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FOREWORD

» A L . . .’

3

The topic ‘of effective schools is r‘eceiving emphasis because of a renewed
"national concern _for qudhty education. - Effective schools studies have
“shown @i ffenences between improved schoods and.'schools in need of -improve-
ment. = Researchers have identified indicators of effective -schools wh1ch ,
form a framework for school 1mprovement 1n1‘t1at1ves L N
L 2 . ‘ ~
The Program P1ann1ng and Deve]opment Sect1on has “assembled | th1s resource
pubTlication to .assist local school districts in learning about and applying
ffectwe 'schooling practices.. The volume of educational literature on this
topjc continually, grows as results from the studtes become available and

. diffferent approaches to educatidnal practice are discovered. Therefore,

this publication is presented as a' reference- gu1de to se1ectwe resources
and not as comprehensive coverage of the topic. 'Staff will continue to
study effective schools concepts -and make additional information available

by request -to: I11inois State Boards of Education, Program Planning and

Development, 100 North ‘First Street, Springfield, I1linois, 62777, . -
217/782-2826. R MRS e .-

N~

a ) " Donald G. Gill. |
State Supermtendent of Educat1on




S S The Progra.m‘PIanni'ng and Development Section T /
i - .. has comp|Led this bibliography of resources on. - | .
e ,'*ff .# ,fg. . EFFECﬂVﬁSCHOOLS A ': 3
) v -to ass|st IIImous school districts in program lmpr0vement
- . Contehts Lo ~ _ - A - “\. .J'\ ,

' fComputer Search Prlntouts of the. ERIC Resource System .,'i ..... . - ‘
Copies of Documents ......,.. ..... e ..... ,.,19
Sum':mary Tables of Effective Séhools Studies ... L R R .. 29
Selectlve L|st|ng of Effectlve Schools Characterlstlcs Ceedaann .'. cereees . /u ... 37
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As III|no1s schoolsare work1ng toward more e fect|ve ograms the Program Planningand
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' . . - “.. .the characteristics are a discovery. First you -
* . identify schools that produce the outcomes you're
_ . . interested in. Then'you watch them and try to figure *
. . out what makes. them different from ineffective
- -schools.” -
. ‘— Rongld Edmonds
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T 7 ; ——— -
| ‘é&k A ‘ Degcribhs a franeyork for moying  from the . genera). school
JOURNAL ARTICLE®. o . effectiveness, factors - to spectfic practices and behaviors
. ¢ focusing.on strong |gaderstidp by the principal. Outlines the

" Fy280083 UDsossos t | oy |
Research on Effiimtive Schools: A Cautionary Note.' e general functions p? fnstructional leadership, then narrows [t0
' one function,  monitoring  Student progress, and ~derives

Rowan, Brian; AWM Dihers -
Educational Researcher: vi2 nd p24-3i ppr . 1983 specific principal behaviors. (MLF)
" ) ! ] v f

¢ -Available from: Reprint: UMI X L A
© language: English * T : . - \ ‘
Document Type: JOURNAL ARTICLE &)80); POSITION PAPER (120) CL ' s
Suggests  that current techniques for ‘assessing school £J279514 'EAS16334 '
effactiveness are based on narrow concepts of effectiveness; Response to Goodlad: It Just Ain’t So.
hide inconsistencies in findings across types of students, yatvin, Joanne . ; o
«grades, or subjects: and do not reflect.curricula. Emphasizes . Educational Leadenship,‘vd% nT pd4 Apr 1983 LN
that  sChooT THpTovement —ptans should—be - based  on Available from: Reprint: UMI '

classroon/schoo! -centered research rather than on comparisons Language: English ' ——
of schools., (Author/MUL) . -  Document Type: JOURNAL ARTICLE (080); -POSITION PAPER: (120)

; e ‘ _Agrees with MM'WMMWsaWWHsof%mWU@Jnm
vy . . article in this tssue-but disagrees with those. who maintain
: . o \ ‘ ‘that parents wan{ babysitting rather than education,'(dMl
£J280380 UD509802 o C a - C . .
Effective-Schools: Knowledge, Dissenination, Inquiry. ' A :
Bickel, Willfam €. - ’ ‘ 4 _
qucational,Researcher, v12 nd p3-5 Apr 1983 « ' . BJ279513 EA516333 ! ‘ L T
Jvailable from Réprint: ML, ‘ . Response to Goodlad: What about Successes? o -
l.n,ngUa:qe‘)? Fnglish ) 4’ King, Matthew ‘

¢ Nocument  Type:  'JOURNAL AqriCLE (080):" REVIEW LITERATUR- " tducational Leadership, vdQ n7 p23 Apr 1983

(970); POSITIUN, PAPER {120) ~ vailable from: Reprint: UNI B T
/ , " Examines factors“that might explain the increased Interest Language: English , Cot R
in research on school effectiveness: sunmarizes three articles Document Type:" JOURNAL ARTlCLél(OBO): PQSITION'RAPER‘(120) b
N that deal with schoo! improvement and. effectiveness research; In response to an.articlé by Uohn Goodlad, in this issue, ‘the '

author describes. an unconventiona] program in"his own school

and streskes the impprtance of using -exceptional schools'
and recommends examining such successful programs as well as

L] .
" résearch in developing school improvement strategies. (ML) -

‘ b . ‘ " our educational failures. (JH) : 4
1 IP o . ' . ‘ s ' - ) ; :
\ . ) . . . - ) ‘ ) . . .
299248 isp512917, | S o o oA
Using Research on Teactiing, Schools and Change to Help Staff  EJ279512 EAS16332. '
Development Make a Difference.’ S S Response to Goodlad: A Painful Picture. R
Vaughan, Joseph v i . Francke, Eleanor , . . -
Journal of Staff Development.fwd ni p6-24 May ’ . 1983 ' Educational’ Leadership, vi0 n7 p22 Apr , 1883 .
oo : | . Avallable from: Reprint; UMI' < o

Lahguage:* fngl ish AR : , .
Document Type:' JOURNAL. ARTICLE (0B0):: REVIEW LITERATURE Language: English _ ‘
(070): PROJECT DESCRIPTIQN (141) ‘ . Document Type: JOURNAL ARTICLE (080); POSITION PAPER (120);
4 Thig article synthesizes research on teacher offectivengss, * NON-CLASSROOM MATERJAL (055) o Lo
4 schoo!. ef fectiveness, and .organtzatiopal change and {nterprets In basdc agreement with an article by John Goodlad in this

¢

' what” the findings.imply:for staff degelopment- in the schools. jasug, the author briefly outlines steps.a schoo! can take to
'Nine research-based themes for §taff devalopment effofts are raassess<1ts‘goals and formulate an 1mprovemeﬁf program. (M) -
outlined. (PP) ' ’ A , ‘ ‘ , ‘ s : :

‘ - }
© FJ279579 EA516399 P . ot
school Effectiveness;  Iderntifying the Spééific Practices,” 4 "\ N . ’
. Behaviors for Principals. SO S B " . Y,

‘ NASSP Bulletin, v67 nd63 pad: f'May y 1983, - ' . e i _ N . s -
Availableyfrom: Reprint: UM * . C : 3 E : E;
Language™y Engl fsh- cenr o , , ‘

E jf(:Jocument Jybe: JOURNAL ARTICLE (080); NON-CLASSROOM MATERIAL ~ ' i L

vaEkEHESS): REVIEW LITERATURE (070) - , y " :




£027951 EA516331 ),

Response to Goodlad: Exceedingly "Ettéé: e" 0ols.
Rogers, Vincent o,
Educational Leadership, v40 n7 p21 Apr 1983 J
\?ﬁ?vaiiabie from: Reprint; UMI

anguage: English

Document Type: JOURNAL ARTICLE (080) POSITION' PAPER (120)

Attempts to integrate The Ufindings of John Goodlad's "A
\ alcgz/cf Schooling" described in another article in this issue

th-the f.indings of the effective schools movement. (JM),:

{(070) |

~ Examines sond probiems with school effectivenes esearch,
including_small samples, __JndenIJIicaIinn___enicﬁﬁe,__and-___-.

EJ272646 FAS15963 - ¢
Too Soon to Cheer? Synthesis of Research on Effective
~ Schools,: ,

Purkey, Stewart C.: Smith Marshatl §S.

Educatfonal Leadership, v40 n3 p64- 69 Dec 1982
Available from: Reprint: UMI '
Language: Engl{sh < ’ oo

 Document Type:  JOURNAL' ARTICLE (080);  REVIEW LITERATURE

i 7 ' '

£U279510 EAS16330 :

Response to:Goodlad: Unrealistic and Unfairo

Burns, Dorothy

Educational Leadership, v40 n7 p20 Apr
. Available from: Reprint: OMI |

LanguagesFnglish

Document/Type: JOURNAL ARTICLE (080): POSITION PAPER (120)

The aughor maintains that John Gooqiep s rigld insistence

(in an.artfcle in this {ssue) .on the school’s accomp! {shment

g
b

1983 " ",

of {dealistic and lofty goals {s unrealtstic and unfair. These

goais are merely something to work toward, (M) - !

'
| \ N

, - A
EJ276782 1R511037 : ‘ . '
Are - Your Students Learning? A Framework for ' Schoo!
 Effectivenass, : '

Hobar, Nicholas :

Electronic*Education, v2 n6 Ris, 18 19 Feb 1983

Language: English

Document Type: JOURNAL ARTICLE (0BO); GENERAL REPORT (140)
.~ Outbines a framework for analyzing researcheand development
trends {n classroom management and school effectiveness in
terms of (1) learners and learning, (2) teacher educatfon, (3)
educational programs, (4) classroon management, (5) school
effectiveness, (6) a network of schools; and (7) schooi,

- systems. Eleven sources are appended (EdS)fg/

J
PRI

EJ276376 ',EAG 16174
Effective Schools--Effective 'Principals

_Both.

" Hager, dJames L.; Scarr, L. E .
Educational Leadership. v40 n5 p38-40 Feb
Available from: Reprint; UMI
Language: Engl{sh
Document - Type " "JOURNAL ARTICLE (080); PROdECT DESCRIPTIUN
141)

Achievement 1is up in Washington State's District 414 vhere

1983

“know whigh characteristics to use as a focus for

~ . Brandt, Ron

How o Develop

2

adnin{stratorss have reorganized thjir responsibilitigs {n

'some urban schools teach poor children successfully.

{nappropriate compari{sons. Nevertheless, the article concludes
that characteristics of .effective schools can be useful in.
school improvement as fong as facile solutions are avoided 1in
favor of fncremental long-term cuttural change, (Author/yM)

N

.

EU272645 EAS15962 o
Using Effective Schools Studies to Create Effective Schocls
No Recipes Yet. i

~ D'Amico, Joseph ) ‘

Educational Leadership, 'v40 n3 pGO 62 Dec 1982

Available from:Reprint:. UMI '

Language. English

'Document Type: JOURNAL ARTICLE (oeo)
REVIEW LITERATURE, (070)

Without more unanimity about
contribute. to,a. school’s effectiveness

POSITION PAPER (120):

which . characteristics -
it 1s difficult to
improvement.
(Author/JM)

t

‘

Ed272634 EA515951
On School Improvement: A Coniersation with Ronald Edmonds
Educatfonal Leadership. v40 nd pi2-15 Dec 1982
Available from: Reprint: UMl * ‘
Language: Engii h '
Oocument Type:: dOU&NAL ARTICLE‘%OBO) POSITION PAPER (120)
Researcher-reformer Ronaid Ednonds believes he knows why
In this
fnterview  Ednonds - elaborates on his list of the five
characteriskick of effective schools. (Author/uM)
N '

I’

;
i

i"q

order- to spend more hours on instructional ‘leadership: .
(Author/dM) . ‘ '
I Qs lﬂ
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EJ272607 . EAS15907 . oy L
What’s Still Right with Education. ~ 2
Hodk inson, Hardld L, -

"Phi Delta Kappan: v64 nd p231-35 Dec 1982
Available from: Reprint: UMI '
Language: English
Document Type:  JOURNAL ARTICLE (080);

(070); POSITION PAPER" (120) ,
A study of the statistics on enrollment trends popular

attitudes, «school effectiveness, standardized test scofs. and

‘educational reforms convinces the duthor that the

educational system Is strong, effective, and beginning 0 gain

+

REVIEW LITERATURE

" the popular support it deserves (PGD)

rican

A ‘ R

schooi‘effectieeness {s conducted should be rethought. (CTit‘

. E
t

A

£J255029 EA514735 ,
‘What. Principals Can Do:
Effective Schooling. = 5

Shoemaker, Joan; ‘Fraser, Hugh V. ‘

Phi Delta Kappan, v63 n3 p178-82 Nov
*.pvaflable from: Reprint: UMI

. language: English " -,

Document Type: UDURNAL ARTICLE (080):
(070} ; NON-CLASSROOM MATERIAL (08%5) -

A review of several wel1-known studies of schoo!ing suggests
that schoois -and' their principals--can indeed make a:

¢
1981 S

&'.

1t
[Ili\v(j

wll Toxt Provided by ERIC

EJ259025 CE511873
Effective Schools: Accumulating Research Findings
Cohen, Michael
American Education, vi8 ni‘pt3-16 Jan-Feb
Available from: Reprint: UMI
Language": ¥nglish
_"Document Type: JOURNAL ARTICLE ioeo)
REVIEW LITERATURE (070) |
Discusses what effectlve schools do to raise achievement
levels:
arisen about "thie Equality of Educational Opportunity Report
* done by James Coleman in 1956 (Jov)

1982

PQSITION PAPER (120);

3 o . ,

£U257924  EA515092
Research Synthesis on Effective Schooi Leadership.
Sweeney, ‘James .

Educational Leadership, v3g n5 p346-52 Feb 1982

Availabte from: Reprint: UMI .

Language: English ¢ N

Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE
(070)

Ravieus recent research on school effectiven ss to {dentify
the behaviors of effective principals. intains that

effective principais emphasize achievement, set

strategies, provide an orderly atmosphere,- frequent

student progress, coordinate {nstructional programs,

support teachers. (Author/uM) - :
|

evaluate
and

\

\

EJ257377 CE511654
Schoo! Effectiveness Research: Key Issues.

