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INTRODUCTORY STATEMENT

PROJECT BEST-PAL (Basit Education Skill8 Through=

Parent Affective Learning) is a SPecial Demonstration'

and Teacher Training Project awarded to Brevard

Community Col.lege for 1983-84 frOm the Bureau for

Adult and Community EducatiOn; Florida Deportment

'Of Education, Tallahssee; Florida. The intent of

this project is to establiSh a model program which

can be:adopted by other di8tricts1 State and nationally,

PROJECT BEST-PAL is deV0100ed esoecially for low

socio=economic parents WhO are in need ofocin oppor-

tunity 10 exdlore effeCtive parenting, Parenting' is

viewed as a universal Concern which servesas a vehiicle

to promote TtrenOSS about otheredablipnal needsi

Recrutment for participation in adult educcftion.pro=

grams is a primary objective of this project;
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PARENT EDUCATION FOR THE UNDEREDUCATED

THE FOLLOWING EXCERPT TAKEN FROM THE ABLE PARENTING=

ADULT BASIC LEVEL EDUCATION; DEVLLOPED BY THE CALVERT

COUNTY SCHOOL DISTRICT; PRINCE FREDERICK; MARYLAND.

SINCE THE CHARACTEPISITCS DISCUSSED HERE ARE BASED ON

RESEARCH; IT IS FELT THAT A REDUNDANt EFFORT TO ESTABLISH

CRITERIA FOR PROVIDING PARENTING EDUCATION FOR THE UNDER-

EDUCATED WAS UNNECESSARY; THIS ARTICLE SERVES AS A REFERENCE

TO THOSE COMTEMPLATING IMPLEMENTATION OF ANY SPECIAL EDUCATION

PROJECT FOR THE UNDEREDUCATED.

CHARACTERISTICS OF THEUNDEREDUCATED ADULT

THE SOCIO-ECONOMIC CHARACTERISTIC MOST SYNONYMOUS

WITH UNDEREDUCATED IS LOW INCOME; LOW EDUCATIONAL LEVEL

AND LOW INCOME GO HAND IN.HAND; NOT ALL UNDEREDUCATED

ADULTS ARE LOW INCOME; OF COURSE; BUT MANY ARE UNDER-

IDUCATED ADULTS TEND TO BE SOMEWHAT ALIENATED FROM THE

MAINSTREAM OF SOCIETY; THEY MOVE IN A CULTURAL SUB=GROUP

WHICH CONDONES THEIR BEHAVIOR AND STANDARDS. LACKING SELF-

CONFIDENCE;:UNDEREDUCATED ADULTS ARE NOT SELF=MOTIVATED

AND_RELY HEAVILY OK THE RECOMMENDATIONS OF OTHERS IN THEIR t

SOCIAL SUB-GROUP OR OF PROFESSIONALS THEY RESPECT. THEY

ARE GENERALLY DISTRUSTFUL) SUSPICIOUS AND FATALISTIC; AND

THESE ATTITUDES EXTEND TO NEW IDEAS AND THE FUTURE. f7HEIR

LEARNING STYLE IS PERSONAL) PHYSICAL; PRAGMATIC AND CONCRETE;

THEY LEARN THROUGH DpANG) LARGELY BY TRIAL AND ERROR. THEY,

RELY HEAVILY ON NON VERBAL COMMUNICATION AND MAY SAY MORE

)



IN GESTURES AND FACIAL EXPRESSION THAN IN WORDS; THEY

CONCENTRATE ON THE HERE AND NOW; THEREFORE) THEY WANT

PRACTICAL SOLUTIONS TO THEIR PROBLEMS RATHER THAN THEORETP=

CAL OR PHILOSOPHICAL JARGON. (CANNON; 1965; SHOEMAKER) 1965;

SONQUIST) 1975; AND ULMER) 1969);

THE IMPLICATIONS OF THESE CHARACTERISTICS FOR PARENT

EDUCATION ARE MULTIPLE; Low INCOME MEANS THAT THE PARENT

WILL BE LIKELY TO HAVE TRANSPORTATION AND CHILD CARE PRO-

BLEMS IN GETTING TO CLASS; IT ALSO MEANS THAT CLASSES HAVE

TO BE FREE OF CHARGE. LIVING IN A CULTURE WHICH CONDONES

AND ACCEPTS CERTAIN BEHAVIORS AND STANDARDS MEANS THE UNDER-

EDUCATED PARENT IS LESS LIKELY TO S4 THE NEED TO_CHANGE;

A LACK OF SELF-CONFIDENCE MEANS THERE IS A HESITANCY TO

TRY OUT NEW IDEAS AND TECHNIQUES AND THE RELIANCE ON OTHERS

IN THE SUB-GROUP FOR GUIDANCE MEANS THAT THE PARENT EDUCATOR

MAY BE "UP"AGAINST" A WELL-ESTABLISHED AND ACCEPTED AUTHORITY

THAT THE PARTICIPANT DARES NOT CONTRADICT; THE EDUCATOR MAY

IN FACT BE IN THE POSITION OF RE-EDUCATING AN ENTIRE COMMU-

NITY; OVERCOMING DISTRUST AND SUSPICION BECOM A MAJOR

GOALOFTHEFIRSTFEWSESSIONS-ND THE MAINTAINING OF AN
:4;

OPTIMISTIC ATTITUDE BECOMES A CONTINUOUS EFFORT.

"Gc Ina bettlins
where VW are!"
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THE LEARNNG'STYLE OF THE UNDEREDUCATED ADULT DICTATES A

HANDS-ON, ACTIVITY-ORIENTED.TECHING APPROACH THAT DOES NOT RELY

HEAVILY ON FORMAL PRESENTATION. PRACTICE MUST BE PROVIDED WHEN

SPECIFIC SILLS ARE BEING LEARNED AND REINFORCEMENT MUST B

TINUOUS (SHOEMAKER, 1965 AND ULMER, 1969). SPECIFIC PRINCIPLES.

FOR TEACHING WILL BE DISCUSS LATER IN THE VOLUNTEER SPONSOR

INSTRUCTIONAL MANUAL.

DETERMINANTS IN LEARNING

ANY ADULT BRINGS INTO THE CLASSROOM A MULTITUDE OF ATTITUDESJ.

PRECONCEIVED IDEAS, AND OUTSIDE INFLUENCES WHICH HELP TO DETERMINE

RECEPTIVITY AND.RETENTIONIN THE LEARNING SITUATION. SEVERAL THINGS

HELP TO DETERMINE HOW EFFECTIVE THE LEARNING PROGRAM

1, STAGE OF DEVELOPMENT DEVELOPMENT DOES NOT STOP WHEN A PERSON

REACIES PHYSICAL MATURITY. ADULTS CONTINUE TO PROGRESS THROUGH

STAGES OF LIFE WHICH VARY, DEPENDING ON MANY THINGS, INCLUDING

THE PRESENCE OR ABSENCE OF CHILDREN. ADULTS WHO HAVE CHILDREN
GO THROUGH STAGES OF PARENTHOOD WITHIN THE LARGER STAGE OF YOUNG

ADULTHOOD. THE PARENTS OF NEWBORN INFANTS ARE AT'A DIFFERENT

STAGE 'OF PARENTAL DEVELOPMENT THAN ARE THE PARENTS OF TEENAGERS.

THEjPARENT EDUCATOR HAS fb BE AWARE OF THE DEVELOPMENTAL STAGE OF

EACH PARTICIPANT SO THAT A RELEVAN;,, PROGRAM CAN BE CONDUCTED.

LIFE SITUATION OF THE LEARNER DIFFERING SLIGHTLY FR THE

CHARACTERISITIICS OF THE LEARNER, THE LIFE SITUATION OF THE LEARNER

REFERS TO CUL URALLY SIGNIFICANT FACTORS SUCH AS:

o AGE

o MARITAL STATUS

o EMPLO NT STATUS

o NUMBER AND AGES OF CHILDREN

o HOUSING ARR)pGEMENTS

o _HEALTH

o EDUCATION

Di all doe La, paralyzed,

we can, at leciot,

change otAroelueo!



IT IS IMPORTANT FOR THE PARENT EDUCATOR TO REFLECT UPON THE

POSSIBLE INFLUENCE THESE FACTORS MIGHT HAVE ON THE PARTICIPANT

IN ORDER THAT: r

THE PROGRAM CAN BE APPROPRIATtLY ADJUSTED TO MEET

THE SPECIAL NEEDS OF SpECIFIWQARTICIPANTS;

22ALLOWANCES,CAN BE MADE FOR THOSE WHOSE LIFE SITUATIONS

REQUIRE IT, AND;

3. CARE CAN BE TAKEN TO AVOID AREAS OF DISCUSSION WHICH
I

MIGHT LEAD TO EMBARRASSMENT OR ANTAGONISM.

MOTIVATION OF THE LEARNER- HIGHLY MOTIVATED PARENTS USUAL LY

COME TO.THE LEARNING SITUATION WITH SPECIFIC CONCERNS AND PROBLEMS.

THEY EXPECT TO HAVE THOSE CONCERNS AND PROBLEMS RECOGNIZED,'DISCUSSED,

AND POSSIBLY SOLVED; OCCASIgNALLY THERE WILL BE PARTICIPANTS WHO

HAVE REACHED A POINT OF INTOLERANCE IN THEIR RELATIONSHIPS WITH THE'IR

CHILDREN WHICH LEADS THEM TO PARENT EDUCATION AS A "LAST RES0."

THE PARENT EDUCATOR MUST BE SENSITIVE TO THE MOTIVATIONAL SITUATION

. OF EACH LEARNER. KNOWING THE REASON WHY A PARTICIPANT HAS 60ME'WILL

HELP THE EDUCATOR PLAN A PROGRAM THAT RESPONDS TO NEEDS; AND THEREFORE

ENCOURAGES CONTINUED PARTIWATION.

AN UNDEREDUCATED ADULT WHO tEELS COMPELLED TO ATTEND WILL NOT BE AS

RECEPTIVE AS ONE WHO IS MORE WILLING. IF THE PARTICIPANT COMES BE-

CAUSESOMEONE ELSE THINKS HE SHOULD, AND NOT BECAUSE HE WANTS TO,

HE WILL HAVE A BUILT-IN REASON TO RESIST LEARNING. HIS ATTITUDE

MIGHT BE THAT HE "DIDN'T WANT TO TOME, ANYWAY." IF HE FEENPRESbRED
INTO PARTICIPATING HE MAY RESPST LEARNING BECAUSE HE THINKS OF THE

PARENT EDUCATION CLASSROOM-AS AN AtTEMPT BY 'OTHER PERSONS TO CHANGE

HIM, I.E., MAKE HIM A "BETTER" PARENT. HE MAY RESIST CHANGING IN

SELF-DEFENSE. FOR THIS PERSON THE INSTRUCTOR'S TASK INVOLVES KINDLING

INTEREST. REINFORCING THE SELF-CONCEPT OF THE_LEARNER, AND ENCOURAGING

PARTICIPATION. AN ACCcPTING ATMO HERE AND EMPHASIS ON THE UNIVERSA-

LITY OF PARENTING PROBLEMS ARE ESSENTIAL WHEN A CLASS INCLUDES RELUCTAPT

PARTICIPANTS (CANNON, 1965).

9
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DROPRIATENESS OF MATERIALS:: ANY MATERIALS, WHETHER
FILMS, WRITTEN, OR SUPPLEMENT'ARY,I MUST BE OF INTEREST T6
THE PARTICIPANTS. IF THE MATERIALS DO NOT SATISFY, THESE
CRITERIA, THE LIKELIHOOD OF A SUCCESSFUL LEARNING EXPERIENCE
IS LESSENED: FOR UNDEREDUCAXEP ADULTS, THE MATERIALS MUST
BE-APPEALING, EASY TO UNDERSTAND, HEAVILY 'ILLUSTRATED, AND
OF A REASONABLY SHORT LENGTH. THE SUBJECTS COVERED MUST BE
Ofi-VALUE TO THE PARTICIPANTS (I.E., THEY MUST BE BASED ON
PROBLEMS WHICH THEY WANT TO SOLVE). THE ?RESENTATIONS MUST
BE DIVERSE BUT FOLLOW A CONSISTENT FORMAT.

PRINCIPLES_ FOR TEACRIUGPARENTING TO UNDEREDUCATED ADULTS

A METHOD OF TEAChING IS DETERMINED BY THE CHARACTERISTICS
OF THE LEARNERS AND THE CONTENT TO BE TAUGHT. IT IS ALSO
SHAPED BY THE PERSONALITY AND ABILITY OF THE INSTRUCTOR.
CONSEQUENTLY EVERY CLASSROOM HAS A DISTINCTIVE ATMOSPHERE
AND WHAT GOES oN INSIDE IT MAY OR MAY'NOT FOLLOW THE'SAME
PATTERN AS THE,CLASS.NEXT DOOR. FOLLOWING A RIGID PATTERN
OR PLAN IS NOTAS IMPORTANT AS MAINTAINING AN ATMOSPHERE CON-
DUCIVE TO LEARNING.--IN PARENT EDUCATION IT IS ESPECIALLY
IMPORTANT FOR BOTH INSTRUCTOR AND PARTICIPWS TO FEEL COM-
FORTABLE AND UNRESTAINEU: PARENTING IS A DOMAIN IN WHICH EVE:
ONE EXPECTS TO, DO WELL BASICALLY BECAUSE SOCIETY SEEMS TO
ASSUME THAT ANYONE WHO HAS PRODUCED A CHILD CAN "RAISE" IT.
THEREFORE, TO ATTEND A PARENT EDUCATION CLASS IS IN !SENSE
AN ADMISSION OF FAILURE---TME WHICH IS NOT EASILY ACCEPTED
BY MOST PEOPLE;: THE PRINCIPLES FOR TEACHING PARENTING SKILLS
TO UNDEREDUCATED ADULTS ARE BASED-ON THIS CiRCUMSTANCE AS kLL
AS SEVERAL TECHNIQUES FOR TEACHING UNDEREDUCATED ADULTS IN
GENEigAL (AUERBACH; 1968; O'DELL, 111714j_ STOLTZJ 1967; AND
ULMER, 1969).

1.CONVEY ACCEPTANCE- IN A SITUATION WHERE THE TOPIC OF STUDY
IS EMOTIONALLY VOLATILE AND WHERE ATTITUDES VARY A GREAT DEAL,
IT IS ESPECIALLY IMPORTANT THAT EVERYONE PARTICIPATING FEELS
ACCEPTED. THIS SHOULD INCLUDE IDEAS AS WE LL AS THE PERSONAL '
SELF. THE LEADER OF A PARENT EDUCATION GROUP. SETS THE ATMOS-



PHERE OF ACCEPTANCE IN THE GROUP BY AVOIDING JUDGMENTS

OF PERSONS OR IDEAS AND BY STRESSING THE UNIVERSALITY OF

PARENTING DIFFICULTIES.-

2iBEGIN- WHERE THEY ARE PERSONS WHO ATTEND PARENT EDUCATION

CLASSES ARE MOTIVATED BY MANY DIFFERENT THINGS) BUT THE

COMMONALITY AMONG THEM I THAT ALL HAVE IMMEDIATE CONCERNS.

THEY EACH HAVe A PROBLEM QR PROBLEMS WHICH ARE CAUSING STRESS

TO PUSH THEM INTO A HELP SEEKING .SITUATION, IF EACH ONE DOES

NOT FEEL THAT HIS OR HER PROBLEM WILL BE ADDRESSED AND POSSF

BLY SOLVED) HE OR SHE IS NOT LIKELY TO RETURN; IT IS THE

LEADER'S RESPONSIBILITY TO. FIND OUT HAT THE IMMEDIATE CON-

CERNS OF THE PARTICIPANTS ARE AND ST ER THE SESSIONS IN THE

'DIRECTION OF POSSIBLE SOLUTIONS.

iKEEP AN INFORMAL ATMOSPHERE NG PARTICIPANTS FEEL RELAXED

AND UNINHIBITED IS ESPECIALLY IM ORTANT WHEN THE TOPIC OF DIS-

CUSSION IS PERSONAL9NND EMOTIONALLY CHARGED; THE LEADER SHOULD

ARRANGE THE ROOM IN A CASUAL FASHION (CHAIRS IN A CIRCLE) NOT

ROWS)) SHOULD BE WELL-DRESSED BUT NOT OVER-DRESSED) AND SHOULD

INTERACT WITH PARTICIPANTS BEFORE AND AFTER CLASS IN A FRIENDLY

AND CASUAL WAY,

4iEMPATHIZE= SHOWING UNDERSTANDING AND.AGREEMENT AS OPEN AS

POSSIBLE CREATES RAPPORT BETWEEN THE LEADER AND TH PARTICIPANTS.

GOOD RAPPORT WILL MAKE THE PARTICIPANTS MORE WIL- dTO DISCUSS

THEIR CONCERNS AND SHARE THEIR IDEAS. THE PART ANTS SHOULD

4LEARN THAT THEIR CONCERNS ARE NOT UNIQUE. THE L DER MUST

EMPLO ECHNIQUES THAT WILL HELP THE PARTICIPANTS EMPATHIZE

WITH ONE ANOTHER.,

5iPARTIALIZE PROBLEMS= PARTICIPANTS ARE LIKELY TO COME_TO CLASS

WITH NUMEROUS NON- SPECIFIC PROBLEMS WHICH LUMP TOGETHER INA

GENERAL STATEMENT SUCH AS "I CAN'T HANDLE MY Kips," ONE OF

THE FUNCTIONS OF THE GROUP LEADER SHOULD BE LISTENING TO THE

DISCUSSION WITH THE !MENTION OF EXTRACTING CONCRETE) EXPLICIT

PROBLEMS WHICH CAN BE DEALT WITH INDIVIDUALLY: PROBLEMSCHOSEN

F1T-FAIRRION SHOULD BE AS SPECIFIC AS'POSSIBLE; THE



LEADER SHOULD HELP THE GROUP DECIDE WHICH PROBLEMS ARE MOST

IMPORTANT; SET PRIORITIES)=AND PLAN WHICH ONES WILL BE DIS-

CUSSED FIRST AND WHICH MAY BE SET ASIDE; THE LEADESFIGULD

ALSO TRYTOS-TEER THE GROUP AWAY FROM ABSTRACTIONS (SUCH AS),

"WHAT IF'S") AND KEEP THE DISCUSSION OF PROBLEMS AS CONCRETE'
AS POSSIBLE.

6 ;REC GN-TZE AND USE STRENGTHS= GROUPS OF PEOPLE VARY ALMOST
AS MUCH AS INDIVIDUALS DO. SOME GROUPS ARE UNINHIBITED; SOME

ARE BOISTEROUS) SOME'ARE INDIFFERENT) AND SOME AREHeSTILE)

AND THE OPPOSITE OF EACH OF THESE CHARACTERISTICS CAN ALSO
oCWR, EVERY GROUP HAS STRENGTHS AND WEAKNESSES, JUST AS DO
INDIVIDUALS. GROUP LEADERS SHOULD MAKE USE OF GROUP AND IN-

DIVIDUAL STRENGTHS AS MUCH AS POSSIBLE) AND SHOULD RECOGNIZE

STRENGTHS WHENEVER POSSIBLE; ESPECIALLY WHEN WEAKNESSES ARE

BROUGHT OUT. MAKING USE OF GROUP STpENGTHS HELP THE SESSIONS

RUN MORE SMOOTHLY AND ENJOYABLE. MAKING USE OF INDIVIDUAL

STRENGTHS ACCOMPLISHES THE SAME GOAL AS WELL AS PROVING

THE SELF-=-IMAGES-OF PARTICIPANTS.

7.MAKE USE OF OLD SKILLS TO TEACH NEW' ONES- UNDEREDUCATED ADI4LT

TEND TO RELY HEAVILY ON NON-VERBAL COMMUNICATION. Bop), LANGUAI

'GESTURES; FACIAL EXPRESSIONS MAY MEAN MORE TO THEM THIN VERBAL

EXPLANATIONS. -SINCE USE OF NON-VERBAL COMMUNICATION IS Aft.

"OLD" SKILL, IT IS MORE EFFECTIVE AS A {MEANS @F LEARNING "NEW"
_-

SKILLS THAN SOMETHING TOTALLY NEW SUCH AS ABSTRACT VERB*
COMMUNICATION. THEREFORE; TECHNIQUES SUCH AS "SHOW. ME HOW YOU

FEEL".ARg BETTER THAN "TELL ME HOW YOU FEEL" WHEN UNDEREDUCATEI

ADULTS ARE'LEARNING HOW TO COMMUNICATE MORE EFFECTIVELY WITH

THEIR CHILDREN. GROUP LEADERS-WILL DISCOVER OTHER SUCH SKILLS

AS THE SESSIONS PROGRESS AND SHOULD MAKE OPTIMAL USE OF THEM

AS THEY APPEAR.

8iRECOGNIZE PROGRESS- SUMMARY AND EVALUATION ARE ESPECIALLY

IMPORTANTTEACHING PRACTICES IN WORKING WITH UNDEREDUCATED

ADULTS. CONTINUITY IS IMPORTANT IN ORDER TO OVERCOME THE

J"WAIT-7AND -SEE" ATTITUDE HELD BY MANY. 'THEREFORE; IT ISIM-

PORTANT TO TRY TO "SUM UP" AT EVERYAPPROPRIATE POINT IN THE



PROCESS; AND TO SUMMARIZE) EVALUATkAND RECOGNIZE PROGRESS

AT THE END OF EACH SESSION; IT IS ALSO AVISABLE TO INDICATE

WHAT THE TOPIC OF STUDY WILL BE AT THE NEXT SESSION AND SHOW A

RELATIONSHIP BETWEEN WHAT HAS, PASSED AND WHAT IS TO COME; IN

)15bAiTHE BEST -PAL PROGRAM Ii IS_ESPEVALLY USEFUL TO RECOGNIZE HOW

THE "PLANS FOR CHANGE ARE PROGRESSING. AT THE BEGINNING OF

EACH NEW CLASS; A RECAP OF THE LAST SESSION SHOULD OCCUR WITH

EACH PERSON RESPONDING TO HOW HE OR SHE HANDLED THE "PLAN FOR CHANGE ".

REINFORCEMENT SHOULD OCCUR4'WITH' NEW IDEAS BEING 'DISCUSSED ON HOW A

PARTICULAR PROBLEM CAN BE SOLVED.

IN SUMMARY; REMEMBER THAT PARENTS MAY INITIALLY DISPLAY ENTHUSIASM

BUT HAVE TO RETURN TCIC STRESSFUL SITUATION. GIVE THEM INFORMA

TION ON WHAT TO EXPECT; "BLOWING YOUR COOL" DOESN'T MEAN THAT THE

PERSON HAS FAILED. LEARNING TO DEAL WITH THE "REALITIES" OF A

PARTICULAR SITUATION IS IMPORTANT FOR THE INDIVIDUAL; SOMETIMES

THE VOLUNTEER SPONSOR WILL WANT TO TAKE THE TIME TO TALK WITH

LEARNERS ON AN INDIVIDUAL BASIS;

13'



TRAINING MATERIALS

Communications

'Leadership Skills

Group Dynamics

14



COMMUNICATION SKILL -S

I. Free Information

II. Asking Onen=ended Questions

'Ili Self=disclosure

.;
IV. Listening

A. Purpose

To share.

To clarify

. Kinds

Passive

Active

a. Summarizing

b. Paraphrasing

0.

c. Emotion plus content

=10-



FREE INFORMATION

WHAT THE OTHER PERSON OFFERS

Articles of clothing

'PhysiCal features

Body language

Verbal information



QUESTIONS

Closeended questions

Can be answered in one or at most a few words

Hove you filled out an annlication form?

Did you like being a nurse? .

Open-ended queStions

Worded in such a way that they call for a more

detailed response

. What have you done so far in becoming a

a student at BCC?

What were some good (or bad) things

about being a practical nurse?

r5"----"-. ',',5,--,--3-13,-- 33 *33.3,,,,a.3:-.33-5,-----.3"--3..3-
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Facts I ,4know

InfOrmation

Needs

Feelings

Attitudes

Opinions

Like8

DiSlikes

Talents

SELF=DISCLOSURE

Th6 self behind the-

uniform

Whnt I can do

141
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ACTIVE LISTENING

Reflect back

Thoughts Feelings

.Paraphrase

Body language

Attentive \

Good, eye. contact

J



ACTIVE LISTENING

For use as follows:

* Before you act

* Before you argue'

* When the otherTeronl/txperiences strong

feelings or wants to talk over a ftoblem

* 'When the other person is speaking in a "code"

d
1

When another person wants to sort oft feelings

and= thoughts

* During a "direct mutual conversation"

* When you are talking to yourself

* When encountering new ideas in a book, lecture

conversation or at work
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DEFENS I VENESS

First Assertion

h

Diminised
Defensiveness

s6

Continued Defensiveness

Continued
Defensivenes

Second Assertion

e

nised
UefensiveneSs

Dimi
Third Assertion

V-,
Re __sPo_

o

ipp_0,-,,

0
o 0 peen Reflective Listening Response

s -- pion.
a- s

7,, -/..-
Fourth Assertion2,

-a 0

Reflection
)Listening
:Response

Reflectiive -Listening
Response

Reflective Listening Response

Reflettive Listening Response

.Reflective Listening Response

Defensive
Response
Other per
offer; to
alter her
Dehdvior:.

Reflective Listening Response

Diminished Defensiveness

"Thank you"

21
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SIX KEYS TO GOOD LISTENING

1, Be mentally prepared

* Stop other activities

* Minimize distractions so YOU can concentrate

and pay attention

* Listen face-to-face -- eye- -eye

*Turn off your own worries = =a =out yourself or

your own problems

* Omit interrupting unless it is(tO support or

clarify

* Limit your owri*Iking

2, Practice active listening

* Give supportive feedback, verbal or nonverbal

* Report your understanding

See clarification

* Sum rite what you hear

* Listen far the feelings behind the words

Listen for content --liSten for ideas--

wilat is the messqge?

4, Listen for intent of speaker --what does the

person want or need?

5; Give the speaker the right to have a different

opiniOn from you and don't judge

COMMUNICATION PROBLEM

I know you' believe you understand what you think I said;

bUt i am not sure you realize:that what you heard is not
what I meant!

-17-$ 22



LEAD 114G_A GROUP
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To BEAN EFFECTIVE GROUP LEADER, -THERE ARE SEVERAL BASIC

ASSUMPTIONS WHICH NEED TO AND ACCEPTED.

4

EFFECTIVE HELPERS WgRE FOUND,IN SEVERAL STUDIES,TO MAKE THE

FOLLOWING ASSUMPTIONS ABOUT'PEOPLE.

PEOPLE ARE ABLE) NOT UNABLE. THEY HAVE THE CAPACITY TO

SOLVE THEIR PROBLEt.iS.

.
PEOPLE ARE FRIENDLY; NOT UNFRIENDLY. THEY EXPECT AND

WANT A GIVE AND TAKE IN THEIR FRIENDLINESS;

PEOPLE ARE WORTHY NOT UNWORTHY. THEY POSSESS DIGNITY

WHICH MUST BE RESPATED.

-3

PEOPLE ARE BASICAL y INT NALLY. NOT EXTERNALLY monvATED.

THEY ARE CREATIVE AND MOTIVATED FROM WITHIN.

