our understanding of behavior is in-
watch children grow
throuah one stage of develoomernt to
the next  and see some behaviors dis-
appear dnd hew ones take their place:
Cchildren's understandings, §§Sﬂwvtioﬁs
about life; concepts and feel-
1ngs 556ﬁt they

creased when we

se}fr

aﬂﬁrs chaﬂge as

from yoaur
helpfuol
the

ing to see the world
chiild!’ 5 polnt 7qf7 view
wheii it is necessary -w redirect

cliild's behavior:

Iq

There is AlwiyS 3 Reason

Dmcov&r {:he rea:an behind chlldren s
bebavwr Every PSyci’olagICil action

chiidren's

Put  vyourself in yoor
sha§527
bééi FBé ~ behavior work?  Children

from d01nq what they want 1o do.
tisnally they will exhibit the type of
behavior that getg them what they
want. T1f whinning 18 & Succcssful
{éthhiﬁﬁé, Childf5h Iéérh fb Uéb it
wh§>n

wbat, 7behav10rs are accept@tjl

chi ldren

them. Remember ,

151 w6~

‘attention
Try—A

learn that socially accent-
able behiviors have pesitive results, -
"th’es; learn to ise

Education, University of Ifinols, Urbana. I{ 61801 T

If they are
behavior is

er KBBPS them indoors:
tired or hungry their

also  likely to reflect discontent.
Be patient with your and

to change the situation when pos-
sibte:

keep children busy with actx-
vitias

child and try

that are interesting and fun.

the child seeking attention?
children misbehave when their
attention 1s taken away
Children need positive
daily. THLY need to know
some time jus

Is
often
parent's

from them.

therec is,
when they be-

them. ‘Eraise Children

"have in acceptable ways.. Saying "I
was SO as€d and kfiow I could
”””” 1t on-you" ‘encourages hildren to

y again.

the child frustrated? Wi

Is
too long for things they want or not

being akble to do something them-
selves ' may result 1h an aggressiyve
dutbqut, déhéhdihg br :élfiéh bb-

havior. Sometime
learned another way to prrcss ghelg
feclings or wants and have found
thHat & negative display of behavior
works. “Parents need to  set an
example by showing a more appro-
priat@ way to express feelings and
identify wants: -

Is the child excited or anxious? If
children berome overox*xEé& they may
forget how to behave or simply lose
control: You can prepare children
for special avemts by teclling them
what to expect. Children should be

yhouse on Elementary and Early Cthjhb’o’d Educa'bn

| Edm:aﬂ_om Resources information CenterX
| College of Educati

[ERJ}:

Aruitoxt provided by Eic:
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.you act:

taken away from situations they can-
not handle; or they should be given
help to handle the situation.

Consider More Than One Cause

§uspect there is
behavxor when

Pause before

Sometlmes we may _
only one cause for
there may be sevex )

""" Consider all the factors
be contributing to the be-

which may
havior. Ask yourself am I part of
the problem or part of the solution?

How do 1 react to the chxtd s be-

havior? wWhen_ parents give idle
threats; preach and nag, - children
literaily tune _them . out, becoming

parent deaf. Changing your reaction

or the way you handle
may help them to cope and behave ap-

propriately.

Look atmmotal Behavior
4

Labeling behavxd; is heipful in 1den—
tifyigg and understanding certain be-
havioy characteristics. But be care-
ful nbt to over do it: The same be-
havior may have quite a different
cause .in dlfferent children. One
child may be labeled 'lazy' because

he is anxious and afraid to try some-
thing new, while another child may be
viewed 'lazy' because he  is overly
tired.

Avoid labeling a child on tné basis
of a single act. cynthia at 24 is
not necessarlly brilliant because she

recites nirsery rhymes fluently. It's

possible that her parents. have spent
many hours teaching her

each this skill:
A child is neither untrustworthy, de-

structive noribrllliant on the basis
of a single act. Labeling a child as
a or shy

completely meag, aggressive,

puts too much’ emphasis _upon the act
instead ,Qf the cause. The real dan-
ger is that the child may learn to

accept the label as real.

147 -

- it. is important to

the situation

Before reacting to a given behavior
first 1
thinR “why did the child do this?"
Onice we've identified some possible
reasons we are ready to ask "What
shall I do about it?" wWhen we re-
act to chIldren s behavior in ways
that give them experiences. which
help them become more self con-
trolled they iearn to be responsible

for their own rehavior.

Background Readings

Child Development, Elizabeth  Heir-
lock, McGraw-Hill, 1972.
*Children Behavior Problemsttteand

Parental Perceptual;Styie,by Gary
¥. Stollock and others (1977) (ED
153 119, S5p).

Behav1or and Mis-
Illinois
Service

“ChIIdren...Their
behavior" University of
Cooperative Extension
Bulletin CHEP 301.

Dear Parents of Young ChIIdren, "“The
why" of Behavior dand Discipline.
M1ch1gan State Univergity Co-
777777777 Service Bul-

letin 423-H.

