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FOREWORD

The topic "of effective school s is receiving emphasis because of a renewed
national concern for quil ty education. Effective school's studies have

-shown di ffenences between improved school s and 'school s in need of .impromee--

ment. Researchers have identified indicators of effective schools which
form a framework for school improvement initiatives .

The Program Planning and Development Section assembled this resource,
publication to assist local school, districts in learning about and a5plying
ffective school ing practices., The vol ume of edtica tional literature on this

to 'c continually, grows' as results from the studies become available and
di f erent approaches to educatidnal practice are discovered. Therefore,

th s publication is presented as a' reference guide to selective resources
an not as comprehensive coverage of the topic. Staff will continue to

study effective, school s concepts and make additional information avail able

by request to: Ill inois State Boards of Education, Program- Planning and

Development, 100 North 'First Street, Springfield, Illinois, 62777,

217/782-2826.

Donal d G.' Gil 1

State SttperIntep dent-of Education

J
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The.Program'Planning and Development Section
has compiled this bibliography of resources on

f.

I

EFFECTIVE SCHOOLS

to assist Illinois school districts in program improvement.,

\ . ,.

Contents , Page,
i

grComputer Search Printouts of the. ERIC Resource System .
, 1

Yr Copies of Document's
. . 5, 19

Summary Tables of Effective Spools Studies , ' 29

Selective Listing
s

of Effective Schools Characteristics , /. ,. 37
N ,

Instruct ons for Obtaining Sources Listed in the Bibliographies 43

As Illinois schools are working tow'ard:more effective ograms, the Program Planning and
Development Section can'provide technicallissist nce in various curricular aspects. For
further information, contact:

Illinois Stgte Board of Education
Program Planrteng and Dey,elopment
100 North First Street

°Springfield, Illinois 62777
217/782-2826
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Computer Search Printouts
of thli\f. ERIC Resource System

e.

. .the characteristics are a discovery. First you
identify Schools that produce the outcomes you're
interested in. Thenou watch them and try to figure
out what -makes them different from ineffective
schools."

Ron Id Edmonds



JOURNAL ARTICL

EJ280383 U0509805 /
;

Research on Eff i e Schools: A Cautionary Note.

Rowan, Brian.; ARI 0 hers

Educational Researc r, v12 n4 p24-31Apr .1983

Available from: Repri t: UMI
,

Language: Engldsh

Document Type: JOURNAL ARTICLE (010); POSITION PAPER (120)

Suggests that current techniques for assessing schooi,

,effectiveness are based on narrow concepts 'of effectiveness:

hide indons'istencies in findings across types of students,

Trades, or sObjectis; and do not reflect,curricula, EmphasIzes

that school IMprOveMent'0-clos Shet144---bn-Lhacpd Mn

classroom/school-centered research rather than on Comparisons

of schools (Author/MJL1

Effective.Schools: Knowledge;lissemination, Inquiry,

Bickel, William E.

Eqvational,Researcher, v12 n4 p3.5 Apr 1983 4

Availattle from Reprint: UMI

.1,rigunge English
. 1

Document Type: 'JOURNAL ARTICLE (080):' REVIEW LITERATURp-

(076): POSITTON,PARER (120)

Examines factorsthat might explain the increased interest

in research on school effectiveness; summarizes three articles

that deal with schcfol Improvement and effectiveness research:

and stresses the importance of using exceptional schools'

research in developing school improvement strategies, (MJL)

EJ2V248 iSP512917

Using Rdsearch,on
Teaching,, Schools and Change to Nelp.Sta0

Development Wake a Difference.

Vpghan, Joseph

Journal of Staff Development,.
v4 n1 p6 -24 May 1983

Lelguage:IngliSh ,

Document Type:' JOURNAL:. ARTICLE 6180);': REVIEW LITERATURE

(070); PRIAM. DESCRIPTIO (141)

This article synthesizes research on teacher effectiveness,,'

sch001effectiyeness, and
organizational change and interprets

what' the findings imply,for
staff ClePelopment. in the schools.

'Nine research-based thethes for Staff deYelopment
are

outlined. (PP) '

.

EJ2130380 U0509802

EJ279579 EA516399

School Effectiveness: Ide tifying the Specific Practices,

Behaviors for Principals.

NASSP Bulletin, v67 n463 p83 i'May 1 1983 ,

Availablefrom: Reprint; UMI

Language English

bocument ;type: JOURNAL ARTICLE (080); NON-CLASSROOM MATERIAL

(055); REVIEW LUEIATURE (070)

De cribs a framewohk'for Ring from the. genera)., school

effectIVenets, factors to specific practices and behaviors

tfocusing:oth strong leadership by the principal. Outlines the

general functions
r) instructional leadership, then narrows to

one function,' monitoring, Student progress, and deri s

specific principal behaviors. (MLF)

EJ279514 'EA516334

Response to Goodlad: It Just Ain't So.

Yatvin, Joanne

Educational Leadership, v4V n7 04 Apr .1983

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); 'POSITION PAPb.(120)

`Agrees with John 'Goodladis analysis of 'schooiind,in an

article in this issue but disagrees with those, Who maintain

that parents want babysitting rather than education:(JM)

'S

EJ279513 EA516333 '

Response to Goodlad: What about Successes?

King, Mathew

Educational Leadership, vAl n7 p23 Apr 1983

Available from: Reprint: UMI

Language: English

Dopument Type:' JOURNAL ARTICLE (080); POSITION1APER (120)

In response to an article by. J hn Goodlkin this issue, the

author describes' An unconventional program in'his own school

And recommends examining such
successful programs as well as

our educational failures. (JM)
A

EJ279512 E4516332.

Response to Goodlad: A Painful Picture,

Francke, Eleanor

Educational'Leadership, v40 n7 p22.Apr 1983,

Available from: Reprint: UMI'

Language: English

Document Type: JOURNAL ARTICLE (080; POSITION PAPER (120):'

NON-CLASSROOM MATERIAL (055) :

In basic agreethentwith an article by John Goodlad in this

issue, the author briefly outlines
steps.a school can take to

r assess its,goals and formulate an improvemeri( program. (JM)



EJ279511 EA516331

Response to Goodlad: Exceedingly "Effective" pools.

Rogers; Vincent

Educational Leadership v40 n7 p2t Apr 1983

pailabl9 from: Reprint: UMI

cotanguage: English

Document Type: JOURNAL ARTICLE(080); POSITION PAPER (120)

Attempts to integrate The Ufindings of John Goodlad's "A

dy of Schooling" described in another article in this issue

t the ,findings of the ,effective schools movement. (0)1

/I
EJ279510 EA516330

.

Responsg to'Goodlad: Unrealistic and Unfairo,

Burns, Dorothy d

Educational Leadership, v40 n7 p20 Apr 1983

Available from: Reprint: MI

re
Language. nglish

Docume ype: JOURNAL ARTICLE (080); POSITION PAPER (120)

The au hor maintains that John Goolipp's rigid insistence

(in an article in this issue) on the school's accomplishment

of idealistic and lofty goals is unrealistic and unfair. These

goals are merely Something to work toward, (JM)
1

'EJ276782 IR511037

Are Your Students Learning? A Framework for'School

Effectiveness,

Hobar, Nicholas

Electronic'Education, v2 n6 p15,18-19 Feb 1983

Language: English

Document Type: JOURNAL ARTICLE (080); GENERAL REPORT (140)

Outlines a framework for analyzing researchcand development

trends in ctassrOom management and school effectiveness in

terms of (1) learners and learning; (2) teacher education, (3)

educational programs, (4) classroom management, (5) school

effectiveness, (6) a network of schools; and (7) school$

systems. Eleven sources are appended. (EJS)9%

EJ276376'rEA516171

Effective Schools--Effective 'Principal's: How (o Develop

Both.

Hager, James L.; Scarr, L. E. ,

Educational Leadership, v40 n5 p38-40 Feb 1983 ,

Available from: Reprint: UM1

Language: English

Document Type:' JOURNAL ARTICLE (080); PROJECT DESCRIPTION
141)

Achievement is up in Washington State's District 414 where

administrators4 have reorganized lir resoonsibilitils in

order to spend mope hours on 1 structional 'leadership:

(Author/JM)

EJ272646 EA515963

Too Soon' to Cheer? Synthesis of Research on Effective

Schools.

Purkey, Stewart C.; Smith, Marshall S.

Educational Leadership, v40 n3 p64-69 Dec 1982

' Available from: Reprint: UMI

Language: English 4

Document Type: JOURNAL ARTICLE. (080);

C(070)

Examines some problems with school effectiVenes esearch,

including small samples,

inappropriate comparisons. Nevertheless, the article concludes

that characteristics of .effective schools can be useful in

school improvement as long as facile solutions are avoided in

favor of incremental long-term cultural change. (Author/04

REVIEW LITERATURE

EJ272645 EA515962

Using Effective Schools Studies to Create Effective Schools:

No Recipes Yet.

D'Amico, Joseph

Educational Leadership, 'v40 n3 p60-62 Dec 1982

Available fnomAeprint:.UMI

Language) English

'Document Tyne: JOURNAL ARTICLE (080); POSITION PAPER (120):

REVIEW LITERATURE, (070)
.

Without more unanimity about which. characteristics

contribute. to, a school's effectiveness, it is difficult to

know which characteristics to use as a fOcus for improvement.

(Author/4M)

EJ272634 E4515951

On School Improvement: A Conversation with Ronald Edmonds.

Brandt, Ron

Educational Leadership, v40 n3 p12-15 Dec 1982

Available from: Reprint; UMI

Language: Englih

Document Type;JDUIINAL..ARTICL080); POSITION PAPER (120)

Researcher-reformer Ronald Edmonds believes heknows.why

some urban schools teach poc4 children successfully. In this

interview Edmonds elaborates on his list of the five

characterispcS of effective schools. (Author/0)
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EJ272607 :EA515907 .

What's Still Right with Education.

Hodkinson, Harold L,

'Phi Delta KapPan; v64 n4 p231-35 Dec 1982

Available from: Reprint: UMI

Language: English '4

Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE

(070); POSITION PAPER' (120)

A study of the statistics on enrollment trends', popular

attitudes,Ischool effectiveness, standardized test sco s, and

'educational reforms convinces the duthor that the, rican

educational system is strong, effective, and beginning o gain

the popular support it deserves. (PGD)

EJ259025 CE511873

Effective Schools: Accumulating Research Findings.

Cohen, Michael

American Education, v18 MJ'p13-16 Jan-Feb 1982

Available from:' Reprint: UMI

LanguagelAngtieh

Document Type: JOURNAL ARTICLE (080): POSITION PAPER (120);

REVIEW LITERATURE (070) ,.

Discusses what effective schools do to raise achievement

levels. Cites' the problems and misinterpretations that have

arisen about the Equality of Educational Opportunity Report

done by James Coleman in A966. (JOW5

EJ257924 EA515092

Research Synthesis on Effective School Leadership,

Sweeney, James .

Educational Leadership, v39 n5 p346-52 Feb 1982

Available from: Reprint: UMI

Language:,English I ti

Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE

(070)

Reviews recent research on school effectiven ss to identify

the beha'viors of effective principals, intains that

effective principals emphasize achievement, set structionai

strategies, provide an orderly atmosphere, frequent evaluate

student progress, coordinate instructional programs, and

support teachers. (Author/OM),

EJ257377 CE511654

School Effectiveness Research: key Issues.

Gray, John

Educational Research, v24 nI p49-54 Nov 1981

Language: English

Document Type: JOURNAL ARTICLE (080); POSITION PAPER (120

Identifies a number of key areas for further research on

school effectiveness. The author draws up a framework of

quettions by which future studides might be assessed. He also

argues that certain aspects of the way in which, research on

f .

school effectiveness is conducted should be retbou ht. (CT),

EJ255029 EA514735 ,

What, Principals Canpb: Some Implications Mom'Studi6s of

Effective Schooling.

Shoemaker,' Joan;:Fraer, Hugh W.

Phi"Delta Kappan, v63 n3 p178-82 Nov 1981

',Available from: Reprint: UMI

, Language; English . ,

Document Type: ARM: ARTICLE (080); REVIEW LITERATURE

(070); NON-CLASSROOM MATERIAL (055)

A review of several well known studies of schooling suggest

the schoois--and' their principals-Lcan indeed make a.

difference. The authors suggest our eys

training and practice of the building principal. (Author)

dole

EJ25i727 TM506363 '

Exemplary.Schools and Their Identification,

Austin, Gilbert R., ,

New Directions for.'t Testing and Measurement, n10,p31-48

1981

Language; English

Document Type; 'JOURNAL ARTICLE, (080); REVIEW' LITERATURE.,

(070); PROJECT. DESCRIPTION (141)

Information from state assessment *grams may beutilize0

to identify, the characteristics of schools performing in an

exemplary fash161 so that effective practices can be adopted

and iMplemented in other school's. Various Ofective, school

practi6es and findings, revealed by school hudies conducted 1/4

An six'states,'are distilled in this paper. (AEF)

EJ250418 S0509061'4

Effective Schools:,Mirror or Mirage?,

Tomlinson, Tommy.M,

Today's Education: Social S.tudies.Edition, v70 n2 p40-42

Apr-May ',1981
1

Language: English

Document Type: JOURNAL ARTICLE (080); PROJECT DESCRIPTION

(141) 4

Identifies and analyzes characteristics which are frequently

mentioned as contributing to effective schools. fiimong:the.

characteistics are that they improve the effectiVends, and

efficienCy of students' work by organizing mateeial and /sr

instruction; increase the amount of work Stddents.perform per

unit of time, reduce distractions, and encourage students,to

achievd to their potential, (DB)

12



Ed247020 EA514301
On School Effectiveness: A Conversation with Peter.

