%

. . v
DOCUMENT RgSUgE
K £

v

ED 243.323- ‘ o L _ FL 014 346
AUTHQR Dissosway, Patricia; Hartford Beverly - -
TITLE - "Errors and ‘Adverbs: What We Teach and what ESL
.  Students Actuyally Do- - L :
. PUB DATE . * Mar 84 ' . '

NOTE , 29p.; Paper presented\at the knnual Meeting of the
. Teachers of English to Speakers of Other Languages’.
(18th, Houston, TX, March 6-11, 1984)

/ PUB TYPE Reports - Research/Technlcal (143)
Lo . . Speeches/Conference Papers (150) _ . -
ENDRS PRICE MFOl/PCOZ Plus Postage. ' : ’
DESCRIPTORS Adult Education; *Adverbs; *Engl1sh (Ssecond - ;
o Language) *Error Patterns- Grammar; Instructional
\ . Materials; *LanYjuage Usage- *Second Language

Instruction; Teaching Methods : _ -
- = . )

- ABSTRACT
The mzsuse and m1sunderstand1ng of adverlLs by ..

nonnat1ve speakers of English are examined, and the, approaches of

commonly-used grammar texts to these problems are d1scussed - Two

separate studies ,provide information for examining adverb use: a

longitudinal study of the written work of 23 -adult students in two

low-to-intermediate level intensive classes of English as a second

language (ESL); and a cross-sectional study of 22 of 123 students

taking a placement examination for an ESL program. Three categories

of adverb errors were studied: m1sp1acement, confusion with other’
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Py
to adjectives,

.

- adverbs within sentences.

T e

revealed that their written errnors in adverb use occurred .
most often in.precisely the area which receives the ' ]

greatest attention in textbooks,

ad jectives.

advetrbs and other syntactic constituefits,

~Furthermore,

atr1c1a D1ssosway and Beverlw Hartford

I8 . “
Indiana University

. students of ESL generally fallainto three. areas:’

!,

“

Py .
.
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incidence

\

Materials avai able to, teach Eng11=h adverbs

definition of adverb based on its fdrmal relationship

(2) the semantic categorieS'to which .

A study involving.low-

’ intermedLate and advanced-level‘learnegs of English

a confusion between
especially .

oi'this error type ) '
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. ervoducnon quality.

- Po-ms of view or opinions sxa(ed in this docu-
ment do not necessarily represent ofticial NIE

positan o‘v.kolicv “
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(1) = o ',

<
1nd1v1dua1 adverbs belong, and (3) the placement of

3

.

TFLol434 6

O

ERIC

Aruitoxt provided by Eic:

~

or misunderstand adverbs,
are handled in cémmonly-used grammar books.

progress has been made in making the teaching of verbs or other ":

parts of speech c0herent and learnable ( - .o
1081;

t> ‘be done for the teaching of. adverbs.

. ' . P 2 ;o
increased as proficiency in English increased. Thus,

- . " o

it-appears that our current méthods for teaching adverbs
encourage errors. -

] . ¥
are in need of revision, since\ﬁhey _

: % . ¢ . \ “
. ) R E - .
. . . . < p . .- £
This paper ‘examines how non-native speakers of English misuse -
< -

"and-.then looks tQ see how chose’problems

~While significant

[y . [ ..

[]
d Azar
I ’

Allen and'Valette 1977; etc. ), much of that work still needs
~

L]

As teachers,’most-of us

. . - . N - »
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. - ) ¢
have generally limited our adverb teaching to answering those

questions that arise in class and assigning a few exercises direct

- . ’ ~‘ '\ ‘ . .
ly from available grammar texts. One reason. for this .is that '

. < k
one of the more difficult tasks in“studying advetbs is deciding =%

.

- what to. study, since 'adverb' as a category is not clearly defined.
. - . H = R

We will limit our distussion to a series of words. which have tra-
ditionally been called adverbs, but are by no. means.a complete

' N i ‘ ] -
delineation of theé category adverb., We will not consider ‘transition

v
.

~words (however, moreover), two-part verbs (turn-on, cross out),

s
.

- words that have dlternately been-called prepositions or adverbs ’

« .

. (inside, east, left), negatives, interrogatives Qr the exclamatory
7 - -4 . '

‘adverb how. - . . R . N

_METHODS: . T

Ny

There are two separate sources of ‘data for the second language

learner adverb errors: (1) a short-term longitudinal study of two

-

- . .ioqzintermediate ESL *lasses, and (2) a cross-sectional study of

-a placement examination for an ESL program with students @f all’

levels of proficiency in' English. " .
. , ¥ . : .

1. Longitudinal Study - . . ‘ ' .

Subjects were students from two -intensive Engiisﬁ classes,
both at the low—interme¢ia;e"1eve1 with the saime teacher and the

s%pe'téxts for ' writirg. This particular level was chosen because

it was the first level atthich.therg was regular formal instruc-.

'
.
[

: ‘ : . w
~tion:in writing, or2 hour per day, five days per week. There

‘'vere -twenty-three subjects toétal, three women and twenty men, .
- _ i . . < ‘
with heterogeneous native langgwgggyincluding Arabic, Spamish

- . . . . .

. v . 7
s .
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~ were chosen as-the contextual frame because low-level -students

ten English.), s

Page 3

!
»

and Thai.