___Children and Crisis
_Butler (Aapril 1977)
16p):

“render Topics:
by Annie L.
(ED 147 019,

Your ChihiqéyamPerson, Chess _ Thomas
and Birch, parallax Publishing
Company, 1965;

*These documents and others ’are
available through the ERIC System.

For more rnfofﬁétlon coritact ERIC
EECE.

Lynda

Prepared by
sion chiid and Family Deveiop@ent

Speciailst, and Narcy Weller, Exten-

sion Asslstant—Communlcatlons.

Harriman, Exten-

152
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GAINING COOPERRTIU“

""" are re-
spected anu we. take time to show them
what to do rather than waiting to re-
primand improper behavior; it is
easier to gain their cooperation.

Why Cooperation is Important

Cooperation

Gives satisfaction.
takes place when individuals coordi-
nate their actions to obtain what

""" For example, when a child
use scissors, a parent can
first show him how to do so safely.
If the child follows the parent's
suggestions both feel satisfied from
experiencing cooperation.

wants to

Iimproves relationships. Parents all
expect cooperation from their child-
ren and know that the ability to co-
operate affects children's relation-
éhipé With 6thér§. Effééti?é group

""" cooperation.
Chlldren arerylewed by _peers in a
favorable manner after partici-

more
pating cooperatively together in
group play:r Cooperatxbn increases

adulthood

From childhood games to
indivi-

ventures cooperation among

duals will be involved. Helping child-

another's

tearn to deal with

ren

point of view is a step toward help-
Ing them become mature, responsibile
adults:

Buit 1ds responstbility: No family,
community or nation can run smoothiy

without cooperation: tearnxng to co-

operate involves 1living by rules.
Abiding by rules teaches children a
sense of réé@oﬂéiﬁiiity. Ks our
children grow we hope they will

; . 153 .

2

&acamwﬁumnaumnIMOWNﬁbn%s£%UCBon
College of Education, University of Hiinols, Urbana, |

77777 FL-19
assume responsibility for = their
actions and rely 1less on the au-

thority of others: This is ‘impqyf

tant for your children's growth and
security as individuals:
Family Participation )
o
Cooperation does not develop by it-
seif. It is attained slowly over

time through daily practice in exer-
cising judgment and making choices.
Sympathy; tolerance; ¢ive and take;
self-control and reéﬁéét for others
are 2ll involved in the ability to
cooperate. Parents who demonstrate
these behaviors and can talk about
them easily help children learn co-
operation.

What Céﬁ We Do?

sze chazcec - When children have a
have some say

This makes it
easxer to cooperate. It is impor-
tant for our children to learn how

to make decisions. It builds their
feelings of confidence and a sense
of "I can do it." These feelings

.help children try new things and in-
}'cre’ase their confiderce in

similar
situations. Decision making becodmes
easier for children when they have
learned to make simple deci®ions be-
tween two or three alternatives:
When children are given a choice;
their decisions should bg

even when they seem not to be

accepted,
the
wxsest choxce. tlke aduits,

_child-

safety are

enCes. When h
not in danger;

valuable teacher. )
*

experience can be a

n?h:%sg on Elémentary and Early Childhood Education
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show 1love to your child-
understand.

Show love.
ren in ways they can

Give them your complete attention by
reading a story, listening to them
,talk, or playing with them: Children
who know they are loved jant >
please their parents. Be
help and assist when needed:
the security of limits.
need to understand what
and how far they can go. Praise
children fforte

to
to
Give
Children
expected

is

for their efforts. It en-
__co-

operate.

Be flexible. Change time, Pl
procedures to change behavior. Often
when we alter the eituation, children
are more cooperative. For example;
telling children ahead of time ¢t

they are expected to do  something,
and giving them time to finish  what
they presently are doing, make it
easier to cooperate.

Focus on the "do's"
"don'ts": . Show child-
Instead of

111" say "roll the
ball on the floor," or say "Just
jook"” instead of "don't touch.” it
is up to parents to set the example
and the guidelines. It is true that
children "catch" much behavior  from
their parents. '

Set examples.

instead of the
ren the way to act.
iidon't throw the ball"

parents as the Stimulus

children attain a sense of cbbpqiif
tion throiugh their own efforts and
experiences. As parents, our
examples create the favorable condi-
tions for learning to take place. The
specific experiences and opportuni-
ties we provide are the basis’ for
jearning cooperation:

£

-2

-

Coands

ks peusd Rexdings
Between Parent & Child by Dr. Hain
G. Ginott, The Macmillan Company,

Ny

866 Third Avenue, New York,

10022, 1969.

Chats with Parents, "Cooperation and

Competition," Ohio State 'Univer-

sity Cqoperative Extension Bulle-
tin. .

77 of the
Js Sliiih,

by L.
New

ne by Herbert
(ED 157 622; 1llp)

Control -an«
Yahraes (1978)

Pointers for Parents of Pre-School-
ers, "How to Get Ycur Child to Do
what You Want Him to Dol!"  South

Carolina Cooperative Extension
Rulletin.

