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| Th|s is a proceedlngs o‘f .
‘ 'Conference ‘wHich was -held at the P IphIaE\ Hershey -Hotel on May“15

. , \

and 17, 1983 The conference ‘was@sgonsored by the DeIaware New
v l

'earch Associations, wuth pIannlng

o

'.lersey, and Pennsylvanla Educational/

Yo
and Iogistlcal support from Research'

for the first: tir'ne ]omed ‘the other two - states in presentlng th|s con-...'

>

ference prevnous conferences (1981 1982) comblned the efforts of the "

Pennsylvanla and New Jersey associatlons anng with RBS.

Th|s proceedings provndes _an " overview of the conference by

i

Better %chools (RBS). Delaware _

‘ . ' s .
~Tri-!‘State Educational ‘Research

presenting a synopsis of each 'sessi'on An appendlx provides the con-

ference b'rochure a.list of presenters and a Iist of part|c|pants.
Persons |nterested in more information should contact one: of the
» educatlonal research associatlons or Research for Better SchooIs. ¥

- ® Delaware Educatlonal Research Assoclatlon (DERA)
Rita Fillos, President -
“University of Delaware
Newark, DE 1971'1 e

. o New lersey Educatlonal Research Assoclation (NJERA)
Mel Goldberg,” Presldent _ v -
3 Tudor Place . , : o
Budd Lake NJ- 07828

-

Y

-0 Pennsylvanla Educational Research Assoclatlon (PERAJ \

AN John ‘DeFlaminis, President - - : o
-.Central - In'termedlate Unit #10 - ‘ ' T

"RD "#1, Box 374 .

West‘-Decatur PA 6878 .-

n
-

e Research for Better Schools Inc.” 5

' Keith Kershner, Director of Research and Evaluatlon f‘,

" 444 North Third Street _ : _ ‘
Phﬂadelphla PA 19123 : o

- -
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1983, PERA-NJLRA—DERA

TRI-STATE CONFERENCE OVERVIEH

May 15-17, 1983

a ]

L

Sunday May 15, 1983

Room Spruce Pine . . \/
.- Time : “'.{
2320-5:50  BASIC" S R
Presession \
6:00-7:20 | Wine & Cheése . o
. Reception’ v
: 7:30-9:00. Presession -
'5 ' (Cont'd)
* Mbnday May 16, 1983
) Room . . Nalnut'A . Walnut B Spruce Pine.
Time ) -

e300+ . - ! P[g;gésion

8:30 9.39 | -(Cont'd) .
The Roie’pf Research™and Fundihg Impacts of Com- Preaqssfon
9:30-11:50| in the New Congress . jputers in the * (Cont'd)

. . ‘ ”\ Classroom . - .

.
" Lunch \ ‘The Five Most Wanted, Ansvers \
12:00-1:50. Sy . Bryn Mawr Room

. ) 5 ‘\.\

. _'; . Paper . “ \Paper Computer
2:00-2:50 e ~ Session A. Session B. . Graphics
3.00_4;26‘ Software ‘Researching jHéasuremént‘and '

- h Evaluation. Special Ed. -Mismeasurement -
4:30-5:20 | . PERA Business | NJERA Business | DERA Business -

Y . Meeting ©  Meeting Meeting .
Cash Bar . . ) _
5:30-7: 00 Bryn Mawr A Rpom - 3r§ Floor
%y ) . . AN
h g Tuesday May 17, 1983
Room Qalpht A Walnut B Spruce Pine
Time T . 1 R

. How D;stricts Us; Conducting ‘Cost éffective-

9:00-10:20 . .Credible ‘néss "in School

Research_tb Imprové

Case Studies

| _Improvement

‘How Dibericts Use

Job. Satisfac~ . .

New Fiﬁdiﬁgﬁ

b

12:30-3:00

Its Iuplications for Qur Region
"Bryn ‘Mawr Room

10:30-11:50 Research to Improve ~tion & Personal | Role of the.
e (Cont'd): Fulfillment Administrator .
- e -
Lunch Report on the National Counission on Edubational Excellence amd

O
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The purpose of th|s conference ‘was to bring together educational

) .,«

researchers from across the reglon in Qrder to share with them |deas
b .

trends,-and research on educational topics of current ‘lnterest These re-
searchers, for the most part were members of the New Jersey (NJERA)

- Pennsylvania (PERA) and DeIaware (DERA) Educatidﬂﬁar Research Assocna—.

"-tlons T L o~

~ .

“ The three assoc|at|ons anng wnth Research for Better SchooIs

P

"planned and organlzed the three—day conference brlnging together a rlch_

_mixture of. presenters and toplcs Most of the conference sessions encom—
.passed five .generalz themes: (i) rational aissues; (2)- educational tech'f
no‘Io;_:]y;: (3) schooI improvement' '.(li) ‘measUreme‘nt and . methodology;‘ and
(5) paper and other sessions which included _job satisfaction, -inservice_"

for schooI board members and issues in research'on effective schools, to

- ' R

_ name'a few. Presentations ranged' from a"‘traini_n‘g session, to presenter/
°_pa'nel' discussions’,'"topicali:'symposia, and 'paper .se_,ss_ions.
Thusi,l- this conference proceedings ,is_ presente%dﬂin five sections:
o National Issues . - L P
‘of Educational Technology' _f - }; _' FR
~ @ School Improvement - . |
| . Meas_urement and Methodology =~
0 Paper and Other Sessions ' ‘
An appendlx incIudes tie conference brochure ‘a |lSt of presenters and a

|lSt of part|c|pants
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The Role of Educational Research and Funding in the/Ne\w ‘Congress.
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' Report Qf the Natlonal Commnssnon on Educational Excellence and
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lTHE ROLE OF EDUCATIONAL RESEARCH AND

L i . RESEARCH FUNDING lN Zi'«HE N‘EW CONGRESS '_

- , ’ ' -‘;_-,_ o, - o K
Presenters: ' - Davnd Florio Amerlcan Educational Research Assocnation
P (AERA) %t : *

'Anne Lewis; . Education USA/Newsllne '
.. James J, EleFIO -(D.), New Jersey, Member of. Congress«

f'll/loderator.: ,b Mary 'Kennedy, Pe‘nnsylvanla Depa_rtment of Education
Kennedy chalred .th|s panel session 'aund "briefly -in;troduced each
panellst Florio then touched upon the forthcom|ng reports on the status
of educatlon AERA's role in nnformlng Congress on educatlonal |ssues and
'.'the ‘status of pendlng educatlonal leg|sIat|on Florio noted that at least a
dozen reports on: the status of education. were “due - mcludlng th_e
Twentleth Century Fund report the Education Commnssxon of the States
' report,» the College Board' report and the Natlonal Commiss|on on""'
Excellence in Educatlon report to- ‘name a few. --He encouraged educators
| .to take these reports seriously, -and to take ‘the lnitlative to play an |m-'

[

portant role |n thlS time of change. -

Regardmg AERA's work with . Congress “Florio noted : that the -Senate

1]

'._was gonng through an "awareness"'process with regard to an acceptable
";:math/sc1ence education prog.ram., A coalition of 40 educational groups ls;-._
'J'promotlng a two-year capacnty building program “which will ensure that -
.mathISC|ence needs W|ll continue to’ be. met in the future. He indicated
.that approx1mately flve"%ercent» of the proposed math/science funds would.
_-be set aslde for the development of new programs and curriculum mate- -

NN -_.Q,.

~rials, _,:l-l.eg also-;_c_re_dited'the.,coalition ‘with influencing the proposed

r_;$ B




amend‘l'nent to .Chafpter l;'pv'vhich"Will_now_ require local—.and state e\‘{al:ua_tion_, :
every two years. | ' ". | | | ) | |
Finally, he described the role that AERA had played ‘with rega'-rd'to:
't‘he recompetltlon of the labs and centers In br|ef AERA worked w1th
the Congress and the press to get a new NlE d|rector assisted NlE wnth'
'_the plannlng process and will mon|tor the ‘implementation of the .p,rocess. to
insure. that lt is open and falr to all competitors. Prior to the glain com—
'pet|t|on a new lab wnll be competed th|s year in the mid- West along with
'a Center for Educatlonal Technology to be. located ln New England
Overall, Flor|o stressed AERA's role in representlng education, .gen-.
erally. He coneluded by saying that this was " “a t|me for educators to,A'
take: résponsibility, to take charge, and to oppdrse a quick-=fix mentality "
Lewns, who spoke next, noted that al.though the Reagan admlnlstratlon
succeeded in cutting 13 perce‘nt'off the.education budget, Congrhess has
- not accepted the administration's view or policy aimed at dismantling the
federa! role in education.' In fact,’ Congress has assumed a watchdog Arole
to insure a continued .fed.eral presence in.'education.‘- She viewed the.
proposed categorical aid progr,ams-‘in foreign language, desegregation', and’
the teacher 'cOmmissiOn in. the states’ as "statements of interest" :-by
1 Con'gr\ess._ She stressed a need for stronger |nvolvement by all levels ‘of
educators, say|ng.' "We can't separate any federally funded ~agency (i.e. l‘
NllE') ﬁrom‘politicsv.. We need to learn how to play off the pol|t|cs ...andw
strive to make education the government's most |mportant functlon " |
| Florio representative from New Jerseys 1st Congressional District, . |

rounded out the presentatlon He agreed - that _educatlon is one of the

government's most |mportant responsibilities, especially in the context of
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of our status and- abilities as a competltor in the worId trading competition

He was Iess opt|m|st|c about any- real progress on Congress10nai fundmg

for education in the next two years. He cited the Reagan adminlstration s
antl_-governmen‘t, -antl-education,‘. pro-defense‘ stance. ll'i'he administration

has aIready.succeeded, in Iarge"part," 'he‘ saigl Yin dismantling the govern- '
. ‘ . ., . N ‘ ‘ ) . ‘ .
ment through changes in the budgetapr_ocess. ‘ The.budget process of past

vyears has been‘turned ;'u'pside' down :by. Stockman. . .one vote on a "Reconcili-

@

atlon Motion resulted in $36 billion of cuts and eliminated discussion .and -
negotiation of approBriatlons. They have made the f'rst budget the f'nal

-budget--and made the rest of the year a waste of t|me for all Congres-'

sional committees. ‘We might have some nice bills: passed but we might
. . e -

have no money for« them " He stated, ;“Educators don't understand the

YR

budget process.. i there iS ‘no |nterest in reducing defense spending and

in raising taxes...then_we are wasting our t_ime.“v He\ proposed what he
felt 'was a logical solution: -defense cutsa or deferments and a tax.‘inc‘rease,
but said |t was "iIIogicaI'i to expect its implementation | "Reaga'n has the
capability to intimidate ‘Congress.. IittIe will happen (in the areas other
than defetise) in the next few years."» He suggested in essence, that edu-

cation will live on the margins' ofthe‘federal budget.’




LR ~"THE FIVE MOST WANTED ANSWERS
o

v : : - - _— S

—M‘S.peaker': Henrya M _Er];kell PreSi!dent:,- _Policy Studiesin Education
Brlckell began his presentatlon by a?kmgj Coo ,
1% Can anythlng make a teacher more productlve" .‘
2. 'Why~-do all_»’teachlng .methods work? . .
ER ) Whatever'happened “to "‘super}y‘ision?. . | 5 © K
u.. i-iow can we teach abstractions to non-intellec)t.ual studen'ts_?\. :
5.‘ "How can we raise'sta‘ndards‘“without elimi_nating students:':',:{"
‘Haying asked such provOcatlve questlons Brickell proceeded’/-to provide
the follownng answers | |

Can anythlng make a teacher more productlve" Brickell'sanswer -

probably not. »Productlwty, as he def’ned it, is the business of gettlng
‘more work done with the same effort .or, better still w‘|th Iess- effort-
'He said the Commission on E‘xcellence wants to pay meritorious teachers -
moré, but the trouble Wlth that_ fis that 'you cannot, pay. them more unIess.

they can do more. . .\;- )
One approach to try, Brlckell suggests is to ask_other ..workers‘ to‘
produce more, so you can tax them more s\o you can pay téachers more, for
_‘doing less. The name for that process inflatlon._ However hlstorlcally, g
this ‘approach has een hard to sell ggested that wh|le thé ine‘.‘
dustrlal revolut|on ass|sted some vgprkers more by repIacmg human
muscle power W|th machine power -and st|II furthe advances allowed mech-
an|cal devnces to replace human sensory: processes v and still others_.‘

fur'thered human communicat|on power none of these advances assisted the

teacher to become morel productive. The current hope is that . computers

1

16
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will |ncrease teacher product|V|ty Brick'ell was dubious. He suspects.
that computers will evoIve as tools for students rather than tdols for
"teach__ers BrlckeII's bottom I|ne teachers are domgw |mportant work but

" not e_nough-of it' and he dld not offer an,y vuable way to change that cir=-
. ‘ » . '
cumstance e o :

[4

Why do aII teach|ng methods work7 Brlckell answered th|s questlon by

" examlnlnd' what practltloners (teachers and admlnlstrato;s) and researchers _‘
'say about teach|ng method's ' Teachers .say that ."they~ have -the|r own way )

of teaching .what works for one doesn't work for the other they .g'et -

.-bored domg the ‘same thlng every t|me " _Ad_m|n|stratprs say:_"Change,

keeps _ teachers exc|ted programs work onl.y"' if teach"ers believe in -

-

.them--you have to create ownershlp " Well }f these are what matter
BrnckeII pondered then teach|ng methogs’ do not To h|m this was

o Y
unscientific' Wasn't one method better than the rest or ‘at least .some
4 - v ’ .

methods better than others7 He turned’ to the researchers

©

The researchers were not much help |n def|n|ng teachlng methods'.

.-elther He sa|d if he were to summarlze the last 50 years of |nstruct|onall

-

research for say, a board of edUcatlon |ook|ng for gu|deI|nes to mandate

teachlng methods he wouId ‘tell them b-"Don't mandate anyth|ng, every-
T $ .

‘th|ng works “. Why is the research not helpfu|7\ Because says Brlckell

4
- EN

'f'ndungs are seIdom conslstent from one study to the next they are seIdon'\
Iarge enough to gu|de |nstruct|onal po||cy, and when they are conslstent

_they make board’ members Iaugh. Fpr |nstance ‘some, cons|stent f'ndmgs

LI _,-

are: - | Lo

o students are more ILker to Iearn someth|ng if: It is. |n the
curr|cqum R . ‘ s

NG Y
- K3 / : ‘ " ' »
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" e the more t|me y0u spend studylng someth|ng, the better you will
learn it v :

I N

o if you don't expect much from students you won't get much.
"~ When you hear these fmdmgs 'you_tend to get his pomt |

Once after a round of slte VlSltS Brlckell came back convlnced that-

Y

if two schools slmply exchanged programs each one. lntroducmg what the- f

.~

other had abandoned both ‘would soon report better results._ .
. After - pokmg fun at - practltloners and researchers Brlckell gave hlS"
’own answer 'to why all teachlng methods‘ work K "No variation in teachlng‘
technlque is nearly as lmportant as the var|at|on in capaclty to Iearn and '
- readiness to Iearn whlch human be|ngs brlng lnto the classroom."- He sa|d, |

"You can Iearn through any technlque as Iong as the ‘same |deas -are-

presented . What matters is- whether you; a_re capgble of learnlng them and

~.

motlvated to Iearn them n

‘ Flnally, he sald that there is no hope for research and deve!opment on

-

|nstructlonal methods His personal hope for the future--that he is

1

: wrong

Whatever happened to superv1s|on7 Brickell flrst explalned what

superv1slon is,l_‘ since he felt everyone in the professlon had forgotten
}'{upervnslon " he said, "IS the over-the-shoulder preventlon of m:stakes
bThat means the supervnsor has 3:0 be there whlle the work is taklng place
watch it, and keep it from belng done wrong " | .
He then proceeded to trace supervislon through the years.. He looked
at the one room school house, where’ the teacher had cOntrol of all the .

kldS 'reported directly to each famlly, -and those familles dec:ded at the :

__town meetlng whether to keep or flre the teacher. .But that-wasn't.real



superyision.’ "We had."__rea_l 'supervision," "says'Brickell, "when there were '
enough'classrooms ,to warrant a head or,,‘brin'cipal teacher. We h,ad -i't even
when that princlpal teacher stopped teachlng and becanje the prlnclpal no
Brlckell says supervusuon was lost gradually because teachers changed |
m three respects. F|rst as teachers began to graduate from reaI four-
:year colleges,‘ were exposed‘ to "real professor-s and observed those _pro-
_fessors' behavior's,. their be,havior"change'd»." Brlckell sald "the ‘mo_'st '
noticable behavior' of~colleg'e p'rotessors-g-is.» that“!you cannot tell _the'm ’
~anything. | .They tell you-'- things. f‘hé other orofessors :t‘:sannot_,‘tell e_ach"-
'other anythlng because the don't know the other's subject | an;d the dean
cannot teII any of them anythlng because he doesn't teach any subject W
' Second -reai professors knew that teaching methods didn't mattéer
_much--lt was what you knew not how you: taught it. }Bes_ldes, any
.professor should be free to teach any way she pleased With these
attltudes as models new four'-year teachers came into sghools 'beli‘eving' [
-Cthey dldn't need to be superwsed SR ‘. v .’ : . " . o
And third, smce these four-year teachers knew as much subject matter':
as their superv1sors d|d ‘as _they saw lt “they dldn't need . any supervusmn )

K

. All of this hlstpry, Brickell says, br|ngs us to where we stand today

- . 51‘|>

El

A new breed of teacher, who ‘cannot be superv1se ;partly ‘because they \

don't need to be. and partly because they don't want to. ‘-be. » Besudes by

th1s t|me teach’ers were. un|on|zed and-amanagement had

reed not to-

“bring, supervusuon back. g .