All errors related to the use of adverbs cane f}om the written

L3

work cellected during a seven-week i‘i'lt:@nsive',sessionv.‘1 Sentences
3 . ‘ > i

" “

.
.

tend to write id.sentences';ather_than in larger units like para-,
. i 'y . .
graphs. Using’sedtence—level <context:means that-.each sentence

4

Q

or following the sentence in.question do not contribite to an

understanding of the-intended meaning of that sentence. 6 (See

.Huddléston 19?1 fpf a disgussion of séntential phenomena .in writ-

. .
. } . . - v
<

A}
» ’ ] ’ ’ S ’ cen . . :
2. Cross-sectional Study . ° Ao 7 ~

- .
-

4 : : ¢
. ¢
non-native

The ‘twenty-two subjects were selected from the 123

. :

speakers of“Ehglish who' took the Indiana.University Intensive

2

English Piaceﬂent Test on February 26, 1983. ' The placement testv

[l
'e

is"used to assig students to one of-:five ievels‘rahgfngffrom -
beginniqg-ts advanced proficiencj;‘.We ident;fied threetapprox—'
imate ranges: (1)-in£rodu¢tory (the'beginming'and low—idtérTédian
levéls); (2) inpermediaté (thé interaéd}éne and high-iﬁtermédiafg)‘

.
.

levels) and (3j.ad§anced (the advanced level and—thoéebétudents '
td be‘cpnsidered éxeigpt from
r v . : N .
English Program). I o .

.

who scor?éd high enough on'tbe exam

the
 JIntensive

B

\

Ohe section of the-Indiana University
. . Py

2 bed

. C . . ' L4 N ~ e e N ) .
or semantically inappropriate or cases whére there is an*error in

. akﬂz'ﬁ . L,

Hy

some other constituent in the sentence?¢hich'involves"the scope or .

-~ . . -
- . ’

presence of the'adverb (e.g. . Herarrived tomdrrow or', Go .to anywhere).
» - . v A S N

' } <
E t . . L. ~
' .o - - .

’ . S ~ ' ! :zl - * - .
- c . [ * ' * 4 * - Y -

"is a meaningful unit in and of itself and sentences either preceding

1 L. W : ' S o '
We define those'errors as cases where the adverb \§fmisp1aced

i

PR
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English Program Placement Test is a 354minute'essay. Students

- . ’ . :
are directed”to choose gne of four topics and in the 35 m1nute

r o .

-

period write o . three- to five~paragraph gssay on- the ‘topic they

choose. Errors related to *he use of. adverbs, as defgned earller,

~- - A - . -

were collected from these essays Of the 123 examlnatlons,'only

>
. * .

twenty-two Hapers (or 18%) had such.errors.

. - -~
. - : : ' - . [N
. M . R '
. . . .
.
.

. \ o . . P .
: - The ‘data £rom each group was compaied to determine what types‘

of error%}could be 1dent1f19d and wiethet certalr types of errors

characterlstlc of one prof1c1ency level than others.

' - -

were more

CATEGORIEé OF SECOND LANGUAGE LEARNER ADVERB ERRORS: -

. : 3 . .. . . -4 . . ’
We were able to isolate three basic categories.of adverb-

related‘errorsz (l)-Misnlacement,_(2)'Conétituent_Confusiongand,

.. .

(3).Inappropriate Usage; Withiﬂ'each category, there are various

- ©
- L3 .

subcategories, proposed @s a-:working model ‘which may need’revision
o8 . . o

. . .
. - -

.as more data becomes available. : T . o
_ . [Figure 1 about here] -
. . . e " ] . KN - o

: .

2
.

" The first_cabegofy: that of adverb Misplacement, holds_per-o

haps the fewest surprises of all the_categories.__lts first sub- -+

£ " .

E

category, singlke adverb misplacenent, is’'neither limited to a
particular Ll group nor to a particular level of proficiency in
. Al \ » . .

”angllsh Nor cgn we isolate a speclflc group of adverbs which-

. .
.

is more suscaptlble to errors of placement tlran others, although
[ 2 . -

we ¢o note the absence of time and place’adverbs from this set

. <
of data. More studies and more data will be required to restrict

. s
-

these adverbs absdlutely, howeve®,

.

.
’

—-— . .

Py

- The second'and.third subcategories,_dupdication'and~use_of

’ o
. K

. . . . - .
-
° ) - e : .
. . . . . . . v .
- . -

O
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- N . ’

two éontiguous adverbs, have very little in the wéy of data, "so

’ ’ N

L
generalizations about them must be limited. - Here is a, case where

. 8 stk -
contrastive Wnalysis studies .might shed further 1light on why

cértéin language learners can compound” adverbs, gither"by piacing
« " o - .
them next to each“other (whicﬁ is severly reStrittéd in En;lish)
A '
6r'by‘répeati2g the same adverb:-in twq\placeé within a sentence,.
' . : H . - ’ s ..
Ngfiqe, it doesn't ﬁgcessarily haVe.to Be a senteqce—initial/:

-

eentence final match although all cases we,found do use sentence-
®.

o - L e v
final position in the~duplicatidnl 2. v *
. Ne_might have fhought that .the 1nc1den?e of Placement Errors
. e ‘ N \‘ ~

would be hligher.- However,,not only are there a rather small num-

¢

ber of such errors, but”there'are more errors in our” second cat-
. ¢ :

egory, that of'Conétituent Cdnfuslon._ Constituent Confusioh is

probably t%e/one which.has.been’most overiooked in other work

a
-’

on adverb problems. We shall discuss this further in our section

. . @
- . . . . “.

on grammar 'texts,

& &

[Figure 2 about'here]' ( s

Within the area of Constltuent Confu51on, by far the consti-~

~
> . N

tuent most often confused' w%th adverb is adjective. “In

: . : ' y . , '
subcategory #1, where adverbs are used where another constituent

is appropriate, nine of the eleven examples substitute an adverb

A} C s

] 4 *
. .,

2For exgmple, yhereaé'writtéﬁ English does not easily tolerate

’
.