*This document and others
available through the ERIC
For more information contact

BECE.

are

s

Prepared by Lynda Harrimangxtension
Child and Farily Development Specia-
;@gé;aﬁa‘ﬁghcy Weller, Ex
Assistant®Communications.

-~

Extension

#
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*' lllinois: Homemakers Extension: Federation

N

_.are
‘many areds of their children's lives.

SAM

- SHARED PARENTING INCLUDES FATHER

“Mommy, if the doctor brings the baby
in his bag, and if Santa Claus brings
us toys; if God will punish me when I
am:_bad; and if _money grows on trees,

why do we need Daddy?” (Segal and
Yahraes, 1978).

This child's questlon seems to wre-
flect a commorily accepted social view
of father's importance. The impor-
tance of mothers to the development
of children has tradltlonally been
emphasized. Research indicates that
how fathers interact with their
chlidren makes significant impact
opon children's llves
. 2

"—Rblés

traditional expectations
we are likely to see ri-
and taboos. The tradi-

Looklnq at
of fathers,
gId customs
tionatl viewpoint suggests
fathers are unable or relfctant to
piay the . ‘caring role for thelr child-
ren, Thcy are viewed outside of the
realm of child<care activities,
Mothers perform specific tasks which
aid in the health and Sdfety of their

chitdren and teach attitudes and
values: Fathers are expected to be
prdvxders and dISCIplInarianS.r They

viewed as unessential in

often

The attachment between mother and in-
fant is considered so Important and
so strong, fathers; too;, may view
themselves as ﬁnnecessary

Fathers Become t656i6é&

" tending pre-natal

that®

" children's

m%ééé;fméﬁs; role of fatherlng75§7be—
ginning to change.  Many of today's
féthérs are becoming involved right

‘with the care and

of thvxr chlldren.7At~
classes with their
They

supervision

wives is becomirig Quite common.

aggiigygsent at blrth and develop an
attachment with the baby early in
ixfe. Farhers' early 1nvolvement

tentxai valpgifor children and mother,

@s well as the marriage relationsKip.
when %§§Z:rs feel left out, they ffay
become vesenmtful, perhaps even jea-
"""" f&éﬁefs are able to Share
in the joys and responsibilities of

parpntlng, theyr feel a part of the
expanded famlly unit from the moment

of birth on.
Benefits of Shared Parenting

Support. One of the

of sSharzd parent-

Gives Help and
comforting aspects

ing is the mutual hetp and support
possible to each partner: Parents
can often work out child learning
difficulties bv talklng over the
needs and abllities and
sharing the respon51blllt7 gfiguldnpg
and teaching children. Patcnts who
support one another

can provide more
consistent and effective child qui-
dance.

Partner Acts as SEﬁﬁalng Bbara 6ften
expected to be axperieond

mothers are
in dealing with all kinds of child
behavior. Emotional involvement with

one's own children coupled with high
expectatlons for them makes it Ai€Fi~
cult to m@lntaln an objectlve vigw-"
point. When parents are able to talk
over childféarihg dif?icultiés‘ wltﬁ

parpnts
view tQ,EbF a1scu331on hclPJng i nsure
Sblo parents who

some objectivity:

' . 155
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have no partner preed to find a friend

or anpther parent who is WIIIIng to

serve as a sodndlng board from time to
time.

Understanding: By sharing some of the

childrearing respon51b111t1es fathars

become - better acquainted with their

children: " In turn fathers becomg more

knowledgeable about the development of

their chiildren:

provides a Breather. shared parenting

shouild provrde each parent a chance to

relax alone away from children: Most

parents can do a better JOb of super—

vising and carIng for their chIIdren

if they have some time free of the re-

sponsibility: |Some famﬁiles have dig- -

covered how vagtuable it ‘can be to plan

a reguiar t;me each week when one

parent takes rharge of the children

and the other can do whatever he or

she tikes:

Provide Positive Examples

Children 1earn the meanIng of marrlage

and family 1life chiefly through ob-

‘eervxng thalx own parents. Parents

who enjoy one ancther and have a happy

and effective partnershIp provxde a
very pOSItIVE example. Children also

deveiop their ideas about the roles of

men and women In our society from see-

ing how their own parents behave. In

some families as the children get

[

older, father takes responsibility for-

the boys and mother for the girls.

Boys need companionship with both

parents;, and girls can profit from

contact with father as well as with
mother.

