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The.Role of the Academic.Library in a University

Honors Program

Honors'progfams and courses at the college and university
level are designed and maintained with s1gn1f1cant goals in
mlnd ‘ Among these goals are: "1) to identify and motivate
students whose ablllty and motivation are soGhigh that their
academic needs would not be adequately met by existing programs
and 2) to provide academic opportunltles of such caliber that
the students thus 1dent1f1ed are challenged to perform at the
highest level of excellence-of which they are capable and through

.-which they may become independent learners."1 In order.to

provide ‘academic opportinities of this nature, universities

must make use of every available resource on-campus including

highly qualified faculty in every department. _ In addltlon,

—————suppert~serv&ees~and~professionals maY”bE“called upon to provide

experiences which additionally challenge these students and
add another dimension to their academic"pnograms. It is in this
dapacity that the university libpary can serve the honors
Istudents - through professional librarians working'closely.

" with facultyu' | | | | ‘

Honors program dlrectors typlcally seek "llbrary pr1v11eges"

for honors students which may include such amenltles as extended
loan periods, desiénated study carrels, or free online database

searches. These priuileges certainly play a part'in“attracting

honors students to the honoers program, and in providing needed
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materials for extended study, but are not the only way in which
the library and 1ibfarians can-prOVide support for the honors
students.‘ |

If these students are to be challenged and provided
_opportunities to excel in academic‘areas,‘it follows that early
in their honors programs they should be provided the opportunity
tc develop and refineé skill in critical thinking and skill
in library reéearch. -

Honors faculty will expect their students to write research
papers: complete reports, conduct survey reséarch, to take an -
Lacfive role in classeé as diécﬁss}on leaders, and work within
small groups to encourage dialsgue and meaningfui discussion,
These faculty may find that in ordér to succgséfully structire
student experiences with research, a close alliance with
the university 1ibrﬁrians'is beﬁeficial for all ihvolved..
It.is,_howevef, essential that librarians not be called upon
to simply explain whaf library resourcég aﬁe'available,'aﬁd\
where they'ré located. This type of lecture - or §ne hour
stand —.is often boring and of little use to.students in
regular academic ﬁrograms, and'could certainly be "deadly"
for the hénqrs_students. That is ﬁhthe must begin to focus
less on tool usage, and more on the development of problem-
solving skills which can cross dispipline boundaries. In RQ-
‘Summer, 1983; Mona ' MeCormick says, "Ifclibrary gducation chusesJ
only on how to~1ocatévinfopmation and on the particulars

i/

of a certain index or "tool", it will soon bore the student

\
L
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who does not experience the challenge a: ivity of using
the information critically."2 She continu ymehow inwour‘
' preoccupatlon with library brocedures, we hav .. nored‘the
reasons for searching - to learn, to ‘make informed dec;slons, .

to evaluate appllcatlons of knowledge, to finc truth.”
| Honors classes and students seem to be - tlcularly well
suited as targets for teaching library research as a potential
' problem-solving act ivity. Students are "encouraged to think,
and to do research across traditional disciplinary boundaries."
Honors classes may. make use of small groupfwork'and discussion,
and these courses may already incorporate research asslgnments
which can be used or adapted to a library learning model that
will necessitate_critical thinking and problen-solving.
Cerise Obéerman and Rebecca A. Linton suggest using or
adapting for library use 1nstructlon an educational model
.developed by Charles Wales and Robert Stager called Gulded
Pesign. Wales délineates five principles which repregbnt effec-
tive teaching and provide, necessary interaction between stddent
and teacher. These prlnclples are: "1) Guide - provide
spec1f1c objective, close supervision and approprlate evaluatlon.
2) Practlce - students 'should be involved in the process of
answerlng single-answer and open-ended problems. 3) Evaluate -
students should have - d1rect interaction at every opportunlty,
perferably written, through the use of feedback ‘sheets. ) Maturate -
Reinforcement through feedback .produces motivation and matura-"

tion. Maturation is also encouraged when the student realizes
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that learned concepts and princi?les have direct application

in a larger context. 5) Individtalize - Through a_variet&h

of learning materials .and through groub work with peer tutbrs;
‘individualization of learning allows: students to learn at their
own"pace;"5 Wales also devised a system of decision-making
steps which incdfpérate”his principles of teaching. Oberman

successfully applies these steps, and therefore the principles
: of_teaching, to library researcﬁ, thus providing a model upon
‘which we can base integrated libfary instruction with honors
courses of all 1evels in all dlsc1p11nes. |