.

sentences like #Alsc; he glso“%tudied French., préferring instead ,

P »
.

either Moréover, he alsoes... or In addition, he also ..., native

- . .
-

14 .
speakers of Spanlsh clairn that their lanouage is not ,as severe ly

S~ . ¢ e
restrlcted in thls'regard.. v . , e

.

RS
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~of the adverb Qrobaﬁl‘f - . R

’ . - ] .
Usage. This category of adverb-related errors has more subcate- .

. , . Page'6 .
. ’ . . - ’ . . e L P

~for an adjective. In the other tWO cases, across should be the <.

ve?p cross, and recentlz would be more approprlately the prepo-

-
»

sitipnal phrase at fthis time. Subcategory 11, where-another con- - ‘

v
.

. ) . . ' . y . L. . . . - 1
stituent is used where an adverb is appropriate, exhibit's confusion i
X ; ' ’ ' ’ ) . : AN
hetween adverbs and'adjectives‘gn eight of the nine cases. 1In

. — . .

the remaining example, probability, a nour has been used in place

H
.

. ) : . ¢

> 1Subcategory ITI shows more variety. The cases of to here,

.o a3 .
in anytime, in last year, and on everywhere combine a preposition
ES : . '

o

-t

and. a time .or place adverb where the adverb~alone is sufficient.

Last year ago combines two adwerb-em ressions. Tn the phrase
P, , P . N

with happv, a‘prep051t10n -is comblned ‘Wwith an adJectlve to ngF

the effect of an adverb. - This should not be surprising aftep

- f - *

the frequency of adverbd vs}_adjectivelconfusion in subgateggries .

I ‘and ITI. The final cdse, deteillz, can be éither‘the addition

. I

N ’ .
c¢f\an adverb ending (-ly)- to a noun or aniatt smpt to’ mark overtly,

a" sentence modifier. waever, the student didn't krow that the

compleée Form of that modlfler was in deta11 The most interestjing
v . . .
generalization about this»subcategory;istits virtual absence at
. o .. ;
! . . ) - ¢
the advarnced proficiency 1level. - :
. ’ \ . . = i 4
' »
) _ . . [Figure 3 about herme] 4

4 . . . . . . . @

The final category of adverb-related errors is Inappropriace

gories than the other t¢wo and is ‘probably the most likely can- .

didate for revision as more data becomes avéilable. Subcat's gory

. -

#1, spelling, represents little %ore than the reflectlon of .a

. ! . o ’ ]

geﬁerallspelling problem.’ It affects adverbs just as it does - .

- - -

"other parts of ﬁpeech.' Co : ) -

by . - S
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, , 4 S S, .
. ' Subcategory II, semantic conflict between.adverbs and wverbs,
. is tentative at this point since it suffers from iack of data.

"In the case of tonight, the scope of arrive is violated,” since
RSALE $EES arrive )

the comp051t10n was written two months after the arrlval date. *

.
.

The ~ase of Eernanentﬂxfls a problen ofv-raspect more than- tlne,

~ :

as ‘he present tense with verbs other than be normally denotes
. \

\ habitual actipn rather than something of permanence.

A

.

Subcategory III, confusion ihvolvingg{eioms or'fixed-expres—

sions, also offers only a few examples. At less is a student's

‘attempt .at at least. He understood .that the word following at
e
should have a mlnlmlzlng‘frunctlon of some ‘'sorts The problem

.

'y 4

is.an‘indorrect choice Jof degree, the comparativehleas rather

. . .
- T . .

than the euperlétive least.'3 800 years ago and get well afe not

\ 4

1ncorreq; " but they are used 1n 1nappropr1ate circumstances.

'
f . \ .

SubcategoryylV . semantic overextensions, involves the cases

where too or. S0 are misused in place of very. Slmllarly, over-.

- . L 4 , 4 T,
their is used where there is sufficient. »In the case of after-

a
'

o L : . . .
since, the adverb. after is necessary, but since i& an unnecessary
_—— e ——— B . _——

a stilted and unnatural effect because both at least and very

, K . . .
s . . . : “

glttle have been used in a single phrase. i

. _ ,
| . The final subcategory, V,-contains two 'elsewhere' ca;1§——

”

1
1 [ f

o : ° 4 v . -~

oy manlpukiflons. _ : : : S .

Aiternatively" the use.of .less for least may be a spelling

‘ A' . ' | _ _
error, putting this example in subcategory #1. . .
. @ i - '

.

Q. E . :

ERIC .+ . T

Aruitoxt provided by Eic: X -

' addition. And;thelphrase in ath-least a very little part produces

—

they JUSt don t fit into .any other cafegory w1thout rather unnatural

4Their"in over their is alsec a'Epelling error (subcategory #1).
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TEXTDOGKX ANALYSIS:

"Tables I-ITI outline the presentation of adverbs in a‘'set
of representative grammar texts. Although'we extracted all

. ,
I

! ‘ .
material on adverbs from these texts rather than just that which.

)
. * - .

agreed with our categories of second language learfner adverb

» ¢ 4

"errors, we will only concentriate here -on that material which cap

»

-
&

- . ) . 5
.be shown to correspond to our error categeries. . A

’ . ‘ / . - N ¢ ) ’ )
Becauge: the material we, have charted corresponrnds roughly

to the error categories, there are three .tgbles: (1) definition/
) S . »
classification/form-corresponding to the error category 'Consti-
Ve - L, -~
tuent Confusion,' (2) placement corresponding_to Misplacement

.

errors, and (3) inappropriate usage correspoiding to errors of

Ihappropriate USagel As we will see, the emphases for teaching

.