Father is Too; Important

Fathers have an 1mportant place in the

family: Those who view their parent-

ing role as one which includes active

participati¥on with their children have

the potentIaI to develop strong satis-

;151-

£ying parent-child relation

Children too;,; have much to gai

fathers who make time to be ac

nvoived thh them durIng

growing years.
¢

Backqround Readings

ships:

n from

tively

their

rggg;a Parant by Karf S. Bernhardt:

thivttsl'tY\ of Toronto
Buffalo, 1973:

Press,

ats ‘with ?arents;"BeIng a Father,

o Un1vers1ty of Tilinois Extension

Bulletin:

A_child's Joorney by Julius Segal

and Herbert Yahraes, McFraw—Hxiir

. Book Company, 1978;

*parents as lLeaders: The Role of

Control and Disciptine by Herbert

Yahraes (1978) (ED 157 622;

11p):

*These documents .and others are

.available through the ERIC System:

For more information cpntact ERIC/

EECE.

Prepared by Lynda-#arriman,
sion Chidd and Family Devel

..Specialist and Nancy Weller,

sion Assistant-Communications.

Exten-
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VITM: smrs OF PRESCHOOL D!VEI..OPMLNT

Most parents have days wﬁbn they won-
der whether they are deing an ade-
quate’ job with théir children, wheth=
er their chitdren - ‘'will grow up to be
competent and - conf1dent.‘ what are
the vital signs of developmemt dur-
1nq the preschool years°

ASSLSGING DEVEEOPMEN$

_ g, }
¢ ~ +
To assess the devclopment of ‘a p:e—A
school child, tt is helpful o Look

at the .child's ' functi
period of about a morith:. children's
feelings. and behav1or fiuctuate,
there are better and worse days‘
Over three or four weeks, parents
nuqht ~consider the following égﬁééts
of a Chlld $ behavior:

,,,‘77”. o B B

On the average, over a
period of about a month, the chiid
should fall asleeép easily. and wake
rested and ready to go. This does
not mean that  there may not be some
niqhts when ' the _child lingers; frets,
and fusses before going to sleep,
and Lome mornings when he wakes ap
cranky. Only if these behav1or épd
feelings are typi
to take a closer look at the child's
situation: . i :

on the
about two weeks,
eat Wlthr appetite.
mean that he won't
occasional- meal, - or even
meals in a row:. “If; however, you see
few signs of real appetite over a
period of a week or two, then take a
closer look at the -chiid's life:

average, over a
the child

 Thag
skip an
several

Appetite:
period of
should

Distiibuted by: Edk
) oY | Conege of

ERIC

Aruitoxt provided by Eic:

OVEr—

and

all

gresslng toward -bpwel

\

pladder

functIo#Ing over a-

" _be aecasional

'for the good dLep sleeper.:

the nursery

: development

well:

" of emotlons,

control; espec1aliy durxhq the day
That do@$ not mean that there may not

- mishaps and accidents;
night and -especially

{0

= - . 3

especially at

'naftectton.

§pontaneou _signs of’
Oover a .period of a month or sa; the
child should spontdnéouély .expreqs
affectlon for one . or’ mqré of ‘*the
people he is living : _w1th It is ,
fairly easy to get é child to give
good-night kisses, and in- some fami- .
119 such Vembracegr are standard
racttce sut the kind of . hugging
or cuddling in whlch the child spon-
taneou,ly lets you know that he loves
you is a pretty reliable sign that he

feels included ‘and cared for . and

\ eeiq his 1ife is worthwhile.

Confidence: Generally,i the <¢hild
shoutld ., be ab]e to sample the "§663’
thlnqs of llfe" approprtate for his

SIf a ch11d is so shy or so
fééfful that hHe w111 not go to a
neighbor chIId s birthday _party, or
the 200, or play outdnots at
school, then his "prob-
getting in the way of

visit
lems" may be gqgettin
his development.

Expressions of emotion. Over a
period of a month, the child should

H&lﬂy '

express a range ot emotions.
the

ig indlcated by

light, ~anger, or fear, If a chiid
is able® to express’ these emotions.
from time to time, parents ‘can feel’
assured that his development is going

if over .a period of weeks the
expresses only a limited range
then parents mav want to
situation.

child

take a look at the child's
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DEALING wirﬁ bkééLEMs : SR love You When You're  GCoodd. .
: : | - Loving Childreh: Getting the Mes-
. R problem in- one of %hese six are&s " - sage Across, by Sharon Barry and
of a young chlld 8% }@fe does _ nagt Gthers (1979). (ED 169 937, 17p:)

\

.provideé conclusive ev16ence of a-
*A Comprehens;ve AMental Healthfpro-

disturbance in GEVeImeent . Rather, .

. the overall pattern of functioning in gram for Preschool and School- Age
all areas helps put the <child's ) Children in Rural Jand Non-Urban
growth into proper perspective. o Areas, by Wllllam Gingold (1975).
- . o (ED 111 127 L2p ) { .