5. PEOPLE ARE DEPENDABLE, NOT UNDEPENDABLE. THEY ARE ESSEN-

TIALLY TRUSTWORTHY, PREDICTABLE AND UNDERSTANDABLE.

6. PEOP4 ARE HELPFUL, NOT UNHELPFUL. THEY ARE SOURCES OF

SATISFACTION AND JOY.

WHAT ARE YOUR A SUMPTIONS AB0910-..RUPLE? WHAT IF THEY HAVE

DIFFERENT VALUES OR LLFESTYLES THAN YOURS? (

23
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teart
LEADERS ARE SENSITIVE-TO THE NEEDS OF THE GROUP AND LEAD

THE GROUP IN WAYS THAT PROMOTES COOPERATION AND COHESIVENES4

, LEADERS BELIEVE IN THE ABILITY OF PEOPLE TO GROW AND CHANGE.
A.

LEADERS ARE NOT INTERESTED IN GRATIFYING THEMSELVES; BUT IN

ENCOURAGING THE GROWTH OF THE GROUP-MEMBERS;, THEY AVOLD THE

ROLE OF EXPERT OR AUTHORITY PIGURE.

LEADERS ENCOURAG-E AN ATMOSPHERE OF MUTUAL TRUST AMON8'GROUP,

MEMBERS. THEY EMPHASIZE THINGS THAT INDIVIDUAL PARENTS ARE

DOING THAT IS POSITIVE;

The material in the Looder-8 Guide on Leadershio and Group
Facilitating is taken from Systematic Training for Effec,tive
Parenting Legder's Guide by Dinkmeyer & McKay, 1976 )



KEEPING THE -GROUP GOING

FIRST STAGE-OF-4 GROUP

THE MEMBERS ARE ENTHUSIASTIC AND ,OFTEN BELEIVE- THE CLASSES

ARE GOING TO SOLVE ALL THEIR PARENTING PROBLEMS,

SOME MEMBERS WILL TRY TO MANIPULATE THE LEADER INTO BEING

AN AUTHORITY FIGURE (AVOID THIS). SOME MEMBERS WILL BE

VERY ANXIOUS AND DISTRUSTFUL AND NEED TO FEEL SAFE IN THE

GROUP; THE LEADER CAN REDUCE THIS TENSION BY USING GENTLE

HUMOR AND BY BEING RELAXED AND OPEN.

II, SECOND STAGE OF A GROUP

THE ENTHUSIASM OFTEN GOES AWAY WHEN GROUP MEMBERS REALIZE

THAT THEY ARE RESPONSIBLE FOR ANY CHANGES THAT ARE GOING

TO BE MADE. SOME MEMBERS/WILL EXPRESS DISCOURAGEMENT

AND NEG TIVE FEELINGS ABOUT HOW THE CLASS IS GOING. THIS

CAN B HELPED BY REDEFINING GOALS, ENCOURAGING PROGRESS;

AND USING TECHNIQUE'S TO HEIGHTEN INTEREST ( LIKE ROLE-

PLAYING, GAMES, ETC..)

THIRD STAGE OF A GROUP

THE GROUP MEMBERS GENERALLY ARE ON TASK. THE GROUP

HAS MATURED AND-ASSUMED THE RESPONSIBILITY FOR LEARNING;

THE MEMBERS ALSO RECOGNIZE THEIR "RESPONSIBILITIES TO THE

GROUP AND TO THEMSELVESi 2r-



GROUP STAGES,

PreaffiliatioR

Members mill around) try to get involved)sometimes

members express concern with group activities, rela=

tionshins are non-intimate) mostly getting acquainted

activities;

1136'

2; Power and control t

Some conflict arises) members try to exert-control)

status) skills;e leader is often tested at this

stage.

Intimacy

Togetherness) unity) a real group. feeling develops;

honest exchange of feelings and'ideas, mutual recog-

nition of group members and group contributions;

DifferentidtLon

High cohesiveness; Members accept each other as dis-

tinct individuals) members see group as providing a

unique experience;

Separation

Group disbands; members move clout and may show anxiety

at breaking up, need for closure and reassurance that

their growth will continue,



LIST OF TYPICAL ROLES PEOPLE

PLAY IN GROUPS

From Jack Gibb and colleagues

Harmonizer = agrees with the rest of the group, brings

together different views, accents what the group decides.

Encourager - friendly, responsive to others in group,

makes others feel good, helps others.

Clarifier = restates problems or solutions to make them

clearer for others, summarizes points for others.

Energizer - urges the group toward making decisions,

prods the group to take action, adds energy to group.

5. Tension Reducer helps the group by Joking at appropriate

times, makes members feel relaxed.

6. Dominator interrupts others,.goes off on tangents, tries

to get the group to do things.their way.

7 Negattylst - rejths ideas suggested by others, argues

with others, doesn't want to cooperate.

8. Deserter - withdraws from the group by being tndifferent

'3 or aloof, daydreaming or whispering to others, can actually

leave the group.

/6w1c
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EIGHT GROUP LEADER SKILLS

I. STRUCTURING

SETTING LIMITS ON DISCUSSIONS AND REDIRECTING:,GROUP

MEMBERS WHEN THEY WANDER FROM THE GROUP GOALS.

ESTABLISHING TIME; PLACE AND MATERIALS THAT ARE NEED:ED;

MAKPPG SURE THAT THE MEETING STARTS ON TIME AND FINISHES

ON TIME.

MAKING SURE THAT ALL THE MATERIAL THAT

PROVIDED AT EACH SESSION;

II; _UNIVERSALIZING

POINTING OUT THAT PARTICIPANTS SHARE VARIOUS QUESTIONS

AND CONCERNS.

ENCOURAGING LISTENING AND, EMPATHIZING AMONG GROUP

MEMBERS;

IS NEEDED IS

ASKING WHAT OTHERS THINK ABOUT A QUESTION THAT IS RAISED

BY A GROUP MEMBER;

III; LINKING

IDENTIFYING COMMON THREADS AMONG THE GROUP;

(ESPECIALLY IMPORTANT IN T E EARLY STAGES OF THE GROUP

OR WHEN MEMBERS ARE NOT LISTENING)

SHOWING GROUP THAT THEY SHARE SOME COMMON FEELINGS

AND BELIEFS.'

IV. FEEDBACK

GETTING REACTIONS FROM OTHER GROUP MEMBERS TO WHAT IS

SAID IN THE GROUP;

MAKING SURE GROUP MEMBERS GIVE EACH OTHER FEEDBACK TO

HELP THEM REACH BETTER UNDERSTANDINGS;

MODELING FEEDBACK TO THE GROUP.

28-



DEVELOPING THEORY

TAKING GROUP MEMBERS THROUGH PROBLEMS AND HELPING

THEM SEE THE VALUE IN LEARNING PARENTING THEORY.

BEING FAMILIAR WITH ALL THE MATERIAL AND UNDERSTANDING

THE BASIC THEORY BEHIND IT.

VI. FOCUS ON POSITIVE BEHAVIOR

ENCOURAGING PARENTS TO TRY OUT NEW BEHAVIOR.

RECOGNIZING AND REWARDING ATTEMPTS TO IMPROVE,

REINFORCING GROWTH AND CHANGE WHEN IT IS POSITIVE,

III. TASK-SETTING

HELPING GROUP MEMBERS SET GOALS.

HELPING GROUP MEMBERS MAKE A COMMITMENT TO WORKING

ON GOALS AND CHANGES IN BEHAVIOR.

SETTING OUT PROCEDURES FOR PROBLEM SOLVING.

(III, SUMMARIZING

HELPING MEMBERS UNDERSTAND IDEAS, ATTITUDES AND GROUP

PROCESSES EITHER DURING SESSIONS OR AT THE END OF THE

SESSION.

LEADING THE GROUP TOWARD SEEING THE PROGRESS THAT HAS

BEEN MADE AS A GROUP AND AS INDIVIDUALS.

PULLING TOGETHER ALL THE LOOSES ENDS (IDEAS, THOUGHTS

AND EXPERIENCES) EXPRESSED BY THE GROUP WHENEVER THERE

IS A'LULL OR AT THE END OF A SESSION.

(From SJ;E;13; Leader's Manual by Dinkmeyer &McKay, I976i)



PROBLEMS IN GROUP LEADERS??

HERE ARE SOME EXAMPLES OF PROBLEMS WHICH MAY ARISE IN

YOUR GROUP. YOU MAY FIND YOURSELF FACED WITH:

THE MONOPOLIZER

THEY WANT TO BE THE CENTER OF ATTENTION AND OFTEN

CHALLENGE THE LEADER. THE LEADER CAN SAY THINGS LIKE

"I'M-GETTING CONCERNED ABOUT OUR TIME AND THINK WE NEED

TO MOVE ALONG WITH OUR DISCUSSION. IF WE HAVE TIME

WE'LL COME K TO THIS TOPIC." THEN,i THE LEADER CAN

CAN MEET WITH E INDIVIDUAL PRIVATELY AFTER CLASS AND

DISCUSS THE PROS EM. IT IS IMPORT&NT WHEN CONFRONTING

SOMEONE WITH NEGATIVE INFORMATION TO USE "I MESSAGES"

AND NOT-hITICIZE; IF THE MONOPOLIZER CONTINUqS TO

MONOPOLIZE THE CLASS TIME) THE LEADER CAN ASK HIM OR HER

TO LEAVE OR SUGGEST TO THE PERSON THAT THEY GET INDI-

VIDUAL PARENTING COUNSELING WHERE MORE TIME CAN BE SPENT

ON THEIR PROBLEMS.

PROVE IT TO ME

THESE PEOPLE PLAY THE GAME OF CHALLENGING THE LEADER)

OTHERS IN THE GROUP, THE MATERIAL, ETC.. THIS IS USUALLY

DONE TO ASSUME A LEADERSHIP ROLE. IF THIS IS THE MOTIVE.

ASK THE GROUP TO; HELP BY ASKING, "How DO YOU ALL FEEL

ABOUT WHAT JIM IS SAYING?" THE GROUP WILL HELP THE

LEADER IN THESE SITUATIONS AND THEN YOU CAN MOVE ALONG.

IF THE PERSON IS JUST SEEKING ATTENTION, YOU CAN TRY

ENCOURAGING THE PERSON BY RECOGNIZING HIS OR HER CON-
/

TRIBUTIONS TO .THE GROUP. 30



YAKKITY-YAK

F14 don't hole a right to complain atone

mistakes made 6y those doing the work

We should be doing If

THIS PERSON IS SIMILAR TO THE MONOPOLIZER, BUT CAN

'BE MORE EASILY REDIRECTED, YOU CAN ASK THAT PERSON

IN A PRIVATE CONVERSATION IF THEY CAN HELP YOU WITH

THE GROUP. FOR EXAMPLE, YOU COULD SUGGEST THAT THEY

HELP IN BRINGING OUT THE QUIET MEMBERS. THE "TALKERS"

GENERALLY ARE ENTHUSIASTIP AND WILLING TO HELP IF

ASKED Td DO CERTAIN TASKS,

TRY TO MAKE ME

THESE MEMBERS ARE ONLY HALFWAY INVOLVED. OFTEN THEY WANT

INFORMATION THAT GIVES THEM CONTROL OVER THEIR CHILDREN.

IF SOME OF THE IDEAS YOU PRESENT GO AGAINST THEIR

BASIC BELIEFS, AND VALUES, THEY WILL RESIST ACTIVELY OR

PASSIVELY. YOU CAN HELP BY SAYING; "WE CAN'T TELL 'YOU

WHAT TO DO, YOU MUST DECIDE THAT F R YOURSELF. YOU

KNOW WHAT IS BEST FOR YOU. OUR PURPOSE IS TO OFFER SOME

NEW WAYS OF PARENTING FOR YOU TO CONSIDER." RESISTERS

OFTEN FEEL THREATENED AND NEED TO KNOW THAT NOBODY WANTS

TO CHANGE THEIR BASIC PRINCIPLES. REMAIN OBJECTIVE AND '

TRY-NOT TO GET DEFENSIVE.

HAVE YOUCONSIDERED4;iLET'S LOOK AT ALL POINTS OF VIEW

THESE MEMBERS CAN BRING NEW IDEAS AND PERSPECTIVE TO

YOUR GROUP, BUT SOMETIMES THEY BRING UP SO MUCH EXTRA

MATERIAL THAT YOU CAN LOSE THE FOCUS OF YOUR CLASS GOALS.

THESE MEMBERS ARE ALSO RESISTERS AND FIND CHANGE DIFFICULT.

31
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THEY CAN SOMETIMES STOP THE'PROGRESS'OF THE GROUP.

YOU CAN HELP,THIS SITUATION BY SAYING; "YOU HAVE A

GOOD POINT FOR GOOD INF701ATION), BUT THE GROUP WAS.

ORGANIZED TO CONSIDER AND DISCUSS THE MATERIAL BEING

PRESENTED." CLARIFY THAT THE LEADER'S ROLE IS TO HELP THE

GROUP-FOCUS ON THE MATERIAL AT HAND.

KIDS WILL DO THAT...IT'S ONLY NORMAL

THESE GROUP MEMBERS CAN OFTEN STOP GROUP PROGRESS BY

GIVING INTO THEIR CHILD'S MISBEAAVIOR. THEY; TOO, DON'T

REALLY WANT TO CHANGE OR AT LEAST, FIND THE EFFORT TO

CHANGE DIFFICULT. OR, THEY SEE NO HOPE IN HELPING THEM-

SELVES OR THEIR CHILDREN. THEY HAVEAIVEN UP. You CAN

HELP BY SAYING, "YOU MAY FEEL IT'S IMPOSSIBLE TO CHANGE

THINGS) BUT THAT'S NOT THE EXPERIENCE OF OTHERS. WE'RE

HERE BECAUSE WE BELIEVE WE CAN CHANGE AND IMPROVE RELA-

TIONSHIPS. DON'T GET INTO AN ARGUMENT WITH THEM.

IF ONLY SHE OR HE WOULD....

SOME PARENTS SHIFT THEIR PROBLEMS TO A SPOUSE, NEIGHBOR

OR SOME OTHER PERSON. THE4WANT TO MAKE SOMEONE ELSE

RESPONSIBLE FOR THEIR PROBLEMS AND FOR THE SOLUTIONS.

YOU CAN STATE, "You SEEM TO BE SAYING THAT NOTHING YOU

DO OR SAY CAN HELP YOU OR YOUR CHILD. IS THIS THE WAY

YOU FEEL?"

WHAT DO YOU DO WHEN, 9

THIS PERSON MAKES A CATASTROPHE OUT OF THINGS;
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THEY ALWAYS SEE THE "WORST CASE" AND MAKE A MOUNTAIN

OUT OF EVERY MOLEHILL; THEY SAY "YES, BUT..." WHENEVER

ANYONE OFFERS A SOLUTION AND SAY IT WOULD NEVER WORK.

YOU CAN HELP BY /POINTING THIS OUT TO THEM BY SAYING,

" IT SOUNDS LIKE YOU DON'T REALLY WANT TO CHANGE

BECAUSE EVERY TIME ANYONE OFFERS A SUGGESTION) YOU

HAVE-AA3E00iVkLT WON'T WORK; IT SEEMS AP IF YOU DON'T

REALLY WANT,, SUGGESTIONS; WHAT DO YOU THINK (OR HOW
4

DO -YOU FEEL)ABOUT THIS?" IF THEY GET INTO MAKING A

CATASTROPHE OUT OF EACH SITUATION YOU CAN SAY, "LET'S

LOOK AT WHAT YOU HAVE SUGGESTED IN A LOGICAL WAY.

WHAT DO THE REST OF THE-GROUP: MEMBERS THINK ABOUT WHAT

MARY HAS SAID? DO YOU' THINK IT IS AS AWFUL AS SHE FEELS

IT IS? IF SO, WHAT DO YOU THINK WOULD HELP HER RIGHT

NOW?" IF SHE WONtT MOVE'ON):YOU CAN SAY .THAT THE TIME

IS SHORT AND THE GROUP MUST MOVE,ALONG TO SOME OF THE

OTHER MATERIAL. DON'T GET CAUGHT IN PLAYING A GAME OF

OFFERING SOLUTIONS THAT WON'T BE ACCEPTED.

tit

*************11.********

THESE PROBLEMS OCCUR BECAUSE PEOPLE ARE BEING ASKED TO CHANGE

AND THEY MAY NOT HAVE THE. NEW SKILLS 4ATTITUDES TO REPLACE

THE OLD GAMES; YET. A LEADER CAN HELP BY USING PATIENCE AND

RESPECT WITH THE GROUP, IN ADDITION, THE LEADER CAN MODEL

NEW SKILLS LIKE LISTENING,, FEEDBACK, HONESTY, AND OPENNESS

WITH THE GROUP'S° THAT THEY CAN USE THEM WITH THEIR CHILDREN.

(From S.T.E.P. Leader's Manual, Dinkmeyer & McKay, 1976.)



CHECKLIST FOR GROUP FAGIEITATORS
4t1

All of the grour-milembers participate during the sessions.

2. All of the group members attend regularly.

3i I consciously try to refrain from dominating discussions.

4. All members assume responsibility for the group'process;

I recognize hidden agendas and hidden attitudes of group
members and draw- them out;

6; I periodically summarize the progress of the group;

9.

I review noints of disagreement among group members;

I welcome and use suggestions from group members.

I do not try to sell the group a proposition with which

At does not agree or like;

("/

10; I accept individual differences in the group and vicourage
a,vorietY of opinions;

11. I prepare for each session.

12. I leave time for evaluation of the group process at the
end of each session.

I dr-a-out timid and withdrawn people without making them
feel self-conscioUs.

14; I give examples of things that Iamgoing over for the
group to get concrete evidence of what I am presenting.



CHECKLISTS

15. I am honest about my own feelings in the group so

that the group members can learn to trust me.

16. 1 encourage criticism so that I can grow rather than

becoming defensive and hostile when group members make

suggestions about ways to improve the sessions.

17: 1 bring ideas to the group regardingtither groups and

activities instead of becoming possesive toward the group.

-by Osbourne & Harris

8omeone

Iis blessed you tlife

Tell him 8o!
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LEADER'S GUIDE

Level One

PROJECT BEST-PAL



MODULES
I

COMMUNICATION

LOVE AND AFFECTION

3, PARENTS A ROLE- MODEL

COPING WITH SCHOOL

I
5. DISCIPLINE

6; FAMILY CRISIS: MONEY; LOSSAF JOB AND DRUGS

PROBLEM SOLVING

SEX EDUCATION

Time required: 2 hours for each module

Materials needed: pencils, paper, crayons, markers, 3 5 cards,

tape and stickers



PARE NTING_MODMS

Level One

Objectives:
.\\

1. To help parents gain a better understanding of their

children as individuals.

To help parents gain a better understanding-of the roles

and.isponsibilitfes of Children and of themselves as

Parents,

3, to help parents gain a better understanding of how to

help children cope with growit4 up.

Introduction:

The gr leader (volunteer sponsarr introduces herself and

gives some infprmation about herself and her own family, .Each(

Participant Aen introduces herself or himself and gives two

or three fatts about his/her family and hiMself or herself.

Schedule:

Each session Will be 2 hours in length once a week, The

time will be flexible td_fit the needs of the group. A 15

minute break will be held during each session; Pass around a

list for oeoole to Sign up for being in charge of refreshments

each meeting.

Openjng activity:

Give each particiPant'd 3x5 card. ASk them to write their

name and the names) ages and sex of their children. Then ask

the participants_ to move around among each other and talk about

their families. Have them:tape-the 3x5 card on themselves,

q&33._



Example of card:

ALTAMESE DAVIS

One child Glenda-female

age 26 yrs.

Next activity:-.

Explain the modules and the use of theM, Pass them out and

tell them that they will do one each week, If there are

any questions or problems, you;, as the group leader, are

always there to hello. Try to explain that there are no

right or wrong answers or ideas, Everyone Is there to learn

and they can learn from each other as well as from the

modules and from you,



ACTIVITIES TO BE USED WITH MODULES

Each participant writes on paper or a card three good things

about his/her faiiiiilY.Collect'all the slips of paper. NOtbdy

is to acknowledge his/her statements. The group leader sele(

several slipS to read to the group. After reading, she leads

the group in a discussion:on: the statelents,

Each partidpant again writes three_ things that are sometimes

difficult° in'his or her family, Following the same Procedure

the leader collects and selects several to read, Then, she

leads the group in a discussion, It is very important to

assure the group that their comments are anonymous.

The grouP leader asks the participants to think of 6ne thing

they could do aU home to improve things,

Each participant will draw a family portrait. Stick figures

are okay, In the picture, ask the participants to include al

the members of their family, This means everyone who lives 1n

their household (including pets if they wish).

After telling the group.who is in their family, have each pan

cipant tell what his or her spouse is doing to provide love or

atte ion to the children in the famity; The Volunteer.Spons(

asks all paricipants to share their family portraits.



3. Have the group members preteh that they have just won

a lottery for $2;000A00. They may spend the money any way

they.wiSh. Discuss this for 2 minutes. Have each participant

of the group discuss what he or crle would do with'the money.

Let each member discuss this Question fcri? fltnutes;

"How would your family like to spend the money YOU won ?"

ASk each participant what difference there would be in the way

that member would want to spend the money and the way the

rest of the family would spend the money.

Th18 will lead to an examination of values and differences oolong

family Members. Point this out and assure the group that all

familie8 have differencesAn priorities and values. It is impOr-

tont to learn to compromise and to help all family members aain

some sotisfaction.

The group leader provides a set of pictures or cartoons froM

magazines about familV life. Each participant selects one

Picture to which he or she relates and tells a story about it.

SoMe questions that the group leader can ask are:

What feelings do you think the people in the picture are

expressing?

What is each person in the picture doingitb support other

family members?

Can you tell us why you picked that particular picture?
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Role-=playing can help members understand others by pretending

to be the person.

Have the group divide' into Pairs, One person is asked to

Pretend to be the parent and one is asked to be the teenager;

Situation: A 15 year old returns home at 2:30 AM after a

football game. The game ended at 9:30-PM and curfew is at

11:30 PM. The story is then brought to a halt.

The group leader then asks one pair to provide an ending to

the story or to continue the story until it is finished; When

they finish the-story, the other group members are asked to

comment on the role=playing, After some discussion; another

pair is asked to offer a different ending to the same story.

If there is enough time, this can be done with the entire

group with discussion following each role-playing.

The Volunteer Sponsor asks the participants the following auestions:

Now did you feel acting the role of a parent?

How did you feel acting the role of the teenager?

Discuss the parent reaction and teenager reaction expressed by the

role-players. Talk about how it feels to assume a role, especially

that of a teenager. What was learned by the role-players and the

rest of the group?



MODULE I COMMUNICATION

oder opens with:

"It is important fCr children to feel worthwhile. Parents

can CIO this by being on the lookout for good behavior and

letting their children know when they approve. Good listening

is the key to good communication. Letting children talk aboUt

0W-they eel enables them to cope with their surroundings

and the feelings.

Here are some auestiohs to think about:f

How do you communicate with others?

Can you communicate without verbal res00n808?

How do you communicate with your children?

On page,i of the module:

Pronounce each word and discuss e chone. Ask for any

ideas on the word meanings.

Pages 2,3 and 4:

Divide participants into 3 groups. The participants

will do these 3 pages in their small group. After 20 minutes,

have the participants share their findings and reactions with

the large group.

Page 5:

Leader opens with:

"Emotions are strong feelings. Pronouhce the words on page

5. Allow 10 minutes for the group to work on this page. The

Leader then says, "The, person that finds all the words first

will get a prize a sticker)."
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Break : 15 minutes

Next:

When the group gets batk together-

ASk the participants to demonstrate the many ways of communi=

eating. HOW would you communicate the follwing sentences:

(Pretend YOU are communicating with a child)

"Clean your room right now!"

"Please clean your room."

"I would like it if YoU cleaned your room."

"If you don't clean your room, you won't go to the

basketball game."

Discuss the different,ways participants communicated

their feelings;

Page-6 and 7:

'Read these two pages aloud to the group; As the group

leader reads aloud, she asks the participants to answer

the questions. Allow Participants.to comment on each

item and situation.

Page 8,9,and 10:

Give the summary of Communication by reading the material

aloud and briefly diSCUSsing Things To Remember. Ask

Participants to giVe their reactions to each pointer;

The leader can ask: "How do you feel about children today

expressing their feelings ?" and "How did your parents commu-

nicate with you?"
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A Plan For Change is oorsonali This is for self-awarehessi

Do not ask the participants to share. Explain this before

they start on it. However, If someone wants to share some-

thing at the end of it, allow him or her time to do so. Always

check to see if anyone would like to share or comment on an

activity and giVe trine people time to express theilr feelings.

It's important fOr the group members to know that YOU are

sincere in wanting their reactions or they will stop contribu-

t ng.

Briefly explain Things To Do At Home. Read alOUd what to do

during the week. Explain that participant8 Will share

their experiences at the beginning of the next session.



MODULE II LOVE AND AFFECTION

Ask each participant to relate one experience during the past

week which helped improve the family relationshlps. Go around

the group and have each person share. If they can think of no

positive experience) then let them pass. Don't get into the

negatives. 4

Leader opens with:

"Love and affection are important in the'growth of all children.

Showing your love and affection with words and actions gives

tchildren a fe ling of importance. "

Page 1:

Pronounce the words and read the word meaning. Ask for the

Participants to react to each word meaning.

Page 2:

Read aloud to the group. Then ask; "What does the word love

mean to you?" Allow participants a chance to fully discuss

their ideas, If nobody starts off; YOU can begin by what it

means to you and then ask others tog their ideas.

Ask the participants to do some role-piaying (explaln what it

is). Have someone be the child and someOne'be the parent, While

the child is acting very mean) have the parent show affection

for this child,



Par 1000,s will then discuss hOw they would handle this

Prdblem andhow.they would shoW affectiOn. During the

discussionit'is important to say, "This child needs a

lOt of touching." Explaln Why touching is so important to

all humans, and especidlly to children who are growing up

and often feel confbd and scared(eVen if they don't show

it).

Page 3 and 4:

Leader opens with:

"Many times parents shoW lOVO by trying to give their children

everything they want., sometimes parents feel guilty for not
l

giving their children What-0/er theywant. There are many

ways to show love beti.deS giving children things. Giving

of yourself is even mo671JmpiTtant.

Read aloud pages 3 and 4. Allow enough time for discussion

and time for participants to write down and answer the questions

about the situations.

Break: 15 minutes

Pages 5, 6 and 7:

Leader opens with:

"Sometimes parents are not able to give love and affection

when their Child wants If the child feels safe and

worthWhile) just a soft look or smile will be enough for the

moment.

-42-
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Read aloud pages 5, 6 and7; The group.will do these pages

together; -After reading each situation or sentence, pause

for Cliscussion; Allow time for group members.6 write down

their ideas before discussion; On page 7, discuss the statement,

"How affection helps a child grow;"

Pages 8, 9 and 10:

Give a summary of Love and Affection by reading aloud and briefly.

discussing Things To Remember, Ask participants to give their

react -ions to the topic, Questions for the Volunteer Sponsor to

ask are:

How do' you feel when your family shows you loye

and affection?

How did love and affection help YOU grow?