édverb$ are their form, their semantic categories, their piace—
a ' ’ . - . T e
ment and their relationship with adjectives. . ) : .
Table I.details what is available for definition/classification/

s -

form of adverbs. The first'column shows that'a majority of texts

€

“relate the constituents adjective and adverb. This is almost

-

always done in the form "Add -ly to adjéctives in most cases."

Some texts, but not all, discuss adjectivés and adverbs’which

"have the same form. , Even more rarely do any texts discuss the

t . . 5
differences in meaning between these adjectives and adverbs. o

kY

Areas that do not correspond to the'error-categp;Les, but

which are represented in more than one text, include: the con-

»

— —

struction as ... as, use of the infinitive with tJo and enough,
. - -~ . "

0

and coverage of the individual adverbs already, still, yét, any:~

- .'
more, such, also, and either.

[y . . A . .

¢ .
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We remind .you of the.high number of Constituent Confusion

-

errors we nated involving adjectives and adverbs. We will return

R !
to this point later. ‘ - o T

The secdnd most’ popular way of presenting adverbs is- by~
5 T ' . ! T B
semantic category (time, p}aéb,_ménnér, etc.), and’there is -~

' N o ' X
a problem of inconsistency across texts. For example, Thomas

-
. N -~

and Martinet (1980:55) present eight kinds of advegbs: mannerg,
s . " . . Y . .
place, ‘time, frequency, certainty, degree, interrogatiwe, and >

relative. "Frank (1972:141-145)," on the other hand, 'has nine:
T — N

manper, place and directiéh, time intensifiers (a category which

. LY . . . at
includes quantifjers and emphasizers), sentence adverbs, con-

N M L)
junctives, explanatory adverbs, relatives/interrogatives (in

one categS}y), and exclamatory adverbs’. Even if the names of

-

categories or humbers of catégories were consistent, the-cdontents

of the categories are discrepant)- for example, treating certain

directional words ds both pmepositions and adverbs. This ﬁight

easily mislead the student, if not the teacher as well, into.

the bélief that some prepositioébl phrases are equivalent to- e

adverbs.or vice versa. And finally,:rseveral books we examined
. ) ¢ . -
»

dealﬁ_pnly with a limited set of‘categoriéé——most often place,

t - 3 . .

time and frequency, and manner.. Should the student assume from
) < . y

this that.these are the oply true adverb groups? Still, with

all thesé'problehs, semantic categories remain a popufif way
: S 5

to present adverbg. .

Fewer 'texts, but still a rather respectable number, present

the adverb a; modifying another constituent (e.g. V, Adj, Adv).

-

Otserve th% scant“numberrof texts which deal, with sentence-modi-

fication or verb-modification. Apparently this contrast is

. T . o
‘ [

-

A
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considered of little consequence. . We will also return to this

point. T . . . ‘ . o

fable‘II, placement, further demonstrfates a marked prefere%ce

for'explanation- in terms of sementic category,leithew for the

’y

placement of a single. category (e.g. "time adverbs can occur sen-

tence—inifially or —finally@) or fofﬂthe placement of'twb or mofe

~ . .
[y

semantic groups within a single sentence (e.g. "plate adverbs
f

fol}ow mannerhedverbs"). A few'texﬁs déal with the order of indi- |,

vidual adverbs,\ratherlthan Capegbries. And a%iequaily small

’ 2

number of texts deal with verb-auxiliary inversion that occurs
L ] - . L b
when certain -adverbs are sentenceJinitial,(for eﬁamplex I séidomy

work on.Saturdays. alternates with Seldeq do I work op Saturdays.)

)

Wé canmsee frum-TableAIII th;\ the amount of coverage which

-

" corresponds to the subcategories of Inappropriate Usage"errors -

4 -

O

ERIC
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. ’ . ‘ N . . T A
varies widely in grammar texts. Speilingis covered 1n‘3hly a few
‘s -

‘texts and deals-mainly with -sp&iling changes ‘reqiired when the

v

-1y suffix is added. Use of adverbs with specific verb tenses
' . .
is more often covered® and is one of the subcategories where the
1 . -~ :

meaning of adverbs is con51dered However, because of the impor-

tance of t(me in distinguishing verb tenses the only adverbs
.
normally covered here are those of time and frequency. " A more

. 1 a - .

general meaning-related subcategory is.what we ¢all "special case"

adverbs. These include: else, besides, heside, ever, just, even,
’ ! o ’

rather, quite, and much. 'Semantic overextension' is well repre-

sented in texts, with both diseussion and exercises involvingse

too, so and very. Finally, '‘compiirison of adverbs' is mest often

included in texts, mentioned almost as frequently as the relation-’

ship between adject.ves and adverbs. This is not_surprisi?g,

A .
+ 1 ’

o 11 Lo

¢ b g

r
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-

L4

since in almost all texts the sectioa on comparison of atdverbs

.

-~ -~

: ~ . & . . . ‘
immediately follows a section on comparison of adjectives.
To briefly summarize the adverb-related contents of text-

books we examined, there is noticeable variation in the'depth

of coverage for individual categories, and terminology is not

; . W .
always consistent across texts. These are stardard problems when!

teachers work” with more than ‘one text for any topic. For adverbs

specificélly, the teachting emphasis lies in—fbur~areas:‘(i) their

* 2

form (eithér with the -1y ending or in comparisons, (2) the seman-

tic categories to. which they belong, (3) their placement, and

(4) their relationship to adjectives. " )
N R i,

LW,

DISCUSSION: - S : . .
\

An initial comparison of the four main ways of teaéhing adverbs

‘mentioned above and the typology of language learners' errors =

might give us the impression that we are already doing what we

should be. doing:

-~ I

l. Placement errors occuryand texts do covet placement.