Mortimdre.
;Brandt, Ron ."
Educational Leadership, v38 n8 p642- 43,645 May 1981

Available from: Reprint: UMI
Language', English
Document Type": JOURNAL ARTICLE (080); POSITION PAPER (120):

RESEARCH REPORT (143)'
A member of the research team that reported characteristics

of unusually effective London (England) high schools discusses
how educators can use the findings to improvd their own.
schools. (Author/MLF)

.EJ193976 EA510641
Can Our Schools .Get Better?
Goodlad; John I.
Phi Delta Kappan, v60 n5 p342-47 Jan 1979
Available from: Reprint: UMI
Language: ENGLISL1-1
Examines seven propositions concerningr.i.the schools, and

offers suggestions indicating. what is required if solid
progress is to be realized. The areas discussed include
accountability, standards by which the schools are judged, the
school's social 'system, and models of change. (IRT)

FJ281542 PS511914
Effective Schools: A Review.
Purkey, Stewart C.; Smith, Marshall S.
Elementary School Journal, v83 n4 p427-52, Mar 1983

Available from: Reprint: UMI
Language.: English
Document' Type: JOURNAL ,ARTICLE (080); REVIEW LITERATURE

(070); CONFERENCE PAPER (150)
-

Critically reviews literature on school effectiveness
challenging the assumption Ahat- school differences have little
effect on student achievement, presents a speculative portrait
of an 'effective school, end proposes directions for future
research. (MP)

13



EDUCATIONAL. DOCUMENTS

Ed228716 EA615565

Quality high Schopls; What Principals Have to Say.

Monograph,

Northwest Regional Educational Lab., Portland. Oreg.

Nov 1982 34p.; Prepared by the Goal Based Education

Program.

Sponsoring Agency: National Inst. of Education (ED),

Washington, DC.,

Contract No,: 400. 80-0105-CBE-P3i

EDRS Price MF01/PCO2 Plus Postage.

Language: English

Document Type: CONFERENCE PROCEEDINGS (021); NON- CLASSROOM

MATERIAL (055)

Geographic Source U.S.; Oregon

Journal Announcement: RIESEP83

A seminar for high school principals (held in Portland,

Oregon, Sine 28-29, 1982) ,sought to stimulate and record

interaction among participants on five key topics related to

school improvement: standards for excellence, elements of

effectiveness, productivity, the high school of the future,

and causing change in high schools. Following'presentations by

recognized experts, participants engaged in guided discussions

focusing especially on feasibility, practicality, and

congruencll with their own experiences. Each section of the

report deals with one,of the key topics and contains a brief

summary of the Ideas and perspectives given by the presenter,

followed by summaries of small group reactions to the

presentation. The appendix contains the agenda and a list of

participants. (MLF)

ED228713 EA015562

19 Improving Schools and Why: Their "Formula for Success,'

Clancy, Peter L.

Eastern Michigan Univ., Ypsilanti.

082 21ip. Portions of appendices and photographs meyinot

reproduce well.

Sponsoring Agency: Mott (C.S.) Foundation, Flint, Mich.

Report No.: ISBN-0-911467-00-9

Available from: Publications, Office of Community Education

Research, 34 F Boone Hall, .College of Education, Eastern

Michigan University, Ypsilanti, MI 48197 ($7.95; quantity

discounts).

EDRS Price MFOI/PC09 Plus Postage,

Language: English

Document Type: CONFERENCE
PROCEEDINGS (021); RESEARCH REPORT

(143); NON-CLASSROOM MATERIAL (055)

Geographic Source: U.S.; Michigan

Journal Announcement: RIESEP83

'Students at 19 Michigan elementary schools in 17 districts

sh6ed a dramatic imprdvement in Michigan Educational

Assessment Program test score results from 1976 to 1979. A

three-pronged effort to identify the factors associated'wtth

the improvement involved a computer analysis of school

demographic data, field interviews, and a symposium of 107 key

personnel from 18 of the 19 schools who corroborated the field

interviews. Analysis of the demographic data failed to reveal,

any,positive correlatiortwith success;
however,''a "Forqajor

Success" extracted fum the interviews and symposium cOlains

seven elements that dbnslitute a 4tritical,mais" that all t,19,

Ichools possess. The seven elements are: (1) the htaff

high degree of ihtercommunication; (2) the inStructicinaf

program contains the basic elements of mastery learning; (3).

the principal is a strong deader with an understanding of

curriculum and instruction; (4) the staff is stable, flexible,

innovative, and skilled; (5) the parents are supportive

because the school communicates well with them, and in some

cases community education programs make this possible; (6) the

superintendent is a leader who communicates clearly the

importance of academic achievement; and (7) all the parties

involved in the teaching-learning process know what is

expected of them: (MLF)

E0228710 EA015558

Preparing the Climate for Public Education in Coming

Decades,

Bachelor, D. L.; Berman, Martin L.

19 Aug 1982 19p.; Paper presented at the Annual Meeting of

the National Conference of Professors of Educational

Admintstration (36th, San Marcos, TX, August 15-20, 1982).

EDRS Price MF01/PC01 Plus Postage.

Language; English

Document Type: CONFERENCE
PAPER'(150); POSITION PAPER (120)

Geographic Source:.U.S.; New Mexico

Journal Announcement: RIESEP83

Problems in education have changed from thog'e dealing,with

growth to the exigencies created by scarcity and retrenchment.

The two major sources of scarcity, the long-range demographic

changes in society and the changing energy situation, Will

permanently alter the style and standard of 'American life.

Public education in'the
foreseeable future will be caught in a

squeeze between increasing
expenses and a declining clientele,

A constructive answer to scarcity is a reconceptualization of

the nature and function of schools to embrace, community

education as a life-long process. To make this adaptation,

school management' needs 'to cha ge its organizatidnal

concentration from strategy, struc e, and systems to that of

staff, skills, style, and super Oinate goals, Teachers can

reconceptuallze their traditional oles and be developers of

curriculum and coordinators of the efforts of many people.

Effective schools also have both public and parental

involvement, In the wider political community, management

should utilize the practices of networking, coalition

building,, cooperation, and collaboration, Finally, in

stressing superordinate goals, managers must clearly define

;what it is that education does and develop priorities within

that definition. (MLF)

15



ED228243- S 22305

Effectiv Schools Programs in High Schools: Implications for

Idol icy, P acttce and Research. Volume.III. Review of Effective

School Pr grams. Final Report,

Farrar, Eleanor; And Others

Huron Inst.,, Cambridge, Mass.; National Commission on

Excellence in Education (ED), Washington, DC.

Apr 1983 40p.; For related documents, see SP 022 303-304.

Sponsoring Agency: Department of Education, Washington, DC.

EDRS Price MFOI/PCO2 Plus Postage.

Language: English

Document Type: PROJECT DESCRIPTION (141); REVIEW LITERATURE

(070) -

Geographic Source:'U.S.; District of Columbia

Journal Announcement: RIEAUG83 ,

The effective schOols movement, a program which involves

school staff in diagnosis .of problems, 'decisions on correcting

them, research on the effectiveness, of various alternatives,

and training and assistance with improvement efforts, has

focused, up until now, on elementary schools. The feasibility

of transferring these programs to high'schools is examined. It

P is pointed out that, since the research base for the programs

derives from studies of minority urban elementary schools, the

school characteristics identified are not typical of the

average high school; also, dbecause the research base

emphasizes achievement at the elementary level, many other

goals that are typical of high school -are not addressed. A

/discussion of the differences betty en high schools and

'elementary schools. considers: (i) iversity of high school

academic and social objectives;, .4(2) large size of _high

schools; (3e) organizational complgolty; (4) subject-oriented

faculty; (54 frequent movement'of students from class to

,class; (6) tracking of students; (7)' complex administrative

role of the principal; (8) faculty resistance; (9) student

goals and attitudes toward school; and (10) parent and

community attitudes toward school responsibilities. (JD)

E0228242 SP022304

The Extent of Adoption of Effective Schools Programs. Vol.

II, Review of Effective Schools Programs.

Miles, Matt44 B.; And Others

Huron Inst., Cambridge, Mass.; National Commission on

Excellence in Education (ED), Washington, DC,

Jan 1983 58p.; For related documents, see SP 022 303-305.

Sponsoring Agency: Department of Education, Washington, DC.

EDRS Price 7 MFOI/PC03 Plus Postage.

Language: English ,

Document Type: PROJECT DESCRIPTION (141)

Geographic Source: U.S.; District of Columbia

Journal Announcement: RIEAUG83

A. study was made of 39 secondary schools which had

implemented new programs that ,had a research base in the

effective schools/classrooms literature, that were

well-defkned, and that emphasized improvement effan at the

building level. 'A discussion presenting the aims and methods

of the study includes a working definition of the effective

schools programs 'and *4 description of'the sample schools'

,thartteristiCs. Findings are reported on: (1) characteristics

of the districts an community settings of the schools .which

adopted the new ,programs;. (2) .program targets, goals,

components, types, research bases, and elementary-secondary

differences; (3) 'timing and scope of implementation, including

length, funding sources, and costs; and (4) types and degree

of program impact, causative factors, and implementation

intentions. A summary of findings includes a discussion on the

future of effettivelchools programs in high schools.' A list,

of programs and districts included in this study is appended.

(JD)

ED22824I 5P022303

A Review of Effective Schools Research:

Secondary Schools.

The Message for

Neufeld, Barbara; And Others

Huroo Inst., Cambridge, Mass.; NatiOnal Commission on

Excellence in Education (ED), Washington, DC.'

Jan 1983 44p.; For related documents, see SP 022 304-305.

Sponsoring Agency: Department of Education, Washington, DC.

EDRS Price MFOI/PCO2 Plus Postage.

Language: English

Document Type: REVIEW LITERATURE (070,)

Geographic Source: U.S.; District of Columbia
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A summary and critique is presented on research of e fective

schools, based primarily on a review of the reviews written

about that work. It is pointed out that the majo ity of

research findings came from studies of elementary schools and

focused upon the characteristics of effective schools for

minority and poor students. Most research reviewed

analysis was exploratory and. descriptive, aiming

effective schools and then deducing characteristics a

with effectiveness. For most studies reviewed, resear

not develop comprehensive; systematic, and detailed

with implementation guides for school improvement. Ho

many studies, identification was made of features of

for this

to find

sociated

hers did

programs

ever, in

ffective

nd

programs. One example noted is of a school staff

strong

to

excellence with' high expectations for students

_administrative leadership. It is suggested, that the ttitudes,

processes, and techniques which characterize effective

elementary schools have relevance for secondary Chools as

well, in spite of differences in organizational str

educational goals. The appendix provides lists of

school characteristics which were culled from th

research. (JO)

cture and

effective
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'Keedy, John L.; Achilles, Charles M.
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A study Of how principals in effective schools .set norms for

teacher behavior, student achievement, and educattonal goals'

used data from six, elementary schools 'in Tennessee that

aclr)evnd scores on standardized reading tests substantially?

higher than scares predicted on the basis of the students'

socioeconomic leAs. Four pnimaryiorm-settpg techniques

were .the,principal can act.as.a resource provider

for teacher: can adopt a "human relations' approach, relating

to teachers in,ways that make them want'to comply; can assert

,
the authority of his or herpositiOn, pulling rank to obtain

teacher. conformity; or can model appropriate behavior

consciously' or unconsciously.. Of theSe techniques, that of

providing rPsources may have the most potential for principal.,

effectiveness since' it permits establishment of a social

'exchange system in which teachers'can offer'thelr compliance,

with norms in exchange for theiresources provided, An'appendix

listS the nine secondary
norm-setting techniques identified in

the study. (PGD),
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Effective incipals: What Do We, Know from Various

Educational L eratures?
'

Persell, C be Hodges; And Others ,

1982 77p,: Prepared for lhe'national 'cc:inference on the

principalship, convened by 1 e National Institute of Education

0ctober-20127-1982)7-----

Sponsoring AgenCy: National Inst. of Education ,(ED),

Washington,. DC.