Gray, John
Educat fonal Research, v24 ni pdg-54 Nov 1981
Language: English ’ 2

~ Document Type: JOURNAL ARTICLE (080); POSITIUN PAPER (120}

Identifies a number of key areas for further research on
school effectiveness. The author draws up a framework of
questions by which future studips might be assessed. He also

argues that certain aspects of the way in which research on

structional

Cites the problems and misinterpretatfons that have

difference.

_training and practice of the buiiding principal. (Author)

* and impiemented in other schools.

,(141) :
: Identifies and anaiyzes characteristics which are frequentiy

Among the. -
characteristics are that they improve the effectiVeness and. -

~efficiency .of students’ work by organizing material andésr o

] [

EUI5ITT THGOGII ¢
Exemplary Schools and Their Identification

.« Austin, Gilbert R, 1

. New Directfons for Testing and Measurement,‘ ni0 p31 48
fo8y »

- Language’ Engiish
" Document Jype: *JOURNAL ARTICLE . (oeo)
(070): PROVECT. DESCRIPTION (141) ~

! B

Information from state assessment programs may be- utiiized‘

to fdentify the, character{stics of schools performing in an
exempiary fashioni so that effective practices can be adopted

practices and findings,

‘ . [
. . u
4 . L L .
N .

Ed250413 50509061

. Effective Schools: Mirror or Mirage’

Toml inson, Tommy M.
Today’'s Education:
Apr-May 1981
Language: Engiish
. Document Type: dDURNAL ARTICLE (oeo)

Social Studies Edition

mentioned as contributing to effective schools..

increase the amount of work students perform per
reduce distractions, and encourage students to
(0B)

instruction,
unit of time,
achlevé to their potential.

Sone Inplications ffom Studies of

REVIEW LITERATURE

" The authors suggest four keys to mprovimg —the —— T

IJ'

REVIEW LiIERtTUREq

Various gffective school
revealed by school $tudies conducted
.jin six’ states “are distilled in this paper (AEF)

\ .

V10 2 pd0-42

, PROJECT DESCRIPTIUN |

1

v
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ERIC

Aruitoxt provided by Eic:

EJ193976 EA510641

~

EJ24702O EA514301 «

Oon  School Effectiveness: A Conversation - with Peter
Mortimdre. ’ :
sBrandt, Ron .
Educational Leadership,. v38 n8 p642-43, 645 May 1981
Available from: Reprint: UMI ‘
Language:; English "

Oocument Type: JOURNAL ARTICLE (080); POSITION PAPER (120):
RESEARCH REPORT (143)

A  member of the research team that reported characteristics
of unusually effective London (England) high schools discusses
how educators can use the findings to imprové their own,.
schools. (Author/MLF) . '

Can Our Schools Get Better? .

Goodlad, John I.- ‘
Phi Delta Kappan, v60 n5 p342-47 Jan 1979
Available from: Reprint: UMI
Language: ENGLISH . . .
Evxamines seven propositions. concernin the schools, and®

offers suggestions indicating. what is required if solid
progress is to Be realized. The areas discussed include

accountability, standards by which the schools are judged the
school’s social System, and models of change (IRT)

FU281542 PS5511914

Effective Schools: A Review.

Purkey, Stewart C.; Smith, Marshall S.

Elementary School Journal, v83 n4 p427-52 Mar 1983

Available from: Reprint: UMI

Language: English

Document’ Type: JOURNAL _ARTICLE (080): REVIEW LITERATURE
(070); CONFERENCE PAPER (15/} .

Critically reviews literature on school effectiveness
challenging the. assumption .that school differences have little
effect on student achievement, presents a speculative portrait
of an 'effective school, gnd proposes directions for future
research. (MP) S o «

Ty
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EJ248716  EAO15565 ‘

Quality High
Manograph. :
" Northwest Regional Educational Lab., Portland. Oreg.

Schopls:  What Principals Have to 'Say.

Nov 1982 34p.. Prepared by the Goal Based Education

‘Program.
Sponsoring Agency:
‘Washington, OC.

Contract No.: 400-80-0105-CBE-P3

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Cocament Type: CONFERENCE PROCEEDINGS (021); NON-CLASSROOM
MATERIAL (055) 1

Geographic Source: U.S.; Oregon ‘

Journal Announcement: RIESEP8] -

A seminar for high school principals (held in Portland,
Oregon, Jine 28-29, 1982) sought to stinulate and record
interaction among participants on five key topics related to
schonl improvement; standards for excellence, elements of
affactiveness, productivity, the high school of the future,

National Inst. of Education (ED),

.

and causing change in high schools. Following presentations by
recognized experts, participants engaged in guided discussions .
practicality,  and -

" focusing especially on feasibility,
congruencg With the{r oun experiences. Each section of the
report deals with onevof the key topics and contains 2 brief
sunmary of the jdeas and perspectives given by the presenter,
followed by summaries of small group reactions to the
presentation,  The appendix contains the agenda and a 1ist of

participants. (MLF)

£D226713 EAQ15562 , R
19 Improving Schools and Why: Their "Formula for Success.’
Clancy, Peter L. -

Eastern Michigan Univ., Ypstianti,
1982 21ip. Portions of appendices and photographs m@y‘not

.reproduce well. ‘ ‘

- sponsoring Agency: Mott (C.S.) Foundation, Flint, Mich,
Report No.: ISBN-0-911467-00-3

Available from: Publications, 0ffice of Community Education

Research, 3¢ F Boone Hall, -College of  Educatfon, Eastern
Michigan University, Ypsilant!, Ml 48197 ($7.95; quantity
discounts). '

EDRS Price - MFO1/PCO9 Plus Postage,

Language: English o
Document Type: CONFERENCE PROCEEDINGS (021); RESEARCH REPORT

(143); NON-CLASSROOM MATERIAL (055)
. Geographic Source: U.S.; M{chigan
Journal Announcement: RIESEP83

%udents at 19 Michigan elementary schools fn 17 districts’

shoved a ~ dramatic imprdvement {n Michigan Educational
Assessment Program test. score results from 1976 t0 1979. A
threa-pronged effort to fdentify the factors associated with
the Improvement i{nvolved a computer analysis of - school
Jemographic data, fleld interviews, and a symposium of 107 key
sersonnel from 18 of the 19 schools who corroborated the fleld

E0228710 EAO15558

P

* interviews. Analysis of the demographic data failed to reveal

any,positive‘correlatioﬁ with success; however a "For la\for
Success' extracted From the fnterviews and symposium contains
séven elements that cbnstitute a “critical mass" that all A9
dchools possess. The seven elements are: .

| (1) the Staff hasia.7,
high degree of {htercomnunication; (2) the instpuctidna1

~ progran contains the basic elenents iof mastery learning; (3[
“the principal

{s a strorg leader with an understanding of
curricutum and instruction; (4) the staff is stable, flexible,:
imovative, and skilled; (5) the parents are supportive
because ' the school. communicates well with them, and {n some
cases comnunity education programs make this possible; (6) the
superintendent is a leader who communicates clearly the
importance of academic achievement; and (7) all the parties
fnvolved in the teaching-learning. process know what is

expected of them. (MLF)

Preparing the Climate for Public Education in Coming
Decades. )

Bachelor, D. L.; Bernman, Martin L. ‘

19 Aug 1982 19p.; Paper presented at the Annua) Meeting of
the National Conference of Professors .of Educational
Admintstration (36th, San Marcos, TX, August 15-20, 1982). ,

EDRS Price - MFO1/PCO1 Plus Postage.

Language: English -

Document Type: CONFERENCE PAPER® (150); POSITION PAPER (120)

Geographic Source:.U.S.; New Mexico '

Journal Announcement; RIESEPE3

Problems {n education have changed from those dealing with
growth to the exigencies created by scarcity and retrenchment.
The two major sources of scarcity, the long-range demographic
changes {n soclety and the changing energy situatfon, Will
permanently alter the style end standard of ‘American 1ife.
Public education fn‘the foreseeable future will be caught ina -
squeeze between increasing expenses and a deciining clientele,
A constructive answer to scarcity is reconceptualization of -
the nature and function of schools to embrace,  communi ty
edycation as a life-long process. To make this adaptation,
school management’ needs 'to chggge {ts organizational
concentration from strategy, strucfure,
ﬁmJWWstmMmymmmm.MMmm
reconceptualize thair traditional oles and be developers of
curpiculum and coordinators of -the efforts of many people.
Effective schools also have both —public and parental
involvement, In the wider political community, management
should utflize the practices of networking,  coalition
bullding, cooperation, and collaboration. Finally, in
stressing superordinate goals, managers must clearly define

./ 'what 1t s that education does and develop priorities within

that definftion. (MLF)

c
po—

e, and systens to that of
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*‘elementary schools. considers:

0228243~ Sp022305 :
Effectivg Schools Pragrams in High Schools: Implicatipns for

mmmnmwmmmmvmmmRMWmmmm“

School Programs. Final Report, = )
Farrar, Eleanor; And Others '
Huron Inst.,: Cambridge, Mass.; Nationai Comnission on
Excellence in Education (ED), Washington, DC.
Apr 1983  40p.; For retated documents, see SP 022 303-304.
Sponsoring Agency: Department of Education, washington DC.
EDRS Price - MFO1/PCO2 Plus Postage
Language: English .
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The effective schools movement,

REVIEW LITERATURE

a program which {nvolves

. school staff in diagnosis of problens, -decisions on correcting

them, research on the effectiveness of vartous alternatives,
and trafning and assistance with improvement efforts, has
- focused, up until now, on elementary schools The feasibility
of transferring these programs to high'schools is examined. It
is pointed out that,
.derives from studies of minority urban elementary schools, the
school characteristics f{dentified are not typical of the
average high school; also, -because the research base
emphasizes achievement at the elementary level, many other
,discussion of the differences betwgen high schools and
(1)
academic and social objectives; .(2)  large size of high
schools; (3) organizational compigwﬁty, (4) subject-oriented
faculty; (50 frequent movement'of students from class * to
_class; (6) tracking of students: (7) complex administrative
role of the principal; (8) faculty resistance; (9) student
goals and attitudes toward school; and (10) parent and
conmunity attitudes toward schoo! responsibilities. (uD)

' .goals that are typical of high schojg;,are not addressed. A
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A study was made of. 39 secondary schools which had

Commission on

fmplemented new programs that had a research base in the.

effective  schools/classrooms  1iteraturs, that  were
well- def{ned, and that emphasized {mprovement effond, at the
bullding level. ‘A discussion presenting the aims and methods

of the study includes a working definition of the effective
Q e EE————————

since the research base for the programs

fversity of high schoo!

-, schools programs “and «a description of the sampie schools’

.chareter {sties. Findings are reported on: (1) characteristics
of the districts ahd
adopted the new -programs;. (2) program targets, goals,

components, types, research bases, and elementary-secondary
differences; (3) tining and scope of implementation, including
length, funding sources, and costs; and (4) types andvdegree
of program impact, causative factors, ‘and {mplementation
intentions. A summary of findings includes a discussion on the
future of effettive-schools prograns fn high schools.” A 1ist
of programs and- districts inciuded in this study is appended.
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A summary and critique 1S presented on research of effective
schools, based primarily on a review of the reviews written
about that work, It is pointed out that the majopity of

- research findings came from studies of elementary schools and
focused upon the characteristics ‘of effective schools for
minority and poor students. .Most research reviewed [for this
analysis was exploratory and. descriptive, aiming to find
effective schools and then deducing characteristics agsociated
with effectiveness. For most studies reviewed, researchers did
not develop comprehensive; systematic, and detailed|programs
with implementation guides for schoo! improvement. However, in
many studies, {dentification was made of features of pffective
programs. One example noted {5 of a school staff committed to
excellence with' high expectations for students gnd strong
- administrative leadership. It {s suggested that the attitudes,
processes, and techniques which characterize effective
elementary schools have relevance for secondary 8chools as
well, in spite of differences in organizational structure and

'educationai goals. The appendix provides 1ists of| effective
school characteristics which were cuiled from th reviewed
research. (Ub)
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‘ A, . , . 1ncﬂud1ng_the assunptions that principals’ observed behaviors
£0227545 * [AD15439 . ‘ . . are causally related to observed outcames and that schools are
‘Principal Norm Setting as a Component of Effective Schools. tightly coupled systems. From this discussion she proposes d
‘Keedy, John L.; Achilles, Charles M. - ' N '+ new mode] that adds the variables of social context, principal
16 Nov 1982  13p.; Paper presented ai a meating of the ° characteristics, and inschool mediating >pro¢esses to the

Southern Regional Colincil on  Educational ~Administration
‘(Atlanta, GA, Novemoer 16,"1982). | ‘
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A study of how principals in #ffective schodls set norms for
teach@r behavior,- Student achievement, and educational goals'

' useq data from §iv elementary schosls ‘in Tenncssee that
achievad ' scores on  standardized reading tests substantially
higher than scores predicted on the basis of the students’

. S0cieconomic llevéﬁs. “Four primary porm-setting techniques
wern identified: the.principal can act.as a resource provider
for teachers; can adopt a "human relations" approach, relating

~« to teachars in.ways that make them want to comply; can assert

the authority of his or her position, . pulling rank to obtain
teacher  conformity) = or can mode| approprEafe behavior
consciously or unconsciously. - Of these techniques, that of
providing resources may have the most potential for principal-
effactiveness since' it jpermits establishment .of a social

‘exchange system In which tedchers can offer” thelr compl fance

yith norms in exchange for thesresources provided: An‘appendix

1ists the nine secondary normesetting technigues {dentified in
the-study. (PGD). '; '
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(982 77p.; Prepared for the’ national "conference .on the

principalship, convened by .t e Mational Institute of Education |
et e - oo fterature - on - the - implementation of educational- nmoyation, .t