L

ThlS hlstory also. br|ngs ‘us to Brlckell's maln pomt-

superwse what you cannot teach " Brickell" said he recently made thls .

s

statement dur’lng a presentatlon to a room full of Ml%SOUf‘I school board-
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members They got angry. They asked' “Don't you think princlpals can

perVIse cIassroom dlscipllne and teaching technlques ~even if they can't

tedch the subject?!' His answer “Maybe But they cannot- 'supervise
algkra or rhusic or chemlstry,’ or physical educatnon - they cannotj;v
'supervnse what is belng taught wh|ch ls more |mportant than how it ls"-"g
_being taught " They “then asked for a reallstlc standard Wthh prmclpals

could ‘meet. After conslderable thought Brlckell sa|d he had a standard

‘-

“they could use, but it was the Iowest posslble standard for any pr|nc|pal'
'try|ng to supervnse lnstruction ~"The prlnclpal has. to pass any test. glven
to the children in her bulldlng." After the schooI board stopped Iaugh-

:lng, Brlckell told . them they were not gomg to have any supervislon in

~

MISSOUI"I schooIs I | e L
Brickell's ﬁnal th.ought\:. ."If 'nothin,g canl.make a teacher’ more 'l_‘pr_odﬁuc-
_tlve and if. alI teachmg methods work why supervnse"“ | :
‘How can we teach abstractions to non inteIIectuaI students? Or more
to the pomt can vocatlonal educatlon teach abstractlons to ‘non- lntellectual
.students" Wlth a rolhng metaphor Brlckell descr|bed vocational educatlo\n\\

_ as. "a heavy fr:elght tram roIIlng across the meadow crushing the abstract

-flowers under its practlcal ‘wheels." . Brickell- presented curren't vocationaI

-

education ‘as havmg b.een derailed from ltS earher prlmary objectlve to

bring to abstract |deas lIIustratlve concrete experlences

[ . . L. ke

£ .Y

Abstractlons, says Bi lckell ‘is what we are trying to teach Quoting

from The Report of the N.tlonal Commlssion on Excellence in Educatlon

'the UNew Basics“ section- bpens - “to cIarlfy What we' mean by the

o . - ‘l.
essentials of a- strong curricul\ m,." For mstance o S
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..\) .

- "..."Knglish ... comprehend, interpret, evaluate, and = .
h\‘use. at they read. T ' R o
\ v . - . . . .
.+ s Mathematics ... understand geometric- and algebraic
concepts. . . . . . o
~Science ... the concepts laws and processes of
the pﬁysic I and blologlcal sciences .._"..f :

Vo

N Brlckell then proceeded to take us down the h|stor|cal tr‘all of voca-

, t:onal educatlon : From a new book titled The Role and Functlon of \/oca--

~

tional Educatlon Some Current Perspectlves he paraphrased -— from the

-section called "Hlstorlcat Metamorphasls" - the evqut|on of: vocatlonal‘

-

educatlon or “how vocatlonal educatlon went wrong, Brlefly [and further

'paraphrased) it seems that vocat:onal educat|on began as a change from‘-
,process to content‘ its” major intent was to brlng to the learner concrete :

{

phy_slcal‘_, experlentlal materlalsto lllustrate abstract-concepts.'*,. The book

goes back 6yer '300 years From Comenlus in the 1600s who introduced a-
practlcal method of teachlng to- "glve meaning to words by assoclatlng them .

with objects that were famlliar to the learner," to Fellx Adler ‘who opened'

»

'the Worklngman's School in New York |n 1880 and said, ", We do not pro-

-

.pose to give our puplls an aptltude for any partlcular trade . We would

7conslder that a retrograde step, rather than -an advance step“ -- all have'

/,been cons|stent in thelr approach to the appllcatlon of vocatlonal educa- -
. . . /.
‘tlon ,All were conslstent in teachlng the concrete experlence not as.-a,

vocatlon |n |tself but as a means to understandlng concepts As Brlckell_'

q,

'_says "you can see how badly vocational education has sl|pped off the

track." . . R Q.:., -

& 2@ oy
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| Brlckell questloned whether students in todays vocatlonal educatlon

classes could learn the abstract from the concrete v;Could students of

'cosmetology come away w1th princuples of aesthetlcs" Or study 'refrlgera—‘

tion technology, but learn molecular motlon7 Could basketball players take

'auto mechanlcs and dlscover that what they call "jump shots" are actually :

parabolas7‘ Probably not; not ln the 19805 He says todays vocatlonal.

educatlon teachers ‘were not- hired to teach abstractlons .and. he doesn t'

think they could anyway, even lf the{currlculum were designed for it.

‘Brickell's metaphor sums up his feellng of where that leaves voca-

_tlonal educatlon the "concrete" has crushed the "abstract 'S

How can we raise - standards wuthout elimlnating students" Brlckell'

'_polnted out that Secretary Bell's Commlsslon says we ‘need to raise

standards lt goes. further, statlng that "minimum competency examlnatlons
(now requlred in 37 states) fall short of what is ‘needed, as the mmlmum
tends to become the maximum, thus lowerlng educatlonal standards for all "
Brlckell agreed saylng we do not want that to happen

Brlckell po|nted ‘out that on the comblned math and ‘verbal ‘sections of _

the SAT, you can get 400 ponnts jUSt by sugnlng your name._ And . if you

‘can answer one questlon out of 10 on- the two sectlons you get another .

200 pomts for a.total of 600 Brlckell sa|d that in one cnty, where hlS

organlzatlon has been worklng at one of the local colleges half of one
freshman class cannot do that xgg»a poﬁ"’t’b the leadmg cltlzens of. thlS.
cnty, who want to- |mprove the|r local colleges he plans to tell them: "The
student makes the college as much as the college makes the student Good |

courses good professors good l|brar|es and good labOratorles cannot make

3 good college There must bea:pgood students... Af th|s college raises



its admlsslon standard to a score of 800 on the comblned math and verbaI

sections, . it will cIose for Iack of students Th|s wouId not be the fault of

the coliege says Brlckell, but the fault of the IocaI publlc schools which :

are better at p_rlntlng high school- dlp|omas than they are at glving ‘a htgh",

~school education. Brlckell sa|d what he really needs to tell those- schooI=.'

is ‘how to. ralse standards ‘without ehmmatlng students

' Brlckel1 then asked the audlence to heIp him set the’ standards for a
ninth. grade readmg test wh|ch h|s orgamzatlon would have to grade for a
Mlldwestern clty, .currently in the'-process of,- testing 50 000- students in -

grades one to n'ine He passed out a sample of the test and a tabIe of the B

predicted ‘failu'r}e percentage _(see table)_. Brlckell sa|d every tlme

PREDICTED PERCENT FAILING

If passing score were to be' set. at this - , Percent of. students :

percent of questtons aﬁ}wered correctly - __who would fa|| .

100% AR ot vees L

. '_3.0 ‘4 . o : L . ‘-;_-_;'i» 75,

) 7. S N g 65.,:

— 60 Lo ' SN . 4'4‘-" .. o ! . 55 . &
4 s 3500
30 ' ' - 15
20 B 10 R
0 . . w5
0 . Co ., . : : '»« . 0
.- ,-\- - B ) ) ) . ct "

he Iooked at the test and the tabIe he felt a tens|on between want|ng hlgh
standards and wantlng a Iow fallure rate He d|dn't hke the tradeoff

And the audlence? They had no answer to the dilemma

7
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Brlckell's answer to the questlon "How can we ra|se standards w1thout

'~ellm1nat|ng students " was to rever'se the. questlon How can we have stu---‘

'dents “if we do not have standards? - His answer to that questlon- we can'_

notl.

| "~Now " sai_d Brickell o "you understand that Secretary Bell's Commls-

2

vslon is not jUSt trylng to give us standards agaln. It is trylng to give us

-schools agaln L _;
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REPORT OF THE NATlONAL COMMISSION ON EXCELLENCE IN,
' EDUCATION AND ITS lMPLlCATIONS FOR OUR REGlON K

Spea_ker'fi_ Mllton Goldberg, Executive Director of the National Commission
SRR ' on Excellence ln Educatlon

Panelists: - Constance Clayton Supermtendent Phlladelphla School Distrlct
- :Robert G. Scanlon, Executive Assistant to, the President of '
Temple Universlty, formerly Secretary of . Educatlon
- Pennsylvania
S|dney Collison;, Dlrector of Currlculum and lnstruction ,
‘Department of Public Instruction, Delaware ’ -
‘Thomas Hamill, )Actmg Assistant Commissloner, Division of
School Programs New Jersey Department of Educatlon

Moderator:. John.E._ Hopkins Executl\fe Director Research for . Better R
? Sch_ools,-l-_lnc, , : . S

The session began wuth Hopkms lntroducing the panellsts and speaker

He gave a brlef overvnew of the- unique qualities each panellst would bring

to the sesslon ‘and. then introduced Goldberg Goldberg was appomted by .
- o
the Secretary of Education to head the 18 member Commnssnon charged by.';.

the Secretary to explore the quality of educatlon in America o ° e

X’ l_ i

Commlssion Process ,

Goldbergs present;tion centered on the process by whlch the Com-'
misslon went about researching, preparing, and presentmg the|r efforts‘
In addltlon he d|scussed some reactions engendered by the report

The Commlssion members were composed of a diverse group of national
leaders in thelr f'eld which lncluded classroom teachers high school
p’r.incipals a state commissioner of educatlon a superlntendent of schools -
scientists, a_go_vernor, _school and state board members ,and leaders of.

righer -education.” . - v L _- .
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The Commlsslon was g|ven a Charter by the Secretary of Educatlon to

gunde the|r efforts. The most essent|al |tem of the Charter was o ass‘ess

~

the quallty of. teachlng and learn|ng in thls country and to make recommen-

dat|ons about the|r f|nd|ngs ln partm{ﬁthey ‘were to focus on thea"~

educat|on of teenage youth _ While *element ry, hlgher educat|on and__'-'

3

v vocat|onal/techn|cal schools were glven select|ve attentlon, 'secondary o

K} s -

- schoollng rece|ved:pr|mary attentlon. Goldberg noted that one cr|t|c|sm of'-r

¢ “ ‘e

the report was. that |t pa|d too l|ttle attentlon ‘to elementary and h|gher

educatlon but the Charter had d|ctated the Commlsslon's focus. .ot

7 -’

The most |mportant task for the Comnyssrfners Goldberg said; was to D

create a sense of cred|b|l|ty and openness to their task, . and toencourage :
Y
people to offer the|r oplntons and |deas.. They d|d th|s ‘in three ways

by h0|dlhg hearlngs across the country to hear testlmony from any who i |

wushed to attend; by VlSltlng schools in all the c|t|es and communltles where:’ .
| hear|ngs were held and “in, those . c|t|es and commun|t|es by lnt'erv4ewmg'.'
teacher:s, students parents and admmlstrators. Sald Goldberg, -“the

process worked." : n addition, an enormous amount of ma|l was rece|ved
0

. and every letter was read catalogued a)nd answered. ~and all of the views |

®

and |deas were communlcated to- the Commlssmners._-.v
ln summlng up the process, Goldberg sa|d "Somewhere in th‘e

country,:a publlc event |nvolv1ng some . Commlssion member(s) was heldp ;

' every two and-a -half to three weeks dur|ng the 18 months of the Commls-

s|on." o

j After about 14 months, the Commissmners met to dec|de on how to- re-

é

- port ‘their f|nd|ngs in. the most constructive ~way The hardest dec1s|on':.‘.

they.-faced sa|d Goldberg, -was how long the report was’ to be.;, Thls" '

R L SR OO
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-turned out to be a most crltlcal declsion ln I|ght of the publlc resp0nse :

"\'-The Commlssmners knew it could say an - enormous amount glven the__

9.

thousands of pages of testlmony and the dozens of papers commlssloned as .

.part of the pub||c record Thelr declslon however ‘was for “a short

L stra|ght—forward "dramat|c~ report to get the attentlon of the Amerlcan

B .".' . o

Cs The Commlssmners knew that if the report Was to be short |t had - )
better carry .an |mportant message.‘ Through aII the testimony,. mterviews
and papers,rone message was cIear - there needs to be sel"lous |mprove—

” 'ment i, Amerlcan educatlon. This was not 6 say that good thmgs are nOt- i

‘_‘happenmg As the report states, they found "heroic examples of excel—-""

[

LSS

'*‘.awere few and far between and found much more that ‘was d|sheartenmg
'What they 'found most often were teachers, parents, and admlliistrators wlth .

a sense of frustratlon bedause ~they Wanted to accompllsh more.s but were”,_"-_:.';

.Q.

. encounterlng ser|ous obstacIes. _ The Commisslon felt bound tO report :0n the-'fjf-,:;

U
-ﬂp{ e 2. il

ng before the publ,ic the ser|OUS need for |mpf‘0Ve-.‘~‘ :

Goldberg paraphraslng from the report pln—

'ent m educatlon as weII

on were‘: con'tsent——how to lmprove the content being taught tlme-——how to'

.'.'
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‘. |mprove “the efflciency and the'amount of time spent on I“earning;

e expectatlons--how to better expllcate the expectatlons heId for teachers and

~and t'o'raise Its status ‘e

'
< o

The Commission uncovered no myster|es, said Goldberg These four
COndltIOHS were areas ‘that all schools and. school distr|cts worry about and
schooi boards make dec|s|ons about AII the recommendatlons in the report

!

aIked w:th and the papers they commlssloned Thus, through ,ltS report

the Commnssnon sought to communlcarte to the. Amerlcan pubhc that the im-‘ )

prOvement of education is tled to our economy, our defense and ‘our

$

'c|v1I|ty “Without |mprovement we are "a nation at r|sk "

.-'._s,:tudents and teaching--how to make teach|ng a. more rewarding professmn_'

; caIIed "lmplementlng" recommendat|ons, ‘were drawn from ' the people they

GoIdberg discussed further the part of . the report deahng with the

"Iearnmg soc|ety," a part he felt had: rece|ved Iittle attention in the press.

N

" The Commlssion S message in th|s sect|on was to hIghIlght what it belleved

to be one reason why. educat|on was not heId in h|gh esteem and why peoplel .

d|d not worry about |mprovmg educat|on The reason: "We are nOt a

Iearnmg society," as an adult’ socnety In other words we view our learn-

' our life as spent experienclng new th|ngs but not as Iearnlng per se. The

|ng as terminated upon compIetlon of formal schoollng We see the rest of -

-Commlssion says we need to pr|ze Iearmng, that unIess there are adult'

models it w1II be tough to convmce k|ds that learnlng is |mportant

In highhghtmg some of the reactions to the report Coldberg sald he

' &
was ."struck-=by ‘a\phenomenon wh|ch I can't cog;prehend myself n Accordlng

to- Goigberg, .Fred Hechmger of the New York Times said _*}ythe Commission 2

?7 '.‘ ?f‘

r‘eport has caught a wave that was aIready underway ", Goldberg feIt th|s

I

B



- was somewhat true.v--_'that it vllas "just a matter of time before some paper :
or .report got people stirred up.", Another reaction, from a letter he
,received indicated surprlse at getting a report from Washington about‘
education that "sounded llke it nelther came from Washington nor - was about .
veducatlon "  What this meant, said Goldberg, was that it did ‘not have the
language usually found |n such documents. \ |

‘Among the cr|t|cal- reactlo.ns, two were most common: = (1) "it was too .
short, it should'have'said more about..l.X Y, or Z " and (2) :".._.‘well;, the
problemsﬂ are real but they re not real for ‘m _y school system A »_

. One such respondent was a state superlntendent of schools who sa|d
that h|s school ‘system was already working on the problems h|ghl|ghted in
the report Goldberg said he was glad to hear that, but several \fveeks

-9

later, he came upon ‘mathematics achievement scores from that state Of the

»

ninth gra‘ders taking. the test, onlyv 60 percent of the students could give-

" the correct answer to the question‘:‘ F'You 'have made a purchase‘costing*
$16.95, and_given the cashier tvl:enty ldollars. 'How mu'ch_change should you
'get' back)‘?"l'. Goldberg'fo'und it disturbing that‘ 40 perce-nt'of the .ninth_grade
,.sﬂldents 'couldi not an'swer the : probleml | Said 'Goldberg, 'this is just one
example of why ! ...but not for m my school , " jUSt is not true. The College
.B.oard -said Goldberg, recommended that by the age of 17, students should‘-
be ‘able to solve trigonometric, exponentlal and I_ogari_thmic equations. - "If'
. this is so," Goldberg said, "something is wrong some\lvhere "
Goldberg sa|d that,. personally, he did not bel|eve that any one report
could answer all the questlons. %He ment|oned other reports coming.’f?ut

‘_|nclud|ng the Twent|eth Century Fund and the Educatlon Commisslon of the

- States. reports. Last November, the Commisslon co-sponsored a mee_tlng_

| il . . »25' 4%29 L
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with ajl these groups, -to .talk about how they ..could make the most of their
“reports and to encourage co.[\tinued contact. o S

In conclusion, Goldberfg-'quot'ed Dr. Howe,. currentIy at the Haryard-;l’
Graduate School of Education ‘and 'formerly U'..S.‘ Commissioner of Education:'
_ "American ’education‘does not have p—neumonia', but it may 'have'the'~flu..'4'
o Goldbergv said, "l do not know what it has, but |t has-gOt;',’fto be cured; 'and.
that's the message from the report of the National Commission on' Excellence
in ;Education."' ~ |
Panellsts' Responses/Questions .