Contract No.: P-,81-018i

EDRS Price MFOI/PC04, Plus Postage
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Journal Announcement: RIEMAY83

Based on a review of the literature, the autho summarizes

and evaluates research on the Tole of principals in effective

schools and suggests additional factors needing study. Her

review identifies, nine features of effective principals and

schools, involving commitment to academic goals,' academic

'expectations., school climates that facilitate learning, time

utilization, and principals' instructional leadership,

personality traits, interpersonal style, organizational

potency, and goal monitoring and,evaluation activities. Six,

assumptions In the literature are discussed by the author,

includlegthe assumptions that' principals' observed behaviors

are causally related to observed outcomes and tnat schools are

tightly coupled systems. from this discussion she proposes a

new model thtt adds the variables of social context, principal

characteristics, and inschool mediating processes to the

existin variables of principals' behaviors 'and educational

outcoMes: She reviews further literature to, suggest 'specific

'social contexts (such as federal, Stale, teacher union,

district, and community pressOres) and mediating processes

(including'schobls' demographic, institutional, interpersonal,

, and labor relations characteristics) that should be accounted

for in research on effective principals. Finally, the author

dlqcusses the usual criteria USed for' school

effbctivenesstest . Scoresand suggests gadding other

criteria, such as school attendance rates. Two appendices

reorder the bibliography' by topic end propose an agenda for

future research on pr,incipel effectiveness. (RW)
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Purkey, Stewart C.; Smith, Marshall S.
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Aug 1962 23p..; Paper prepared for a symposium on. exemplary

schools and the'i0 characteristics, preSented at the Annual

Meeting' of the American Psychological Association
.(Washington,

DC, August 23.27, 1982),

Sporisging Agency: National Inst. . of Education (ED),

Washington, 00.
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The authors reviewed research on effective schools,

literature--on the implementation of educational innoyation,

and current theories of school organizatiO. A' synfheiis: of

findings from this research indicates that difference6Mong

schools do have an effect on student achieVement,

Specifically, Al is the school's culture 'that is responsible

for that effect, Thirteen variables are identified as

contributing to the development bf a school culture conducive

to academic achievement. Drawing on recent literature, the

authors suggest federal and state_ policies that would be

likely to 1acilitate the,development of 'effective schools., Key

,recommendations .include policies that promote building-specif-

ic, whole-school improvement efforts and that rely on outcomes

as the preferable means of monitoring and evaluating school

improvement Worts. (Author)
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. Most of the-'recent. research identifying organizational

charactehstics that seem to make'schools unusually effective

has been, conducted at!the elementary level and may ,noi be

applicable to secondary schools. Research currently underway

suggests that the basic organizational structures ..of

elementary and .Secaidary schools dictate two different

apprOaches to improving effectiveness. The sec ndary'level is

distinguished ,from the` ''elementary level y: .structural

looseness, departmentalization, and increased size. These

fact6rs undermine agreement on, educational goals and biock

efforts of high schoof principals admihistrators to

influence classroom management. Secondary school principals

are 1imited.in their 'influence overivrograms and exercise

symbolic leadership. Furthermore, ,it .must be recognized'4hat

schools serve students'of a wide range of socioeconomic and

intellectual levels,' and that high schools, in particular,

must prepare these.students4for the outside world. Therefore,

in defining secondary school effectiveness, it is necessary to

consider morethan-T --the cri-terlon--of--lbas-ic --skills,"

(Author/qP

ineffective schools), program 'evaluations (examinations of

effectivenps-oriented programs), , and, reviews of 'the school

effectiveness literature. -The literature is divided into three

groups for coherent synthesis: group 1 consists of five case

studies and a review of the literature, all of seminal

significance and frequently cited; group includes studies

and reviews that address further the,issues raised in the

studies in the first group; and group 3 studies do not utilize

measuces of student achievement and are the ledst frpquentiy

cited. The synthesis of. ,this literature begins wlth

consideration of 'definitions and ,concepts .of school

'effectiveness and,df qualifications limiting:the applibbility

of the research findings. The review-then diScusses the major

factors affecting' school effectiveness as identified in the

research, inclUding time:on task, expectations for student

achievement, student success rates, curriculum alignment,

.01 staff task orientation;. behavior'management techniques, school

'environment, staff cooperation,. Instructional, leadership,

parent participation, and instructional 'prlctices. A

bibliography lists.the'107 documents'reviewdd. (Author/PGD)
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Four general typet of literature related to school

effectiveness are reviewed in this paper and the bore

consistent research finding synthesized. The literature 'typo

considered are case studies (descriptions of effective

sch9ols), comparative studies (comparisons of effective and

il2d-

4"

t
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Effective schools are typically defined as those schools

which improve or maintain
already-established high levels of

,
student achievement. A number of issues and research needs are

raised which relate to the identification of effective

schools. Unless the nature of
"effectiveness" can be described

and agreed upon, researchers face the pbssibility of

identifying variables related to the concept not accepted by

those responsible for,teaching children. Research, program.

improvement, school district-wide planning or funding

decisions, and rating or ranking schools are all potential

purposes for identifying school effectiveness. There is a need

'for a variety of different measures, for separating school

effects from other 1nfl ences, for selection Of an appropriate

achievement measure, for means by which scores or other

indicators can be aggre ted, 'for defining success related to

objectives, and for nsistency. The identification of

"transition" schools, ,(those emphasizing improved ratings, yet

with jaw achievement, scores) and'"false negative" schools

(with uniformly low ratings on success factors, yet high test

scores) is considered. The effects of funding on schools,1 and

the need for data linked to effectiveness indicat!rs are

examined, The critical issue suggested is the extent to which

a school maximizes its effort to °improve each student's

potential. (CM)

,InstruCtional effective ess is defined. as a prerequisite to

,acadeM1c achievement in that it occurs when all ',students

obtain at least mihlm academic mastery as' measdred by

standard achieveMent tens.s. The influivoce of family 100fround

*id the role of school
characteristics on learning achievement

are discussed, followed by a review of selected plograitst for'

school improvement: (1) New York City's School Improvement.

Project (SIP), a comprehensive
atiempt to improve the school

system's approach to teaching and learning; (2) a program,

designed by Maureen Larkin for 20 schools in Milwaukee, to

improve teacher a titudes and classroom climate; (3) a plan,

by the Danforth fo ndation and St,' Louis )(Missouri) L school

districts,' for nn61Fity school improvement; (4) Yale

UniverSity's association Wilb the New Haven Scholl DistriCt;

and (5) elemants'of Chicago's. school
desegregation plan that

'fbOused on school effectiveness: .,Programs administered by.

state departments of e ucatioh and by, universities are

outlined. Recommendations or program planning and evaluation

ai'e'made, (Fa)
.
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Government: Federal

Major local-, state -; and university-designed progrIms with

the objective of
fOstering instructional effectiveness at the

elementary 'school level are described in this paper.
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A review of school effectiveness literature is"presented in

this paper, Research studies and other literature on this

topic are examined, including case studies, surveys. and

evaluations, studies of program implementations, and

organizational theories of schools and other institutions.

Emphasis is given to organizational theories and findings

concerning small organizations and program implementation,

which suggest ways of approaching and understanding efforts to

change schools. Attention is also given to identifiable

characteristics of schools and school personnel and the way

that schools actually operate and change., Effective schools

are reen lo: be characterized by order, structure,

purposefulness, a. humane atmosphere, and the use of 1,

appropriate instructional techniques. Lt is noted that what

appears to be lacking from the literature are suggestions on

how to develop these characteristics in the schools, A .

different approach to school improvement i, offered, involving

the concept of a school cultural perspective in which schools

are viewed as dynamic social systems made up of interrelated

factors, In a portrait of an effective school, a description

is given of the sustaining characteristics of such a school,,,

including collaborative planning and collegial relationships,

sense of community, clear goals and high expectations commonly

shared, and order and discipline, A proposed strategy, for

change is outlined. (0)
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To bridge the° communication gap between research and

practice related to educationa), innoyation and school

improvement, the authors present a sielective summary, prepared

especially for innovation disseminators and educational,

practitioners, of the key ideas in the six essays in the book

"Improving Schools: Using What We Know" (1981), The document's

first section examines the different' assumptions and

ilmplications, of technological, political, and cultural

perspectives on education'al ,innovatioll. Section 2 'looks at the

dynamics of educational change, It first notes the common

characteristics of schools and then discusses the school

dilemma of choosing among four pairs of

alternatives--coordination versus flex)bility, external

expertise-seeking versus self-reliance, centralized Versus

shared, influence, and change versus stability. This section

next considers the costs and rewards of educational change and,

suggests ways to move away from the technological mindset. The

role of outsiders and insiders in school change is analyied in

the final section, which examines the characteristics and

strategies of external change agents before discussing the

roles oPteachers, 'principals, superintendents, and district

resource staff. The authors suggest that a team approach could

bring insiders and, outsiders together. (Author/RW)
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School boards can their schools if they focus on:'

four factors that educational research says most strongly

Influence school effectiveness.. The four factors are (1), the

time students spend "on the subject matter,each,day, (2)

textbooks, (3), teachers and their teaching methods, and (4)

principals' support to help teachers achieve Instructional

objectives.' rqr each factor, 'board:policies caithilp improve

effectiveness: Concerning the 'factor of time,, for instance,

board policies shoUld allot
specific amounts of time to. basic-,

skills instruction, require daily lesson plans, and discourage.

classroom interruptiont and time not spelt on instruction. A

boardishould reqUire. textbooks to "match its policies on, ,

educational philosCpny and teaching methods and Shou,ld make

sure textbooks are readable and appropriate to the grade

level. For teachers:, bOards should set specific hiring

standards and instructionalstrategies:and
should prescribe

regular formal eValuationt,and 'additional inservice training

where improvement is needed. Fina*, boards should specify

pincipals' tasks'andencourage,
them ',to concentrate on teacher

evaluation and classroom sOpervition: .(Author/RW)
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, the. American
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Thequiwt re ea'rch',on the' "characteristics of effective

schoolt" .suffers 'from 'a lack. of any sound theoretical

foundation.,. ,In'*der' ..tbestablish.:such a -foundation,

researchers' 'used' the..., Method01Ogyof clinical analys,is.to

determine the goals, prObieSi:and beliefs underlying the

overt behavior pattirnSfOuild' in the effective school

improvement
projects*hg conduCted in, four states and at

least eight ConnecticUt:Schoolidistricts.
The characteristics

of effective
sthoolsioundlhrOughcthis process, consisted of

isolated, if not:unrelatecr, ,varOtOs. Analysis revealed.a

common theoretical' tatit ,fOr'jbehavibr across three effect

domains: school effects, teacher
effects,, and student effects.

The analysis also suggests
listing overt behaviors as a method

of identifying what actions Might be taken at the school level

to increase student achievement.
Clinical analysis of one

effective school characteristiC,. the opportunity to learn,

supports a theory stating that the principles of behaviorism

can be built into the school and the classroom and can

ultimatelrbe brought to'bear on the student. (Author/POD)
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A case study of an 'effective,
predominantly black, public

elementary school in an eastern inner-Oty area, aimed to

identify and define factors that relate to school

effectiveness. The analytical method used, drawn from

ecological psychology,
emphasizes observing natural behavior

in its normal environment and noting the links betweenhe

person and the environment. Information came from 35

structured' interviews with students, administrators,

educators, and parents and from behavioral observation in

ofNces, classrooms, and other ,school areas. Data were

gathered on interactions relating to leadership, instruction,

expectations, school climate, eve6ation, and parental

involvement. The research results' -indicate that strong

leadership from' the principal was
the most 'crucial factor In

the school's effectiveness,
especially as exhibited in the

principal's impact on school climate, expectations, academic

standards, And parent-school relations. A copy of the

interview questionnaire is appended. (Author/RW) P.
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Early in 1982 the Seattle (Washington) School Board

organized a seminar on school effectiveness in Seattle. The

seminar group, including teachers, administrators, a community

representative, and a school board member, looked at relevant

reptmph and considered testimony by community groups,

4dividuals, teachers, and students on school effectiveness.

This report is the product of that process. It begins with a

brief summary of research on effective schools. 'A short

definition of effective school is offered, describing them as

those in which all students mailer basic skills, seek academic

excellence in all subjects', and demonstrate achievement

through systematic testing. The report then lists 12

characteristics that are necessary for effective schools in

Seattle, ranging from clear goals to parent and community

involvement. The next chapter presents a summary of problems

identified by the seminar in 11 areas in Seattle schools, such

as staff dedication, goals, time on task, and communication.