“tctaber 023 1982) T )
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Based on a review of the literature, the authoj,sumarizes
and evaluates research on the role of principals in effective
schools and suggests additiorial factors needing study. Her
review identifies nine features of effective principals and
schools,  involving commitment to academic goals, academic
‘expectations, school climates that facilitate learning, time
utilization, and principals’ instructional leadership,
o nersonal ity traits, interpersona] style,  organizational
I{\!(:iotency. and goal monitoring and,evaluation activitids, Six
< _—ssunptions {n the literature are discussed by the author,

‘ L]

© existing variables of principals

social contexts (such as federal,

' pehaviors and educational

outcotes”  She reviews further literature tofsuggest Specific
state,  teacher union,

district, and community pressures) and mediating processes

“(including'schoals’ demographic, institutional, interpersonal,

\ o
~ ED224112 EAO15198

© Jgrant No.: NIE-G-81-0009

§

as the preferable means of nonitoring and

and labor relations character|§t1cs) that should be accounted
for in research on effective principals. Finally, the author
discusses  the usual  criteria  used  for  school
e ‘Ectivéness--test . ‘scores--and  suggests ,adding other
criterfa, - such as school attendance rates. Two appendices

reorder “the bibliography Dy topic gnd propose an agenda for o

future research on pcincipdl effectiveness. (RW)
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The authors reviewed research' on

t

effective  schools,

and current theories of school organizatign. A synfhesis; of °
findings from this research indicates that differences;among -
schools do have an effect on student achievement
Specifically, "1% {s the school’s culture ‘that is responsible
tor that effect. . Thirteen variables are fdentified as

“contributing to the development bf a school culture. conducive

to academic achievement, Drawing on recent ' literature, the
authcrs suggest federal and - state.policies that would be

"~ lkely to Yacilitate the,development of effective schbols. Key .
.recomnendations include policies that promote building-specif- ‘
ic, whole-school improvement efforts and that rely on outcomes
‘evaluating sghool .
4

improvement gfforts. (Author)
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T f , ‘ , fneffective schools), program ‘evaluations (examinatfons  of
ED22376 1 UDO22610 . ‘ . effectivenes& -oriented programs), . and reviews of ‘the school
- Effective Schools: Do Elementary PrEscriptions Fit Secondaryq effectiveness 1iterature. The 11terature is divided into three
Schools? o s - groups for coherent synthesis: group 1 cgnsists of five case
Firestone, William A, syHerriott,”Robert £l ' sfudles and a review of the 1iterature, all of seminal
;. Research for Better Schosls, Inc., Phiiadeiphia Ee ‘ significance and frequently cited; group 2 includes studies
Wun 1982 t6p. - . . and reV1ew§ that address further the. {ssues raisgd in the
Sponsoring Agency: National, Inst., of Education (ED), studies in the first group; and group 3 ‘studies do not utilize
Washington, OC. ' e A *, nmeasures of student achievement and are the ledst frequently
Grant No.: NIE-G-81-0030 ' ‘ " cited.  The synthesis of this literature begins with -
, Avallable from: Research for Better ' Schools, Inc., - consideration of ‘definitions and concepts  of : school
' Publications Office, 444 North Third Street Phiiadeiphia. PA  'effectiveness and-gf qualifications 1imiting the appliéabiiity
" 1912371, 95 prepaid). . C . of the research findings. The review-then discusses the majér .
EDRS Price - MFQ1/PCOY Plus Postage ['{ " factors affecting school effectiveness as {dentiffed in the
_Language: 'English* L , research, including time on task, expectajidns for student
Document Type: REVIEW LITERATURE (070) {GENERAL REPORT (i40) _ achievement, student success rates, currictlum alt{gnment,
Geographic Source: U.S.: Pennsylvania AN i . staff task orf fentation; behavior’ mapagement ‘techniques, school . .
“Journal - Announcement : RIEAPRB& D - ‘ enyironmeni staff cooperation' Instructiona) leadership,

.. Most of the recent research {dentifying organizationai parent partitipation, and instructional ‘practices. A
.+ characteristics that seem to make schools unusually effective bibliography 1ists the'107 documents reviewdd. (Author/PGD)
has been, conducted at"the elementary ievel and may , not. be . o . \ , N ‘

suggests that the basic organizational - structures Vof e s - s
- elementary ‘and - “secontiry schools dictate two different v , ‘ o
approaches to improving e{fecgiveness The secgndary level is R .
diStiﬂgUiShEd Lfrom  the~elementary level ggy,‘structurai : - o
looseness. departmentaiization and fncreased “sfze. These ‘ ‘ IR
factors undermine agreement on educatiorfal goals and block ‘
efforts of high schoof principais and administrators to
- influence classroom management Secondary schoo! principals .. = .
©arg Tinited. in their “ Influence over \programs and gxercise ‘ -
symboiic leadership. Furthermore, Jt nust be recognized that
schools serve students of a wide range of sogioeconomic and
intellectual levels,' and that high schools, in particular, - _ ‘
must prepare these students*for the outside world. Therefore, v s 1 |
fn defining secondary school effectiveness, it is necessarysto ‘ Y.

.+ ppplicable to secéndary schools. Research currently’ underway i ‘ o M(‘”M__MU\;JH.mm_»,w-uw~~wv~~~ -1

Ye~~ﬂu‘consider -vmorev-—ihan—-—ihe———eriteeion-of basic /SRAENE
" iiiuthor/Gp‘). , : . S . '
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Four general type$ of lfterature related to school . /
effeciiveness are reviewed in this paper and the More ) A
consistent research findings synthesized. The 1iterature types ¥
considered are case Atudies (descriptions of effective
__[:I{\V(:;ols) comparajive studies (comparisons of effective and 04
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,Instruétional effectiveness is define& as a prerequisfte to

‘acadenic achievement in fthat 1t occurs vhen all students
obtain at least minimim academ{§ imastery as- measured by ”

standard achievement tests. The influgace of family bgttground

.and the role of school characteristics on learning achievenent
~* of Educatfonal Progress Conference on Large Scale Assessment — are discussed, followed by a review of selected pﬂOngﬁSn for’
(12th, Boulder, €0, June 7-10, 1982). i school {mprovement: (1) New York City's School Improvement -
EDRS Price - MFOI/PCOT Plus Postage. . Project (SIP), @ comprehensive atfempt to improve the school

# Language: English T ‘ - "system’s approach to teaching and learning; (2)" a program,
‘Document - Type:  EVALUATIVE REPORT J(ﬁQE): POSITION PAPER designed by Maureen Larkin for 20 schools in Milvaukee, to
(120); CONFERENCE PAPER (1{50) \{ improve teacher aﬁiitudes and classroom climate; (3) a plan,

w0 ED222571 TMB20736
- Issues in ldentifying Effective Schoois.
Kean, Michael H. 3 C
’ " gun 1982 19p.; Paper presented at the National Assesément

/

Geographic Source: U.S.; I11inois \ by the Danforth Foyndation and St. Louts (Missouri) * school
‘Journal Announcement: RIEMARS3 A districts, for Annérqeity school  improvement, (4) Yale
Effective schools are typically defined as those schools  Unfversity’s association Wit the New Haven Schoo] District;
which {mprove or maintain already-established high levels of and (5) glemants -of Chicago's. school desegregation plan that
¢tudent achievement. A number of {ssues and research needs are "tocused on School  effectiveness.  Prograns adninistered by,
raised which relate to the {dentification of effective  State departments of @ ucation and by universities are
schools. Unless the nature of "gffectiveness" can be described outlined, Recommendations for program plaﬁﬁ!ng,apd evaluation -

and agreed upon, researchers face the possibility of  are'made, (FG) - , ‘

jdentifying variables related to the concept not accepted by o ‘ ¢

those responsible for&teaéhing children, Research, program _» - '

inprovement, - school district-wide planning or  funding : ‘

decisions,  and rating or ranking schools are all potential i - s L D

ourposes for {dentifying school effectiveness. there isaneed ) » S -
N by

Ifor a variety of different measures, for separating school
“effects from other inflyences, for selection of an appropriate
achievement measure, for - means by which scores or other

indicators can be aggregated, - for defining success related to .
objectives, and for Consistency. The identification of
| "transitjon’ schools, (those emphasizing improved ratings, yet

with [low achievement. scores) and 'false negative' schools . - ’

(with uniformly low ratings on success factors, yet high test ‘ ~

~ scores) 1s consideréd. The effects of funding on schooés.. and

the need for data linked to effectiveness {ndicatbrs are

exanined, The critical {ssue ‘suggested {s the extent to which

a school maximizes  its effort to ‘{mprove each student’s

potential. (CM) | ‘ . | \
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o\ 3lementary ‘school :level are described {n this  paper. N
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‘change schools,

_are regn to-

_are viewed as dynamic social systems made up of

’ Educators,
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A review of school effectiveness 1iterature {s"presented in
this paper. Research studies and other 1iterature on this
topic are examined, including case- studies, surveys and
evaluations,  studies of program {mplementations, and
0rgan1zat1ona1 theories of schools and other institutions.
Emphasis 1s given to organizational theor{es and flndings
concerning smatl organfzations and program implementation,
which suggest ways of approaching and understanding efforts. to
Attention {s also given to {dentifiable
characteristics of schools and school personnel and the way
that schools actually operate and change. . Effective schools
be characterized by order, structure,
purposefulness, a- humane atmosphere, and the use of g
appropriate instructional techniques. It {s noted that what

CONFERENCQ PAPER (150); REVIEW LITERATURE -

‘appears to be lacking from the ligerature are suggestions on

how to develop these characteristics in the schools, A .
different approach to school improvement 1s offared, {nvolving
the concept of a schoo! cultural perspective in which schools

factors. 1In a portrait of an effective school, a descript1on[
is given of the sustaining characteristics of such a school,:
including collaborative planning and collegial relationsh1ps, :
sense of communwty clear goals and high expectations commonly -
shared, and order and discipline, A proposed strategy for
change is outlined. (JD)
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interrelated « -

" dynamics of educational change
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“To bridge the- communicatfon gap between research
practice related ‘to Educationaé
improvement, the authors present a s
especfally for innovation d1sseninators

fanoyation ~and  schoo]

and,

first section examines -the different’ assumptions  and
ﬂmplications of -technological, polftical, and: cultural
perspectives on educat fonal 1nnovatidh ‘Section 2 ‘Tooks at the
It first. notes the common
characteristics of schools and then discusses the school
ditefima of  choosing  among - four  pairs  of
alternatives--coordination versus flexibility,  externg
expertise-seeking versus self-relifance,

shared influence, and change versus stability. This section

next considers the costs and rewards of educational change and

suggests :ways to move away from the technological mindset. The
role of outsiders and {nsiders in schoo! change s analyzed in
the final section, which examines the character{stics ~and
strategies of external change agents before discussing the
roles of- teachers, principals,  superintendents, and disgrict
resource Staff. The authors suggest that a team approach could

bring fnsiders and outsiders together. (Author/RW)
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lective summary, prepared
educational
. practitioners, of the key ideas in the six essays in the book
. "Improving Schools: Using What We Know" (1981), The document's

centralized versus:




%

il

D

)

R |
v, .
Lial e

b

" Natlonal
. Educatfonal Policles Service.
. Updatfng School Board Pol

., four factors that educat fonal

“sure textbooks are readable
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Focus on These 4 Factors to Affect What Students Learn,
Wolfe, Leslie G. '

Schoo!  Boards Assoclation,

fcles, vi3 n6 dun 1982 -

Jun 1982 6p. o
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Schoo! boards can fmprove thefr schools {f they focus on’

research Says most Strongly
The four factors are (1) the

3 !

o

Influence schoal ef fect fveness.

textbooks, (3). teachers and their teaching methods, and (4)
principals’ _ support to help tqacherSrachievg {nstructional
object lves.” Fgr each factor,
effect {veness.

sk[115 {nstruction, require daily Tesson plans, and discourage.
classroom inte,rr,'uption‘s and 't ime not sperg on {nstruction. A
boacd. should  require.. textbooks to *matc

educational philosophy and teaching nethods and should make

and appropriate to the grade
boards should set specific hiring

level. For teachers,

standards and {nstructional”strategies, .and should prescribe

regular -fornal eVa1ua;Jon§3and‘addjtional fnservice training
where {nprovenent {s needed. Finally, boards should Spectfy
principals’ tasks’ and ‘encourage them to concentrate on teacher
evaluaton and classroon supervision: (Author/R¥)

oot [—
Voo

217556, EADIGR |
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. gifofs, Hernan A.; Viltanova, Robert (P
g Mar 1982 12p.;

"paper presented at thi Annual Heeting of
the. Amenican Educational Research Association (New York, NY,
March 1923, 1982), - e :
" EORS Price - NFOI/PCO] Plus Postage. .
. Language; Engltsh "~ " MR e

RESEARCH REPORT {143) -
- Geographic:Soupce; 'U. 3. New York - C
“'gournal Announdenent: RIENOVEZ. -

. Thefcurnent regearchion the! rcharacteristics of effective

schools" . suffers  from 'a lack- of any sound theoret{cal
foundatfon, . +1n"0fder’ to, establ ish - such ~foundat fon,
researchers’ ‘used " the-. methodology. «of  clinical analys|s to
deterning the goals, pyrposes,’and  belfefs underlying . the
overt behavior pattérrs found’ in" the effective school
inprovenent projects:befng conducted In. four states and at
least eight Connéctictt school :districts. The gharacteristics
af effective sghools.found ‘through this process, conssted  of
‘var{ifes, Analysis revealed a

FullToxt Provided by ERIC.

Washington, DC.H;

lpoard;bglictes caif help inprove : ,
Coricerning the factor of time, - for dnstance, ”
board pol Icles should allot specific anounts of time t0.basic™.

{ts policies on, -

o

" pnalysfs of an "Effective’ School. .

', Geographic Source: U.5.; Penngylvania

" educators, and parents and from behavioral

. the school’s effectiveness, especially as exhibited

“domains: school effects, teacher effects, and student effects.