Each panelist commented upon the report' —-flndlngs and posed ques-

Xl

-tions to Goldberg-. What foIIows are brlef summarles of'thelr remarks, wnth

- Goldberg' s responses when given, foIIownng each paneI|st's questlons

Constance Clayton LT . ' .

CIayton announced that she was happy to see the report After ..
takmg office Iast October, she presented a 66- ponnt outllne for the im-
provement of schools m Phlladelphla wh|ch lncluded many of the recommen-.'
datlons of the Commlsslon CIayton had some .comments to make about the
report; speclflcally, she was pIeased that the report

‘o ' makes - the connect|on ’between-.educatlon, jobs, and- the economic.

 health- of our country. This, she felt, would be the key to -
generatlng ‘wide support across 'American c|t|zenry

e does not. place the entire 'burden for the educational crisis on

teachers and administrators; rather, it puts it in the appropriate

context of calling on all of us to take approprlate action '

e calls for. better management of teacher time, putting more emphasns

on time spent ori instruction and freeing teachers from adm|n|stra- .
t|ve burdens and d|srupt|ve students ] ,



e has received the support of the AFT and NEA, -and .that these and -
other groups had - called for hearings in support of ‘the report. She
hoped others would join'them because it is in the best interest of
our teachers, administrators, and professional organizations to
support the centraI thrust of this report o . .

. 'stated the roIe the federa| government shouId play in educat|on
- perhaps the most powerful statement in the ‘report. The .report .
states that the federal government has the primary responsiblhty to

-~ identify "the natlonal role ‘in education and should help . fund and
support educat|on : .

.Addressmg Goldberg, she noted that |t was mteresting that. the report

ignores- by |mpI|cat|on rebuffs the current adm|n|strat|ons posmon

regardlng the ﬁedﬁral roIe \Nowhere does the report d|scuss tultlon tax
cred|ts or other initiatives to which the adm|n|s‘trat|on seems commltted and |
in fact, the report |ssues a cIarion caII to the Ieadership of federal state, g
and local governments to aslume their respectlve responsibilltles Clayton.“
then d|rected the following questléhwto Goldberg ~ |
Q. "The Commlsslon recommended; th@t standardized tests be used as.
, © gatekeepers at major transition points. . Nationally; standardtzed‘
v tes have been attacked as ‘haying cuIturaI biases.  Is the NIE
' L

-planhing to commission a -stud of the cultural - fairness of the
existing tests, or the- deyelopme of new,. cuIturaIIy fair ones“*“

AN

AL really don't know. | don't knoyl if NIE is pIannlng to do that
_or not " : , R

Q. "On page 18, ,|tem .8, the Commlsslon rfecommends acceleratlng
achieving students.’ Did- you intend for the recommendation to call
" for the acceleration of ach|eving students and the retention of

: those who ‘are not?" !

b

A, "The Commission's suggestlon on. that pomt is .that age jot be the
. only- criterion that is used to determine a student's placement in
' school and that.schools- should. not be bound by age’ concerns,

. Primary concern should be what's best for the student M
Q. "On ge 11 the Commlsélon found that. minimum competency test-
' ing tended- to lower standards for all. Were they able to determlne
the’ effects of mastery Iearn|ng7" ' :

PR
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"A. "No, there was a general view, after getting to a lot of states and
talking to people, they (the Commlsslon) didn't say.they should’do
-~ away with minimum competency . tests, but felt strongly that " if -
people get locked into minimal competency tests’, we're ‘not gomg to

be doing enough for most kids." . ,

-

Q. ."Can' you address, from the perspective of the Commission, the

.responsibillty of the federal government for funding some of the
recommendatlons and prov1d|ng support to state and local sys-
tems"“
. A." ™ think the Commissiors report, and their recommendations' in
: that regard, speak for themseres.“ S

Q. "Do you have some recommendat|ons for the federal overnment as .
. Y , 9
i to how they might-do that"“ . o el

:f..'.

'A. "No, the Commlsslon n1ade no recommendat|ons beyond those ‘ln the

‘report. - The Commission, don't, forget, is made -up of people not "™

~unlike the . people .who sit in this room, The Commission felt .
;= strangly that if the people who sit in this room, and-in rooms like
this across the country, have views about: that there is. some pre-
sumpt|on that they would be heard. "

Hopkins commented before movnng on to the next paneI|st that a. mem-”
" ber of the Commlssmn had, in the preV|ous day or so in test|fy|ng before
Congress, |nd|cated that the federal government as welI as the other levels
of government has a responslbility to do more in educat|on.- He suggested

that perhaps in that hear|ng there were more spec|f|c suggest|ons maqe

Robe rt G. Scanlon

.I‘

Scanlon stated that he felt the Comm|ss£on report “has had an effect--‘
_mostly positive." “ Person,ally,‘ he - belleves that debate in educatlon is
healthy | |.'We 'shouldn't " said"‘ Scanlon "be surprised with the report be-b
\ cause we heard back what we said and what we know. In h|s four years :
as I;ennsylv_amas Commlssloner of" Educatlon he visited 1, 200 classrooms---
roughly - 10 percent of all the cla’ssrooms in Pennsylvanials schools. ' Scanlon_

sa|d he saw the best teachers and the best classrooms across the state.. He

-sa|d he knew of course, that it was arranged that he see onIy the best

&
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but fhat dl;l not matter. What mattered was that the successes of that 10,
percent "pomt out what the other 90 percent could be l|ke "o And said -

) Scanlon the Commission report is so healthy because it raises those ques-
o 1 -
tions. : T . v

T

‘Scanlon then touched 'upon his testimony before the Commission in
'Atla'nta-,~ on teache'r education. He was asked to testlfy, he sald for two

”_reasdns* (1) he was then in ‘the process of completlng a nat|onW|de report

-

"‘on what was happen|ng in teacher educatlon state by state and »l”) he

had suggested some fundamental changes in the ‘89 schools of educatlon irf o

X,
Pennsylvan|a Scanlon presented h|s findlngs to. the Commlssmn and salcl
% . ‘
© that "teacher educatlon is an area in wh|ch fundamental change is starting

to occur but not fast enough lt lS an area in ‘which we ‘can beg|n rather

quickly, to make some real dlfferences.“ o _ o . "

-

Scanlon acknowledged an earl|er comment by Goldberg that the Commls-
- sioni was ‘struck by ‘the fact that aIthough the Chief State School Ofﬁcers~
sat beside the teacher organ|zat|ons of NEA ‘and AFT and they sat beside
the principals, who sat beside the. accredltmg groups, who sat besude the>
',colleges of teacher. educat|on there,seemed ‘to be - prec|ous l|ttle' con-'
versat|on between them. " Scanlon agreed that th|s was exactly true "The -

.

pol|t|cal real|t|es -of publ|c educat|on are such ¥ said Scanlon "that we need'
, P

_ ' 4
. new strateg|es to get everybody on the same wavelength to make these fur\da—
i I -

mental changes " , o o \\\'.\ S \
» Scanlon concluded by ask|ng the followung three questlons of Goldberg "
Q. "How do we go. about coalesc|ng the respective polit|cal interests?

Given the financial considerations necessary - for improvements,
where do we ﬁnd‘support7 From business or the community?
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What strategies should we consider for implementatnon" Where will
it occur"" o - ' . . '
_A.-,"'ljhose are good questions Bob. Perhaps the coalescense of the
" political interests, in some ways, may be the question to which an
ddequate .response could answer not only the other two questions, .
R but a lot of other questions as well." . b
L J v PR
: . oM thlnk that there are some very promlslng harbingers in the
N _ country today, but | fear that we, in education, :won't take advan-.
AN tage of them. There appear to be a lot of pe0ple outside of edu-
N cation who -seem willing' to discuss education as a major -issue
S .. today." Quoting a newspaper columnist who said, "education may
L N . begone of the one or two most important domestic political ques-
tigns," Goldberg said, ™| don't think we. should sell that .short.
s a profession .we ought to know that education Is a. political -
’ matter... "that the decisions about education get made in th
context of worklng wnth school boards. and city and -state govern-
ments." . o

- coalesce, that interest.” The Commission ‘saw examples of it in some
.. .parts of the country...In some cities for example, the superinten-
dents made_it a point not to meet with us without certain leaders
of the parent/citizen community as well as leaders of the business .
communlty ‘his communicated a. signal, to them . (the" Commlssion)
; ‘that in thls CItyV when we address educational |ssues,‘we address - -
~ them with- civic, business, and political leadershlp .1 think we -
: need more exmaples of this...After all is said and done the deci-
sions about what changes to implement, no matter how much the
resources are or where they come from...the decisions...are going -
. to have to take place at the local»level They've got to. “‘Ve:
never met anybody in any of our, visits in .any. school system
. across the country that wanted somebody outside the school system*
“to tell them how many hours they .dught to spend in school, or
what kind of standards...or curriculum.they ought to have They"
wanted to make those decislons at the local level v

Ty tﬁi(ﬁ\:heres an.’ enormous need for leadershlpt that works*to

As for buslness' .support, "Goldberg sald, |lThere is an enormous
amount of business interest growing around the country in-educa-
“tion. . A'lot of this interest takes the form of self-interest, but my
feel|ng is, so what?  That's what most interest is. Someh‘
" have to tap that self-interest to-enable ‘the busmess commu ity
see the need for.improved education, from their point of view
why they have to play a stronger role in_that, Let me-say)one’
other thing about that. A lot of folks outside of education 5
be, glad  ta help, but don't ‘know ‘what to. do. ..They will a the *
question: . How. can we help"' And I'm afraid that, too often, we

" haven't known how to answer the question, and so the conversa-
- tion-has died.- ‘And 1 think that to some degree that condition may
-~ still apply. There are business leaders who' might- be willing to

. help... but they are not quite sure what they <can. do.. | think we




have to work to help buxld a conversation to help provnde the
answers to those kinds of conversations." -

J "That, Bob, is a partial answer to the third question -as weIl...
strategies for implementation. Specific implementation, is of
course, ‘essentially a_local matter. The implementation -that re-
sponds to the charge of the Commission...it's a personal hope that
they will occur because- there will be meetings like this one in

. every city and town across the country...and that there will not
be meetings just for people who have been spending their lives in
. education...(but will include) people who have kids in school, or
people -whose kids . are not in school...or for some reason haven't'

seen the importance of education -to them, personally. 1 think we
‘have to dramatize that, and that's where impIementation is gomg to -
-take pIace " ‘

i

Si'dneyv Collison -

Collison,\ substituting for’ William Keene, Superintendent of Public -
W

Instruction in Delaware said that DeIaware educators "liked the attention

. they were gettlng from the report " /Said CoIIison, Mwe ‘expect some

flagellation as the report comes out but hopefully, that will change to
ass:stance...Hopefully, wé wulI begin to hear people talk responsibly about

I~ © '
“how soc:ety is going to 1mprove its schools." From a historlcal perspective

Collison noted “that, in 1932 only 2ll percent of students graduated from' )
school but by 1978 that f‘gure “had grown to .78 percent .This _mcr_ease:
. exemplified a changed purpose lngschoollng, sa|d Coll|son "a shift from the.
| schooling of the :Iite to -the schoollng of the total populatlon."_. .Collison .
went on to address three spec|f|c topics (1) the costs for DeIaware to
|mp|ement the Commission S findlngs, (2) current educationai reform efforts _
- in Delaware and (3) the Iack of research on secondary schools. |

o Colllson highllghted some of the costs Delaware would face |f they'
1mp|emented some of the Commissions recommendatlons. For instance, thev_

Commission‘ recommends increaslnq the school day by one hour. Said

’--"Collison "for littIe Delaware _WIth 95 000 students increasing the schooI '

~



day from.G hours to 7 hours--a 16 percent increase—-would cost $16 m|ll|on :

' per year. Given Delaware's funding .method, this would be composed of

three quarters state funds and one quarter local’ funds." The second Com- ‘ '

m|ss|on recommendatlon to increase school days from 180 to 200, "would be'
a $10 5 m|ll|on mcrease,“ said Collison... The third recommendatlon to add

a ‘month extra .of school|ng,‘“would cost “$14 million : Actually,.the three

~ recommendatlons together. would account for a 37 percent raise in teacher |

| Asalaries or mcreases of $370 per student in |ncreased costs. ThlS would

merease the average teachers salary from $20, 000 to $27 500." Colllson

said,' "If money alone’ |s w‘hat's needed to keep excellent teachers and to -

draw excellent people |nto teach|ng, then |t's not a bad recommendation-—we'
should pursue |t immedlately m Delaware and at the nat|onal level»as ‘well "
Movmg ‘on . to h|s second toplc, Colllson rewewed educational reform

. efforts |n Delaware A 46~ member hlgh school curr|culum committee was

formed over the last year to revuew and make recommendations on changes -

|n hlgh school requ|rements for graduat|on ln April the comm|ttee recom- _' )

mended to the state board some changes in these requ1rements, |nclud|ng an

~|ncrease |n credits that would mclude four years of English three years .

x l
\ .

of soc|al studies two years of science (up one credit) and two years of.“

Q
.t

) mathematics (also up one. credlt) "These changes " said Colllson “wnll .not ”
affect the majority of - Delaware graduates . .the. average number of~ credits'

earned  right now is 22 plus However the committee dld state that'_,'

- .

: college bound students would be encouraged to take three years of a for—_/

eign language and three credits each of mathematlcs and science _as well as
a half credit of computer science " s

N . . .
e - - -

' ol e




With * the ,‘aforerﬁe'ntior.\ed_ areas in mind--increaséd ‘req.uirem_ents and .
éostgl—Collison feit a third missi'rig componer_it had to be cbnsidered, _‘if’ one
'wér"e to im.pllemer.\t tlhesé changes.'AT_he\ missing"component, said 'Collbison, is
the clulture of th'e. hig'h" schools. "I ddn"t.'.chink .we can av;(k)lid some .délib—
er"at;a. dialogue about. the .culture.'of'_'the hiéh schools: because it is differént.
fhére are different people living thére, from fhe point_'d‘f matuf’ity,l thah in
elementary schpols.'; Collison feit thét-. educators need to do rﬁore to _SUp-
port and .pr.'omote-_ & higher. level of .socia.liy"‘ matuire be'lzanio'r in students.
Often times, r;eflected Collision, -this culture reflects th‘e..‘_._é_nttitude‘ of just.

' wanting_ to SurVive'the’ expe;ién.ce,_ or dvefeat o;f cont\ési‘it, ralltl._'ter‘th‘én 10
* find satisfaction or prOfi;c .from.i it. \Sai.d.vCoIlis.on,' " .-_'j's'e_é 'that:‘we?':h'ave to
ﬂﬁd,wéys’ for s;rtu'deﬁfs a‘nd--teggheré to 'sgc'ure‘“ mor;é 'owh:érship of this place
A ,v‘vhé.re we s.p,e_r)d S0 much"‘cfr'ne..l.;‘T‘hev.kind of outcomes we desnrewnl "requfre .
~ a little missionary zeal on tl"te.pérftl of’ edl_l'cg,tdrzs,.."" - \\ '.