Based on the problems, identified, the report lists general and

specific recommendations for. making Seattle schools more

effective. The roles of all participant's in the Seattle

schools are then delineated. A list of existing policies and

policy recommendations relating to effective schools concludes

the report. (Author/JM)
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A three-day conference on effective'schools sponsored by the

National Committee for Citizens in Education brought

educational researchers, school practitioners, and parents

together to discuss a promising approach for restoring the

quality of urban schools. This paper, a 'report of the

conference, provides a succinct review of the literature on

effective schools, listing school characteristics that appear

to be linked to student achievement and factors that are'

apparently not related to student achievement. In addition it

summ 1 es the conference proceedings (including the results

,

of a preconference survey of participants) and the consensus

reached on strong leadership, the ingredients of effective

schools, goals and objectives, parent and community

participation, expectations for students, school climate, and

inservice training. A minority report is also reviewed and

collective actions suggested for the future. The question of

what makes an effectiveAchool generated answers from three

different perspectives4those of practitioners, parents, and

researchers. In conclusion, the report points out implications

of the effective practices discussed during the symposium.

(WD)
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As part of the National Institute of Education's Teaching

and Instruction Program, the Research on Instruction Team has

develbped a, program focusipg on research on Instructionally

Effective Schools Such a school is defined as having a high

mean level of student achievement and no educationally

significant differences between different racial, ethnic, and

social-class groups of students. This document presents,the

factors that support this particular emphasis for the program,

summarizes the state of knowledge, and outlines proposed

research. The section on the current state of knowledge

presents the argument tht school effectiveness is determined

by school-level, classroom-level, and student factors and by

the interconnections among the three. The discussion, first

describes the current knowledge base regarding effective

instructional practices at the classroom and school levels;

then it critiques this knowledge base and, in the process,

identifies issues for future research. Ten proposed research4

protects are briefly described. ReleVant educational projects

at research laboratories and centers are described and their

contributions to the 'issues discussed are identified.

(Author/MLF)
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Summarizing, recent research, this seven-chapter report gives

both characteristics and examples of effective schools and

lists recommendations for ,achieving school effectiveness,

' Chapter 1 cites numerous recent studies to show that; in

contradiction to earlier conclusions by James "S. Coleman and

Christopher Jencks, schools can be effective, Chapters 2 and 3

discuss a number of features of effective schools, including

strong instructional leadership from principals, teacher

effectiveness in managing the classroom and keeping students

on task, a positive school climate, and curricula designed to .

'meet students' specific educational needs, Examples of

"maverick" schools in urban, suburban, and rural contexts,

presented in chapters 4-6, illustrate how a wide variety of

schools are effective, be they rich or poor, old or new,

'elementary or secondary, alternative or traditional,

comprehensive or specialized, or vocational or academic.

Chapter 7 reviews recommendations from educators, researchers,

,journalists, parents, and students for ,making schools

effective. The recommendations involve school leadership and

governance, staff skills, school expectations and monitoring

of student performance, and community support. (RW)
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Honorable day S. Hammond, Gbvernor of Alaska.

Governor's Task Force on Effective Schooling, Juneau,
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1981 .80p.

EDRS Price MF01/PC04 Plus Postage.

Language: English

Document Type: REVIEW LITERATURE (070); NON- CLASSROOM

MATERIAL (055)

Geographic Source: U.S.; Alaska

Journal Announcement: RIEMAY82

Government: State

This task force report attempted to clarify the

responsibilities of Alaska(s schools, identify the practices

essential to effective schooling, and make recommendations to

institute these practices in the state. Following an

historical perspective on the role of education and Alaska

schools, the report lists three kinds of school

responsibilities--primary (fulfilled by the school alone),

shared (fulfilled in conjunction with other agencies), and.

supportive (fulfilled through helping other groups that

provide education)--and specifies goals appropriate to each.

The authors make broad recommendations for curriculum' content

in kindergarten through grade twelve. From the literature,

factors associated with effective schoolirig are identified,

with special emphasis on effects of the principal'

instructional leadership, class size, computer-assisted

instruction, parent participation, learning time factors, and

classroom organization and'grouping. Specific recommendations

aRe offered' regarding the formal specification of school

responsibilities, revision of the elementary school course of

study, revision of high school graduation requirements, and

state adoption of recommendations for effective schooling

practices. Additional recommendations pertain to monitoring

and reporting, inservice activities, continued effort to

identify additional effective schooling practices, and

evaluation and refinement of practices. Also recommended is a

general implementation strategy for a two-year period.

(Author/JM)
'
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This paper examines the implications of research on

effective schools for professional development at the Statg

and local levels. The first part of the paper gives ad

overview of the research and a description of the

characteristics of instructionally effective urban elementary

schools'. The paper then explores how these characteristics can

be applied to inservice programs' within schools: , Issues

discussed in this section include: (I) school and teacher.

expectationi; (2) supervision and evaluation of instruction,

and 'teacher performance; and (3) community relations and

communication. Ths paper concludes with recommendations for

professional development that can be initiated by a State

education agency. (Author/APM)
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Variables Associated With Effective Schooling.

Daniel, Gary S.;'Grobe, Robert P.
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Journal AnnounceMent: RIEFEB82

'In this review of research findings, the authors identify

ten categories of variables that may influence student

learning and schools' instructional effectiveness. All the

studies reviewed define effectiveness in terms of,basic skills

achievement, and all limit .their research primarily to

elementary, schools and students with low socioeconomic status,

The: ten categories comprise (1) , principals' achievement

expectations and other characteristics; (2) time-related

factors, such as time spent in school or time on task; (3)

coordination among instructional programs; (4) teacher

attitudes and other characteristics; (5) instructional

materials and methods; (6) teacher-student interaction,

including a discussion of reinforcement techniques; (7) basic

skills acquisition; (8) instructional accountability,

including teacher and student evaluation; (9) student

background characteristics, including family income, race, or

residence; and (10) 'organizational variables such as class

size or resource allocation within the school. The research

findings indicate that , some school-effectiveness

variables-- including principals' instructional leadership and

high expectations, time factors, and teachers' positive

reinforcement--correlate highly with student achievement,

while other variables are less closely related to achievement.

(RW)
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Effective Principal, Effective School.

Upham, James M.

National Association of Secondary School Principals, Reston,

Va.

1981 35p.

Report No.: ISBN-0-88210-119-6

Available from: NASSP, 1904 Association Dr., Reston, VA

22091 ($3.00, payment must accompany orders less than $10.00).

EDRS Price MFOI Plus Postage. PC Not; Available from EDRS.

Language: English

Document Type: REVIEW LITERATURE (070).
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In summarizing findings on the principal's role in the

school, this monograph assumes that the principal is a pivotal

figure in the school and is the one who most affects the

quality of teacher performance and student achievement. The

author concludes that the studies reviewed demonstrate that

the principal Is a key factor in the success of the school.

The booklet is divided into eight sections that examine

studies related to the principal an (1) diversity versus

uniformity in educational goals; (2) traditional versus

nontraditional 'educational values J3nd attitudes, (3)

,centralization versus decentralization in organizational

relationships, (4) directiveness iversus supportiveness in

leadership behavior. (5) authoritative versus participative

decision-making processes, (6) managerial versus instructional

tasks as the! principal's . primary responsibility, (7)

programmed versus adaptive approaches to change, andt(8)

interaction versus insularity in relations with the public.

(Author/JM)
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Characteristics of Effective Schools: The Importance of

School Processes. !

Squires, Davld A.

Research for Better Schools,,Inc., philadelphia, Pa.

%Oct 1980 44p.; Some paragraphs may reproduce poorly due;to

broken print of original document.

Sponsoring Agency: National Inst. of Education OHEW),

Washington, D.C.

EDRS Price MF01/PCO2 Plus Postage.

Language: English

Document Type: REVIEW LITERATURE

Geographic Source: U,S.; Pennsylvania

Journal AnnounCement: RIEJUN81

This study reviews and synthesizes research on factors that

are correlated with, school effectiveness. Effectiveness may be

. determined by high'achievement on standardized tests; low

rates of violence, vandalism, delinquency, and behavior

problems; and high attendence. Indicators of effectiveness

encompass two levels, classroom and school. Schools that are

.effective spend.more time on task and' have a principal who

supports an academic focus. Research indicates that a school's

social processes (consensus building, modeling, and feedback)

determine whether a school will perform, above expectations.

When students perceived the results of faculty-administration

consensus on academics and discipline to be fair, firm, and

consistent, school outcomes'were better than expected. The

dominant model In the school is the principal, his or her

behavior will 'influence students. Consistent feedback which

recognizes and supports success is also a significant factor

in school effectiveness. The findings further suggest that two

fundamental beliefs are correlated with student achievement:

student belief that their actions will affect their future,

and teacher belief that each child can succeed. (Author/JK)
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Models for Determining School Effectiveness,

Frederiksen, John R. .

Apr 1980 33p.; Paper presented at the Annual Meeting of

the American Educational Research Association 164th, Boston,

MA, April 7-11, 1980).

EDRS Price MFOUPCO2 Plus Postage.

Language: English t

Document Type: CONFERENCE PAPER (10); RESEARCH REP T (143)

Geographic Source: U.S.; MassachusettS

Journal Announcement: RIENOV80

A major purpose of the Search for Effective Schools Project

has been to explore the truth of the following two

propositions: that both pupil response to instruction and the

delivery of instruction are functions of pupil background,

prior knowledge and level of achievement. That is, the project

sought to demonstrate the existence of effective schools in

Treading

teachers succeed in Imparting the basic skills of

Treading and mathematics to both' poor and non-poor children.

One goal was to locate variables that,describe the educational

resources offered by a pupil's family:and that in the case of

some schools, appear to limit their educational effectiveness

in teaching the basic skills. Using the. Michigan Educational

Assessment Program tests, administered to 4th and 7th grade

pupils, each background variable was separately used as a

.4 pupil classifier. The pupils were then divided into five

m levels on the basis Of mother's and father's education. It was

found that effective. urban schools do exist, and achieve high

levels of performance inp reading and mathematics for all

children they enroll, including those from educationally

disadvantaged Ockgrounds. (Author/GSK) 4
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Administrators, 1801 th Moorli Street, Arlington, VA 22209

'(Stock No. 021-00830; $1.00; minimum order, 15 copies;

quantity discounts):
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To help administrators build confidence in their schools,

this d6cument offers 12 suggestions to foster better

communication, increased confidence, and more 'effective

schools. Each suggestion is discussed and examples are

provided of .how to carry out the suggestion. The 12

suggestions are to (1) strive for school quality, (2) create a

spirit in the school. (3) 'share the good news about

schools, (4) 'show connections between education and future

hopes (5) work with, not against, other individuals and groups

in the schools, (8).get the community on the school team, (7)

reduce the amount of hassle that schools perpetrate, (8)

demonstrate that the school has a sense of direction, (9) be

an educational leader in the community, (10) create

substantive themes for rallying staff and community members

around the school, (11) be an effective communicator, and (12)

have confidence in yourself. (Author/RW)
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Effective Schooling.

Edmonds, Ron

[1979 49p.; Not available in hard copy due to the

reproduction quality of the original, document; For a related

document see UP 019 304

EDRS Price - MF01 Plus Postage. PC Not Available from EDRS.

Language: English

Document Type: REVIEW LITERATURE (070)

Geographic Source: U.S.; Massachusetti

Journal Announcement: RIESEP79

Examined in this 'paper are the characteristics that

distinguish successful schools 'from unsuccessful schools.

Particular attention is given to the instructional success of

schools with, 'poor .children. An extensive review of related

literature illustrates the wide range of opinions held by

educators and researcheri on the subject. Reference is made to

studies and literature dealing with compensatory education

programs, school characterfistics
'

and family and social

background. Some of the factors discussed and evaluated

include school size, teacher experience; teacher's race,

teacher' salaries, per' pupil expenditure, and. school

facilities. Reference is lso made to school studies that are

most explicit in 1de tifying and advocating particular

rechanges. Described are cer in aspects of school organization,

instructional strategies, and school-community dynamics that

seem most 'relevant to achieVement gains'for poor children.

Factors that seem to be the most tangible and indispensible

characteristics of effective schools are summarized. Included .

are such factors as strong administrative leadership, school

expectations, school atmosphere, emphasis on basic skills, and

frequent monitoring of student, .progress. (Author/EB)
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What Research Says About Schools and School

Districts...Factors Related to. Effectiveness. A Report.
Fonstad. Clifton, Comp.
Wisconsin State Dept. of Public Instruction, Madison.- Div.

for-Field Services.
Oct 1973 68p.
Report No.; Bull-4030
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Language: ENGLISH
Journal Announcement: RIEMAY74
The research findings and literature compiled and summarized

in this report seek to identify those charaOteristics
possessed by school districts that'are associated with quality
education and effective utilization of resources. The report
is designed to serve as a resource-for'those involved in
evaluating present school district and school organization
structure arid in planning to improve education through the
development of stronger, more ,effective educational.
administratN,e units and attendahce centers. The findings
should be of equal interest to . educators, school board
members, government icials, parents, and other elector6
interested in improv education. -Following an . initial
narrative report on research.in educational planning, twelve
summary tables of research findings are provided. These tables
offer. data on factors related to elementary, junior' and
senior. high schools; comparative findings between high school
size and (1) puRil achievement, (2) per pupil 'cost.5, (3)
curricular offerings, (4). staff. qualjfications, (5)
extracurricular programs, and (6) miscellaneous factors;-
factors related to school size in general; edimational
administrative unit size; and State enrollment guidelines for.
administrative units. Al 140-item bibliography,is included.
(Authdr/EA)
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".. ':practitioners find the rese6ch Sensible because
it I1.)oki-at the Whole school:. recognizes roles and
role relationships, and ecknoWledges the subtle yet
powerful interactions that exist between and among
the members,of the SChool.sOcrel system.". .