A Plan For Change is personal.; It is for self-awareness; Remind

Participantstthat they do not have to share unless they would like

o do so, ltow time for this sharing if needed;

riefly explain Things-To Do At Home; Redd alaid WhOt't0 do during

the weep, Remind particiPants that theV will share their positive

experiences at the beginning of the next session.

I
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MODULE III PARENTS AS ROLE MODELS

Each participant will relate ane,exPerience of the past week

which helped to improve family relationships*,

Leader opens with:

"children want to be like tV people they love and "flire,

children try to be like their parents, :An example is) if

VOU smoke-or behave in an inappropriate way) the child will

think that this is acceptable behavior,"

(read cartoon)

Page 1:

Read aloud the words to know and the word meanings, Briefly

discuss these words and their meanings, State that these words

will be used many times during this session,

Page 2:

Allow each participant td read and write ways a parent can

be a better role model, Read aloud page 2 and discuss with

the group,

Page 3: y

Leader asks the following questions of the groUp:

What is the role of the mother? What is the role ofthe

father? What is the role of the children? What is the role

of: the others living in ;the family?

Have each participant write the role of the family members

andosk them to share their ideas with the group.
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Page 4:

Leader opens with:

It is OK to disagree with each other) but when it gets

out of control) it affects the children, 'Observe the family

in the picture, How did this happen? ,Why did this misunder=

standing get to this point?

Discuss how this can be avoided;

Break ,= 15iminutes

fi

then the group returns; do Activity # in the uide material.

Page 5:

Read aloud the entire -page; Each participant will read and

complete this page. Ask someone in the group to share his

or her family with the group. Allow anyone that is willing

to sharethe opportunity to do the same.

Page 6:

Ask each participant to write or draw a picture to describe

his/her family eact oityiThe group leader will do his or her

family as an example; Ask .some of the participants to share

their family descriptions;

Pages 7) 8 and 9:

\Give a summary of Parentl as Role Models by reading aloud.

Discuss 'things To Remember, Ask each participant to give

I._45-
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his or her reactions to the topic on Me Models. The Leader

can ask the following questions: "How do you feel about

parents as role models?" and "Do you find yourself doing

the same things your parents did in raising you?"

A Plan For Change is personal. This is for self-awareness.

Allow time for any discussion if a participant wishes to

share any of his or her answers.

Briefly explain Things To Do At Home. Participants will be

asked to share their positive experiences at the'beginning

of the next session.



MODULE IV - COPING WITH SCHOOL

Each partici0Ont relates one experience of the past

week which helped improve famqy reldkionshipS

Leader opens with:

"It i8 often difficult for cffildren to adjust to schooL

The pressures and exPectafions) plus the demands of:teachers

and peers/ make itlimerY PrDoctant,for porents to help their

Children cope with school, If Your child were to make a C

in a subject at sChool, would YOU punish YOUr, child or would

YOU ask if Your. child had done his or her be8t job? Why?"

Page

Pronounce each Wordand briefly disCU-88 the Meanings: /1,8k

for the'comments of the particiOant8 after each word is

demonstrated.

Page 2:

The Volunteer SOOnSbr will draw a "family shirt" and then

share it with the group. Ask each participant to then draWhiS or

her own "family shirt ", Encourage them to be creative, After

drawing their Shirt) everyonp will share their-thirt and will

tell) why this shirt is special.
;-

Page 3:

Read the situation and ask each participant to answer the

questions. Allow enough time for the'participants to finish.

Read the situation aloud again and dlStuss with the group.

-47-
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Encourage each participant to comment by asking, "Do you

agree or disagree?' and "Why do you feel this way?"

Page 4 and 5:

The Volunteer Sponsor will sketch or draw what the words

'school', 'bus', 'family' and 'teacher' mean to her. Then,

the Volunteer Sponsor will share her sketch or drawing with

the group. Ask each participant to do the same. Have larger

pieces of paper available for some participants who need a

forger piece. Encourage all partictrants to share and explain

their drawings.

Page 6:

The Volunteer Sponsor will read this page aloud and will deMan-

strate drawing herself as a.niece of school equipment. Try to

make it as humorous as poS''stble in order to rela9he group.

Each participant will be asked to draw himself or herself and

then share the drawtngs with the rest of the group. The

Volunteer Sponsor will ask, "Is it important fer parents to be

involved in their child's school? Why or why not?"

Break minutes)

Page 7 and 8:

The Volunteer Sponsor will - .pronounce the words and will then

draW a desk using graffiti The Volunteer Sponsar will then

say; "Many times.childrenjiSe graffiti to give VitieSSage about

hOW they feel,. Parents writ) are-aware of this will have some

4
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understanding about how to help their child cope with school.

Ask the parpcipants to ,draw a desk and have them share their

drawings with the rest of the group. Allow enough time for all

Participants to read and respond to duestions on page 8. After

the allotted time; read the Questions aloud and discuss with

the whole group. Encourage the participants to comment by

asking, "How would youhandle.this sltuaion?"

Page 9:

The Volunteer Sponsor opens with;,,!,

"The cooperation between the parent, child, teacher and

community is the basis of helping children cope with school."

Demonstrate this by making a poster as described and exPlain

it to the group. Then, divide the group into smaller groups of

3 or 4 and ask them to make a group poster. One ,cirticipant

from each group will then tell the large group ,pout the small

group's poster.

Page 10:

The Volunteer Sponsor opens with:

"Social adjustment is very important to the child. It affects

the child's relationship with his or her peers at.school." Rea(

the situation aloud and then have the group:dis the many

ways that parents can help in this situation. TbeNofunteer

Sponsor then says, "When you were a teenager did you have any

of these problems? Did you have a similar problem? Who helped

YOU to cope?"

54
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Pages 11, 12 and 13:

The Volunteer Sponsor gives a summary of Coping With School

by reading aloud and .discussing Things To Remember. Ask the

participants to give their reactions to the topic. The Volunteer

Sponsor asks, "How do YOU help your child cope with school? Do

You know your Children's teachers? How often do you visit your

child's school?"

A___Plcui For Change is personal. This is for self-awareness.

Do not ask participants to share unless they wish to do so. If

there ls someone who would like'toshare, allow him or her

time to do so.

Briefly explaia Thiags To Do At' Home, Participants will sho're

their experiences at the beginning of the next session.

It lb well

to put off until
tomo«ow

what you ought not
do dit Oil.
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MODULE V DISCIPLINE

Each participant relates one experience of the last week

which helped improve family relationships,

Leader opens with;

"Children want andfleed limits. They expect this training from

their parents; Here are some questions for you to think about:

How am I training my child?

Am I being consistent?

Am I disciplining my child to meet my own

needs or to help in the training of my child?"

Page 1:

Pronounce the-words and explain each one, Encourage group

discussion of the words.

Page 2, and

Divide t icipants into 3 grouns. The participants will do

all 3 rages. Group 1 will discuss their decisions about Page

2. Group 2 will discuss their decisions clbout page 3 and

Group 3 will discuss their decisionS about page 4. Any of

the participants may give their opinions about any of the

,,pages after the small group has given their report. Allow time

for group discussion.

Page 5 6 and 7:

Read page 5 aloud and ask the participants how often they allow
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their children to discipline themselves. Observe the

illustrations and discuss what they think is happening

in the illustrations on page 6 and 7. Allow the participants

to respond to the questions. Discuss ways that they would

solve this problem. What,can the parents do to help this

child? Ask them how they work with their spouses to disciOline

the children in their family,

Break (15 minutes)

Activity #1

Page 8 and

Read 9loud. Allow enough time for participants to answer

letters. Ask someone to read his or her letter to the gro

The other participants may respond to the letters written by

the other group members. Remind them that there are no right

or wrong answers. Explain that what is helpful to one Person

may or may not be helpful to another person, Allow enough time

for all participants to share their letters with the entire

group.

Practice What You Pray

Page 10:

These open -ended sentences can be done aloud or written. If done

aloud, ask someone to read one see nce and comOlete the

sentence. Then, ask someone else to read the next one and

complete it. Move around the circle in order to give everyone

a chance,to answer the sentences. If written, ask each porti-

57



cipant to write his or her answers and then discuss them

with tilek-Kle group after everyone has had a chance to write

down their answers.

Page 11 and 12:

Give the summary of Discipline by reading aloud and then dis=

cussing Things To Remember. Ask participants to give their

reactions to the topic; ,Example: "How are you setting limits

for your child? Howare you praising your child? How ore you.

working with your spouse to discipline your child?"

The Plan For Change is personal; ThiS is for self-awareness;

Participants do not haVe to share their repsonse; but give any-

one who would like to share an opportunity to do so.

Briefly explain Things To be At Home; Portico-cots can share

experiences at the beginning of the next session.
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MOD9LE VI FAMILY CRISES : .MONEY, LOSS OF JOB &'DRUGS

Each.purticipant relates one experience of the Past week

which helped improve familY relationshipS.

Leader opens with:

"Crisis in the family will affect all family members regardles

of the problem. When the fam1ly routine is interrupted, it 014

stress on everyone: Children will feel more a Part Of the

family if given a simple explanation of the problem; Ekompid

"Daddy/Mother is no longer working, All of us are going to have

to work together now. We don't have as much money to spend as

we used to." AnOther example.: "Sister or Brother has a drug

problem and needs our help,' It is important that we all Work

together in order for her or him to get better."

Page 1:

Pronounce each word arid briefly discuss the words that will

be used in this module.

Page 2 and 3:

Divide the participants into 2 groups. Ask the groups to dis-

cuss and answer the situations On page 2 and 3. Allow the 2

groups about 10 minutes for discussion.. A participant froM

each group will report to the large group about what the group

discyssed and decided to do about the problems.

Page 4:

Read this page aloud. The Volunteer Sponsor will ask, "Which
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sentences would you draw a line under? Explain why you would

draw o line under those sentences." AllOW time for comments

and disucssion.

ti

Page 5, 6 and 7:

Divide the participants into small oroto-s;; There should be

3 or 4 people in each group. NObOdy shousld work alone. After

allowing 15 mtnutesjor group discussion, the Volunteer Sponsor

can ask, "-Why do yod\thitik the child is acting thdt way? What

decision would you ;ake? How would yOU viol!) thiS family learn

how to handle its money problems?" Encourage orouo di-scu-s$ion;

Break (15 minutes)

The Volunteer Sponsor sayt "The abuse of drugs creates major

Droblems. Youth and adUlts are abusing drugs and alcohol more

now than ever before." If possible, ask a resource person to

come and talk to the class about Drugs and Alcohol to answer

Questions about abuse. Di-scuss some4toncerns the participants

have about' drug abuse (alcohol is a drug). Pass out pamphlets

if they are available.

Page 9 and 10:

Read the letters on pages 9 and 10 010Ud. ASk each partiCipant

to write his or her answer; Ask particiOantS to Share their:

answers with the large group.



Page 11, 12 and-13: R.

Give the summary of Family Crises:-Molley,-,LOss of Job and Drugs

by reading aloucFand discussing Things ember. *Ask par=

ticipants to give their reactions to the topic, Some questions

'for themhto consider are:

How do each of them handle 'crisis in their own

family?

How can we all educate youth of today about. the

dangers of drug abuse?

A Plan For Change is personal,. It :is for self-awarene8s,. Ask

if anyone wood like to:share any of his/her respon§e8, .Remind

them that hObOdY has to share)._ but if anyone wants to they

are wqCOM8 to do so. ,Allow time for this sharsing.

Briefly exoain Things To Do At_14)Nne_; Read aloud. what they

are to do during the week. Participants will share their

oweriences at the beginning:Of the next session,



MODULE SOLVE(

Edehiparticipabt relates one exp rience of the;past week

wh'ichfielped improve family relationshiPs;

Leader opens with
. v

tt:;:

"children need to -be taNght to solve probleMs; Parents that:

do4eyerything for:lheir children-don't give the children the

1

oppoMnity-Mtraw; Chiprerineed to know that,they can work

things' out for themselves: of course; there ore. times when

the parentS must help work things out.

Page°1 and 2:

Pronounce and briefly Aiscuss the words; Talk about the pic

ture on page 2. The Volunteer Sponsor can ask_ the partiCipants

wholit they think is happening in the picturesk them what

they would do in this situation. Allow time for,those who

wish to comment a chance to do so.

Page 3:

Read each item aloud; As the Volunteer Sponsor reads; the

participants will check the words 'usually'; 'sometimes'_-

'never'; according to their opinions The participants may

comment on each item after they check their preferences;

Page 4 and 5:

Read aloud and demonstrate tb the participants flow to rate'

the sentences. Each'participant will do page 4 and share

the'answers with the group; Participants will do page 5
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individually. Ask participants to volunteer to read his or her

-Problem. The group will help with the solution. Remind them

that there Ellie no right or wrong answers. --

Break (15 minutes)

Activtty #2

Page 6 and

The Volunteer Spon or says, o two peoPle 9/things the

same woy, Members of 0 family s e things. differently; and they

believe wha y see td be trie. Imdgine that you ore another'

member of your ily. Write apw,what you think that member

of the 'family would like to do." Allow enough time fo'rthe
=

Parti6ipants to write their answers. Have the group discuss

the following question, "What have you learned about yourself'

from doing this egercise2"

On page 7, read the sentences alo6d. Ask tor comments on each

sentence.

Page 8,9 and 10:

Give the summary of'PrObleM Solving by reading aloud and

briefly discussiho Things To Remember, Ask particihpanis. to

give their reactions to the topic, Here are some quesions for

them to consider:

DO they giv'e their children a chance to solve

their own problems?

How o theyLet their children know that they
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have confidence in their decisions?

A Plan For,)Change is p- rsonal. It is for self:awareness;

Ask if any participants would' like to share their. answers)

but make it clear that nobody' should feel-as if he or!S

must share.

Briefly explain Things To De At Home, Read aloud what t

are to do during the week, EXplain that participants wf

share their experiences at -the beginning of next ses4' 09.:



MODULE VIII SEX EDUCATION

Each participant wkil relate one experience of the past Week

which helped improvetamily

'Leader opens with: -

"Sex educatio0 will not necessarily Inge your:ideas or values

about\sex; Sex education helps an individual grow and learn to

accept Himself or herself; Here are some facts you might be

interested in concerning teenagers giving birth:
/

* in 1979, 505 teenagers 9aIe birth to babies in Brevard

County,

* IiL-1979, 1H United States there were 22,866 babies,

born to teenagers between the ages of 13 to 19.

Someone needs to help tIpt young people: of today with this problem.

It is up to the parerEto let their children know how their Imdies

change and what to exPect about sex.

Page 1 and 2:

Pronounce ahMI d4rieflvdiscussipe words that will be used in this

module; Discuss the picture on page 2; Allow participants enough
, ;

time to dIscusl/their ideas about sex education;

Page 3:

Read the sentences aloud. As the sentences are read aloud; ask the

Participants to mark 'yes' or 'no' after each one

Page 4, 5 and 6:

Divide the participants into 3 smaller groups, according to the ages:
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of thellir own children; Group 1 will answerthe questions about

Early Ages; GrouP'2 will answer and discuss the questions on

Middle Ages; Group 3 will discuss and answer the questions'about.

Tcenagers. After the small group discussion, each small: group

will relate to the large group what they discussed about their =

age group; Have one participant from each group agree to give

the report m his or her glop.

Page 7 and

Divide the participants into pairs. The pairs will do the five

auestion$1together. The Vol4Apteer Sponsor says,"We all have

different ideas and values about how much a child should know about

the development of the body." Ask someone to share his or her ideas

with the group. The question on page 7 may be 'used;

The Volunteer Sponsor says "Everyone needs to be alone sometimes.

Parents need t be by themselves sometimes, too. Db you spend every

waking moment o your life meeting the needs of 'your children or do

you find time for yourself ancr5bur spouse?'

Page 9,10 and 11:

Give the summary of Sex Education by reading alol and briefly

discussing Things To, Remember. Ask the participqnts to give their

reactions to the topic. Ask them to consider the following question8:

How did YOU find out about sex? at home? at school?

from friends?

Would YOU want your children to find out like YOU did?



A Plan Fnr Chnnge is personal. It is for self-awareness. If anyone

would like to share his or her responses, allow enough time for

this.

Briefly explain Things To Do At Home. Read aloud whdt they are to

do during the week. Participants will share experiences at the

beginning of the next session.

Suggestion: Try to get a resource person to come to your class to

help with this module.

spring
summer

fall
winter
classes
series

6
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GUIDE Tb LEADING EACH SESSION

I., DISCUSSION OF THINGS TO DO AT-HOME ACTIVITY

THE PURPOSE OF THE "DO AT HOME" ACTIVITY IS TO TAKE THE IDEAS
DISCUSSED IN THE LARGE GROUP AND TRY THEM OUT WITH THEIR_OWN
CHILDREN AT HOME. START BY ASKING FOR ANY SUCCESSFUL_THINGS _

THAT HAPPENED DURING THE WEEK USING THE NEW IDEAS,_ YOU SHOULD
START THISON:THE SECOND WEEK AT THE BEGINNING OF CLASSi_GO
AROUND THE7CIRCLE AND GIVE EVERYONE THE OPPORTUNITY TO CO'
TRIBUTE; 'ENCOURAGE MEMBERS TO CONTINUE TRYING THESENEW_THINGS
EVEN IF THEIR ATTEMPTS WERE UNSUCCESSFUL AT FIRST, OFTEN IT
TAKES SEVERALTRIES BEFORE THESE IDEAS START WORKING.

2 VOCABULARY WORDS

TELL THE GROUP THAT THE VOCABULARY WORDS. SOMETIMES MEAN DIFFERENT
THINGS TO DIFFERENT PEOPLE; READ EACH SENTENCE CONTAINING THE
VOCABULARY WORD TO THE GROUP; AFTER EACH-SENTENCE ASK THE
MEMBERS WHAT THEY THINK IRE WORD MEANS; ENCOURAGE THEIR DIS-
CUSSION AND POINT OUT THE SIMILARITIES AND'REASSURE THE GROUP
THAT THEIR DIFFERENCES ARE ALSO POSITIVE; IT BRINGS MORE
IDEAS TO THE GROUP MEMBERS..

DISCUSSION OF READING

READ TOGETHER THE INFORMATION PART OF THE SESSIONSTGP
FREQUENTLY AND ASK FOR QUESTIONS OR COMMENTS. HELP MEMBERS
UNDERSTAND HOW TO USE'PrHE IDEAS BY TAKqNG,EXAMPLES GIVEN AND
APPLYING IT TO THEIR CHILDREN; (REFER TO LEADER'S GUIDE DIREC-
TIONS TOR EACH SESSION.)

. ACTIVITIES OR EXERCISES TO DO WITH PARTNERS OR OUP

WHEN DIVIDING THE LARGE_GROUP_INTO SMALLER GROUPS FOR ACTINITIEai
COUNT OFF BY TWO/S;, THREE'S,_ OR FOUR'S DEPENDING ON HOW MANY
YOU WANT IN EACH_GROUP. WHEN IT'S AN ACfIVITY THAT WILL BE
DISCUSSED LATER IN THE ENTIRE_GROUP,_HAVE THE SMALL GROUP_7CHOOSE
A LEADER TO REPORT WHAT THE SMALL GROUP CAME UP WITH AND THEY
WILL REPORT THAT TO THE ENTIRE GROUP ON BEHALF OF THE SMALL GROUP.

ASSURE THEM THAT FOR MANY OF THE ACTIVITIES:, THERE ARE.NO RIGHT
OR WRONG ANSWERS ppLy OPINIONS. FOR THOSE ACTIVITIES THAT
HAVE DEFINITE ANSWERS,SOME OF THE ANSWERS ARE FOUND ON THE PAGE
JUST AFTER THE ACTIVITY. THOSE THAT ARE NOT WILL BE GIVEN TO
THEM AFTER THE ACTIVITY IS COMPLETED. IT IS AOT A TEST ONLY
A PRACTICE EXERCISE.
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5, THINGS TO DO AI- HOME

EXPLAIN THE "TO DO AT HOME" PAGES, BE CERTAIN THAT THE MEMBERS
UNDERSTAND WHAT THEY ARE TO DO GIVE EXAMPLES IF THEY ARE
NEEDED; TELL THEM,. THAT THEY WILL HAVE A CHANCE TO TALK ABOUT
THEIR EXPERIENCES THE NEXT WEEK, THERE ARE NO RIGHT OR WRONG
ANSWERS TO THOSE PAGES;

5; THINGS_TO WORK ON

ON THE LAST PAGE OF EACH SESSION ARE TWO PERSONAL THINGS FOR
THE MEMBERS,TO DO; ONE IS TO LIST THINGS THEY DID DURING THE
WEEK'THAT WERE HELPFUL AS A PARENT)_ THE OTHER IS TO WRITE WHAT.'
THEY WOULD LIKE TO WORK O N ; IF THERE IS TIME AT THE END OFCH
SESSION) DISCUSS THIS PAGE WITH THE GROUP MEMBERS, LET THEM- ,
KNOW THEY DO NOT HAVE,TO_SHARE IF THEY,::DO NOT WANT TO; THIS
IS'A §00D TIME FOR THE LEADER AND GROUP MEMBERS TO ENCOURA6E.EACH
EACH

a.
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INTRODUCE YOURSELF AND EXPLAIN THE NEED FOR PARENTING GROUP'S

A. MOTHERS AND FATHERS HAVE NOT HAD TRAINING FOR BECOMING PARENTS;

PLUMBERS; DOCTORS; SECRETARIESs,AND DITCH DIGGERS ALL HAVE HAD

TRAINING TO DO THEIR JOBS, PARENTING; THE MOST IMPORTANT JOB

OF ALL; DOES NOT HAVE ANY TRAINING SCHOOLS;

WE OFTEN USE TECHNIQUES AND METHODS USED BY OUR PARENTS, BUT

THEY OFTEN'DON'T WORK TODAY BECAUSE SOCIETY HAS CHANGED SO MUCH;

4AN OFTEN DO;THE THINGS oir PARENIS DID AND DON'T EVEN KNOW WHY;

EXAMPLE:'

ONE DAY THERE.WAS A MOTHER WHO WAS CUTTING OFF THE

ENDS OF"HER HAM BEFORE SHE PUT IT INTO THE PAN; HER

DAUGHTER ASKED HER WHY SHE DID THAT AND THE MOTHER

REPLIED; "BECAUSE MY MOTHER DID IT. LET'S ASK-HER;"

THEY WENT TO ASK GRANDMOTHER WHY SHE DID IT AND

GRANDMOTHER REPLIED; "BECAUSE MY MOTHER DID ITi:LET'S

ASK HER;" THE CHILD ASKED HER GREAT=-GRANDMOTHER WHY

SHE CUT OFF THE ENDS OF HER HAM BEFORE SHE PUT IT FN

THE PAN AND SHE ANSWERED) "BECAUSE iDIDN'T HAVE A

PAN BIG'ENOUGH!"

SOCIETY HAS CHANGED, WE.NO LONGER CAN DO THE SAME THINGS OUR

PARENS DID BECAUSE THEY EITHER DON'T WORK-OR ARE NOT NECESSARY,

THROUGH TIME; PARENTING HAS CHANGED FROM AUTHORITARIAN To

EERM,ISSIVE TO DEMOOATIC.

AUTHORITARIAN KEEP POWER

'PERMISSIVE -- GIVE AWAY "SOWER

DEMOCRATIC SHARE POWER
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THERE IS AN EFFECTIVE METHOD OF PARENTING THAT WORKS TODAY

= THAT IS BUILT ON MUTUAL RESPECT, WE WILL BE LEARNING THAT

METHOD IN THE COMING WEEKS, IT IS DEMOCRATIC.

WE HAVE TAPES (LIKE A MESSAGE ON A TAPE RECURDER):IN OUR HEADS

FROM THINGS SAla OR DONE TO US SINCE WE WERE CHILDREN. WE

OFTEN NEED TO TURN OFF THESE TAPES. AN NEVER ERASE OUR

OLD ONES; BUT WE CAN MAKE NEW ONE WANT TO PUT ON OUR NEW-

TAPE. PARENTING TECHNIQUES THAT W LL .ORKFOR US NOW.: WE ALSO

WANT TO PLAY THOSE THINGS ON OUR TAPES TH T OUR PARENTS DID THAT

E LIKED AND WANT TO CONTINUE USING WITH 0 R CH4DREN.

Ei PARENTING 6k0008 ARE A SURPdRT'GROUP WHERE PARENTS'FfN OUT THAT

OTHER PARENTS SHARE THE SAME PROBLEMS.' IT IS A PLACE TO EX-7-

;CHANGE IDEAS AND-FEELING4.'

GETCQUAINTED ACTIVITY

PEOPLE HUNT. GIVE A COPY OF THE.PE013LE HUNT ACTIVITY.

READ IT THROUGH FIRST A D THEN HAVE THE GROUP "HUNT" FOR THE

PEOPLE ON THE LI WHEN THEY FIND THE RIGHT PERSON; THAT'

PERSON.SHOULD SIGNAlIS/HERA4ME. IN THE CORRECT PLACE;
4

REVIEW THE VOCABULARY WORDS

READ OVER THEM AND ASK THE GROUP WHAT THEY THINK THE WORD

MEANS TO THEM, DISCUSS THE WORDS AS THEY ARE READ.

N

DIVIDE INTO SMALL GROUPS FOR THE FALLOWING EXERCISE:

EACH PERSON IN THE GROUP GIVES HIS/HER NAME AND THE NAMES AND
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AGES OF HIS/HER CHILDREN; THEY ALSO SAY ONE THING THAT

WAS A SURPRISE ABOUT BEING A PARENT

COME. BACK TOGETHER INTO THE LARGE GROUP

EACH PERSON TELLS HIS OR HER NAME AND ONE POSITIVE THING ABOUT

EACH OF THEIR CHILDREN, EXAMPLE OF POSITIVE STATEMENT:

"MY-S6N SAM HAS A REAL GOOD SENSE OF HUMOR," OR

"SHEILA IS VERY HELPFUL."

TALK ABOUT GOAL SETTING AFTER READING PAGES 2 AND 3

GOALS NEEDf0.BE IN VERY SIMPLE LANGUAGE AND NOT TOO

GENERAL. READ EXAMPLES OF GOADS IN THEIR MODULE, 11AVE

THE- ;CLASS WRITE DOWN THEIR GOALS.

E -PLAIN ATTENTION=SEEKINSigEHAVILK

. '

ATTENTION IS ONE GOAL OF BEHAVIOR.

ALL CHILDREN LOOK FOR A WAY TO BE NOTICED OR BELONG'

IF A CHILD BELIEVES HEOP SHE IS ONLY OK IF HE,OR,SHE

IS BEING NOTICED OR SERVED HEN THAT CHILD IS IN THE

GOAL OF ATTENTION; (BEING SERVED MEANS THE PARENTS ARE

ALWAYS DOING THINGS FOR THE CHILD OR REMINDING THE CHILD

TO DO THINGS')

Di IF A PARENT REMINDS; COAXES OR -NAGS A CHILD TO STOP HIS

OR HER BEHAVIOR, AND THE CHILD STOPS FOR A SHORT- LE,

BUT MISBEHAVES LATER, THE CHILD IS "INTO" ATTENTION.

REVIEW'THINGS YHAT THE CAN DO FOR THE ATTENTION

SEEK1NA CHILD



BREAK INTO DO THE 6 SIQRY PROBLEMS

IN-A LARGEGROUP,DISCUSSTHE"NESTIONSTOTHINK ABOUT"

EXPLAIN THE "TO DO AT HOME" PAGES
44.