Collisen ended his 'refnajr_k_s with the following "quéstivor'\T'to G".olaber"g{

Q. "What is the role of the federal government and where are the
resources coming from?" . - .. Tt ot I ST o

A o

A. "There are a couple of items i addition to-"those raised before,
. .that | think are important. The’issue of the breadth-of population.
served by the rschools today, compared. to one or two .generations -
ago, is'a very important one. . It was addressed in the report.i.as
y a major advance, in - ‘America- that we must:be” very proud of.. The.
. report is very cléar -about the fact that " aspiring to educational

P

- excellence does not require any diminution of effort in the areas of
equity or. access,’ In fact, it's -a- mistake -to think - that it
‘does...so, we need to be-proud of the access we've provided, but -
‘we -ought not to be proud, . (given) this access we provide, that
- 'there is still ‘_so‘mu'ch_mediocrity; ‘We have a responsibility to do
something ' about " that...every youngster that now has the oppor-
' .tunitly, to-go to school, also has the right to a fifrst-ratg reduca-
tion." . : _ : ' oo

v
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"The ‘issue on the culture of the high schoo! is a very, very
important one, and; frankly, is dealt with hardly at all in the re-
port, except in terms of the -issue of. expectations...A lot was
~ written about student motivation. We got some very interesting
~ work on the nature of the differences in schooling at elementary,
“'middle, and junior high school and post -high school levels.f The
shifts, for example, that take place in the role of the teacher from .
the early grades through high 'school, a very obvious_difference
for anybody who has been in education...or done Pesearch in
. schools, but wepay very little attention to when we organize our
., wschools...or how we build our schools. - We just expect the student. :
' to become a\much’ more independent learner, as the student gets
older..,it comes'as a shock to. some students that the teacher. isn't
- . _ .. going to provide all the information: they need. . You still hear kids
. ".".in"high 'school -say 'Why was that’on the test, you didn't teach it?'
' ' Because, .in. the Mlower grades, -the expectation from students is.
. ~that, the “teacher \.V\ill’ provide all -the, other.information that the
' student .is. going “to\have to.respond to...that changes over time.
'~ That's just one example of those differences that were highlighted.
| would. commend the whole issue of the culture of the high school .
.as -a major area of concern and study that needs_attention, .so 1.

would agree with you." ‘s ‘
= Thomas ‘Hamill - * © . .=

4 . : '
o { .

- Comlng IaSt;‘_sei&"]—_{anl\i.lll,‘l'made_: it easny. fo;h I:;xim toé;:gs'gy. "Yeah, :bmef-ft'oc_.)!‘".
_.;ce,_.ali_".;he points 'rais_ed._bby' '~"Ehe“. other - ‘penelvi}—.sts...__,.. However . he did ~'vh'a\'.'/e :
serer“eI ";;oir)ts tadd. | ’ R |

. Wamill said he feilt“;t'ha't':'.'l"A-l_ Nation at Risk"’must really be - the- right
vt'iltlle'_'ifor the 'Cemmi‘s:'s_ien"""r'-'ejbort, because,twomonthsﬂlbeforethereleaseof

° .
° P

" ‘_.the ‘report, -he had at-t,ended a.‘conference of: the New Jersey As‘socnaﬁ'oQ of -
{-'_ft'.:“MenUfat':'c_gé’éFs;,' whose . meeting theme wes_' exactly’ ‘that ."Tﬁe'ucoh.fer'enéé_' .

' said ,H'amf'll,”'Wa.s attended. exclusively by presidents and vice preside; 5 of

-~

" ..These manufactufers’.-were

= frightened said - 'ho matter how"you. slice it; the
A PR . R R LR RLLCA V.1 YOou .. ST

. U.S.'was a third class  nation; they. defined third | s
" technical eXpeitiée, and e>i'<;p'brti'n'g raw materials." Theyv‘

'-'-"“'"m'ejc')r threat}."'given their ‘s_y.'s‘temt ofv'gfc;_?'\'ké‘_r'r"im_enf,' industry’;




) "Ham.ill thought it interesting .that the manufacturers_ and the Commission
_shoul'd' come to th'e'same-conclusions'- ’

Ham|I| then dlscussed New Jersey $ school systems He said that there

R .
were three types suburban, ruraI and urbans"' Sa|d Ham||I "wnth a I|ttle
more money, and some extra effort the . suburban schools could |mpIement

R “bt ._ -H

_the recommendatlons aImost tomorrow--as soon -as the message to athe pubI|c

getsout " The ruraI schools sa|d Ham|II ."have to start' way back." The

, 7
: urban schools havze one. th|ng gqmg for them Hamlll sa|d " I'There are still,

=

", left over from 30-40 years ago, pockets of exceIIence they can' look - t@-—h* .

.S

whuch they can bu|Id upon. M But the urban schools are golng to be the g

ha rdest to change

e

These descrlptlons of conditions in 'New Jersey s;_.schools Ied Ham|II to

AN

. his second po|nt "Where was the fund|ng to com "from to |mpIement the

I

Commlssmns reoommendatlons"“ - Hamill sa|d "|f you‘ take Newark as an

LA
-a fund|ng program of $200 mil_llon less than the 65th

-?v;':""_example they‘-’> "ave-

P N

‘percentlle ( '"ndlng in the state') : If they would pay that'

'\.~

DERA

_oohng, 87 percent ‘wo, .d come from ‘the state

D
L g

from local fund|ng." However, ‘Newark - |nd|cated

that there Was no .«possL

woay
= KR

Iity v__vthat ‘they coﬁ-ld raise the 13 percent (of Iocal“r

co r|but|on

:.-'f'Hamlll d|d .not understand how th|s was{possnble so, he

,v-». ] g i ¥
Iooked at homes |n the c|ty of - Newark and found a house that fw,as much

I|ke h|s own but worth only haIf as much and taxed at twnce the amount he

was pay|ng '

Sald Ham|I| “How can these peopIe I|V|ng in an’ urban en- _

"'"""“-"vuronment fund .the. Commnssmn s recommendatlonS""

.
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But, ' if

Sajd Hamlll "Urban schools are

n

havnng a hard time fmdxng and keepmg.anyone half decent If they have

.g-
e

f_l,any qualtty whatsoever Ioeal‘industry h|res "em. at 50 percent more in




" Impact of Computers. in the Classroom
— - Qomp'utef GFaphics - -

Aruitoxt provided by Eic:



" BAs'lc. I?‘ROJ’GR\'AMMI NG ON THE MICROCOMPUTER

. ..‘;_

Presenter: Ned Davis Educational- Improvement Center Northwest.; Mew

Jersey L

) [

Th|s opt|onal presess:on tra:ning course combined both formal presen-‘v.,f'

I
"

. __tat|on and hands—on practlce for educators w|shing to learn how to wrlte" |

bo

eIementary BASlC programs The Commodore PET 403 was, used but the_:.'.-*'

course content is readlly transferable to other computers. Toplcs covered -

Y

|ncIuded: an 0verV|ew of computer use in educatlon,‘ computer termln- .

ology, saving and Ioadmg programs mputmg data, outputlng |nformat|on'

graphlng/anlmatlon, branching technlques, character strlngs, and arrays.' i

'! . !

The course prov:ded a totaI of nine |nstruct|onal hours.
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~ Presenters: Henry Jay Becker, Johns : in

: Audrey Champagne, Ledrning’ Research an,

_ . ' :Genter, University of Pittsburgh
S o G.I.en Snelbecker TempIe Unlverslty

’

Coplem nntroduced the three speakers and mentloned his - -own and his

district's use. of and mterest |n'computers o . e

: B'eckers p-resentatlon "c'entered around the fin‘dings of a | National
'Survey of - School Use of Mlcrocomputers conducted by the Center for Socnall

o @“'

Organlzatlon off'i-SghooIs at Johns Hopkins The - study was baSed on a’

probablllty sampIe of 2, 209 puinc, private and parochiaI eIementary and'
secondary schooIs in the Unlted States The survey was administered be-
tween December 1982 and Febr:uary 19'33 and was'_qonducted ‘by- meansofl
f‘_.;"f'.n_z'aiied" 'questionnaires “to the Mprin_cip_a:i and.« a te_lephone' contact to the
sch00l " The rerr'laining inform'atio'n labout 'mic'rocomputer-using.: sChooIs ‘was

provnded by a teacher at the school identlfled as. the "prlmary computer‘ '

e resuIts of the survey Becker "discussed mc(luded-

o 53 percent of aII schooIs in -the U.S. have "at- least one -
mlcrocomputer used for instructing students (as of January 1983)

© e secondary schooIs remain the largest. pre-coilege users of micro-

L computers--by January 1983, 85 percent of all high schools, 77

: percent of all ‘juniior-senior combinations, and 68 percent of all
'jumor*-semor comblnatnons had" one or’ more microcomputers

o the correspondlng flgure for eIementary schooIs rose to 42 percent-
durlng the ‘same: period



e on the h|gher concentratlon of use, elementary schooIs reported

‘more ‘use in: introduction: to microcomputers (64%), drill and -

. .practice \(59%), progr mming instruction (47%), and tutoring for
-‘spetial students (41%); ‘whereas secondary schools reported use in:
. .introduction\ to compute s (85%), programming instruction. (76%),
. drill and ‘pragtice (31%),  husiness education/vocational. (29@, and
:'[:,;’programmlng to_solve problems (29%) to name a few

: - £ y

o. 2 compar|son bet'een antncu:ked use of the computer at the time
of purchase vs. actual use of \the ocmputer over time showed a
Iower use for dr|Il \practlce than ant|c|pated

~'®. schools W|th ‘more migrocomputer experlence Ieaned more. ' toward

' "programming" users. Nn fact, oyve three-year period schools
showed a steady increase_in the userkdf computers for program-
ming, -while. showing . an \equally steady decline . for df‘l“ and’
practice in both eIementary nd secondar schooIs ’ .

) teachers sald that the greatest impact of\ computers has been
-social-~that" that they have, had more . effect”. on- the ‘'social
organization of learning than on increased student achievement per-
 se. LSubstantial numbers of m|cr'c§oB
S that “micros -have led to increased student enthusiasm for- schooling
(30%); to students working more indep ndently, without assistance
from teachers (18%)' to students, helping _one. another and Bnswer-
_ing "each” other's questions (15%); and tg\students be|ng assigned

to do more work appropr|ate to. their ach|evement level (12%) T

° teachers use micros more W|th packaged programs than wnth the|r' :
own programs. r .

" These and other resuIts of the study are be|ng prepared |n a serles of'
reports each des|gned to deal Wlth some aspect’ of the national survey |

Champagne presented the findlngs of a pro;ect conducted by the ;
.‘Universlty ‘of Pittsburgh, and |mplemented wn:h teachers of three 3rd‘
Igrade classes ,in_one_ sc-h‘ool. The pro;ect studied the |mpact of teach|ng' ,
ﬁba’se 10 numeration by computer. |

The computer ‘was chosen -as the medium of- instruction for two e
- reasons: (1) it couId help to identlfy content problems wh|ch teachers do’
" not teach ‘well or children do not learn well; and (2) it cou|d provide
"physical 'contact"——that i.s\ act as a man|puIat|ve--I|ke Dean s\ blocks, to'
aid understandlng of math concepts. . . o | \

S
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mputer-using. teachers. believe



S

o

Champagne said- th’at she thought of “the |mp|ementat|on as gonng :

through three phases . (1)—|ntroduct|on—>|nto the_ schooI (Z)Mthe "cIoset"‘

tutor, 'and (3) out of~ the cIoset ‘and’ into the cIassroom ,»Essentially, in

'-3

phase one, the. teachers were given the materlals to rev1ew over the
'summer and. they brought in ch||dren with math problems to try out  the

mater|a|s The teachers convinced the Asslstant Superintendent of the g
soundness of the content and ItS match to the current (surrlculum Pre- . 3

tests were adm|nistered to,students prior to |mp|ementat|on.
‘Phase two, Champagne dubbed. "closet tutor" because that. is I|tera||y
v where the comptiter was put in one of the cIasses--ln the glrls' cIoakroom

off the cIassroom .The", reason for th|s |so|at|on was d|sc|p||ne Teachers

were concerned that there wouId be a. Iot of |nterrupt|ons and rubber-'

necking to see what Was happening on the computer The computer pro-

gram. supplemented ‘their regula -instructlon The program contalned 15
Iessons and took a ch||d an re from a half hour to two ‘hours to do a
Iesson One ch||d at a time was scheduled on .the ' computer The com-‘
--puter remalned in the’ cIoset about two-and-a haIf months before the
pro]ect moved to its third phase N :

- Phase three saw the computer come out. of the cIoset and ‘be instaIIed
near the teacher It aIso saw a. Shlft from a teacher controlled program to -
a student controIIed program The computer became an |ntegra| part of .

. the classroom--the teacher couId keep an eye on what was gomg on and
the ch||dren could .go about thelr Iessons wnth some independence Peer
_tutors were often heIpfuI to some of the sIower ch||dren . ',7"#?‘
The overaII |mpact of the pro;ect was very posltive | From.the

. posttests, |t was obvnous that the ch||dren Iearned what they had ‘been

N\ \ . -
\ o \ .




-taught. Champagne sa|d that the pro]ect compIeter changed the way math

was taught--teachérs were motlvated by their students' Iearnlng and there

. were orders from teachers for Dean s blocks. The ch|Idren and“teachers*-—~
were sorry to see the pro;ect ‘come to an end Champagne |n co_r}%uslon-,_— B
sald that she- feIt computers had a great capacity for teaching. o
o Snelbecker s presentat[on focused ma|nIy on. procedures used to create ,%’""
courseware and on |ts appropriate uses. He was concerned about the fact
that poorIy created courseware and |mproper use of the computer wouId

v [N

cause. us to lose: agl tremendous adVantage for expandlng teachln_'”'

Iearning bycomputer. : Snelbecker fe‘ltthat the nature of |nstruct|ona '-d

ar}rnci_es "’to |I_1us'tra'te ’

-~

'thei»r; fforts. . - Snelbecker read excerp@from sever‘al
i 1

‘izs’ ponnts.' He aIso felt'.m

- said. that- computers could,. p‘romote student coIIaboration around using the
.'compute'r--to promote problem-sol\/i'ng and shared experiences. "He also’
feIt that we needed to go beyond drill and practlce uses of the computer,‘

'tO more lnterac‘tlve uses.

’ - . e e



: VIdeo graph|cs demonstratlon tape

' COMPUTER GRAPHICS

Presenter: - 'William- Fowler, ‘New Jersey Department'-Of_ Education

.

Fowler d|scussed the use and versat|l|ty of computer graph|cs. _His.,_f‘;;_;-

presentatlon ,was in. two parts. Flf‘St he presented a serles of computer

generated graph|cs wh|ch he designed Second he presented a h|gh tech

.‘.v

R

" Using some educational stat|st|cs from New Jersey as a backdrop for

hlS' presentatlon Fowler flrst held up several of the typed stat|st|cal

‘charts one usually sees. presented in reports--columns of f|gures, multiple
categorles of information on one page and completely unreadable. Even'
enlarged on an overhead the charts were difflcult to read much less .
interpret Fowler then presented a series of graphics based on the sta-'

t|st1cs from the typed chart ‘He showed several of -his preliminary

display what "the statistlcs meant, us|ng computer graphlcs to give them .
. form and substance He then presented several xamples of the final
charts. '.apeclflcally, he’ had des|gned a computer drawn State of Mew -
yJersey map .-~ a flat outl|ne of the state with sharp peaked mountalns;

. u_sed to port_ray the . number,‘ concentratlon and type . of |n'formation'

d|str|cts by school d|str|ct organizatlon the schools with the largest

student populatlons parts of the state where vandal|sm was higher etc.

By overlapp|ng several charts one could see the movement and ramifica-

.t|ons of the. data.‘ ln essence the'com'puter-graphlcs'generated ) to-illus-

trate the stat|st|cal charts prowded an instant basis. for understandmg the

. BFSiCSi“;’f.”Zfzﬂ,gz:

_attempts to break out the |nformat|on in. such a way as to dramatlcally .

'presented . Thus, various charts showed the concentratlon of K -12 school

h



In ‘the second half of hls presentation Fowler ran a vndeo graphlcs

demonstratlon tape produced by Evans and Sutherland (producers of{the

B

hlgh tech v1deo graphlcs used in the movie . TRON) Th|s glossy demo

conslsted of overV|ews of such subjects ‘as 3 d|mens|onal geometrlcs

'_astronomy,,molecular modellng, med|ca| analysls (of patlents) energy

PE} '.-,-&;1

’

deveIopment and fllght snmulatlons for pllots (in’ reaI time)
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" .the development of the EPIE Pro'/FILES (2) influenceé which;impact'selec?"

'about hardware/software for home use;

S

.+ SOFTWARE EVALUATION

A . Lo o .

.Presente‘r: ‘Kenneth Komoski, Executive Director‘,‘Educati‘onal Products: .