If the pattern ., suggests the need for e
a clofer lock;  then what should be =~ * cm;m Development, Early Child-
1t is, 1mportant for hodd Education and Family Life: A
paren's to remember that whatever may . . Bibliography, by Béveg;y Rearaaﬁ'
be disturbBing ‘the child is pu:bssvy . if'(1§77)., gza 152 395, 117p.)
only temporary; his fate .is .. nobc
:sealed by a poor turn of events in -*These documents and others are
' the third or fourth year of 1life. avallable.,throughr the ERIC System.
. "Keep in mind that. children are very For ‘more information contact. ERIC/
’ resilient. : - ' EECE. ' . }
Little disturbances in. these areas of . i I o
development often are simply a hln; Prepared by Liliar G. Katz,
to _ parents ‘that a child needs a divector, EkIC:°  Clearinghouse  on

‘llttle more of their attention, to Elementary and’ Early - Childhood
reassure him that ke is cared for and Education, with Charlofte Watking,
valqed If a parent spends some time = ERIC/EECE edztor.

" alofie ‘with the child; doing something s
together that they both enjoy (taking 2
‘a walk around the block;,; reading a o
story, etc.); it usually is easy to ‘ e
restore the feelings of security and ’ , ' ' ; .
self worth that every child needs in ‘
order to thrive.

BACKGROUND REP-DINGS
paby and Child Care, by Dr. Benjamin
Spock, Pocket Books, New York
(1968) . — A
rowing ith wildren, by \E\“
Herbert Kbhl Little, Brown and RN
Company, Boston-Toronto (1978) . N

éhiiérengatfﬂlsk A Handbook of the

S%gnS——andgsgmptoms of Early ChIld—
3 by Gary Al Crow,
Inc. New York ; .

<153«
)

Schocken Booksy
(1978) . ,

ERIC

Aruitoxt provided by Eic:



_
CHILDREN'S FEARS
N Most of' us can recdll Some . fears we ’ : rm'rtomxr EP&RS
had as yourng children: fears of mon;
sters, of spiders, ‘of dark corners. ' The 1list of pdtential fears vuthout
- Such fears are very common among pre- f realistic found%tron ‘Is vxrtually end-
£ SChooler%s and n; 'i‘:ék’es time for less. Children” may be 'afralﬂ of mofi= -
2 children to- learn how to cope with g ers, ghosts; witches, - or other
% | them suecessfully. -imaginary creaturé§ T : ) :
; % often’ parents can help ‘:Ja Chlld along Orp mother of . a year—oid repﬁrted
c o ;. by dccepting the Chlld 8 fearful feel- _  that her son cé {1led . out durxng ‘the
2z ings and reassuring the child that he  night in _great fear that there were
3/? or shé is safe. n other cases, how- ,I/;,nake_, in the. corner of his bedroam
E _S ‘ever; the child isipqt completély safe . She responded by fetching .the broom
2 D' | from the feared 'an\ge ¢ and a slightly _ and pretending to ¥ sweep’ them out of
B4 8 dIffer‘ené approach is ,'”lled for. ; Pﬁ ehe room. ~ This response . 'is net re-
. g B - . ’ ) commended because the adult put her—
’ g 1] in decxdxng how to dedl with a parti- self in the ridiculous \9051t10n of
. 2 g LUU fear, it may be hélpful to think a:g\gééiﬁéﬁt .with the child ~ that the
- g o of chrigl} od ' fears as -falling into feared creatures were .iii'déea there.
§ 5 Ehf?‘f,?ro,f??i, ratron 1 fears, ir- —
= » . | rational fears; and "borderline" fears It is Wlse to acknowledge and accept
% 8 thﬁt fall sgljsgwhere bs}:wgéen the first the chJ.ld s &arfdl feelings. Never
% &1 two. Each group of fea%s may be dealt - ' make :fun of them. But  you should
5 with in a different way. ' Ve : - also assure the child tHat even if .
‘ ‘ dangerous obtects were, there,  you
RATIONAL FEARS ‘would be able to provide protection.
’ ., Often the underlylng motive of fan-
The world 1is full of thrngs that any _.tastical fears is j:hg ch:ld'é wish.
sensible youngster would be afraid Qf: £ .‘“"tq be reassured -that. the adult is |
vigcious or loud dogs; - hypodemic‘" not fearful and is strong and brave
| needles and their pedlaErJ;E» _pokers;’  enocugh to protect him, no matter

These fears are rational in the sense

that their objects can indeed be dan-
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Sly-looking strangers; and so ‘forth: - .what dangers might come along.

o “

'BORDERLINE PEARS

§ gerous. The parent’'s ‘role is to pro- - - o X
§ tect the child from these dangers and, Some of the most difficiylt fears o
a whenever possible; to teach the chiid deal with are those in this group.
%‘ some rules and strategies for dealing The causes as well ,4s treatments. of
< with theém. such fears vary. . ) .