READ THE FIRST STATEMENT TO THE GROUX. TO GET THE GROUP

STARTED, GIVE EXAMPLES SUCH AS

*CHILDREN DON'T CLEAN THEIR ROOMS.
/

*CHILDREN LEAVE THE HUSE WITHOUT TELeING

WHERE TT ARE GOING.
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PEOPLE HUNT

FIND SOMEONE WHO HAS THE SAME BIRTHDAY MONTH THAT YOU DO,

FIND SOMEONE WHO HAS EITHER ALL BOYS OR ALL GIRLS.

FIND SOMEONE WHO AGREES WITH THIS STATEMENT: PARENTING IS

-HARDER THAN I THOUGHT IT WOULD BE.

4; FIND SOMEONE WHO WAS THE OLDEST CHILD OR FIRST BORN IN HIS/HER

FAMILY.

FIND SOMEONE WHO WAS. THE BABY IN HIS/HER FAMILY.

FIEND SOMEONE WHO LOVES' ROCK AND 'ROLL MUSIC.

FIND SOMEONE WHO REMEMBERS WHO FLIP WILSON

FIND SOMEONE WHO IS NOT,CAVGHT,UPAITH HIS. OR HER LAUNDRY.
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9. FIND SOMEONE WA LOVES CHOCOLATE.

10.FIND SOMEONE WHO HAS WON A PRIZE AT LEAST ONCE IN THEIR LIFETIME.

r

a.

,--..0

--1,---,.

4 C
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MODULE TWO : EVERYBODY. WINS

1. Review attention-seeking behavior. Ask the group to

spare experiences they had during the Week, Ask if they

tried any new methods.

2:Review new vocabulary words.

3. Introduce POWER as-another goal of misbehavior.

A. The child into power thinks he's only O.K. rf he's

boss or in control.

B, He or she lets people know, "You c n't make me!"

C, The parent usually feels angry. .

D, The parent wiil either fight or give in.

E. If the parent fights or shows power in retur

will continue to show power.

the child

it

Trf the parent gives in, children begin tribelieve they

can always have their way; The childrns not to respect'..

the parent.
.*I4V

Discuss the other things a pare mt can do found in this

flYodule.
Discuss the examples given in the module.

71:-...Ask for other examples if needed;

4; small grouns, do the,Jour story problems found in

thls module;- Compare answers in the large group

5. With bariners, do the 5 sentences to be filled 01,

Compare in the large. groupti

6; Discuss TO DO AT. HOMEJpages,

4775- e
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MODULE ;THREE: HUGS FOR EVERYONE

Part One

Review power; another goal of misbehavior. Ask the

group if they discovered any of their chi-ldrerNhto

00wer this week; What did they say and do?

Review new vocabulary words.

;Explain IALAC (I Am Lovable And Capable) story. Pass

around the IALAC sign. Have each parent tear off a

piece and share what happened that caused their IALAC
sign to tear. If theyyant to share something good

"that happened; that's fine.-. Have'them add-Onto the

IALAC sign if they share something good,

4. Oh nage 4; review how we discourage and encourage children.

5. :Discuss he pictures of ways chidren are discouraged using

, the discussion Questions fOand after the pictUres.

DiScuss the Language of Encouragement. Explain how thettanquogp

of encOurajemeht 1ielps children feel good abOtit themseIVOS. ,It
AAL

encourages children to do something because theyvant!rwrdo it

and not because they expect praiJse. It helps childreOeel as

if they are appreCiated and that what they do is important:-

Children learn tobelieve in themselves..
"fr

7. Explain that adjectives or praise, are overused, -Children
'think that unless they"Please-their parents they are not

O.K.. Children may not agree about what was said about theriu

esoetialy if the words were not sincere. Children,maY

think they are not deserving of the words or wt 11

they may'not be abie4+o continue to earn the praise. _Ad=.

jectives or praising can be used sometimes; but not all the

time: Encourogement'can be used even befve-ion child

5



,

completes? something.

ExaMple: The child is .cleaning his rem. All the

toys are picked un. Ever4ything else is still 'messy.

You can say, " I see all the-toys are picked Up off

the floor, YoUrNave (KUL ade a good start into

cleaning/uP-this roomi"

8; With a partner, have them do tpe three story problems.

Compare answers in the larger'groUp.

Exercise: :Give ecalPersor two or three piPe cleanersi

r.)Have*eaciii Person mdke_something out of their pipk,f

cleobars`. Then, get with. a partner and each person give

encouragIng. copments to each othef abouttheb- work;

4-

Another option is to give each person a niece of blank

paper. HcA each person drbirst something: such as ca house,

tree or the sun. Then, with a Partner, share anCouraging

comments obpUt the drawings.
k.=-

ie !

40. Together, do Ti kn qo WOte andl)iscuss.
, i

) , \

II. -Discuss'the TO DO AT HOME Pages.
r

Ay



s Revt 'their experiences usirig.encouragement wititheir
children.

.).

rxdcise:

A. Have all but two parents stand on chairs in a circle.
The chairs should be facing outward:

B. Have the remaining two parents walk in front of,poth

;pers,on standjng on';a chair, look up.at edth perspn and

SO, "Uhl Onlya child and I want to belong."

Have the persOa standing on thqtschair 'answer batk with

put -down Such as, "Don't bother me now. I'm busy."

Or, "How many times have I told YOU t © 'clean up your

-room. Get busy." >Or, "Go wash U. You-smell 'Like a -0

pig." t
,

Then the per' on who'is no

of the next person anain

"I'm only a chilp

The person sta g on t

a put -down.

chair stands n front

-chsir,91na'agatn says).

1OntJ,1

he giyIes the "child"

F,- The person who plays the "child" doesn and to_the

hut.2downs. 'He or 'shy only walks on to the ne t'sper'on

and says, "I'm only a child and I want tebelong."

Each time the .,person on Tchatr.gives aput-down.

The person playing the "Chi4lci",walks arbund, the entire

circle until he or she'has talked to eath,person on

a dlair. ---

The other person playing the Chil4 does tit ;,saMe thing

at the some time; He or she starts at abOut half way,

around the circle and goes all, the way around,

J. Discuss how the people felt whd walked around the group
K. Dd again. .

L. This time ask how the people' standing in the chairs- felt.

M. Have th-e4,wo groups compare their reactions,

r
ti



Parents need to'encourggethemselves. They often experience

many stress,es 'during-the day. Discuss thing8 that-cause stress

in famUts. Example not exonerating, money
tea.

Orobjems;". babysitting problems;.single Oarenting leis of a4

job..;etc.-

In small groups discuss ways to handle stress. Compare with

the entire group. Ihclude such ways as talking to someone,

relaxing, going to an agency for help,etc. Share names and

telephone numbers of agencies in Brevard County where parents

can go for help. (Use pink cards from PERC).

One. of the things we can do for stress-is to relax. Do relaxa=

tion exercise. Parents isit cothfortably in their chajr., Turn

down 4ightt.., Leader tills parents to,tense certain muscles hold,

and go. Go through the entire body. Discuss the exner-

ie

Have the gro p write five things they like to do and When they'

dfcl thosvpli s last; Share with each other in-:,the large orouoi

Write contract-for doir)g one of the five things written.. daye

another methb F. of the group sign it.. This will help the,narent

keep-the-40n race.

Have twelve index cards ready with a positive word written on

each one. t Call out the cards one at'a,time. After each card

is read, tell the group to think of someone in the group who

fits the description of the card. Give that person the card

to keep. Words to use: kind, caring, good sense of humor,

good listener, friendly, good ideas,_ outgoing, thoughtful,

interesting,.helpful, willing,to'ghare, nice/Mile, warm, =sincere:

9.: Remind them to work on their contract-this4ek.

10. Discuss the TO DO AT HOME pages.

81



MODULE F4VE COMMUNICATION

Discuss the contracts the parents made Allik# they

kept their contracts. If they didn'ti; ask W6atvgot

the way; HOVE can they honor it this week?

I

Review new vocabulary words;

ti

3. Discuss the communication game explained in the module.

You can use a real ball to demonstrate;

4. Exercise:

Divide into groups of;twos; Give one person the.picture

of the domino puzzle. That will be Person'A; Person A

describes the domino arrangement one at.a time. Person

tries toiplace the dominoes the way PerAn A describes them;

He or she may not talk at all, just follow directions. The

toad sit opposite each other,: They will see -that it as

difficult because:

No feedback was allowed no two way communication,

Directions not clear without feedbaCk.

Terms:for different parts of the dominoes foot clear.

Discuss what that means when communicating in daily

5. Reaa'and-discuss the thre things that'cari stop communication;

Get into groups of two, One person will be persoh A. The

other will be person B. Person A' tarts talking Person- 13

use one of the communication stoppers to act out Then they--

switch.

-77-



DiscUS8 ways of becoming better talkers antlisteners.'%Re

to the pictures and the examples;

In a small group, do the three storyHprOblems. :Choose a

recorder. Have each recorder report the group's .answers

and discussion to the large group after ten to fifteen

minutes.

With a partner, do the five questions. C are with the large

group.

Ask the group to review 151-Ogress of 9oals set in Mbdule
.

during the week at home.

JO. Discuss TO DO AT HOME things,



MODULE SIX PROBLEM SOLVING: HAVE I7.

GOT A SOLUTION FOR YOU!

Review communication experiences over the past week.

2. Review the new vocabulary words.

3. Discuss the sixsteps to problem=solving.,- Under sto 2, explain

that "I messages"-descrtbe the child's behavior; how you feel

about it and how itdffects you. It does not blame.

. With a partner; change the ftur blaming mesSuges into "I messages ".

Compare they esults in thearge group,

5. Di-scUss trte problem-solving session between,Mother and

in the module.
A

-7

6, moll groupsormIth a partner,,use the sixop0915101kol

to solye the RptAkm between: TamieKa and "Ainey:and 4.
q- = i 4.

e and qprjmOther solve0 the prob4em. Compare with. the examples
;"

4 _,

giver-L.4)T thepodule. .._.

"-----7i. (,...,.

4-TO DO /4 HOME pfigei, ticoutd6e pi rents to try the

..,...... )

6 . 0 'e c
problern solv413 step With t eir trtildreri at hoMe:

4



MODU4ES-EVE

A

DpAS

114"

Ask Barents- if they- tried the-steps in problem-soi:Ving witji

ISLE MODELING

their children; DiScuss exneriences t,.

Review rvac.S.
tcz

I

pad Rage tW oge;ther and discuss how we give chi ldren roles

we Lobel them;

In Small roups, answer the eigfit aliestions about handling

feelings

,,,, I 4 -

Exercise : -5
fe.o.
r rs'

c9(i.

A. iHtfve two signs ready,' One -Will spy- -YOU THINK I Citi

,,
DO MANY THIN BY MYSET:4 The other will say = -YOU Dil-NK=

-i,-,1 I CAN'T DO ANYTHING .BY-MISELE #i

Ask for tier volunteers° to 114 show how parents influence
0J

1

the waythildr Al b ut themsel,,es,

, 6; TdPe. i 17.4 th cks of thi two volunteers,
,--

°I _,.
Sea .them" Vis.,31j10.tnt t they can't read the other's, sign;

ive there an 'easy task to

celing in a coloring o

A

sue as a simple puzzle, or

s5,
4

As they are ing he task, have the rest of the graft

walk cirouna, emt m king .co ts according to e si9 on

theiVback.. I:xarrerr: - Next to the. peas i nig sin
svying--tAlTHINK I qAN'T Dp WO" 1 Y , a ,parent

mightsoy,-"Here, let Fie help-you. Th s. tee ,hard 'for

n thaAL l says--
-yott to do." Next to the person wearing

.45

-



YOU THINK I CAN 1)0 MANY THINGS BY,MYSELF,, a parent
might say, " You carwflgufe that one out t:14 yourself; '
Or, "Keep up the good Vfork that looks great,"..

c

The parerrts can Vie. as many comments around-the t'Wo

`volunteers as they want. (The more commenis' wde the
better.)

At the end of several mlbute , ask the,t4o:volunteers
= hovtAffey fe)t. Sy if they can guess which sign ttieY

r hci3O ,Q#1,4

Disd:Oss th

Obsi.tive

WE?. can .help chi ldre i see themselves in
ys.' Refer!to.suggesti tis in t module and the

pictures,

7. Children Pften choose th s,me attitudes ,that we hlavPabok
so.folk abou attitude and feelings:thpcirepts hack about

school , b this 'in, small groups. 4 t he Questions fl the
modu4,,

104:k
j)n the large .group, discuss things, par nts crim do-APO-Jielp chijdren

rialVgood attitude about school,
picfr.ires tpe, 'module

r
1. ReQd t e:checklist to the parents-, They c- an fill it esilt at

RefA to s es,tions and

/.0

-a--

4



it >i c I
s

10; With a partner,,do t 0' THINGS TO THINKABOUT

Iorge grbUn.

-y"
11. Diuuss the TO DO AT HIDE pages.

Compare in the



MODULE EIGHTDISCIPLINF-TO TEACH

tisCUss their homewark on roles' children play. Ask pare is to sha
their experiences; from 'the past 'Week.

.2,- Review new vocabulary

,r-c

Toge0thgr read page two Discuss why we punish(thildren. Here,
are some possible Suggestions many parents have said:

- .,
A ) T at's)

all theY undefs,tand. ,

13:' hat wilt. peopfe thirik if I don't'
, C. r It .tea es, them Fight-'frorri gong:

D. Hon.. else if they lea.rn? i.

t .- ..
. Introduce natural conseckieNes, TogetheF- will the whik grovp,

c ome UP wit O he nat46I, consequencess for he four,
.given ii-K.tile': odule. .

___

Introduce. lo

6. Disc

:tonsequerTc s. ftie'e

tike steps in uS'190:conseciu7ncks.
- I

v

In small groups, do-The fou

-
Else oft>thisqlepiels

15

Alms, Ha?ve the me

write what they'wou'ld do or say., edch sitifation. Dis
aues&ions'; tatether.

.88
A-2



t

$ Ask the group if they accomplished he goals the set for

themselves eh the firstisession. Discuss the goal-setting

44(anehw' it worked for them.

Fill out the 4evalu Lion form if this is the last session:

10. Go,oroUnd Oike group and have: everyone s6are 2 er 3 thing thdt,
AO!

t h e Y learned in thi class.
-

0 :

)

:Finish it by telling 2 or 3 thins learned' fTor mitiup

during' "se sessions. ,

n
,,7.{

.

..'

------------ , ,

If ititotioburden

ought to be share

its rivilesmit



OPTIONAL 1ODULE 1441

`N*
Review the vocabulary.

,
T WiTH`YOUR

Read "Parent Need TO Tally To The r Children" with the 9roUf'.

Use the fol,ewinq discussion aueStions if YOU like;
A. Why are parents uncomfortable talking with theirA

41 I dren about six?

at should be included tin the talks with hildren?
Why. do pdrents need-,,to be clear about their own though

,- ...' aril opinLons out se)(?
i'.

in.frif rge group) discuss what .parentS .Jere tonpabout thelr
ado scent.,Texua I it byt; thqir parents. Spend t line talking about" what

t S they th ir children to know about sex that is differeht-----
-form what their parentS,to cithem

J'Y
.--, Y v ,. .

/ )---<, ,

1::--1. 4 .-',.;.D.p." the tree, e, ase questions setting them write the er

0 by t4-temse-1- rsi an do then get groups to t re a answers.

4

gether 'read ,discuss "S and Use thef llowing-disaftsi
qUest ns if you Tiske:wc; 1 r-i

Wriy i-18" ard , teens- t mak decisi.rs' about 'sex?
ens -have ntrol 'fie i4T63ns lotl, sex?

1

--)
e the rpOses of sex

,-7 should . parents discuss

teens?

d V.D. with their
4



A . t
,,,y4;

6 ,After reading the general_ guicieliMes about the kinds of questions

1.dhildren may ask, divide .:the group accotding to thages of their

childreni For example one group'mgy.be made upf Parents o.f
10

ILteenagersimpnother group of-parents of elementary school 'age

Childrenietc; Have 'Itke"grafips ca4are the kinds of things their

Children hae asked them about sex. Then have them share what

thing8 they thinkitieirchild* should know about sex; Do thiS
,,

in a small 9robp;

In small groupsATad, IParents Can Help Teens Have Healt0

Attitudes ourSexuali ,,.
.Dii

0
scuss how they might carrp,out

each sugge tion. You might have two. Qaunts gist out aparente

and a teenager discussing cidestiongi`a teen may haveabout sex.

_. .,

_. '...1

In the lar read the seven- signs children may.use ta s

4 parents they to talkwith them about sexual matters 111$qus

wh t othre clues their children have given therrit
-,,-:,

0 AT HOME page.
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Lied

eon'`
Somkody

o Some
4t-lh

9Zeaiized

ao

omebociy

F.



)

IF A CHIVIO LIVES WITH

IF A CHILD LIVES`-WITH CRITICISM,

HE 'LEARNS TO CONDEMN.
41k

F A 6ILDATVES WITH HOSTILITY

HE LEARNS TO

IF A CHILD LIVE WITH RIDICULE,

HE LEAfONS TO BE SHY.

IF A CHILD 69ES WITH JEALOUSY;

HE LEARNS TO FEEL GUILTY.

A CHILD LIVES WITH TOLERANCE,

HE LEARNS TO BE PATIENT.

IF A CHILD LIVES WITH PRPCISE,

HE ,LEARNS APPRECIATE.

If A CHILD LIVES WITH ENCOURAGMENT,

HE LEARNS COfiFIDE6CEk

.1F-A CHILD LIVES WIPti FAIRNES

H << S JUS

IF A-CHILD LIVE-S W.I uRtiy,

. -. 4' FIE LEARNS TO HAVE FAITH.u,
(IR itCWILD _LIES WITH APPROVAL;:

,

RNS TO,,LIKE HMELf,

IF A LIA WITH B TH ACCEPTANCE AND FRIENDSHIP;

'4E LEARNS TO L VEANORtt. i-..--

e-

author u Known

c
,-ti

AV' ,



-outh-ArroNs FROM CHILDRrN: THE CHALLENGE

by audolf Drlekurs, M.D.

Equality means that people, desofte all their Individual
differences, have eqUea clalm to dignity and respect,,

All human behavior pas purposea and is a movement toward
a goal; ) '

1/4

Encouragement is more ifrOortant than any other asnect of

chi ldrearing,.

A mtsbehaving c d.is discourageditcnild;

The desire f
-44 trs a means

\44__mus t

our fhil:

Sipc

undue attention 1,1s used IV ikour'aged children
feel i rig ''t>ha t -they q.

Mize the fu14 f ,tryinq to iffrosepr will unon

.

ineffectitV6, what can die do when
,a child totexperience .the a,

rovide and honest and.teal learning A

t ,

:a 7



Be firm without does pat mg.

Show respect for your child.

Indite respect' f Or order in your child;

Eliminate critism and minimize mistakes;

Maintain routine. Establish and maintain a daily-order..,.

Make time for training.

Win cooperation. Mork together.to me t -.ip0ariof the situation,

Avoid yielding to undue deMands; 4'

Sidestep the wugg,je,for rower.
. ... 4.-

Withdrawfrom the conflict. If orie_nerson withdr*..000ther5

Cannot' continue._



Actian not words If a :parentreally wants to chonge iho-
behdVioi= af'their child, they will haVe to act,

If we want to influence a change in our Child's behavior; i
we need to watch our own;

Use care Okleasing; J1-6V-0 t-e courage to say "No1; %

0
Refrain, from overprotectfoh.

Stimulate ihdpendence; Never do for-a child what he can-do
fortimself.

Follow thrqugh.

cr

consistent.



LISTEN!

Hove fun.jogether;

Talk with thenL not to ftieffi;

Stay out of fights between brothers and sisters ;

Tab it ffis.Y;

=-92-=



Parenting Educatio

Read through the evaluation. Circle Our response with *(l)

being LOW and (5) being -HIGH. Turn in at tfle end of the 'last

class. THANKYOUH

To what extent did this course on O'brenting

Edmation help YOU to become a better nt?

To what extent was the following informatAor

useful to you?

)
'a. CommUiication. 1, 2 3 4 5

b. Discipline 1 ) .2 3 4 5
/

c. Love and Affection 1 2 ;3 4 5
4

EncdOrdgeMent 1 ;2 .3 4 5

AttentionTseeking:BehaVior 1 2 3 4 5

f;-. Problem--sdivihd.L 1 2 3 4

.0; : R010,M0dOlin0- -I
7

t5

2 , .3 4 5

h; Sox Education 2 3 4 5

- Cooing With SChOOl---
2_

4 5

':familY Crises 1 2 3 4 5

-How would yOu,rate the overall OffeCtiVen088

f this'course?-

ow would your rate the overall effectiveness

Of TOW- teacher?,

COMMENTS OR CONCEITNS:

Thank you for being a part of Project BEST-PAL, Happy Parenting!

-93- 98
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°°° PARENTING PEARLS°°°

"You CAN ONLY BE AS GOOD A PARENT TO

YOUR KIDS AS fOU ARE TO YOURSELF;

(IF YOU ARE NOT TAKING GOOD CARE OF

YOURSELF; IT IS NOT POSSIBLE TO BE'A

GOOD PARENT;)



°° °PARENT ING PEARL 0

"DO NOT MAKE CHILDREN YOUR PRIMARY SOURCE

OF !CHARGE.' IN YOUR LIFE.AS THEY WILL FEEL,

RESPONSIBLE FOR YOUR FEELINGS, (iHIS SITUATION .

RESULTS IN A "STRUCK SYMBIOSIS".) LOVE THEM;

*.

ENJOY THEM! THtY MAY BE THE MOST IMPORTANT.

PEOPLE:TO YOUR DO NOT 'CHARGE' YOUR BATTERIES

FROM THEM,"



"*PARENTI.NG PEARL

z

o 0

"PARENTS MAKE MISTAKES USUALLY FOR

TWO REASONS:

A; THEY DO NOT HAVE GOOD INFORMATION ON

HOW TO BE A PARENT.

B; BECAUSE OF THEIR OWN HANG-UPS;"

10297_



0 0 PARENTING. PEARLS 0 0

WC

"PARENTING REQUIRES TIME Alb

ENERGY!"

GIVE YOURSELF TIME! 1 Oij



°°°PARENTING PEARL o

"You STROKE WHAT YOU GET, AND YOU GET

WHAT YOU STROKE. STROKE is A

'UNIT OF RECOGNITION'

BETWEEN TWO PEOPLE.

WE NEED STROKES FOR SURVIVAL AND

CHILDREN WILL NOT BE IGNORED."

-9.9- 104



0° PARENTING PEARLS

'fit J

"SAFETY; SECURITY; AND SOCIALLY

APPROPRIATE BEHAVIOR ARE THE

RESPONSIBILITY OF PARENCOODi"

io5
7100-



PARLNi ING PEARLS

"PROBLEMS ARE TO 8E SOLVED,
.41

(RATHER THAN GRIPED ABOUT);"



PARENTING PEAR S
0 0

4

"PARENTS DESERVE THEIR OWN PRIVATE

TIME;"

-J.02-
o



PARENT.ING PEARLS'

':CH1LDREN DO WHAT YOU DO; NOT WHAT

YOU SAY."

403.=



PARENTING PLARLS°

"VIOLENT PEOPLE HAVE VIOLENT PARENTS.

THEY RELATE BY HURTING.

THEY DIDN'T,GET ROCKING OR HOLDING
A

AS SMALL CHILDREN."



°°PARENTING PEARLS°.°°

4

"SECRETS CAUSE TROUBLE,

-J05-



a "PARENTING PEARLS 0

"KIDS MOST OFTEN BLAME THE HEALTHIEST

PERSON FOR A DIVORCE) THEY PROTECT

THE WEAKER PARENT,"

-106-



°° °'PARENTING PEARLS

ca.ri rt.4 ext.o

he honest.

"DON'T SET LIMITS You CAN'T (WON'T) KEEP;

OR MAKE A PROMISE YOU CAN'T KEEP;"

-107-
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1,1!-;t of BuIftt ns

PARENTS AS ROLF MODELS

RENTAL NEEDS

THE IMPORTANCE OE PEERS

PAR.ENTAI EXPECLATIONS

HINTS FOR HANDLING SIBLING RIVALRY

TALKING ttiITH YOUR CHILD

AVOIDING CHILDHOOD LABELS

HELPING CHILDRLN LEARN TO COPE

IA L 9 COPING KITH PARENTAL STRESS

11 DI ;. SETTING LIMITS

CONSISTENCY IN DISCIPLINE

FL- 12 LISTENING TO CHILDREN.

CHILDREN AND TELEVISION

II-11 KHAT'S TH4 RIGHT AMOUNT?

HELPING CHILDREN DEVELOP INTERESTS

IL ID PARENTS ARE THE EXPERTS

IA 17 cHIL0RENic uurrim;s.

IT-18 UNDERSTANDING BEHAVIOR

LI-10 GAINING COOITRATION

11 20 SHARED PARENTING INCLUDES FATHER

VITAL SIGNS OF PRESCHOOL DEVELOPMENT

FL-2: CHI LDREN ' S FT APS

IT-- HONESM IS TH! BEST POLICY

IL .

SPANFANG :A 11 DP-',CIPLINE
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F
PARENTAL NEEDS

There is no more impoitant job in
our society than being the unique
combination,of child psychologist/
teacher called parent, responsible
for rearing the next generation._

As a parent you are largely respon-
sible for the formaTion and devel
opment of yourchild'sself-concept.
Self-concept is a basic mental_pic-
cure one has of one's self. Iron-
ically your feelings about yourself
and your own self-concept influence
your child's developing self- concept.
Children are quick to- pick up

parents' feelings from non-verbal
signals. They sense when you are
confident, unsure, pleased or-dis-
pleased. They know when you are
experiencing emotional tension and
unrest. Relaxed mothers and fathers
help in the development of relaxed
secure children.

Parents Have-, ,-- -Poo

Acing a parent, responsible for
meeting the needs of children does
not meanourown needs can or should
he ignored. We alt need to feel
good about ourselves. _In fact, if
we don't like and -accept ourselves;
it will likely be difficult for us
to feel good about onr children

Sometimes parents look to their
4 children to provide them with a

sense of self-worth and adequacy.
Children cannot and should not be
expect'd to meet--parents' needs for
adqua(v and self- esteem. When we
look to-our children as the soIN,

FL-2

Source of self:Iaorth we are apt to
'put unre'alistic expectations and
pressures on them as well_as our-
selves, because we view their lieu -

batilmls as a reflect,ion on our

abiitly to parent. Recognizing and
accepting that we are each ,respons-
ible for our own emotional Well-
being and feelings- of adequacy is
impottapt for self-growth and
effective parenting.

Set Reali-st-Fc-E-

When we e pest too much. of ourselVes
as parent , we try to do more for
our chil ren than is humanly poss-
ible. C nsequentiv, we may leave
ourselves_ feeling emotionally ex-
hausted and inadequate, because, we

can't conform to some idealized
notion of what we should be doing
for our children.

we all have limits. Honestly asses-
sing our talents and eXpebilitieS,
can help us develop more realistic
expectations of our45elves as parents.
Accepting our limitations can save
needless feelings of guilt and
anxiety:

Define what you can and cannot do in
terms of time; effort and money to
further your children's growth to
maturity. Let promises to them come
from reaiistic guidelines rather
than the wish to be and de every-
thing for them.