Information Exchange (EPIE) = .~ . ..°

°

Komoski discussed instructional software from three perspectives: (1)

tion and app||cat|on of mstructlonal mater|als and (3)'3Ith . ho’mej/school

market--how schools can |nform lnfluence and assist parents' decisions

The EPIE Pro/FlLES were developed to provide rellable evaluatlons of .

ex:stnng software The des|gn and crlter|a used in these,evaluatlons was

|nfluenced pr|mar|ly by the wor of Ralph Tyler. Komosk| sald ‘that the

Pro/ElLES . follow 'l_"ylerls_ template; . s_peclflcal»ly they examine . (l)*"

‘,'intents-_—what' is the program's .stated pu‘rpose’ (2) contents--scope and_’

sequence (3) methodologx--ls the program effectlvely organlzed ~and (4)

'y

'tlon the Pro/FlLES also exam|ne the techn|cal aspects of the program

i(e g.., graphlcs pacmg, branch|ng, feedback etc )

.),_

3

"'nrlals._, ThlS year, sa|d Komoskl that amount was about 1/10th of one

.per'éent.' Yet, teach\Ars use these materlals 90-95. percent of the time |n

~

?

‘Komoski over and above what is. presented in the lnstructlonal mater|als '

téxtual materials‘ against thedegree o.f» use the |mpl|cat|ons for software_.

.
i

. evaluatnon--does the" program atta|n what is . |ntended (l e., #1). -In addi-

" :Komoskn then presented some statlst\cs on-. the current approacW to.
nd use of |nstruct|onal mater|als. On the average he sald only about',
ne - percent of a school's budget is used to - purchase text- related mate--

_.thei_r'classe's The amount of new mater|al |ntroduced by the teacher said |

is only about “two percent. When one welghs the money\expended on"""

~



' purchase and selection are cle;r. . If only 1/10th -of one percent goes :
'toward |nstruct|onal materials, and lf that is Spllt between texts and- soft—‘_:-‘
'_ware the software had better be good . EPIE therefore provndes evalua-
tion of software to facilitate lnformed selectuon. - | N

In an attempt to place software and computers wnthln an nnstructlonal
context Komoski posed the follownng view. If all materials used for |n—

A struction were placed on a continuum, he feels they would fall under four‘

/categories:
Types of . Astructional  Structured Instructional . Instricturing
instructional - A - — A A
- materials ~ least complex o increasingly complex ~ ~most complex

- An; example of an astructional material wouId be a computer--a tooI used to
‘ _assnst instructlon._ Structured and instructional materials would be those:

_.wi‘th a scope fpnd sequence or that use'an_lnstructional strategy/'f""
'_methodology, an example wouId be LOGO. lnstructuring materials, the -
‘most complex said Komoski ,would be materials S0 weIl designed as. to f't

the learner's: level of knowledge/competency, _for example tutorial instruc-

tion Although software is created for no one lndIVldual well -desngned =

a "

) programs w1th sound instructional st ._v':tegies prov:de the best Opportunlty'
~for. student learmng | v o . |
| The deSIgn of the software is crucnal sai'd'- Komoski,.if"it lStO subp‘ :
-port or enhance lnstructlon._ Komoski felt that there needed to be a- .
_4 'stronger br|dge between the desngner and the Iearner as weII as between
the lntents of the software and the evaluation of the effects on the "
'learner Currently, the goaIs and ob]ectlves of software programs aré not )
W‘strongly tled to. exnstlng tests/assessment mstruments - Thus, m_easur_lng-mf—i




3

<_<‘ software program effects are d|ff|cult Komoskl suggests that what

'currently belng measured in computer studles 'is "entropy " Entropy,‘

- 'ir-

unused enerrgy in a system in a ‘scho ? |s really the amount of d|fference

\'_between boredom (students not belng challenged) and engagement (stu—

L.

- dents meanlhgfullLand challengingly occup|ed)

Komoskn then dlscussed what he belleves w1ll become the major soft—"" '

‘-_ware market in the near future-—-the home Accordmg to Komoski parents__.-

).

w1ll become the largest purchaser of |nstruct|onal software by 1988 Cur—

rently, home sales of software (educatlonal and other) exceed school pur—; '

‘chases and he predlcts it 'w1Il become three to flve'times larger.

Vendors 'reallzmg that home sales are where the proflts w:ll be, have

‘_geared their advertlsmg to that market Sald Komoski, schools need t’o. -

v

‘ thlnk- about= becomlng mvolved -|n thls. phenomeno.n. .Some of the ways in

"which schools could become lnvolved include:

o prov1de parents and children w1th training for at-home learnlng -

with :the computer

. l

® prov:de parents wnth the opportumty to prevnew software used by
rthe school prior to their purchase to facllltate home/school"_'

ma-tching of instruction

e arrange’ wuth vendors to aWarents/teachers to receive “the

school's d|scount when they purc se home computers or software

Romoskl feels ‘that the schools can do a great deal atO see that the -

’

mstructlon ch|ldren recelve on home computers is congruent wnth not con—_.

tradlctory to what is belng taught ln the school Slnce the home market‘,

)

T s a real and growmg one the schools need to take the lnltiative in Seeing‘

l__t_hat |nstruct|onally, |t is a- helpful and appropriate one. . w :
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. Serge Madhere NeWark' -;-'-;New Jersey Board of. qucatl_
“Hope Hartman- Haas Newark Neéw. Jersey" Board of
~ Education s
Jann Azumi, Newark, New Jersey

~ Henry. Harper; Appoqulnlmlnk De|aware School District:
Paul LeMahieu, Pittsburgh;, Pennsylvanla Public Schodls:
Louis Venson, Pittsburgh, Pennsylvania Public Schoo|s

| ,Rona|d Larkln - New Brunswnck New Jersey Public Schoo|s

. Moderator: ° Roh Brandt Assoclatlon for Supervnsnon and - Currlcu|um
' Deve|opment o o L e

student achlevement and persona| growth He exp|a|ned that by usmg.,

. ad

|mp|ementat|on ana|ysns ln carequy chosen T|t|e | schoo|s hls ofﬁce was

’

°. regu|ar c|assroom approach

. The data qathered he exp|a|ned wou|d be used to document and vahdateé '.

the effectlvenessfof these three approaches ll'l hopes that other Title |

. scho Is| .cou|d adopt the most effective ones wnth greater confldence

Hartman Haas described 'another -Mewark P"Olect ln which state"i'_.:j.
. compensatory educatlon c|assrooms were surveyed to |dent|fy thelr needsr_..

re|ated to four research ldentlfled study variab|es settlng, tlme support

-‘.system,‘ and_,_'q_ns_tructlona| ac.tnv:tlles The mformatlon was synthes;zed and




‘_ e

Hartman Haas and presented to pr|nc1pals throughout the state..

Azuml, also.from Newark descrlbed her efforts |n usn

school |mprovement Eocuslng-.von reseanch~|dent|f|ed organlzatlonal char-

e

: acter|st|cs that affect student'achlevement, she attempted to use her study

Py -

and |ts results wrlh f|ve Newark schools. Spemflcally, she wanted to pro-'- i

l“.

ln the end she concluded that

-

a_dm1n|strator dscomfort w1th outs|ders andvadmlnls-.

' ever by: pomtlng out that two schools st|ll were actnvely ,}'nvolved' One’

. a o,

was focusnng on attendance and parental mvolvement and one was

R ' . ; fe . : [ - ':S. ---' L
B . Celoaw T T

S
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'phincipals "o'f "ADL's ‘iusefulness and in making ‘the 'resea-r'_‘_ch information .

o - _w i

‘ appropriate for teac er use, Once he accompl‘ he‘d thIS "however, they

‘ mtroduce other researc‘n

’

\

.

found that it worked well : This posit|ve experlence encduraged h|m to

il SR T
-based improvement efforts : .._' e

\ .

@a LeMahieu |ntroduced" what he called the "Pi,ttsbuf

plarned how the Learn|ng Research and’ Development (ﬁenter

rgh Story " »He"- ex:~
"'LRDC) helped

the P|ttsburgh Publlc Schools ldentify -and pr|or|tize educatnona*l areas in
K \-u y
1severe need of |mprovemen-t-' throughout 'the d|str1c~t For each h|gh

o
\ S

prlority area, a research based program was ,,adopted sor developed to
PRI ‘
facnl;_;_tate the |mprovement process He ‘de«scribed" :wo'-

.

) Momtormg* Achlevement in Prttsburgh--a program involv-
7 7 ing frequent assessment of student mastery

e ' Schenley High School Teaclgers'»:Center--a program of
' |ntens|ve long*—term s&aff evelopment

5 Another representative of ‘the "Pittsburgh - Publlc Schools Venson

pi

)contlnued the "P|ttsburgh Story" by describing his. work wnth' seven low

R

.9'ach|evmg, high- .minorlty schools.‘ In descriﬁing hIS efforts to |ncrease‘

 building level/.'

7

;_eff"ctlveness and boo% basic sk|lls ach|evement he contins. .
i R o ~'-':_‘
ually r{;,::{terated a.. theme wh|ch he felt was central in gettlng d|str|cts tov.

use research namely,_., the necess|ty of mak|ng research strategles and-

‘lmpllcations comprehenslble and’ palatable to Kpraﬂltloners “In hIS work"

A

th|s theme led him to alIowdthe ss;hools' staffs to defme their’ problems and

E]

to use a combmatndn .of, common sense “|ntu|t|v‘e knowledge n and relevant

: - 4

" research to solve them problems ' Speclflcally, thls strategy Ied him to

. ass|st the schools |n the development of:

o ” . R
R . .- . ¢

>



‘-‘lllustrations of his strategy

. - . . N . L.
i : : g . i
5o s . ; K

‘®, an expectations mo _' ,
volvement SN e . i

Lot . . . - . N
Lot ' S ' .- . N

o a prmcnpals' |n service program\f T e "{ P .r._-,"“«'
. : -8 - . L »

The final prgsenter,. Larkin from the New' Brunswnck public schools,

also described hIS experiences wnth RBS' Achievement Directed Leadership

> . W Com,
program As Harper had done prevnously, Larkin focused on what he had

{ S

] .,'

_,f'vi‘able research based approach ‘to school |mprovement He briefly out-

vilined hIS strategy First he developed misslon statements for parties W|th

: @

'f;-'a stake in the eduCational system adm|n|strators teachers, students and

-parentsq Then he used data from Mew Jerseys minimum baslc sk|lls test

’

4‘and the - Califorma Achievement Test to pinpomt needs ‘and to rank schools

e 1y hlS d|str|ct according ‘to ‘their students' levels of achievement' Finally,
;usmg the ADL and ‘other research base& models, ' he translated the re—

' search information for dlSti“ICt personnel He - provnded sthe followmg three

4‘_’,
& ¢

‘ o he used" rééearch information about s*trong administrative
" leadershjp, to_develop a program whereby principals became
.-:responslble for teacher in- servnce. - _ o
o"t: 'he used research |nformat|on about structured approa,ches
- to teachmg to help teachers develop and follow curricu- ot
“lum maps WhICh specnfled content and time a‘IIotment S
o 'he used research . information About prior learning to" L
~ - assist ‘teachers and. administrators, |n analyzing and . .
-uslng students' past test data D
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'+ «COST EFFECTIVENESS IN SCHOOL IMPROVEMENT - -

6
o ®

X k -Presentgr ' George Jarrach ‘Middletown Townsh|p, New Jersey

‘ Wllllam Fowler, New Jersey Department of Educatlon
. ﬂ' . "

Jarrach‘presé‘nted the flndlngs of a research pro;ect whlch exammed
w»
;he chang.es&de by t-hree urbah hlgh schools wh|ch for thr'ee consecu-

tive yearsl .falled to meet mJnlmum bas|c skllls- standards. .
Bya -
_' The New éersey state law requires that aII students n pub||c schools
T

‘must meet mlnumum IeveIs of prof'CIency in the Dbasic skﬂ]s It further

' i;-_ﬂmandates that if’ def|c|enc|es ex1st as |dent|f|ed by the Mlnlmum Basrc.

L]

':"'Skllls (MB'S) Test a Comprehenslve Basic Skrlls RﬁVleW (CBSR) process.

'_must be foIIowed _ The CBSR process analyzes exétlng school programs/

L . it

practlces in relatlonshlp to aIterabIe factors |dent|f|ed by’ research as

';-assoclated wnth successful achlevemerrt of . baslc sk|IIs The three, urban

A} 4

'hlqh schooIs underwent the CBSR process |n the fall of 1980 and ach|eved

.—the hlghest gam on the Mlnlmum ‘Basic Skl”S (MBS) test admlnlstered

",‘“

' the spring of- 1981 - ) 2o .' B . '

."'

. To determ|ne wh|ch CBST’ recommendat|ons would be foIIowed focus

y\terwews were conducted and ver|f|ed by V|s|t|ng schooIs observmg pro-
. L.

.“,'

-grams, and’ partlclpa‘tlng«’MIth staff Central off|ce staff were ‘also in-

_terV|ewed to determlne the costs assoclated wnth the changes to be

A

-“'r'_nmplemented g F|naIIy, a: cost effect|veness ahalysls of each program was

_-conducted to determ|ne the cost per student .for each unit of growth on

. 3
.the MBS. test Th|s process Ied to "the determ|nat|on that 74 of the 76

¢,

. recomméndatqons made wouId be |mpIemented most in. the f'rst year.. (The

. A . . : » . . ,T'. .
PO . “. a R A o
. . - . . . .



. *‘ . . . . . . . .. .' N , .. . .
“two. recommendations  not implemented involved the hiring of additional
staff ) e .

. _4.

Jarrach dlscussed the |mpIementat|on process the changes: that were
b madef the perceptlons of schooI staff lnvolved the results: of -the imple-

mentatlon and the costs per student ~ Regardjng costs, it was determlned

o ™ K]

' that the mean: cost per student to |mpIement change was $271 88 "The.
most expensive category to Implement was Baslc Skills Mathematlcs/.~.' 3

"Instructlonal Tlme wh|ch consumed 38 percent of the total ImpIementatlon' |

¥

costs fo|Iowed by DlStf‘lCt PoI|c|es and Procedures at 214 percer)t Baslc

Skills Readmg/lnstructional Time at . 23 percent Staff KnowIedge and
: »
/\ttltudes at 14 percent and Parent/Communlty Relatlons at 1 percent. ;:

,.Each of the aforementloned categorles are in the CBSR' document, |dentified

e by research as affecting schooI lmprovement

Fowler d|scussed h|s recent research paper )thh put forth the_

2

-'assertlon that the key to understanding why money does not ,make a
‘-d|fference in’ school |mprovement is tled to the understanding that schooIs' '

- .spend money in meffectual ways. 1
: s

FowIer d|scussed some of the extant research on and the method-
'oIoglcaI concerns in assesslng schooI productnvnty and school effectlveness
_(e.g.,' Coleman (1966); Glasman and Blnlamlnov (1981) Guthrle (1971);

.Lou (1979); Mayeske (1972); Rossmiller (1982); and McKenzie (1983); to

' .namea few‘)" -

In concIuslon FowIer made three pomts about cost effectlveness in

chooI lmprovement
T q\ at the present time, neither the (old) lnput output studies
© .+ ".“'nor’the (new) scbool effectiveness research provides reli-
S abIe and vaI|d conclusions that shouId be acted upon The-

e &0 0 ¥ - SR 58 : '

: B . . . . . c . . -,
& . . , o - . ‘ ~
e . . . . . : Yoo N )
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recent hoopla over effectiveness character|st|cs should bhe
tempered by the strong suspicnon that the results are

all research into- schooI effectiveness must be conducted
under the most rigarous research conditions the educa- -
tional community can muster. This means large sample
sizes at the school level, longitudinal research, sophis-
ticated multivariate simultaneous equations, and the use of -

“control variables for student background characterlstlcs
‘ and nat|ve ability

an effort must be made to determine if different actions .
and resources are effective for all schools, regardless of
community background and resource allocation, or for. cer-

tain types of schools.

2,

Y

N\



NEW FINDINGS OF THE ROLE OF THE |
ADMINISTRATOR IN SCHQOL I-MPROV'EMENT |

‘Presenters: Bruce Wilson, Research for Better Schools '
‘ H. Dickson Corbett, Research for Better: Schools
W|II|am A Firestone Research for Better Schools

"wf\1oder'9ator:- B ‘Matthew Miles, Center:'forh- Policy Research :

F|rst W|Ison reported on how school admmlstrators shop for external

_assistance The .data came from a survey of 3145 pr|nc|pa|s and dnstrlct

adm|n|strators in 68 d|str|cts supplemented with 72 interviews. He found

that: (1) adm|n|strators seek ass|stance externaIIy about’ twnce as often as__".;‘ff-l‘

teachers.’ do, (2) adm|n|strators seek assistance externally about as often

Lot

as they do |nterna||y, (3Y assnstance seekers tend to be genera||st d|strict'

ofﬂce staff who are in frequent commun|cat|on with others in the’ d|str|ct

>

(W) externaI assnstance is sought-- more from neighboring d|str|cts educa-

tion service 'agencies', professionalfassociations, and. state . departments of
educatlon than from |nst|tut|ons of h|gher education; (5) that most contacts '
are very brlef--often telephone caIIs and (6) that many asslstance seekers‘

. are very soph|st|cated and able  to p|ck out relevant h|gh quahty assns-"-v

- e

tance.