. R
2, Maﬁy oﬁfihgginaﬁproﬁria;e Usage ‘error types are handled
N\ B

in several grammar texts. : ’ ' {
N . : “~ lr . - N -' M : ‘ * . . - . . N
PR 3. There is, for Constituent’ Confusion errors, a large amount
of text matgrial: especially material to relate adjectives
. B

and adverbs.

N
{

However, there is a distinct possibility that by emphasizing cer-

L tain things and ignoring others, we are aggravating the number
. -~ 3 - ’ .
. : : \ )
and type of errors students make, not reducing them. There is

“~ in particular one area of adverb®™teaching that is almost Fotally
. neglected, and that is the basic notion of advetb as a part of

~ *

L~

. _ S S i it
s
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q

speech or constituent in its own right.

We teach adverbs by categorization and'comparisone—comparison
. . . L ” T .-
to the category adjective, comparison. of one semantic category

1
.

to another senantlc category, comparison of the-~ placement of ‘one

¢

.category to the placement of another category But categorization

w1thout'a clear initial notion ?f what it is you are categorizing

NL - v

is not sufficient. We have lists of spelling rules, lists of . ‘

. A

_ - semantic categories, lists of placement rules for them, but no
"+ general statement about the nature of the part of speech ‘adverb. 4

’
Ll

-
.

Without sonme 1n1t1al concept of adverb as a functionatl uglt,’

~

the student who mﬁZt learn how to use adverbs is forced”to rely .

- o’

on either his native language or on the second language training
P . P _ > R

R AN '
! . . i * : .
he xeceives. Native lanﬂuége trapsfer. produces several undesirable
L 4 s

results. First, there are cases where adverbs in English don't

correspond to adverbs in the. ngtrve language or vice versa. Many

S
- . "-.z\ N . \
.

of our example sentences from fhe 'mixed constituent' subcategory
¥ .

v

of Constituent Confusion reflect cases of unsuccessful language
; . .

transfer. For example, whereas in English our place adverbs ofterf
indicate both locus and directionality, in many languages
directionality!must be overtly expressed and this is often achieved

’ 'by means of a Jrepos1tion which precedes the locus adverb. Thus '

o

our students who transfer will produce phrases like on everywhere S
: ‘ e
‘and to here._ Parallel cases may be found for time and frequency'

adverbs and there are -even languages where what is’ an adverb in

English is a verbal.

Second, word order differs from language‘toplanguage. And
‘ . . . - ;

so, in spite of our teaching various Englfsh word placement rules, .

—~ayy

trangfer ensures that errors persist at all levels .of Englishe

Q : ' . <

ERIC - ’ T i I3 e ‘. o

Aruiext providod oy enic [ . - . .
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Page 13
proficiency. Third, within our category of inappropriate usage,

the cases of 'idiom confusion and semantic overextension' are -

- .

precisely those areas where translation yields inappropriate results.

©

Idioms are rather obviously language specific. What is also lan-
~ 4 .

guage specific is the semantic domain of degree adverbs such as

too,' very and so.

It would appear that distancing students from their native |

languages is desirable and yet one of the primary means of doing

"

.this is scrupulously avoided when we refuse to present a notion

of adverb independent of its ‘forh. ) -
. : . /
The second major problem in adverb teaching is transfer of-

training. Recall how much of the adverb-téaching matetrial is
tied up in the relationship.between adverbs and ad jectives. Now

remember how many Constituent Confusion errors involve exactly
< ) - . .7
that--a confusion between adjectives and adverbs. The easiest

way to teach adverb formation is to say "Add -ly to an adjective"

~

but if students have little or no notion of what an adverb is = -

as far as English is concerned, what is to prevent thém from per<

-

. . e . . .
ceiving theSe -ly words as some fancy new kind of adjective?

Now we have a prohlem because,_as We'stated esrlier, définigg
adverbs is notoriously difficult. ' This is precisely.becausé-adVerb
is t?e grab-bag cateéory of;Fhe Eng1i§g=1anguage. If we dén't‘
want to resign ourselveé to a presentation that is nothing mare
than interminable 1lists of fogmé, functions~énd'positions, our
only alternative at present is to advgnce a concept of adverb

.

, : TR '
which distances it as much as ‘passibple from othér constituents

(especially adjective). The greateét‘poinvbof distance between

adverbs and other constituents is in what ;héy can modify. Only

14 "/'

'Y

&
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’
-

- the adverd can"modify an entire sentence as well'as _most sentence-
B ! - ' .

‘/‘-internal'constituentsz Howvever, only two of the 29 texts we sur-
i . —=

=, veyed even mention the® notion of sentence modificatign. Although

coverage of modlfléhtlon of verbs, adjectives and other constltuents
Y . ., P ” .
might seem to occur more frequently,  in fact presentatlon of thlS
. 12

. < -
material is often limited ‘to one or, two liqgs, hardly‘enough'to

% . . - v

be exp}anatory. . s

The point we argue is’ not to reject what the texts “have to
. - . .

//tfer, but” to recognize fhat students need more at the earllest

-~

stage passible talmlnlmlze errors from'transfep of training and

.

native language interference and to build a framéwork into which*-

the. essential elements of categorization, placement fand usage

-

.

.

-can be incorporated. - o

e 4 L. cJ -
-~ ~ . ’
s
. - [ .
N , - 4 .
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¢
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intermediate?
‘(Arabic) But her in Indiana University ghere is no my occupatlon »

- (Korean) ‘Almqst ‘all people, when they decide to school and major,

‘II‘“duplication

41ntermediate"
(Arabic) Firstly because my c%untry needs me so much especiallv - . S

. (Low-intermediate class) : 19

.. . « FIGURE #1: o :

' d MISPLACE“&NT ‘ . ; :
= CAFLGORY #1 - .