4
-1 09
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Like Yo -o-N-olt

,

4ek Sill people WhO treat vou with
respect, whom you enjoy and who en -`

jov'heing with you. , Get Involved

in activities that give you a feel-
ing of competence and achievement;
Having personal goals and achieve-
ments-cami help guard- against expec-
t iin; -children to he one's only source

cat recognition and Success.

Cont-in_tie_t_o Grow

As a person, parenthood is just one

iih-ii!-;e in your total development.
some of your resources must remain

available for your, own continuing

iwt:-;orthl developmept. Personal

growth and effort provide a sense
self-worth. As we feel more .>

adequate as individuals; we are apt

to feel more adequate and confident
in our role as parents:

Background Reatrigs

*Becomiug Us. An Experiment in

Eamily learning and Teaching"
hy P:itrick J. Carnes and

Harhert Laube. Small Group
Behavior; V6 n 1, pp. 106-118,

February; 1975. 311

so,

A

110=

The Joys and Sorrows of R4re_h_t_hood

formulatedby the CoMMCttee

dn Public Education, Volume
VIII; Report No. 484, May 1973
Group for the AdVatiCeMent of

Psychiatry; 419 Park Avenue
South, New York, NY 10016

The Parent Book 1-y Harold Bessell;
Ph.D. and Robert P. Kelly, Jr..;
James Press, Inc., 6501 Elvas

Avenue, Sacramento, CA 95819,

1977.

Your Child's Self-Etzem by Dorothy

Corkille Briggs; Dolphin Book

Editibil, 1975.

*This_ document and others are

available trhough the ERIC system,

For more information contact ERIC/

EECE.

Chi7d_(m! Parri4y1DePelopmcnt. -Spec-

iaZis1 iii' N(znoy We 7er; Extension
-
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PARENTS AS ROLE MODELS

Are you familiar with the old_say7
"mohkoy see; monkey do?" We

ccrtiinly dOn't think of our

Children as monkeys but this' same-
principle /doffs apply in most

Parent al

The influeirce of a living example
on childteh'S behaviors is greater
than many have believed; It is

Cleat that Children pattern much
Of their behavior after model's en-

countered during their early 'years;
In most cases the Model, that

Childten strongly imltateind iden-
tify with is that of their parents.
not attitudes; ideas; opinions, and
premqi.ces are quil.kly picked up by
our children. Likes and dislikes;
interests, manners and morals are

learned mainly through imitation.
How 'we cot With frustration,

affeCtS hOW our children learn ten
handle prohlettiS. As parents we may
Safely act on the, long-held assomp-
tibia that OUi children will be

affected more by what we do than
what we say. 'often our uninten-
tional influences are as important

our carefully thought out tech;

niqnO of child rearing;

Fattii ly -1\ rinosphoro

The child not only unconsciously
imitates the behavior of a parent,

,but will: also absorb the general

to clsphere of the home; friendly

and cooperative; hostile and anta7

gonistie; or concerned with _SOCial
statoo. A child's perSOnality is

influenced by these emotional

undertones; making it: important to

lOok -at the general atmosphere
wee creating as wen as the spe-

cificlodel 4te're fiirnihihq, if

we ourlphildren to grow up in
a desirable way. In most cases if
we show good table manners, our

. children will imitate US as they
_

grow; It we are persistent in what
we-attempt to do and don'tgiVe up
at the tirst signs of difficulty;
our children will imitate our pet-

sistence. If we Want thilditon to

respect the tights and feelings of
otherS, We can begisti by respecting

the rights and feelings of our

childten. A good example is a

powerful w-ay we can teach them;

AdUlt

As childten_ grow older; this need

for role models does unfdocre,Je;
Finding an adequate role model

during the pre -teen and teen ve7-ir!

°is -just is important as during thi
early yaars of childhood.

During the pre teem; children

ustially benefit from a role model

of the_same sex. They moving

from the a9ateticss of childhood to
the issues of adults. It is as if

a youngster thinks, "I'm.: moving

ftom childhood; -soon I'll he in
adhlt, what are the ways of a grown
man (or woman) 7" The child needs
close suctained adult contact, mak-
ing the oarent of the same ocx the

obvious choice in tillina thi mod-

eling tole:

X16
_
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Not only are pre-teens focusing on

the tbleS of men and4Women, but

they are developing attitudes to-
ward theS0 t010C Relying on the

power-1 fdrce of unconscious imi-

tation as a great builder of atti-

Ides, we Can furnish living posi-
tive modelS pf what it means to be

a Irian or Woman. What All6your
childreh learning from kou with re-
gard to what men or women are like?
Your adult roles and attitudes to-
ward these' roles as well as your

attitudes toward the opposite sex
are conveyed to your children;

Parental .Values

Starents must idehtify and resolve

conflicting Values in order to

establish a it of clear7cut values
they can transmit fo their child-
dren. One diffiCUlty in transmit-
ting a clear-CUt set of values is

our tendency not to practice what
we preach. Sometimes we communi-

cate dOtible messages to children.

For example, take the parent who,
spanks his child as punishment for

hitting hiS brother; The parent

actually imitates the behavior for

which he' is punishing the child.

Here the patent is unconsciously

being draWh to the same level as

the Child. The chAld may be con-

fuSed_ by the double message re-

CeiVed: "I'm not supposed to hit

my brother; but it is o. k. for my
parent to hit me."

If what a parent does and says is
Cc-insistent during the child's for-

mative years, such conflicts_are

not as likely to occur. Children

AtO more likely to learn what we

waist them to learn from examples

we set.

Remember' children pattern much of

their hehavior as well is their

-112 -
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attitudes and values from you; What
you do often speaks Much louder
than what you Say.

BackgrOUhd Readings

Being a Parent --Unchanging Values
in A Changing-Will -d, by Karl S.
Bernhardt, University of Toronto
Press, Toronto, Canada (1973).

How to Parent, by Dr. Fitzhugh

Dodson, NaSh Publishing; 9255

Sun5et Boulevard; Los Nig.eles;

California 90069 (1970A.

The Joys and_Serraws--of_Parenthood
formulated by the Commission of
Public EdUcation , Volume VIII,

Report No. 84, May 19W3.

Your Child's Self Esteem by Dorothy
Cerkille Briggs, Dolphin Books,
Garden City; New York (1975r.

*Effective Parenting in Contempo-
rary America; Some cautions and

some prescriptions, by Michael

E. Lamb (1977); (ED 143, 450,

16p)

*MOdeling Influences on Children's

Creative Behavior, by Barry J.

Zimmerman and Fank Dialessi,
Arizona University Tucson(1972).
(ED 13.1; 366, 30p)

*These documents and others are

aVailable;through the ERIC System.
For more information contact ERIC/

EECF;

Propom'J /6nda Harriman, Exton-
-(c DeVelopment

.71?eciati Ndney Wolter;
Extcrion 4nniant - Commtorca-
tin,
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FAMILY DIVING
SETTING LIMITS

One of the most important functions
of parenting is to help children
learn to control.theit behavior by
establishing clear guidelineA° re-
garding what is acceptable. Setting
gq0elines is not too difficult.
CoTSistently enforcing them may be,'
because of the potJntial of creating
a corTflict between parent and child.'

wh s-e t t-;

C';71171w), SP-074. Children need
a clear definition of acceptable
conduct; They feel more secure when
they know the borders of permissible
action; Limits tell the Child what
behavior standards are acceptable.
They provide a framework in which
the child can function comfOrtably.
When rules are clear; the child has
the opportunity to make relVonsible
decisions; The consequences of
both positive and negative actions
are known Choices can be made be-,
tween alternative ways of behaving
with a clear; predictable picture of
what parents' reactions will be.

Limits .communicate
to the child values considered im-
portant by family as well as cul-
ture . Parents set some rules, not
because they personally disapprove
of a particular behavior, but be-
cause they know friends, grand-
parents, neighbors and/or community
in general would disapprove. Limits
introduce children to a society that
does have enforced r4gulations.

lumi ts serve as a quid
prevent inappropriate behavior.
sinee children lack experience in

DE IC

FL-10

fudging the consequences of their be-
havior, they sometimes need to be
protected from their inexperience and
inability to judge situations and
their conse.ences. Limits protect
them from their own violent feelings
and from expressing them in a de-
structive way. A general guideline
is the younger the child the more
rules parents will need.

Limits and -Stages of Development

Limits establfhed should take into
consideration a child's individual
needs and stage of growth. Sometimes
a tive year old can be trusted to
cross a street alone. This.would not
be true of a two-year old.

Special stress situations -accidentsi
illness, moving, separation from
friends, death or divOrce require
additional leeway in setting limits.
Children should be aware that their
behavior is not accepted, but tole-
rated only because of exceptional
circumstances.

Mumbr of Limits

The number of limits ye-6 set will de-
pend upon personal values and stand-
ards; A good rule to keep in mind is
to set only necessary limits; These
would include limits to: protect the
health and safety of a child; protect
the property and rights of others;
and protect and support the child a-
gainst his/her own strong feelings.
Too_ many rules may interfere with the
child's need for activity and learn-
ing, making the child less sporftan-
eoui; Ping creative. Imposing too many
restmctions may result in resent-

-113- 1.1 5
Educational Resources information Centet/Clearinghtiuse on Elementary and Early Childhood Education
C011000 of Education, University of Illinois. Urbana. IL 61801



-2--

meat; causing the
anxiously await
from under rules
ing them as a

plino.

child.to resist and
the day to be out
rather than accept-
pert of self disci-

How to Set Limits

tle clear ani J;pc-i,f-1., A :limit
should be stated telling the child
Clearly what constitutes acceptable
belipvior and what substitutes; If any; -
will be accepted.. For example; "You'
may hot throw dishes; You may throw
the ball."

It is preferable that a limit be

total rather than partial. A limit

that states "You may splash her a

little; as long as you don't gether
too wet;" is 'inviting trouble. Vague
statements leave the child without
clear criteria for making decisions.

When setting limits point out the

function of an object. "The chair is
for sitting, not for standing" is

better than "Don't stand on the

"The blocks are for build-
ing" is more positive than "Don't

throw the blocks;"

t4spect feelings. When children re-
quest something we must deny, we can

at least grant them the satisfaction
of having a wish for'it. Their feel-
ings are important too. Just because
we feel a rule is necessary, doesn't
mearw they feel the same way. LiMitS

should be phrased in a language that
d oes not challenge the child's self-

'respect. "It's bedtime" is more

readily accepted than "you are too

young to stay up that Late. (ki to

° bed."

EXPeCt There is a ten-
dency for adults to get what theyfax-

/

. 414

pect from children. they expect.
children to be good' and obey reaSoh-

able rules; they generally ijet_COMO-

pliance. Most of the time children
are aware of serious expectations and
obey adult directives especially
from parents.

Limits As A Gtkide

Children need limits._ They provide a
guide toward acceptable beheVior and
cultural val6es. How parentt enforce
these limits affects the child's at-
ceptance and positive response.

Background Readints

Bet ween -Patiieitand -chi_Ld by Br. Haim

G. GinOtt. The MAcMillanCbmpany;
866 Third Avenue; New York; New
YOtk. 10022, (1969).

- by tlizabeth"-1
Hurlock, McGraw Hill; (1972);

Dear Pare4ts:Of Young Children; "Set-
/ ting LiMits in rilciprinc(;" Bulle-

tin ft-OM the michigan State Co
operative Extension ervit1 ee:

* Par 'hary itqkrsiveand
the towel-pmemtt_ of Children's
Moral by Raymond tion;e-
mayor, (March '77); (ED 153 75 7

12p)

* Thi5 document and others are
available throngh the ERIC System,
For more information contact ERIC/
EEcE;

Pr: paned bb harrlmani 4telision.
Chi 1(1 qfr'/J Famity Developmeftt spe-

And Ahre3_0elleri txtenston
A:, i tant-C:rirrurtications
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C3PING WITH PARENTAL STRESS

Rearing happy well-adjusted children

is quite an aCCOMpliShMent for any

parent. Knowing that you are effec-
tive with your children and can meet

their needs contributes to parents'
feelings of satisfactiOn.

Hard work, responsibility; domaAhs
for time and attention are alsO part
of parenting. This is the part of

parenting that 'cauSes stress to

mount and mak-6S dSfeel-cau4ht and
sometimes overWhelMed by dt;liands

constantly made upon us.

Peelings of Anxiety

The dettiandS -f a child are especial-

ly strenuou on new parents; ft's a

terrific adjustment to'bringababy
home froth the hospital and begin to
take care Of it.

A new parent may feel particularly
worried and unsure It'S as if so-

crety suddenly says "You're a parent
now, 'we haven't told you much about

how to patent but go to it and do
the best you can." Most jobs regwire
a trainimr period to acquaint you

With new job responsibilities. But

:or the job of patenting; practicallif,
no education is available:

Parehtal uncertainty doesn't nece-

ssarily disappear as children gr6W.
Just as we learn what to expect of an
infant the child becomes a toddler.
Pars +real stress may increaser, i f

parorirr: are unable to change their
expectutions and demands as chi ldteri

grow. Children change the most

rapidly during the first two years

of life. and as they reach Addle-
r,C1. 1)( Therefore parents may ox-

IERIc]
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perience high levels of, stress during
these time peri,odsi unless_they leath
to adjust to a changing child.

Parents ne_A to realize that they are
notmagically-eguipppd with "parental
love" or a "mothering instinct" WhiC1-1

_
enables thee to automatically love
and care for babies and children. It

takes timei patience, experience and-

effort to build a positive parent-

child relationship, and become %n
'effective parent.

Feeling of Resentment

In addition to feeling inadequate

about how to parent, mothers and

fathers may sometimes be bothered by

feelings of resentment. No one ever

told you it _would be like this.

Taking care of children demands-so

much time and energy that it's not

always possible_ to do some of the

other things that are important to i

you. Tnterruptions come at the most

inconvenient_times No matter how

tired or ill' you feel, children's

needs must be met.

These feelings of resentment and an-

xiety are entirely normal:. - However;

we must take care not to take them

out on our children. When we begin

to blame our children for our prob-

lems, it is time to seek help and
make some changes is our lives.

EXami_ne_ Your Peelings

the prwisures of parenting he-

cons- great, they can cause us

fiVer r SarnAinw!; ef;sure..;

self-imposed because we try to

such atight ship that neither we
our children' can relax.; WhItn

120
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feel uptight with your childrA; ask

yourself:

Do I expect too much - must they

always stay clean;' keep their room
tspic and_span, stay quiet; or meet
my demands imMediatoly?

Can they do it their

times? Does it really matter or
must it always be my way?

Do they alwAyS have to act like

adults? Why can't I let them be

children?

Have I talked to ;Anyone about. my

feelings? Have I talked to the

children abbilt theirs?

Relieve Stress

It is important for parents to some-

times make changes in order to cope

with the daily demandS, of being a

parent. SOMOtimes it helps to re-

lieve tension when you:

Talk to friends or spouse about

/our frustrations

Tell your Children what makes_ you

angry and what behavior 'the child

jt to change to rediiCe your

anget.

Leave the room for a short time

when you are losing control. You

can deal more effectively with

children and situations when you

have time to collect your thoughts

and calm down;

If you are a new parent, have a

relative; friend or paidhOlp come

in for the first few Weeks.

Take some time foe yourself when
children are Relax and

forget what y,bli should be doing;

Stress and strain are not conciticive

to good" parttiting. All Of us need

to find a way -to relieve prossure

so it is no+ taken out on our

ren;

Enjoy fweitig a Pore_rit_

When things are goirigImeoi parent-

ing can be a satisfactory experi-

ence. It's important that you share

your pos itiVe fe0001$ with your

children, too. Let theM know that

you feel good about the way the day

is going. Tell them when their- be-

havior is ki-akin9 you happy. Mace

sure they knOw yoy appreciate the
good things they do' Say thank you

and reMeMbet to treat ourself and

your children to something special
when they are doing well.

Background Reading:

* Finding/Time\ forgdmpaniondhip:
Coupled- _w_i_th Young Children by

Steven P. Schiavo; (Oct. '76)

(ED 142 890; 13p.)

How to Parent, by Dr. Fitzhugh

Dodson; Nash Publishing, 9255

Sunset Boulevard; Los Angeles,

California 90069 (1970).

* The wing Parent --The Growing
Child,: A Parent Eyucation Cittr-t-

cilluk_Guide by the Montgomery

County Public Schools, RtiCkVillt:,

MD (Feb. '77) . (ED 139 r.01,.122p)

The __Joys and _Sorrows of Parenthood
formulated by the Commission of

-116= 121



Public Education, Volume VIII,
Report No 84; may 1973.

* Training Parents_ to -A40-11:5 Other
Parentfi 7n the Management: of
Their Children by Helen Cbllier
(Dec. '77) (ED 156 942; 7p.)

* These &rents an
available hrough th
For more :infbrmation
FECF

d
e

OtherS. are
ERIC System,

contact ERIC/

.

Prepared by Lynda Harriman; Extension
Child and Family Development Spe-
ialist and Nancy Weller; Extension

Assitant-Communicatirms.
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HELPING Cl I LDREN LEARN TO COPE

Ivan three- and four-year-olds can
have their share of problems: qt_,t-

tino used to going to hurSery
SCh-op, losing a-treasured pet, ad-
Airing to a new ba8-ysitter, being

had names by another child;
and so: forth. Adults knsw that
theSe crise=s will pass and soon will
be forgotten, and at such moments we
try to pffer comfort and reassurance
that things will get better soon.

offer::Suggestions

Howovetih many of these situa-tions
we AdUltS can and should do more
than lest offer appropriate sm-
pathy. WO can often suggest tactics
and strategies' to help the child

with the immediate prof:IA:0i as
well as With similar situations
which might occur in the future.
When WO cannot change the situation
or the people who are causing the
distress the youpg child IS strug-
gling with, We should think through
some ways in which the child might
be able tb endure them less trauma-

_

tically.

For example; suppose _a young child
is really afraid Of a neighbor's

"dog. It's not always possible to
persuade the neighbor to move, or to
tether his dog at all tithes! What
is appropriate here is to thihk of
tactics that even a young child can
carry with him to use in that par-
ticular (or similar) situations: YOU
can explain to the child that when-
ever he sees a dog approaching-he
should stand absolutely still and he
quiet and calm until the dog has
fihiShed sniffing and acquainting
itself With him. Unless the dog is
really and truly a vicious one; this

Distributed by:
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tactic will usually be effective.
(If it's a vicious dogother drastic
action must he taken of course:)

Be OX4i."dAdit

If is also important as you prepare
the child to cope With this problem
that you let him know that you un-
derstand his apprehension and that
you are confident that it will pass;
ybu are offering_ the child a strate-
gy to use_while he heeds i t, but he
surely will not heed it forever.

Similarly, if a tieighbbtlibbd child
persists in Calling ybiir child up-
setting names or teases your caild
cruelly; the best move you -bah Make
is to provide the child With a ::tra-
tegy for dealing firMly With the
offender:

I know of a 5- year -oleo Wh6 was
taunted by older heighberhbeidChild-
ren Who persisted in calling hiiii
stupid cry baby!" iii helping the
victim to cope with the prbbleM his
mother asked him gently and serious-
ly "Are 'yo a stupiu cr}, baby?!"
The child course relined "Nb!"
The mother then suggested cidite
seriously that he say to the offen-
ders something like "I don't like to
be talt..ed to that way." His own
first hand knowledge that he did not
have the qualities attributed to him
allowed him to address his adver-
saries with confidence. Even agres-
sive name-callers find a confident
5- year -old intimidating enough to
Make them stop the behavior!

Experience is the Best Teacher

This _trample also illustrite$
123
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useful principle in helping
cope with the ordinary
of their daily lives, name-
teach them to use the raw

data of their own previous ex-

periences as a source_ of reassu-
rance. For instance;_if your child
is highly anxious 4abiciiit_ another
visit to the deptitt, don't promise
him that it won't hurt Or that it

will be fun. YOU can say something
like "Do you remember the last time

you went? You were uncomfortable
for a few minutes, but it wasn't
really so bad,_Wat it?" The child's
own memory Of having survived the
experience can become a source of
courage to cope with the situation
once _more. If, on -the other hand;

you faltify the nature of what's
ahead, you may unwittingly increase
the intensity of his discomfort;

Help for the suture

Giving the child some practical sug-
gestions on what to do; or how to
apprbadh a situation, what kinds of
things to gay; ete, helps that child
get along Wheripa-reilt_s_orotherpro-
tectors are not there This keeps

the fotiit on helping children to

cope_ with the world as they are

likely to find it, rather than on
trying to change the world to suit

them.

-119-

Background Readings

:Between Parent and Child; by Haim
Ginott;MacMillan;New York (1965).

What to Tell Your Child: About,

Birth; Illness; Deathi Divorce,
and -Other Family Crises; by Hele6
S. Arnstein; Condor Publishing.

Company; Inc.; New York 10017

(1978);

*Goal X! Preparing for a Changing
World--Coping with Change. A

Guide to Intervention Techniques
for the Development of Problemr
Solving and Coping Skills, by

James F. Hertzog; Pennsylvania
State Department of EdiitatiOn;

Harrisburg (1977). (ED 155 584;

33p)

*Coping: Books About-YOUng-PeOple
Surviving Special PrObleitt. A
Bibliography Based On -t116-7kOlak-
sitions of EDMARC, by Mary DeWitt
Billings; Office of EdUtatiOn
(DHEW); Washington, D.C. (1977).

(ED 150 981, 14p)

*These documents_ and
available through the

For more informatiOn
EECE.

others are
ERIC System;_
contact ERIC

_74
Prepared by Lilian C; Katz director

ERIC Clearinghouse on Elementary
and Early Childhood Education;
with Vary Glockner; ERIC/EECE
editor.
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AVOIDING CHILDHOOD LABELS

The tendency in families to define
a child's character fairly early in
life can he a hazard for some

children: Not only parents; but

often grandparents; siblings; rela-
tives and teachers get into the act;
too. In this way a child may get
defined as the "clumsy" one; the
"shy" one; the "cry baby" or the
"class clown."

Labe is

These definitions- of character are
often very powerful and enduring.
Indeed, many adults report that when
they go home on special occasions

"s,they almost magically find them-

selves behaving in exactly the way
they were defined as children. As

one woman put it "When I'm with my
own friends and colleagues I feel
perfectly competent and intelli-
gent- -but among my family, every
time I open my mouth I say something
stupid, and feel stupid--just the
way they expect me to!"

If you find yourself defining a

. child's character; you too flay be

locking that child into a set of be-
haviors and attitudes and a self-
image he or she cannot escape.

HOW to Avoi_d Labels

One alternative strategy is to try

to imagine what the child might be
like with a different character.
Try to picture in your mind how this
child would behave; how he or she
would interact with you; with
others; how he or she would respond
to various sit at,.÷ ons. For example;

(Y

*Fuel
-=.120=-

FL- 7

if a child haS been defined as the
"cry- baby" or as a "whiner" or as
excessively dependent, try to ima-

gine the child_ as a responsible,

competc.it or cooperative member of

the family. Then treat the child as
though he or she were, in fatt, like
that picture.

Several interesting things begin to
happen when you try this approach.
You gradually bee-me aware of the

fact that, at least some of the

time, the child dbeS have those be-
haVierS--yeti just f-adn't noticed
them very often.

Yedthen begin to respond to this

child'S attempts at self-assertion
(talking back to his brother; for

instance} more positively than you

had before. once you see these com-
petencies, you cal- more easily make

rot* ter the child to express his or
her potential for another character.
Yedr own new confidence in the

child's alternative capacities has a
way of strengthening his or her own
confidence as well

Remind Others

In the same way; it helps to remind
other members of the family to ac-

knowledge and respect this child's
attempt to express his or her corn-

_

petencies; and to resist defining
him or her into a "character

corner."

Making opportunities for all members
of the family to try out a variety
of roles and characters is one way

tO enhance the future adaptability
af each of them.
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Background Readings

Growing_With__Your Children; by
Herbert Kohl; Little; Brown and
Company; Boston-Toronto (1978);

* Children's Behavior Problems and
Parental Perceptual Style; by
Gary E. Stollak and Others;
National Inst; of Mental Health
(DHEW); Rockville; MD (1977)
(ED 153 117, 55p;)

* Family Intetaction____PatteznsAs-
sociated with Self-Esteem in
Preadolescent Girls_ and___Boys by

Roger C. Loeb and Others (1977)
(ED 154 910; 25p;)

How To Raise A Human _Being: A
Parents' Guide_ to____Emo_tional

Health_ From Infancy_ Through Ado-
lescence; by Lee SaIk.and Rita
Kramer; Random House; New York
(1969);

-2-

-

Ginott;
(1965);

MacMillan;
by Haim

New York

* These documents and others are
available through the ERIC System;
For more information contact ERIC/
EECE.

Prepared by Lilian G; Katz; director
ERIC Clearinghouse on Elementary
and Early Childhood Education;
with Mary Glockneri ERIVEECE
editor;

Li
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FAMILY
TALKING WITH YoUR

one of the best ways to foster chit-
. dren's language development is to

have conversations with them= (By
"conversation" we mean a real verbal
exchange; between adult and child;
not just` an adult talking to a
child.) But many adults find it
diffiCUlt to talk eas ly with young
Children. Often th y can't think
of what to say, and th conversation
"just doesn't seem to go anywhere."

Ideas That May Help

Be liderested. SOlicit children's
ideas and opinions regularly. If
you__ show children that you are
really interested

; in what they
think, what_ they feel,: and in their..i
opinions, they will become comfor-
table about expressing their
thoughts to you.

Di?a-cind 04estiona. ASk chit
siren the _kinds of questions that
will be likely to extend interaction
rather that to cut it off. Questions
which require a yes_or no or right
answer ("What color is ypur
sweater?") often lead a conversation
to a dead end. But questions such
as "What are some of the dblbrJ you
like?" or "What are some other
clothes you have of thiS COI-Or?"
may extend the conversation.

Ext,t2uj ConocrsaL:,ei; Try to pick up
a piece of a child's conversation-
and extend it for instance; if a

like to watch TV";
then, in your response. use some gf
the same wording the chid has used
("what are some of the TV shows you
Like best?"). If the child says:

child says "I

ERIC
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"Wonder WOMan", then your next re-
sponse could be 'What does Wonder
Woman do that you like Seeing?"
wheel you use the Child'S OWn phiaS=
in or her own terms, you Strengthen
heir confidence in her on conversa-
tional and verbal SkillS, and re-
assure her that her ideAS are ti-eitig

listened to and valued.

Mare Your nouVds; Share with
your child what you are thinking
about. For instance; if you are
puzzling over how.to rearrange y r

furniture, or what to prepare or
dinner, get your child involved- ith
questions such as "I'm not sure
where to put this shelf - where do
you think would be a good place?"
Or "What do you think Uncle John
mightlike for dessert?" Be sure to
take' the child's comments seriously;
thinking through with the practical

'implications of the ideas and sug-
gestions offered.