FI
.

i

Next Corbett descr|bed what "had been learned about the, spread and,l'

2

_ |nst|tut|onaI|zat|on of change from an observatlonal study of 14 schools

_ He found that the spread of innovations within a school is fac|I|tated by

l|nkages among schoot staff -These include shared' goaIs frequent staff -

‘\4

interaction, or cons|stently adhered to curr|culum guides. . Whlle such

hnkages are rarer found throughout a school, there are often pockets of " -

frequent .communlcatlon. : Pr|nc|pa|s can’ take advantage of these pockets'

60"
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B

" by |ncIud|ng representatlves on pIanning teams. ~Continuationbof an
|nnovation by teachers is facilitated by adminlstrative |ncent|ves. " These
,,can often be symbollc ~such as occasional questions .about the innovatlon'
from the prinC|paI or more formaI Iike questions about the |nnovat|on‘

durmg evaluation meetings.

Flrestone ident|fied differences in cIimate and principaI Ieadership

influence. over'

-~

., leadership:. than |s found in ele-.

w0

can e attributed to thke character|s-' |

‘more. decentralizatlon -s-.of

mentary schools. These differences

tics of secondary schoo|s relative to eIementary schools: the 'size, the‘
prevaIence of departments,.and the Iarger proportion of male teachers.‘
Contrary to expectatlon cI|mate .was found to be more re|ated to Ieadersh|p
at..- the secondary |eV'eI. FacII|tative Ieadership reduces conﬂict ;and

centraIiZation of influence |ncrease_s--'goaI consensus but onIy at . the-

T
e . : Y
, . L e

segondary level.

v

|n rewewmg the sessnon,. Mlles pomted out that the papers were
unusuaI because they prowde findlngs rather than "bromides" about the
~roles of the prmmpal*and dlstr|ct staff. He aiso showed how the.- papers"'
- addressed recurrlng dilemmas in educat|on such ‘as the tension between :.
autorromy and |nterdependence and between centrallzatlon and decentrallza-."

'tion-o(fg)ntrol._- g o Lo

N

O
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urement
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" Cré'cvli.blé..‘ Case-‘ Studies
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. Presenter: A, Jon Magoon, University of Delaware

MEASUREMENT ,AND MISMEASUREMENT

» v
Al

Magoon s presentat|on |nvolved a cr|t|que of trad|t|onal approaches to.

the measurement of mental ab|l|ty in llght of recent social |ssues, ‘and re-’
A . 3‘: A~ '__‘
and concluded w1th a dlSCUSSIOn of the - |mpl|cat|ons for

:.,J'

".
S

search f|nd|n '

classroom mstruct;on if we reconceptuallze humar_a ab|l|ty He. began by

glvmg a (’MIS) Measure nt -Qulz_,r that l|sted assertlons and m|sconcept|onsv

’ ®

“about the nature of human abl ty' and apt|tude testlng Each of the state-

<

ments |n the qulz was drscussed |n terms of h|s paper A New and Needed -

RS . A ’ .

Joerm nt'qls based largeel

o

*

Ethlc in Measurement* 'Feuersteln S Reconstructlon .of Ab|||ty

-Magoon s challeng‘e ‘7'trad|t|onal assumptlons about ab|l|ty measure-

'.‘rk done over cl:he 'last thirty years by

Feuersteln and h|s coILeagues in:,-_lsrael ; The concluslon of th|s research |s;_ -

R -

that mental ab|l|ty should not be seen as a stable tra|t ras |t |s vuewed by"'

' the trad|t|onal psvchologlcal test|ng movement " but, rather "ab|I|ty should;

Q!

be understood as: ‘a’ dynam|c faclllty that. develops largely through the

ol

soci'a'l'_ medlatlon and wlgency of a deeply—carlng teacher_ ".’Fe‘ﬁersteln s.j"-."

%work wnth “retarded performers" demonstrated that s'eu_ents1 |ntellectual

skllls can |mprove rad|cally under the r|ght combmatlonwof cond|t|ons .

: Magoon clted examples of effect|ve schools and "super teachers " such as'

l"’
;

oA

N i~

Lo~ ""( v

MarVa Colllns in Ch|cago as further ev1dence of th|s posltlon

. On the basns of these arguments. Magoon sa|d the human organlsm'

-should be understood -as an open system capable of much development.

rather-than as'a’ closed system where ab|l|ty is fixed at b|rth ‘in different.

) amounts for- dlfferent |nd|wduals as assumed by . the followers of Blnet in

i |-
oy

65



. \' - . I"'. . -t . . __,-_/ ‘_ | D n

the aptitude testing movement, Magoon cited evidence wh|ch |nd|cated that

Binet's or|gina| work was Iargely misunderstood and‘that he was. actua|Iy
"open" to the human system s openness.”'
. .u, R ‘4.,( '

Magoon argued that merit or abiI|ty rankings that foIIow from the‘

o, - '~a(

. "cIosed system“*approach may be considered uneth|caI rimJust and use- N

"—‘= ‘ém ’ : v:.

Iess, : He c|ted the work of - McGuire that caIIs for “a new Amerlcan ]ust|ce

b

4_,,4.'

'wh|ch would require red|str|but|on of top jobs |n the soc|ety to both women ‘

and m|nor|t|es." He concIuded?"i-:tha B

trainablllty Magoon noted that even

Syl

-ser*vnce examination sys"""'

**threw out the|r measur
.f}‘

measurementmust jho
;e - ability’ measurement s'_ [ " used to" prowde diagnost|c infor-
-mation about what the 'ashould learn next, but shouId not

" be used ’for summary ranki g or”compar|son purposes C .

o measurement can be used to determine how seemineg cr|ticaIIy-‘
. ‘needed: - skills'* are developed at, various points in students'
: educatuon/tramlng P S IR -

of'teachers' close social observations of students (i.e., _"strlking up
© an acquamtance“) should,* for the most part replace the trad|-.
tional measurement mode| for diagnos|ng student needs '

RO . eachers need to adopt a bas|c phiIosophy of education where they
' ' .jare believers in kids" and they mustaccept that all students can
3 experience successful  achievement; . education shouId focus on. aII

students; not ]ust the "above average" :

S

Ce ..teachers shou|d recognize the importance of and assume a very
: powerful sociaI roIe with respect to their students :

oy g . . L. \




ERIC

Aruitoxt provided by Eic:

° teachers and adm|n|strators need to be retra|ned concermng the.
‘stability of human ability and effectlve strategies for accompllshmg

"'super teachers" are qarlng teachers R ST ; . ‘

change (i. e., social medlator sk|IIs)

e €

recent flndmgs in. the effectlv,e schools ‘movement aré consonant-"'

with Feuerstein's Instructional Enrichment (F.I.E.). apbroach
such, teachers’ and admjnlstrators should ' pay attentlon' to factors

such ‘as .small class size, school climate’,. relevance of f.mstr*uqtnon,'.
~concern for achievement effects “of prior learning, ' prbvnslon of

. positive feedbackuand opportumties for - success, and -students'
seIf-concept ol S T : ,

k)

lmplementatlon of elements of the - F 1.E.

. -:PJos
. found effects on .ingreasing the ab|I|ty of’ educatlonally d|sad-_,
ﬁw vantaged stidents in : coe

the,, United States :

'y school boards should" abandon the notion that .test',scores are the

approprlate measure. 1of the quallty of . the|r educatlonal system. '
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’ Accountlng (')fflce on the "HlStOf‘y of the Case Study Method "' She argued_._' -

’ : N . . K o . LI

y .

”

. Presenter:, Lois Ellen:Datta, Croupf DlréICtor Educatlon

PPN e
z . T
R

}"

" BELIEVE'IT OR'NOT:’ 'coND’uc_;T*l‘N‘o_ CREL IBLE CASE STUDIES P

R

Institute for. Program Evaluatlon U S Ge er |
Offlcek : Do o

Ellen Datta began her presentatlon wnth a .plea‘for
-'{ . .o :
study results m evaluatlon Her plea was: based on the__‘.,\

'V'

quantltatlve data offer good msnghﬁs mto what the problem is, but not how

. f .

to change 1} _-,_'for the sake of |,mprovement

A

"She then proceﬁded to glve a‘ brlef summary of the hlstorlcal roots of

case study method lh evaluatlon ThlS summary was based on an extenslve :

rewew she ‘has conducted as par,t of her current work at the General_

/\;.
.

™

that the roots of the case study method deriwe from anthropology and grew'._

4

out of a lack of confldence in the mterpretatlon of quantltatlve data ‘This. -

TN i

translatlon from pure. ethnography (anthropology) t0f> applned case studles

g

(educatlonal evaluatlon) has not been wnthout ltS problems. Two key
. ,?

dllemmas face researchers who adapt ethnographlc approaches for evaluatlon |

SRR
T i

purposes Flrst there |s the element of control on the part of those who

‘are buymg the evaluatlon ln pure ethnography,‘ |t |s solely wnthm the"_

7 .
power of the researcher to declde what to’ study, what mformatlon/t/ col-

lect and how to present the fmdmgs . These features are compromnsedf. :

b

; 'wuth the mtroductlon of an outside contractor paymg the - bl“S Second-

the demand for generallzablllty has forced thé case study evaluator to use a

L. > C

R

A
-



3 A ) ‘ ' o 'l ,'.. . o - .l

o 2

Wlple s*l‘te des|gn Th|s cholce greatly reduces the r|chness of data that'_
: can. be collected ,and used to descr|be how or: why somethlng happens

To summarlze "the current state of affairs Ellen Datta suggested th'\ti".r';ﬂ--‘

there areqflve types of case studies m evaluatlon _ =
S ° |llum|nat|on presents a photograph of what a particular program ls,' .
I Tike . _' A . . Jooa S

~ e cr|t|cal |nstance . an, mdepth clescrlptl’on of a key single. s|te

e exploratory ) used to help inform the deslgn of ' a larger study, thls N
type attempts ‘to determ|ne the key elements of a program . , N

C e pr%gram operatlpnlprogram _ effectlveness stud|es' prevalent in .

T education, these studies expose: the assumptions of the funder and -
" operator of a- program and ‘how those assumptlons get played out-_ -

through d@lly actlvltles S

a .
,l"

» cumulatlve prov:de data across: multiple cases and are desugned to
provlae generaluzable f‘ndlngs. . S

Ellen Data concluded wnth three cautlonary notes about problems that"“" '
E ;',__contmue to plague researchers us|ng the' "case study“ method Flrst there

” ."_IS rarely any connectlon made between the s|tes chosen (l e., the sample)_'
.. ) ' L ) . -
: _.and the problems bemg stud|ed The |nteract|on between these two 'ls'.

|mportant but seldom developed By not pay|ng attentlon to th|s lmkage

-_v|t is often d|ff|cult to match w,hat has been learned ‘from - the case study

¥

w1th what questlon is be|ng asked Second w:th the lncreased emphas|s on '
"_-"generallzablllty there has been a multipllcatlon of cases.; When mult|ple'_
LI s|tes are: V|s|ted t becomes more d|ff|cult to descrLbe what is- happenlng

.and why |t |s happemng If frequenc\< of occurrencesls the ob]ectlve thenl

‘-~,case studles are-. |nappropr|ate Furthermore, if the sett|ngs and popula--"

"_tlons to be mvest:gated ‘are heterogeneous then case studles may not be‘l

b

:,"'the approprlate tool Flnally, there ls an overrldlng concern W|th blas..__.',,

.'A’re the vuews of the observer too mtertwmed w:th the requlrements of ‘the.'

PRI ‘h:"i' .
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ln quantltétlve studles, repllcablllty is a techmque USed to test'

R v, . . : AN

In case study research the crlterlon should be plau5|b|hty Several

} |as. .
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Lok RESEARCH IN S;_PE'ClAL E_DU.CATI'O'N
. Presenters:  G. A, Smlth Unlverslty of Delaware

: ' - Julius Meisel, Un|vers|ty of Delaware .
Smith's presentat|on dealt wntﬁn the |ssue of observer react"vnty Much

research in speclal educat|on relles on systematlc observatlon for thej
o <

measurement of - changes in student performance The burgeon;ng use of

d|rect observation and recordlng -of beha\nor to evaluate change across -

various problems and - populat|ons appears to have led to unquestlonable .
acceptance of this kind of methodology Some research however, _has |
suggested that observer performance becomes erratlc when ‘such observers
move fr’om a tralmng sntuatlon to a data collection sntuatnon" Smlth
summarlzed pertinent mvestlgatlons wh|ch had been conducted by others
and then proceeded to report-the.results.of_h|s own research on ob_ser,v_er

t

reactivity. -

<

In his. own_ research, Smith utilized videotapes of- pre-‘schoolers to
create a laboratory analogy of naturallstlc observatlon ~He used';_this
'analogy to - examine -varlables affectlng observer react|v1ty - Sixteen

undergraduates were randomly asslgned to a momtored and unmomtored

“"'condltlon after tralnmg in an 1 category observatlonal code Results m—_,-"'

i
-

dicated a s|gn|f|cant decrease in observer agreement scores comadlng wuth'f'

-

,the Shlft from tralmng to .data collectlon ThlS drop m performance was""

'noted for both groups, although the - decrease was only expected for the

: unmonltored condition. " lmpllcatlons of these results for tralnmg of ob- '

servers and conductlng observat|onal research were d|scussed by Smlth wnth '

: respect to speclal-educatlonl. Such |mpl|cat|ons however, range far beyondf. k



'

. the fleld of speC|al education Sm|th's fmdmgs ra|se questlons about the

-

reliability - of observatlonalftechmques in natural|st|c settings across all‘

)‘ R
] A N “'.'

educatlonal flelds and, content areas. . 1o /

2
E
Yy - »

Melsel's ,presentatlon deal’t W|th an examlnatlongﬁof somal proce'sses in
' T +:/
: theaelassroom and the academ|c mtegratlon of ﬁ:‘andlcapped ch|ldren Meisel

'\-

has recentl\jv completed pllot study on mamstreamlng academlcally handl-'

. ‘_capped with non handicapped students and fhe lmpllcatlons for comparatlve‘ '

. i - o
. results of the|r performance S T » ; o !

. .
- .

The concept'of mamstreammg%for hand|capped ch|ldren has |mpl|c|tly-

s

assumed that such practice. results in beneflts to the hahdlcapped chaldren
: 9. .
'The research questlons addressed in Melsel's study included "NDo maln- e
\e u . '

streamed hand|capped chlldren compare thelr performance wnth no’n4.-'
”~

l’

handlcapped-chlldren and if they do, how |s. the|r self-c oncept affected"'_

Condltlons in local schools i Delaware were ideal for the*purposes of th|s

.

study, s|nce they used an mtegrated classroom model "\Nlth 10 handlcapped"-"*‘

-,_chlldren ma|nstreamed wnth 20 non- handlcapped ‘chlldren under the super-

v, . . .
e . . .

vnslon of two teachers. e o A .

-~
o

PllOt stud|es were conducted .on . Social |nteract|on by |ntroduc|ng an"'

. B U -

audltlng procedure mto th|rd and f|fth grade classrooms.' A pomt system'.
. e

had been establlshed wnthln the classrooms to promote achle\gement and good

behavnor. The aud|tlng progkdure conslsted of allowmg the children to ask'-'.

H

the teacher .at pre‘eslgnatedé'tlmes durlng the class perlods, how many

"v_"p0|nts they each had gam&d |n addltlon, they could ask about other S

students and ho& many %olnts they had galned ‘ Records were. kept on theA..

frequency of questlons -about how many pomts each student had and on the”- '

‘e

' .' frequency of thelr questlons about each of the other students' polnts.' :

o R
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Usmg a Guttmaﬁ sm& space anaIysls regular auditing behavior‘ of,each o‘f;

’E:he aude ts ‘in the partncn atmg third and fifth rades was stud|ed as ar{t
B P 9

N

o ‘.

dlrectnon ofméom arlsohs- Whlle st|I1 in its pslot stages thls research is

.
leadmg to’ fruntf’ul» hypotheses concernmg the effects of mamstreammq 0n

- g e e

» : _ _
~-index’ oﬁthe extent OL socnah-comparlsons made among the chlldren and the.

e

e

handlcapped chlldrin " S o T
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._tween 1935 and 1970 teachers‘"]ob“‘dlssatlsfactlon Iegéel %was only~ about 105-7{
' lndlcate that teacher JOb sat|sfact|on

.-educator mlght be dlffere t ot a'

M
[ ';,.:‘ .
Lot
)

~ LONG-TERM SERVICE: JOB SATISFACTION
'AND PERSONAL FULFILLllENT

"

 Presenters:_  Billy Ross Unlverslty of Delaware -

Millard F|scher Personnel Consulting lnstltute '

‘ o . p

Maderator: _'Wayne 5Conrad New Jersey Department of Educatlon -

Conrad |ntroduced the speakers and touched brlefly upon the purpose .

