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HISPANIE STUDENTS AND TRANSFER IN THE COMMUNITY COLLEGE
Arthur M. Cohen

ucLa

Community colleges are the point of first entry for over half the students
of Hispanic origin who begin higher education in the United States: The reasons
for this are obvious: half the Hispanics in the United States live in California
and Téxas where the community colleges are the point of entry for most students.

In fact, 85% of all undergraduates in California are in community colleges; 58%
iu Tewas: Therefore all questions of Hispanic students' progress from college
ciutry to the baccalaureate must be viewed in é'commﬁhity college context. This
paper considers the data regarding Hispanic students in community colleges; the
flaws it the data, the problems of student progress toward the baccalaureate;

‘n¢ graduaté school. Community colleges oifer grades 13 and 14 within that system

education at grades 15 and beyond. When the two-year colleges were organized,
eariier in the century, they acted as feeders to the senior ihspituticﬁs; But
subsequent to the 1950s they é:ﬁcp'é'n'cié'ci their functions of occupational education
and non-crodit community éervice activities for an aduit population. Accordingly,
the percéntage of students transferring to senior institutions steadily declined.
two weuars at those institutions and transfer to :hc upper division of a four-year
colleza or university. Add to that groupkthe niimber of community college matri-
culants who transfer short of completing two yesrs and perhaps another five percent
1t most moves on. Accordingly; for 907 of the people entcring community colleges,
{
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the baccalaureate degree is not the culmination of their educ;tiéd; Wwhy? Many
roeccive preparation for careers that do not require the baccalaureate; many
already have higher degrees and are attending community colleges only for their
porsondl inturest or for upgrading in a career; many who may have intended trans-

drrifg merely drop out; perhaps rto reappear as students at a later time, perhaps

i

Questions ot +he progress of Hispanic Students in community colleges must

be placed in the context of those students in the other levels of the system.

The fisurcs are as follows: of 100 Angle students entering the educational
system, 83 gradudte high schocl; SS enter college; 23 receive a bachelor's degree,
14 enter graduate or professional school; and 8 receive a graduate or professional
degree. Of 100 Hispanic students entering the system, 55 graduate high school,

23 cﬁtéf cottege; 7 receive a bachélor's degree, % eanter graduate or professional
school; and 2 receive a graduate or professional degree: These data reveal that

lévels. Fewer Hisparnics graduate from high school; fewer enter college, fewer
complete college; and <o on. This raises an important poirnt: those who charge
‘he commaniiy colleges with failing to facilitate transfer for Hispanics carely
consider all the data. Fewer community college students of any ethnicity receive
baccalaureate dégrees when compared with students who enter ﬁhivérSitiéé it the
freshman year. And fewer Hispanic students progress thrdugﬁ the school systerm
regardless of the level or environment in which members of that group are examined.

to scodents of Hispanic origin but to dll people desiring higher education. They

enroll 4.5 million students, more than one-third of the people attending any type
of ecollege ifi the nation: They have made it possible for the ratio of Hispanic
colluge stidents to the percentage of Hispanics in the total population to come

closer to parity in states with ﬁigﬁ Hispanic populations. The following

i
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percentages held in 1976: in Arizona, 157 of the population is Hispanic; 11% of
the college students are-in community colleges; in Catifornia, 16% and 10%; in
Colorado; 113 nnd:éfé; iii New Mexico, 34% and 16%; in Texas, 207 and 17‘;4; in

Floridd, 7% and 7%. For the United States as a whole; 5.3% of the 18-to 24 year-
olds dre Hispanic and 8:2% of that group are in community colleges (Cohen and
Brawer, 1982, pp. 42-43).