--7LawrenCe W. Lezotte
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Schoolsand Their Principals
Do Make a Difference

In the late 1960s and early 970s educators and the:::
public were dismayed by, eserch reports that apparently , ,.
showed schools had little if any effect on the achieverrient of,
studenti::Studentachievement and pthey ;educational .ont-
comes, it was .argued, were predetermined, by the fatriily's
socioeconomic status (SE,S)..pr else were'. inflUenced greatly`
by pure luck. ':.. . : , .*

These findings ' Were 'rightly 'unsettling to' edUcators,
whose careers rest on the assumption that their efforts can
make' a differenCeln the lives of students. Furthermore,
educators know frona personal eXperience that their effOrts' ,

and the efforts of :their :co eagiies do, in. :fact, affect :

ii,students. It seemed impossi, that people could believe
,.., 3/ anything else! To mike "matters worse, when educators'.

attempted to point out deficiencies in these research find=
.''. "sings, they were attackedIfor expressing self-interest Ot for a

..,-; desire to save their jobs.
As so often happens, the tables have now turned.

Resm.r.kh is now showing that educators were right, that
what ta'es place in the schools can'make an important!dif-
ference both in students' academic achievement and in/heir
personal development: , is these newer reports that *Vide
the focus for thissRege ich Action Brief. But first w

"look at some critiCiSrni.Of the early findings. r
Unfounded Pessimism

The research under criticism usually treated education
it,as a "black box," the contents of.which were inscr0 'able..

Rather than study what haPpenec(insidethe bog, res arch=
ers looked at what went .('input" variables such as stii
dent SES, student race, q ality of buildings, expenditure
per student, and teacher qualifications) and what cameoui
("output" variables or outcomes such as student achieve=1

:;', ment, lifetime earningSand delinquency), and then drew
correlations between theirtp is :and outputs. .k

Numerbus critics argite at-conclusions based on this.
kind of research are flawe .Michael Rutter and his &&'
leagues, for example, criticizejI James Coleman's 1966 book
Equality, of Educational (Nip tunity for using stitdentk
verbal ability as a measure;: outp. : They
argue that verbal abil avily influence by the
home; a more proper way sure school succes in rais-
ing achievemen Otitty d subject that is taught,
particularly in hdols, such as mathematics. .,.

Rutter's gro es that Christopher Jencks's 1972
book on inequali' because it used inadequate input
variables:Thesqlrn reseasily quantifiable ones such is
expenditii 3.s:periitu nt, class size, and teacher qualifica-
tions 'hi I already heerihown:to gave little effect on stu-
dent achfOirne&. Other of schooling shouldf have

Jr 4 '1?7.$6-en examined instead.:,-

Each Research Aptio fi Brief reports the
findings of significant empirical research _

studies on a topic in educational`
management. From these findings implica-
tions are drawn for the operation of today's-
schools, thus serving as a guide fore,
enlightq.ned adMinistrative action.

This Research Action Brief was preparedby.,-
'the ERit Clearinghouse..,on Educatidnal
Management fbr distributiOnbY the National
Association of Secondary School PrinCipals.
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Further, even if it were Ssible to show that family
influence is. greater than sch r,influence,this, would not
establish that school influence .trivial or inconsequential. "-
Again, to 'show that certain inequalities between groups'do ,

.38



t diminish with increased expenditures does not establish
it students gain nothing of value from *stchool nor that
thing can be done to enhance student achievement.
In essence, critics argue that the early studies chose to

idy inappropriate aspects of the school. They assert thatif
e is to understand the effects of schooling on students it is'
cessary to go inside the "black box" to see what happenS
ten the inputs mix with each other and with students to
oduce the outputs.

chools Make ,a'Differencey
'Irt' 1979 .tWo'books appeared that demonstrated the
10r-tante .of investigating what goes pn :inside the schoot.

teen-,Thousand Hours, was based on a longitudinal
ddy:OC,secoridaq students in London; the other, School
)eicd :Si,:Verns and Student Achievement: Schdqls Can Make
bfl fe:"ren, was based on a study pf Michi6IVelementary

put...cbrreeting what its
S in the ea Hier. .

he 'arribunt-,of tirne.an.
until he or she 'iS old T

,Each in its own way set a
u ors sp,tv as errors'and omissio

=Fifteen Thousand Hours,(
tglish student spec as i schoo
roug:to leave), Michael gutter and his colleagues choSe .
ncitict \a longitudinal study. They felt that 'one flaw in the
irlier works was that not,. enough was known about--
udents before they entered the particular period of school-
g that was to be studied. Some early research looked only
the levels of achievement students had attained when

ey finished a period of schooling. For a.yalid judgment of
,e effect of schooling, one must also know as much as pos-
ble about the students before and after their exposure to
Le school period studied.
44The study began with a group of inner London ten-year-
t.is about to leave primary school. the students' verbal .'.
!asoning, behavior, parents' occupat16n, nonverbal intelli-
mce, and reading level were studied as input (or "intake").
triables. A group of these students.,,.yas followed as it went
trough three- years ,'Cif;:schoalfrig.:T,he output variables
udied were behavior, attendance,*; examination. sUceeiS,
.1inquency, and employment after leaving school.

The group's classmates were also studied to make sure
at the group'was not in some way unusual. The settings:Of
to schools and their interaction w.iikthe community:. were`
[ken into account as "ecological"-..6riables.,.But;: inos
nportantly, the schools themselves and the proeeSSes.thatillb
tke place within them were exa ined. esearchers'evalu-
ted the schools on the basis oracade emphasis, teacher
:lions in lessons,. rewards and punishments given students
to general, conditions under which students* worked,
!sponsibtlities and participation allowed studeats, stability
f teaching and student peer groups, staff organization, and
to skills of teachers.. TheSe "process," ;variables ..were
Kam. i'ncd together With the. ecological, vakiables, intake

,*.ariables,,o.tucome measures; and. other `valriables in an
ttempt 10,..identify as many. influences on the students as
ossible.

.. .

The study came to ten mailicOncliiSibitS, including the
.)Ilowing: the schools did differ- significantly in . student
ehavior, attendance, .success in exarriSi..-and delinqUericy;
(though the' mix of abilities of stude4 attending the
chools influenced these outcomes, the mix 'didnot wholly

account for the differences between schools; t* differences
between schools were% not explainable by differenees in
physical facilities( the differences were' 'systematically
related to the schools' characterisji as sOCiaforganiza-
tions; schools were.inflitenced,bY'ecolOgiCal factors avid the
way in 'whigh.jhe process' v atiables. relatedi4liestes that
there . probably., a- .ciuriilafive effectAhaktihey work
together to ":create what ihe authors term an "ethos,-or set of
valueseattitudes and behaviors which will becOme charao,
teristics of the school as a whole."

It is the ethos, or set of norms, df a school that seems to
exert the most influence on students: Studer ts who attended
schools with different norms had diffaiit'scores on the
output, measures. By assembling data on all the variables, it
was possible to paint a picture of a school that exerts a posi-
tive-influence. On the whole, "children benefit from attend-
ing schools which sef good standards, where teacherSpro-
'!ride good models of behaviour, where they are praised and
givA3n"responsibility, where the general conditions are.io0
and where the lessons are well conducted.",

These aspects of good schools are furthered by teacher:
expectations of student achievement and behavior:and by
,the feedback the school provides on what is acceptable per,

. forrnance. It is the comhination of i.hese qu4liiies that
rn'akes up the ethos, or norms and expectations; of a suc-
cessful school.
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. ,
Impotance of-School Climate.'
....:::While,Autter and his colleagueS Write about a school's
ethOs,,WilbUrBrookover and his coworkers on the Michigan
study; argue that "each school has aset of student status-
role definitions, normsi.evaluations, and: espectations char-
acterizing the behavior Aiected of Studenty".Although the
words are a bit different, in both case-e:the'r'n esOi'ehers are
concerned with schoolwide standards and expeeta".tionsihat:T
are set for students. Each team of researeherS vfeWS-Ythe
'school as a social system: The School socializes: its merrit;er.:;'..
to accept its norms. ' ,

Brookover and his colleagues examined a set of inputS
(including the traditional ones of student SES ra.
composition) and outcomes (academic achievement irfread,::,
ing and arithmetic, student self-concept about deaden:lie'
ability, and .self-reliance). Like Rutter's tearic*theyt,;:alSO
looked at Schdat'process Variables, which theyclivided into
two groupsL:*soejal structure and social. climate. The social
structure measures were teacher satisfaction, parent
involvement irr,the school, differentiation in student pro-
grams,. the 'pripeipal's report of his or herotime given to
instruction, Wand the use of open arid closed clasSroomi.
School clkmate was made up of fotirteen measures of
student, teacher, and principal perceptions of and attitudes
toward the evectationS and norms of the school.

Sorting throUgh all of these variables to establish. their
effect on students was a difficult task because it is hard tb
identify the effects of individual variables. The traditional
measures of 'student SES and racial faetors, for instance,
are tightly interrelated with the researchers' new measures
of school climatfc faCtOrs. For instance, the student SES and
racial compOgition,of the student body can affect . the expec-

. tations of teacherS and thus influence. thd SchOol'Sehrna.te°

/.1



,Refercnces
Do not order from the Clearinghouse. .

e
1. AUstin, Gilbert R; "Exemplary Schools and the

Seara for Effectiveness." Educational ,Leadership,
37, 1 '(October 1979} pp, 10 -14. Order from UMI (see
below). Specify -EJ 208 050. $10.00.

2. robkover, Wilbur;. Beady, Charles; - Flood,
Patricia; Schweitzer, :' John; and Wisenbaker, Joe.
School Social Sj,stems and Student Achievement:
Schools. Can Make A Difference. New York: Praeger
Publishers, 19'79. Order from 'Holt,i, Rinehart and

. ',Winston; ATTN: Order Dep't., 381 MadiSon Ave.,. New
:'York, NY 10017.127.95.

3. peal, Terrence E., and.Celotti; Lynn D."'How
...;,,4:N11,WIritrhience Do (and Can) Educational Adminis-

-.trators Have on Classrooms?". Phi Delta Kappan, 61;..
7 (March 1980), pp. 471 -73. Order from UMI (see

''below). Specify EJ 216 078.18.00.
4. EdmondS, RO-nald. "EffeCtive Schools for the

Urban Poor." Educatipnal Leactership, 37, 1 (October
1979); pp. 15-18, 20-24. Order from UMI (see below).

:.Specify .E.1, 208 05,1. $10.00.,
5. Rutter, Michael; Maughan, Barbara; Marti-

::More, Peter; and buskin, Janet; with Smith, Man.
Fifteen .Thougandllours: Sedondcfry Schools and Their
Effects on Children. Cambridge: Harvard. University

" Press; 1979. Order from Harvard UnNersity Press, 79
Garden St., Cambridge, MA 02138v, wP

. 6. Wellisch,' Jean B.; MacCiueen, Anne Car-
Here, Ronald A.;ancipck, Gary A. "School Manage-
ment and Organizat'1Orr:in Successful, Schools (ESAA
In-Depth Study SchdOg)." SociolpV.,Education, 51,
3 (July 1978), pp. 211;26. Order f rot-6Thu (see below).
Specify EJ 185 997. $`10.00.

UMIUniversity Microfilms International, Ailicle .

Copy. Dept., 300 N. Z'eeb Rd., Ann Arbor, MI 48106.
S,p4iryEJ number, idurnal and article title, volume,
issue,and date.

- .

and its reward and feedbadk systems. This happens in many
cases because low-SES and minority students have less
asked of thern=2they tere noC'e'Xpected to succeed. That some:';;.
low-SES and high-minority-attendance schools do have
good', social systems and do:Traduce higher .achievement
than other similar schools argues for the impohance of the
school's climate. .

In .the end, although the, traditional input measures did
have an impact on student achievement, school climate was
more important MI.influencing achievement. Not only are

....the cilmate facto!,,>-. 'more effective ik,mising achievement,
they are also the'inost important intilitinces on students'
self-concept of their academic ability:Pecially vital to
.students' self-concept is their perceptiori.a others' present
and future evaluations and expectations of them. Further,
more, particularly in low-SES whiteand in Ara schools,
the schdiVs climate greatly ipfluences student self - reliance.