Define and &fleet Peelinfis When'
you suspect that something is both-
ering your childii make the best
gue54 You can about what the problem
is. Then phrase ycA4r questions in-
directly:_ "WS the noise of the
VACUUM cleaner that bothers Yeti'
isn't it?" If you guessed right,
yOu Could talk about what to do, or
how tO cope with the problem. If
Yeittlile3ged wrong, you would be giv-
ing your :child a Chatice to Correct
you and tell you what really
bothering him; Sometim08. just re-
flecting a child's feelings back to
him encourage3 him to tell you
what's on his mincL Saying: "You're
really feeling sad today; aren't

=122= 127
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you?" is more likely to invite a
Child to share and confide his feel-
ings in you than asking: "What's
wrong?"

Observe Cue. Watch the child for
cues that it is time to end a ton
versation. When a child begins to
stare into space; give really silly
or way -out responses; it's probably
time to stop the exchange.

Increases Understanding

One -of the special values of adult-
child conversation is that it gives
Children an opportunity to sort out
and retrieve information they have
already stored in their minds; In
other words; they get opportunities
to practice talking about thoughts;
feelings; and impressiond from ex-
periences they have already had; At
the same time; adults have 'a chance
to find out about the children and
how they understand those experi-
ences. The more .informed we are
aboUt_ how children understand their
experiences; the more likely we are
to help them to make the best sense
Of these experiences.

-2-
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Background Readings

Parents Talking Kids Talking; by
A.R. Chapman; G.P. Putnam's Sons;
New York (1979).

* Tuning in to ioung _Children;
Lynda Harriman (May 1978).
160 228; 19p)

by
(ED

GroWing viiTh Your Children ; by
Herbert Kohl; ,Little; Brown and
COMpany; Boston-Toronto (1978);

Talking With A Child, by James D;
White; MacMillan Publishing; New
Ydrk (1976).

valklhq-with _Children; by Southwest
Educational Development Labora-
tory;211 East 7th Street; Austin;
Texas (1976).

BetweenParent and Child; by Haim
Ginott; MacMillan; New York(1965)

* This HdOttiMent and Others are
available thrOUgh_ the ERIC system.
For more infOrMation contact ERIC/
EECE.

Prepared by Lilian G. Katz,_ director;
ERIC sClearinahouse on Elementary
and Early Childhood EdUcatiOni_
with Mary Gtockner, ERIC/EECE
editor;

423-
128 fib



0

Distributed by:

FAMILY LIVING
HINTS PA: HANDLING SIBLING RIVALRY

Most parents are uncomfortable and
troUbled Whentheir children fight
And tease each other: The popular
view seem. to be_ that ..thlts kind of

'behavior -,(generarry 'called sibling
.rivalry) is both natural and ineVi-
table.

However, while some rivalry among
siblings may, be inevitable, " it is
not apparent in all families in all
culture's,' The, point .,here -is that
parents do not have to stand by 'and
let their children go at it. They
don't have to put up with it.

squabbling and teasing. can have
causes other than sibling :rivalry:
But if you are reasonably sure

i

that:-

the scrapping is due to sibling-com-
petition, some of these approaches
might suggest ways to neip you deal
with it in your family:

Dealing with 'Sibling Rivalry

StO ihe fighting; If fighting be,-
tween your children'u_ bothers you;-
stop it. Resist the temptation to
lecture; moralize or nag about
Whatever technique you use (telling'
or commanding the children to stop;
eparating the children, etc.) stay
with your resolve to stop the fight-
ing until the episode is really
over, since your persistence ;in-
creases . the credibility:"of 'your'
commands and strengthens your
authority.

Keep. in mind that often children_are
waiting for you to exert your.aatho-_
rity;_and by their behavior are say-'
ing, "Help me t,O be the jinci.::-Of per-
son you want me be be because that
is the kind of person I want to be."

*me

Nnpoint the Cause. Once the un-
pleasant behavior is stopped, think
over the possible causes and ways of
dealing with it. 14 Since rivalry
seems to be a functifon of scarcity;
when teasing and squabbling occurs
with troubling frequency and inten-
sity, ask yourself what it is that
one or all the.children perceive to
be_in short supply. It could be
affection, praise, recognition .or
some other forms of attention. It /
is __helpful to acknowledge _your/
child's perceptions, even. thoiigh you
do not agree with their. For

if your child perceives her-
self to be less lOved by yob or less
important to you than another child
is, acknowledge her right to see
things `that way,

eive UngivOimi Attention; Try to

:spend time alOne with the child
doing what she or he really enjoys.

7.Waik_around the block. Reading-
'storie; cooking or swimmi tig.. Make
sure it is something the Child en-
joys: Ten minutes a day for a week
can turn around the child's feelings
of being left out or unlmportant.

0

A'speot'Aitividuality. Remember
that tretin9, Children alike is sure
to be,unfair;_ When you-treat'chil-
dren alike you teach them to expect
to be treated alike; and then they
push you 'into giving them equal
amounts of various things--although

' it's very . unlikely that children
within a family will ever all need
the same things in the same amounts
at the same time. If one child
seeks comfort and another demands
"equal' time," _reassure the second
one that when he or she needs com-
fort, you will he right there ready

-124- 129
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to provide it - =as you have done be-
fore many times. It is important to
reassure a child that each indivi-
dual person's unique needs are re-
sponded to -- not that all get the
same response.

No Comparisons. Resist the temp-
tation to motivate your children by
comparing _them to each other or to
other people's children. 'Avoid say-
ing to children something such as
"The Parket kidS always help with
the dishes," or "You could get
grades like_your brother does if ycu
work a little harder." Comparisons
of this kind teach children that
they are in constant danger of
coming out poorly in a contest, and
a habit of competitiveness may de-
velop.

Let Children Help. Take adVantage
of opportunities to let one of your
children help you understand a-
nother. Children can often contri-
bute valuable insight to parents on
what a sibling is struggling with,
thinking abOut or trying to express.
If you ask a child to help you in
this way, take any contributions
seriously, and let the child know
that. you will reflect on the in-
sights Shared.

Counter Nasty COMMentS. If your
children say genuinely nasty things
about one anotherto you, use those
occasions to indicate that you do
not agree and to point out that
"although we get angry with each
other; we still belt:mg to each
other." For example, if a boy -de-
scribes his sister to you in unflat-
tering terms; it seems to help to
let him know that no matter how un-
pleasant the sister's behavior may
seem at the moment; she still is and
always will be "one of us." This
kind of response reassures hith that
if a sibling had ill feelings toward
him you would respond in the same
way. When we consistently remind
children of their unalterable be-
longing to us and to 'each other; we

strengthen their inner sense of
safety; which is perhaps a prerequi-
site for the development of the ca-
pacity for brotherly and sisterly
love;

Background Readings

TodelPrq and Parents, by T. Berry
Brazelton; m.D,; Delacorte Press;
Seymour Lawrence (1974).

Baby _amd_Childare-, by Dr. Benjamin
Spock, Pocket Books, New York
(1968).

* The _FiJel_atio_nehipSBet-Weeti Mothers ;

Fathers -, _ ings in
the First __Two_YeaLie-of- Life, by
Michael E. Lamb (1977). (Ed 151
674, 9p.)

lInteSabditig Relationship:A Forgotten
Dimension, by Jane H. Pfouts; So-
cial Work,Vol. 21, no. 2, pp.200-
203; May 1976.

Interactions Between Eighteen-Month-
Olds and Their Preschool-aged
Siblings, by Michael E. Lamb;
Child Development; vol. 49;no; 1;
pp. 51-59. March 1978.

How -to Raise a Humah Being: A
Parent's Guide to Emotional
Health From Infancy Through Ado-
lescence, by Lee Salk and Rita
Kkater, Randdm House; New York
(1969).

* This document and others are
available through the ERIC System.
For more information contact ERIC/
EECE.

Prepared by_Lilian G. Katz, director;
ERIC Clearinghouse on Elementary
and Early Childhood Education,
with Maryelockner; ERIC / EECE
edi tor.



C

c 0
aa
E ct
0 .C2

0
-12

0

2uu
2-

0 2 0c-cj
0

a) to w
? T1
c ffi

E :o
c

0
-,$), LT, 0

6

0 0
Lai E

;?- E
o

C8)

b =

In

<

DiStrIbUted by:

FLY LIVING
PARENTAL EXPECTATIbNS

"What a hig girl you arel" "You've

got ,OEir red hair." Phrases

liko- these give children a clue to

the way people feel about Ihem as

individuals; They begin to develop
an idea of what they can and cannot
do. These ideas build into an image
:of being either lovable or not SO

lovable; capable or not so capable

individuals. Parents play a special
role-.in this development. Parents'

feelings about and reactions to

their children have a strong influ-
ence on children's feelings abebt

"who they are."

Family Life Ought To Be Peaceful

_
Some people expect family life to be

't,eaceful without friction Or; stress
between parents and children. This

idea is unfortunate since_,

peace is not always possible. _It

also promotes the notion that when
there is friction; someone or some-
thing has gone wrong. The iiety na-

ture of child growth and Change Often
produces stress. PeriedS Of relative
calm are attainable biit_are by me

means permanent. AS children grow

and.change, parents MilatalSeth;jtige;
or at least adju,st`their expectations;
if stress and friction are to be

minimized.

Children aS Second Chance

Parents_soMetiteS expect their child-
ren to fellOW in their footsteps or

reach goals they didn't have the

opportunity to reach; A father who
feels he was penalized because he

lacked education might do anything

ERIC

FL-4j
..

to see that his son gets a college
diploma, whether_ the son wants one

ee net. A mother who always had

finaticial worries may want her

daughter to be flnanciall SuG-
cessful. These expectations may
cause parents to push their children
to achieve._ Some push scholarships;
etherS, athletic skill or music;

Learning_and sports become such ser-
ious btiSiiieSS that little thought is
given to enjoyment: If the pressure
bee-ernes too great, children may drop
out entirely in reaction to expec-
tatienS they can't possibly meet.

It is better not to try; than to

risk failure and not be able to live
up to parental expectations;

Children as Extensions

CEi.ildren are often viewed as exten-

sions of their parents' lives,

especially the highly valued aspeCtS.
Parents naturallytakepride in their
children's positive actions. Through
their children; parents may see thew,
Selves extended into future genera=,

tiOns; Whenparents expect children
to be carboncopies of themsetvi*
differences are not tolerated well.

Viewing children as extensions of

ourselves is an injustice to the

individual child. Every person is

unique in some way. Parents_ should
exppet differences in their CbIldren
and accept differenceS as natural.

Children of baseball fans are not 61 I

natural athletes and heeutifut mothers
do have awkward Childten.
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Expectations -- High or Low

When expectations are too high or

toorigid; parents set themselves
up_for disappointmentibecausetheir
children stay be unable to fulfill

them. Disappointments can accumu-
late and dray cause parents to react
in negative; non-accepting ways to-
ward children.

But parents must not throw out ex-
pectations lock; stock; and bOttel.
Just as expectations_which are too

high make children feel they_are
constant failures; low expectations
may come through as lack_tif faith.
Lack of faith wipes out the child's
feeling of value.

Realistic Expectations

A parent's real challenge is trying
to set realistic expectations for

children. Realistic expectations
are based on knoWledge of children's
developing abilitieS And interests.

Age ;is a helpful guideline,_ but
should not serve as a hard and fast
rule in setting expectations. Give

the child opportunitieS to try

different activities and tasks.

Then obserVe_tAtefUlly. Can th

child succeed?_ Does the child need
instruction and assistance? Is the

activity extremely frustrating and
upsetting to the child? Can the

child succeed with encouragement
And A little help? Treating ch41d-
ten_assembly line fashion is not

resNecting individuality- Each

child is different and will react

differently to expectations.

coming a keen observer of your
Wild's ability to meet expectations
is a useful guide in judging how
;realistic your expectations are.

=2=',

PArenta need to consider past and

present pressures affecting their

children._ Look atthe world from
child's point of view; This

can help yoU nuike allowances in what

to expect.

ExamIte-Expectations

Why do we have certain expectations
for out children? Finding the an-

SWet might be done by observing our

behavior toward each child; identi=
fying_ourexpettations and writing

thet down. Each expectation shoUld
be checked for fairness. DO the

expectations meet parental _needs

alone? Images that do not fit -the
uniqueness of the child should be

discarded;

Unfulfilled personal and .parental

needs may cause one to_put undue

pressure on a child. Aak yourself

"Do I feel loved?" _"Do_I have a

sense of personal worth and &thieve-
,. ment; recognition and belonging in

my relationship with Adults?"

Children; must not be saddled with

the burden of being the sole pro-

, viders of these needs.

Analyzing what,we expect and why we

have certain expectations is an

important step in becoming more

realistic in our own parental be-

havior. How parents feel about

their children influences how child-

ren feel about themselves. Realistic

expectations_ offer parents an

opportunity for gratification rather
than disappointment; and allowchild-
ren to be only themselves with their

own set of unique qualities,

-132



background-Rid -ings

*The_ Effect ofExpectations on the
Transition to Parenthood;
by Marytou Wylie, September
1977. (ED 150 530; 130.)

For Parents of Young _Children;
"Do You Expect Too Much.;"
University Of Minnesota
Extension Bulletin .321-3.

Information for ParentS,"Learning
Who I Am; "University of
Wisconsin Extension BOilletirf
September 1974.

*Parental Educational-Expectations
and Their Impa -t on StUdetit
Outcomes; by Albert _B.
Chalupsky and Gary J. Coles
September 1976.

Your Child's Solf___Es10-0-M, by
Dorothy Corkille BrAggs,
Dolphin Books; Garden City,
New York; 1975. (ED 132
181; 48 p.)

*These document,s and others arp
available through the ERIC system.
For more information contact ERIC/.`
EECE.

Prepared by_ Lynda Ahr-piman;
F't.cnsIOn Ch i i. LI and Faili. Z71

!if i.'..t-i 7,rni:Y7 t .5. ri? C'ial ist ,:nd Nonc1(
4tetiej_ _ExtrniuN A:=,siPtant-
Ceinrrn< n7:,,',7 t 1: ons.
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ICY DIVING
THE IMPORTANCE OF PEERS

"Twinkle; twinkle; little star;_

what you say is what you are."
"I'm rubber; you're glue; whatever
You say sticks on you!"

%These tongue _ twisters may seem
silly; but for'your child;knowing
them is a part of belonging to the
group; The feeling of belonging
and the group contacts that result
play an important role in the emo-:
tional and social development of

.
your child;

Being able to relate to others is
a basic human need; Your child's
first attachment is to you; the
one who most closely fills needs
and nurtures; Usually between the
age of three and four;children are
likely to find a pal; a neer who
has come into their lives in the
yard; in nursery school; or in the
park. From this point on; a child's
destiny is determined in part by
the power of peers. Through iRter-
action with peers; important atti-
tudes and behaviors are shaped.

Peer Influences

:;kil7. 3. In the world
of peers; children learn socializ-
ing skills; such as how to share;
to wait' one's turn; to ask for
something. from another child, to

put feelings -into words. Learning
to stand -up for one's rights. to
express feelings without fists, to
participate as -well as_to observe,'
to develop self-confidence in re-
lation to other children are im-
portant skills_ learned in relations
with peers. Children are not born

40/ 134
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with thesebasiocialand emotional
skills. These skills are learneL

...

Self .1-mel-cio Earning a place in the
group has a real bearing on your
child'' self image. The child who
is an outsider begins to feel in-
adequate. The longer negative feel-
ings persist the less adequate a
child feels and behaves;

Have you ever observed youngsters who i

seem to enjoy spending most of their
time with adults; rather than their
agemates? .It may be a clue that

these children are not making it in
the world of peerg- Not relating to
the group is a misfortune in develop-
ment. =Children's peers are their
generati4, on. The child who succeeds
in the world'of peers during early
childhood will enter the middle-child-
hood years with a solid sense of self
respect and se f-confidenc enabling
the child to better handle relation-

i
ship problems;

Sharing,____Feer groups helpchildr,:l
learn to handle give and take rela-
tionships with other children. At

nursery school a little boy wanted
to play, with the truck another boy
was using.

"Gimme that truck:" he demanded.
"I'm playing with it ;" retorted

the other boy,
"Gimme that truck!" he repeated.
"I will not," said the other,
"I'm sick--now gimme that truck."

The other boy made no response._ AS
you watchediyoucould feel the_whepl
of interaction going around in the

Educational Resources Intormcition Center/Clearinghouse on Elementary and Early Childhood Education
College of Education, University of Illinois. Urbtina. IL 61801



boy's head; "This works fine on
Mother and she gives in to me--why
doesn't it work with this boy;-"

Reality Testing; Group play pro-
vides impnrtant benefits. Playmates
force children to face realities of
their world. They teach what is

acceptable andwhat is not. Many
times you'll hear comments such as
"you brag too much." "Drop dead,"
"Why don't you wash your hair once
in a while? It stinks!" "You're a
poor sport." Children are blatantly
honest with one another; socializing
with blunt sledge hammer comments;

Learning how to live and abide by
rules which area fact of. life; ff

the child hopes to abide peacefully
in this world; is partially learned
through peer interaction. If you
observe a group of children; you'll
find they usually have a set of
strict rules that are rigidly
followed by group members; it may
be only a game of hide and seek,
but if Paul is "it" and doesn't say
"Here I come ready or not" after he
has counted to ten, his playmates
will likely label him unfair; This
situation illustrates the need for
solid structure outside as the
youngster edges away from the family
unit;

Functions of Peers

Family Rpplocement. Peer groups
provide a certain_status; quite in-
dependent of one's,,family._ They
may also be a stabilizing influence
during a time when adolescents are

-2-
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going through developmental changes;
As one sixteen year old boy put it,
"I hatethese dumb pimples; but I'd

hate them more if I was the only

one who had them;"

Belonging. Peers often provide a
positive influence on one's self-
esteem. It's a good feeling to be
important to someone outside the

family unit; In our culture, grow-
ing children need group support to
gather pecessary strength to eventu-
ally stand on their own; Acceptance
from age mates and the mastery of
physical and social skills; nurtures
this sense of competence; Belonging
and believing one has something to
offer is vital to one's sense of well-

being;

TYunsmit Values. Contact with peers
exposes children and youth to the
standards of others besides those. of

the parents. It is important for
them to, realize that these different
standards do exist. This prepares
them to interact and cope in, a

society which may not always agree
with their views and ideas. Children
who have a strong sense of self-esteem

and who have learned to evaluate
ideas and solve problems rationally,
have skills which will serve as guides
when ,they arexposed to their peer:s
ideas and values. Strong family
values give a child a goqd basis for
deciding whether to incorporate new
and different values into their lives.

Parents remain primary figures as
modela and transmitters of values

and attitudes; This is true even
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during the adoleacent_yearg. In most
cases addleacentS Still_bitn to pat=
ents for help in decision =Making
choices considered diffiCUlt and
having life-affecting impact. Paren=
tat influence generally outweighs
that of peer6 In areaS_Of total
values; decidingsWhith Coilege to

attend and making Career theiteS.
Peer direction Is sought mote for
"here and now" behaVidr, such as

which record tobuy, or With whoa
to associate. ,These are all situa-
tions where peer conformity is im-
portant in.order to be considered
part of the group.

Protection. The peer group offers
protection_ to some extent from the

world__of adults. Being able to

say "everyone" is doing it is more
persuasiVe than "he" or "she" is

doing it.

-Experience. Peer groups provide an
opportunity to practice by doing;

to try out_different roles. Dating;
participhtidh_ in extracurricular
activities, bull sessions about

life ate all important rehearsal

experiences for eventual adulthood;

Feedback__from peers is immediate;
It provides cues and information
which can be used to modify and re-
fine one's emerging concept of who
I am, and what roles can I play.

Background Readings

*A Study of Sharing by Joseph L.

Wolff, March 1978. (ED 152

438, 9 p.)

=3=

A-Chdles-Journey by Julius Segal
andHerbert' Yahraes. McCraw-
Hill Book Company; New York;
1978.

Adolescents by Mollie S: Smart and
Russell C. Smart. The
Macmillan Company, New York,
1973.

How-to-iarent by Dr. Fitzhugh Dodson
Nash Publishing; 9255 Sunset
Boulevard; Angeles; CA
90069; 1970;

MeDill; E.L. and Coleman; 0. , "Family
and Peer Influences lin College
Plans of High School Students.,
Sociology of Education; 1965,
38, 112-126.

*The Relationship Between Children's
Ideas _about Helpfulness and
Peer Acceptance byGary_W.Lada
and Sherri L. Often; March 1977.
(ED 139 533; 33 p.)

*These documents and others are

available through the ERIC: system.
For more information contact ERIC/.
EECE.

Piie-pared b_e_-Lynda Harriman, Extension
Child and PdMily Development Speci7

and NahOy_Weiler, Extension
Assisdnt-Communications.
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LY LIVING
CnNSISTENCY IN DISCIPLINE

Every parent has learned how impor-
tant it is to be consistent in child

Children find learning
much easier when learning conditions
remain constant. As a parent there
are at least four aspects of consis-
tency you need to consider:

Consistency from Situation to
Situation

.

Riistats are peedicilaKe. Your

preditable and consistent behavior
gives children a sense of security.
They' need not spend all their energy
figuring out what parents are going
to do next. If rules are conSistent
result; of disobeying them will be

Predietable.

EhPoees ihwortance. The im-or-
L

tance of d rule is learned by eon-
sintently having it:enforced., John
Was punished for throwing the ball

in the living_ room on Monday, but
Was not punished for the same action
bh The:iday. The child was confused;

knoWinq why he was punished one
day and hot the next. Johnny Im't
really learning what rules or prin-

eiples are All about. Consistent
enforcement of rules tolls the child
that irf important.

Conn-istealcy _hirteen Domandn of

Parent

Set Chmon Rudes= Parents should

kit in a9reement on hOw to discipline
their ehildren. To become roriable
in the ehild'spyen,they must be con-
;intent' in dealing with similar situa-
tionS. Di agreeing with _,ea:-h other

the th sild'Apbehnging can ernate
a eonfiningg;ituation for the' child:

As bne eomplained,"Mom tolls me I in

efav up and watch television and then

EL-11

Dad says she shouldn't allow it."

To avoid this situation, disagree-
_

ments are best resolved when the
children are absent: Inconsistency
between parents causes children to"
play one parent against the other.
When parents disagree; children will
quite naturally go by, the easiest
set of regulations; It is easier
for all when parents decide on'a
common set of rules.

Consistency Between Command and
Example

In teaching good behavior it's very
important for parents to "practice
what they preach. Children's
values and belief:, are learned more
by examples set by adults than ver-
bal instructions.

Screaming at a child to be more

quiet or paddling a child fOr_hit-
ting someone smaller than himself is
not doing an -effective job. Decide
what is important and what Parental
response reinforces what yOU are

attempting to teach.

consittency Between Verbal- -a -rind

Nonverbal Messages

Frequently there i$ a conflict of
message bc,reen 'Patent 2nd chi IO
As the trifle bey Said to his mother
"Four mouth says; you love me; but

your eyes say you flon't."

The child gs rece ving mixed mes-
sages words that tell one thing
and nonverbal tiles that suggest the
opposite. Thin leaves the chilq

eonfuned an to which message should
b detect upon. Parents need to be

Uwe they aren't SendInq double in-

1 3._
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consistent messages;

Children 'change

Parents can't always be perfectly
consistent from day to day or situa-

tion to situation; Parents' feel-
ings; children's feelings and speci7:

fic details are constantly changing.
Sometimes your common sense will help
you decide when bedtime rules should
be modified or table manners relaxed.
As children grow; rules and how we

deal with them will change. The

rules for a four year old will be

different for the samechild at age
six. Some rules will be the same,
others will be abolished and new ones
will be introduced.;

rhtldren Need Consistency

Consistency in dealing with Child-

ren's. behavior is necessary for you

to be an effective parent. While no

parent can or should expect to be

perfectly consistent, some leVel; Of

consistency is nacessary fora child
to learn the lessons of social life
and feel secure While oing so.

Background ReadingS

Child Development by- Elizabeth Hur-

lock; McGraw Hill, 1972.

Consistency by James E. Van Horn;

Ph.D.; Pennsylvania State Univer-
sity, June (1977).

For Parents of Young_Children "Consi-

stency in _Child Discipline,"Uni-
versity of Minnesota Cooperative
Extension Service Bulletin;

133,,
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* Parents at---Leadets-t-- The Role of

COntrol and-Disckp4me by Herbert
_YahradS , (1978); (ED 157 622,

%'11p.)

Thomas and Buch;Paranax Publish-
ing Co., (1965)

* This dotuient and others are

available through the ERIC System.

For more information contact ERIC/

EECE.

Prepared by Lynda Harriman; Extension
Child and Family Development Spe-,

cialist and Nancy Weller; Extension
Assistant-Communications.
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LISTENING TO CHILDREN

"No one really listens to a:" Chil-
dren in particular sometimes have
this fooling.

Listening is an active process of
hearing and trying to understand the
message underlying anothers' words.
Taking time to listen and encourage
self expression are important in
building and maintaining positive
communication between parents and
children; Listening gives you an
opportunity to better understand
how your children's thinking abili-
ties and ideas are changing and Pro-
gressing as they grow from pre-school
to adolescence; and adulthood.

Guides on Listenting to Children

Be interested dad attentive; Children
can tell whether they have a parent's
interesi and attention by the way the
pareur! replys or doesn't reply. For-
get about the telephone and other
distractions. Maintain eye contact
to show that you are really with the

Showing interest in children
And tWeir activities will encourage
them to express their feelings and
make them feel important.- Children
tend to feel very close to an adult4
who; by expressing concern and
aring; gets them talking about them-

Encourage talking. Some children
need an invitation to start talking.
You might begin with "Tell me about
your day at school." Childten are
more likely to share their ideas and
feelings when others think Vieth it-
port,ant.

4iStArt phtientiv; People think f4st-
i,r than they speaic 10th limited vo-

=134
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c-abulary and experience in talking,
children often take longer than
adults to find the right worth Listen
as though you have plenty of time.
Hurrying children or calling atten-
tion to their use of the wrong word
while they are-t-a4king is upsetting
and confusing;

Rear children out. Avoid cutting
Children off before they have fin-
iShed speaking; It is easy to form
an opinion or reject children's views
before they finish toihet they have to
say; It may be hard not to stop them
straight but respect their right to
have and to express their opinions.
Parents set an example of considera-
tion by waiting their turn to speak.
By letting children fully develop
their ideas; parents also gain valu-
able insight into children's under-
standing and abilities to reason:

Reflect feelings. Perhaps the most
important skill of a good listener
is the ability to put yourself_in
someone else's shoes and to imagine
what they are experiencing apart from
..1our own thoughts and feelings. Try
to mirror your children's feelings by
verbally reflecting theiii back_ to
themr Children feel likeyou under-
stand when you accept and recogniZe
their feelings as young children.
They are not always aware of their
feelings, nor can they express them
as well as adultS. You might reflect
a child'sfeelings by commenting, "le
sounds like you're angry at your math
teaoher."

Aeitating or rephrasing what chil-
dren have said is useful when they
are experiencing powerful emotions
which they may not be fully aware.of;
Child: "School is dumb! I hate it(

Educational Resources Int rmotion Center/Cleating e on Elefrnentory and Early Childni:xxl Education
College of Education University of Illinois, Urbana It 61801
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Parent: "Sounds like you're pretty
angry at something that happened at
school today2' Young children need to
learn that it is okay to have angry
feelings but it is not okay always
to act on them; You might say, "I

know you are mad ,at her for breaking
your toy and you eel like hitting
heri but say it with words, don't
hit."