n?ugc;sg on Elementary ond Eorty ledhood Educoﬁon
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Fear gbf the dark may be pIcked up biind:) The child in this case can be

from $tories and fables as well as reassured that the fear is "normal,
horror movies: The loss of light at that it happens to lots of ub  when
night results in the ;foss of familiar we're lltt e, and_ that we do get over
points of reference that give stability it.
and order to our surroundings. = Fami- .
liar features get lost, distorted or = Also, you may help the child feel
exaggerated by §ﬁ336hs," noises  un- more confident by Sidgesting Some-
noticed during the day seem louder and ' thing like this: "if you feel your-
perhaps stranger in the dark. self getting nervous or afraid, just
’ think of me (bi: Dad or Grandma, etc.)
A smaii night light, low-key, simple and remember how I love you, and that
and Cédsistéﬁf reassurance that an will make you feel better."
adult )s n charge and can protect ‘ ’
the chx{? from harm are Eﬁé best re- g BACKGROUND READINGS :
sponses:: " .
T - How to_g_a_l_ggnuumn Beml A Parent's
Fear of thunderstorms. Many aduits (au(de to Emotional Health From In-
are as afraid of _thunderstorms  a$ Fmglﬁiaiigﬁ Adolescence; by Lee
their children:.. It would be diffi- Saltk and Rita Kramer; Random House;
cult and probably Ineffecti;s;re to try New York (1969). -
to pretend that you are not afraid of . o o
such thinmgs. If you are really fear- Children's Fears: ﬁéqgw_Your child
ful in storms, be sure to point out Overcome the Tyranny of deties, -
to your child the many adults she .  Phobias,; and Fears, by Dr ..Benjamin
knows who are not so afraid; so that . B. Wolman; New Americun Libiaiy,
she does net think this fear is ih- / { | New York: (1978) . T
evltabie It could also ‘be helpfuy -
to remind the child of someone whq *Pender Topics: Chxldgggfgnd Cxtses
used’ to be afraid but overcame ° the\ . by Annie L. Butler (1977). (FD 147
fear, thus providing a good model for © 019, 16p.)
the child. 1 : 7 : L ] ’
’ ' v *  *Hairy Scary, Children's Fears: Face
Fears of 1nJury, iliness or handi- Them, by Joanna Phinney and others
caps.  These fears are a bit more (1§7§) (ED 169 942 17p.)
difflcuit “to iééﬁond to because we
cannot guaraniéé our children that *When Your Child Goes to_ the Hospital
they 'will never be seriously hurt or # by Peggy Daly Piz%o (1977). (ED 143
il1: Sometxmes the fear stems froh © 433, 43p.)
the child's belief that his own bad ) : ~ . )
or "evii” Béﬁéﬁuor will be punished *Children's Fears: A Developmental
by 1n]ury ‘If you-+think this is the Comparison of Normal and Exception-—
_case;,; reassure the child that ill- al Children, by Jeffrey I.. Derevensky
nesses and accidents are not caused (1976) . (ED 125 207, 22p:) :
by misbehavior; and explain what Some . . .
of the true causes are. #*These _ documents and others are
o available through the ERIC System.
Fear of Béiiiij afraid.  Sometimes  For more information contact ERIC/
children fear their own fear. ® They = EECE. ,
become anxious in anticipation of :
being overcome by fear fe.g. of Uncle Prepared ly Lilian G:. Katz, Director,.
Jim's dog; or of visiting an , old ERIC Clearinghouse on Elementarg and
great-grandfather who is crippled or Early Childiood Education, wi th

Charlotte Watkln; ERIC/EEpE editor.

P N
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is the best-policy"

is a
to impress

"Honesty
value mbst of us strive
Yet it
how often we }ie to them
probably without realiting

sSO. - ) s
¢

that we do

tatements we make to yourng
but any assertlon made as

for the
chlldren

kniowni to be false, is a lie: Often,
parents are not aware that the casual,
"little" lies that

T fliem can/freate Qerious prbblems fgr

uihlldr Some of the ‘most common

| casual ti éﬁ&theirp ential hazards
are 'discus®ed below: ( :

been told thg’ swallowed
me%lgg:seeas-wouid soon dprout in the

stomach: We may’ find such’' tales amus-

ing, but for some chif@ren they are a
source of anxxety These

“intense
children may be afraxd to ask for re—

assurance; partly because
thelr worst suspicions will be con—
being r1d1culed Adults often forget
the solitary anguish that canbe caused
by what theyih” ghink of aé Easual teaMng.

matum or threa;enlng lie,'as in, "If
you don't come fnow I'll leave without
you." This f&nd()flle has undesirable
effectswhetherchii%ren belleve it or

not.

Many children, even by four years of
dge, know that the parent does not

-156=

ig ama7ing

HONESTY IS THE BEST POLICY

~

Necdless to say, for these Chlld—
be ineffective.

It
ren the thireat will

iPor a Eew chxldren, however, there is

V\

seem harmless Eo-,

161

.

e

ExxﬂnauxncesmkmnaﬁénCanwc
dl’oooof Education, Urivévsityof Hinois; Urbana, | élao v

""" 7 an,uhaerlyiﬁg inw
qecurlty or fear of being abéﬁdbﬁed;
For these ch11dren the threat may be
effective, but at great psychological

.cost.