,
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A successful school, then, has a climate that furthers
success. That climate arises from a set of expectations and
norms, concerning student behaVior. A successful school is
one in which principals and' teacher's inculcate in students a
sense that they can succeed: Principals and teachers set high
standards and convince students that these standards can
and will be met. These expectationS are apparent in the way
the school day is filled with activities whose purpose is to
instruct and in the way that alhievement is consistently
rewarded. Brookover and his colleagues argUe'that a school
is a social system that produces what it was designed to
produce. The successful school is designed to expect and get
success.

A Critical Mass of Qualities
The studies led by Rutter and by Brookover do differ

from the early research both in their approach and in their
conclusions.They looked at students before and after school
experiences and saw a difference in their achievement that
depended on which schools they attended. Then the
researchers looked inside the.schools to see what happengi'n
them that could account. for the differences. Not surpris-
ingly, they found a conlplex social organisation whose
various qualities work-together to shape students. It is these
characteristics of the schools, expressed in terms of expec-
tations,...,norms, °climate, and ethos, that the early
researchers, misse0.

o To some, thee, :concepts may sound a bit vague or
A.,abstrach wquld, perhaps, be preferable to find that school
..suCce:sS is Attributable to specific programs or innovations.
School4 .4-a.4ever, do not succeed beCause a specific pro-
gram or'aoproach, be it organizational or instructional, was
adopted. A school succeeds because a host of factors work
together to mold it into a well-functioning-unit.

This understanding matches an observation Gilbert
Austin makes in his analysis of the research literature,,(ArW
schools that raised student achievement beyond expecteC. 7;4

'levels: Schools seem to need to accumulate a "critical mass"
of positive qualities to be successful. None of the successful
schools studied had all the positive qualities in common
(many of the qualities focused on principal and teacher
expectations and attitudes), and equally successful schools
could havetrnany different, as well as many similar,
qualities.

Just as there is no single program that ensures success,
so ,th'ere doesn't seem to be any specific positive quality or
group of qualities that guarAtees results. Each school is
unique and must be considered on the basis of its own
characteristics.

The Principal Shapes the School
Amid this diversity, .Austin's analysis revealed one

quality that did seem constant. Schools that were unusually
successful all had a principal, or other leader, who was
-exceptional. These leaders exerted influence through the
respect teachers and students- had for the leaders'
knowledge of the instructional aspects of the school.

The idea that it is the, principal who shapes,sacessful
schools is not radically new; it is one that has been witli us
for generations and shows up in other research. Ronald
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Edmond..'forH exajnple, reviewed studies on effective
schools and fdtindleadership to be a key factor. In his sum-

.tv
mary of the "indispensable characteristics"' -.Of .effective ...:
schools, he listed as first "strong administrative leadership
without which the disparate elements of good sdioolling can
be neither brought .fogether nor kept together." .Edmonds .

sees leadership a's; the most important factor in school
effectiveness. . .

Jean Wellisch aiid colleagues looked at twenty-two ele-
mentary schools that had raised the reading and
matics achievement of their students, who were,generally
disadvantaged and low achieving: These successful schools

k had active administrators who . Were concerned about
instruction, communicated.:their;VI, ew; took responsibility
for decisions on instruction ; coOrajnatecOnStructional pro-

' grams and emphasized aeailei-rue.stiUidakds.
::. Although these administt4iOrs were sfrong leaders, they
were not dictators. A comthoh method of exerting leader-
ship was through regular 'sessions with leachers in which
the principal discussed and reviewed teacher performance.
By conferring with teachers and by demonstrating interest
and support, principals can be involved in decisions con-

`kerning instructional matters without reducing a teacher's
sense of authority:::. 4'''

Terrence lieal"-and Lynn Celotti emphasize the impor-
tance of the 041.1401 assuming the role of a senior col-
league or of .aSyrnbolic" leader to influence teashers_A
principal who CifFerS advice and support as a.eolleague may
be more effective than one who uses the '.official weight of
the office to get results. And, a principaWho can capitalize
on the various myths, rituals, and ceremonies of a school
can use them to extend his or her leadership.

Implicatioiis .
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opinions, towilver. do not necessarily represent the
official view or opinions of the NASSP.

S.

The message of the literature seen-ii'clear. The schools EA 014 222

are not helpless in the face of the forces that influence a
student before he or she gets to scho4 Schools can and do
make a difference in the achievement Of student,the way
that they effect change is by creating an ethos orset of .,

expectations and norms that expect and support achieve-
ment.

The one person in the school who has the most influence
on the establishment of the environment that will produce
achievement is the principal..Etablishingthat environment
is no small task, nor is it reducil* to a simple formula. The
principal who makes a differenc e brings to the job more
than technical expertise. He or he dedicates mind, heart,
and will to the achieent of one overriding goal: the
success of every'studea It is this. desire to see students
succeed that proplis the principal to set high standards,
communicate those standards to teachers and students, and
make sure students are rewarded for achievemeht and
reminded of the standards if they fail. In sum, the effective
principal is one who sees to it that his or her expectations
for student success permeate the entire school:

.

ERIC Clearinghouse on tdUcational Management
; University bj Oregon

Eugene, Oregon 97403
24
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School Effectiveness
Airasian, Peter Vy.; Kellhhan, Thomas; and Madaus,
George F. Concepts of School Effectiveness as
Derived from Research Strategies: Differences in the
F.inings. 1979. 50 pages. ED 192 456.

Studies of school effectiveness vary widely in their designs. Such
methodological parameters as level of data aggregation, stratifica-
tion level, strategy of data analysis, ana choice of dependent and
Hi-dependent variables differ. greatly trom study to study. The
methodological choices a researcher makes are important, say the
authors, because "taken together, they help to defirit the de facto
conceptual framework",of a study. Understanding the conceptual
framework, in turn, is essential for identifying the "inherent mean-
ing" of a study and foittimparing its results to other studies.

In this paper, the authors critique the 1966 Coleman report and
other school effectiveness studies, with special attention to the con-
ceptual framework underlying each study. "Our intent is to show
how different conceptualizations'of school emerge from the use of
different methodological parameters," they state, "and to show
further how altering one or more of these parameters can alter
dramatically ,infei.ences made about schooling and school effec-
tiveness."

The conceptualization underlying the Coleman report is as
ti
"- follows: "The school as a whole, by virtue of its static resources and

facilities, influences pupils' general . cognitive outcomes as
Measured by commercially available standardized tests." Home
background influences are considered "prior to and independent of
school influences" in this conceptualization. But a later researcher
reanalyzed the same data using different methods that, in effect,
altered the latter part of the Colerna'a report's conceptualization to
read: "The school's influence is noi, necessarily independent of
pupils' home background characteristics." This study found that 35
percent of the variation in student achievement was due to school

factors, as opposed to the 10 percent found by Coleman.
The authols go on to show how modifications of other methodo-

logical parameters can influence both the conceptOalization of a
study and the conclusions drawn from its results.

Austin, Gilbert R. "Exemplary. Schools and the
Search for Effectiveness." Educational Leadership,
37, 1 (October 1979), pp. 10-12, 14. EJ 208 050

Until the mid-1960s, educators were certain that they could teach

children of all backgrounds, given adequate resources. Doubts

began to surface, however, with the publication of the 1966

Coleman report and other similar studies. These studies concluded
25

that family background factorsand not variations in school facili-
ties, curriculum, and staff were the primary determinants of

academic achievement.
Other researchers during this period, ho ever, were taking adif-

ferent approach to the school effectivene s question. They identi-
fied the exemplary or highly effective schools in a sample and then

described the characteristics of these schools.
"The major finding of these studies," states Austin, "is that there

is no one singly factor that accounts for a school being classified as
exceptional. These school's appear to have a critical mass of
pigitive factors which, when put together, make the difference."
Each of the factors associated with effeetive-ness was not found in

every exceptional school, Aus poirits out; rather the factors "are
characteristic of the group a whole."

In the exceptional sari o s, the principal's leadership was
"strong,".meaning, for examp e, that the schools were "'being run'
for a purpose rather than 'running' from force of habit." Principals.
also participated strongly in the classroom instructional program,
felt they hael control over the functioning of their schools, and held

high expectations for both teachers and students.
All staff had "greater experience and more pertinent,education.'"

Teachers had freedom to choose teaching techniques, were more
satisfied with opportunities to try new techniques, expected more
cl;ildren.to show high achieveMent and display good citizenship,
and were rated as warmer and more responsive. Students had more
positive self-concepts and a greater "feeling of controlling their
own destiny." Austin cbncludes that "the individual-characteristics
of principals, teachers, schools, neighborhood's, and home

influence a pupil's achievement far more than particular instruc-
tional models."

Averch, Harvey A.; Carroll, Stephen J.; Donaldson,
Theodore S.; Kiesling, Herbert J.; and Pipcus, John.
How Effective Is Schooling? A Critical Review and

Synthesis of Research Findings. Santa Monica, Cali-
fornia: The Rand Corporation, 1971249 pages. ED
058 495.

'What irthe current state of knowledge regarding the determi-
nants of educational effectiveness? To find out, the President's
Commission on School FOang--,:asked The Rand Corporation to
critically analyze the vasimfsearch literature on this topic. The

result is this comprehensive report, which, the authors emphasize, is
not simply a "classical survey of research listing findings without
,much evaluation of the results," Rather, it is a critical survey that
analyzes each study according to both its "internal validity!' and its
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credibiltft 'in the light of accumulated knowledge."
he authors organized their analysi4 according to the five basic

research approaches -utilized by researchers. One of these
approaches concentrates on the 1"processes" applied to students
and the interactions between teachers and students. Classroom
studies on process show "no consistent effect on student achieve-
ment" of different teaching approaches, class size, or instructional
methods; the authors"state. Laboratory studies on process suggest
the importance of the sequencing and organization of learning
materials and the complexity of interaction effects between
students, teachers, and methods.

The authors also analyze the "input-output" approach, which
assumes that a student's educational outcomes are determined by
the quantities and qualities of educational resources made avail-
able by Personal); family, and community characteristics; the
"organizational" approach, which assumes that the history and
societal demands on a school are more important than what is
actually done in the school; the "evaluative" approach, which
includes studies of the effects of.large-scale interventions in educa-
tion, such as Title I and Head Start programs; and the "experiential"
approach, which is represented by the varied literature on educa-
tional reform.

The authors conclude that "research has not identified a variant
of the existing system that is consistently related to students'
educational outcomes." This does not mean that "nothing 'makes a
difference, or that nothing 'works'," the authors emphasize.
"Rather, we are saying that research has found nothing that 'con-
.sistently and unambiguously makes a differenar in student
outcomes."

I

Brookover, Wilbur B.; Schwitzer4ohn H.; Schneider,
arz Jeffrey M.; Beady, Charles H.; Flood, Patricia K.; and

Wisenbaker, Joseph M. "Elementary School Social
Climate and School Achievement." American Educa-
tional Research Journal, 15, 2 (Spring 1978), pp.
301-318. El 189 559.

"Some aspects of school social environment clearly make a dif-
ference in the academic achievement of schools." This is the fore-
most conclusion 'of a study of ninety-one Michigan elementary
schools conducted by Brookover and his colleagues and reported in
this article.

The authors use the term "school climate" to refer to aspects of
the school social environment they studied.. School climate, they
state, "may'be broadly conceived as the norms of the [school] social
system Specific school climate variables measured included stu-
dent "sense of academic futility," student "perception of teacher
push and teacher norms," teacher "perception of principal's expec-
tations,". and "parent concern and expectations for quality educa-
.tion" as perceived by the principal. .

From state and school records, the researchers obtained data on
socioeconomic 'status of students' families, racial composition of
each school, and achievement scores, Questionnaires were then
administered to students, teachers, and the principal of each school
to measure school climate variables.

The authors found large differences between schools in student
achievement. "The socio-economic and racial composition of the
schools can explain a significant portion of this variance," they
state However, the climate variables can also explain a significant
pOrtion of the variance. In other words, socioeconomic and 'racial
variables and the climate variables appear to he generally related.

rrioThere are exceptions, however. Some low-SES sc ols "have
school climates favorable for achievement and so e high SES
schools have school climates that are not highly favorable for
achievement I avorable climate rather than high SI.S or racial
mnipOsit ion is, the authors believe; the necessary condition for high

huiviiment

Edmonds, Ronald. "Effective Schools for the Urban
Poor." Educational Leadership, 37, 1 (October 1979),
pp. 15-18, 20-24. El 208'051.

Social scientists and opinionmakers continue to espouse the
belief that home and family background factors are the chief
determinants of student achievement. But effective schools do,
exist in urban and poor areas, Edmonds argues, and their success, as
several research studies show, stems from such school-contr011ed
factors as leadership, expectation, atmosphere, and instructional
emphasis. In this article, Edmonds reviews some of these studies
and argues for the general thesis "that all children are eminently
educable and that the behavior of the school is critical in determin-
ing the quality of that education."