Help clarify and relate experiences.
As you listen try to clarify your
child's feelings by stating them in
your own words; /Your wider vocab-
ulary can help children express them-
selves as accurately and clearly as
possible and give them a deeper un-
derstanding of
words; Child:
didn't know what I yeas doing. Parent:
You mean you panicked.

inner thoughts and
I got so upset I

Parents can help children be aware of
the relationship between their ex-

periences, feelings and behavior by
attempting to draw conclusions and
generalizations; summarizing what has
been said; making comparisons;_apdi,
continually checking with the child
to verify the accuracy of all under-

Listen to non-verbal messages. Many

messages children send are communi-
cated nonverbally by their tone of
voice, the look on their faces, their
energy level, body posture, or change
in behavior_patternS. You can often
learn more from the way achildsays
something than from what is said;

When a child Comes in obviously up-

set, be sure -to find a quiet time
later in the da)FWhen he has his emo7
tions under greater control to help

explore his feelings.

-135-

Parents Set- Ekamples

Communication skillsare influenced
by the examples _children see and
hear. Parents who listen to their
children with interest, attention;
and patience set a_valUableeXaMple.
The greatest audiende children can
have is an adult who is important to
them and interested in them.

Background Readings

*Competende__in Speakingand-Lksten,-.
inch by_WilliaM Work, (1978) : (ED

157, 115, 16p)

How to Influence Children by Charles
Schaefer, Ph.D. Litton EdUca-
tional Publishing, Inc; (1978)

*Improve -Commiii1icatiorisprove
Behavior by Robert A. Blume and
Delorys E; Blume, (Apr; '78);

(ED 156; 602, 15p)

Ttining in to Young Children, Univer-
sity of Illinois Cooperative Ex-
tension Service Circular 1958;

_

*These documents and others are

available through the ERIC System,
for more information contact ERIC/
EECE;

Prepared by Lynda Rarrimanj_E±ten7
sion Child and Family- Development
Specialist and Nancy Wellerj Exten-
sion Assistant-Communications.
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F ICY LIVING
CHILDREN AND TELEVISION

Katy parents worry about what heavy
television watching may do to their
young children. _Researchers have
been studying the effects of tele-
vision viewing on young children for
more than 20 years. So far, the study
results have been complex and contro-
versial;

TV Good or Bad

Findings to date strongly Suggest that
the effects of heavy teleyisionwatck-
ing are neither straight forward
nor simple. Apparently, Some child-
ren are affected,Mere than others by
the content of teleViSion shows; Or
by some aspects of programming, Such
as the pacing, music, the intensity
and level of actions or special
visual effect8;

Ihe evidence also indicates that
children do _learn behaVitir from
watching television. However, it's
not always clear how much of what
they learn tkis way was new to them
and how much was already available
to them efore hand and simply ee-
intorced tching someone engage
in the same ht savior on the screen,

MeanWhile, while the experts argue;
parents_ continue to worry about how
to handle thiS_ impoYtant aspect of
their childreti'S lives.

TV's Here to Stay

Since the chanceS of going backwardS

ERIC]

FL-13

in time to liVing without the magic
box are certainly small, the best
approach for parents seems to be to
make thebeat_pOSSible use of TV and
to work toward improving it.

PatentS and TV

)4,14itor Program. Children learn
"good" or desirable behavior as well
as aggressive behaVibr from watching
television; In dtdet to increase
the 'earning of dealt-able behavior,
the programs being watched have to
be monitored by an adult.

Check Chia's iMderstandpige. Take
Opportunities occasionally to _probe
your child's understanding 'of what
he or she has been watching. In this
way you can help to clarify mistaken
ideas and interpretations of what
has been seen;

JtatCh relevisiort with roar Chia.
This will _give you a good chance to
observe how he or she. reacts to the
pace, the speed and intensity of the
action and other elements in the
program she watched regularly;

Turn the set off. If your child seems
to be anxious or uneasy but remains
glued to the _set don't hesitate to
turn it off, You won't harm a child
by turning the program Off!

You might be wrong in your analysis
of Ville; is uptettiiig the Child. Rut
make twe mistake of being too caikful

141
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ThOre are distressing situations

children have to confront which cannot

simply be "turned-off" as easily.

Tdlk With Other Parents; If a pro-

gram isbeing aired regularly in your

community which you find objection-7

able in terms of your ownvalues and

preferenteS, try to- locate other

parents aniongthgvaeofyourchildren-'.s
friends_and_agr46 to ban the program

among thethildren who are friends.

This may be hard to doi but is an

important part of valuing your own

values.

Voice Yotir inion; Don't hesitate

to let your child know that you con-

sider a_given feature of a program

to be in doubtful or bad taste; to

be too grOda,_ too noisy; fake_ or

artificial. Yourchilddoes not have

to agree With you; ofcourse. _BUt

he needs to see you as a thinking

and discriminating person;

She Your Values; Let your child

know what kinds of portrayals; music;

visual images and so on you find

satisfying, pleasurable; inspiring,

enlightening; A;This*kind of sharing

lays thefOunlitirtion for thedevelop-
ment Of distminating aesthetic be-

havior. Parents often overlook the

fact that the acquisition of- "taste"

is also part of 'earning and -develop-

Ment

Create Interest. Find out how well

your child understands how a program

is produced and how sound effects

are created. Encourage them to guess

or predict how the plot Will unfold

and develop.

Practicing these kinds of respOnses
ito what s being watched on tele-

vision prepares the child for critical

viewing habits that can be used

throughout a long lifeOf viewing.

Background Readings

*Television and Growing Up-:- The

Medium Gets Equal TiMe, bY Aletha

Hustonstein (1977). (ED 148 462;

28 p);

*Television; Imaginativa---__ and
Cognitive Development -s -: -Some Problem

and'PossibilitieS, by Jerome L.

Singer (1977). (ED 148 460; 41p);

How to Treat TV -with TLCi by Evelyn

Kaye; Beacon PteSS, Newtohville;

Massachusetta (1979).

*Influence of TeleVision Commercials

on Young Children, by Pamela Y. Y.

Lam (May 1978). (ED 156 326; 77P)

*Television Viewing: Its Relation-

ship to,Early School Achievement,

by Jan Perney and others. (1976).

(ED 153 723, 22p).

*These documents and at rs are

available through the ER System.

For_more information contact ERIC/

EECE.

Prepared by titian-G; Katz, Director

ERIC Cledringhouse on ElementarY dna

Early Childhood Education,, with Mari

Glo-oknPr_; ERIC/EE0E; editor.
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Us e use n
children
it is better! Even such essentials
as affection, attention; and praise
are good for children onty in the
right intensitites and amounts:

doesn't mean

W4AT'S THE RIGHT AMOUNTA

-good--for

that more of

Avoiding Extremes

For instance, everyoneseemS to agree
that young children need love and
affection. -Children who receive too
little may feel rejected. But those
who get too much can suffer ffom
,what is called "SmOtherAove." Too
little attention can result in feel:-
digs of rejection, while _too much
can cause demanding and Whiningsbe-
Kavior

Children need recognition and assur-
ance that they are important to the
0-eople_Aebueid them. Too little
recognition may lead to feelings of
inadequaCy; but too much may cause
self-centeredness.
praise and appreciation
discouragementandfeeli
ity. But, iii excess,
its meanings.

Insufficient
can_lead to
s of futil-
praise loses

Finding_A__Good Balance

As you think about what might he the
'optimum aMouint of affection or praise
for ..your child; it is useful to re-
member that what is optimum for one.
Child may be too much for another or
insufficient for a third.

438

143

FL-14

Actually;- it -'s impossible to, predict
.just what will be the right amount
ofsokiethingfor all children, or all
3-year-olds or all girls, and so on.

One of the ideas which may help is the
concept of threshold. The threshold
refersto that point at which a child
responds to a particular event such
as praise or 'attention or affection
when they get a hug and a smile mite
a day. Others seem to need lots of
attention or praise before they re-
spond to it. These differences can
'be thought nfas differences in thrTs-
holds. By observing and _ listening
to_ your child's reactionS)t6 events

; And experiences; you can get clues
about how his or her. threshold for
praise, affection, etc., might be.

Thresholds Are Learned:-

While there are.apparently inborn
differences in such things as tem-
perament or:energy level it seems
likely that thresholds for many needs
are learned from experience. In

other words, some children learn to
need_a lot of attention (high thres-
hold) whileotherslearn to get along
quite well with very little (low
threshold). If the thresholdis
learned, it may -be possible to modi-
fy it in >yeveral ways.

For instance; if 1.04 feet that your
child expects ton tiViLai attention from
you; you can gradually reduce the

Educational Resources Information Center/Clearinghouse on Elementary and Early Childhood Education
ColUeg4 i Educatkm. UniVersity of Illirfols. Urtkino, IL 61801



amount of attention or praise the
child is given so that 'he or she can
adapt _to lower rates without 9.8.(ress..
It also helps sometime& to explain
to a child that even though you can' t
give him or her your _attention at a

given 'Moment or "on demand," you are
thinking of him or her and_will get
back after a specified period of time
(aftei lunch, for instance.) It is
important to follow through _on such
promises _so that the child develops
trust and confidence in you.

Background Readings

The Body Language -of Children, by
Suzanne Szasz4 W.W. Norton & Co.,
Inc., New York (1978).1

*The Dynamics of the One Child -Family:
Socialization Implications, by
Bernice T. Eiduson (September 1976) .
(ED 130 785, up).

*Emotions in Kids--Are You Part- of It?
by Michael C. Giammateo (March 1969)
(ED 030 161, 25p).

*Living With Children in Transition:
Resources for Parents of Pre and
Early _Adolescents,_ by _shitley M.
Jaffieti Vebrnary 1977) . (ED 139 517
140). ir

Tickle, Snug,_ Kiss, -Hug, by Betty
May, Paulist Press', New York (1977) .

Baby and Child Care, by Dr. Benjamin
Spock, .pocket Books, New York
(1977) .

.

*These documents and others are
available_ through the ERIC System.
For more information contzit ER1Cr
EECE.

Prepared by UZI-an G. Kat, Director
EPIC Clearinghouse on Elementary and
Ediqy ChiLdhoodEducation,pith Mary
Gtaciater, ERIC/EECE'editor.
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HELPING CHILDREN DEVELOP INTERESTS

"As long as tEe_children are happy
and having 1 Uri .

This phrase, 'often used by parents
of preschool to reassure themselves
that they're doing the right things
for their children, can sometimes be
misleading.

Of course,. we all want children to
be able to enjoy a variety of acti-
vities and experiences. BLit the
capacity toVo this could be distin-
guished from another c4patityoffar-
reaching significance in tbildren's
development- -the capacity to_ Eind
activities and experiences interes-
ting and absorbing.

What. Are- -Irate- meets?

Interests are those activities in
which we become deeply involved and
stay with over time those which we
feel compelled to attend to in Spite
of the routine elements they fry
quently include.

4

A child growing up in an environment
which fails to support and strengthen
this capacity to find some things
interesting andabsorbing will surely
be handicapped.

After all,almostevery human endeavor
that isworthwhjle-including raising
a familyrequires of is the ability
to become interested and absorbed in
tasks over perlQds of time--and to
sustain this inv lvement throughout

Dlitriatited by
7?' ERIC

inevitable perioasofrontine; and
frustration the activity includes;

Guides Toward Helping Children

4Wcarefikt, 74t the uee of rewards and
Braise. Recent research suggests
that excessive use of either praise
or rewards undermines children's
interests and their capabilities to
find activities intrinsically satis-
fying. Apparently, when we promise
Children rewards ahead of time for
doing SomethidA, we suggest to them
that the acttvity_ couldn't possiblY
be rewarding in itself.

Praise_ can also shift the emphasis_so
that the spontaneouS_ Satisfaction
the_Childoriginally derived from_an
activity becomes less important than
the accumulation of praise.

Avvide opportunities. Make sure
your child has opportunitieStopart-
icipatcyin activities which require
his involvement, attention and effort
over increasingly longer periods of
time. This would include ectivitieS
that the child can return to after
interruptions; Providing opportuni-
ties for the child to resume an acti-
vity after a break and continuing to
elaborate, and develop the activity
helps- support and strengthen the
capacity for interest.

Let your see your invatiement
and absorption in yoxr own. interest.
For instance; gardening, sports;

1140= 145
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music, _coking or photographyi _can
be fattTy easily understood by a;

young child. What's important is

that yOU provide a modelof someone
who Is _interested in something_in

c now e ge, s

faction develop and growover,a long-

er period of time;

-27

Kids' America, -bxj_ Steven Caney;

Workman Publishing Company, Inc.;

New York (1978).

Parents--Yellow Pages, edrted by

Happiness is a short and brief burst
of good feeling--easy come, easy -go.

Inter-eat- involves energy and effort

that_ can provide the satisfaction

which :cotes fromdeepinvolventint,,
knoWledge and renewed challenge over

time.

Background-Readings

The Parent HolisPic Program

for Raising -theEmotionally Mature
Child,byHarold SesseIl an8 ThoMas

Jr., Psych/Craphit
PUbliSlietS, San Diego (1977).

*Guide tbCh-ilarerOs_ Magazines; News-

papers, Reference hooks; by Peter

Madden (1977);OET158290i 130).

*FootisPreschonI- Seminars in Paren-

ting, edited by Roxanne__Turekian
an- Gwendolyn Workman (1974), (ED

145 9S9; 45p);

York (1978);

Growing Up-Green; by AliCe skeigey

And Gloria Huckaby,
Publishing CompanyiNewYork (1973).

*These documents and others are

availablethrough the ERICSystem;
Foe more information contact ERIC!'

EECE.

Prepared by Lilian G. zz Director

ERIC Clearinghouse on. Elementary

and Early Childhood Edwatimpt, with

MUry Glockner, ERIC/EECE 'editor.
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PARENTS ARE THE EXPERTS.

The amount df_ information on child put away toys or learn to play an

rearing avai-tble instrument?
pamphlets and books seems to be in-

creasing_week by week. Some, of this
itiforMatiCiti is useful, some-confus-
ing, some contradictory.

AS parents,_you_may be -able to bene-
fit fedth such adViCe_if you examine
the recommendations from_the experts
in terms of your own goals for your:-
Self, your whole fatiiily and eath
family inmber_ (Aftet au, your
Children have to learn to live com-
foetmity_ with you -- not with the

distant "experts":

Deciding What matters

What may he more useful than reading
what the4-)lespetts" say is to tae a
quiet rtmerit or two OCC.agionally.
think through what real ly matters to
yda--what values, behaviors. habitS;
ideas, character traits you believe
ate worth fussing about. Different
families have different values; pri-
orities and preferences about many
aspects of family life and life in
general -and it's up to the members
of each family to deetde what iS

important to them.

For example; table manners are more
important in some households than in
others; practicing the piano or
attending Sunday School more serious
commitments in some families than in
others. How important is it to you;
for instance; that your child remem-
herS ;t0 say pleae and thank you, to

-1'42--

4deas__Xhat May Be Helpful

Pick vourissues carefiaiy; Be sure

you fee Strongly and deeply enough
about them to withstand fdirly per -

Si6tent Challenges;

Limit the issues; Keep the number
Of issues down to_a half-dozen or
so. If you have too many issues;
you will spend too much time and

energy in contention (Remember;
you can always revise your decisions.
And as Children grow and develop;

new issues emerge to replace old

ones.)

Take rcur stela ki-iib1/4'aabil courage
omit coApiction Once you have settled
on what really matters to you. This

approach is recommended not only
for the sake of your own well-being
but for your .child's welfare; too.

Your child's psychosocial develop-
ment is greatly facilitated when
you give him or her clear sigpals
about what you think i8 appropriate,
worthwhile and desirable. If you

41'e fairly sure about the kinds of
behaviors and habits you really feel
comfortable with, and want to live
with; then you are more likely to
communicate your_expectationS effec-
tively to your child.

Accentuate (he- 47,s4fl_v_o_

tiometimes parents become too Vite-

i4'
EdLiclitiOrial Resources linformation__Center/Clearinghouse on Elementary and EarlyChildhood Education.

College of Educatlom University of Illinois. Uthana, IL 61801I ERIC]



=2=

occupied with children's behaviors
they don't like and thihgs about
their children that make them feel
uncomfortable; They overlook their
children's need to perceive clearly
what their parentsdawant;_dnadmire;
and 4o consider worthwhile; Pre-
school children seem to gain a p4sr-
tain sense of safety when the impor-
tant adults in their lives not only
have values but take stands on them;

Children do not have to like the de-
mands and restrictions we place on
them; And they have a right to have
their feelings about those demands
and restrictions expected even while
they yield to us; There may be some
days when the comfort of the children
is at the expense of the adulep; and
vice versa; But an optimum environ-
ment for young children is one in
which both the adults and the child-
ren are comfortablemost of the time;

What is useful to remember is that
growth and development occur over
the long run and are affected by the
day-to-day quality of the experience
of all the people who live together
in a family;

Background Readings

Growing With Your Children2 by Herbert
Kohl; Little; Brown and Company;
Boston-Toronto (1978);

*Effective Parenting in Contemporary
America: Some Cautions 4nd Some
Prescription; by Michael E; Lamb;
(April 1977). (ED 143 '450; 16p).

Ouraelveaand Our_Childreni by The
Boston Women's Health Book Collec-
tive;Alandom Housei.NewYork (1978);

Parents' Yellow 1Mges; edited by
Frank Caplani Anchor Books; Anchor
Press Doubleday; garden City; New
Ynrk (1978)

How to- alliuman_Belng:_ A 'ar
enter' Guide to IkoptimulL Health
,From_Tdfancylthroush_Adoleacenceiby
Lee Salk and Rita Kramer; Random,
Housei_ (1New York (1969).

04
*TheSe documents and others are
available through the ERIC system;
For more information contact ERIC/
EEO.;

Prepared by LiliahG. Katz, Director
ERIC Clearinghouse on Elementary
and Early Childhood Education, with
Mary Glockner, ERIC/EECE editor.
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ILY LIVING
CHILDREN'S FEELINGS

Emotions are an important part of
being human. Partof our parenting
role is helping children learn to re-
cognize and cope with these emotions.

Emotions in children are often
aroused when their needs are not
being met, or when they are being
inappropriately met. For instance;
Child who wants to run and play but
is being held on mother's_ lap, will
probably become angry,_and will mani-
fest that anger by fighting, _strugg-
ling or crying._ But when the child
is 'feeling dependent or hurt, he will
snuggle up close to mother.:

Parents need to understand the na-
ture of emotions. Often it is diffi-
cult to 'realize that children'Sn-
terpretations of a situation may'dif-.
fee from ours. Sometimes becauSe-'we
dislike the way children show their
Jeelings, we punish, ignore or deny
that theirfeelings are real and.im-

.

portant. Children often get the mes-
sage that they are bad for having
angry or fearful feelings. They may
develop feelings of self- rejection or
questions or express their views.
Menages like "Boys don't cry";"Don't
be afraid!" tell children that having
unhappy and fearful feelings is had
or wrong; Once we accept our child-

.

ren's feelings as real; rather than
innately bad; we can concentrate on
helping 'them recognize and handle
these feelings in a more acceptable
way;

Sharing; Parents. can share their own
unhappy feelings with their children;

149
144 =
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This hetpechildren know they aren't
bad for having such feelings. It

also opens an important avenue of
meaningful communications; When pa-
rents recognize children's feelingsi
they can say. "I know this is how
you feel." This helps the children
feel understood.

Recognizing. Children need to be
able to sort out and deal with their
own feelings. When children react
to situations:eigptionallyi rather
-11an deny their emotions, we can re-
cognize what they are feeling by
saying, "I know_this is how you are
feeling, you might feel better if_."

Young. children are very "me"
tered. How "I" feel is the
important, Parents can help
see -how thgrr words and-actions

cen-
most
them
af-

fect other pepple, mments like,
"When you do that, I feel so proud
and good", or -":Your behavior hurts
me and_makes me feel sad" tell chil-
dren that otherS have feelings, too.

Coping. ..thildren nay_have difficul-
ty copinglwith their inner feelings.
Parents can help children find ac-
ceptable and comfortable ways to
deal With their feelinTi by SiserWinL
understanding and suggesting poS-7Y
Bible ways-. of coping; You might
say, "We don't Kick the furniture
when_we are angry" or "I won't lis-
ten to wou yell bad names at me."
Then give instruction for dealing
with the feelings; You might feel
better if you go downstairs and
bounce the ball; or go out in the
garage and yell ; ,pr go and hit a
Opchihg hag, 'ale around the

bloik" You can teach acceptable

EducatVoncil Resources 'Information Ceriter/Cktaringhouse on Elementary and Early Childhood Educatfon
COIMtile Of Education, Unlyersity of Minds. Urbana, IL 61801



responses to anger that you_ ,the

rest of Society can live with;

Atteit -Peelings

Strong feelings cannot be denied,

reasoned with or talked out of ex-
istence. Attempting to ignore them
invites diOaSter. ACknOwledging your
children's right to have these

feelings opens communications, ant
fosters mutual understanding. Re-

specting children's feelings will
help them feel important as people-7.--

.,

Background Readi_n4s_

How to Influence -Children by Charles
Schaefer, Ph.D., Von Nostrand
Reinhold Company,New York,NY 1978.

Between Parent-and_Child by Dr; Haim
C. Ginott, The Macmillan Company;
New York, NY; 1965.

Tubing in -to-Young_Children,_ a Uni-
versity of Illinois Cooperative
Extension Service Bulletin pre-
pared by Lynda Harriman, May 1978:

Y.+
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*Emotions in the Lives -of-Children
by Wray Herbert (M&Y 77) (ED 164;
131, 21Pp)..-!

*This document and others are

available through the ERIC System._
For more information contact ERIC/
EECE.

Prepared by Lynda Harriman, Exten-
sion Child 6 Faiiely Development Spe=
cialist,and NancY,Wller, Extension
Assistant-Communications.
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UNDERSTANDING BEHAVIOR

ChiLdren are not born with a sense of
conscience, good manners, or an adult
reasoning ability. As they struggle
to learn the;Social ways of their
world, they're bound to make mistakes.
These Mistakes arc -often labeled MiS-
behavidr.

Lon:Sider ihdivi-duaidty

Our underStanding of behavior is iti-
i:t!;-ed When we watch.thildren grow
throuuh one stage of development to
the kiln-a .and SOO some behaviors dis-
appear and tiOW ones take their place=_
ChildrOWS under-Standings, assurctions
about life; self concepts and feel-
ihIS about &there char: ige as they
grow. in turn so does behavior: Try-
ing___to see the world from your
Child's point of view is helpful
wrieu it i s necessary trs redirect the

behavior:

AlwAys a _Reason

Discover the reason behind children's
belhaMior._ Every psychological action
has a cause or explanation:

Put your e-eif in your children's

shoes;_

Does the behavior work? Children
don't like to be held back or Stopped
from doing what they want to do.
nspally they will exhibit the type of
behavior that 9et5 them what they
want. If whinning IS a successful
+echniguei children learh to Lie it.
ParentS need to be sure children know
what behaviors are_aCceptahle. When
children IdAeh that socially accent-
able behaviors haverpaSitiVe resultS;
they learn to use then. Remember

151 -146

Children learn by doing and observ-
ing behaviors of others.

Is the child bore4 and/or tired?
Children may misbehave if the weath-
er Beeps them indoors. -If they are
tired or hungry their behavior is
also likely to reflect: discontent.
Be patient with your child and try
to change the situation when pos-
sible: keep children buswith acti.77
vitae that are interesting and fun."'

rs the child seeking attention?
Often children miCbeheve when their
parent's attention is taken away
from them. Children need positive
attention daily. They need to know
there is. some time reserved just for
them. Raise children when they be-
have in acceptable ways. Saying "I

was _so asea and k_ow I could
it on you " encodrages -hildren to

y again.

Is the child trustrated? waiting
too long for things they want or not
being able to do something them-
selves'may result in an aggressiye
outbrusti demanding or selfiSh be-
havior. Sometimes children have n6t
learned another way to express their
feelings or wants and have_found
that a negative .display of behavior

Parents need to set an
ezainple by showing a more appro-
priate way to express feelings and
identify wants:

Is the child excited Ur anxious'? If

children become overexcited they may
forget how to behave or simply lose
control. You can prepare children
for special eventS by telling them
what to expect. Children should be

Distributed by ILLoduciegivotatiorscd Resources Information Center/aearinghouse on EWmeritary and EariV Chain-cad Edi.featkin
Education University of Illinois, Urbana, I/ 61601
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taken away from situations they can-

not handle, or they ShOUld be given

help to handle the situation;

Consider More Thah One e-Cause

Sometimes we may suspect there is

only one cause fbr behavior when

there may be several- Pause before

you act; Consider 411 the factors

which may be contributing to the be-

havior; Ask yourself; am I part of

the problem or part of the solution?

How do I 'react to the child's be-

havior? When paregti give idle

threats, preach and nag, children

literally tune _them: out; becoming

parent deaf. Changing your reaction

or the way you handle the situation

may help them to cope and behave ap=

propriately.

Look at-Total Behavior

Labeling behaViOr is helpful in ideh-

tifyiTg and understanding certain be-

havioc characteristics; But be care-

ful At to over do it The same be-

havior may have quite a different

cause In different children. One

child may be labeled 'lazy' becaUSe

he is anxious and afraid to try some-

thing new, While another child may be

viewed 'lazy' because he is overly

tired.

Avoid labeling a child on the basis

of a single act; Cynthia at 21/2 is

not necessarily brilliant because she

recites nursery rhymes fluently. It's

possible that her parents have spent

many___hOUrs teaching her this skill;

A child is neither untkUstworthy, de-

structive nor brilliant on the basis

Of a single act. Labeling a child as

completely mem!, aggreASive; or shy

puts too much' emphaSis_upon the act

instead of the cause. The real dan-

ger is that the child may learn to

accept the label as real;

447-

Stay_Calm; Appraise Fairly

BefOre reacting to a given behavior

it, is important to first stop and

thihk "Why did the child do this?"

OnCe we've identified some possible

reasons we are ready to ask "What

Shall I do about it?" When we re-

act to Children's behavior in ways

that give them _experienceS_ which

help them become more self con-

trolled they learn to be responsible

fdt their own )-ehavior.

Background Readings

Child Development, Elizabeth Heir-

lock, McGraw-Hill, 1972:

Childreni Behavior PrOblems_____and

Parental Perceptual-Style by Gary

1% Stollock and others (1977) (ED

153 119, 55p).

"Children...Their Behavior and Mis-

behavior" University of Illinois

Cooperative EXtehsion Service

Bulletin CHEP 301.

Dear Parents of YoUrig Children, "The

Why" of Behavior and Discipline.

Michigan State University Co-

operative ExtenSitin Service Bul-

letin 423-H.

*Tender Topics: --Children and Crisis_

by Annie _L. Butler (April 1977)

(ED 147 019; 16p);

Your Child is a-Person, Chess Thomas

and Birch, Parallax PUblishing

Company, 1965.

*These documents and otherg are

available through the ERIC System;

Pok__Mbre information contact ERIC

EECE.

Prepared by Lynda Harriman; Exten-

SiOn Child and Family Development

Specialist;and NancyWeller; Exten-

sion Asslstant-Communications.
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FAMILY 'LIVING
GAIMING -COOPERATION

When children's feelings are re-
spected and wetaketime to show them
what to do rather than waiting to re-
primand improper behavior, it is
easier to gain their cooperation.