These Figures vary from state to state depending on the level of community
coltege development and on the relative adccessibility of the universities. In

some areas the community colleges are in balance with ‘the local populatioii: EL
Paso, Texas, has 63% Hispanic population; in El Paso Community College 63% of

the students are Hispamic (Farrell, 1984). On the other hand, based on the

\

percentage of Hispanics in a university rélative to the total number of Hispanics
in higher education in the state, the universities in many states are severely
under—enrolled. These iiiclude Texas A&M and the University of Texas at Austin,
the University of California's campuses at Berkeley; Davis, Los Angeles, and
Sdn Diego, and flagship universities in Arizona, New York, Colorado; Florida
(Astin; 1982):

ihese data cannot of thcmsclves be interpreted accurately: How many studaiit -
iutondod obiaining bachelor's desrces when chey entered community colleses?

Accordine to the dfnial freshman survey conducted by the Cooperative Institutional
Reséarch Program at UCLA; among fulltime freshmen entéring community colleges,
807 aspired to at least a bachelor's degree (Astin, 198%). But when all entering
students are considered; as in studics dope in Virgioia, Marytand,; California,
aud Washinoton; the proportion of bachelor's degroe aspirants drops to betweern

i ind 337 of the comfunity college poputation (Cohen and Brawer, 1982, p. 46).

rhroush senior institutions. Community colleges have been quite liberat in

atlowing students to enter regardless of their prior academic achievement;

encouraging commuter and part-time attendees, and developing programs that do

\
|
|
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sot lead students in the direction of traditional bachelor's degrees: According
to dati provided by Astin (1982); for students who entered college in 1971 saying

completed a degree program by 1980: in all institutions 51% of the Blacks o
completed the degree; 24% for those who entered two-year collepes. For Chicanos,
40% of those entéring all institutions, 20% of those enteriug two-year colleges;
Piierts Ricans, 42% in all institutions; 27% in two-year colleges; Anglos; 56% in

all institutions, 29% iu two-year colleges:

‘fhe data obscure as much as they reveal. Aggregatiug data by an entire
cotiege avstem in a state or for the nation obscures what individual institutiocns
are doing. Aggregating data for an entire population obscures what uses individual
students dare making of the institutions. However, these problems apply to any
general data set. The more serious flaw in the data about community college

trafnsfers is thiat they have error; and some data are missing.

. The Calfornia State University System has a standard reporting form that

2Sks for the number of students transferring into each of its 18 campuses. On
some campuses the form is completed by the registrar, in cthers by a research

icer, and in others by a transcript evaluator: Which students are called

[ad}

of
rransfers from community colleges? Those who appear with at least 15 units
earned? Those whose college of last attendance was a community .college? Some
“reporters use one défihitibh, Soiie Use afother: which students are Hiéﬁéhié?
The eiiiféfaia Post-Secondary Education Commission reports, ''Since some of the
five caipiuses with high percentages of unknown ethnicity might be expected to
have relatively large enrcliments of Blacks and €hicanos among their transfers;

statewide enroliments of thesc ethnic groups in che state university may be
underestimated in recent reports (CPEC, 1982, p. 9)." In other words, of all
‘transfers to che University of California in any one yedr, 10% are 'ethricity
utikiiown' and of all transfers to California State University, in recent years,;
:4: /
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between 16% and 374 have been "ethnicity unknown." “
) o ) o o T

Missing data also include what is being learned.by students in community
colleges,; how well they sre being prepared to enter senior Instlﬁﬁtiéhs. These
datd are necessary to determine the community colieges' détuél effect. Failing

such data the effect of the two-year colleges can only be inferred by the per-

centage of students who transfer.  As a way of considering the learning attained

by community college students; the Center for the é;udy of Comminity Colleges

dcvelopcd a test of student knowledge in the humanltles. sciences; social sciences;

mathematics; and Engllsh usage. Tlie Center administered this test to a sample
of approxlmately 8, OOO studerits enrofled inm transfer credit courses in the

community colleges ¢f Chicago, Los #Angeles; Miami; and St. Louis in l983 8&

Amor . the results was the finding that Hispanics scored hlgher than Blacks but

lower than anglos. The Hispanic students in Los Angeles, most’ of whom are of

Mewican descent and those in Miami, most of whom are of Cuban descent; had
nearly identical scores. In Miami Hispanics scored higher than Blacks even
when controlling for English as a narive language; that is, the non-native
Enzlish speaking Hispamics scored higher than the native English-speaking Black
students: In Los Aﬁgélés~sc6bés for native English-speaking Blacks and non-
native English-speaking Hispanics were approximately equivalent (Riley; 1984a,
Riley; 1984b).