A 1971 study, for example, identified and characterized four
instructionally effective inner-city schools. All four schools had
"strong leadership," had high expectations for all of their students,
had "an orderly, relatively quiet, and pleasant atmosphere," and
"strongly emphasized pupil acquisition of reading skills and rein-
forced that emphasis by careful and frequent evaluation 'of pupil
progress."

Another study, conducted in 1976, compared two groups of Cali-
fornia elementary schools that differed only on measures of student
achievement. In comparison to teachers in the lower- achieving
schools, teachers in the higher-achieving schools reported signifi-
cantly greater amounts of prinCipal support, were more task
oriented in their classroOm approach, "exhibited more evidence of
applying appropriate principles of learning." and were more satis-
fied with their work.

The most tangible and indispensable characteristics of effective
schools, Edmonds concludes, are strong administrative leadership,
a "climate of expectation in which no children are permitted to fall
below minimum but efficacious levels of achievement," an
emphasis on the acquisition orbasic school skills, flexibility in the
assignment of resources to meet fundamental objectives,- and%
school atmosphere that is relatively orderly andtjuiet.

I
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z Klitgaard, Robert E., and Hall, George. Are There
Unusually Effective Schools? Santa Monica, Cali-
fornia: The Rand Corporation, 1973.37 pages. ED 085
402.

Beginning with the 1966 Coleman report, large-scale statistical
studies have failed to find significant relationships between what
goes on in schools and student achievement. These distressing
results, say Klitgaard and Hall, are "perhaps the most counter-
intuitive findings in public policy research in the past decade."

These authors propose an alternative view of the data on school
effectiveness, which, instead of considering the average effects of
school policies, asks whether exceptional or outstanding schools
really do exist. The question, as the authors put it, is this: "Do some
schools consistently produce outstanding students even after
allowance is made for the different initial endowments of their
students and for chance variation?" As long as the number of such
schools is not large, they slate, the-mathematics of previous studies
allow for such a possibility.

The authors reanalyzed several data bases from studies on Michi-
gan, New York City, .and "Project Talent" schools. They controlled
only for "non-school background variables" such as SES and
implicitly assumed that what was left over represented the influ;
ence of school factors and random variation.

Data from the Project Talent and New York City schools shOwed
little e')dence of consistent overachievers. The Michigan data,
however, provided some evidence of .unusually effective schools.

----Forexample, of 213 nonruraR-th-661s7hat reported scores for "four
grade-year-test combinations, 72 were at least one standard devia-
tion aboVe the mean all four times," whereas only 13 would be
expected by chance. These 72 schools showed significant differ-
ences from the average on three school-related factors. Classes
were smaller, more teachers had five or more years of experience,
and more teachers earned $11,000 or more.

Lipham, James M. Effective Principal, Effective
School. Reston, Virginia: National Association of
Secondary School Principals, 1981, 35 pages. ED,
number not yet assigned.

In the late sixties and early seventies, many studies were con -'
ducted that found home and family variables to be much more
strongly related to student performance than such school-based
factors as teacher preparation, instructional materials, physical
plant, or dollars spent. Today; however, states Upham, Many
researchers are concentrating 'on "the examination of spe ific
school processes and behaviors associated with student de
and achievement." T. ,se researchers are comparing the adminis:
trative and instructional processes of schools that have similar
socioeconomic characteristics but wide differences in student
achievement.

Among the many variables examined in these studies, Lipham
says, "the leadership of the principal invariably has emerged as a
key factor in the success of the school." In this excellent publica-
tion, Lipham summarizes a great deal of recent educational
researcfrand literature that identifies the characteristics of effective
principals and effective schools.

The recent emphasis on strong leadership for effective schools
. "may insinuate to some a return to the 'great person' approach to

leadership," sayA_Lipham. But studies of effective schools have
focused not on the great person approach but instead on the
"behavior-of-the-leader-in-situation." vSuccessful principals, it has
been found, use a "situational" leadership style and vary their
behavior as the situation warrants.

Numerous studies show that the principals of effective schools
are committed to improving the instructional program, have a
strong knowledge of classroom instructional activities, frequently
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participate in these activities, monitor the effective use of class
time, successfully attempt to improve instructional processes, and
have positive attitudes toward both teachers and students.. Thus,
"the single most important factor in determining the success or
failure of a school," state Upham, "is the ability of the principal to
lead the staff in planning, implementing and evaluating improve-
ments" in the school's instructional program.

Several other chapters of this publication focus on the goals,
values, decision-making processes, public relations, and
organizational relationships of successful schools and principals.

O
"On School Effectiveness: A Cdnversation with Peter
Mortimore!" Educational Leadership, 38, 8' (May
1981); pp. 642-45. EJ number not yet assigned.

"Despite the overwhelming relationships we know exist between
school attainment and social class, the individual school can be
effective for students of all social groups." This is the main conclu-
sion of a five-year longitudinal study of unusually effective London
high schools entitled Fifteen -Thousand' Hours, coauthored by
Michael Rutter, Peter Mortimore, and others.

The "outcomes", of education measured by these researchers
were attendance, behavior in school, delinquency out of school,
and academic achievement: The most effective high schools,
according to these measures, had teachers who showed a positive
attitude toward learning, were generally more organized, empha-
sized rewards rather than punishments, made conditions fOr stu-
dents as pleasant as possible, and involved students more in the
management of their own learning.

Mortirnore believes, however, that particular actions and
methods are less important than the existence in a school of a
"positive ethos," which he describes as "a positive attiturie by
teachers toward yoyng. people and a positiVe,attitude toward
learning." A positiveethos depends on "leadership strong, poSi-
five leadership that 'Manages! to capture the enthusiasm of the
teachers WithOut being either, too emocratic or too autocratic." A .r.
good ethos,or sChool.clirnate also pends on high expectations for
teacher and studeht.Performance, c nsistency in the treatment of -;!:
students, and the giving of "realistic eedback" to students;:;'

Changing a school's ethos from nega me to positive,'however, "is
extraordinarily difficult," states Mortimore, "because once you set
up a system everything in the school relates to it." Real change
takes time and constant effort. But educators can make their,
schools more effective, Mortimore concludes, "though it will be
hard work and they must expect some setbacks."

Ravitch, Diane. "The Meaning of the New Coleman
Report." Phi Delta"Kappan, 62, 10.(June 1981), pp.
718-20. EJ 245 760.

Since the publication of the original "Coleman" report in 1966,
educators have been told again and again that "schools don't make
a difference" and that family background factors have the pre-
ponderance of influence in determining student outcomes. "The
new Coleman report dramatically reverses this pessimistic conclu-
sion," states Ravitch, "and finds iristead that schools do make a
difference, regardless of the family background of students."

The "new" Coleman report Ravitch refers to is entitled "Public
and Private Schools" (PPS) and is part of "High School and
Beyond," a major longitudinal study funded by the Department d.
Education. Altogether, nearly sixty thousand high school students in
over one thousand schools were surveyed, along with their teachers
and principals.

PPS, Ravitch cautions, should be viewed from two distinct view-
points, one political, the other educational. Even before the report
was t vailable, critics who were fearful that the study would
promote tuition tax credits or educational vouchers "denounced
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oleman's methodology and even his personal integritV in their
(forts to discredit his finding that private high schools are, on the
'hole, betteithan public high schools." But there is surprisingly
bod news in the report, too, if educators would pause to listen,
ates Ravitch.
Time and again, Ravitch states, the new report "demonstrates

-iat achievement follows from specific school policies, not from
le particular family background of the students." Private high
chools produce better results, according to PPS, not because they
re private but because they "create higher rates of engagement in
cademic activities,"; have better attendance,- and have students
vho do more homework and take more rigorous subjects. These
indings, Ravitch concludes, contain clear implications for the
inprovement of both public and private schools and "should be a
ource of rejoicing for educators in public and private schools alike,
or they confirm ihe importance and effiCacy of their actions."

ao Scott, Ralph, and Walberg, Herbert J. "Schools Alone
,Are InSufficient: A Response to Edmonds." Educa-
tional Leadership, 37, 1 (October 1979), pp. 24-27. EJ
208 052:

Recent research has identified three sets of factors that are
trongly and consistently terafed to student learning: student ability
ind motivation, quantity and quality kif instruction, and the'quali,
ies of the home environment. These three sets of factorsthe
tudei it, the sLhoul,iandilehorne -are like a three-legged-Ma'
itate Scott and Walberg.'Tfie Stool is only as strong as its weakest
eg, so "strengthening the stronger legs is far less productive than
, trengthening the 'weakest."

Strengthenin0fie strongest legthe schoolis what Ronald
EcIrrionclsiandtfier researchers would I ikelO do, Scott and Walberg
sqrktend: In thi;.article:iiihey: criticize this viewpoint as well as the
research niej,&olOgjes.Lie,d and conclusions drawn by Edmonds
in ithree 'Of

'OPIAMonds-=s. results COincide with the conclusions of a
e-omprehiensiVe.review pf the research literature on the determi-
nants of academic learning, conducted by Walberg and two col-
leagues. Scott and Walberg are skeptical, however, of conclu-
sions drawn by Edmonds that do not agree with this review "since
the evidence he assembles is highly limited even in his two lengthy
papers." Moreover, even Edmonds's own data demonstrate the
important influence of background factors on school achievement.

Edmonds asserts that an overemphasis on home influence would
"not only absolve educators of their responsibility to be instruc-

O

tionally effective, but [would] place unfairly the burden for learning
on parents.," according to Scott and Walberg. But emphasizing the
role of the home in learning should not reduce appreciation of the
role of the school, these authors state.

After further criticizing Edmonds's methodologies and argu-
ments, the authors conclude that "educators alone are insufficient .
to increase learning productivity dramatically, and they.need the
cooperation of parents and students themselves."

c"'" Squires, David A. Characteristics of Effective Schools:
The Importance of School Processes.. Philadelphia:
-Research for Better Schools, 1980. 44 pages. 'ED 197

486.

Research on the effectiveness of classroom. teaching techniques
is abundant, but studies of the influence of the school as a whole on
student outtornes are few in number. "Yet, what research there is,"
states Squires, "indicates that a school's processes, norms and
values as a social institution do make a significant difference."
Squires here reviews the best of the school effectiveness studies and
derives from them numerous 'questions that, "when answered,.
identify areas where schools are effective and/or where they could
improve."

The "input-output" studies of the sixties attempted to determine
which "inputs"such as socioeconomic status (SES), availability of
instructional materials, staff's education and experience, dollars
spent ant on---correlated-with -such- outpiits -Thrr.grades,
achievement test scores,' dropout rates, and so forth. TI' general
conclusion of these studies was that "the most easily measured
characteristics of school context, with the exception of SES and
student attitudes, are not associated with student outcomes."

But what in the school environment, Squires asks,ftinfluenses
student attitudes? Several recent studies iocluding a five-year
longitudinal study of London schoolssupport the notion that the
norms and values of a school, along with certain characteristics of
schooA as social institutions, influence both student attitudes and
outcomes.

Specifically, such fact'ors as academic emphasis, teacher skills,
teacher actions in lessons, system of rewards and punishment, pupil
conditions, responsibility and participation of students, and staff
'organization were found to be significantly related to student out-
comes. Squires concludes by synthesizing a "model of school
processes" from the research he reviews.



SUMMARY TABLES OF
EFFECTIVESCHOOLS STUDIE



SUMMARY OF WITHINSCHOOL FACTORS THOUGHT TO CHARACTERIZE THE INSTRUCTIONALLY EFFECTIVE SCHOOL

EDMONDS

(20 pet roil and 5

Lansing Schools:

achievement data plus

Neese analysis)

(A)

Principals' Strong leadership,

characteristics

and behavior

(B)

Teachers' char

acteristics and

behaviot

(C)

School climate

or atmosphere

High expectations of

children's minimum

performance.

Orderly, conducive to

learning, quiet.

(D)

Instructional

emphasis

CLARK

10110

McdARTHY

(Secondary analysis of

117 urban education

studies plus elite

interviews)

Rig expedations.

Highest priority to pupil

acquisition of basic

skills,

(E)

Pupil evaluation. Frequent.

VENEZKY

WINFIELD

(Reading programs of

two urban, minority

schools, one high, one

low achieving)

High expectations of

reading achievement;

high task orientation;

works closely with

.specialists; highrisk

reading goals.

Staff development pro Confident, inventive,

grams with specific flexible; encourage

goals. students, maintain dip

cipline; high staff

development; low time

on administrative work.

Structured learning

environment,

Concentration on

teaching clear goals.

"Individualized

instruction!"

High morale; effective

use of praise; focus on

student achievement.

