DOCUMENT RESUME

ED 243 541 o S JC 840 218

. T
AUTHOR : Afvarez, Ana Isabel; And Others
TITGLE . ' Black and Latino Transfer Barriers at City College of
San Francisco: A Pilot Study.

INSTITUTION City Coll. of San Francisco, calif.

PUB DATE May 84 -

NOTE Sip ;

PHE TYRE ' S{rts - Research/Technxcal (143)
ts/Evaluatlon Instruments (160)

EDRS PRICE. HFOl/PQOB Plus Postage. S

DESCRIPTORS - *Black Students; *College TransferfStgéggES,

Community Colléges° *Enrollment Influences; *Hispanic.

gmerxcans, Participant Satxsfactxon, *Student

7 : . Attitudés; *Student Characteristics; Student
' ; / Problems; Transfer Programs; Two Year Golleges, *Two
' Year College Students ) \ ; , s
- . . ~ b . 1;
ABSTRACT Tt

Prompted by concern,over the low transfer rates Of

Black and Latlno two-year college: students in California; a study was
conducted at therty[E:llegeof San Francisco (OCSF) to examine the
influence that student“and institutional characteristics have .on the

access of CCSF's Black and Latino students to four-year colleges

Questlonnaxres were distributed to 620 Black and Latlno students,

requesting information on sociodemographic characteristics;

educational goals, attitudes, and experiences; cultural lues,

family structure and valyes; sex role values; personal

characteristics; social network.lnvolvement- bellefsoabout transfer,

and moods: Study findings, based on responses £r9m 63 Latino and 66
Black full-time students, included the follbwing: (1) 79% of the ; T
respondents planned to transfer; *(2) 54% identified transfer as the r V

educational goal, compared to 47% of the overall CCSF student body

however, only 20.7% had a favorable attitude toward the- transfer:

process;. (3) more than 60% perceived' lack of money as the most

serious barrier to transferring; and (4) over-half of the respondents.

planning to transfer identified lack of information,; the complexity °

.and the cost of transferring, lack of financial assistance;_ job,

respon51b111t1es, and lack of teacher encouragement as problems

related to transfer. The survey- tnstrument is appended. (HB)
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7 ABSTRACT - A-L

1 - 1 N

*TﬁéijTrénéfér .Projeét. _sponsored by the City Collége .of San

© Franp isco, examined the’ influence that student and instituti(pal charac-

teristics may have on access to four-year colleges for Black and Latino
students. A questionnaire was completed by 63 .Latino ‘and 66 Black
students at CCSF. NeaBly eighty Wergent (79.8%) of the participarnts
reported’ planning to transfer. The prefefged fnstitition for

transferring was San Francisco State Univers&;y with *56.7% planning to

transfer there. While as compared to the overall CCSF population (47%)

more Black and Latino students Adentified transf as their educational

goal (54%), and even higher percentages of iese minority students

d the lack of money as the most serfbus problem

. toward the process of £ransferring More than "60% of the Black and

Latino studefits perceiv
for transferring. At 1east half of these students identified lack of

information, the complexity and the cost of the Rrocess “of transferring,

lack of necessary financiail assistance for transferring, job respornsi-

bilitiés; and lack of teacher's encooragement as problems they perceived

regarding transfer. Cantrary to expectations, there we¥e more

similarities - than’ differences in cultural values between Black and

Latino . students 1in this group: Important sex differences -were

identified in the areas of civil status, parenting, future career goals,

sex-role values; attitudes about €€SF; social network; and self —-coricept
among others. ! €
- '

\ |
n
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= : ' PROLOGUE .

The Transfer, Project grew out of the CCSF Student Services Di= <,

vision"w congern that Black and. Latino students at the college -were

transferring to four—year institutions at lower rates'than should be

expected given their educational goals.  With fimancial backing from

the Vice Chancellor of Educational Services, the project.was developed

to explore reasons for the underrepresentation of Blacks and Latinbs in

the transfer to four-year colleges. : Prior to the project's inceptidn,

a sertes of meetings with an Kdvisory Committee were condiucted to

identify and prioritize research issues related to these students and

Eiaaéféglf "§2,9995%,89F¥ sessions, attended by Black and Latino coun-
§¢§9r§e§“d snggprtﬁservices staff on campus, a 1ist of ‘the most impor—
tant issues was developed. Despite diffeerenices in opinion regarding

approach, strategites, and/or solutions to the problems,iall agreed on

the need to assess these issues as a first step in finding ways to

support the transfer of Btack and Latino students to four-year colleges.

The questions proposed by the Advisory Committee were "What are the

demographic characteristics of these students? What 1is their educa-

tional goal at CESF? Are they interested in transferring to a

four-year institution? 1f- 50, what are the barriers tos transfer fpr

Black and Latino- students at CCSF who are not in a vocaticnal program?"

The present project focused Upon these questions as well as others

retating* to cultural values, family and sex-role values social network

. self-esteem and other mental health variables. The data obtained in

this survey were expected to yield practical information to aid CCSF

Student Services. Programs in the fulfiiiment of their objectives to

increase the transfer rate of minorities:

?

rd



! . INTROﬁUCTiON

-

and 1instdtutional characteristics ‘may have on access to four- -year °

colleges for Black and Latino students at the: thy College of. San

Francisco. Whereas the scientific presentation made'last November at

the California Association of C?”@??ftY,QPE}FEFS,hfWPpai Convention in :
Sacramentosdealt with some of the most impo ant findi}?s’of this study,

project. (See

the present .report comprises all thé“fin&i of th#
Appendix A). ’
The overall objective of the project is to provide policy -relevant
data for the Student Services Division regarding influepces on Black and
Latino students” transfer rates to four-year colleges: Through this
information it is hoped that programs will be developed to identify and
aid students who wish to transfer; thus effectively increasing the
transfer rates for Black and Latino students. /
. will come from ethnic minority groups (Center for Continuing Study of
the California Ecqnomy; 1982). Today; minorities constitute 33.4% of
the State's population. In California, Latinos Eoﬁﬁrise 19.2% of the ¢

8 population and Blacks 7.5%. Latinos are the State's largest minority
group. The most conservative population projections estimate that by
the year 2000 minority grouﬁs will constitute 41.8% of the State'sy

S population and will include a 24.4% Latino and 7.6% Black population .
In less than twenty years California may; become the first "ethnic

minority state" in the United States (Kirk; 1983).

‘\

. T p . .
. For minority students, commund ty colleges are the gatekeepers to
higher education, and as such are responsible for introducing large
numbers of minority students to college education. _ Approximately 80%
of all Latinos and Blacks _entering _post-secondary education i1in .
California attend community colleges (Califqrnia Post-Secondary _Educs- 4

tion Commission, 1982) Nevertheless, the rate of Latinos at CCSF (8%);
is markedly below San Francisco's public high—school population 4.47%) .
Fotr Blacks the CCSF popilation is 12.9% which contrasts withﬁl7,8%,§f
the high-school population (CCSF SIQ Report, 1982; California Commission
on Postsecondary Education, 1982) (See Table %). e’
Additionally, the great majority of those Latinos and Blacks
enitering community colleges will not transfer to four—year in§tit"ti'cﬁi§.
As Alba and Lavin (1981) have indicated, entering community colleges-
generally deters students from attaining.theﬁr educational ambiti'”

Minorities when they indicate that "initial ento}
college substantially reduced the student s chances of persisting to
complete the B:A. degree" (Austin, 1982) : :

- N -

&
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Dyrtng 1982 in California only 8 1A of Latinos in community col—
leges/ transferred to__U.C. while B.47% transferred to CSU systerfi. "

Latinos represent 19. 22 of the State '8 population.,ﬂ Likewise, while

same period of time, 1 ZZéof Latinos transferred to~9C7and 7.5% to CSU'
while 1.1% 7.7% of Black dtudents transferred to UC and CSU gystems
respectively. - The Situation of minority transfers is even more alarm-
ing when we take into consideration the fact that SOZ of CCSF day-time
students identify transferring as their main edicational goal, and 75%
_all California Community Colleges' entrants jindicate the same objec—
tive for attending the institution (CCSF sIQ, 1982 MALDEF et al, 1983')

uc and.6 &%\iransferred to CSU ‘8ys8tem in 1982. At CCSF,,during the

students may be ingrained in the educational sysﬂem g norms and pol—

icies. The College S resources, norms, and policy,making for transfer

may serve to inhibit the gtuderit's successful transfér. Likewise; the

resoturces, norms and policies of the institution: where the students wish:

to transfer may also hinder the achievement of s&ch a goal . MoreOVer,
the communication, coordination and collaboration (or . lack  of ‘tHem)

between two institutions may further contribute to the under~epresenta—

tion of these groups (See Table 2). e v/

Other variables,that may account §or the low transfer rates of

Black and {atino students may be characteristics vf the students them-

selves, and of their informal and formal social networks. Their

contemporary social environment and their personality traits may -affect
their efforts to transfer (See Table 2). St
) . &% ' °

| )4
Individual characteristics which affect the person's ability to,;

and interest* iﬁtran’s’fer include: , i
o s . ,

a) SuCh as ethnicity, age; sex; etc:
b) regarding higher education and CCSF in
, particular; ;
Q). o ¢ s, that is personality characteristics, seli;concept,
B : seLﬁ;esteem, and mental health;
d) al v , that is social and cultural values; sex roles
) values, family structure and values and social hetwork;
e) a ' _such as tanguage profictency and grade point

averages, previous academic gaps.

)

Dimographic characteristics may act as predisposing factors ..