Why Cooperation is Important

Gives satisfaction. Cooperation
takes place when individuals coordi-
nate their actions to obtain what
they want. For example, when a child
wants to use scissors, a parent can
first show him how to do so safely.
If th6 child follows the parent's
suggestions both feel satisfied from
experiencing cooperation.

Improves relationships. Parents all
expect cooperation from their child-
ren and know that the ability to co-
operate affects children's relation-
ships with others. Effective group
participation demands cooperation.
Children are'viewed by peers in a
more favorable manner after partici-
pating cooperatively _together in
group play;_ Cooperation increases
attraction toward cooperating others.

From childhood games to adulthood
ventures cooperation among indivi-
duals will be involved. Helping child-
ren learn to deal with another's
point of view is a step toward help-
ing them become mature; responsible
adults;

responsibility. No familyi
community or nation can run smoothly,
without cooperation. Learning to co-
operate involves living by rules
Abiding by ruleS teaches children a

sense of responsibility. As our
children grow we hope they will

153
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assume responsibility for their
actions and rely less on the au-
thority of others. This is impor-
tant for your children's growth and
security as individuals;

Family Participation
0

Cooperation does not develop by it-
self. It is attained slowly over
time through daily practice in exer-
cising judgment and making choices.
Sympathy, tolerance, give and take,
self-control and respect for others
are all involved in the ability to
cooperate. Parents who demonstrate
these behaviors and can talk about
them easily help children learn co-
operation.

What Can We Do?

Give Ch&iCett.hhen children have a
choice, they feel they have some say
so about' their lives. This makes it
easier to cooperate. It 14 impor-
tant for_our children to learn how
to make decisions. It builds their
feelings of confidence and a sense
Of "I can do it." These feelings
help children try new thinGS and in-
crease their confidence in similar
situations. Decision making becOmes
easier for children when they have
learned to make simple deciSions be-
tween two or three alternatives;
When children are given a choice,
their decisions, should be acceptedi
even when they seem not to be the
wisest choice;: Like adults, child-
r.sp also learn from their experi-
enCes. When health and safety are
not in dangeri experience can be a
valuable teacher;
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Show Loi)e. Show love to your child-

ren in_ ways they can understand.
Give_thet your complete attention by

reading a story; listening to them

,talk, or playing with them; Children

who knOW they are loved want to

please _their parents;Be there to

help and assist when needed: Give

the security of limits; Children

need to understand what is expected

and how far -they can go; Praise

children for their efforts. It en-

courages them to keep trying to co-

operate.

Be flexible. Changetime,p 3Ees,or
procedures to change_behavior; Often

when we alter the situation, children

are more cooperative. For example,

telling childreh_ahead of time that

they are expected to do something,

and giving them time to finish what

they presently are doing, make it

easier to cooperate;

Set examples. Focus on
instead Of the "don'ts";
ren the way to act;
"don't thrOW_the ball"
ball on the floor," or

the "do's"
.Show child-
Instead of
say "roll the
say "just

look" instead of "don't touch." It

is up to parents to set the example

and the 00idelines; It is true that

children "catch" much behavior from

their parents;

Paretts-ad_the Stimulus

Children attain a sense of coopeta7

tion through their own efforts Ud
experiences: As parents, our

exampled create the.favorable condi-

tions fbr learning to take place. The

specifid experiences and 910100XtUni-

tied We provide are ihe basis' for

learning cooperation.

-ra

Background_Readinfka

Hetween-Parenr_&_ Child by Dr. Hain

G. Ginott-; The Macmillan Company,
866 ThirdAvenue, New York, NY

10022; 1969;

Chata with Parents, "Cooperation and
COMpetition;" Ohio State- Univer-
sity COOperatime Extension Bulle-
tin.

Gliding -Charatter_Development of the
Pi*OdboOl-JCITild, by L. 7; Smith,

1968. Association Press, New

York.

* Parente-at-Leadera_t Role of

Control- ne by Herbert

Yahraed (1978) (ED 157 622, 11p)

Pointers for Parents of Pre-School
erg; "How to Get Ycur Child to Did

What You Want Him to Do!" South

Carolina Cooperative Eictendion

Bulletin;

*This _document and others_ are

available through the ERIC System;

FOr More information contact ERIC/

EECE;

'40k

)
Prepared by LyhdaHarritanAxtension
Child and Family DeveloPment Specie-
listLnd lancy Weller, Extension

AssistantCommUnications.
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SHARED PARENTING INCLUDES FATHER

"Mommy,_ if the doctor brings the baby
in his bag, and if Santa Claus brings
us toys; if God will punish me when I
am_bad; and if -money grows on trees;
why do we need Daddy?" (Segal and
Yahraes, 1978).

This child's question seems too-e-
Elect a commonly accepted social view
of father's importance. The impor-
tance of mothers to the development
of children has traditionally been
emphasized; ReSearch indicates that
how fathers interact with their
children makes significant impact
upon children's lives

TraditiOnal- ROles

booking at traditional expectations
of fathers; we are likely to see ri-
gid customs and taboos. The tradi-
tional viewpoint suggests that
fathers are unable or rpl*tant to
play thecaring role for their.child-
ren. They are viewed outside of the
realm of child -care activities.
Mothers perform specific tasks which
aid in the health and safety of their
children and teach attitudes and
values; Fathers are expected to_ be
providers and disciplinarians. They

_ are often viewed as unessential in
Many arels of their children's lives.
The attachment between mother and in-
fant is considered so important and
so strong; fathers; too; may view
themselves as unnecessary;

Fathers Become involved

Today. the role of fathering iS be-
ginning to change. Many of today's
fathers are becoming involved right
frOM the beginning with the care and

FL-20

CuperviSico of -their children. At-
tending pre-natal _classes with their
wives is beComing quite tbrOMOn. They
are present at birth and deVelOp an
attachment with the baby early in

-..

life: Fathers' early involvement
with children from infancy on has po-
tential value for children and Mo--er,

ites

4_. we i as the marriage relations ip.
When hers feel left out; they Nay
become entfut; perhaps even jea-
lous When fathers are able to there
in the joys and responsibilities of
parenting; they feel apart of the
expanded family unit from the moment
of birth on.

Benefi ts of Shared Parenting

Gives Help and Support; One of the
comforting aspects of Shared parent-
ing is the mutual help and support
possible to each partner; Parents
can often work out child learning
difficulties by talking over the
children's needs and abilities and
sharing the responsibility of guiding
and teaching children. Parents who
support one another can provide more
consistent and effective child gui-
dance.

Pattner Acts at Soiiiid4,$Boaid. aten_
mothers are expected ,to be experhmedi
in dealing with all kindS of child
behavior. Emotional involvement with
one's own children coupled mitb-high
expectations -for them makes it difft
cult to maintain an objective Viatit7"

point. When parents are able to teak
over childrearing_ diffiCUltieS*Aolth
one another problems are mere iikfly
to slip into proper perspective. Both
parents bring a different point of
view to the diecussionhelping_ieftre
some objectivity SbIO per1Rt5 4v0

155
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have no partner reed to find a friend
or another parent who is willing to
serve as a sounding board from time to
time

Understanding: By sharing some of the
childrearing responsibilities fathers
become- better acquainted with their
children; In turn fathers become More
knowledgeable about the deveIbpment of
their children;

Provides a Breather. Shared parenting
should provide each parent a chance to
relax alone away from children; Most
parents can do a better job of super-
vising and caring for their children
if they have some time free of the re-
sponsibility; Some famdlies have dis-
covered how va uable itcan be to plan
a regular tprie each week when one
parent take4 charge of the children
and the other can do whatever he or
she likes;

Provide Positive Examples

Children learn the meaning of marriage
and family life chiefly through ob-
serving thelir on parents; Parents
who enjoy one another and have a happy
and effective partnership provide a
very positive example; Children also
develop their ideas about the roles of
men and women in our society from see-
ing how their own parents behave; In

some families as the children get
older; father takes responsibility for
the Nil's and mother for the girls;
Boys need companionship with both
parents, and girls can profit from
contact with father as well as with
mother;

Father is Too, Important

Fathers have an important place in the
family; Those who view their parent-
ing role as one which includes active
participatilon with their children have
the potential to develop strong satis-

fying parent-child relationships;

Children too; have mach to gain from
fathers who make time to be actively
Involved with them during their
growing years;

Background Readings

Being_ a_Parant by Karr S; Bernhardt;
University\ of Toronto Press;
Buffalo; 1973;

hats-'with Parents;"Being a Fatheri"
'T University of Illinois Extension

Bulletin;

Journey by Julius Segal
and Herbert Yahraes; McGraw-Hill
Book Company; 1978;

*Parents as Leaders: The Role of
Control and Discipline by Herbert
Yahraes (1978) (ED 157 622, alp);

*These documents and others are
available through the ERIC System:
For more information contact ERIC/
EECE.

Prepared by LyndaArrimani Exten-
sion Chid and Family Development
.Specialist and Nancy Welleri Exten-
sion Assistant-Communications. .
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ViTAL:SIONS OF PRESCHOOL DEVELOPMENT.,

Most parents have days when they won=
der whether they are dMing an ade-
quate job with their ohildranWheth-
er their children.:will_grow up to be
competent and confident., What Are
the vital signs ofdeyelOpment dur7
ing. the preschool years?

ASSESSING DEVEriOPMENT

a'ssess the deVelopment of a pre-
school child, ft is helpful tO t6OR
at the .child's functioning over a
period of about a month. Children's
feelings and behavior. fluctuate;
there are better and worse days:
Over three or four weeks; parents
might consider the following- aspects"
of a child's behaviOr:

_

Sleep. Oh ttre average; over a
period of about_ a month, the child
should fall asleep easily acid wake
rested and ready to go. This does
not mean that there may not be some
nights when'the child lingers; frets;
and fusses before going to sleep;
and some, mornings when h wakes up.

cranity. Ohly if these behaviors -a'nd
feelings are typical is It necessary
to take a closer lOok at the child's
situation;

Appetite; On the average,_over a
period of about two weeks, the child
should eat with appetite. Thai
doesn't mean that he won't skip an
occasional' meal, - or even several
meals in a row; "If, however, you see
few signSof real appetite over
period of a week or two, then take
closer look at the child's life.

a

a

Dittilbuted by

Bo1.4e1 and_bladder control; Over-
all; the child should have or be pro
gressing toward -bowel and bladder

ERIC

control; especially during the day:
That 40$ not mean that there may not
be tittaSional mishaps and accidents.____,
especially at night and especially
for the good, deep sleeper:,

, 4

spontaneous _Signs of '-affection:
Over a ,period of a month or.so; the
child should SpOntanaousexpress
affection for one or::120fe: of 'the
people he is:living:With. It is ,a

fairly easy to get A child to give
good-night kisses, and in:some fami-
lies such embraces, are standard
practice But the kihd of .hugging
or cuddling in Whith the child spon-
taneously lets you knOW that he_loves
you is a pretty reliable Sigh that he
feels included and oared for and
eels his life is worthwhile.

Confidence; Gonerally;_ the child
should ,be able to sample_ the "good,
things of life"_ _-,Appitcpeiate for his
age. -If a child iS_Sti Shy or so
fearful that he will not 90 to a
neighbor child's birthday patty, or
visit the zoo; or play outdoors at
the nursery school; then his "ptob-
lems" may he getting in. The; way of
his development.

Eictieettions of emotion. Over a
period of a month; the child should
express a range of emotions. Healthy
development is Indicated by the
-capacity to feel guch_emotions as de-
light;_anger, Or fear: If. a child
is able* to express' these emotions
from time to Mime, parentscan feet'
assured that hiS development is going
well 'f eiVer.a period of weeks the
child expresses only a limited range
of emotions, then pa;'ents may want to
take a look at the Child's situation.
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DEALING WITH PROBLEMS

4 problem in2One of_ these six areas
of a young chilg'S 14,;fe -does riot

provide conclusive evidence of a
disturbance in deVelopmenf._ Rather,
the overall pattern of functioning in .-
all areas helps put the child'S
growth into proper perspective.

(

If the pattern suggests the need for
a clo er loOki then what should be
done? Plrst; ; it isiMportant for
paren s to remember that whatever_may
be distUi-bing the child is411000.4611

only: temporary; his fate is .-flijt
,-

sealed by a poor turn a events in
the third.or fourth year of life.
keep in 'mind thatchilAren are very
resilieht.

-

Little disturbances in these.areasof
development often are simply a hiht
to parents _that _a child needs a
lile more of their attention, to

reassure him that he is cared for and
valUed.. If a parent spends some time
alone with the child, doing something
together that they both enjoy (taking
'a walk around the block, reading a
story, etc.)i it usudf1y is easy to
restore the feelings of security and
self worth that every child needs in
order to thrive.

BACKGROUND READINGS

Baby and
SpOck,
(1p68).

Child Cara, by Dr. Benjamin
PeCket Books, NeW York

'ldren, by
Little, Brown and
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Herbert Kohl;
Company, Boston-Toronto (1978).

ChIldreb-at-Riskt A Handbook of the
-Signaand-Sotoms of Early Child-

, by Gary A: Crow;
Inc., New YorkSthocken Books

(1978).

*1 Love You When You're Goad.
Lovin%Children:, Getting the Mee-
sage Across, by Shartin Barry and
others (1979) . (ED 169'937; 171/0

*A Comprehensive -Mental Bealth_Pro -
gram for Preschool and. School-Age

Children in Rutal Jana Notf-Urban
Areas,_ by _William Gingald (1975).
(ED 111 127, .1;2p.)
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* Chil4 Development, Early:Child:-
hoOd_Education and Family Life;_ A
Bibliography, by Bevetly Ratabo
(.1977); 152 395, 117P.)
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CHILDREN'S FEARS

Most of'us can reddll some fears we
had as young children: fears of mon-
sters, of spiders, Of dark corners.
Such fears are very common among pre-
schooleris,. and takes time for
children to learn 'how to cope with
them successfully.

Often parents can help child along
by accepting the child's fearful feel-
ings and reassuring the child that he
or she is safe, other cakes, h6W-
ever; the child is -cotNetely safe
from the feared range , and a slightly
differen approach is lled for

4
In deciding how to deal with a patti7
cul_a_rfearLitmaybe helpful to think
of childh2od fears as falling into
three gro psr rational fears; ir-
rational fears; and "borderline" fears
that fall somewheTeh5tween the first
two. Each group of feaitmay be dealt
with in a different way:

RATIONAL FEARS

The world is full of things that any
sensible youngster would he afraid-4f
vicious or loud dogs, ,;'-'hypodermic°
needles and their pediatric pokers,'
gly-looking strangers, and,s6'forth, -
These fears are rational in the sense
that their objects can indeed be dan-
gerous. The parent's.role is to pro-
tect the child from these dangers and;
wheneVer_possible to teach the child
some rules and strategies for dealing
with thet.

DlitilticitOd by:
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IRRATIONAL
410 ss

A

The list of pcitential fears without
realistic foundionsis virtually endL
..4ss. Children' may be afraid of teopL4
41ers-i ghosts, witches; or otter
imaginary creatures;

)a 1Oi mother of year -old reported:
that her son celled .out during the
isht in .,great fear that there were

Snakes in thecorner of his bedrooms:
She responded by fetching .the broom
and pretending to vsweep'them out of
the room. This response is net re-
COMMended because the adult put her-.
Self in the ridiculous "position of
Ag'reeMent :With the child /-1 that the
feared Creatures were .indeed there.

It is Wisat to acknowledge and accept
the thild'S fetirf01 feelings. Never
take-fun Of theM. But you should
also assure the child that even if
dangerous objects were _there. you
would be ablte to yiliroi.ride:prcAeckton.
Often the ,underlying _motive of fan-

_tastical featS is the child's wish,
7 to be reassured that, the adult is
not featful and iSStrong and brave
enough to protect him, no matter
:what danqets tight tote elbeig.

BORDERLINE PEARS

Some of the, most diffitillt fears to
deal with are thOSe in this group.
The causes as well ; -,as treatments of
such fears vary.

. ,

Educational Resources Information Center/Clearingeouse on Elementary and Early Childhood Education
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Fear ('of the dark may be picked up
from ;tbri68 and fables as well as
horror movies; The loss of light at

night results in the joss of familiar
points of reference that give stability
and order to our.surroundings; . Fami-
liar features get lost; distorted or
exaggerated by shadows; noises un-
noticed during the day seem louder and
perhaps stranger in the dark.

A small night light; low-key; simple
and cbriSistent reassurance that an

adult ).s in charge and can protect
the chit p from harm are the best re-
sponses?

Fear-of -thunderstorms Many adults

are as afraid of. thunderstorms at
their children:. It would be diffi-
cult and probably ineffect4ze to try
to pretend that you are not afraid of.
such things: If you are really fear-
ful in storms be sure to point out
to your child the many adults she.

knows who are not so- afraid; so that
she does not think this fear is ih-
evitable; It could also q)e helpfu
to remind the child Of someone wh
used' to be afraid but overcame 'the.
fear; thus providing a good model for
the child,

\.;

Fears of injury, illness or handl-

ca s; These fears are a bit more
difficultro respond to because we

cannot guarantee our children that

they will never be seriously hurt or
Somqimes the' fear stems froin

the child's belief that his own bad
or "evil" behavior will be punished
by injury; If yoti,think this is the
_case; reassure the child that ill-
nesses and accidents are not caused
by misbehavior, and explain what some
of the true causes are.

Fear of being afraid._ Sometimes
children fear their own fear. They

become anxious in anticipation of
being overcome by fear (6.g. of Uncle
Jim's dog, or of visiting_ an .old
great-grandfather who is crippled or

-2-

blind.) The child in this case can be
reassured that the fear is "normal;"
that it h ns to lots of when
were Litt ei and.that we do get over
it.

Also,
more
thing

you may
confident
like this:

help the child feel
by slOgesting

"if you feel your-
self getting nervous or afraid, just
think of me (or Dad_or Grandma, etc.)
and remember how I love you, and that
will make you feel better."

BACKGROUND READINGS

How to Raise A Human Being: A Parent's
Guide to Emotkonal Health From In-
fancy Through Adetescencei' by Lee
Salk and Rita Kramer, Random House,
New York (1969).
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Overcome the Tyranny of eties,
Phobias, and Fears, by Dr. enjaman
B. %Tolman; New American Library,
New York ' (1978).

*Tender To ics: Children and Crises.
by Annie L. Butler (1977). (ED 147
019, 16p.)

*Hairy Scary, Children's Fears: Face

Them; by Joanna Phinney and otherS
(1979). (ED 169 942, 17p.)

*When Your Child Goes tb_the Hospital
''by Peggy Daly Pillb (1977). (ED 143
433, 43p.)

*Children's Fears: A Develbphental
Comparison of Normal and EXCeptiOn-
al_Children, by Jeffrey L. Derevensky
41976). (ED 125 297, 22p.1
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For more information contact ERIC/
EECE.
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ERIC Clearinghouse on Elementary and
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FAMILY LIVING
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HONESTY IS THE BEST POLICY
_

"Honesty is the bestpolicy" is a

value Most of us strive to impress
upon our children. Yet it is amazing;

1how often we lie to them ourselves,
probably without realiting that we do
so._

FL-23

mean the threat and will not act upon
it. Needless to say, for these child-
ren the threat will be ineffective.
For a few children, however, -there is

r44..ay;_some doubt, an underlying
security or fear of being_ abandoned.
For these children the threat ma3r be

Perhaps the word Li_e_seems a bit strong effective, but at great psychological
forthe statements we make to young _cost.

children, but any assertion made as
though it Mere true, even though it is Because the potential risks are con-
known to be false, is a lie. Often, siderable, the best policy seems to
parents are not aware that the casual, be to avoid this practice.
"little" lies that seem harmless Lo.,
diem ta51---efeate vri.9us- problems-for The Bribing _tie; Statements like "If
hildred. Some of the -most common you sit still in church I'll buy you

casual. tie 4nd their p a ial hazardo. an ice cream sundae" often turn -put
are discu ed below; to belies; falling into the category

of bribery or manipulation This
particular ploy is a tricky one; part-
ly because the actual standardof be-
havior that the child must meet to
get .the reward is not clear to all
parties involved; For example, how
"still" is still enough to get the
sundae".? Unless parents are careful
to make the standard unmistakable and
to provide the promised reward when
(add only when) it is earned, they
will lose credibility.

The Teasing Lie; Generations of child-
ren have been told dim* swallowed
mellOn;seedswouId soon nrOot in the
stomach; We may find such:tales amus-
ing, but for some children they are a
source of intense anxiety. These
children may be afraid to ask for re-
assurance, partly because they fear
their worst..suspicions:".will be con-
firmed, and partly because they fear
heing ridiculed. Adults often forge't
the solitary _anguish that can be caused
by what theyviirik of as easualtessling.

The Ultimatum. Then there.'s the
matum" or threaening_iie,as 'hi_ "If
you don't come snow_ I'll leave without
you." This Find of lie has undesirable
effects whether children believe it or
not.

Many children, even by four years of
age, know that the parent does not

ERIC
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It seems to be a better idea to -make
demands on children's behavior simply
in terms of the behavior expected and
valued. Firm, clear and serious
statements usually have the power tO
obtain desired behavior in preschool-
ersi as long as they_are used judica-
ouslyand implemented consisteptly.To
say, "I expect you to sit Still in

church, even though I know it_is very
hard ro do that," can bring about the

EtrUctitktridi Resources _Iniorthotion__Center/Cled _on Eleinentory and Early Childhood Education
COlfecfet EtbbatIOn, 11-niversity IllirwsiL Urbana-, It 6.16p1 y
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desired -effect 'in.Mpost children;

The White Lie.NWhite lies may _have
at least two possible functions:
first, to protect the feelings, self -
esteem or self - respect of the child;
and second, to minimize the likeli-
hood of debilitating, anxiety or panic;

The white lie told to protect a child1s
Self-esteem may at times b necessary
or desirable. But adultso_ten under-
e stimate children's ca city for

realistic evaluation of their own
behavior and their own efforts; Often

adUlta lose their credibility when
they flatter' young with these
lies, even though they have the. best

O f intentions when doing so; Further-
more, if adults behave as 'though'

children should always get praise,
then children will eventually acquire
a-powerful "need" for praise and flat-
tery.- Neither individual deve opment
nor society as a whole is well served
by such exaggerated praise see ng and

Vie white lies involved.'

The second type of white lie, intended
to reduce anxiety, is probably -the

only type which should be_told_to

children (and even then, only under

special circumstances). If a parent

has even a slight reason to believe

that !i.child's life may be in danger
(e.,.g; from an accident),and that the
child's knowledge of that fact might

intensify the danger because of the
dynamic effects of panic, then a_lie
whichconvincingly reassure the child
that he or she is safe seems both hu-
mane and strategically justified.

-157-

In all other respectsj hoheSty really
is the best policy. By being_' honest
with alildreni_parents not Only avoid:
the possible harm lies can do; they
also, 'by'example0 teach children the
value of. honesty.

BACKGROUND READINGS

*A Theo, of Pareht_EffettiVehezag- by

- Thomas Gordon (1967). (ED 028 815,
280.)

Growing with_Your Children by Herbert
Kohl, Little, Brown and Company,
,Boston (1978).

"What Happened When I Told the Truth
About Santa ClauS," by Kathleen
SMiley. Paretita, Dec. 1979, pp;
102, 104, 106=7.

*This document and others are available
through the ERIC System: For more
informatidh contact ERIMECE;

Prepared biy Lilian G. Katz; Director;
ERIC Cladelnghbuse on Elementaiy -:and
Early ChildhbOd Education; With ERIC/
EECE:editdt.t.
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SPANKING AND DISCIPUNE

_ .

Most parents are concerned about how
to discipline their childrenhow to
help them develop' _self-control and a
healthy respect fOr other people.
When children miSbehave badly, when
tempers flare, another concern enters
the picture: how to stop a certain
unacceptable behavior &Jr the moment.
At times !mike these, Many parents of
young:children are tempted to use a
common but controversial Method of
discipline: spanking.

Is spanking harmful to your child-
ren? Is itseffective in promoting
discipline; in the shott run or the
long run? These a e consideratiOnS_
that parents mum ake intioaccount.
in deciding Whe r or not to spank.

Harmful Effects__ofSpan4tinq

Some ;parents are quick to point out
that:they were spanked when young and
were'npt damged in the least. Othet
adults recall their own childhood
spankings as moments not only of .pain,
but of deep humiliation; resentment;
and complete powerlessness:" In the
latter instances, the punishment clear-
ly had detrimental effects that fifig-
ered long after the experience.

Does Spanking Work?

It hard to find reliable or agreed

*rue'

1s-s58,-

lV

upon answers tOthe question of whether
spanking actually "works." We cannot
subject children -- or people of_any
age -- to different forms of punish7
ment in order to obtain experimental
data for determining what the ;beSt,
trithods are The clinical evidence
now available (based largely on child-
hood memories) suggests that spanking
has very Limited effectiveness. It
seems to be effective primarily as a
way to clear the air for .the moment.

"IP

______
In thiS aspect, spanking_ is like
other techniques of punishment: it
is good only for the punisher-- not
for the puniwhe4. Clear -ing the air
with a good spank may seem to be
effective at ending a distressful
situation. However, the short-term
utility must be welshed against
evidence that corporal punishment
does not aid children in developing
self - discipline_

I

Spanking Hot and Cold

spanking :can be vied as
something we do despite our OWn
better jUdgethent. It is usually done
in wt " ( es oPPoSed "to " co ld" )- blood

To vpank in the heat Of the moment
is:not recommended -- though once in
whits it may be unavoidable, and
forgivable. Wit to spank in cold

EducationalR eeoorces _infotmationCenferlCfeorl oFl Elementary and Forty Childhood Edocatiorttollege of Education; University of Illinois, Urtiatia:1 61801



blood, as a matter of deliberate,
premeditad policy, can be seen as
sadistic; and it presents an unde-
sirable model_ for the child, an

example of an Unfeeling attitude to

ward anothers pain.

Discipline Without .6panking

There are many alternatives to ,Spank7
ing. Here are some recommended
tactics that can prevent same._cif tbe
problems spanking iS associatectwith
and that carry considerably less risk
for long-lasting damage than does

corporal punishment.

- Establish rules and 4Timits that
make sense to you, and make your
expectations clear to your child.
Do so firmly, warmly, and con-

sistently; If, for example,

yOu don't want your four-year
old to play with your stereo,
insist that she not touch it and
stay with the situation until

your daughter learns that you
mean what you say;

Make every effort to minimize
the number of different situ-
atioxia' that_give rise to child-
adult conflict. Conflict situa-
tions are inevitable, but if you
find yourself settling disputes
every 20 minutes or so, then the
'fault may lie in.your child's
environment. Perhaps the 'solu-
tion is to place that stereo
equipment out of her reach;

- Resist the temptation to' make
empty threats, for they can
undermine your credibility with

459-

your'Pchild. They may even lead
to feelings of uneasiness 'or,
for some children, *to chronic
anxiety about what' is expected
of them.

Keep in mind, that the key to suc-
cessful.discipline is to foster
respeCt''And_ self. -discipline_in the
child. 1_ ThiS can best be achieved by
exhibiting those virtues yourself,
in dealing with your child..

BACKGBDUND-READING6
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