Issues of transfer relate to characteristics of the communlty colleges and

of the receiviny institutions; the universities and four-year colleges to whxch
students would transfer: There is no question that fewer students obtain a

if they begin at a bacclaurate degree-granting institution. Astin points dut

that Amoiiz students entering public higher education, 767 of the Anglos but only
597 SF the Chicanos were stiii in school two years later. He attributes the

oxtromely high attrition rate of Chicanos to their tendency to begin postiecondary

~5—
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that; were it not for community colleges, many minority students would not
attend college at all," he questions the policies that allocate resources
difforentially to two-year and four-year colleges (Astin, 1982, p. 152). 1In

anotheér part of His analysis of minorities im higher education; he points out
thae “Public policy generally has focused on the issue of access to any post-
secondary inscitution; assuming approximately édﬂiVéiéht effects and benefits
of college attendance." (p. 121y In other words, he is intent on communicating
the message of differences Bétwéeh'coiieges; saying that access is oot a unitary
concept.

Tlie question of whether community colleges are beneficial to minority
stidents is; thus; unresolved: 1If sizeable pcrcentages of minority students

6f students. But if the presence of a convenient community college discourages

finorities from attending semior institutions, thus reducing the probability

Of their completing the bacclaureate,; then for those étudéﬁté who wahtea deg?EES
What happens to people who enter community colleges? The first issue is

that thosc colleges have fewer resources to expend: The ﬁﬁiﬁéf%jtiés spend

607 more on their education and general expenditure category. They spend 20%

fiore in laostruction; 567 more for their librariés, 1007 more for financial

aides; and 1000% more on research (AStih,'i§é§, p: 143). Therefore, péOpLE

Bégihhikg community college entér an eiivironment inm which the institution simply

does ot have equivalent funds.

4s; "Inadequate communication regarding existing admissions for transfers; inadequate

orientation for traisiers; uusatisfdctory communication of regulations, procedurat

: 8) - ;
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and complex admissions and registration procedures which frustrate many potential
tratisfer students (1983; p. 12): Astin says "Apparently community colleges are

not set up to elicit strong student involvement in and commitment to the collegiate

~experience, at least mot to the extent that other éééaéﬁié institutions are. -

Lacking such involvement and commitment; students ar= more apt to withdraw from
post-secondary education (Astin, p. 8)." This suggests that because community
college students tend to be attending part-tife, commuting rather than residing

on caumpus, and enjoying less opportunity for on-campus jobs, their enrollment
continﬁﬁﬁéé is 5e6§éfaiiéa because they never do become sufficiently involved
with college life. . |

The charge that the academic programs within community colléges are ot
sifficiently demanding has also been leveled. Richardson and his associates
analyzed the literacy demands being placed on students in one community college
district and concluded that the very process of reading and writing had Bééh
reduced to a Set of minuscule bits; expectations of reading for pleasure, style,
or overall content had been all but eliminated (Richardson and Others, 1982).
Avila concluded his indictment with the staterent, "At present, it appears that
tlig- ciliber of some community colleges is such that iF does not prepare students

for rigorous academic work:" (p: 19)

There are problems in the nature of relationships between community colleges
and receiving institutions. The well-deveioped- community college systems in
Arizona, California, and Texds dccount for the high-‘proportion of Hispanic
students in those thiree states; but articulation policies there make transfar
less tikely than iv is in Florida: In Florida aboat 15% of rhe entering -
community college students complete two years and transfer; in California, 3%.

o B o o o _ $2
The California State University .~ ceives more than 30,000 tramsfers per vear

conpared withi 5,000 students transfecring to the University of California.