Ethnicity,_sex. and age are generally immutable. Other demogrgphic

factors such as education; income are mutable.

highsr,,edQQéEiiﬁ, in general; as well as more specific beliefs . and
attitudes’ aboutythe institution the individual is attending. This type
of con}ributinfi¥actor to the underrepresentation of .Black and Latino
students ih hig¥r education, differs from other categories in that it

15 concerned with cognitive variables. @ 7
v

.], Page 10 f12 —
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z TABLE 2

d Affecting the Transfer Process

Institutional Cﬁataétéiistibs

A. Resources -
1.. ‘staff o
2. Information -
3. _Financial Assistance

B.  Brocess ‘
1. Easy identification of place and persons responsible for
- transfer.
2. Outreach
3. Simple forms and instructions y
4. Cost of applicatibhs, transcripts, calls, etc. J
5. Centralization of staff and information o
6. Support and encouragement to students provided by staff

and faculty. IRy

7. Availqhglity of role moiii‘
9. Communication, coordination and cooperation with

universities where students wish to transfer.
Personal Characteristics

A. Demographic characteristics

Ethnicity

Sex

Age ]
Marital status

Work respdﬂsibilities

.

|
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institution which the 1nd1vidual is attending

Value of college education

Educational goal

Sense gf belonging to the college

Perceived administrative support

Perceived instructional support

Perceived support and assistance of counselots
Satisfaction with college's services

Association with apprdpriate role models

.

.

Personality factors

1. Personal efficac}c
) . Self esteem

2
3. Meéntal health
Soctal factors

Social and cultural values
Sex Roles values

Family values and structure
Social network

Educational factors

1. Language proficiehcy
2. Grades

3. Academic gaps

Page 12

¢ 14



Personal factors include personality characteristics such as

personal efficacy, self- concept, self-esteem; and mental health:

which influence the person, They inciua social and cultural values

Social factors consist of environmi tal and interpersonal variables.

and sex-role values. Characteristics of the student's family (e:g:

familial support) and characteristics of the student's, larger social

community (e:.g.: friendship network) are also included:

o

Educational factors may prolong pr permanently prevent the process

of transfer. Language proficiency, grade-point average and prior

academic gaps a;e such factors. . -
< .

Finally, institutional characteristics may facilitate orA

transférring. Characteristics of the community college such asg

staff in charge of transfer, the structural ‘arrafngement of the staf¥

referérnce to the overall administrative structure; amount and qualit)

transfer 1nformatio availabfe,.outreach financial assistance provided

for transf (e g.rapplication fee, transcripts, calis), ~and quality and

'

Equally 1mportant are the characteristics of the four-year institu-

tion to which the student wighes to transfer: Moreover, the communica-

tion, coordination, and cooperation between both the community cdllege

and the four-year institution are instrumental in transferring.
b ' : _

“\

%
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This study was essentially of an exploratory and descriptive

n!tore It was very difficult to make formal hypotheses due to the

absence of basic data .on Black and Latino students at CCSF and to the
tack of any other studies on the transfer patterns or barrier
experienced br Black and Latino students at commuriity colleges. After

making a national search using the ERIC system twelve studies could be-

- identified on Blacks,‘ Latinos, or Blacks and Latinos at community

coiieges Most of these studies were demographic in nature and did not

focus on transfer:

For this reason; many variables for which no formal hypotheses were

developed were included in the questIonnaire, This information wéuld

\\\help to provide data about Black and Latino students with 30 units or

more in non—vocationai programs at CCSF. This\profile could serve as a

foundation for poiicy—making, future studies, grants development; and

program aa%a&aaaéaef

v

Institutional and personal characteristics influence the process of

transfer to four-year institutions. . The survey attempted to identify

which specific variables 1n these two areas contribute to the low

traqpfer rates of Black and Latino students:

inétitutionai Characteristics j*

It was éiﬁééEé& that some characteristics of the CCSF system hinder

the possibiiities of Black and Latino students transferring to four-year

colieges: It was expected that:
- ~ 1. Black and Latino students would perceive lack of resources in
N : the area of transfer to four-year colleges: B §peeifie§11y,
\ information and financial assistance would be perceived as
. limited. ¢

2. Blacks and Latinos would_bkelieve the process of transfer to be
- complicated; diffigult to ancomplish; and expensive:
/
3. Black and Latino students would not believe they had enough
support and encouragement from CCSF staff and/or faculty:

Ethnicity is a variable that affects other factors such as: ‘atti-
tudes and beliefs; and personal and social characteristics. The

influence of ethnic background in these; and other characteristics have
qugégés for Black and Latino

implications over access to four-year
students.

Demographic Xharacteristics

ihf'o’ﬁﬁéti'o’ﬁ gat}iéré& i;riii ia'évu'éé'ci to

) ' Page 14 1( '
- ) )




The student S family educational histoj; 1s an important factor

that d1fferentiates minorities from other collegé students. Black and

families. It was pre&icted that:

Most Black and Latino students would be the first generation
in thqir family to attend coilege.

- and practical "know-how" "die to their lack of personal experiencé with,
7 the systeii ofr hﬂfher education. Because of the lack_ of family
P experience studenty may encounter more confusion in a college setting
and may underuse some services. \w
- Gender differeﬁces‘ﬁgre also expected. 4
S\

77, ]’ 7[, VE,,

It was expected that the student s beliefs and attitudes toward

h gher education, in gemneral, and toward CCSF would inflience their
havior regarding transfer. I; wdas expected .that:
’ [ 5 .-
7=, !: Black and Latino students would perc@ive low administrative,

instructional, and/or counseling support.

2. St'de”gs that value higher education and want to transfer

p&// ' _ would

not wish to transfer:

?é?ééﬁaiifiAfaéébré )

It was expected—{nac personality factors influence transfer behav-

for: It was expected that:

sense of effigagziwhich affects their confidence fﬂ their
lin a university aétting.

ability to transfer‘and succeed

Social Factors

|

- Social factors also affect transfer behavior: It was expected
that:
..\Q
1. Black and Latino students would have social and culturail
values different from those necessary, to be iﬁééeééfﬁi in
. higher education.

strasses and pressures experienced in college.

o

page 15
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- v

Educational fac,tors are one big areg of influence in  successfully
accomplishing transfer \to a four-year institution. Although the main
emphasis of this suryvey’ was -on the area of student services; a few-
scademic variables were assessed as perceived by the .student:  Those
variables were: language f)fé ictency -and grade Eéiui?é?néﬁf:s for trans-
fer. 5 . ’

( . I

2]
-
-

Rl
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¢ ° : METHOD

A questionnaireﬁyas distributed to and answered by 63 Latino and7§§
Black students at CCSF. All students were ﬁon—vocational full time
students. Participants were questioned about their sociodemographic

characteristics, - network at CCSF satisfaction with CCSF services,;

social and _cultural values, family‘ structure and values,; sex-role

values, self—esteem, social\ networkl; perception’ of transfer -process,

transfer plans, and mental health (See Appendix B).

<

_ * ‘
~ The analysis provides a profile of this group ofgﬁlackrandiﬁatino
students. It compares the characteristics of Bl nd Latino stu-
dents. It also contrasts the characteristics of males ®und females; as

well as the characteristics of transfer and non-transfer students:
§amgié .

and Latino p0pulation at CCSF would have been selected. This group

would have included academic and vocational day and night and futi-and

part—-time students.j Participanfs would have been :selected at random

from the universe of Black and Latino students at CCSF. However, such

Therefore, the, present sample consists of Black and Latino

in a vocational program. In Spring, 1983, whan the data were

collected, computer services at CCSF could identify 620 of such .stu-

dents. = All 620 students were contacted by mail inviting them to attend

a_meeting concerning the issue of transfer for Black and Latino stu-

dents. Different times and days of the school week were scheduled to

accommodate everyone. At this meeting students were: to be informed of

the study and would be asked to complete the questionnaile After two

weeks of meetings few students responded to the mailing (N = 15) by

attending ‘the meeting and answering the questionnaire: A second

sPrategy was déVeloped in order to increase the fiumber of participants.

The questionfitaire and a letter of introduction from their counselor was

mailed to the remaining 605 students: They were briefed on the project

and encouraged to answer the questionnaire. 7?articipants were in=-.
structed to drop the answered ‘questionnaire in_tgo”boxes available on
campus. A ;significantly greater number of students responsed to this

-System and some retut@ed the questionnaire by mail to the researcher.

However, a third procedure was impiemented to further increase the

sample. A team oftBlack counselors .under the supervision of Bernice

Griffin cog;gcted students directly: Also faculty members were. con-
-4

tacted thrdugh different committees and/or departments and were

asked to d ctly contacc;%tudents This was another important Ssource
of partﬂtipants

' Y
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As previously stated, the sample is - compOSed of 63 Latino and 66
Black full-time students at CCSF. They have all completed 30 units or
more ani_were not in a vocational progranm. By the‘end of the Spring,
1983 this phase of the study was completed.

Procedure and ‘Instrument

'

In designing the questionnaire, an Advisory Committee collaborated

with the main researcher: During the Fall,; 1982 we met to brainstorm

lareas and . issues regarded ah,criticai to the academic progress of our

Biack and Latino students and that would enhance our understanding of

sities: In designing the questionnaire; whenever possible, questions

and scales of standardized format and/or content were used to maximize

reliability and validity of: the present study: Frequently; however,

new questioqns or scales had to be developed.

At ‘the beginning of Spring, 1984 the Advisqry Committee reviewed a

draft of the questiommaire: Each item was ranked from 1 through 3; one

meaning to be included as 1s; two to be included with modifications; and

three meaning to be eliminated from final version of the questionnaire

Some items were added fo the draft: The Advisory Committee was con-

" cerned about the 1ength of the instrument. They felt that 1if it

required too much time to do, students mwould be less likely to partici-

pate.

«

Eighteen students; ten Latinos and ‘eight Blacks participated The

average time in answering the guestionnaire was 22 minutes.  Most

to reflect on issues they were seldom asked about.

During this stage of the project sqme other activities were carried

out. The draft of the questionnaire was sent to Nancy Renkiewicz at
the Research Commission of the California  Association of Community
Colleges; who provided us with suggestions and feedback. All Black and

Latino certificated and classified personnel received a letter notifying

them of the project and requesting their d4input and cooperation.
Meetings were arranged with committees and/or individuals to inform them

of the project and request their suggestions. {Some of those contacted

were President Warren White, Vice-President Jules Fraden, Dean Quetta

, Muzzle, Academic Senate's _Transfer Committee(See Appendix C), Dean

Jackie . Green, Counseling Department, Francisco Wong, Latin-American

Studies Department Head Glenn Nance, Afro—American Studies Department
Head). * .

) lbé f”,lowing areas were covered by the self—administered question—
naire (See Appendix B).