" . &

L. sxngle adverb mlsplatement.‘f

B T
t . . - . .

N -

(C.E’L.T. Placement Test) . , ' 4
introductory: i : ‘
NONE b : .

-~

conl I study general courses.

i

,they are veryv con51der1ng careful AN
advapced?! . ‘ 0 ¢ '

YArablc) Such . .areas in my 'country. do not regelve ‘the due attentlon

. whlch it must get, specially . when 'you-know that.. village
Sadd: countryside . people present about 10 at least from _
3 the total, population.. LA
(Chlnege, Malay) As we all know,,seldom people 11ke to studv in
‘this course. .
(Spanlshl I like a lot this major and it is probably due to the¢ '

- fact‘that I have dreamed to have my own business and

-« -,not,have anvbodx telllng me my du‘hes and also what I

A have to .dd.

Q

[

‘// . .
(Low-lntermedlate class) re : ° ' . :
(Spanish) It us . help with a form exactle with the vocabwlary. Ve

{to form the vocabulary exactlv] - - -,
(Arablc) Ju:t he fixed me and said that's 0K& ' . ~ .
(Spanish) "The topics all can be known througHﬂthe computer. ° ‘<.
#
R - - .

(C E.L.T. Placemenf Eest) o
1ntrod9ctorv. .
YL, u‘.‘-QNE ‘ S .
FAREAER TS R T »
intérmediate: et
(Arablc) Flnaly I’ hope that the people who. study in this fleld'
. inc'rase, .because ‘Nowadves we find the prablam incrus

_because of the- 1ncra51ng,of the rate of many préblans
wh1ch afflct by the d1ff1Cultyr1n Adiving nowadavs. . T

advanced: - e
(Arablc) OlL is the onlv sorce which the kingdom depend; onlv.
L S \L -

(Low-intermediate ¢lass.) . e
(Spanish) Too a-woman studies a lot of matters that a man studies too.
Spanish) Here you ¢an do many things duran our stay here.

(Sp \ ) = y y g g Y y here.

III using two*adverbs contlguously

. : v

.(C E.L.T. Placement Test) oo ' . - .
“introducrory: L .

NONE

.

also because the govfrnment spends on my education in
4 the present. . ‘ .
advanced: . . ; !

NONE . o .

~

! NONE
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“ s | S CATEGORY #2

. - . s - ] . ., .

.I. &n adverb.is used where another constituent is appropriate.

s ) -

(C.E.L.T. Placement Test) o . . -
) introductory:_ ° . )
- . (Chinese) But it [=Taiwan] is not very well in language system. LR

_;" intermediate: ¥ .
(Arablc) I.chosed the education for, study because in my country
people need,education very well.
*. . (Arabic) I will study in.this University because the Adm1nlstrat1on
" program is very well and strong too. -
(Arabic) I came here to study hosp1ta1 admlnlstratlon because

. e, '~ is mor . important for my country in this recentlv than
economic for me.
~ (Romanlan) The Delta of the Danube had: been located at the north

of the Danube, the b1g rivier ‘which across Romania from
East to West. _
e advanced: - : 124

(Spanish) My 1mmed1ategg questlon is why d1d I choose thls field.

(Low-intermediate alass). e . '
(Arabic) For us to do that -may be- unwiselv.
(Spanlsh) Education is-a widelv subJect:that we couldn't count its

> benefits.

(Arablc) The ‘division is very clearlv in thls soc1etv. )
*+ (Spanish) It wae a.new experience, essentially in concerning to"
N studv(someth1ng w1th a. stronelv mot1vat1on.‘

(Span1sh) The topics all {=all. the toplcs] can be known through
. the compwte;.
(Arabic) It helps us with a form- ewactlv [ an exact form] with .
st the vocabulary. ' _ : M

\

II. another const1tuent is used where .an adverb'is appropriate
(C. E L\T Placement Test) SN _
introductory: , o S
}Arablcf Also from the study here in Lindf&x Hall maybe after two
.. or three mounth was speak very good in English.
‘ (Aiablc) This*University all.the-Arab country they know good thlS
\\ University is up always. 5 ///’
S (Arablc) I am know and all tilre people know good this Un1ver51ty
is good and better. _ , .
Y nt rm/e'&ect_,/
‘ £§b1c) I think order to live a good llfe, you must be g.od
,~educated.
(Korean) Almost all people, when they dec1de to school and maJor,
they are yery considering careful.
advanced: ' '
o .. NONE

’

Lo 4 o
(Low- 1ntermed1ate class) '

(Arabic) The- scuucnt§ strong resisted the extra homework assignment.
(Arabic) We shouldn't rtake all Fife serious. :
(Arab1c) Sure I will be~unhappy. “
(Spanlsh) I said that probabilisv he can understand most_‘as!)
I said that probabxllcy he can understand most easv.

L <0
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- §:~. FIGURE # 2: : L
CONSTITUENT CONFUSION (cont d)

III. a constituent ,is 'created' by mixing constituents- together
.and is used where an adverb (or another constituent) is
'approprlate°~ N . .

- : : .

(C.E.L.T. Placement Test) - ! oA

introductory: ' '

(Arabic earnlng‘all these things fast because after come to

hege- liveing with students from USA..

(Japanese) 1 will study defaillv them. ’

(Arabic) Last vear ago I went to store wthe my Dhoter. ‘

intermediate:

(Spanish) In anvtime I would: learn Engllsh it is very difficule.