The ‘analysis also suggests 1isting overt behaviors as a method
of fdentifying uhat actions might be taken at the school level
to increase student achievement. Clinfcal analysfs of one
effective school characteristic,. the opportunity to learn,
supports a theory stating that the principles of behav for{sm
can be buflt {nto the school and the 'classroom and can
ultinatelybe brought to bear on the student. (Author/PGD)
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Factors - Influencig School Effectiveness: ' An Ecological

Felsenthal, Helen

Mar, 1982 21p.; Paper presented at the Annual Meeting of
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March 19-23, 1982). Not available {n paper copy due to sma

print of original docunent.
EDRS Price - MFO1 Pdus Postage. PC Not Available:from EDRS.
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A case study of an-effective, predomindﬁtiy black, public

‘elementary  school in an eastern innar=city area, aimed to
{dentify and define factors " that relate to school
The snalytical method used, —drawn from

effectiveness.

ecological psychology, enphaszes observing natural behavior

In " fts nornal environneht and noting the Tinks between- the -

_person and the environment. Information came from 35
structured - Interviews with = students, ' adninistrators,

offjces, classroons, and other school areas. Data were
gathered on {nteractions relating to,leadership.‘ instruction,
expectations, school climate, avaluation,
involvement.  The research results’ “indicate that . strong
feadership from the principal was the most ‘crucial factor in

in the
principal's fmpact on schoo! ¢limate, expectations, academic
standards, -and parent-schaol relations, A copy of the
fnterview questionnaire is appended. (Author/R¥) T
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Early ‘In 1982 the Seattle (Washington) School Board

organized a seminar on school effectiveness in Seattle, The
seminar group, including teachers, administrators, a community
representative, and a school board member, looked at relevant
ragdarch and considered testimony by community groups,
fﬁdividuals teachers, and students on school effectiveness.
This report is the product of that process. It begins with a
brief summary of research on effective schools. A short
definition of effective schoolg is offered, describing them as
those in which all students ma%ter basic skills, seek academic
in all subjects, and demonstrate achievement
through systematic testing. The report then 1ists 12
characteristics ™ that ~are necessary for effective sghools in
Seattle, rangfng from clear goals to parent and community
involvement.  The next chapter presents a summary of problems
fdentified by the seminar {n {1 areas in Seattle schools, such
as staff dedication, goals, - time on task, and communication.

Based on the problems identified, tha report 1{sts general and

specific recommendations for making Seattle schools more
effective. The roles of all participants in the Seattle
schpols are then delineated. A 11st of existing policies and
policy recommendations relating to effective schools concludes
the report. (Author/uM)
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Report on  Symposium on Effé&tive Schools (Belmont: Ratreat
Center,’ Elkrldge, Maryland, April 12-14, 1980).
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A three-day conference on effective schools: sponsored by the
National ~Committee for Citizens {n Education brought
educational researchers, school practitioners, and parents
together to discuss a promising approach for restoring the
quality of urban schools. This paper, * a 'report of the
conference, provides a succinct review of the 1iterature on
effective schools, 1isting school characteristics that appear

POSITION PAPER

to be linked to student achievement and factors that are’ .

apparently not related to student achievement. In addition it

of a preconference survey of participants) and the consensus
reached on' strong leadership, the ingredients of effective
schools, goals and objectives, parent and community
participation, expectations for students, school ¢limate, and
inservice training. A minority report is also reviewed and
collective actions suggested for the future. The question of
what makes an effectivegchool generated answers from three
different perspectlves‘ those of practitioners, parents, and
researchers. In conclusfion, the report points out implications
of the effective pract ces discussed during the symposium.
(WD)
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As part of the National Institute of Education’s Teaching
and“Instructjon Program, the Research on Instruction Team has
developed a . program - focusipg on research on Instructionally .
Effective SCh00|S( Such a school {s defined as having a high -
mean level Of Student achievement and no educationally -
significant differences between different racial, ethnic, - and
socfalrclass groups of students. This document presents the
factors that support this particular emphasis for the program,
summar{zes the staté of knowledge, and outlines proposed
research.
presents the argument tht school effectiveness is determined
by school-level, classroom-level, and student factors and by
the interconnections among the three. The discussion first
describes the current knowledge base regardlng effective
fnstructional practices at the classroom and school levels;
then 1t critiques this knowledge base and, in the process,
fdentifies issues for future research. Ten proposed research®
profects are briefly described. Relevant educational projects’
at research laboratories and centers are described and their
contributions to the 'issues discussed are {dentified.
(Author/MLF) o

am™ %s the conference praceedings (including the results

The section on the current state of knowledge
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What Makes Them Work, Education USA Special

Public
VA 22209 (Stock

PROJECT DESCRIPTION

Summarizing recent research, this seven-chapter report givea.

both characteristics and examples of effective schools and

lists recommendations for achieving school effectiveness.
* (hapter | cites numerous recent studies to show that, in
contradiction to earlier conclusions by James S. Coleman and
Christopher Jencks, schools can be effective. Chapters 2 and 3
discuss a number of features of effective schools, including
strong  instructional leadership from principals,
? effectiveness in managing the classroom and keeping students
on task, a positive school climate,
‘meat students” specific educational needs.
"maverick" Schools in urban, suburban, and rural
oresented in chapters 4-6,
schools are effective, be they rich or poor,

‘alementary Or  secondary,  alternative
conprehensive or specialized, or vocational
Chapter T reviews recommgndations from educators, researchers,
Jjournalists,  parents, and students for . making schools
‘effective. The recommendations involve school leadership and
“governance, staff skills, school expectations and monitoring

of student performance, and community support. (Rw)

Examples of
contexts,

- L

old or new,
or traditional,
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Governor’s Task Force on Effective Schooling,  Juneau,
Alaskas ’ ,
1984 -80p. !
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- Government; State ' :
This task force report attempted to clarify the

responsibilities of Alaskals Schools, identify the practices

essential to effect fve schooling, and make recommendations to

REVIEW LITERATURE (070);

Rejations ,

teacher - -

and curricula designed to
illustrate how a wide variety of -

or academic.

‘discussed in this section include:

NON-CLASSROOM

responsibilities- -prinary (fuifiiied by the school alone),

shareg (fulfilled -in conjunction with other agencies), and-
supportive (fulfilled through helping other groups that
provide education)--and specif ies goals appropriate to each.

The authors make broad recommendations for curriculun’ content
in kindergarten through grade twelve. From the 1iterature,
with special emphasis on effects of the principal’
instructional leadership, class size,

instruction, parent participation, learning time factors, and .

computer-assisted

factors associated with effective schoolfng are identifiedg,r"

classroom organization and'grouping. « Specific recommendations

‘ane offered regarding the formal specification of school

responsibilities, revision of the elementary school course of -
study, revision of high school graduation requirements, and
state adoption of recommendations for effectiva ‘schooling
practices.  Additional recommendations pertain to monitoring
and reporting, inservice activities,
identify additional effective schooling practices, and
evaluation and refinement of practices. ‘Also recommended {5 a
general  implementation  Strategy for a two-year period,
(Author/uM) &
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This  paper
effective schools for professional development at the Statﬁ
and local levels.. The first part of the paper gives a
overview of the research and a description of - the
characteristics of instructionally effective urban elementary
schools. The paper then explores how, these characteristics can
be applied to inservice programs within schools: - Issues
(1) school and teacher.
expectations. (2) supervision and avaluation of. Instriction.
and “teacher performance; and (3) community relations and
communication. Ths paper concludes with recommendations for
professional davelopmerit that can be initiated by a State
aducation agency. (Author/APM) . . -,

" institute these practices in the state. Following an . .
E}([EI{\V(:istoricai perspective on the role of education and Alaska . , 53
LINL ools,  the - report 1ists three kinds of  schoo] \ ) ) o 1
A ————
T -

continued effort to

Connect fcut Association for Supervision and .

exanines the Inplications of rfessarch on

R
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+ The: ten categories comprise (1)

_ yaniables--including principals’
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Variables Associated With Effective Schooling.

Daniel, Gary §. »Grobe Robert P.

Sep 1981 -30p.’
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‘In this review of research findings,
ten categories of variables that may {nfluence
learning and schools’ {nstructional effectiveness.
studjes reviewed define effectiveness in terms of,basic skills
achievement, .and all
elementary schools and students 'with 1ow secioaconomic status.
. principals’ achievement

the authors identify
student

expectations and other characteristics; = (2)

factors, Such as time Spent in school or time on task; (3)
coordination among instructional programs; (4)  teacher
attitudes and other chatacteristics; (5) {instructional

materials and methods; (6) teacher-student interaction,
fncluding a discussion of reinforcement techniques; (7) basic
skills acquisition; . {8)  finstrugtfonal accountabilfty,
fncluding teacher and studént evaluation; (9) student
background characteristics, including family income, race, or
residence;
size or resource allocation within the sthool. The research
findings  indicate  that . some  school-effectiveness
instructional leadership and
high expectations, time factors, = and teachers' positive
‘reinforcement~-correiate highly with student achievement,
while other variables are less closely related to achievement
( RW) - , B ' it
. yo
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o

In sumarizing findings on the principal’s role in the

school, this monograph assumes that the principal is a pivotal
figure in the school and {5 the one who most affects the
auality of teacher performance and Student achievement., The
author concludes that the studies reviewed demonstrate that
the principal s a key factor in the success of the school.

The booklet {s divided into eight sectjons that examine
diversity versus .

O dies related to the principal and (1)

A1 the -

limit ‘their research primarily to

‘time-related

and (10) organizational variables such as class -

~ encompass two levels,
.effective spand more time on task and” have a principal who.

centralization

‘determine whather a school will

goals; (2} traditional versus
‘educational values nd attitudes,  (3)

versus  decentralization in organizational
relationships, (4)- directivenesssversus supportiveness in
leadership behavior. (5) authoritative versus participative
decision-making pkocesses, (6) managerial versus instructional
tasks. as the' principal’s . primary responsibility, (7)
programmed versus adaptive approaches to change, andt (8)
interaction versus insularity in relations With the public.
(Author/dM) :

uniformity in educational

nontradi t{onal
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This study reviews and synthesizes research on factors that
are correlated with school effectiveness. Effactiveness may be

. determined by high"achievement on standardized tests; low

rates of violence, vandalism, and behavior
problems; and high attendence.

classroom and school,

del{nquency,
Schools that are
supports an academic focus. Research indicates that a school’s

social processes (consensus butlding, modeling, ard feedback)
perform above expectations.

“When students perceived the results of faculty-administration

fundamental

consensus on academics and discipline to be fair,
consistent,
dominant model in the school is the principal, his or her
behavior will " influence students. . Consistent feedback which
recognizes and supports Success {s also'a significant factor
in 8chool effactiveness. The findings further suggest that two
belfefs are correlated with sfudent achievenment:
student belief that their actions will affect their future,

, and teacher belief that each child can succeed (Author/uK) -

Indicators of effectiveness

firm, and
-school  outcomes ‘were better than expected. The
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Models for Determining School Effectiveness.
Frederiksen, John R. C
Aor 1980  33p.; Paper presented at the Annual Meeting of

the American Educational Research Association (64th,

MA, Apri) T-11, 1980).
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A major purpose of the Search for Effective Schools Project
has been to explore the truth of ~the following two
propositions: that both pupil response to {nstruction and the

del'bery of nstruction are functions of pupil background,

prior knowledge and level of achievement. That is, the project

- sought to demonstrate the existence of effective schools in
,)yhich teachers succeed in imparting the basic' skills of

.. pupils,
- pupll classifier,

9t

. disadvantaged backgrounds. (Author/GSK)

reading and mathematics to both poor and non-poor children.
One goal was to locate variables that:describe the educational
resources offered by a pupil’s family, and that in the case of
some schools, appear to Iimit their educational effectiveness
in teaching the basic skills. .Using the Michigan Educational
Assessment Program tests, administered to 4th and 7th grade
each background variable was Separately used as a
The puplls were then divided into five
levels on the basis of mother’s and father’s education. It was
tound that effective urban schools do exist, and achieve high
Jevels of perfornance Inb reading and mathematics for all

children they. enroll, inclyding those_‘i from educationally

.
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To help administrators build confidence in their schools,
this document offers 12 suggestions to foster better
communication,  Increased confidence, and more 'effective
fach suggestion {s discussed and examples- are

suggestions are to (1) strive for school quality, (2) create a

‘spirit‘?jacaring in the school, (3) +share the good news about

Boston,

“ background.
. include school size,

{he 12 .

schools, (4) “show connections between education and future
hopes (5) work with, not against, other. indfviduals and groups
in the schools, (6) get the community on the schoot team, (7)
reduce the anount of hassle - that Schools perpetrate, - (8)
demonstrate that the school has a sense of direction, (9) be
an educational leader in the community,  (10)  create
substantive themes for rallying staff and community members
around the school, (11} be an effective communtcator, and (12)

have confidence in yourself. . (Author/RH) L
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A Discussion of the Literature and Issues Related to
Effective Schooling.