: " = :
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Demographic Informagion. ReSpondents were asked questions about the‘
i following background characteristics: .
1)  ethiicity ) _ ?“
| R ' o
) 3) ge - B ‘ ;
) 4) educational\his ™
» 5) country of origin : . ‘ ' -
"6) 1iving arrapjgement ) 4\\
7) whether respondent was raised bx his/her naturi‘ parents
8) maritg 1 status and parenthood ™~ ;
s 9) currernt employmernit status and income .
10) family‘i)educatibhal history ' e —
/ QCSEgBaekgxounq:Information ) Items 1nc1uded use of free time atiCCSF f/~
sen§\f of belohging to college, mnetwork -at CCSF, and use and/or °
, _sat{ acticn/_ikh'services at CCSE, A .
1) whethegrrespondent receives special services
2) use of free time ! Y o~
3) primary objective in attending CCSF
4) professional future expectations - ‘ ] ,
5) serise of belonging ) e ’
6) respondernit's evaluation of their performance at CCSF ~ )
7 whether they believe they ca® count on administrative, faculty
o and counseloFs help to.resolve their problems at CCSF
. 8) understanding of transfer requirefients
9) preference for counselor's ethnicity -
10) satisfaction with educational programs, teachers, counseling
program, and student activities. *
€Cultural Values. Attitudes toward main stream values (Five point
scale): 7 R/

-
&

1)  Value of love

2) Value .of frﬁeﬁdsﬁip : Y
3) Value of farfiily ]
4)  Value of education f
5) Value of work
o 6) Value of religion
7) Value of money
8) Locus of control
9) Value of inteiligence
10) Value of competition
11) Value of private property , ’
12) Value of acceptance '
13) Value of duty
14) Value of authority
15) Value of cooperation .
16) Value of use of Viéléﬁéé —
P
s /7
* - : Page 19
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Family Stricture. Participants were asked about their families in the

following. areds. _ {
i) prodess of. decision—making B ,
2) discipline : . A

- "- 3)  traditional vs. deﬁociatic family values -
Sexﬁﬁoles. The following questions were asked. g
v t P ’
( o \;;“, . .1) whe{her a man should lever lose control
X ' 2) ‘whethe’r a woman need a man around to be happy e -

3) whether a man should make family decisions
4) Approval of job equality for both sexes
5) Approval of equal treatment for both sexes

-

‘ ”h'ractgristics; Personality characteristics were assessed-in
- order to exijore relatfionship with transfer objective.

. . ' 1) self-concept
: 2) expectancy of stccess
3) social network and support

"””'7"; Attitudes to rd higher education, transfer,’the
""" obed by asking:

71) whether transfer to a four—year college is easy for Blacks and
) Latinos. - K

- P ) -

. ‘ X

# 2) whether 1ack of money, 1ack of Y tnformatton; lack of teacher

and counseior encouragement and lack of family support (among

_others) are probiems related to transfer:
1)

3). whether féﬁil& and job responsibilities, grade iéqg;igagﬁgg,

language problems and the cost and complexity of the process
of transfer are problems related to transfer.

tm

Mood Inventory: The CES-D scale wa;imiﬁgiaaéa to provide a rough

asskssment of mood and mental health status: (Réaiaff 1977). This

twenty ttem scale is a screening instrumeént with norms for minority as

. well as majority groups:

Page 20 -
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« RESULTS . -\

This study attempts to examine institutional _and personal factors
that may affect CCSF's Black and Latino students' transfer,rate§ to
four-year colleges. Despite imperfeft sampling procedures and a sample

itself composed only of Black. and Latino students; several important
findings emerge. _ .

.

(i.e. P& 05) in the analyseé‘ s

General Characteristics .

The main objective of this gectioh of the results 1s 0 present an
"""""" ample. This
y and Latino

information could provide a sense of the profile of Blac
students at CCSF with 30 units or more.

The majority of the participants in this study wvere womery (59.3%).

The median age was 23.9 years, slightly under the CCSF overall student
population median age (25.3) (See Table 3). Most respondents were
native born (68.7%Z). in this group, most students were single (67.2%);
raised by both parents (73.1%), and were living with their parents
(45.2%). Thirty percent (30.1%) reported being parents and about the
safie proportion (37.8%) were head of household. ‘The majority of those
stiderits Who were parerits had two children (13. 3%)

Half- of the group (50. 77) Were part—time employees.  Only 17.2%
worked full time while 32. 17 did riot work at all. This distribution\%
employment status 1s somewhat different to CCSF' §. studernit populati
distribition (See Table 3) Most CCSF  students reported being

full-time employees (SIQ, 1982) The average yea}ly income for this .-

sample was $8,388. 65 (See Table K) However, due to the great

variabilitytpreseﬁted, the median ($6,995. 50) would be a more dcelirate
indicator. -
—

©

Although mote than half (692) of the responderits' High school
degree had been received in Californip of those who had received their
degree in another state (16 7%) or other country (1& 42), Blacks dccount
for the majority of the first graup and Latinos for the majority of the

latter. The number of first ime freshmen (43%Z) and readmissions

(43.8%) were about evenly distributed. The average number of units for

this group was 51t:47 (See Table 4) Nevertheless, because of

vartability, ‘the median (49.91) seems a more reliable measure:

fnteresttngiy ‘enough; 28% of these students reported having approved 60

units or more. Seventy-nine (79:3%) percent plan to transfer: A

major sector of the participants have professional careers (34.4%);

Bﬁéipess ( 8 8%); .or public service provider (20.3%) as their future
career expéctatiohs: . ) /

-~ . Page 21 - ; y
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;”,”;”jNW”” . ,3: ,,,,, .. L L. B oL .o
gfercentages of CCSF General Population and Black egd Latiro
S;ﬁ&ihtéiiii&éﬁéiﬁg G'éz:tain Characteristics : —
K}/ | | CCSF* Project (N=129)

i Age ' " 25.3 (median) 23.9 (median)

Sex "
N

Males 48:9 ~ 40.7

Females ‘ 51.1 ~59:3
«

Transfer as main goal 36.8 . 79:3

Employmént Status

} Full-time 47 //) 17:7

A Part-time ~ 26 50.4
Not working ‘ 27 31.9

~ _ v I

(o))
¥+
N
fo )
o o
(=]

USA

w
N
o]
w,
)
.

<D

Other Country

&

* CCSF SIQ 1982
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o B TABLE 4

P
(K Deiiographic Characteristics of Black and Latino Students
- . * /~ °

-

Black (N=66) Latino (N=63) Total (=129)
Mean Mean Mean

Age . 28.33 24.96 23.9
Number of Units 49.30 53.84 51.47

Income L 7903.30 8798:27 8388.65



I

types of activities in which this group use most of the1r free time.
At school Besides conrse wak most students reported not to be

o

More than half (57 84) of the respondents reported feeling they.

belong to CCSF; 16.3%7 felt identif}ed with the college. .However; some

students felt disconnected €15.6%) and lost ¢5.9%) Furthermore; in_a’

yes or no question (Item 81),_slightly over half of the stqﬁents (54.3%)

felt an important part of CCSF while 45.7% did not feel an important
part of CCSF. An attempt was made to assess the students' network in

“the college in terms of help seeking behavior (Items 25; 26, 27, 28).

When encountering a problem at CCSF; students were less likely to seek:

help from administrators (53 12) and more liker to seek help from
counsekors (61.1%Z); but” significant sectors (46.9%; 40.3%, 38.9%2) would

not seek help from either administratorss;. teachers, or counselors.
Actually; friends (39. 74), counselors (18.2%); and no one (18 2%) ﬁé?ﬁ

‘Because informal support systems (friends,,féﬁiiiy, "c'o’ﬁiﬁmﬁityj are

ed being. part of a group of friemds (66 7). ihé majjo'r,i,ty 'o'f théir
friends were other collége students (SOZ) and ﬁost (44 7% of théir

(medlan = 378 ,friends), and, on the average 7they, Rnew a considerable
number of their neighbors (median = 6.1 neighbors). Relatives and
friends were the two main sources of sﬁpport when borrowing money,
making important decisions about faﬁily live, and making important
decisions about their job. v

Students, reported greater satisfaction with academic programs,
The least"satisfaction was reported with studerit activities. Teachers

\(36/), friends (27.2%), and no one {(12. 82) were the main sources pf help
for academic problems (Item° 89) Counselors and relatives were the
main sources of consultation when making important decisions about their
academic live. More than half of the participants (56.9%) indicatéd
preference for counselors of their own ethnic group. S

In the area of transfer itself, 65.9% (Item 29) and 75.4%
(Item 113) of the participants indicated understanding and knowing the

requirements to transfer.  The major sources of transfer information

were CCSF coﬁnselors (47 8%) and the college catalog (28.3%). Most

transfer; The emphasis, with the exception of items 99 and 10R; was on

the students' perception of stodent services and college atmosphere.

page 24 S
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Over one—thirdﬁpf the participants (36.4%) do not believe that transfer
is easy for Blacks and Latinos. A major sector (64.9%) of this group
régérdéd lack of money as the., most serious problem to_transfer.
CbﬁCbrdéﬁtly. moré thaﬁ half (56 6) did ﬁot béliéVé thét Latiﬁb éﬁd

transfer is complicated (20 9Z) and involving too many forms (252)
Forty one percent (&4l. 7Z) believe all the information necessary for
transferring is easily available.

Most students indicated they ,wancj a four-year degree (72%).
Almost half (45.42) of ‘the respondents' families consider transfer
important. For 24. 2% of these students, family responsibilities were a
problem to transfer.  About .the same proportion (22.1%) experienced
difficulties due to job responsibilities.

and fifty seven percent(57 7%) of the respondents expressed strong
beliefs in teachers and_ cotinselors being'enconraiing. ~ About one-fifth

1n_ terms of teachers' and counselots' eg;émgsgemenc, fortyL40.9%)

T of this éamplé réported that counselors (21. 9Z) and teachers (212)

o In this _group of Black and Latino students the majority had iden—
tified a maipr (88Z) and more than half (56. 7Z) intended to transfer to

San Franci SO tate University. The University of California, Berkeley

\ 4

In additiot, differences between males and females were found (See
Table 5). ° More females (N = 76) than mates (N = 53) participated in
the study.