¥

advanced ,
NOVE’// . . ) )
' '. ) 4 . .
Low- intermediate class) _ .
(Arabic) It helps you to llve with hapov.

(Arabie¢?) In last -vear my “friend died in a car}.’ Do

(Thai) Don't walk on _evervwhere.

o

Q . N -~
1.
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- . FIGURE #3¢ .
.o | INAPPROPRIATE USAGE N
’ o - CATEGORY 33 X
. : . Ce-
I. confusion of spelllng or 51m11ar1ty of sound: '
: N .o . ¥
(C,E L. T .Placement Test) . ' ’
1ntro¢uctory: v LT : .
NONE . "
intermediate: ; cd '
T -7 NONE . : s , ‘
advanced: ‘ : ® ’
(Spanlsh) Firstival I chose this field becouse I have already .
;:V,, - studied some about administration and I have acquired

. some-knowledge in this, area prev1ously. ;>
’ °(Far51) [first sentence of. the f1nal paragraph of the compos1t1on]
- Formerlv' I have :choosed my future education becawse of

. the people, position of the doctors’ and resepricating
for my family. - ‘ Coa .
- . s )
'(Low-internediate class) ,
(Arabic) You have a .lot of fun over their.

ASpanish) I didn't see snow before -and ‘now I like it-to much «

0

II. semantic conflict between the adverb and verb LT

(C E.L.T. Placement Test) .

1ntroductoﬁa .

: NONE .- .
intermediatef ' : i ' . A

YONE 1 ‘

advanced:’ o o ! .

Z NONE E T -

c’T ON | o . S “
(Low- 1ntermed1ate class) s ¢
(Arablc) I arrived:there at 12 19.81 -tonight.
(Spanish) The populatLon permanently increases. : /

-

IIT, confusion involving idioms or*fixed expressions:

(C.E.L.T. Placement Test) —_—
introductory: ®
(Arabic) This the place was very old years, mabav 800 vears ago.
intermediate:

(Arab1c) I think if I want to be a dlpéctor, I musd have a Waster
degree at less.

.advanced: -
(Thai) So if I can help my beloved country to qet well in education
in at least a very little. part, I love to do~that

(Low-intermediate class) B ’
NONE . ,

IV. semantic overextensions [the 'too/very/so' category]

(C.E.L.T. Placement Test)
introductory: -

(Chinese) There are too many -language id the- world but the
most popular language is' English. .

’ (/ N . *

R
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INAPPROPRIATE USAGE (cont'd)
intermediate: — A , .
(Arabic) Firstly because my country needs me so much, especially,

also because the government. spends on my educatlon in

) the present. :
advanced? “
(Arabic) Twenty years of teaching( work in my mind is too enough

period to create an educgtiopal attitude.
(Spanish) After sinte, when I fini¥Wed my high school I deecided

, ' to study Administration and I did.

(Thai) So if I can help my befoved country to get well in, education
in at least a verv part, I love tq do that. vy

-~

[ . ’

v

..~ (Low- intefmedlate class)
(Arabic) You have a lot-of fun over their.
» .(Spanish) I didn't see snow before and now I like it to much'

.V use of the wrong adverb ' . ,“ b

(C.E.L.T. Placement Test) L

introduetory~ ~

(Arabic) I lesen ftom .some student study here in this University
.and they tell me this University is dlfflcult etactlv.

intermediate: - : )
(Arabic) I'11l think to £inish my ‘English program as- soen as. -

. possible because I want to study earlv. ' L
advanced: N . ' . :

NONE . . ) f SR
v " (Low- 1ntermed1ate class) S ’
T : NONE : '
o
' Fa N ‘ -
’ . A‘ ”
’ ‘
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TABLE #1

Full Tt Provided by ERIC.
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lL.evel of N 333 Ad jectives
s ‘ A | (Add -Ly)
ext. . |Text Name (author, title) . _ . il
_“FSC][DEE EJE§3C3FuF31WC3[d_L_ 1 ¢
Intro ' Azar, Basic English s §" X
Interm/Adv'd : Azar, Understanding and Using §
Adv'd > Crowell . §°
Interm/Adv'd|* Danielson & Hayden ( '
Tnterm * Dart I o § X
Interm. * Dart LI . 2
Intro/Interm|’ Dixson, Blue Book § X
Jntro/Interm ®* Dixson, Graded E&ercisew\q § X
Intro/L Int.|® Dixson, Regents English § X
“Intro/L Int.|® ‘Dixson, Tests & Drills , L] § X
Adv'd " Frank, ... reférence ... 7 §
AAd;}d *  Frank, exercises (1) ... X
Interm/Adv'd{® Hayden. Pilgrim & Haggard ) '
Interm/Adv'd " Heat'on, Frepositions and ',\\’
Interm/Adv'd|® Heaton, Workbooks l 3. , .
Adv'd " Hornby 4 §
Adv'd» v Mackin & Seidl (ex. f Hornby) * | -
Intro * * Nadler, Marelli & Haynes §. X
'remedial "‘:Prandnskas ' §
Intro . Rutherford 1 § -
Interm n 'Rutnerfo}d,II ¢ .
intro t|? Samelson § ’
Interm/L Adv|?® Shéelgr A " )
Interm/Adv'd|[* Taylor . ) X
Interm/Adv'd|{*™ Thomas & Martinet, Practical Eng. | '§.
Interm/Adv'd|™ ;Thomas & Martinet, Exercises I :
 Puterm/Adv'd|” Thomas & Martinet, Bxercises I1
fnterm/Adv'd|?® Wohl . .
I'nterm, * Yorkey - -
' 30 . , ’_
n . . .
s

:DEFINITION, GLASSIFICATION,
Related to Scmantic

FORM

Modifi- » Sentence,
Categorles ¢atlion Verb
(time, etc) (V, N, ADJ) Adverbs
-' ". . é. ey _:;7;_-.; 8 ,-' -.._-“”..4'-.....-.... -
§ . X i
5 "5 /
§. 8§
e § x )
'§ X - |§ §
§ X
§ - x
§ X
§ §
.‘A‘ Ay
§ - ]
§° § §
§ .
5 : )
' §
. § I
§ T &
RN : |
§ | A
X .
]

S
Good vs.