[ A

.of'--the-sesslon.' Conrad ‘said that receht research ShOWS .that |ob satls-

).

factlon and personal fulflllment for peopIe generally, and' for edueators

part|cularly, ‘are’ becomlng |ncreas|ngly dlfflcult to malntam g|ven_ the ‘

+

.'eroslon of |ob secur|ty, espec|aIly in the publ|c sector, and ‘the shift"o"f.

) workers from the publ|c to the prlvqte sector. This sess|on " then, was to

present some ways people could "dlverslfy the|r psycholog|cal portfollos" to

help them_ ‘become ‘more product|ve an.d exper_lence greater fulfillment from -

the|r jobs. e
 'Ross presented some - flndmgs by such researchers as Maslow Lelong,

Yamolowsk| and Hoplch Fuller and Gassel as to why people were experl-

enclng d|ssat|sfact|on.v He: sa|d that Yamolowskn found that the status of
“ the professmn (educatlon) had decllned in recent years and that there -

were' trends to diminish the professlon. . Hop|ch ‘et al, found that be-:' ‘

o : e
‘-percent--that 88 90 percent ‘were satlsfled Howe\?er 3 récent flndmgs.'

e et

w L A ;é"', :
""adecreased dramatlc%lly since 1970.

"Ross sald that Lelongs theony tha@"g"job satlsfactlon for the professlonal

2

I:_-

~
(Y]
£
w -
\

3 _
sa‘l‘}sfactlon Ievels for other profes-



Flscher, a cI|n|caI psychologist discussed some of hlS findlngs in

worklng as a personneI consultant He also d|scussed two. tooIs whlch :

3

couId be ‘used:: to help one get a better perspective of "self" ‘and attaln‘

better feel|ngs toward work

Flscher said that he found that feelings» of self—dissatisfaction arew
‘der|ved prlmarlly from the jobs "context “'rather than the Ijob |tseIf S iIn '.
order to help people sa|d F|scher, you have to work with -and- study in-

’ dwuduals in their dalIy work “corvtext“ or envuronment ' Another area for .

Col " ¥

.]ob d|ssat|sfact|on said Fischer, is that very few people have "declded on

they might——therefore, d|ssatisfaction is not unusual : -

*Two tools ‘which one could use. to: change d|ssatisfact|on are a personal s

|ournaI/organ|zer and self—hypnosis. ‘ The personal ]ournal said Fischer,___

is to- ‘be- about you——it should show your daily l|fe, at ‘work and at pIay

People "have too much of a. tendency to compartmentalize the|r Iife, they A

" should “Iump |t all together“ to get a better total feeling from it., Said,

Fischer you can confront yourself better on_paper than in, your thqughts.
{

thelr ‘career choices"——most people do- not end up doing what they thought ’

P

When you think of yoursekf you can beo masterful and fantasize and be’,-

- . -J". W ":

Iess ratlonal A log w1ll~a|low you to be systematic and rational o

. r(

Eventually, sa|d Fischer, as you get into’ the habit -of keeping a log youf-'

K 14

wull experience a higher@ Ievel - of fulf'llment and get a better sense of.‘”a.

,_',:, A . : ."'

||Se|f " — ,, , i B . .

“ .

The second tool §elf-hypnos|s does two things.. lt provides ‘you

: yourself and your actions..' Fischer ended his presentation by having the

- group participate m a self—hypnosis exercise. R

Y s
oy

rwith a way to relax yourself arid a ,way to gain a calm perspective of_ '_,j
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"_.'PAPER_. SESSION A ;.1

Presenters/ LT R s e T e
Papers: Brenda Bensop Burrell Washlngton "’I‘ownsmp Publlc, v'a

v' © Schools, ‘New., Jersey,._ "An :Assessment, of the. Perceptlon of a.
' Reglonal Program to lmp ove‘School Program Artlcui'atnon"

..’
‘ Antonla Neubauer Research for: Better School§
.+ o oof a Study ofoLocal Ongoung nserw&e Practlces an‘d i
’ PrOgrams for- School Board Members m_the Commonwgalth
Pennsy]vama“ aL T y

-

'c -.—"\'l)-

f;~ a regnonal program to nmprove 'school program a'tlculatlon °efforts th'oug

.-‘Q ._ 5 i’ , . s & 4 ;
_an establ!shed pro;ect--Pro;ect Dragon Projectﬂ Dragon |n|t|atedi |n 197‘ 3
\' wuth T|tle ill funds was to de\(elopa workable_ appr@@ch thatnftwwld lead
S .,.\ . M ;1.4 5

\

tructs- Three of these dlstrlcts were*K 6 element

N

thelr _‘students into: the' ‘fourth st:hool dlstrlg}'--a 7=1;

‘a" WY Th ._'rv‘\

G " 5
b? . z

¥

ER Qragon‘s efforts-

-_n:p

Dr.agon effective

R i e
Two statlstlcal treatmen_ts were useda (Hgt test to compare p

s "qéxbst or e’xgsted "(
K: ;H'n B

o
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andf'. ' s‘qperlntendents .

[EYaNy o R
n'ses‘ v'veme analyzed accordlng to dlstmct -,characterlstlcs (S|ze

"d; mem"' ers (lncludlng! bres@nts)
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and locatlon) and

\-v
l

‘pv'dgrams " (‘45‘." <

’_al staff. members, | school*' :

Thelr re-.,-bf‘ »

type f.;f'_ .



the study were ut|l|zed to develop gu|del|nes for local mservnce that were "

generally appl|cable to all school d|strlcts across the count';

A ,j‘The study determmed that o

() 'although one can. prov1de guldellnes for a local board development'
- program: and examples of Yprograms that work,". there is no s|ngle
lnserv1ce model that is. appllcable across all d|str|cts L

e sngnlflcantly more” board development needs ‘to occur at the local-'
‘ level especlally in rural and: small town' areas: ' L
o an active ' state school boards assoclatlon plays.-a’ cruc|al role in
'promotlng and prov1d|ng for board development S

e .:local development should be -more part|c|patory and |nvolve more. -
act1v:t|es focused on skill development SR .

. -':.strong board’ development programs tend to promote d‘is‘it"rict-f'
: stab|l|ty . ‘ . ' R

. N
-9

' o a. super|ntendent's educat|on andaself—|mage affect h|s/her w1ll-
: |ngness and ab|l|ty to prov:de a strong board develb,pment program .
A . . K .
L '-fogboard members and - s@ermtendents are clear in the|r desire for‘-_.:' S
e .. -more local inservice: regardless of the ma]or constra|nts of time or. R
o N-.pressure to. conserve funds., R A SR
. - AR
| ) " o G
1 R L G ' +
b S
g 8377 : ! 3
SO




- PAPER SESSION B

v&..-

Presenters/

“Papers: - Linda F W|nf|e|d New CastIe County School Consort:um

. " "Crltlcal |ssues i“n Research on Effectlve Schools" e

Edward Patrick Research for: Better Schools

~ "The Design and Imp|ementat|on of a State-Wide Technlcal
.Assistance System for School lmprovement Alternatlve

3 Considerat|ons'l S _ -

"Dav:d Lynn Passmore, The Pennsylvanla State Un|vers|ty
."Consequences of Youth Joblessness" . . .

Winfield's paper centered around the findings of recent research on,-,. ;

'-_-‘research and inconslstency across studles concernlng the factors dis-

A

' vquestlon the adequacy of traditional definitions of effectlveness

- .""designmg and |mplementing Pennsylvanias statew:de technical ass|stance
E "'.;system for school |mprovement He rev:ewed some of the Impllcatlons de-
B rlved from recent RAND TAG RDU NDN and RDx research studies per-"t ey

'_',..tme‘nt to the ro|e of technical assIstance in schooI improvemen{ He a|so:'

encountered in relatin the research implicatio s to the eneral"desi n, T
g p g ign,

'-'covered |n effectlve schoois "

"4

,1,-.,‘ o . S IR L . . i ) .A.,«_.‘:

Wlnfleld then dlscussed traditional definitions of effectlveness from}

standpomt of concluslons derlved from case ‘st d|es of f|ve urban |ow SES];T' E

g,

school year 1979 -80." According to Winf'eld the resu|ts of thiS study'f'. ' .

Patrick's paper describéd-"ffand analyzed the a|ternat|ves consldered int'.»' .

_.,.

e

;_-,effectlve schoo|s., She discussed some of the research f‘ndlngs of effectlveA
l.ﬁ.u"ba“ 5Ch°°|5 (e g , Armor et aI., 1976 Brookover, .19‘7‘8) and the study

_bY Parkey and Sm|th (1982) whlch reported some "flaws in the orlglnal:'

t,.,‘

s‘chools |n a ma}or metropolltan area in the Northeast conducted over:

Jdlscussed from a case study perspective the pr%ttlcal considerations‘,"{, ;




~management,_:4_1_'r5np|ementation, support, :and. ' evaluation components .of ‘the. -
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youthi. joblessness

'j"_"'actua||y¢al problem"’ In -reVie‘w'i,ng ;dverﬁ 1'60 'i)-'i‘ei:feis'.of"'fl

g w?

v

:,lte'ra '.;'fcon’_cer;-njn'g o

- the consequences' of youth ]oblessness.. Passmore found amon_“}a other

"thlngs that (1) modest evndence Imks youth joblessness with Iess frequent

.\.*

'_employment and lowerearnlngs as an dult' (2) evidence |s scarce that

3 oo ‘. _n

,-'youth Joblessness is reIated to Iost output of goods and services, mcreases

- . g ~;¢< s

|n federal expendltures changes |n crlminal behawor and dimlnlshed

';hea|th (3) ;oblessness %ver aII ge groups |s related toalncreases "

”federal expendlturesl,' crltne, and stress |nduced |I|nesses- (u) p0|le-I"..

,-'.-makers can cons1der poI|c1es to reduce youth ]oblessness In relatlon to
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TR
Agatha Chrlstic
a Sta[f Writer

Two years agq th1s column camed

w‘. an’ exclusive. report on the first

- dresses

\..

Joint conference of. the Pennsylvanla
-.and New Iersey Educational Research
Associations Mystery shrouided last
year's fete llke ‘4, dense fog and
prevented the publlcatlon of “any

a detajls; - This year the Associations

ave ! "come clean” “and confessed to "
plans for i May 16 175, ,1983 meeting
~.at -the Phlladelphla Hershey Hotel.
A starthng fact: came to l1ght when

*‘evidence - indicated - that.the newly
 formed Delaware. Educatronal Researeli -
Association has’ jomed the conSplr-l'.
! acy. This reporter would advise"f.{.ﬁ‘
' \ut, | remember';-*

Delaware to watch

" g turned up n

copy of the conference blueprint -?-" }'-.ff

frlled w1th 'the . names, dates, and
plaoes of. conference sessions “Two

: reputable investigators have somehow ‘fé’j
been conned into’ givrng keynote ad-‘-;.

After Monday luneh Mitch
Q o ¥ R

Educatlonal Research Assoc1at10ns g
".;‘_'nounce Jomt Conference, e

P A'; T"Brickell w111 reveal hls answers tof;‘
' the. big educational problems of 'the -

decade - 0n- Tuesday, Hilt Goldberg

vill - divulge the findings of the
‘Commlssion on Excellence ine Educa-

o
i
g kY

Anyone who can swlng 1t, should o
assume the guice of a researcher and -
s11p into e Phlladelphra Mershey
“on,May 16 and 17, 1963. You'llex- -

_perfence. all of ‘the’ excitement of < -

“tion.. :In th1s chmactlc session’ a the nether s1de of the. lav.
‘d1st1ngu1shed panel will SCross L EER TR
_examing®the. Commissior and present,
their own Judgments. T g Phlladelphla
o Beckons Agam'
mﬂ, e M, “ | Claude William Dukcnﬁcld AP
R IR A devotee of excesses. in 11v1ng
AL ey rarely knows where to drav the line,
ey ," R Bnt, w1thout 2 hint of hesrtatlon or
: o sf v @ram of doubt, it can be sadd. that .
Phlladelphla E " . the frirState” Educatioral Researchf“-.'“
1 He;shcy RRLE . Conferenge is Just tgo much. This .
' Hot%] 'v‘:-,.;::--columnﬁrcported that - the 1981 affaitv,‘.,-";i':
‘,f.}l s .i-‘e.-'--, “..'..‘,'";"5.' mused beguiled, ano coddled all‘,
' R "'who attended It ids - heard thatﬁ'-;'-.
’ 4 ‘,;'f'm‘.l982 c‘bnferees vere del 1ghted, ex-””.“
Tl || e o G '.hrlarated and ;festlve Thityear's -

"edent promrses to.be.a gala hurri-‘

.9k cane of 1ntellect and Seviality!

b f {See thladelphro"P 2)

(B vl 1 T
S - R B / ‘.‘ W S
‘ L B AN L



Phlladelpma Cont!nued from Pacye |

- Spacious' splended overnight accom- -

~ tariffs  of only $55. or $65 per:
" night,

. Meering level will be devited to. o
18 Ve WL DR CEVOLEC L0 6:00 pm. WineandCheeseReceptim\

The new Philadelphia Hershey

lotel, ‘that radiant and tesplendent
rofuge for refreshment and-rejuvina=

tion, will be the conference site.
nodations await with special thrifty
The entire Fourth - Floor

conference  sessions, - Unique among

| . Philadelphia hostelries. the Hershey

~offers ..

- 06

Finally, the Her-

‘ . crete 1ibations,

" principal and preeminent interest, .

Two conference‘sessions are of

thus receiving special mote in this
column,

- sight to arrive Sunday evening will

) treated to adwelconing wine and-
" cheese - reception, |

program will be. capped by-a cash bar -
. -affalr designed to soothe and sedate-; :

‘Also, - Monday 5

B all who attend

83

'Weamer Forecast -
Sunny and warm.
dghighs in the 705

 Pre-Confosence Pogt

- Program Highlights

Sunday, May 15, 1983 | ’

‘-31‘-00 'p‘m Conference Registmtion |

| 200 pam. Présession

BASIC Programming on the
Microcomputer

Ned Davis, EIC NW+"

.. 130 pa Presessnon Contmued
. extravagent | recreational‘.;/- ,

Appurtenances to enhance stanina and
- salubrity - fndoor swimning pool, - -
sauna, exercise room, jogging track,
~ sundeck, roof garden - &ll free to.
. qvernight guests.
shey -boasts two fine restaurants -
serving eplcurean delights and no
legs than four lounges offering dis-

. I

Mlcrocomputer o

Presessmn Offered

An exciting *fnnoyatdon awaite
1983 conference-goers. an optional

s presession on microcomputet™ program=-

ning. This presession course is for

- all educators who wish to. learn how

to write elementary BASIC ‘Pprograms
on the microcomputer,

and concludes by noon on Monday, May ..

‘16, for a total of 9 instructional ”
“howrs,
Through both formal instruetion‘
and, hands-on practice, partic1pants‘

" will learn how to create prograns in '
" the BASIC language, using ' Commodore

(See Mlcrooomputer P 3

Monday. May 16 1983 s

830 am, Conference Reglstranon

o ad Presessxon continued .

No program-
Conferees with the fore- | ning background is required, Taught
" 'by-Ned Davis from EIC W, the course . |

. begins at 2:00pm on Sunday, May 15

‘Monday, May 16; continued »

930 am, TheRole of Bducational .
Research and;Résearch I-\mdmg
in the NewCongress |

Page2.

- David Florlo AERA ot

. James Florio. Member of Conp,ress ~

- Anne Lewls, Education !
" USp/Mewsline o
Maxyy(cnnedy PDE~ Modemtor

o

Oy Cham'pagne. LRDC
Glenn Snelbecker« Temple U

Leoriard Coplein, Haddon Np
NJ--Moderator L
1200 LUNCH ollowedby
noon . “The Five Mpst Wanted Answcrs
| 'chry Brickell: =

Pollcy Studles In Educauon

2 00 p m, Computer Graphlcs o
. William Fowler, NJDE

on Paper:SeSsion‘A.
on Paper Session B -

3 00 p m. Software Evaluatxon
Kenneth Komoskl EPIE

or Research m Specxal Educatlon

, Juhus Melscl UofDE
Georgc Smuh u or D[f

‘ or Measun:nentd’ stmeasurement
A Jon Map,oon U of DE

!