5 There was a significant association between gender and civil status
x° = 8. 12,;34 05) A higher proportion of females than males were
either married, divorced, or widpwed’ Also, a significantly higher
proportion females than males (X° = }0.11, pg.05) were parents. Even

though rno significant differences in ncohme were found, as more females

than males were parenting; this facter may contribute to decrease the

fihanciai resources of w&men Bdcause of the lack of financial

resources, women may not transfer. Parenting also implies additional

responsibiiities and stress for these gamen (See Table 5).

Family domain' seemed more centnal to. female students. More

females than mailes participated in church and family activities than

males: In contrast, more males than females participated in sports
(X“-= 20.11; pg:05) (See Eabie 5: ;
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TABLE 5
Percentages of Black and Latino ,Male and Female Students Evidencing
Certdin Chardcteristics
Females Males

Civil Status . o
Single 59.5 79.2
Married, divorces o .

- and/or widowed . %0.5 20.8

Parenting L S
Yes 36.2 19.6.

No 63.8 80.3

L
AN

Free Time

Sports 13.2 51.1 .
Church 14.7 4.4
Family 38.2 20.0
Other 33.9 24.5
Future Careers o S
. Professional 26.6 ' A8.9
Business , 21.5 12.8
_ Services ‘ 26.6 10.6
Mcierical ; 10.1 2.1
Technical | 1.3 10.7
other - _ 13.9 14.9
Belonging to CCSF . o
Belong 61.8 56.9

Disconnected 15.8 17.6 .

Lost . 1:3 o 13.7
tdentified 21:1 11.8

-r

Seeking Help ' o
Frienég - 44.6
Counselor 10.8 31: 1
Teacher | 5.4 11:1
Administrator S
Family | ; 20.2
No one : 17:6
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Women evidenced a greater preference than men; fors business, ser-
vices; clerical, and technicai positions as goals for their future

careers.  No significgnt differences were found in the category of
professtional careers X° = 22.93,p4:05) (See Table 5).

 Gender differences were found in the overall index for sex-role

values. More females than males have non-traditional sex-role values

(F = 18.42, pg.000) when the index is examined item by item. Of the
five items used to assess these values one indicated significant differ-

ences; two were close to significance and two were not significant,
This suggests that the sample has some traditional sex-role values but
do not share others. Furthermore, the group appears to be in transi-
tion between traditional values and contemporary values. This pattern
seems to be manifested in their behavior (use of free time) as well as

in their deciston-making process and future plans (career goals):

More females than males reporsed a sense of belonging to CCSF and
1déﬁtifi€§t%gq7with the college (X = 9.17, pg.05). NéVéitﬁéiegg;itbis
factor did not seem to influence their use of counseling services for

certain situations. More females than males sought help from friends
and family when they felt lost and isolated gt CCSF, while more males

than females sought help from counselors (X° = 12.85, PL:05). 4 It
appears as_if females rely more on informal systens —of support:

However; more females than males agreed with the statemgnt that coun-

selors are encouraging when it comes to transferring (X = 9.33; p¢:05).

The emphasis that females placed on informal SUpport systems seems
to agree with findings @bout social network. ~ Proportionally more
females (65.5%) EB;@E males (34.5%) reported feeling part of a close
group of friends (X° The findings also indicated
differences in the ethnic composition of the network.  More females
(91.7%) than males (8:3%) reported that most of their friends are white
(X* = 10.78;, pz:05). Gender differences could not be detected in the

= 4.31, p&.05). The findings also indicated

ethnic composition of -neighbors.
A series of significant géﬁﬁér differences were found in the areas

of éélf:ébﬁééﬁfifﬁdrmpdd;f _Overall; more females than males reported
positive mood (X" = 8.8, pg£.05). Additionally, more females than males
reported feeling as good as others (X° = 9:26; p¢.05), having a positive
attitude toward themselves (X = _10.41; p<&i05); and being capable of-
solving their personal problems (X° = 12.27;, p&L:05). 1In relatdion to

their ability at learning new skills, although there was no statistical
difference, there was a tendency for more females to feel cornfident 4n
their ability to learn new skills in the future; ,

) o gender differences were found in variables directly involved in
transfer.,  The only factor close to statistical significance was the

éyailability of necessary information. Females showed a tendency to

believe they lack the necessary information for transfer:
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DiffeXences between Biz

' As expected,; even though Black and Latino students have in common

very 1ow transfer rates, ethnic differences did occur., Significant

Table 6), cultural values, self-concept and self-esteem, soeial network

and transfer vartabies:

An interesting finding differentiating Latino and Black students

was\ their family structure. Significantly more Latinos than Blacks

live with their parents, whiie more Blacks have their own living

faEilities. Furthermore, more Latinos tham Blacks live with relatives

= 20.43, p{:05).This may be associated with a significant difference

in age between the two groups. The average age of the Black group is

significantiy higher than the average age of the Latino group

(Sge Table 4) .Conversely, more Blacks than Latinos have children
(X" = 9:23; p&:05) and are heads of housetold (X° = 4.75; pg:05).

These redults suggest that the famiiy 1ife of these two groups 18 quite

different; While a major sector of Black students is involved in

forming their own famiiy—qgizh the burdens and responsibilities that

this entails Latino students\for the most part, continue to be involved

in their family of origin.

factor that differentiates these students from other college students.

Black@nd Eatino students are not different in this variable, in other

Vprds, ajor sectors in both groups are the first family members to

e or the first family generation to attend college.

Nevertheless; differences in 1individual educational history were

identified. More Blacks than Latinos had prewious education in other

states and other parts of California t more Latinos than Blacks had

previous education in other countries(X" = 12:35; p<&.05). In addition -

more Blacks than Latinos were readmits at EESE; whiie more Latinos _than
Blacks came from other two-year institutions (X° = 8.79, R; 05) . Tt is

important to notice that overall 40.7Z were attending college for the
first time. '

majority of friends within their own ethnic gro Also more Latinos
than Blacks reported having #hite friends (X = 77.9, p#.00001).

Similarly; both groups reported haViné more neighbors of® the}fﬁggg@

ethnic group. Lastly; significanEly more Latinos than Blacks reported
having Asian and White neighbors(X 29.23; df = 4,pg.00001):

Furthermore, mgre Blacks than Latinos feel they are an important of

their community (X = 6.11; R(.Ol) Also; Black students reported

(F = 4. 27 p&.- 04) These findings suggest that Black students have a
stronger social network.

ral
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TABLE 6 . ;i"
- J
; Percentages of Black and Latino St%dents Evidencing Cefﬁain Deﬂbﬁraph
: Characteristics -
Black (N=66) " Latino (N=63)
. Sex o
Male 36.9 o 43.5
Female , 63.1 56.5 .
L A i
Origin of High School Degree ‘ E« i
San Fr'ah'cisco B 0.7 55
Other Part of California 8.1 13.8
Other State 8.2 R 24.6-
Other Country 23.0 6.2
Prior College Experierice o L
First Time in College 34.4 50.0
Re~-Admission to CCSF 56.3 _ 31.0
Prior attendance in othef o L
~ two-year college 3.1 ////’ 10.3
Prior attendance in o , .
four-year college 6.2 . 8.7
: ) T ‘ ;
Country of Origin S .
USA ) 97.0 37.1
Other §;0 62.9
~§?4ifai Status o - .
single 61.5 745
4 + Married . 20.1 17.5
piQorcedi 13:8 . 4.8
Widowed 4.6 3.2
Employment Status d D . L
. Full-time : 16.7 16.2
Part-time 47.0 54.8
Unemployed ' 36.3 , } 29.0.
’ 1
Family's Edggag;gual History o o
First to attend college 38.5 44,1
Parent (s) attended college 2406 7 25.4
Sibling(s) attended college "36.9 ' 30:.5
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‘a legdcy of values geared toward "personalismo;

; -

Contrary to expectations; there were many more similarftiés than
differences in family; sex-role values; and mainstream cultural values.

Still; Latino and Black students differglk in the value of. money- and
cooperation.; More Blacks than La inos s gly agree on the important
I&i 05). . Also more Blacks

has 1in thef{r lives (X~ =

th%n Latihos were not sdi®e cooperation encourages excellence
105 86; 2§ 05). These results have to be interpreted with cau-
tion., ince more Latinos than Blacks are foreign born 1t can be

speculated that part of ,theit development took place therel. (The
differences in the value of money .and cboperation could be the result of

" and geoup prientation.
It seems that these students are in transition frbm Latin-American

values moving toward American mainstream values. _The final result of

this ptocess,of,transculturation may be different for each individual.

Some of the '"o0ld" values may be eliminated; others will remain almost
intact, while others will be adapted to the new cultural context
(Padilla 1980). _ It should be noticed that sharing_values do not
ﬁécégsatily ﬁean that they are e*otessEd in the same style or fashion.

socialization in the system of higher education. All of these students
have spent at: least a year at CCSF. On the average,; they have been
exposed to the system more than a year. It 1is possible that in the
process of adapting to college education they have experienced shifts in
their values. . Besides; it may be that these students reached CCSF with
mainstream values. _ Regardless, sharing these values has not been
translated into behaviors that increase t[ansfer yet. Finally, the
differences in the  value of money and cooperation are. not to be taken
lightly.  Competition and the material aspects of caréer. development
are very important factops in American Society.  If Latinos want to be
successful they will need to modify their attitudes regarding these
values.

first time (F = 5.23, 2( 02), and having the ability to solve their
personal problems (F = 4.70, p<. 03).