.
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Reasons include proximity (18 campuses compared with 9), occupationally-oriented

bacclaureate programs such as business.and accouating, lower costs, fewer costs,

4 -

fower course—credit challenges; and a grade point average requirement that sees
-7, ) “

the CSU allowing students with a 2.0 to transfer whereas the University of California

]

requires 4 minimum of 2.4 (CPEC, 1982): The staff at El Paso Community College

report that the University of Texas at EI Paso limits the number of credits that ¢

‘caii be transferred (Farreil; 1984):

on.

The E§5é§ of students entering community colleges present yet another force
in mitigating transfer. On average, students who begin community colleges have
lower high school grédés, lower entrance tEStVSCOféS; éﬁ&'é iess well-developed
commitment to receiving the baccalaureate: The very fact that they must change
colleses, change euvironments and social relationships; and learn new sets of

for members of etghnic minority groups: As Hunter and Sheidon put it at the ; .

conclusion of their longitudindl study of community college students in california,
"Auonigz ethric minorities; it was founl that very few students had problems arising
from their 5iﬁéfi£; status (p. 8-7y."

being done. Large—scale date sets obscure individuat institutions. However;

. o
T4 peiierai; finarneial aid has oecome more readily available over the past 20

wears: This s an enhancement to all studeats, especially tiivse from low-income

. L S . : I e i
families because it ameliorates the regative effegé?bf forgone earnings while

itte Wditg colleégrn, oven for students in thie relatlvely low cost community college.

campus. Within the states; sctandards for high 5clicol graduation have been tightened

£1
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in the past few years. Eventually this should have a salutary effect since students

antering Community colleges will be better prepared.
Philanthropic fouridations too have turned their attention to minority students

in community colleges. The Ford Foundation has begun a community college initiative

thdt.will assist community colleges in increasing the transfer rate for their

fiinority students. The Foundation i@itiéily selected 24 cciigges to receive

grants in 1983. Among the caue’gés with high Hispanic enrollments, Hostos Community
Y - : : e
College (N.Y.) is developing a special-oriertation course for potential transfer
students. The college is also reéising its course iﬁféfﬁéfiéﬁ'édhthat an

updated list of transfer value becomes available for each course. Los Angeles
Mission College is developing a program that has poténtial transfer students

meeting weekly with faculty mentors and with upper division alumni for academic;
career, and transfer advisament. Miami-Dade Community College is doing a follow-

éiicountered at the umiversity: South Mountain Community College (AZ.) has assigned
faculty mentors to work on a one-to-oné basis with a selected group of potential

< : :

““.

Other collepe-level efforts are being made, sometimes with support from external
agencies, more o. ten using the gerieral resources available to the colleges. Glendale

Colicge (AZ) operates a Minority Engineering Science Achievement program. The

that the 1960s philosophy giving the students "the right to fail" was misguided:
Some colleges arc attempting to iLreate transfer prografs from their disparate

transfer courscs, programs that have support services and readily identifiable
(lai
-9-
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proceducres built in. 6ix community collégés at the border with Mexico im California;

. , : A A . R
students hdvyﬁg difficulty in English grnmmar\and writing,; reading; psychologys™

and implementing practices reaching across the various disciplines in a manner

such fhat students studying in one area ars supported by their studies in other

'

areas. (Rendon; 1982).

Miami=Dade Community College has taken the lead -in invoking several sygtem

chuaiiges.

placement examination; developed several levels™of courses in remedial reading,
wriring; and computation; initiated a Standards Of Academic Progress system that

an Academic Alert and Advisemert System designed to flag students with' academic

difficulties; and installed an Advisement and Graduation Information System that
dlerts potential transfers as to the requirements of various programs and departments
in the different publicly supported senior institutions in Florida. The college"

also does admissions testing for purposes of placing Students in courses where
they have a chance of succeeding.
-

Since beginning these systemic modifications in 1975, the retention and

praduation rate of students in Miami-Dade Community College has stecadily increased.