"Edmonds, Ron

[197¢ 49p.: Not available fn, hard copy due to the

reproduction quality of the original document; For a related
document see UD 019 304
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'Examined . in this -paper are the characteristics that

distinguish successful - schools from unsuccessful schools.

particular attention 1s given to the instructional success of
“schools with, ‘poor ;children. An extensive review of reélated

literature 11lustrates the wide range of opinfons held by

educators and researchers on the subject. Reference is made to

_studles and. 1iterature dealing with compensatory education -

prograns, schoo! - charactenistics, and family and social
Some of the' factors discussed and evaluated
teacher experfence, - teacher’s race,
teacher' salaries,  per pupil expenditure, and: school

most explicit in idedtifying and advocating particular

* changes. Described are cerdafn aspects of school organization,

fnstructional strategies, and school-comnunity dynamics -that

seem most -relevant to achievement gains’for poor children,

Factors that seem to be the most tangible and indispensible

* characteristics of effective schools are sunmarized. [ncluded .

are such factors as strong adninistrative leadership,  school
expectations, school atmosphere, emphasis on basic skills, and
frequent monitoring of student:progress. (Author/€8)

facil#ties. Reference 154:;50 made to school studies that are.

|
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The research findings and literature compiled and summarized
in this report "seek to identify those characteristics
possessed by school districts that are associated with quality
education and effective utilization of resources. The report
is designed to serve as a resource for those involved in
evaluating present school district and school organization
structure and 1in planning to improve educatijon through-the
development : of stronger, more  effective educational.
administrative units and attendanhce centers. The findings
should be of eqgqual interest to . educators, ' school board
members, government iciats, parents, and other electors
interested in ' improv education. -Following an - initial
narrative report on research.in educational planning. twelve
summary tables of research findings are provided These tables

- offer data on factors related to elementary, Junior, and

senior high schools: comparative findings between high sch001
size and (1) pupil achievement, (2) per pRupil cosfs, (3)
curricular offerings, ~ (4) staff. qualjifications, (s)
extracurricular. programs, _ and (6) miscellaneous _factors;:
factors related to school size 1in general; educational
administrative unit size; and State enroliment guidelines for
administrative units. " Ay 140-item bibliography. is included.
(Author/EA) A o T :
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_Each Research A,ct/oﬁ Brief reports the
.. lindings of sngnmcant empirical research
studies on a. topic in educational’
management. From these findings implica-
tions are drawn for the operation of today's"
“schools, thus serving as a guide for,
enl|ghtened admumstranve action. - 7

u

This Research Action Brjef was prepared byf-';'l_

the ERIC Clearinghouse. on Educatlonal
Management for d:stnbut;on by the Natlonal
Assocnatlon of Secondary School F’nncupals

S . :"‘""‘""'

. -students. It seemed impossi

‘Unfounded Pessmism P - §

' argue that vérbal abilj

".denr achle\mmeh‘i
“been examined lnstead

. Number 20; December 1981 .-

Schools—and Their Principals—
Do Make a Difference

- In the late 1960s and early ‘1970s educators and the
public were dismayed by research reports that apparently
showed schools had little if any effect on the achieveiment of .-
students Student achievement and pther educational out-"
comes, it was argued were predetermlned by. the famlly s ..
socioeconomic status (SES)or else were: mfluenced greatly
by pure luck. R

These flndlngs Were nghtly unsetthng to’ educators
whose careers rest on the assumption that their efforts can
make’ a difference’ in the lives of students. Fu'rthermore Y
educators know from personal experience that their efforts-. ,
and the efforts’ of  their céagues do, in’ ‘fact, affect_

that people could believe- -
- anything else! To make ‘matters worse, when educators

* attempted to point out deficiencies in these research: find
v ings, they were attacked for ¢ expressing self-interest of fora -

desire to save their jobs. ‘

As so often happens the tables have now tumed
Res h is now showing that educators were right, that -
what tahes place in the schools can make an lmportqnt dlf- :
ference both in students’ academic achievement and.in their -
personal developmert., ,g is these newer reports that prowde o
the focus for thls'Rese rch Action Brief. But first w; w'll ‘
look 4t some crltnCnSms of the ea y findings. 6 ) ;

The research under criticism usually treated educatlon
as a “black box,” the contepts of. ‘which were inscry able. -
Rather than study what happened inside’ the box, res arcH-' .
“ers looked at what went in {“input” variables such as stu-
dent SES, student race, q ality of buildings, expendltureé
per student, and teacher’ qualnf’caﬂons) and what came; ou\t'
" (“output” variables or outcomes such as student’ achleve-. o

#ment, lifetime earnings, and' delinquency), and then drew1

correlations betweer the'i 1np ts, :and’outputs.

Numerous critics argue., it ‘conclusions based on thlsx
kind of research are flawed: Mx‘chael Rutter and his do}:
leagues, for example, crltlctzed' James Coleman'’s 1966 book}
Equality . of Educational Obp {unity for using student}ik '
verbal ability as a measure. ‘ot ucational outpyt.' They, .

avily inﬂuence%by the . -

sure school succesdin rals- B

home; a more proper wny
ing achlevemen ,
particularly in B

Rutter's grouy

‘ ’-ar%ues that Chnstopher Jencks s 1972 -

~cQed’Because it used inadequate lnput

‘ s res——easxly quantlflable ones suchas 7
udgnt, class size, and teacher qualifica- .
alfeady- ‘been ghown to have little effect on stu: -~
""" Othjef aspects of schoohng shouldahave'

expendlfu s per'
tions—1t%

'r M .
Further, even if it.were ssnble to show that famlly L
influence is$: greater than schi lf/mfluence,,thls would not ..
establish that school influence i is: trivial or inconsequential. | i
Agaln to show that certaln lnequalltles between groups "do

/»"

s



t diminish with increased expenditures does not establish -
1t students gain.nothing of value from-school nor that
thing can be done to enhance student achievement.

In essence, critics argue that the early studies chose.to
1dy inappropriate aspects of the school. They assert that. xf
e is to understand the effects of schooling on students it is ‘
cessary to go inside the "black box" to see what happens
1en the inputs mix with each other and with students to
oduce the outputs.

chools Make a anference .

Bl 1979 wo " books appeared -that. demonslraled the -
lpOrtt\nce of investigating what goes pn inside the school'
1e,! Fifteen- Thousand Hours, was based on a longitudinal
udy-gf; secondar;y students in London; the other, School

K " stewns and Student Achievement: Schoql.s Can Make
D;ffcrence was based on a study fMlchlgan ‘elementary
ools .Each in its own way set a put correclmg what its
lt,. ors. spw as errors‘and omissiops in the ¢arlier. works
r “Fifteen Thousand Hours { he armount-of time an’
1ghsh student spe
rough: to leave), Michael Rutter dnd his colleagues chose to;
mduct'a longitudinal study. They felt that one flaw in the " " .
irlier works was that not enough was known about” -
udents before they entered the particular period of school- ;"
g that was to be studied. Some early résearch looked only *

the levels of achievement students had attained when -
ey finished a period of schoohng For a vahd judgment of -
e effect of schooling, one mast also know as much as pos- '
ble about the students before and afler their exposure to -
ie school period studied.

AThe study began with a group of inner London ten-year-
ds about ta leave primary school. The students’ verbal .
:asoning, behavior, parents’ occupatidn, nonverbal intelli-
:nce, and reading level were studied as input{or “intake”).
wriables. A group of these students:was fo]lowed as it went .
wrough three- years ,of ;schoaling. ‘The oulpul vartable >
udied weré behavior, attendar)(_e £xamination success
elinquency, and employment after ‘leaving school. "

The group’s classinates were also studied to make sure
1at the group'was not in some way unusual. The settings:of
1e schools and their interaction withithe community-were
iken into account as ecologlca]'” variables. But mos L
nportantly, the schools themselves and the processes lha:\
ike plice within them were examl{encijesearchers “evalu-
ted the schools on the basis of academic’ emphasis, teacher H
ctions iny h,ssons rewards and punishments given students, .
1e general conditions under which students worked
ssponsibilities and participation allowed students, stablhty
f teaching and student peer groups, staff orga'mzalion and
1e skills of teachers. These “process” vanab]es were
xamined together Wwith the. ecologlca] v Jables, intake
ariables, outcome measures, and: other vanab]es in an
ttempt 1§, 1denufy as many 1nfluences on the students as
ossible. : “

The Study came to ten main conclusnons mdudmg the
sllowing: the schools did differ sngnihcanlly in student .
chavior, attendance, ‘success in exams/iapd dehnquency,
lthough the mix of abilities of studenté attending the
chools influenced these outcomcs them )k d1d not wholly

<
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schoo) until he or she ‘is old.®- ./ M
EL |, expectations of student achievement and behavior:dnd by

L .. the feedback the school pravides on what is acce_ptab]e per:

“account for the dlfferences between schools t—hg dlffel‘ences
“between -schools were“not explainable by dlffErences in
physical facilities;” the differences’ were': systemallca]ly
related to theschools’ characlensncs as .social orgamza-
_tions; sqhoo]s were: mchence by eco]oglcal factors. ‘drid the -
way in whxch, the. process ‘va 1ables relaled mdlcates that
there -is - probably a. cumulaUVe ‘effect-~thaty they work .
logether to creale what the authors term an “ethos,-or set of
. values,. at‘mudes and behaviors which will become characs-
teristics of. the school as a whole.”
It is the ethos, or set of norms, of a schoo] that seems to
exert the most influence on students? - Students who attended
schools with different norms had ‘diffevént scores on the .
output measures. By assembling data on all the variables, it |-,
was possnb]e to paint a picture of a school that exerts a posi- b
tive-influence. On the whole, “children benefit from attend- .
ing schools which sef good standards, where teachérs: pro-
-vide good models of behaviour, where they are praised: and
. given responsibility, where the general conditions are: good
: arid where the lessons are well conducled " ’
* These aspects. of good schools are furthered by . teache

formance It is the combinatlon of ‘hese quqh}nes that

. makes up the ethos, or norms and expeclauons of a suc-
’ cessfu] schoo] L \ R

s
S8,

Im'pogance of'School Cllmate

Whlle “Rutter and his colleagues erte ‘about a school’s
ethos,, erbur Brookover and his coworkers on the Michigan
"ludy argue that “each school ‘has a:set of student status-
ro]e dehnmons norms; eva]uatlons and. expectations char-
“acterizing the behavior: eXpecled of stud( nts,” Altho
words are a bit different, in both Lases‘thc rescarchers are, . v
concerned with schoolwide standards and. expectaﬂons'lhz;t v

are set for sludenls Each team of researcht,rs views" the R
‘school as a social system: The school socxahzes 1ls members
“to accept'its norms Tk s e

.

(including ‘the traditional bnes of studgnl SES and racxal
composition) and outcomes (academic achnevemenl in'réa
ing and arithmetic, student self-concept about academlc
ability, and.self-reliance). Like Rutter's teanT,” they 'élsol RN
“looked at“school process variables, which they divided {nto **~ - .
two groups—soc1a] structure and social climate. _.The social ’
structure measures were teacher satisfaction, parent .
involvement-in‘the school, differentiation in student pro- -
grams, the prmcxpa] s report of his. or herotime given to
1nstmctron and the use of open and closed classrooms.
School climate was made up of fotrteen measures. of
-student, teacher, and principal perceptions of and amtudes
toward the expectations and norms of the school.
+ Sorting through all of these variables to establish: their
effect on students was a difficult task because it is hard to
~identify the L”CC(S of individual vanab]es The traditional. '
_measures of student SES and racial factors, for instance, 'f. o
~are tightly 1ntcrrc]aled with the researcers new measures .
.of school Lhmalg factors. For instance, the student SES and -
racxal compodition.of the student body can affect. theé-expec-. .. ..
- tations of teacht.rs and lhus 1nﬂuence the. schoo] 'S, chmate S
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G T B " i A successful school then has a climate that furthers
Y vRefercnces N . - success. That.climate arises from a set. of expectatipns and
' Do not order from the Clearinghouse. .. norms, concerning student behavxor A successful school is

one in which principals and’ teachers inculcate in students a
sense that they can succeéd: Principals and teachers set high
standards and .convince students that these standards can
and will be met. These expectations are apparentin the way
the school day is filled with activities whose purpose is to
instruct and in the way that achlevement is consistently
rewarded. Brookover and his colleagués argue'that a school

is a social system that produces what it-was designed to

Schools. Cain Make A Difference. New York: Praeger d Th ful school i d d -
t tand get
. Publishérs, 1979. Order from 'Holt,i Rinehart and Etzgc:scse ¢ successtul school is esxgne o expectand ge

Winston, AFTN: Order Dep't., 383 Madison Ave., New . S T T
York, NY 10017. $27.95. r

.- 3. Deal, Terrence E., and.Celotti; Lynn D. "‘How A ¢ ltlca(: Mass of Qualltles -
Mslth “Inflience Do (and Cari) Educational Adminis- The studies led by Rutter and by Brookover do differ

L Austm Gilbert R~ “Exemplary Schools and the
Search for E'ffectweneSS Educatxonal Leadership,
37, 1'(October 1979, pp. 10-14. Order from UMI (see
below). Specify EJ 208 050 $10.00.

2. Brookover Wilbur; Beady, Charles;- Flood,
Patrxcxa Schwex;zer :John; and Wisenbaker, Joe.
School Social- Systems and Studeni Achtevement

- trators Have on Classrooms?" Phi Delta Kappan, 61; _ from the early research both in their approach and in their

.7 (March 1980), pp. 471.73. Order from UMIL (see ' concldslons,They looked at studen_ts before and after school

“below). Specify, EJ 216 078.: $8 00 : experiences and saw a difference in their achievement that

4. Edmonds, Ronald “Effective Schools for the depended on which schools they -attended. Then the

. Urban Poor.” Educational Leadership, 37,1 (October ~ ° - researchers looked inside the.schools to see what happensfin

7 1979); pp. 15-18, 20- 24. Order from UMI (see- below) . them ‘that could account for the differences. Not surpris-
.

. Specify E1 208 051. $10.00. : . ingly, they found a comiplex social organization whose /

5. Rutter, Michael: aughan Barbara Morti- various qualities work-together to shdpe students. It is these

“imore, Peter; and Ouston, Janet; with Smith, Ajan. characteristics of the schools, expressed in terms of expec-
" Fifteen Thousand Hours: Secondary Schools and Their " tatjons,niorms,. climate, and cthos, that the e%rl)’ -

Effects on Children. Cambridge: Harvard: University , Fescarchers, misseg.

* Press. 1979. Order from Harvard Un1vers1ty Press, 79 ‘To some, thiékiconcepts may sound a b" vague or

Garden St., Cambridge, MA 02138, avie o abstract$ It wyuld, perhaps, be preferable to find that school

6. Wellisch,"Jean B.: MaLQULLn Anne H ‘Car-- _ -SuCCess, |s'&nr1butablc to specific programs or innovations.

riere, Ronald A ;'and- D,uck Gary A. “School Managc : - Sghools 'hQWever do not succeed because a specific pro-

ment and Oxgantmtiorr in Successful Schools (ESAA .+ 8ramor approach be It organizationa[ or instructional, was
In-Depth Study SLhoois) ’ Sociolqgy ‘sl Education, 51, adopted. A school- sncueds chausc.a host of‘ factors work ¢

s 3 (July 1978), pp. 211:36. Order from’ UMI (SCL below). - together to mold it into a well-functioning-unit.