/ [

Adﬁil —eSteem index was calculated using the lﬁ—iteﬂ scale. Using
this ind Atino studernts have lower self-esteem than Black students
(F = 5.7 .01) (See Figure 1); A significant association was also
found between ethnicity and mood: In the mood inventoryy tatino
students have a significantly higher score than Black students

(F = 4,88, E;_03) Thus; Latinos report more symptoms of depression

than Blacks. Yet, both group me@ns are below the cut off for

significant depressive symptomatology 'itn the general population
(Radloff’ 1977). :
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In summary, Blacks students indicated a higher self—esteem and a

fiote pcsiciakznmod than -Latinos; Blacks reported greater trust in

personal appeal to others and have a higher sense of personal competency

than Latinos regarding their abilities to work .out their petsonal

problems . It appears that Black students ate more confident than
Latino studenq\* : :

In reference to" transfer ethnic differences were also found. When

confronting academic problems; only about one fifth (22.2%) of this

group would seek help from counselors. . About the same proportion

(24: 47) seek help from relatives and friends. However, there is an

ethnic difference in this pattern of help-seeking behavior. More

from a relative while mQre Latinos than

e sources of help other than counselors, friends or relatives

Blacks tEan Latinos seek help
Blﬁcks u 0
= 1179: .E¢ 05) : 0f the variables directly involved in the prccess

of transfer; dthnic differences were discovered in the areas of: the

complexity of the process; the amount of forms required to transfer, and

languuage probiems. In other words, although only 20.7% of the sampile

Zbund transfer easy for Black and Latino students; these students differ

n their evaluation of the complexity and number for forms reqUired to

transfer, and the role of language problems regarding their difficuities

with . transfer. ‘ - v

v

Latinos reported more difficulties with the process of E;éﬁéééi and

;arceived it as more complicated than Blacks., Latino students indicat-

'a stronger belief than Black studerits 4in the notion that transfer is

t complicated (F = 6.66; p&. 01) and that too many forms are required

to transfer (F = 12.12; 24;0007) (See Figure 2). Besides,; s expected;

more Latinos than Blacks reported - %?nguage problems as  their most
serious difficulty ‘for transferring (X° = 9. 3pk p<. 05)7777Neverthe1ess,

of the Latino ‘respondents, 70.9% did not believe that language problems

are their most serious difficulty with transferring

S ¢ _ 0

Differences between Transferring and Non=T

The data collected was also analyzed in terms of students' plans to

transfer. Students were asked 1f they planned to- transfer or not.

Those who responded affirmatively were labeled as 'transferring stu-
dents' (79.3%); those who responded negatiVely were iabeled as- non—

transferring students (20.7%). The purpose of these analyees wag to
assess if those students who identified transfer as their goal differ
from those who do not in_ demographic and personat characteristics; as

weil as in their attitudes toward CCSF and their perception of the

) process of transfer. s

Transfer and non-transfer Black and Latino students were signifi—
cantiy different in their primary obJective in attending CCSF. For

transfer students their primary objective was to transfer to a four-year

coilege. More non~transfer than transfer students had obtaining a

twg year degree or kdowledge as their primary objective at CCSF .

(X° = 37.45; p&. 00001) . Concordantiy, transfer and non-transfer

students diverged in their future career. goais. While more transfer

o
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LATING \ BLACK
' ’ {
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students (90.9%) than non-transfer students (9.1%) viewed themselves in

the future as professionals; more non-transfer students (23.1%) than
wdrkers (X" = 18.72; p&.07). Thus; transfer students reported higher

m:;rnsfersfudents (2.9%) viewed themselves in the future as clerical

w&cademic and ﬁtbféééioné} aspirations than non-~transfer students.

\

As expected;~ the student's family history was ‘associated with
transfer behavior (See Table 7). Significantly more parents of transfer
students than non-transfer_ students attended college. . However; more
hdﬁ:ttéﬁéfétﬁétﬁdéhtif siblings than transfer students' siblings attend-
ed college (X" = 7.37, E’t.,03).7 It seemed that parents' college educa-
tion could be & predisposing féc%pt in transfer behavior. Neverthe-
1ég§,,siblihgs”\cpllégé education’ did not seem to facilitate transfer
behavior. = The families of these two _groups; not only differed. in
transfer. More transfer than non-transfer students reported that their
t;éﬁéfétftbfﬁ four—-year college was very important to -their family i
(X = 23.863, 2{,0001). . These differences in fgiiiil "7ba'c;kgi-6ii'rid ?ﬁd
attitudes may facilitate the support and guidance these families provide
to these students. » o

) Transfer behavior éééméd to be associated with the value of educa-
tion. Non-transfer students report a stronger disagreement with the
notion that education plays an important role in their lives. Transfer

students, on the other hand, ,i’éﬁbi’téd,gz— stronger agreement with the.

importance of education in their lives (X" = 12.08, p&02). = These two
groups also showed a very significant difference in the way they value a
four-year degree.  Transfer sgtudents i1ndicated a stronger positive
value toward a B.A. degree while mnon-transfer students indicated a

stronger negative value (X° = 32,52, p«£.0000). These results suggest

that transfer students have a high value for education which 1s shared .

by their families. 3

. __In reference to social network, transfer and non-transfer students
exhibited adlmost opposite perceptions. Sixty-two (62.3%) percent of
the transfer students felt they were an dimportant part, of their
cdigﬁﬁicy wh11e 65.4% of the non-transfer sggdéﬁQ§,did riot' feel they
were- an important part of thelr community (X" = 5.42, pg.02). More
transfer than non-transfer students borrowed money 1if needed from
relatives. ~7Mf?e non-transfer than transfer stiudents borrowed mbﬂey
from no one, (X~ = 15.30, p«.0l). , Borrowing moriey may be ised as an
index of social support. . These findings siuggest that non-transfer

students experienced lower 1levels of &social support than transfer

students. chial support 1is a key elemerit in the individual's overall

functioning (Bell, LeRoy, Stephenson, 1982):

-7 Five items were used to assess sex-role values:  Significant
differenceg were found for three of the five items. Non-transfer

sfudents reported more traditional values than transfer students. More

non-transfer than transfer students disagregd with the notion that
-women's. happiness depend on having a man (X7 = 9.94, pg.04). More

non-transfer students than transfer students agreed with men making
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TABLE 7

Percentages of Transfer arid Non-Transfer Students Evidencing Certain
Characteristics . 5 i

\

5 h ' ' Transfer N Non-Transfer

ol
—
~
W

First to attend college 41
Father or Mother attended 28.2
Sibling(s) attended :

Al
W
s
Pt
O
N o N
c oo

Positive value
More or less
Negative vadlie

O ION BN
— i~ N

I =N
[ NIV, BV
N g
~d

(VS]]
19,1
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family decisicns (X = 14.02, fyi ol). In addition, more non—transfer

stgdents were not sure if men and women should be treated .equally

(X7 = 9.47; p£;05).

A targer group of those students who Wished to tﬂansfer than thbée

wha did not believed that pecple can cofitrol what happens to them,

(z° = 10.86; 2;.03) ‘This difference gn . locus of conttol may have a

great impact on transfer behavior. The extensive literature on locus

of control indicates that perceived locus of control is part of a world

view which infiluences behavior in = Bignificant manner, For minority

students who reach coiiege, beiieving in one's ability to control what

happens in one's iife wouid enhance the prcbebilities of successful

transfer. Seif-esteem is a personality variable likely to be influ-.,

enced by perceived tocus of control. of the fourteen items used to

assess self-esteem, significant differences were identified in the- areas

of positive attitude toward self,; betief in making a gccd impression,

and ability to solve personai probiems. More non-transfer than tr -

fer students did ‘not have a positive attitude toward themselves(X =
13.86, £C 01), are not sure they could make a good impression(X” =

11:95; p¢:02); and were not sure they could solve their personal prob-

lems (X~ = t2e@§ 4_01) Mpre transfer Btudents than non-transfer
students beiieveé,}h2276001d‘makemé gocd impression and could golve
their personal problems: Transfer more than non-transfer students

reported positive self-esteem:

Finally, in referenée to variables directly involved in' the process

"of transfer; differences were found in availability of information and

~financial assistance, knowledge of .transfer requirements; and  identi-

. fication of academic major. More transfer than non-transfer students

" believed, they have the information necessary for transfer easily avaii-

able (X" = 10.94; p<.03); and that Black and Latijio students had the
necessary financial assistance for transferring (X* = 13.75, 21,001)

Overall, transfer students seemed to have a more positive perception of

"the process of transfer than those who do not wish to transfer:




. CONCLUSTIONS. AND RECOMMENDATIONS

'Minority students are the 1argest segment of CCSF's population

'Etnnic minority groups' comprise a wide variety of peoples with a tich
historical; cultural; and linguistic diversity. Some of these groups

have been_ able to achieve equal access to higher education; othets

rEEain undérréﬁréééntéd Blacks ‘and Latinos are two of these groups

1982).

_ The problem of underrepresentation of ethnic groups -ia higher
education 15 highly <complex. = Aside from the political and  social
factors, and taking into consideration: only educational variables; the

issue remains intricate and manifold. Underrepresentation involves

increasing graduation rates; among others. -  Because community colleges
are the gatekeepers of higher education for minority students; these
institutions are the first to face these issues. Since community

colleges are _responsible for  introducing 1arge numbers of _ﬁinorit§
students to higher educationy policies; procedures; prograﬁs;: and

services have a significant impact on minority students educational
future. o

: Despite the comﬁunity collégé s commitment to équal access to
share of programs and services.vr At CCSF, as well as other community
¢tolleges across California, transfer rates of Blacks and Latins are low
(California Commission on Pgstsecondary Education, 1982; MALDEF, et al,
. 1983).  There are; at least, two different theoretical as well as
methodologlcal approaches to address problems of this nature. On the
one hand, low transfer rates may be conceptualized as a result of
students characteristics. ,From this perspective, Black and Latino
S'tii'déﬁts ~are. not transferri’ng as expected due to | some p’ers’on’al'_
characteristics or traits that differentiate them. from other
students--i.e. educational history, grade point -average, scores in
diaghostic tests, low self-esteei, socioceconomic statius, etc. .0n_the .-
other hand, 1low transfer rates may be conceived as 4a resylt of :
institutional characteristics. ~ This point of view suggests that- Black;~
and Latino students are not transferring as desired becdise of the '~
characteristics of the institution they attend (Alba and Lavin, 1981;

Daigle, 1982). = . , -

In metﬁodoioéicﬁi " terms, approaches that emphasize different

aspects of the’ problen “may be utilized. The indirect method relies on

correlations between students intentions and their behavior objective

measures;. such as age, or race, would be predisposing factors, transfer-

ring or not is the product of those objective measures. This method






characteristics——that facilitate ,or hinder transfer. '. The reasons
(or motivations) underlying behavior are inferred The direct method

about their reality or experierice (e.g. in the context of this study

asking students their reasons for transferring or not). In spite of
the limitations of survey . techniques (Daigle, “N982), survey data
provides information not 'obtained by the indirect method. The

combination of both methods provide a more complete picture of the total

process, The use of both theoregical views offer a more comprehensive

understanding of the problem.