by far the highest number and ratio of graduation among community colleges. And
similar graduation rates were shown for white non-Hispanics and for Hispanic
students who were equated o eritering test scores (Logak and Morris; 1982). Further-
more, the withdrawal rates for Hispanics had become approximately equivalent to the
average withdrawal rate for all students. -

Much of the literature suagescs additional efforts that could be pade to
énhance transier rates. AJlivas ¢1979) studied the issue of all minorities in
-10-
O
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dnd academic-support programs in the mainstream colleégiate ‘and occupational areas;
ot it community service and peripheral programs. Avila recommended that all
ncoming community college Freshmen engage in mandatory sessions with counselors;
that potential students have their transcripts and credentials evaluated prior to
transfeér, and that réméAiai programs targeted for transfer students be established.
Chancallor Koltai has spoken out repeatedly on behalf 6f’;rahs£ér in’ the Los Angeles
Community College biétficE and has recently exhorted the colleges to make an effort
fc;rebuiid tpe advanced or second year classes so that potential transfer stadents
stav at the community colleges lotig enough to receive full bemefit (1984). Rendon

permit floxible scheduling, and support activities designed to stimulate Chicano
student pride in their institution (1981).

The Commission on the Higher Education of Minorities concluded that for the
community colleges to enhance transfer.they would have to have better articulation

o

should build a transfer college within the community college to more closely
approximate the traditional collegiate experience. The Commission recommended

transfors. in their most controversial recommendation, the Commission suggested
that students aspiring to a4 baccalaurate degree be encouraged to bypass the community

colliies and @ntiér the four-year colleges directly (Astin; 1982; p. 191).

Sofie of thHese recommendations could be feasibly ihpléméhtéa. The community

o

colleges can build better academic support Services, support special activities
For Hispanic .students; schedulé courses so that Hispanic students take them

solve all problems related to transfer but; as Miami-Dade Commuiiity College has
S S
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shown, a set of practices put together for distinct purpose can have dramatic effect
within a span of a few years.

with senior institutions. Few four-year colleges and universities have made the

kind of effort to promote transfer from community colleges that must be made if

better transfer rates are to result. Where they have, the results have been positive.
Arizona State University and its neighbor; the Maricopa Community College District
have developed numerous links to enhance transfer. By limiting the size of its
freshman class and by articulating its upper-division curriculum ia several areas;

including business, the university has become a prime Sceiver of students from the
local commnity collegess around 40% of its junior class is comprised of transfer
students.

Howevér, where changes in state policy are needed, the modifications are likely

numbering system; a necessary Step toward emhancing course articulation and the
transfer process. On the other hand, some of the major efforts in state-wide

coordination have beer less successful. Attempts to have the iniversities accept

universiries whose faculty réfuse to dccept the general education courses as
sufficient preparation to enter their upper-division programs.

Oneé change that could be effected within community colleges is to provide more
on-cafipiis jobs fcf the students. A .second change is that greater academic support
services be built to assist students in completing their courses satisfactorily.
Those two could be married with programs that would employ students as tutors and
paraprofessiondl aides to the instructors: The community colleges cannot feasibly
recreate the residential experience that students énjoy in institutions where

~12-
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they live on campus, but they can modify their practices in a way that students
become more involved:

The colleges could also provide better transfer information to the students.
sée at 4 glance the requirements of the departments in all senior institutions in
Florida. The college toock the initiative in putting the system together and

modest cost.
In summary; it is easy to disagree with those who say that community college

would have buil:- high-cost senior institutions within easy reach of the majority
of the populdce. For Hispanics, dropout is greater all through the educational
system, from the lower schools through the graduate schools. To sifigle out the

century when attrition was high for the children of Immigrants from Europe to
the United States.

educatio:s: In states with well-developed community college systems, rates of
college woing are high. Where there are few community colleges; fewer People

population. The community college systems in Caiifornia, Texas, Florida, Arizona,
4nd New York have enhanced the rate of college going for ‘all people, especiatly
for the Hispanics. Would equity be better served if there were no community colleges

-13~
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