Oberman says, "lerary research is a problem—solv1ng task -

requiring khbwlédge{bf tools and bibliographic structure as
-‘{Twéll as an ability to construct a strategy for locating infor-
| Vmafion.GS. Her three steps of probiem—sol§ing applied to library
research, all of which can easily be adapted to honers courses
research aséignments, are: “

1) Neédsvanalysis: This ‘clarifies thé problem. It identifies
the shape and scope of the problem. It involvas'three
general categories: scope, perspectlve and discipline.

2) Linkage; .Understandlng the relationship that one
piece of research has to another - to provide links
Vfrom one source to another until all necassary sources
.are located. | .

3) Evaluation: Formulating criteria against which Jjudge-
ments can be made. These shoﬁid cénsist of such elementa
_as: accuracy, currency, depth of information, level of |

7 o -
information, as well as perspective. - :




Yee - §

. _ _ /
In a recent issue of the AAHE Bulletin Stonewater and

Stonewater deacribe what they haveyfeund to be necessary com-
ponents of any situation which atte@pts to teach problem-colving
skillst The stimulation“of cognitive development is one part
qf the necessary-eomponehts and the_autbors suggest that thepe
are two categories of instructional strategies which may facil-
itate this. Those are: 1) instruction that challenges the
students' cpgnitive strﬁctures.or creates disequilibrium; and
2) instruction which provides support so that the student will
engage in the opportunity created by the disequiiibrium.8 They
say, "...instruction that in some way upsets or challenges the
students' view of reality and subsequently forces ‘the student
to reorganize-thought structures is critical."g Activities

with library research can be structured so that the students'

view of reality (using the library to find answers) can be

challenged in such a way that- they no longer think of the libfary

~as a place to find answers, but as aiplace_in which to fird

support fof'answers the-studehts' themselves determine.
.Practice‘in combining library instructieh and problem- -

. solving activitiea:ean come as early as freahmen level basic

studiee honors courses thch require the stueents'te research

a topic, and/or attempt to prov1de students practlce 1n cr1t1cal

" thinking. In order to be assured that dcademic honors faculty

members make use of the a881stance which can be provided by

the librarian in this area,-lt_ls essential that the library

be viewed as an integral part of the academic honers program,

4
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and that the’librarians are actively iﬁVolved, are in close

touch with honors faculty members, and to some extenf included

in the formation~of,honors course proposals. Active involve-
ment of this -type can he fdcilitated by_thellibrarians} member -
ship on the honors advisory cpunc&l which helﬁg?fo 1egitemize
an aetive roie in the academic progran. Paeﬁlfy members whe
are regular bibliographic instruction proponenfsvare pfime

L]

candidates for early library involvement. - As with any instruc~

.tion program, an active public relations campaign will facilitate

. {
librarian involvement with these courses, especially through’

ccntacts with new honors faculty. Librarians' involvement in

’mahy”fyﬁee‘bffﬁéfivitieS“in the'library for honors students

will also be benficial to promoting.the close alliance which

involves library research in the problem—solv1ng, crltlcal

thinking activities.

Students might tour the 1ibrary faci}itiespdﬁring theif
honors orientation, and be in%ﬁodueed to speciei library
privileges at that time. lerarlans might part1c1pate with
honors basic studles faculty to design act1v1t1es or ass1gn-

ments which introduce students to information sources that

would be needed for research assignments at this stage and .

later. Some attention should be paid to developing these

students' sklllc 1n ana1y21ng problems by allowing them to
carefully deflne their research toplcs, e1ther 1nd1v1du111y or
in small gpoups,ﬂby preparing a list of questions which w1ll

need to be answered for each of their topics. This activity

will help create disequilibrium. Upon arriving at.a list of

- g
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ouestions to be answered, students should be éuided te define
the scope of the problem, emphasizing any limitations which
might necessarily change the emphasis of the research. This
involves the students in theéactivity and forces them to reé
organize thought structures. Up to this point, the honors
faculty member would be closely working with the individualsJ
or groups to provide support and feedback regarding the questions
to be answered and the scope of the problem .At this’ time, a
librarian may be invited to the class to work'with the faculty
member to guide the students_in the next step - defining the
types of information which will be needed to answer the defined
questions and to find out what possible types of sources :
would provide that information. At this‘peint, students"are
still,not investigating specific reference sources; they are
only determining the types of sources which may_be needed to
find specific‘kinds of information which they ha;e defined in 4
the.earlier steps. The librarian could be asked to 'work with