&

slderable, the best pollcy seefis to

be to avoxd this practice.

The Br;b;ngabie. gtatements like "If

. an ice cream sundae"

you sit still in chulch 1'11 buy you
.often turn ;out

to be lies, falling i?E?,the category
This

of bribery or manxpuiation.

particular ploy is a trIcky ong, part-

ly because the actual standard' of be-

child must meet to

alt

hayxgrithat the

get ‘the ' reward
parties involved:
"stlli"

sundae"

not clear to

For example, how
is stitl enough - to get the

Uniess parents are careful

is

‘to make the standard unmistakable and

to provide the promlsed reward
(and only when) it is earned,

will lose credibility.

It seems to be a better idea to make
demands on children's behavior simply
in terms of theé behavior expected and
valued. Firm, éléar and héifﬁﬁS
statements usually have

ously and 1mplemented consistently To
say; "I expect you to VSit §tlll iﬁ
church;,
hard to do that,"‘can brlng about the

-

ase on Elememary and Earty Childhood Edacation

RIC



desired effect ‘in'most childrem.

The White Lie.\ White lies may have
at least two possible functions:
first, to protect the feelings, self-
esteem or self-respect of the child,
and second, to minimize the likeli-
hood of debilitating 8nxietycn:pénié.

The white lie told to protect a chii:d s

self—esteem may at times b 7ngce§§§gy
or desirable, But adults ogien under -

city for

éstimate hildren s ca
realistic evaluation of

behavior and their own efforts. Often
adults lose their cregibility when

they flatt@ryoungthildien with these

lies, even though they have the, best

of intentlons when doing so: Further—

more, if' adults behave as

children should always get praise;

then children will eventually acquire

a ‘powerful "need" for praise.and flat-

tery.’ Neither individual development
nor socilety as a whole is well served
by such exaggerated praisesee' I

%pe white lies involved:

their oun

The secondtypeof white lie; intended

to redggg anxiety, is probably the
only type which should be told to
children (and even then; iny under

_special circumstances) . If a parent
‘has reason to believe

even a slight
that & child's 1ife may be in danger

(e g., from an accident); and that the

child's knowledge of that fact might

intensify

dynamic effects of panic; then a 1ie

which ‘convincingly reassure the child

y the danger

tbgt he or she is safe seems both hu-
and strategically justified

* though™ ~

is the best policy.
with éhildten;,patents not only avpid%

"""""" harm lies can do; they
also, 'by‘example, Eéééh children the
value of honesty.

*A THeﬂ!;

. Thomas Gordon (1967).
28p.)"

BACKGROUND READINGS

of Parent Effectiveness— by
(ED 028 815

;c_ggwin'g with Your Children by Herbert
Kohl,; Little; Brown and Company,
_Boston (1978). i

Wy N

"What Happened When I Told the Truth
About Santa Claus,” by Kathleen
Smileylf_ Parents, Dec. 1979, pp.
102, 104, 106-7.

*This document and others are available
through the ERIC System. For more
information contact ERIC/EECE. v

i

ERIC Clecfinghouse on Elementarg and“f
Early Chzldhood Education, w1th ERTC/ f’
EECE editors. :

*
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SPANKING

about how

Most parents are conterned
to discipline their children--how to

help them develop: self-control and a
healthy res{ect for other people.
when chlldre m15béhé@é bédiy, Wﬁén
tempersrflare,
the picture: how to stop a certain
unacceptable behav10r for the moment.

At tImes »ike these, many parents of
young 'children are tempted to usec a
common  but controversial method of.

spanking.

777777 young child-
-Is It\effectlve ~in promoting
in the short riun or the

Is spanklng harmful to
ren?
dlSCIpiIne,'
long run? These afe

that parents mu -ake

in deCIdIng

parents are qu1ck to point out

,that tney were spanked when young and
¢;were not damaged in the least. Other
“adulte’

' féééi;ir their own chxldhood

Spanklngs as moments notcnlyof pain,
resentment,

but of deep humiliation,

and complete powertessness. . In the

latter instances, thepunxshmentclear-
ly had detrimental effects that ling-

ered long after the experience :
Wi

",

Does Spanking Work?

\7, —

*

; 'J'

considerations
into dccoiint ’
Overall,

‘To spahk in

s

| Educational Resources o3 Information Center/Clearinghou
Tollege of Education, Untvmnryof Hinois, Urbana. |, 61801

AND DISCIPLINE .

upon answers to the 'qu"es'ti'o"n' of whether
spanking actually "works. We cannot:
subject children -- or people -of any
age -- to dIfferent forms of punlsh—

ment in order to obtain experimental
. best

data for determlnlng what the
The clinical evidence

now avaitabie (basedlargelyon child-

hood memories) suggests that spanking

has very limited effectiveness. It :

seems to be effective primarily as  a

way to clear the ajr for .the momgnt.
i ' "

In this respect; spanking is 1like
other techniques of punishment: it
is good only for the punisher -- not
for the punished. Clearing the air
with a good spank may seem to be
effective at ending & distressful
situation.