Specily EJ 185 997 $10.00. This underslandlng matches an observation Gllbert ’
_ L Austin makes in his analysis of the research literature ign: 12

i S I schools that raised student achievement bLyond expec tuﬁ.

- v UMI—University Mierofilms International, “Article =~ " "levels: Schools seem to need to accumulate a “critical mass”
‘Copy,_Dept., 300 N. Zeeb Rd., Ann Arbor, MI 48106. of positive qualities to be successful. Nong of the successful

o

Smslfy EJ number, Jc,mmal and article txtle volume, schools studied had all the positive qualities in common
”\ Lssu;, and date. < . . (many of the qualities focused on principal and teacher
_-’t-" . oL ‘ ' expectations and attitudes), and equally successful schools

could have'ymany different, as well as many similar,
dnd its reward and f(.(.dbd\'.pk systen’ts This happens in many qualities. _
cases because low-SES and minority students have less _ ** Just as therc is no single program that ensures success,
asked of them=—they gre not'¢xpected to succeed. That some 5. so.there doesn’t seem to be any specific positive quality or
low-SES and high-minority-attendance schools do have . group of qualities that guarastees results. Each school is
good’ social systems and de»produce higher .achievement unique and must be considered on the basis of its own

-

than other similar schools argues for-the lmpof“tance of the .. Characterlsucs
school’s climate. . B

in the end, although the tradltlondl input measures did T The'PfiHCipal Shapes the School

have an impact on student athevcant school climate was Amid this diversity, Austin’s analysis revealed one
more important i lpflucnung achievement. Not only are quality that did seem constant. Schools that were unusually
-the dlimate [d(.lol‘r more cffective id} (raising achievement, successful all had a principal, 'or other leader, who was
".they are also the” most important mﬂugncu on students’ ‘exceptional. These leaders exerted influcrice through the
" self-concept of their academic ability: Espccmlly vital to"~  respect teachers and students. had for the leaders’
students’ self-concept is their perception.of others' present ~ knowledge of the instructional aspects of the school.
and future evaluations und expectations of tht.m Furthery - The idea that it is the, principal who shapu stitcessful
more, particularly in’ low-SES white-and in plack schools, _schools is not radically néw; it is one that has bun wltﬂ us
the scluﬁ’l s climate greatly lﬂ“ULI’lL}.b student self-refiance. for gLnertlons and shows up in ather lt_s(,dlt_h Ronald
‘ ) : voo. 23 . .
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" for decisions on instructio

Edmonds, or example revxewed studxes .on ‘%ffective
schools and’ found leadership to be a key. factor. In his sum-
mary of the * md)'spensable characteristics” "of effective
schools, he listed as first 'strong administrative leadership
without which the disparate elements of good schidoling can

- ‘:’.

2

be neither brought -fogether nor kept together.” Edmonds .

sees leadership” as’ the most important factor in school
effectiveness. v

Jean Wellisch and colleagues looked at twenty-two ele

matics achievement of their students, who were. generally

mentary schools that had raised the reading an_d,mathe\

.disadvantaged and low achieving. These successful schools

‘+had active admxmstratorsf_ who . were concerned about

/ instruction, communicated:; ihéx vrews,’ toqk responsibility

* grams, and emphasized academu: standards

Although these admlmsn:ators were strong leaders, they
were not dictators. A comtiion method of exerting leader-
ship was through regular sessions with.teachers in which

the principal discussed and reviewed teacher performance..

By conferring with teachers and by deme()nstrating" interest
and support, principals ‘can be jnvolved in decisions con-
“cerning instructiona] matters without reducmg a teacher's
sense of authority;. *
“Terrence Dea nd Lynn Celotti emphasize the impor-
tance of the” p mcipal assuming the role of a senior col-

league or of a'{‘symbolic” leader to_influence teaghe[sgAv’

prmcxpal who otfers advice and support as,a.colleague may
be more effective than one who uses the! qfﬁm:al weight of
_ the office to get results. And, a principa ‘who can capitalize
on the various myths, rituals, and ceremonies of a school
can use them to extend his or her leadership.

Impllcatlons »
The message of the hterature seenis clear. The schools

...are_not helpless in the face of the forces' that influence a-
‘o student before he or she gets to scboo :
" ‘make a difference in the achievement of students The way .

chools can and do

that they cffect change is by creating an ethos or'set of
expectations and norms that expect and support achleve-
ment. - .-

The’oné person in the school who has the most influence
on the establishment of the environment that will produce
achievement is the principal. Establishing that environment
is no small task, nor is it rcduczbla to a simple formula. The
principal who makes a difference brings to the job more
than. technical cxpcrtlse He or she dedicates mind, heart,
and will to the achlevcment of .one. overriding. goal: the
success of every: student' It is this. desire to see students

“succeed that propels the principal to set high standards,
¢ommunicate those standards to teachers and students, and
make sure students are rewarded for achievemernt and
r_%mindcd of the standards if they fail. In sum, the effective
principal is one who sees to it that his or her expectations
for student success permeate the entire school: :

W~
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This publication was prepared wilh funding from-
the Natonal Instuute of Eoducaton. US
Depariment ol Education under :contract no
400-78-0007 The opinions hnpresseo n this
report do not necessanly refleci {he posilions or
policies of NIE or the Depaumem 'of Education

The Educational Resources Information Center
(ER!

-lhe NaYonal institute of Educatlon'ERIC serves

"eduqators by disseminating resea.rch results and

other resource- informatign that.‘can_be used in
'deTeloplng Jmore eﬂech\te\%ducmlonal ‘pregrams. The
ERIC CIeanngHQuse‘ on Ech;atlonaI Management,
one of several such ‘unlts in the system, was
established at the University of Oregon in 1966. The
Clearingfouse and its companion units process
researgh reports and. journal articles

Research reports are announced in Resources
in Education (RIE), available in many. libraries and by
subscription for $42.70 a year from the United States
Government Printing Office, Washington, D.C, 20402.
Journal articles are announced in Current lnde)( to
Journals in Education. CIJE is also available in many
libraries and can be ordered for $80 a year trom Oryx
Press, 2214 N ‘Central Ave., Phoenix, Anzona 85004.

Besides. processing documems éfid—journal
articles, the Cleannghouse prepares bleographles
literature reviews,’ monographs, ard other
interpretive _research studies _on_topics in_its

is.a national information. system operated by :

for .
announcement in ERIC's index and abstract bulletins. .
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. Prior to publication, this manuscript was
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determination of professional competence. The
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fhe Best of ERIC presents annotations of ERIC literature .

on important topics in educational management.’ .
- The sefections are-intended to give educators easy access

'to the most significant'and useful information available from

ERIC. Because of space Jimitations, the items listed should
be viewed as representative, rather than exhaustrve of liter-
ature meetrng those criteria:

Materials were selected for |nclu5|0n from the. ERIC
catalogs Resources in Education (RIE) and Current Index to
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School Effectiveness

Airasian, Peter w; Kellighan, Thomas; and Madaus,
George F. Concepts of Schqol Effectiveriess as
Derived from Research Strategies:: -Differences in the
Findings. 1979. 50 pages. ED 192 456.

1

" Studies of school effectiveness vary widely in their designs. Such
_methodological parameters as level of data aggregation, stratifica-

tion level, strategy of data analysis, and choice of dependent and

that family background factors —and not variations in school facili-
ties, curriculum, and staff —were the primary determinants of
academic achievement.

Other researchers during this perlod ho»{ever were taking a dif-
ferent approach to the school effectiveness question. They identi-

fied the exemplary or highly effective schools in a sample and then -

described _the-characteristics of these schools.
“The major finding of these studies ” states Austin, “is that there

(

'
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independent variabies differ. greatly from study to study. lhe
methodological choices a researchér makes are important, say the
authors, because taken together, they help to defif® the de facto
conceptua! framework” of a study. “Understanding the conceptual
framework, in turn, is essential for identifying the “inherent mean-
ing” of a study and foP®mparing its results to other studies.

In this paper, the authors critique the 1966 Coleman report and
other school effectiveness studies, with special attention to the con-
ceptual framework underlying each study. “Our intent is to show
how different conceptualizations of schoo} emerge from the use of
different methodological parameters,” they state, “and to show
further how altering one or more of these parameters can alter
dramatlcally mferences made about schooling and school effec-
tiveness.” : :

The conceptualization underlying the Coleman report is as

*~ follows: “The school as a whole, by virtue of its static resources and

facjlmes mfluences pupils’ general . cognitive outcomes as
measured by commercially available standardized tests.” Home
background influences are considered “prior to and independent of
school influences” in this conceptualization. But a later researcher
reanalyzed the same data using different methods that, in effect,
altered the latter part of the Colerhan report’s conceptualization to
read: “The school’s influence is noi necessarily independent of
pupils’ home background characteristics.” This study found that 35

percent of the variation in student achievement was due to school

factors, as opposed to the 10 percent found by Coleman. \

The authots go on to show how modifications of other methodo-
logical parameters can influence both the conceptualization of a
study and the conclusions, drawn from its results.

_Austin, Gilbert R. “Exemplary' Schools and the
Search for Effectiveness.” Educational Leadership,
37, 1 (October 1979), pp. 10-12, 14. EJ 208 050

\

Until the mid-1960s, educators were certain that they could teach-

.children of all backgrounds, given adequate resources. Doubts
began to surface, however, with the publication of the 1966
Coleéman report and other similar studies. These studies concluded

' ’
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" characteristic of the group a

is no one single factor that accounts for a school being classified as
exceptional. These schools appear to have a critical mass of
p&\tlve factors which, ‘when put together, make the difference.”
Each of the factors associated with effectiveness was not found in
every exceptional school, Austi points otit; rather the factors ‘are
whole.” ‘
In the exceptional schools, the principal's leadership was
“strong,“ meaning, for example, that the schools were *'being run’

" for a purpose rather than ‘running’ from force of habit.” Principals.

also participated strongly in the classroom mstructlonal program,
felt they had control over the functioning of their schools, and held
high expectations for both teachers and students.

All staff had “greater experience and more pertinent, education ”
Tedchers had freedom to choose teaching techniques, were more
sa’trsfled with opportunities to try new \techmques, expected more
children.to show high achievement and display good citizenship,
and were rated as warmer and more responsive. Students had more
positive self-concepts and a greater “feeling of controlling their

-

"-own destiny.” Austin cbncludes that “the individual characteristics

of principals, teachers, schools, neighborhoods, and home
influence a pupil’s achlevement far. more than particular instruc-
tlonal models.”

3

2

Theodore S.; Kiesling, Herbert J.; and Pincus, john,

How Effective Is Schooling? A Critical Review and

Synthesis of Research Findings. Santa Monica, Cali-
" fornia;: The Rand Corporation, 1971, 249 pages. ED
: 058 495.

‘What is'the current state of knowledge regarding the determi-
nants of ueducatronal effectiveness? To find out, the President’s
Commission on School Finan sked The Rand Corporation to
-critically analyze the vas%;h literature on this topic. The
result is this comprehensive report, which, the authors emphasize, is
not simply a “classical survey of ‘research listing findings without
.much evaluation of the results.” Rather, it is a critical survey that
analyzes each study according to bothiits “internal validity” and its
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Averch, Harvey A.; Carroll, Stephen J.; Donaldson,
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in the light of accumulated knowledge.

The authors organized their analysid according to the five basic
research approaches -utilized by researchers. One of these
approaches concentrates on the “processes” applied to students

and the interactions between teachers and students. Classroom .

studies on process show ""no consistent effect on student achieve-
ment” of different teaching approaches, class size, or instructional

methods; the authors'state. Laboratory studies on process suggest i

the importance of the sequencing’ and organization of learning
materials and the complexity of interaction effects between
students, teachers, and methods.

The authors also analyze the “input-output” approach, which
assumes that a student’s educational outcomes are determined by
the quantities and qualities of educational resources made avail-
able by personal, family, and community characteristics; the
“organizational” approach, which assumes that the history and
societal demands on a school are more important than what is
actually done in the school; the “evaluative” approach, which

includes studies of the effects of large-scale interventions in educa-,

tion, such as Title | and Head Start programs; and the “experiential”
approach. which is represented by the varied !‘iterature on educa-

- tional reform..

The authors conclude that “research has not identified a variant
of the existing system that is consistently related to students’
educational outcomes.” This does not mean that “nothing makes a
difference, or that nothing ‘works’,” the authors emphasize.

“Rather, we are‘saying that research has found nothing that ‘con-

* sistently and unambiguously - makes a difference in student

5

Edmonds, Ronald. “Effective Schools for the Urban
Poor.” Educational Leadership, 37, 1 (October 1979),
pp. 1518, 20-24. EJ 208 051. ‘

Social scientists and opinionmakers continue to espouse the
belief that home and family background factors are the chief

determinants of student achievement. But effective. schools do.

exist in urban and poor areas, Edmonds argues, and their success, as

several research studies show, stems from such school-controlled -

factors as leadership, expectation, atmosphere, and instructional

- emphasis. In this article; Edmonds reviews some of these studies

and argues for the general thesis ““that all children are eminently

educable and that the behavior of the school is critical in determin-
ing the quality of that education.”