' the individuals or groups to 1dent1fy specific types of library’
resources which might be apﬁropriate for the questions as
deflned Rather than discussing specific reference tools, the
types of tools to be used in seeking 1nformation provides - .
students a basis upon which:to build.transferability of infor-
mation seekingi Thé importance of being ablevtoptransfer h .{
library related instruction.from one discipline to another is ‘

clearly apparent. Oberman succinctly speaks' to the 1mportanc\'

,Of guided 1nformation seeking when she says, "Because the dec1sion”

e
© . e -
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making framework of Guided Design teaches library research as
an open-ended .ﬁroblem-solving task, students learn skills they

can recognlze as being transferable from one library research
0 ..

-]

problem to another."

- The critical evaluation of sources is a vital step in this

2

research process. Mona McCormick maintains, ."All too often,
) p ,

educators and librarians have set an exaggerated value on teach-

ing &nd collectlng facts rather than on valuing explanatlons,
11 2

arguments, and critical attitudes toward facts." Inpaddltlcn,,

“Patricia Knapp wWrites in Independent Study and the Academic

Librarz "Students have a basic mlsconceptlon or the function
of the 1nformatlon in 1nqu1ry - they look for and expect to find

the answer to the questlon rather than the evidence to be
- 12
examined." Students must be guided to question the sources

which they ultlmately locate, to view these sources in the light
"
of crltlclsms of other scholars, to questlon the currency,
.
depth and perspectlve of thekwork to question whether facts

support. conclustons, and to redognlze blas, emotional appeals,

or propaganda& A specific tool, The Book Review Digest, might.

be ‘introduced at the time of c¢ritical evaluation to provide a

source from which”varied criticisms of a scholarly or popular

work might be located.u- _ o

The,librarian may want to provide an annotated bibliography
of:specific reference tcols that exempiify the types of sources
students have identified ‘as necessary. Some brief instruction

in the nse of thés€ tools may be warranted, but honors students

- 10 oA
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should be encouraged to explore the reference‘sources and to
determine how to use them on their own. Again, théy will discover
transferable skills in the use of these sources. .

| }n an effort to emphas12e the critical evaluation of‘sonrces

which the: reference tools help 1ocate, students might be required

to compile an annotated critical bibliography for their research

. topic by using a variety of reviews and by questioning on their

~own the worthimness of each source. This assignment might be

a worthwhile substitute for the term paper in ablow level
honors course, forcing students to follow the guided'design S
steps of ana1y21ng problems, determining types of sources and
evaluating these sourcés, without writing a 1engthy paper.

| Other alternatives to the term paper-whlch provide students
practice in.critical thinking are.being used at the State University
of New York atAOswego.” Stuoents are‘reqniredeto comparer the

: : A J
credentials of a popular author with those of a scholariy one,
investigating their backgrourds and drawing'conciﬁsions; or
they may chooSe'a topic (again analyzing it): and find a land~
mark study or book about it, emphasizing the need to deter-
mine, through critical evaluation, the "landnark."f ‘

Honors faculty who encourage the use of small group‘wofk

or discussion can use this technique at any level to encourage

students to approach research =aing a problemrsolving model._

.Groups at the freshmen 1eve1 might be provided with much feeda

back and guidance from both the professor and the librarian.

After becoming acquainted with the technique, students in

.11
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higher level courses will be able to proceed with less feed-
bakk and guidance, but will Be provided )pportunities to explore'
more adyanced"types of reference sources, and to produce a‘
more complete final product. At every level, students cculd
be requlred to keepJa log or journal of the .process which was
used tOwlocate sources and to.review the search "process at '.
the completlon of the research to determlne what 1mprovementsv
could have been made. Librarians may again be asked to assist
in-this analysis in order to'prouide additional guidance tc_
the students in recognlzlng various or optional types of 11brary
'resources that are avallable.A This process prov1des-the student
‘with the opportunlty to mature, and wiil_hcpefullygencourage:'
cr‘motivate the:student to seek additicnalbsources in'anotherv~
context.