Well

wnwn »nwn

G . >C ¢ >
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o ) S | Adv  Order: Adv's Orfer: ..

level of . ) semantic ~~semantic [ Order: Inversion : ¢
“Text ' Text Name (author, title) - category category | individual|with somc,
. o _ ) 1 2 "~ {adverbs  [adverbs :
CODE |- DESCRIPTION 1 1 e 3 | a4 _[TToraL
Intro " Azar, Basic English § X
Interm/Adv'd? Azar, Understanding and Using § ‘ § X
Adv'd *Crowell . : : T § |8
Interm/Adv'd* Danielson & "ayden. ' ) : § . § X R §‘ X: ' § X
Interm . * Dart~ 1 ) . ' » . -
Interm Vol Dart I1 . P » b : X '
Intro/Tntern{’ Dixson, Blue Book . .
Intro/Intern ® Dixson, Graded Exercises .- §, X _ _ ' e .
Intro/L Int."® Dixson, Repents Enplish ‘ c . :
Intro/lL In}.lo Dixson, Tests & Drills 8 X ) : o : o
Adv'd-. . |" Frank, ... reference ... § - ’ § | .
Adv'd * Frank, ... éxercises (I) ... §* X X X *charts only
Interm/Adv' A" liayden, Pilgrim & Haggard § X § x |- * o
Interm/Adv'd' lleaton, Prepositions and - - ' _ : oo ) o ' T
lﬂterm/Adv'd"“eaton.»Workbooks"l-3l - 4
Adv'd . '* Hornby . : e § § § :
Adv'd’ | Mackin & Seidl (ex. for Hornby) - X 1 . ' N - _ ) '
Intro »"Nadler. Marelli & Haynes § X - : L~ﬁ/”
'remedial’ * Pranirskas g § : S t
Intro . {* Rutherford I . ’ . B o . : : o ' !
Interm- . 2 Rutherford IIf
Intro 2 Samelson ' i § N §
F'nterm/L Adv™ Sheeler e - . ’
Interm/Adv'd{* Taylor. - ’ X X -
Interm/Adv'd* Thomas & Martinet, Practical Eng. § - § ™~
Interm/Adv'd? Thomas & Martinet, Exercises 1 . _ .
Interm/Adv'd? Thomas & Martinet, Exercises I[ ) : ) : oo f' .
Interm/Adv'd™ Wohl L .' _ § X - ) 1 § X ‘Hﬁ _ _ ,
laterm - | Yorkey . §* X 5 X | " Alscharts only
: 20 . g 3
. - o T e "";'*--'m‘*-A;—A T | .
V3
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Lovel of . _ . _Adverbé w/" Special - Semantic ’ !
Text ° ) Text Name (author, tigle) Spelling- ~NVerb TensesjCase Adv. |Overextens.Comparison
_ CODE DESCRIPTION N - 3 | a OTAL
Intro - 'A%ar, Basic English ' o . § X ‘ ‘ § X )

) Inter&/Adv'df_Azar.‘Understandihg and Using o C . . T A X
Adv'd |? Crowell . § . . c §
Interm/Adv'd|* Danielson &'Hayden - . ' q" e .|« 8 X
Interm *Dart I ” ) ' § f"‘ " "'X/ 1§ X ' § X o §

Interm * Dare II _ L § X § X X -
Intro/Interm ’ Dixson, Blue Book ’ . : ' o . § X
lhtro/Inté;m ®* Dixson, Graded Exercises t ‘. o ) § X § ., X . § X
Infro/L Int.|® Dixson, Regents English ‘ 5 X
Intro/L Int.['" Dixson, Tests & Drills ) § - X ’

IAdv?d o|" Frank, ... reference ... . = °’ _ N ) § . 5 § .
Adv'd " " Frank, ... exercises (I) ..~ T X
Interm/Adv'd|" Hayden, Pilgrimgk.ﬂaégard T 5
[hferm[Adv'd"Heaton, Prepositions and ) . _ ‘
Interm/hdv'd”ﬂeatonl Workbooks 1-3 _ ' . 1 7
Adv'd *HNornby ST . . § .

Adv'd " Mackin & Seidl (ex. for Hornby) ' ' ‘ X ¢ X X

Intro ** NadFer, ‘Marelli & Haynes . X 8 X - | § X § X

'remedial' | Praninskas § X § . X *§ X

Intro ® Rutherford I | § ' § .
[nterm; - * Rutherford®II . . 4 ] § ‘ . I ¢
[ntro * Samelson A ' - § ' - § x | 8§

fnterm/L Adv|* Sheeler , _ ' : . ' ' - § NE :
Interm/Adv'd"Taylor ‘ o | o e w X X.

“Interm/Adv'd|* Thomas. & Martinet, Practical Eng. § ]s § - 1 8§
Interm/Adv'd* Thomas & Martinet, Exercises I ’ X \ ;
Interm/Adv'dl” Thomas & Martinet, Exercises IT )

t Interm/Adv'd* Wohl 1§ X .

: 9 v .

.Interm o ’oYorkey’ | ) _ . f§.
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