A 1971 study, for example, identified and cheracterlzed four

instructionally effective inner-city schools. All four schools had-

strong leadership,” had high expectations for all of their students,
had ““an orderly, relatively quiet, and pleasant atmosphere,” and
“strongly emphasized pupil acquisition of reading skills and rein-
forced that emphasis by careful and frequent evaluatlon ‘of pupll
progress

Another study, conducted in 1976, compared two groups of Cali-

fornia eIementary schools that differed only on measures of student :

achievement._ In comparison to teachers in the Iower—achtevlng
, schaools, teachers in the higher-achieving schools reported signifi-
cantly greater amounts of principal support, were more task
oriented in their classroom approach, “exhibited more evidence of.
applying appropriate principles of learning.”” and were mare satis:

oufcomes.”

a

W . .
. Brookover, Wilbur B.; Schwitzer, fohn H.; ‘Sch'neider,
# Jeffrey M.; Beady, Charles H.; Flood, Patricia K.; and
Wisenbaker, Joseph M. “Elementary School Social
Climate and School Achievement.” American Educa-

tional Research Jjournal, 15, 2 (Spring 1978), pp.~

301-318. E) 189 559.

“Some aspects of school social environment clearly make a dif-
ference in the academic achievement of schools.” This is the fore-

. most conclusion-of a study of ninety-one Mlchlgan elementary

schools conducted by Brookover and his colleagues and reported in
this article.

The authors use the term “school climate” to refer to aspects of
the school sacial environment they studied.. School climate, they
state, “may’be broadly conceived as the norms of the [school]social

" system " Specific school climate variables measured included stu-

dent “sense of academic futility,”
push and teacher norms,” teacher ““perception of principal’s expec-
tations,”. and “parent concern and expectations for quality educa-
tion” as perceived by the principal. K

From state and school records, the researchers obtanned data on
socioeconomic ‘status of students’ families, racial composition of
each school, and achievement scores. Questionnaires were then
administered to students, teachers, and the principal of each school
to measure school climate variables. .

The authors found large differences between schools in student
achievement. “The socio-economic and racial composition of the
schools can explain a significant portion of this variance,” they
state However, the climate variables can alse explain a significant
portion of the variance. In other words, socioeconomic and racial
variables and the climate variables appear to be generally related.

There are exceptions, however. Some low-SES scBools “have
school climates fayorable for achievement and sorq: high SES
schools have school climates that are nct highly favorable for
d(hwvvmvnt " tavorable climate rather than high StS or racial
¢ nnm(mtmn is, the authors believe; the necessary condition for hn,h

student “perception of teacher

4 hilevement
3
Q
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fied with their work.

The most tangible and indispensable characteristics of effective
schools, Edmonds concludes, are strong administrative leadership,
a “climate of expectation in which no.children are permitted to fall
below minimum but sefficacious levels of achievement,” “an
empbhasis on the acquisition of"basic schoo! skills, flexibility in the
assignmeng of resources to meet fundamental objectives- and/a
school atmosphere that is relatively. orderly andxquiet.
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) — Klitgaard, Robert E., and Hall, George. Are There participate in these activities,l monitot'the effective use of class
@ : Unusually Effective Schools? Santa Monica, Cali- time, successfully attempt to improve instructional processes, and
formia: THe Rand Corporation, 1973.37 pages. ED 085 have positive attitudes toward both teachers and students. Thus,

402, - . “the single most important factor in determlnmg the success or

failure of a school,” states Lipham, “is the ability of the principal to
‘lead the staff in planning, implementing and evaluating improve-

Beginning with the 1966 Coleman report, large-scale statistical
studies have failed to find significant relationships between what ments” in the school’s instructional program. (
goes on in schools and student achievement. These distressing Several other chapters of this publication focus on the goals,
results, say Klitgaard and Hall, are “perhaps the most counter-  ya[yes, decision-making processes, public relations, and

Jintuitive findings in public policy research in the past decade.” organizational relationships of successful schools and principals.
These authors propose an alternative view of the data on school i

effectiveness, which, instead of considering the average effects of .
"-school policies, asks whether exceptional or cutstanding schools
really do exist. The question, as the authors put it, is this: “Do some

schools consistently produce outstanding students eveh after -

“On Sch(_)ol Effectiveness: A Cdnversation with Peter
Mortimore” Edugational Leadership, 38, 8 (May
1981), pp. 642-45. E) number not yet assigned.

allowance is made for the different initial endowments of their - "Despitethe overwhelming relationshi;?s vt/e.know exist between

students and for chance variation?” As long as the number of such schoo! attainment and social elass, the individual schoel can be

schools is not large, they state, the-mathematics of previous studies effective tor students 9f aI! social groups. Th's is the main conclu-

allow for such a possibility. - sion of a five-year longitudinal study of unusually effective London
The authors reanalyzed several data bases from studles on Michi- h'gh schools entitled Fifteen - Thouzand Hours, coauthored by

gan, New York City,-and “Project Talent” schools. They controlled Michael Rutter, Peter Mortimore, and others. _

only for “non-school background variables” -such as SES and " The "outcomes” of. education measured by these researchers

implicitly assumed that what was left over represented the influs were attendance, behavior in school, delinquency out of school, _

ence of school factors and random variation. _ and. academic achievement: The most effective: hlgh schools, i
Data from the Project Talent and New York City schools showed according to these measures, had teachers who showed a positive

attitude toward learning, were generally more organized, empha-  *
sized rewards rather than punishments, made conditions for stu-
dents as pleasant as possible, and lnvolved students more in the
management of théir own learning.

Mortimore believes, however, that particular actions and
methods are less important than the existence in a school.of‘a
“positive ethos,” which he describes as “a positive attitude by’
teachers toward yoqng people and a positive- attitude toward
learning.” A positive: ethos depends on “leadership —strong, posi-
tive leadership that’ l'nanages to Capture the enthusiasm' of the

JRES Lipham, James M. Effective Principal, Effective teachers W|thout belng e|ther.too emocratic or too autocratic.” A :
7- School. Reston, Virginia: National Association of good ethos or school cllmate alsodgpends on high expectations for ..
Secondary School Principals, 1981. 35 pages. ED - teacher and student performance cqnsistency in the treatme’n'tquf

number not yet assigned. students, and the giving of “realistic feedback” to studentst,
Changing a school’s ethos from negafive to positive, }lowever, ‘is
extraordinarily difficult,” states Mortimore, “"because once you set
up a system everything in the school relates to it.” Real change
. takes time and constant effort. But educators can make their
schools more effective, Mortimore concludes, “though it will be

little evidence of consistent overachievers. The Michigan data, .
however, prowded some evidence of .unusually effective schools. °

~Forexampte;6f ZT3 nonrural schools that reported scores for “four
grade-year-test combinations, 72 were at least one standard devia-
tion above the mean all four times,” whereas only 13 would be
expected by chance. These 72 schools showed significant differ-
ences from the average on three school-related factors. Classes
were smaller, more teachers had five or more years of experience,
and more teachers earned $11,000 or more. :

In the late sixties and early seventies, many studies were con- _
ducted that found home and family variables to be much more
strongly related to student performance than such school-based
factors as teacher preparation, instructional materials, physical

plant, or dollars spent. Today, howev_er, states Lipham, fany hard work and they must expect some setbacks s
researchers are concentrating on “the examinatign of specific .

school processes and behaviors associated with student de — —

and achievement.” T. se researchers are comparing the adminis- . @ Ravitch, Diane. “The Meanirig of the New Coleman

trative and instructional processes of schools that have 5|mllav' Report.” Phi Delta’Kappan, 62, 10, U”"e 1981), bp- .
socioeconomic characteristics but wide differences in student % 718-20. EJ 245 760. " '
“chievement. _ . B! Since the publication of the original “Coleman” report in 1966,

Among the many variables examined in these studies, Lipham . = educators have been told again and again that “schools don’t make ;-
says, “the leadership of the principal invariably has emerged as a . a difference” and that family background factors have the pre-
key factor in the success of the school.” In this excellent publica- * ponderance of influence in determining student outcomes. “The -
tion, Lipham summarizes a great deal of recent educational new Coleman report dramatically reverses this pessimistic conclu-
researchrand literature that identifies the characteristics of effective sion,” states Ravitch, “and finds irstead that schools do make a
principals and effective schools. difference, regardless of the family background of students.”

The recent empha%‘is on strong leadership for effective schools The “new” Coleman report Ravitch refers to is entitled *Public
“may jnsinuate to some a return to the ‘great person’ approachto ~ * and Private Schools” (PPS) and is part of “High School and
leadership,” says_Lipham. But studies of effective schools have Beyond,” a major longitudinal study funded by the Department o
focused not on'the great person approach but instead on the Education. Altogether, nearly sixty thousand high school students in
“behavior-of-the-leader-in-situation.” Successful principals, it has ovér one thousand schools were surveyed, along with the:rteachers
been found, use a “situational” leadership style and vary their and-principals.
behavior as the situation warrants. - ) ' PPS, Ravitch cautions, should be viewed from two distinct view-

Numerous studies show that the principals of effective schools points, one political, the other educational. Even before the report
are committed to improving the instrdctional program, have a was 5vallable critics who were fearful that the study would

L

strong knowledge of classroom instructional activities, frequently promote tuition tax credits or educational vouchers “denounced
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oleman’s methodology and even his personal integrity in their
fforts to discredit his finding that private high schools are, on the
‘hole, better'than public high schools.” But there is surprisingly
ood news in the report, too, if educators wolild pause to listen,
:ates Ravitch.

Time and again, Ravitch states, -the new report "demonstrates
aat achievement follows from specific school policies, not from
e particular family background of the students.” Private high
chools produce better results, according to PPS, not because they
re private but because they “create higher rates of engagement’in
cademic activities,”, have better attendance. and have students
vho-do more homework and take more rigorous subjects. These

tionally effectrve but [would} place unfairly the burden for learning
. on parents,," according to Scott and Walberg. But emphasizing the

- role of the home in learning should not reduce appreciation of the

1

v

indings, Ravitch concludes, contain clear implications for the .
mprovement of both public and private schools and “shotild be a -

ource of rejoicing for educators in public and private schools alike,
or they confrrm the lmportance and efficacy of their actions.”

. tional Leadership, 37, 1 (October 1979), pp. 24—27 E)
208 052:

Recent research has rdentrfred three sets of factors that are
trongly and conslstently rélated to student learning: student ability
ind motivation, quantrty and quality ©f instruction, and the'quali-.

ies of the home envrronment These three sets of factors—the
tud

- Scott, Ralph, and Walberg, Herbert J. “Schools Alone
Are Insufficient: A Response to Edmonds.” Educa-

role of the school, these authors state.
After further. criticizing Edmonds’'s methodologies and argu-.

ments, the authors conclude that “educators alone are insufficient .

to increase learning productivity dramatlcally, and they .need the
cooperation of parents and students themselves.”

Squires, David_ A. Characteristics of Effective Schools:

-The Importance of School Processes.. Philadelphia:
Research for Better Schools, 1980. 44 pages. ED 197
486. ’ ° '

‘Research on the effectiveness of classroom. teaching techniques
is abundant; but studies of the influence of the school as a whole on

student outGomes are few in number. “Yet, what research there is,” .
states Squnres “indicates that a school's processes, norms and ™

“values as a social institution do make a significant difference.”

itate Scott and Walberg The stool is only as strong as its weakest .

eg, so "strengthening the stronger legs is far less productive than
strengthening the' weakest
Strengthemng thé strongest leg—the school—is what Ronald

Edmonds and “other. reésearghers would liketo do, Scott and Walberg -

qqntend In thrs ‘article? tr]ey criticize this viewpoint as well as the
researéh m doIogJes used and conclusions drawn by Edmonds
in three of hrs ublrcatrons : i :

Some of Edmonds»s results coincide with the conclusions of a
eomprehensnve teview of the research literature on the determi-
nants of academic léarning, conducted by Walberg and two col-
leagues. Scott and Walberg are skeptical, flowever, of the conclu-
sions drawn by Edmonds that do not agree with this review “'since
the évidence he assembles is hlg,hly limited even in his two lengthy
papers.” Moreover, even Edmonds's own data demonstrate the
important influence of background factors on school achievement.

Edmonds asserts that an overemphasis on home influence would
“not only absolve educators of their responsibility to be instruc-

Q

MC ‘_; ‘ '

Aruitoxt provided by Eic:

Squires here reviews the best of the school effectiveness studies and
derives from them numerous ‘questions that,

improve.”

The "input-output” studies of the sixties attempted to determme
which "inputs” —such as socioeconomic status (SES), availability of
instructional materials staff's education and experience, dollars

conclusion of these studies was that “the most easrly measured
characteristics of schoo!l context, with the «xception of SES and
student attitudes, are not associated with student outcomes.”

. But what in the school environment, Squires asks,xinfluenges.

student attitudes? Several recent studies—including a five-year
longitudinal study of Lohdon schools —support the notion that the
norms and values of a school, along with certain characteristics of
schoolb as social institutions, influence both student attitudes and
outcomes.

Specifically, such factors as academic emphasls teacher skills,
teacher actions in lessons, system of rewards and punishment, pupil
conditions, responsrbrllty and participation of students, and staff

. ‘organization were found to be significantly related to student out-

comes. Squires concludes by synthesizing a "model of school,

processes" from the research he reviews.
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“when answered,.
identify areas where schools are effective andfor where they couid

s ke athree-fegged stool; —"spent;"and" so~ on—correlated "with “such™ “outpats’~as»grades, " """
achievement test scores, dropout rates, and so forth The general -

“
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EDMONDS - LRk
‘ lOTTO
MCARTHY
(20 Detroitand 5~ (Secondary analysis of
. Lonsing Schools: - 117 urban education
;" achievement data plus . studies plus elite
| © interviews)

(A)
Principols’
characteristics

and behavier

(8)

Teachers' char-

aderistics and
behoviot

0
= School climote
- or olmosphere

o
Instructionol
emphasis

B

.~ "Pupil evaluation

(f)

Resources -

‘ | "-g:use analysis)

Slrgng Ieodership.'

High expectations of
children’s minimym
performance. *

i "“. B

Orderly, conducive to

. learning, quiet.

B Highesl-'priority f pupl

acquisition of basic
skills, -

!

Frequent,

S M

~Freiolootion 5
hﬂowp omm ,

High\expectations.

“Staff development pro-

grams with specific .
goals,

.

VENEZKY

WINFIELD

({Reading programs of
twa orban, minority
schools, one high, one
low achisving).