The type of guidance thus far described can be given in a
limited fashion in varying degrees depending upon the length
of timeAdevoted to the project during tlie semester. Thoa-
narrowvsense, one class perlod can be devoted to the use’ of a
very basic model of 11brary research ‘as a problem—solv1ng
activity. Students could stlllabe required to brlefly analyze
a.problem. All students might be required to analyze the same
problem. This analysis could include: fornulating questionsu
to be.answered;'determinfng the type of information’that wouid

answer these questionsj and evaluating the probable solutions,

including the apparent limitations of these answers. Students

T -




Yee -~ 11
might then explore with a 11brar1an the sources which might
" provide answers to the questlons, and as a culmlnatlng activity ‘—ir——
outside of class, compile a bibliography of these sources
discussing the appropriate library toels.
In other instances, the act1v1ty may involve the entire
3 semestep. Honors programs often make use of the 1ndependent
study course or the small group seminar in order to provide
challenging activities for students in areas in which no formal
honors courses are available. A team-taught independenf study
‘course or seminar in an academic discipline which focuses
on a research problem is the ideal situation‘in which to re-

inforce both problem-solving and critical thinking as well as

practice in 11brary research.. . . - =

Beth J. Shaplro and Richard Hill- report on their experience

at Michigan State University when they team-taught a graduatec
sociology seminar that emphasized library research and that

was organized around four major‘topics: 1) problem“definition7~
2) strategy of the 1iférature search, 3)‘techniques for an
effectivé.search process and 4) critical evaluation of the
results. Stuéepts were provideq a bibligraphy of 85 sources
vhich were to be discussed throuéhoﬁt the semester. However,

. the authors maintain that, "...the pr1nc1pa1 goal was to provide
budding social science researchers with an opportunity tevggpiereu
intensively the intricacies of the search process itself." .
Throughout the semester.an effort was made to encoﬁrage class -~ -
discussion about problems individuaristudents.might be‘experienc-

ing, sha;E;g mutual learning and encouraging studenﬁi to model

“

o ‘ '. 13 . .k
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themselves upon oneWanother Thls turned out to be an aspect

of the seminar which students found to be except1onally—helpful———————

""" and rewarding.. "Many (students) commented that for the first
time... a collective forum was provided for students to-disecuss————
1y

their research and problems with their— peers““ —Manyof Wales™

and Stagers' principles of teaching were employed in this course,.

-\

and were used to encourage the view that llbrary research can

be approached as a problem-solv1ng exercise. ha

;mAlthough thls seminar was conducted as a graduate level

class, it can be eas1ly adapted to the honors upper level

seminar classes, providing honors“students, most of whom w1ll

'~ go-on to graduate school, w1th ‘a solid background in llbrarywcs:==m~——

use that is -transferable—to many subject aredas, because the

-—emphasis- is on problem—solv1ng and evaluatlon of materials

F

rather than on memorization of specific reference tools

‘The emphasis on honors courses and students here does not

mean to suggest that students in other classes should not be

provided opportunltles to develop problem-solv1ng research

skills. They can and should bemencouragedﬂat every)opportunityﬂm_m"
to view research'in-this way. They should bé provided a back-

"ground in critical evaluation, and should be introduced to
\ s

. . - §d—d '
w_such"sourceswasmthewBookaRev1ew~D1gestvﬁ»Honors_eourﬁes«are-"~- s
. n g - < -

o - -

suggested as ideal courses in which to institute these models

_of- 1nstructlon 1n llbrary research because they typlcally

* already use a format which is easily adapted to the design,

and because- the honors students are seeking the type of challange

O e __1_4,__.,_“.”fff“f‘,’ff__”f_""_"'fff'_',f'_'_'_'.".”""f____,”j_fff
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this research model can prov1de In addition honors. faculty
——————WnjjTExpEct—studénts—tc—prUVIde—new*and—weT1—thvught—cut—————————————_

answers to problems rather than simple "play-backs." Problem-

§olving skills will be needéd throughout theircoursework;

and these students will be engaged in activities which promote .

the transferabilit& of research skills.

By incorporating a solid library research experience in
honors programming, these gifted students are provided with -

addltlonal motlvatlon to 1mprove and apply thelr skllls in

finding and using information, and to become independent

learners and researchers. _ e

P
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