“ 4-30 pm. Assocxation Bus;ness Meetings - |

530pm CASHBQR

. 3



e -

- Program Highlights

Tucsdry May 17, 1985 8

900 a.m. How Drstncts Use Research
to Improve

*Ram Durga, Newark W
Henry Harper, Appoquinimink DE
 Ronald Larkin, New Brunswick N

Pauj LeMahieu, Pittsburgh PA-~

Louis Venson, Plitsburgh PA,

. " 'Ronald Brandt, ASCD—-Modcrato‘r‘

- oon Beheve Itor Not— Conducting -
- Credible Case Studres

Lois-cllin Datta, GAO K

or: Cost; Etfectrvcness m
Schodl Improvement »

’Gcorge Jarrach Middletown Twp.
NJ :

: Rudolph Marshall, Rulgcrs v

- William Fowler, NJDE

10: IIO am. How Drstncts Use Research ‘

. to Improve contrnued e

o LongTerrn PubIIc Semce

- - Job Satisfaction & Personal
- Fulfillment - - -

Thomtas Corcoran, RBS

* Millard Fisher, Persouncl -
 Consulling Institute -

- BillyRoss, Uof DE |

or: New Frndrngs on the Role -
- of the Administrdtor. -

. in chool Improvement -

.DIckson,Corbe LRBS, © -
‘William Firestone; RBS ¢
Bruce Wilson, RBS
‘Matthew Miles, Center for

-~ Policy RGSC&I'Lh"*MOdUEﬁOI'

8'5 S

v

iau Canf rrurrr IIodt PaLc3

12 3d p.m. LUNCH IoIIowed by -
o Report of the Nationa]
o Commrssron on Bducktional .
X Excellgne: and Its Imphcatrons
~ for Qur Regron

" Milton Goldberg, Commiéston
+. Chalrman, USDE
. Willlam Keene, DPL
" Roleerl Scanlon, Temple:.
- John Hopkins, RBS—Moderator

e
f

3,00 p.m. Adjournment

Regi‘ster h_'y'April 81983 |

| . Mtcroc'omputer. o

* Continued from Page ny

- PET 4032 nicrocornputers.

L]

~ other

arrays,
~ The cost of, the presesqion 1s
“only 450, _Enrollment will - be

Course
content is readily transferable to
computers
1nclude

techniques, character strings, and

limited, so send in your registra- -

tion early, Check the box for "Pre-

- session Fee - Micro Programming and”

include -the 550 with your registra—
tion form. »

Philadelphia Hershey Hotel

. Offers On-Site Parking

]

Toplcs covered
an overview of computer
use o educatlon,,computet termin~
ology, saving and loading programs,.
- inputting data, outputting’ informa- .
tion, graphing/anination, branching

'greet each diner.

’ ".I & 4

Food Anyone"

) Chrld |
Resident Gounnet \

This year's menus w111 pleasﬁer?;

‘_gourmets and gournands ‘alike, Truelr \
~ to the maxim "The way to the Cogni--; .
.. tive is through.the Cu°11nary, T

ference planners have: included two "
‘splendid luncheons, © - ’

Our Monday appetites vill b%

'peaked by"a medley of re reshing and 3
- flavorful fruits,

Then, delicately 'r
braised breast of chicken will be

. served in a delightful tarragon'mus- -

tard sauce, ‘along with, rice pilaf
and -sauteed leaf- spinach, * This

repast will be topped: off with the
Hershey's' own exquisite ‘chocolate |

run parfait and beverages of choice,
Tuesday s noon fete will begin

‘with tangy melonf ‘balls au porto,
- The main course will consmst of a
‘hearty filet of beef chasscur en

vol'au'vent, accompanied by green
beans almondine  and
broiled tomato. The crowning touch. -
will be an absolutely sinful ppgtion -
of frosty ice cream cake ro&n .

you quessed it - Hershey chocolate
sauce, Beveragos rolls, and butter -

are includod, of course, .
The cost ' for both - remarkable"‘

, 'meals 15 §30, or §13 for either. dap.
~This cost, which 1nc1udes taxes and
- gratuities, is spall ‘in relatiuh tou =

quality of food, solicitols: serv1ce, e

and convcrsatlooa‘tl verve which' w;ll

“Bon Appetit!

e
%

succulent .
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Travel to Ph11ade1ph1

L SunSobakovich’ o
Co . Forelgg Correspondent”. -~

Dont Delay

Ad\)‘ance reglstratlon is d\e By
| A;il 8, 1983, Special ratgs and
~ luncheon places cannot be guaranteed . :

’after that date. Conference plan-

ners worked hard to get these mate-
'rials to.you in plenty oftize; |
ploasé respond by sending in your -
rgglstration promptly Mdress te- ®

sponses and! {vmqumes to TrgrState. W
+ Conference” c/o Keith ‘M. Kerdhne', ‘
Research forr Bet;_e,r Schools, 444 X,
 Third St., Philadelphia, PA 19123.

" To further the cause of ‘fhtchﬂ
national - understanding, - Tri-State

o Confcrénun plannérq have  invited
.rcuLarcherJ {rom both sides of the

. data curtaim to Philadelphia, This
Creporter, a fellow .traveller, from
_the East, 15 well qualified to. pro-
vide travel suggestions to our com-

| ades {ron afar, First, be sure b
register early. - the deadline’ is
April §, 1983, Second, allow plenty-
of tine for travel on the Trang-

tventy years, Finglly, bring youg
red shirt and plan to “stay extra
“days-in. Phlladelphia " May 18 a,b1gs
month. *° \

Rescarchers: trin the local area
will have ‘an,casier tlme getting to
the Phlladelphla hefliney, fis the ndb
- below will ﬁmonbtréte. On to the
conference! ThlS reporter, hinself, |
vill  present 'a session on they > - o
Kolmogorov- Smrnov tgsts and the To'the Philadelphia Hershey - N

Lenin 'Square demﬁn. ‘. From Suburban Station: taxi - L

' ' o 3

s

l« Ln \

ﬁ | BEST C""Y ["!"l ADLE

Lo

Railway, two we N 5 o -y
. SleflaU ) iy ﬁkb FO § v 5§ ~$1L15, bus - §1.75
N}. | N _j_ ) ’I H Eil s  Fromdrport: taxi - 310:20, |
: : —~+— - WNESTL—J — ' b $2 25 et
LOGAN] rramLn| T 'E&ﬁﬁ ‘ ; Limo - $4 15, bus - o
'-\ ‘ | CIRCLE . SOUARE 4 IN FRANKLIN BRIDGE -
" NSt g 4l — ,
. = Ty n\ ‘ ] | W | QUARRY ST, c Lo ." y } " ‘ 1
) N + QUEHS | Nt { . : \ '
) ’ \ CHERR\“ST - mmou’v 9 . @ LfwTowy g Edltor S Comer '
: . cowlv 0 iy . .
| | M1 JETHS ALEY Perry White
4 | ARCHST. w ol b A 5 o
T " ! n AL ‘
sl el el 599@_ ‘ WY § Anyone :who has had the persever-
of w2zl 3oz zhgollz L SNVEMYNAEST A9 g 10| ence to read this eatire paper knows
EAIRA 8 a5 i BlE g[S Bsna, N /Y dg o2
N ’N*JFK;OULEVARD o | 8] [3] Joown & N ) I a #hat editors have to put up with in -,
— u@:&m QY787 | wrlters these days - turgld prose,
SRR T l | H Ao ) 1L T NKJ - msufferable puns, and rank selfe.
IRV | o ‘ AN | (s AN AT
Vo feesas LT AR interest, Those of you who've' madc
. s 1| QA ENCRE “thiough’ snould E)e ‘revarded. ”;,
U s 9 | @ % .~ Write"the vord "Editor" somewhere on: .
. | 1 . i
| ‘ T I ssron | 113 ]- your registration .form, seq{i iv g
5 souRe| L' | SOUARE 00eksTy {19 | by April 8, 1983, and I'LL buy. you a
o 30CUST ST g L C |z ‘
g ”7 T T g R ke M8 | drink at the Csh- Bar. In fact,
o QE T SR LATIMERST, | N N -
& L T enucest| I ; } U 11 pick one prere}gwlstrant at an
. __rww B T T i ‘ [ - dom and foot the bill for dinser for . *
11—t PHES) | BE =~ T B two at -the: Hershey.: Mo foolm0 -
.l.iﬂ e T I | ﬂ ~osend it in.



;;‘s'; LIST OF PRESENTERS

Jann Azumu S R m e ‘n_
Newark, Board of Educatlon -"-;.' “ e

i Cedar Street © ' T S SN SR
. Newark,: NJ. . 07102 SPES RO R T A
130157335453 uj;' e LU
201~ 733 ~6732 ;{_

Henry Jay Becker, Prolect Dlrector -
Johns Hopkms University: C S 0 S L
35Q5 N Charles Street-" DS -

Bal’umore MD 21218 X

' 301 ;338—7563 : '
225 Nort-h'-Washmgton Street ,
Alexandria VA( 22314 .

;‘-1. Pres;dent T :

1. Poficy: Studies in: Educatlon
'South '

o

s}hmgton Townshlp Publlc Schools

- “Curriculum. Off‘ce ‘ AL e
SiBOX - 286~ RD3

" sewell,: NJ.: 08080
5609~ 589- sooo :

,_,e'--_.-'Audrey B Champagne .f---‘f: ', SRS
X ;;:_Assocnate Professor, Research s

- LRDC ' o

N \_}_Umversnty of Plttsburgh - ’ L
“..Pittsburgh, PA "~ 15260 o
12_6214-14820 o

»';Co'nstance Clayton L

) upermtendent of Schpols o i
#x The School District: of Ph|lade|ph|a K
“Board of Education .
27st Street S. of the- ParkWay , Sl i
Philadelphia, PA 19103" .~ I A
215-229- ia23 or 215-229~ “TE. SRR RIS

-




gvm P

Sy cArthur Blvd and Rhoads Avenue
£} Wes*q"nont NJ 08108 Coe T
60§‘$5u 2900

D|ckson Corbett RN
es‘earch for ‘Better. Schools I I

‘igﬁliu :Morth. Third Street ' Con Tl L
“Philadelphia, PA 19123 ;T“i’ e
215 57& 9300 Ext 283 S

2 Tom Corcoran '
:Research for" Better Schools Inc‘,

'=‘.;—uuu North Third :Street. R

"_"'-Phlladelphla PA". 19123 ey

*?1215 57u 9300, Ext 242" ;‘ ,Q '*‘vl?u

n'--'Lons-ellen Datta Group Dlrector

" General. ACCountlng Office = = -

. Room” guy - e
411 G. Street, NW L

- /Washington, D..C. 20548

\\ v

j_202-275f7ﬂ63
‘Med Davis = T
Computer Consultant s
CUEIC-NW - o ‘
1202 Johnson Road - T A
,-Morris Plains, NJ 07950 j e
"”.201-539;0331 ' : ' ¥ ' :
, \‘I||l|am Firestone i '
Research for Better. Schoo1s Inc.
.- buy"North Third Street’
- -Philadelphia, PA_ 19123
1215-574-9300, Ext. 282 .
Mlllard Flsher ‘ .
. Clinical Psycholodist o
Personnel Consulting Institute . S
. 354 W. Lancaster Avenue, Suite 118 - .~ .
- Haverford, PA 19041 e -
215-896—5136 k .
[?avnd Florlo Dtrector
Government Liaison ',-;, : . L
1230 17th \Street, NW A T
~ “Washington, D. C. 20036 - SR
202-223-9485 . \ o N
‘ A ‘ H R
- . ﬂ' ’ 5')‘ ! (—\ ‘E}
S ‘ iﬂ'\ : L S



The Honorable James J Florlo
i v;s Rayburn House Offlce Bulldlng
~Washington, D. C. 20515 -

(202) 225-6501

(Tracy Curtaln - contact person)
W|ll|am Fowler
- Departmerit of- Educatloh

State .Department of New Jersey

255 W, State’ Street el
. CN 500 B A S

Trenton, NJ 08625 e
;609 984 -6770

Mllton Goldberg, Executlve D|rector :

National Commission on . Excellence on Educatlon
1200 19th Street, NW Rm 222
-~ Washington, ‘D, C. '
- 202-254-7920

Henry C. Harper; Superintendent ..

- “4th & Main Street . S
‘Odessa, DE 19730 Coe 8

‘ 302 378-7770 . o i

Hope Hartman- Haas ‘
Res%rch Evaluation . and Testlng
~ Board of Education -
2 Cedar Street et
“Newark, 'NJ 07102 o '
201-733-5454 R o A

_ John HOkanS

Research for Bétter, Schools A (T NP

yy4 North Third Street

Philadelphia, PA 19123 N

215+ 574-,9300 Ext 201 - ; ,’ o

George E. Jarrach A55|stant Pr|nC|pal
Middietown Township High School North
63 Trindall Road .

© Middletown, NJ 07748
201-671-3850.

W||l|am Keene . ° b gy B
Delaware State Superlntendent
Townsend Building

P.O. Box 1402

Dover, DE 19901

302-736-4601

-y = e, et e o "

-



" P.O. Box 911"
- Harrlsburg,, PA 17108

-‘Llnda L Kelly, Lecturer ' .
Un|ver5|ty of Pennsylvanla® ..
~ Milkwood Drive, RD 1. 7
* Chadds Ford, PA .19317
' 215-388-1279 R

Mary M Kennedy, D|rector _ '
Bureau of Plannlng, Research and Evaluatlon,
‘anhd:Dissemination o
*Pennsylvama Department of . Educatlon {
-333 Market Str'eet 12th Floor . .

- T17-787-4097

P. Kenneth Komosk R »>’ée¢utive* Director
"EPIE Institute -~ - - '. R
. Adjunct. Professor RO
" Commupnications, Computlng and Technology Sl e

Teachers College Columbua Unlverslty ' Lo

”Ronald Larkin Supermtendent [
. New Brunswick School D|str|ct R _

., 24 Bayard.Street . ST
New- Brunswmk NJ 08901 ' .
201-745- 5209

, Anne C. LeW|s

Executive Edltor T R
. Education USA/News L|ne S R R
1801 N. Moore Street - ' LT :

Arlington;, VA;:'.2‘2209 o '
703~ 528—6560 ; , : R

’ Paul LeMahleu e ' N
Pittsburgh’ Publlc Schools - ; >
om 430 o : :
%1 .S, Bellef|eld Street
Pittsburgh, PA 15231
l112 622-3941 - LA

- C. Jullus Melsel S S C
Assistant Professor of Ed 'cational Studles v
213 Willard Hall '
University of Delaware-
Newark, DE 19711
. 302-738-2325

o -



A Jon Magoon
'-‘Assocnate Professor

: .Serge Madhere —
- Newark . Board of Education :
2 Cedar Street E Tl
- Newark,. NJ 07102 ) A . R
.-201- 733 5454 T e T

213 Willard Hall. = . .° " o L - Et}r.f B

. Universjty of DeIaWare_ '

- Newark,  DE 19711

" 302-738-2325"

- Matthew B. Miles

© 212-870-2180 %

Center. for Policy Research
475 \RBiverside Drive
New York, NY - 10115

. Antonia Neubauer ° RO IR "
i ‘Development D|rector ' L
“*  Regearch for Better Schools,‘lnc. R N 0 T
444 North Third Street : P
“Philadelphia, PA :19123 . T
215-574-9300, Ext._205 B I
_‘Davnd Lynn Passmore
_ Associate Professor of Vocatlonal Education
144 Rackley Building a s
The Pennsylvania State Un|vers|ty e
University Park, PA 16802 S
814-863-2583 - .’ . T
S Ed Patrick ‘ S S
Research for Better Schools, Inc. = . . . 4

444 North™ Th|rd Street

‘Philadelphia, PA 19123 . T e

" 302-738- 1165

- 2152574-9300,. Ext. 268 L AT

-,Bllly Ross

C s

Willard ‘Hall

‘._Department of Education Development S a
. "University of Delaware; ~ S

Newark; DE '19711°

Robert G. Scan)on

Office of the President

Temple University o T

Philadelphia, PA 19122. - ' L

215-787~ 650’4'.," : T : P

i97 A



o o b7 A
George A Smith AR 6‘:@ -

Assistant ‘Professor.

" Educational Studies. e s
-University of Delaware T
Mewark, DE 19711~
302~738 2325 com T

Glenn Snelbecker g
Department of Education

.Temple Universlty S
~Philadelphia, PA . 19122 S T
215 -787- 6109 SRR

Lduis A Venson o A ‘
Director, of School Improvement Program
 West leerty Training Center-.
Dunsterand La Moine Streets

~ Pittsburgh, PA- 15226

412~ 344 0218 Lo

Bruce Wilson ‘e ' IR L
. Research for Better Schools, Inc. .
lil;li N. Third Street " PR oo
Philadelphia, PA 19123 . . coa
<215-574-9300, Ext. 327 . ,

" Linda Winfield, Supervisor
.Pata’ Serivce Center. :
New Castle County ScHool - Consortium

" Wilmington, .DE 19803 - ' -
© 302-478-8950, Ext. 42
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U LIST OF PARTICIPANTS

) '.’.4_...
- v

Hugh "M, ABerfnah S e e
COAM2ACre. Drive o T s T
- Carlisle, PA. 17013 o T
:~717—2u3-9637 S e e '

. Janet Adams’ " - T O
. - ¢/o’,Carolow Col|ege IR

333 Fifth . Avenue - . . o T

¢ . Pittsburgh, PA 15213 PN
n"u12—578 6279 L ;

; '_.:Ga|| Ames N A
" Red C|ay Consohdated School Distrlct
P.0.-Box 869 o
1400 Washlngton ‘Street
. “Wilmington, DE~’ 19899
302 651~ 2682 )

Jann. Azuml SRR R
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