This study included both methods and theoretical approaches in

reference to transfer rates of Black and Latino students with 30 units

Oor more In non-vocational programs. The data revealed d{important

trends. ~ ;

A maJor sector of Black and Latino students in this study plan to

transfer. This finding indicates that these students maintain high

expectations as they go through the process of their college education.
_Afthough as much as 80% plam to transfer the proportion of Blacks and

Latinos who actually transfer to the CSU system 1is less.than 10%. -

between the sample and CCSF population were obtained An extensive and

_detatied comparison between the two groups should be made. Actually,

students; but speciaily of those ethnic group'

tud that are experiencing
unique problems as suggested by admission, .retention, progress, grad-

uation; and transfer rates--e: 8- Filipino, Black, Latino. Stich

study(ies) regardiess of the method used, should make an attemipt to

explore -not only the skills and resources “that students lack -bit also

the strengths and resources they possess which could facilitate the

successful achievement of their goals.

In this study, Black and Latino students indicate prdblems in the

area of supportive services. Supportive services are essential for the

successful compietion of higher education: If Black and Latino stu-

dents. are not using these services, or have awﬂegative .perception of

them; the likelihood of fatling and/or drifting in the system incredses.

Special efforts shouid be made to improve the quality of student activ-

ities and counseling services:.

IS

At CCSF a major part of student activities’ depend on events or-

ganized and sponsored by student organi;ations ‘and/or clubs. The
majority of the students in this -group are n??,?PYP;Y?d in these orga—
nizations, maybe due to work and family responsibilities. it is

possible that the college may need to organize more activities and of a
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- seling services (T:0.P., 1982; Trans-Send Project; 1982). For under-

represented groups, a rather directive approach should be used in these

sessions; an atmosphere of organization, challenge; and human under-
standing should prewail. Because sectors of Black and Latino students
.do not seem to rely on counseling for a variety of reasons; an effort
should be made to make counseling more attractive and effective for
these students. Matching counselor and student ethnicity may be one of

. ~the factors that would increase the tse of counseling services; factl-

itating the identification and achievement of students' gg§}§;

Counselors need to be rewarded for pursuing transfer issues in their
activities. ' '
Blacks and Latinos overall manifested mainstream cultural values:

Nevertheless, éiﬁé?iéﬁéér shows that most of these students do not
exhibit behavioral patterns in agreemient with these values. Counseling
should be geared to foster the development of behaviors that enhance
academic success--i.e: seeking help when necessary, developing relation-
ships with teachers in their area of interest, skillful use of library
and other resources; extra-curricular activities that facilitate growth
experiences helpful in higher education, etc, Counseling on cultural
matters should be done in a non-threatening manner. If cultural
identity and self-concept are low, it may cause rejection and/or
withdrawal from counseling services. Students should be encouraged to

move towards biculturality: In this way, they would be efficient in
their communities as well as the majority community (Padilla, 1980). .
The items used to explore transfer barriers were used to develop an

index of transfer difficulty. This group had an average of 2.76

(median 2.66). This index,; in a five point scale where 1 was maximum
ease in transfer and 5 maximum difficulty, indicated some overall
difficulty. Efforts should be made to dirnctedase the sources of
financial aid; the types qf gid; the amount of aid, and the number of
grants provided to students: The process of transfer should be

simplified and more transfer information should be easily available.

Information should be located in an easily identifiable location on
cémp;g?\k_gﬁéﬁﬁﬁSﬁiaé resources; 1like the newspaper, should regularly
include information on transfer.

‘Although this study focused on the role of student services in the

process of transfer, the importance of the academic aspect of a stu-
dent's 1life and progress 1is high; Comprehensive studies from the
instructional perspective should be carried out. For example, a random
sample of these GZSWBléEk and Latino students should be selected.  One
part of that sample could be participants in this project.  Their
educational careers could be studied from high school grade point

average, to remedial courses, progress, majors; etc.

From the perspective of student services, teachers are an essential

part of students academic experiences. Faculty at CCSF should be
encouraged to be more involved in the process of transfer: A mentor
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more; academic _departments should Béé‘encouraged to develop 1informal
.iﬁéjbt programs' in their déﬁéftﬁéﬁté." Close communication and collab-

oration between Instructional and_ Student Services Divisions could

Special attention should be directed to the significant number of

females involved in parenting; differences in family development and

structures, self-esteem and mood; values; and in  perception of  the

‘Most of these recommendations should eventually become part of

City College of San Francisco; as well as the Chancellor's office

should make efforts to facilitate the development of comprehensive

but in many other areas critical to minority students. There 1s a
great need for financial as well as moral support. The atmosphere at
CCSF needs to be open and .tolerant. -_Imdividuals who are qualified and
interested in carrying out studies should be encouraged. Studies on
minorities should be made from the perspective of minority scientists
and educators. _ Studies should focus not_only on the disadvantages of
minorities but also on their strengths andiéresources.

In summary, the. following recommendations for minority transfer are
suggested: N y

1 Increasing transfer rates of Blacks and Latinos, as well as
other underrepresented ethnic groups, should be a top
institutional priority. :

2. Develop and continue articulation agreements between CCSF aid
San Franclsco State as well as other universities. (Student
gservices have already erngaged in such efforts).

3. Assess the needs of these underrepresented groups and develop
strategies that respond to stch tieeds.
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10. -

i ’
\\

Develop a iranéfef Center' within the Counseling Department

with the human and material resources hgcessary to provide:
1nformation, frequent and intensive counseiing sessions,

making long distance calls; ete:); education on the necessary

skills and attitudes for successfutl coiiege education,

mentorship program; and articulation of such services with San

Francisco State and other institutions if possibie.

and Student Services Divisions geared torincrease the

successful transfer of underrepresented groups.

underrepresented groups at CCSF.
Establish a retention program for groups with high attrition
rates. :

) )
Conduct follow=up studies of CCSF's transfer students €o
four-year institutions (e.g. San Francisco State University):

minority research

@

<4
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APPENDIX &
CALIFORNIA ASSOCIATION OF COMMUNITY COLLEGES

1983 ANNUAL CONVENTION EVENT REQUEST FORM

BACKGROUND INFORMATION )

1. Name of Requester Rosa G. Perez o

2. Title of Requester Vice President, Student Services L
3. Institution/Organization City College of San Francisco

Address 50 Phélan Avenue

. _San Francisco, | Ca. 94112
(city) (state) ' (z1p code)

Telephone ,(4 ) 239 3211

Name of the Institution/Organization sponsoz;éf>the event :

City College of San Francisco o

.Signature of Chief Executive Officer. yﬁ“*

¥

EDUCATION BREAKOUT SESSION, WORKSHOP, ROUNDTABLE, OR SPECIAL Mésiihé,

1.

1o

Title (Please keep title short, precise; and clear. Misleading titles lose

audiences. CACC reserves the Tight to edit titles to accommodate

program printing space. )

Blacks and Latinos: A Case of Undérrepresentation in Transfer

1

e B . ] ]
Anticipated Audience (i:e:; presidents, trustees, faculty, student

trustees, etc:)

A1l of the above:

Number of people who can be effectively accommodated in the audience or as
participants (Plcase be as specific as possible.)

100 - 150
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CALIFORNIA ASSOCIATION OF COMMUNITY COLLEGES |

1983 ANNUAL CONVENTION EVENT REQUEST FORM

B.  EDUCATION BREAKOUT SESSION; WORKSHOP; ROUNDTABLE, OR SPECIAL MEETING (contd.)

- NOTE: We are requesting an hour and a half: This is our porposed \\\

‘distribution of time. . : R
Rosa é.rééréi ; - 5 to 10 minutes - Introduction of presenters
' ' and reactors.
Statement of Problem
Ana.Isabel Alvarez - 15 minutes - Research Project at CCSF
N o o . i Y S
*  Guadalupe Green - 15 miqiutes - Transfer Opportunifly Program
- at Santa Ana Colle
Ron Dyste - 15 minutes ~—’WP6116y making
Richard Sneed ;
Rosa G. Perez ' :
Ana Isabel Alvarez .
Guadalupe Green
_ Richard Sneed - 10 minutes - Response to presentation
¢ ' ' and conclusions: .
Audience - 15 to 20 minutes - Discussion and Questions.
]
*  Ms. Green ?;66 Santa Ana Céi1éééféégiafﬁﬁifééfiﬁéj@éﬁéfjﬁfédf,@éfkéﬁéb;

Mr. Phil Baum from Palomar College presented the program on transfer.
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CALIFORNIIA ASSOCIATION OF COMMUNITY COLLEGES //

1983 ANNUAL CUNVENTION EVENT REQUEST FORM

~

~

EBUGATION BREAKOUT SESSION WORKSHOP ROUNDTABLE OR SPECIAL MEETLNG,(CQHt 'd.)