High expectations of

reading achievement;
high task orientation;
works closely with

specialists; high-risk

MADDEN
LAWSON
SWEET

(Controlled for class.
21 high achieving/low
achieving schools)

Directive about

decisions; but “suppor-

tive" of feachers,

BROOKOVER .

AEZOTTE

(6 improving, 2

declining Michigan
schools)

Asslmi(«e leoder, re-
sponsible for evaluation

* of accomplishment of

objectives. High expec-

Jations of kids,

reading goals. .

Confiden, inventive,
flexible; encourage
students, maintain dis-

* cipline; high staff

development; low time

« on odministrafive work.

Structured learning
environment,

Concentration on
fedching clear godls,

"Individualized
. insfruction,”

High morale; effecfive
use of proise; focus on
student uchlevemem

Highest priorify o
reading with clear
goals; homogeneous .

. groupings for reading;

cliont-cantered services,

adoptable instruction.

.9
Closely monitored
student progress.

“Task orienfed.”

More fime to social
studies. More whole
group instruction.

Yes.

High'expectations for |

further academic”

. ochievement, Fee! res

sponsible for leaching.

~ “Accountable.” Less

satisfied.

.“Dis'ciplined."

Emphasis on reading

‘and math. Mora.ﬁme 3

'mvo‘slled.‘

Teachers accap? pupil
fest rasulfs ds measure
of their adult &
performancg,

SUMMARY OF WITHIN-SCHOOLFACTORS THOUGHT 0 CHARACTERIZE THE INSTRUCTIONALLY EFFECTIVE SCHOOL

AUSTN

b

(Secondary analysis of

4 SDE studies of
“exceptional” schools)

V‘Strong legdership, ob:
 serves & Jooches-high ‘
“program control, more  goals,

experiance & "per-

tinent" education, - High
~expectations of all

'WADAUSETAL

(Reexamination of
schook-sffectiveness
sludles)

b

High a;ﬁpedaﬁons;

high structure; cleor

}
{
|

More exparieﬁce, more Highf‘ expad&tions‘of |
all kids of beginning and  “partinent” education,

“Warmer" high expec-

Yations of kids.

Emphaiis on cognitive
development, Longer
instructional day.

‘ /Teucher-mdde fests.

sudents; provide

structured classroom;

emfhusize homewark.

!

Shudent discipline,
structured lsarning
sfressed. “Traditional -
values” of teaching
and learning.

“Strong press for -
academic excellence.”

" Emphasis on homawork.

ond stody.

Tasts closely related to
syllobus. Tesi-laking

" skll sressed. |

"Close involvement” of “Shored purpoicful |

“‘I‘.?Avcildl':ility and coor Many adult volunteers, .Not high use of
, dination of extra per- *fewer poid aidss, high - uraprofessigna:ls. ~ teachersond pora-
sonnel hme ond * aceess fo additional professlonals wnh
li; materials, puplls
tly Effoctive Schools” Impact on Instructional Improvement, 1981, 16(4) pp. 89. )

" ness" among school
persons and home.

'
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Increasing-

on. task

amount of :time

£ -

.

Teachers interact
with whole group
_ | more; monitor
- frequently; align
g - curricuTum

t

leader in educatiognal
pracess of school

. . J : 5
"Strong .involvement /
of instructional

Studentﬁ
-that the
‘they can tontrol success

ttitudes
chool cares;

MORE
EFFECTIVE
_ SCHOOL

~

Orderly and safe

—

x4

A

share common | .
goals; expect -
all students
to achieve

Other Factors
.
y

School.-staff | .-

. Commitment by school
staff to goals/mission
of the school

school atmosphere dP"”f”‘—ﬁ‘—)' a

SCHOOL EFFECTIVENESS CONTINUUM

(Diagram and tables on follow1ng pages excerpted from
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Tovortuntty - of surveys used In data pnalysis was "small fraction of differences in - v
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achfevenent®; (3) student:achievenent {
h {s strongly related to the educational]
| backgrounds, and aspirations of thé g
b | other studengs fn the school, + fad
i 3 ‘ o et o .
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School social

above the' symple
nean for-the white/

. 'g'chools were paired by raco..sobio-
econonic status, and.urban locaton,

character{stics of h]gh achleving .
$

AUTHOR( s} oMoy | o f N T wnrruoe of
TIE . YEMR| " ERITERIA TYPE o SANRLE oy FINDINGS b ERRECTS
! : . K . o ' R - i , .
Brookover, ¥.8. [1979 [ HIGH ACHIEVING rase | 91 Hichigan, elenentary schools randoaly | Study found the social systea to exe |MNone stated. 7
Beady, C. SCHOOL WAS deter- | Study * | selected fron s} Michlgan elenentary - | plain approxisately B35, of the .. '
o | Flood, Py - nined on the basis ., [#schools 1n correlationsl study; 4 | varlance between groups in reading vty
] Schwedtaer, J. of whether the “ | elenentary schools {n:case study. and math achievenent, I
"1 Wisenbaker, J. schoolfscored - s N '
- f ‘ | Case study found the fdllowing comon

r=3
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student-achieve- o achieving school, © | achevenent and teacher performance;
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Qifference : o, | fate, appropriate and clear feedback .
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| teachers had Wgh expectations for p ",
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Kaughan, B, tion glven, Study e o - | correlations between the wore given fop. each
Hortinore, P, Yarfables (outcone) | Study of ‘the following outcone: varfables | effective schools. and certatn out-  §Outcome area
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Smith, A, . | indicate criterion, R R - | with positive acadeaic outcomes were | of the effect,
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teen Thou- | -~ e < | work, nusber of school outings,
and fours. |- | (2) attendunce ‘. ‘teacher views: consldered 1n adainis- )
vl {3) -exaninatfon success” ,t'ratl:o declslmh\-m:ng: sgu‘ﬂ::::‘
i o report "approachability® of staff,
) . (4} enployent ssitions of responsbiHIty held by
i (5) delinquency students (40-508), teachers checked “}
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~’Selective Listing of o
Effective Schools Characteristics

]
“The term effective school implies that all-
’ ks . . _ classrooms perform fairly well, rather than that a few
e . : outstanding classrooms raise the overall average.”
7 B '— John H. Ralph and James Fennessey
. ” ,
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I11inois State Board of Education
Program Planning and Development

CHARACTERISTICS OF EFFECTIVE SCHOOLS -- A SELECTIVE LISTING -

A review of educational literature reveals various elements which charac-
'terize.effective schools. These elemegfts are derived from research studies,

. case studies, and informal observations of what works in schools. Program

Planning and Development 1is providing this Tist of characteristics of
effective schools as a basis for further d1scovery and discussion about
elements of quality schooling. This listing is not conclusive nor compre-
hensive. No determ1nat1on about the:‘definitive effectnve schools charac-
teristics is inferred.  Other characteristics will ’be: 1dent1f1ed .as the '
effective schools movement cont1nues and the Vo1ume.of 11terature 1ncreases

Research Based Character1st1cs of Effective Schoo1s'and Teacher -

Teacher's have h1gh expectat1ons of students.
Student progress receives frequent mon1tor1ng ' T A e
"husiness-1ike" climate exists in classrooms w1th d1rect)°studentf
‘act1v1ty and achievement orientation. ‘

Learning materials are appropriate to-the level of d1ff1cu1ty '?x? hwﬁf
Time on task relates to achievement but not beyond the "point of no- :

return.'
- Effective teacher$ a11ow for sufficient time on task through. routine
“classroom.management skills.
..~ ~Students can learn criterion materials. - . :
Reading and mathematics teachers are receiving leadership from someone

Gordon Cawel t1' | -

Executive Director.
Association for Superv1s1on and Curr1cu1um Deve1opment .

(Good Schoo1s, p. 87)

Top pr1or1t1es for good schools (determined by participants at a conference
held by tne Nat1ona1 Commi ttee for Citizens in Educat1on)

Leadersh1p, by the pr1nc1 pa1 and designated others; . .
% . ' Student progress, school, and staff evaluation; - ‘ 4
' Mitual agreement on school and classroom goals and objectives; 3
Parent participation in school decision making; ¢

~ .+ . Parent participation encouraged;

High ‘expectations for every student and an empha51s on academ1cs,
The school as a problem-solving unit;
.« . Closer relationship between research about 1earn1ng and actual.
L practice;
“. . . Training for all school staff, not Just teachers;
A product1ve schoo1 climate. phys1ca11y and psycho1og1ca11y

v, ES

(Good Schoo1s p. 90) S ‘ . . .



. In the 1980 Gallup Poll of the Pub11c s Attitudes Toward the Pub11c Schod]s-i
respondents suggested the fo1low1ng ways to 1mprove scholls: 5t SR

adequately trained teachers and principals, e
. stress on reading, writing and computation, P,
. personal interest by teachers and pr1nc1pa1s about students
achievement, . IR
positive parent/teacher relationships,
frequent check on student progress and effort.

(Good Schools, p. 90)

From a review of 38 stud1es/rev1ews/art1c1es on schoo%‘effect1vene
Edmonds identified these five "1nd1spensab1e character1st1cs

1) .strong adm1n1strat1ve leadership; . ' _

2) a high expectation level from wh1ch no student may'.
proficiency;.

3) atmosphere conduc1ve to 1earn1ng yet not imposing;.

4) belief that basic school sk111s are pr1or1t1es over:
school activities; :

5) systematic monitoring of student progress.

a
[y

(Edmonds, in Westbrook p. 6)

..e1ementaryf schools revea1ed_
hools

A case. study _ elght M1Chl§5i
between . "1mprov1ng, a@i[“dec11n1ng sthools. ~The 1mprOV1ng7sc

1) ,5emphas1zed basic reading and mathemat1cs obJéct1ves

© 2) " pelieved all students could master basic sk111s ObJeC ves
3)  held higher expectations for studentss; - -
4). assumed respons1b111ty for teaching basﬁc sk111s . A
5) .spent more ‘time in reading 1nstruct1on, o L
6) (had a pr1nC1pa1 who. took -active. part in: 1nstru

and basic skill development; TR

~7) accepted the concept of teacher accountab111ty, :
8) had parent-initiated contact, but Tess overall’ parent,
9) 1nvo1ved teachers in 1dent1fy1ng/teach1ng com‘

' c1asses :

(-‘., R .y
a

(Brookover and Lezotte, in Westbrook 1982) ';”fﬂl;fi';

A - brociure distributed by the Oh1o Department ‘of’ Ed ca £10r
fo11ow1ng seven factors as "bas1c" among a11 the effect1ve cho

! l._

1) sense of mission, . o
2) . »strong building 1eadersh1p, . o

3). " high expectations for all’ students and staff
4)  frequent monitoring of ‘student progress,
5) positive learning climate, =
6) sufficient opportunity for 1earn1ng,. jff;
7) parent/commun1ty involvement.. ST

("Effective Schools Program, 1981)"‘7°5

L a0 el



The . Co'Iorado State Department of Education has deve'Ioped a check'|1st of
effective schools characteristics which includes, among others

a strong pr1nc1pa1

a clear:sense of the school 's purpose,

a safe env1ronment, .
suff1c1ent time spent on learning act1V1t1es

~CNAEP Newsletter, p. 6)

The Mid-Continent Regional Educat1ona1 Laboratory 1dent1f1es th1s framework
for 1mprovement efforts: , .

¢

Time allotment d1rect]y re1ates to what students 1earn o

o . Students' time on instructional -tasks can be much higher than present.
Most students can succeed; systematic 1nstruct1on produces basic sk111§

- mastery. : , 4 3 . YL

and supp1ements the framework w1th these other f1nd1ngs | o

o ‘537 A Support1ve, fr1end1y c11mate to assure students' and teachers safety,
. ‘Clear purposes of the school, g]ear1y connun1cated

G High"expectations about succes

S Carefully thought out and systemat1ca11

AR me thods.-and "-curriculum; . oSS
“%_‘~ Mon1tor1ng cr1t1ca1 variables as - a bas1s‘for decis1on mak1ng

’mep1emented 1nstruct1ona1

g (MCREL 1983)

Syt .

:A survey of educat1ona1 research- by . the MNorthwest Regional Educational
Laboratory resulted in identification of these effective schoo11ng pract1ces
for use 1n the Maska Effective Schooling Program

“

:Leadérsh1p - needs 1dent1f1cat1on, 1mp1ementat1on goa1 sett1ng, 1mprove-
. ‘ment;efforts .

"Schoo1 EnVIronment - expectat1ons for students: and staff t1me manage- _
ment;". rewards and . incentives; parent involvement

rri 'aobJect1ves, resources; 1ns)/ybt1ona1 s;rategies and tech—

,,$iruct1on and Management - behavior and 1earn1ng expecta-'~'
’ad'mént and grouping; time; review and reteaching, student/
"a :1ons, rewards and 1ncent1ves

,H‘App1y1ng Research for School Improvement Port1and,
st Reg1ona1 Educational Laboratory (NWREL), 1983. ‘

\..' . 61 ,
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. "Effectwe Schoo]s Are Amemca S Best Bet"" —(‘Bi'o'chhr-éA)"M/\Urbra Colorado:
' Mid-Continent Regional Educational Laboratory, (MCREL), 1983.

= "Effective Schools Program.” (Brochure). Colufbus: Ohio Depafrtment of .
Education, 1981. : S _

Good Schools: Wnat Makes Them Work. Arlington, Virginia: Nét_iona'l Schoo . o
PubTic Re1at1 ons Assoc1at1on 1981. _ O jen

. Westbrook, John D ConSTdermg the Research What.. I‘fakes An Ef fective
Schoo]" Rustin,” Texas: Southwesthducat1ona1 Deve]opmenta1 Laboratory,

-7 September 1982. oo -
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- “Pérhaps unusually effective schools are differen
from most schools, and what accounts for thei
effectiveness i is precisely the fact that they are more

~ tightly managed and more collectlvely commlttedtc
'bas:c Skl||S mstructlon ”

— Michael Coher
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*tima :tudantl- spend on the subject matter each day, (2))
' textbooks, (3)' teachers and their teaching methods, and,(l))' ; R R
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