However,; the short-term .

utility must be weighed against
‘evidence that corporal  punishment
does  not aid children in dlvelépxng
self-discipline. i

v

Spankiiig Hot and Cold

spanking . can be Viéiia as
something we do despite our owmn
béttét ju&q@hént It is usually done

g,pt" as Oppofed'l'b"Cola") blood.

ihe ﬁéit of the moment
is not recommended -- though once in
ayhile it may be unavoidable, and
forglvable. But to spank in cold



of © deliberate; .
can be seen as

blood; as a

premedita

sadistic; an it presents an unde—
-sirable model for the child;
exampie of an unfeeling attitude

ward another\s paxn.

matter
and
an
to- -

‘ _Discipline Without S§§akiﬁ§

There are many alternativés to & Spank=
ing:  Here are some recommended
tactics that can prevent some of <+the
problems spanking 33 5556?:32&3 Wiﬂ'i

corporal punlshment.

that
make sense to you; and make your
expectations clear to your child.
Do so firmly, warmly; and con-
sistently. for example,
you don't want your four-year

old to piay with your stereo;

- Establish rules and v}ﬁité

1n51st that she not touch it and
stay with the situation until
your daughter learns that you
mean what you say:
effort to minimize
of. different situ-
ations that give rise to child-
adult conflict. Conflict situa-
tions are inevitable, but if you
find yourself settling disputes
every 20 minutes or so, then the
- fault may lie in. your child'
env1ronment., Perhaps the ° solu-
that  stereo

the ‘number

equipment out of her reach.

- ﬁés’igf the f’eiﬁpfafion §§'L,, m&lhh:'é
empty threats, for they can

undermine your credxbxixty with

<159~

‘t presen ..

A’Prepared by Lilian G. Katz, B1rector,

your ’child. They may even lead
to feelings of uneasiness or,
for some children, . 'to chronic
anxiety about what is expected

of them. ~

Keep in mind that the key to_ suc- S
_ceeéfﬁl discipline  is .to  foster
' respecc ‘and sSelf-discipline in the
child. | This can best be achieved by 7 2
exhibiting thpse v1r;ues yourself, '

in dealing with your child..

How To Discipline with Love (From
Crib to College), by Fitzhugh Dodson,
New American Library, %New York

(1978) .

“If Yow Don't Stép Hitting Your Gy. .
I'm Going to Beat. Your - -, :
Brains In! - by Suzanne- _ Eo'tﬂiﬁ—'
Sandler. (1975). (ED!?3538 - 12p;)

- " P
Parents thes- d%/~$

-by Norma Deitch

*punishment:
@ildren's Rights,
Feshbach and Seymourfbshbach(lSTS)
(ED. 119 829 31 p.) -

i'V'Ch;ld Ebuse.'1ﬁ”€ﬁe——ﬁéme——éf—ﬁi§éifi

pline, by  Vincent J.  Fontant
(1976) . ~ (ED 133 930, 6p.) .

*Thése documents and others are
available  through the ERIC system.
For more information ' contdct ERIC/ : N
EECE.

ERIC Clearinghouse on Elementary and

Early Childhood Education; with ERfG/
EECE editors:

1Y

164 ! ',{;v.'



ADULT BASIC EDUCATION CLASSES
are offered at Adult / Community Education Centers and
at many OUTREACH CENTERS located in churches and

community bulldmgs
-GOUNSEEGR can come to your home to discuss an_edu-

catlonal program suited to your needs. Classes are inform- | .

al wnth a friendly and confortable settlng -
CI:ASSES & INSTRUCTIONAL AIDS ARE FREE!

CALL TODAY: 632-1111; Ext. 3180
- Adult / Community Education .

Brevard Commumty College
Cocoa; FL 32922

Cocoa Campas

BREVARD COMMUNITY COLLEGE
Maxwell C, King, President .-
_ BOARD OF TRUSTEES
~ Roger W. Dobson, Chairperson
Mrs. Irene H. Burnett, Vice Chairperson . v o
Robert L. Nabors )

Phiip F. Nohrr
Ralph M Williams, Jr.

# % B B BB R RN RRRRERRRRPR R R RN

BREVARD COUNTY SCHOOL DISTRICT : e
Ll'o"y'dA SdUGh'ers' 'Superime'"fdem o g ST »

SCHOOL BOARD
John erllam Baker Chalrperson

Dr Larry A. Wlll|amson
vbertA Andersoq

<

. 5. Esther Bak
» . Brevard Commumh C'o/?t'z}a‘ ﬁ CLEAﬁiﬁGﬁGUSE FOR
. and the
Bret ard Caunti School District UNwéﬁé;%uYN%%Réi?:'Fngsa

are equul opportunity;equal access institutions,

JUN 22 1984
8118 Math-Sciences Building

Las Anﬂ.los. Gallfdmin 90024
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