5. -BrIef Summary of Content (no‘more~than‘250 words)

A

The dilemma of maintaining qua]1ty, access, and equal educat1ona1 opportu-

‘nity at the community co]]ege for the rapidly growing and underrepresented

minority student population is a problem of paramount importance. cd1ifornia

Community Colleges presently serve as the gatekeepers of bacca]aureate ‘and

advanced degrees for the majority of minority students enrolled in higher
educat1on .

v

The problems of access to h1gher education by Blacks and Latinos will be the

" major focus of this program. Eritical issues related to ‘the lack of access

to higher education of Latinos and Blacks will be addressed: A brief review

of the literature will be presented, as well as state and 1oca1 demographics

(CCSF, RSCC): Existing student and institutional barriers,; which negatively

impact on the transfer of minoritjes to four-year co]]eges will be discussed. G

In an attempt to identify both needs and barriers, a research project con-

dycted at CCSF 1nvo]v1ng Black and tatino students will be presented. = The

study was. empirical in nature and included the use of an extens1ve quest1on~5

naire (138 items). T
.yﬂ-;,
The questionnaire was administered to approx1mate1y 150 Black and Latino .-*°

students with 30 or more units. The results of the study conceive. demo*

graphic_ characteristics; socidl networks,; family structure and_functioning;

sex- ro]es, self-esteem; etc:; and the relationship to potent1a1 transfer

will be presented

The Transfer 0pp0rtun1ty Program at Santa Ana Co]]ege will be described;-a

pilot project de51gned to develop a student support model with the long

range goal of increasing transfer rates of the targeted popu]ation . Com-=~

ponents -of the.project include a transfer center’;, resburce center, mentor- .-

ship program, peer-counseling internship program, - communication network

and an early identification; referral and follow-up process for potential

transfer students .

In addition, panelists will discuss with the audience the 1mp11cat1ons of

both research and policy making in the development. of programs to positively

.impact on. the-transfer rates of underrepresented minorities. The discussion

will focus on practical ways to increase the access and thus: prov1de more

students with the opportun1ty for quality educat1on

Y ' .-
.



APPENDIX B "
¢ 5 ¥
DEMOGRAPHIC CHARACTERISTICS . ' :

1. My ethnic background is: <2 '2'

a. Latino or (Latin American origin or Hispanic ancestry)

b. Afro-American or Black-American
2. I am: A .

a.. female :

b. male
3: My age.is:__ N “

-

4, I rggg;Yed my high school diploma or GED in

a. school in San FranciSCO ) 4 .

b school in other part of California d. school in other country L

c. school in other State specify: R
5. My college experience is: - ) ) ,

a. first time in tollege c. previous attendance in another

b. readmission to CCSF ~ two-year college;.. .

.d. previous aCCendance in
four-year college

6. I have completed number of units,

“1 was born in:
USA

a.
b. other tountry - specify S

r

this moment I 1ive at:

my parents' house

At

my own apartment

relativé s house

0 oW

9. I grew up ﬁiEE’
" a. both parents -
b. mother

c. father

I am

a. single

b. married v
c. divorced

I have children
a. Yes )

10,

How many? .

head of hougahold

o

o

m

[=¥]

Page

s

apartment shared with ﬁbn—family
members . 1
other :

relatives

other :

widowed
scparated



13. I have dependents, other than my children

a.
b

Xes How ma
No

14; I work

a.
b
c.
15. My

16, In n

-full-time

part-time
seasonal - full-tiie

yearly income is:

ny?

d. §éasonal - part ~time

]

not at all

my immediate family:

a.=leam the first to attend college ’;

b:
c.

My father (or mother)
My brother(s)/sister(

CCSF BACKGROUND_INFORMATION

attended college

s) were,the first to attend college

17. At college; I received special services

a.

Yes I1f Yes, s

b:. No

18. Most bf my free time is for
sports activities
church acf€ivities

family activities

. community activities

[~ Ne RN~

19. Most of my friegggiare

a. college students
b. co-workers

e."political activities

f.

8-@

c.
d:

cultural activities

other - Specify:

neighbors _
other - specify: I

20. At the college; besides the course work 1 am involved in:

£

a. sports d. school newspaper
bs clubs. and/or@student organizations * e. nome
c. arts
21i. My primary objective in attending €CESF 1is to: o o ) B
a. get a two-year degree < e. to be ablé to demand a
, b. transfer to a. four-year college better salary
“ c. increase knowlpdge of one area of «f. to get a_Jjob
. interest b i g. do mot know
. d." to meet people h. other - specify:
22. 1n the future, after I finish my studies; I see myself as:
a. professional (doctor, lawyer; etc.) :
b. business person_ (manager. public relations; etc:)
c. provider of public services (social worker; teacher, etc )
d. clerical worker (secretary, accountant, etc. ) <
e. technicdan (computer,'electronics, etc )
f. skilled worker . (indusgfy) e o

g,~unskilled worker . ,nﬁ' o
1. gther - speclfy;“v R .




25.

26.

27.

28.

29.

30.

31.

32,

33,

3.

‘At CCSF 1 feel:

a. I belong
b. disconnected

In my opinion; my performance at CCSF

a. good

b. average

c. popr

When I encounter a problem at CCSF
administration to solve it.

a. Yes

.b. No

When I encounter a problem at CCSF,
to solve it.
a. Yes
b. No

|

When I encounter a problem at C

counsedors to solve it.
a. Yes
b. No
When ‘I feel lost and/or isolated in
from:
a. friend L\i _ -
b. counselor e .

c. teacher /7’

I have a clear understanding of the
transfer to a four -year university.
a. Yes ‘

[T T Y

Nl

I can count on

lost and confused
identified with faculty and staff

is:

=y

o

I can count on the help of the

the help of the faculty

‘

I can count on the help of the

CSF;

the college; I reach out and seek help
d. administrator

e. family member

f. no one

requirements of the college for

b. No N
If I could choose my own counselor, I would choose:
a: any counselor ~ :
b. one of my own ethnic background
t. not to have a cotinselor .
The ethnic studies programs ate very valuable:
a, Yes
b. No

n
Overall I am satisfied with the éducation programs at CCSF o
a. very satisfied somewhat satisfied c. satisfied
d. somewhat dissatisfied ._very dissatisfied 5

ES

I am satisfied with, tea

Overait;

chers and courses taught at CCSF

a. very satisfied .X¥P%¥ somewhat satisfied® satisfied
d. somewhat dissatisfi ed e. very dissatisfied ’
Overall; I am satisfled with the counseling program at ;CSF o
a. very satisfied ) b: somewhat satisfied c. satisfied
d. sqmewhat dissatisfied e. very dissatisfied
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35 Overall 1 am satisfied ;&th the student activities at CCSF

a. very satisfied ° b: somewhat satisfied c. satisfied
d. somewhat dissatisfied ei_very dissatisfied ’
'_—:\/I ‘
- p * o : ) . .
*r CULTURﬁi VALUES * . R / :
36. Love plays a very important role in my 1ife;,, ) L E
a. strongly agree ' b." agree c: not sure . d: disagree
e. strongly disagree
- 37. Fr1enhship plays a very important role in myiiigeii o )
a. strongly agree " b. agree c. not sure d. disagree
L , .,strongly disagree :

38. Family plays a very important role in my 1ife -

a. strongly agree b. agree c. not sure d: disagree
e. strongly disagree .

39. Education plays a very important rote in my I1ife .

a. strongly agree b:. agree c: not sure : d. disagree
e.1strongly disagree

a. strongly agree &Q» agree * c; not sure d. disagree’
e. strongly disagree =2

! -

41. Religion plays a very important role iqimy fife

a. strongly agree : b. agree . "c. not sure d. disagree
e. strongly disagree "z '

42. Money plays a very important role in my 1ife
a. strongly agree b.-agree c. not sure d. disagree

e. strongly disagree

43. If a person is emotionally strong, he/she can pretty well control what
happens to him/her. - )
a. strongly agree b. agree c. not sure d: disagree
e. strongly disagree B : ’

44. If a person is capable and intelligent, 'h/she will succeed
a. ‘strongly agree b. agree c. not sure d. disagree
e. strongly disdgree

45. Competition encourages excellence.
a. strongly agree . b. agree c. not sure v d. disagree
e. strongly disagree .

o - ‘ I

46, Right to private property is sacred ) o
a. strongly agree : b. agree t. not sure d. disagree

e. strongly disagree

Page 4

4,



47. 1f you accept things as they are, you are better 'off than if you try to
change ‘them. o
a. strongly agree) b. agree c. not siure : d. diéégtéé
€., strongly disagree e
48. ﬁﬁE§ comes before pleasure

.a. strongiy agree b. agree c. not sufe d. diéégtéé

/

e. strongly disagree

49, Authority should always be respected

a. strongly agree b. agree " c. not sure d. disagree

e; strongly disagree

50: Cooperation encourages excellence

a. strongly agree b: agree c. nbt sure ~ d. disagree

; ' e; strongly disagree

51 Bestroying private progerty is morally wrong

a. strongig agree b. agree ¢. not sure . d. disagree

disagree

é;,strong

52: Theig§gigf”v§9§gqce is morally wrong. 7 ) o
a. strongly agree b. agree : €. not sure d. disagree

e; strongly disagree .

FAMILY STRUGTURE AND VAEUES . ) N

53. Decisions in my family were generally made by my: ’
a. father d. children
b. mother e. parents and children
c. both parents ’ £ bther.— specify:
S4. In my family, disciplining children was made by my:
a. father _ d: children
b. mother e: parents and children
c. both parents . f. other - spectify:

55. Relatives are more important than friends.
a. strongly agree b. agree c: not sure , d; disagree
e. strongly disagree : t
56. Loyalty to the family should come above all else.
a. strongly agree b. agree - ¢. not sure . d. disagree
e. strongly disagree . ’ ’
3 3

57. Traditional family ties are the key to a héﬁﬁy family.,; »
.a. strongly agree b. agree €. not sure . disagree
e. strongly disagree

58. If a parent treats a child as an equal, he/she might ibgé the child
respect. . P g
a, strongly agree ©  b. dgree €. not sure d. disagree
e, strongly disag‘ge )
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59, When adults are talking, children should listen.i

“a. strongly agree b. agree c. mnot sure , 'dg disagree

e. strongly disagree

SEX - ROLES VALUES .

60. A man should never lose control; S
a. strongly agree .. b. agree c: not sure d. disagree

e. strongly disagree
61 A woman does not have to have a man around t?,b§”b§ppy'

a. strongly agree .. b: agree ' c: not sure . d;: disagree
e. strongly disagree o

62. A man ‘should make family dectsions.
a. strongly agree . b: agree
e. strongly disagree ' '
63. There is almost no job that a man can do that a woman cannot do just as
well. .
‘a. strongly agree .. b: agree c: not sure d. disagree

e. strongly disagree

64. Men and women should be treated equaily:

‘a“ strongly agree b. agree c: not sure d disagree—
e, strongly disagree . - .
> P
%ERSUNAL.CHARACTERISTiCé
N : p
65. I feel'l am a person of worth on at least an equal Plane with others.
a. strongly agree b. agree c. not sure ‘ d. disagreé
e, strongly disagree r *

° 66. All in. all; I am inclined to feel that I am a failure "
a. stronglynagree b. agree c. not sure +.d. disagree
e. strongly disagree
# - o )
67. 1 feel that I have a number of good Qﬁalities S
a. strongly agree b. agree c. not sure -d. disagree
e, strongl& disagteé :
68. I am able to do things in college as well as most other people )
a. strongly agree b. agree . - c. not stire d. disagree
e. strongly disagree. ' : kE

69. I take a positive attitude toward myself

a. strongly agree b. agree ¢. not sure d. disagree:

e.astrongly disagree

70. On the whole, T am satisfied with myself

a: strongly}agree b. agree © c. not sure d. disagree . ',

e, strongiy disagree
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71. T think I makq_a good impression on people I meet for the first time
a. strongly agree b. 5§;éé . C. Nnot sure . d. disagree
e. strongly disagree ‘ A
, 72. I think I cannot achieve my goals P
* a. strongly agree b. agree c: not sure “‘d. disagree
e. strongly disagréé ' =

73. In the future, I think I will be successful in my studies:

" a. very likely. “ b. likely c. undecided d. unlikely
e. very unlikely

74. In the future,-I think I will have an UnsﬁcceSSfUi career

a. very likely b. likely ¢ undecided - g unlikely
e. very unlikely S AP SN

Py likely b. likely c. dﬁ&écided‘ - d: unlikely
e. very unlikely .

76. 1 thitk I am not able to solve my own personal problems:

a. very likely b. likely c: undecided d. untikely
e. very unlikely : o :

{\\ , 77. In the future, 1 think I will succeed in the projects I undertake: W;77W77”
' a. very likely © b, likely c: undecided - d. ounlikely
e. very unlikely. ’

a. very llkely s b. likely ¢. undecided d. unlikely
e. very unlikely ’

SOCIAL NETWORK

79. Do you feel ycu are a close part of a group ¢ of friends?
a. Yes

b. No i

80. Do you feel you are an important part of your community? \\\\\\
a. Yes : |
b;- Nb

81. Do yﬁu feel you are an 1mportant part of CCSF? \\\\
a. Yes o
b. No o !

82. How many relatives do you have to whom you feel close?
k] ™

83. How many friends do you have to whom you feel close?

84: How many of your neighbors do you knqg}
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85.

86.

87.

88.

91.

92.

Most of my friends are: T )
a. Black d. White Americans .

b. Latino 7 ) e. other - specify: .

c. Asian

Most of my neighbors are

a. Black d. White Americans
b Latino . é. other - specify
- Aslan '

a. relative d: neighbor )
b. friend e: no one ’
c. work associate f. other - specify:. .

Is there' anyone whose opinion you consider seriously in making important

decisions about your family life.

4

Yes: No .

If Yes, whose opinion do you consider

a. relative d: counselor _
b. friend e: .teacher -
c. work associate f. other

If you need help with your sthool work; to whom would you go?

a. relative . d. teacher
b. friend , e. no one o
c. counselor f. other - specify:

)

Is there anyone whose opinion you consider seriously in making important:

decisions about your academic (school) 1life?

Yes: No:

If Yes, whose opinion do you consider: -

a. relative: d. teacher

b. friend e. other- specify.

c. counselor
Is there anyone whose opinion you consider seriously in making important
decisions about, your job?

Yes: - - No

If yes, whose opinion do you consider:

a. relative d. teacher

b. friend e. other - specify.

Do your friends know each other?

Yes: N No:
If yes, how many of these friends know each other:
a, all d. few
b. most e. tione
t. soie -
&



BELIEFS ABOUT TRANSFER

93,

94,

95;

96,

97.

98.

99,;.

100,

101.

102.

103.

104.

105.

It 18- easy for Black/Latino students to transfer to a foudms®ar college.

a. strongly agree b. agree c. more or less agree d: disdgree
The mdst serious problem with transferring is lack of money. -
a. strongly agree / b. agree C. more or less agree d. disagree
e. strongly disagree ’ ' ‘

-

I have all the information necessary for transferring easily available.
a. strongly agree b. agree c. fiore otr less agree d. disagree

Teachers are encouraging when it comes to transferring. o
a. strongly agree b. agree c. miore or less agree d. disagree
e. strongly disagree

‘Counselors are encouraging when it comes to transferring. ;,,,,,,,
b d. disagree

4. strongly agree b. agree c. more or less agree

e. strongly disagree o )

It is very {mportant for my. family that I transfer. §

a. strongly agree b. agree c. more or less agree d. disagree

e. strongly disagree ?
The grade requirements for transfemring are not a serious problem for me. B
a. strongly dgree b. agree c. moré or less agree d. disagree

e, strongly disagree
The process of transferring 1s too complicated: S
a: strongly agree " b. agree c. more or lessiagree d. disagree

e. strongly disagree .

The cost of transferring (applications; transcripts, etc:) is too high.
a. strongly agree b. agree c: mdre or less agree d. disagree
e. strongly disagree ; . :

‘ ‘ “ a8
The most serious diffifulty with transferring is my language problei.

a. strongly agree b. agree . C: more or less agree d. disagree

e; strongly disagree

Latino/Btatk students have the necessary financial assistance for

transferring., R : . S o
a. strongly agree ° b. agree c. ﬁé%é or less agree d. disagree

e. strongly disagree
My family responsibilities are not a problem for transferring; .
a. strongly agree b. agree c. more or less agree d. disagree

e. strongly disagree

A four-year aégféé is not what I want. - -
a. strongly agree b. agree c. more or less agree d. disagree
e. strongly disagree .

-
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106. A problem with transferring 18 that counselors do not believe that
Latino/Black students can succeed. ) ,
d. strongly agree b. agree c. more or less agree d. disagree

e. strongly disagree

107. & problem with transferring thhat teachers cannot believe that
Black/LatinO—students can_ succeed. B ) o
- a. strongly agree b. agree c. more or less ég?éé d. disagree
. s e. strongly disagree :
108. There are too many forms to f111 out in order to transfer. o
a. strcngly agree b. agree C. mOre or less agree d. disagree

109. It is difficult to transfer with my job responsibilities. ¥
a. strongly agree b. agree- €. mOre Or less agree d. disagree
e. strongly disagree

110. Are you planning to transfer? 3

. Yes: - No— i

111. To which school are you planning to transfer7r —

112. Have you chosen your major? B
Yes: Nos - —— -

113. Do you know the requirements for tranefer’

»  Yes: ) No:
If Yes, how did you learn about them
a. counselor at CCSF . d. friend
b: catalogue - e. counselor in other college
c:. teacher - f. other - specify:
x
114. Do you know who to talk to about getting information on transferring
_Yes: . R No: N .

if Yes; specify. S

115: What do you consider the advantages of transferring9
A ~:; :




L2

Moap

INVENTORY

The
how

116.

following is a list of the ways you might have felt or behaved. Please tell

often you have felt this way during the past week.

During the Past Week.

I was bothered by things that

usually don't bother me:

117.

119.

120.

121.
122.
123.
124.
125.
126.
127.
128.
129.
130.

131.

1 did not feel like eating; my

appetite was poor:

I felt that I could not shake

off the blues even with help

from my family or friends

I felt that I was just as good

as other people:

I had trouble keeping my mind

on what 1 was doing
1 felt depressed:

I felt that everything I did
was an effort

I'felt hopeful about the future:
I thought my 1ife had been

a failure.

I felt fearful.

I was happy.

talked less than usual.

-

1 felt lonely.

o

I enjoyed life.

Rarely or

the time

(less than 1 day)

11

Some_or a

little of

(1=2 Days)

Occasionally
or moderate
amount of
time ,
(3=4 Days)

me

Most or
all of
the time

(5-7 Daya)



.|
o 3

132.

133.
134,

135.

S~

I had crying spells.

I felt sad.

I felt that people disliked me.

I could not get "going."”
v
a

?

(less than 1 Day) (1=2 Days) (3-4 Days)

o
.

(5-7 Days)



s
R

please £i11l out the following information., After providing the information;

detach this sheet from the questionnaire. 'S

Name:

o,

Student No.:

Ethnicity:

Thank you for your time énd cooperation. If you want to get more

inform ttoniabout this project‘ contact Ana Isabel Alvarez in Batmale Hallj;
Room 0; or about transferring, contact Bernice Griffin at the EOPS Officg‘
B402. 5 ‘j)

1f you would like €0 be contacted by counselors as part of a foilow—up;::%i/



APPENDIX C

" cI1TY CoLLEGE . SR

of SAN FRANCISCO . . 5

50 PHELAN AVENUE : SAN FRANCISCO. CALIFORNIA 84112 iii.iiojgiég 1415) 2383

“

*

"MEMORAND UM : * BATE: April 22, 1983

U R M el

TO: Transfer Cami ttee, Ddpartment Heads, Deans;: Vide Presidents

' SUBJECT: Transfer Committee n‘eeE;nir} Wednesday, May 4, 1 to 3pM in 200
(Curriculum Committee will not meet that day:) L

would like to try again to get a Transfer Cammittas. wo!

et oprary was poorly attendi but, julging from sevecal memett

discussions, there is considerable interest in a coordinated attack onm .

transfer problems and, -hence, a need for a transfe; commitiee. B

. I propose that we discuss transfer problems under the four head-
ings listed below andy d of the ing, &lect a chaj y

our work and plan to continue as a gro@b next year. ). .. \

1. Outreach. The success of Lew Epstsin and ofhers in attracting

good high school students to City Collegéf%ﬁbuld not go unnoticed

and undupl.lcatéd in other areas. I will ask;;ew to tell us abo Hl 7 ills

pProgram in Physics. .

2. Transfér Assistance. At the Febr ary mesting
the suggestion that there.should be A Toan
catalogs and other transfer info
application forms are available, arx

ing ean be obtain ained. This is an idea

ms&fntx.ons but have not been able to fully

; & 61’ T&A‘;
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