Highest priority to

reading with clear

goals; homogeneous

, groupings for reading;

clientcentered services,

adaptable instruction.

Closely monitored

student progress.

;.
0041(4 Availability and coot,

fovr priorities. dination of extra per-

money.,' sonnek tithe and

erali;,Supplemen-

i Ima la s;

nn, D. & Lawrence;
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MADDEN

LAWSON

SWEET

(Controlled for class.

21 high achieving/low

achieving schools)

Directive about

decisions, but "suppor-

tive" of teachers,

"Task oriented."

More time to social

studies. More whole

group instruction.,

Yes.

Many adult volunteers,

fewer paid aides, high

access to additional

materials,

BROOKOVER

LEZOTTE

(6 improving, 2

declining Michigan

schools)

Asserge leader, re-

sponsible for evaluation

of accomplishment of

objectives, High expec-

tations of kids,

High expectations for

all kids of beginning and

further academic

achievement. Feel re

sponsible for teaching.

"Accountable." Less

satisfied.

"Disciplined."

Emphasis on reading

and math. More time

invested,

Teachers accept pupil

test results as measure

of their adult

performancl,

Not high use of

araprofessionals.

AUSTIN

(Secondary analysis of

4 SDE studies of

"exceptional" schools)

Strong leadership, ob-

serves & teaches, high

program control, more

experience &. "per.

tinent" education, High

expectations of all.

More experience, more

"pertinent" education.

"Warmer" high expec

tations of kids.

Emphasis on cognitive

development Longer

instructional day.

Teachermade tests.

MADAUS ET AL.

(Reexamination of

schooleffectiveness

studies)

High expectations;

high structure; clear

goals.;

High' of

students; provide

structured classroom;

em hasize homework.

Student discipline,

structured learning

stressed. "Traditional

values" of teaching

and learning.

"Strong press for

academic excellence."

Emphasis on homework

and study,

Tests closely related to

syllabus. Testtaking

skills stressed.,

"Close involvement" of ''Shared purposeful- . _

teachers and pare .ness" among school

professionals with. persons and home.

pupils.

actkitirlli Effective Schools." Impact on Instructional Improvement, 1981, 16(4), pp. 84.

I A

48



a

Increasing'
amount of time
on task

Teachers interact
with whole group
. more; monitor
frequently; align
curriculum

Student attitudes'
that the chool cares;
they can ontrol success

.Strong,involvement
of instructional'
leader in educational
process of school

School staff
share common
goals; expect
all students
to achieve

Other' Factors

Commitment by school
staff to goals/mission
of the school

Orderly and safe
school atmosphere

SCHOOL EFFECTIVENESS CONTINUUM

,6

(Diagram and tables on following pages excerpted from
Considering the Research: What Makes An Effective School?
by John D. Westbrook. ED 223008)

49



AUTHOR(s)

TITLE YEAR

ColiMan, J. ...;:j.1965 None stated

Campbell, F.

Hobson, C.

HcPartland, J.

Hood, A.

Weinfeld, F.

York, R.

E uall ty of

uca ono

opportunity

(The Coleman

Report)

Weber, G.'

'Inner City

Children Can

Be Taught to

Read: Four

Successful

Schools"

50

1971 Defined effective

schools in terms

of: - ,

(1) Streng princi-

pal (3 schools);

Strong district

leadership (1

school)

(2) High expecte

tips for student

achievement

(3):Relatively

quiet, orderly,

purposeful atmos-

phere of school

(4) Low student-

teacher ratio,and

additional reading

personnel toin-

crease reading

'expertise' during

reading instruc-

tion time

.(5) Phonics in

reading curriculum.

TYPE

National

Survey

GROUP 1 STUDIES/REVIEWS

MILE

'School Survey Tests' werileihilniStered

to sampling Of.metropolltiOndAien,

Metropolitanist, 3rd, 6thjthiiend

12th grade students ticros0Ohlion.

Card given to involving 'proportional

numbers of blacks ihd.wbftts;lurveys

were; leVeloped by Educational ,,Testing,

Service. Teacher, principel:and'super.;

lotendent, questionnaires were:101o'

collect additional dita. Total number

of surveys used In data enelyiis. was

approximately 570,000, Approximately

70,000 questionnaires were collected.

Case 4 public elementary. schools (1 in los

Study Angeles, 1' in Kansas City and 2 in New

. . .

FINDINGS

Colemahl report, enerally found that

much of the difference in achieve

mentoutcomes across, schools'iould be'

"explained by the-social statuf and/or

racial composition of the'school stu-

dent body, The.Coliman Report found

the followingfilelation to student .,

achieveient:141 when socioeconomic;'

backgroUnd is controlled, differentes

between schools, account for onlyk

'small fraction of differences, in

pupil achievement "; (2) the average

minority student:s achievemgmight

suffer more in a schoolJafliwLqual-

itythanwould'white,stildente,.

achievement's (3) student achievement

is strongly related to .the educational

backgrounds,,Ind aspirations of the

other students 'fin the school.

Charab4s114 not,found to be part,

of effeCtfte'reading program Nn-

cluded;
';',.'..

.

1 small class Itze

2, sachievement ability groupli

3 quality of teaching ,

4 ethnic background of WOO-

lional staff ,,

(5) professional edUcational status

And

(6) outstanding Physical facilities

MAGNITUDE OF

EFFECTS

Coleman's report

contains various

numerical comparl-

according to

va ious sOdy

va

4

None stated.



GROUP 1 STUDIES/REVIEWS

:.:Brookever

tezotte4,,

, Chan .

arac-

ierfitfis '

coincident'with

.,cEall es in,stik

1977

,'DEFINITN/

CRITERIA

10proging School

or Effective

SChool. increases

of at least 51 in

percentage of stu-

dents.attaining

151 or more of

tested objectives

and a decrease of

51 or more.in stu-

dents attaining

251 or less of

tested object1v4'

during 1974,1916:,

Declining School

decrease of at

least 501 in stu-

dentS 440149

.751 more of

tested objectives

and increase 'of' 51

or more attaining

251 or left of

7:777777-reitirM176
during 1974.1976y

52

8 Michigan elementary schools1§Improv ,Improving,schools differed frooLde-

Ing" schools and 2 Pdeclinitif,:schools)'., 'clining4choOls in terms, of:

:111104$11ing acComplishment of,

.basfc'readiog and mathematics ,

**dies ,

2Yexpreising belief that all stu-

..',-.dents could master basic skills

"objectives

(3). having. expectations for

students edUcational accomplish-

:: cents ,

(4) issOijog

(5) spending pre time inflading

instruction'

'(havbaying principal: who is sn'i,D;'!'ing

leader, assertive,

71 disOplinarian,and responsible

'for' basic skill'aihievement

(7) more accepting ofloocept of

teacheractountability'L

(8) hiving hi9her leveli of parent-

initiated:cited but less.

oieraTparintInvolvement
.

(9) ,involving teachers. in identifi-

CatioofteaChing.of compensatory

educatitt Classes

MAGNITUDE OF

EFFECTS,

None stated,



,

GROUP 1 STUDIES/REVIEWS

AUTHOR(s)

TITLE, YEAR

Brookover, W.B.

Beady, C,'

Flood, P.,

Schweitzer, J.

Wisenbaker, J.

School social

sysiems and-

studentchleve .

menOchools

can make a

EfT'ence

Rutter, H,

Haughan, B.

Hortimore, P.

Ouston, J.

Smith, A.

Fifteen Thou.

sand Hours

.54

TYPE SAMPLE

.

FINDINGS

A
MAGNITUDE OF

EFFECTS'

1979 HIGH ACHIEVING 'Case

SCHOOL WAS deter- Study

mined on the basis

of whether the

schoWscored

above the'sample

mean for-the white/

black racial groups

9) Michigan, elementary schools randomly

selected from,111 Michigan elementary

',schools in correlational' tudy;.4

elementary schools incase study,

Schools were paired by race, socio-

economic status, and.urban. location.,

Each pair consisted:of a high and

achieving school:

979 No specifirdefini- Case

tion given. Study

Variables (outcome)

of study, however,

indicate criterion,

'

)2 lnner-Lohdon schools

Study of the' following, outcome' variables

occurred:'

(I) student's behavior In school

(Z) attendance

(3):examinatiOo success'

(4) 'employment

(6) delinquency

)

Study, foUnd the social system to ex-

plain approximately BSI, of the

variance between groups in reading

and math achievement.

' I 4

Case study found the following coon

characteristics of high achieving

schools. (I). principali who emphasize

achievement and teacher performance;

perform edoinistratIvs and Instruc-,

tional leadership 'roles; (2) Wed-

lateoppropriate and clear Otedback

:on appropriate behavior in classroom;

(3) differentiation of programs; (4)

teachers had high. expectations for

student achievement (above grade "

level or grOwth of,at least 4 year);
.

(S) use of competitive tems,games;

(6), teachers accepted respOnsibilitt

for student achievement; (7)' greater

time in instruction and interaction

between students and teachers.'

General results,of,study.shOWed

correlations between the more

effective schools. and certain out-

comes, Those positively correlated

with positive academic outcomes were

in the areas oi: display of student

work, number of school outings',

'teacher` views. considered in adminis-

trative decision-makIng, students'

report 'approachability' ofitaff,

positions of responsibility held by'

students (40-501), teachers checked

-regarding assigning oficaeWork,

general standards of'claisroom dis-

cipline, school library use,.fre-'

leency of teachers' interactions of

'whole class, student participation

in assembly/clast meetings, pupil .

, conditions, homework given to stu-

dents and teacher, expectations for

pUpil success on exams,

None stated.

Statlitical,resullo

given for. each'

Outcome area

enabling a gailge

of the effect.



(,)

a)

AUTNOR(s)

TITLE YEAR

DEFINITION/

CRITERIA TYPE

GROUP 1 STUDIES/REVIEWS

SAMPLE
FINDINGS

MAGNITUDE OF

EFFECTS

Edmonds, R. 1979 Effective school is Review

one thit 'brings of the

'Effective the children of Litera-

SChools for the the poor to those tura

Urban Poor' minimal measures

of basic school

skills that now

describe minimally

successful pupil

performance for the

children of'the

middle class,'

,,

This review afthe' literature cites 30

studies/reviews/irticles tn the topic

If school e fectiveness. Edmonds

identifies ive 'indispensable'

characterist cs. of the effective school

qind suggests, 'new criterion level for

the concept,

'

fl

4

Edmonds' review Of the literature

identifies these effective school

characteristics:

(1) strong administrative leadership

(2) climate of expectation in whict

no student Is permitted to fill

below minimum but efficacious

levels of achievement

(3) orderly and gull( atmosphere

which is conducive to learning

but irnot rigid or repressive

(4) philosophy, that student

acquistion of basic school skills

takes precedence over all other

school activities

(5) frequent monitoring of student

progress

None stated.
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t

-Selective Listing of
Effective Schools Characteristics

"The term effective school implies that all
classrooms perform fairly well, rather than that a few
outstanding classrooms raise the overall average."

37

John H. Ralph and James Fennessey
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Illinois State Board of Education
Program Planning and Development

CHARACTERISTICS OF EFFECTIVE SCHOOLS -- A SELECTIVE LISTING

A review of educational literature reveals various elements which charac-
terize effective schools. These elemets are derived from research studies,
case studies, and informal observations of what works in schools: Program
Planning and Development is providing this list of characteristics of

effective schools as a basis for' further discovery and discussion about
elements of quality schooling. This listing is nqtconclusive nor compre-
hensive. No determination about the::definitive effectilv,e schools charac-
teristics is inferred. Other characteristi.cs will be identified as the

effective schools movement continues and the ,Volume,n'f- literatUre increses.,

Research-Based Characteristics of Effective Schools* and -Teacher's-

. Teachers have high expectations of students.

. Student progress receives frequent monitoring. 4

. A "business-like" climate exists in classrooms with direct strident,:

activity and achievement orientation. ,-,1:'
,

. Learning materials are appropriate to the level of difficulty.
. Time on task relates to achievement but not beyond the "point of no

return."
. Effective teacher's allow for sufficient time on task through routine

classroom., management skills.
Students can learn criterion materials. - -;

Reading and mathematics teachers are receiving leadership from someone.

Gordon Cawel ti

Executive Director.
Association for Supervision and Curriculum Development

(Good Schools, p. 87)

Top priorities for good schools (determined by participants at a conference
held by the NationaT Committee for Citizens in Education)

Leadership by the principal and designated others;
Student progress, school , and staff evaluation; rr

Mutual agreement on school and classroom goals and objectives;
Parent participation in school decision making;
Parent participation encouraged;
High expectations for every student and an emphasis on academics;
The school as a problem-solving unit;
Closer relationship 'between research about learning and actual

practice;
Training for all school staff, not just teachers;
A productive school climate physically and psychologically.

(Good Schools, p. 90)

39
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.. In the 1980 Gallup Poll of the Public's Attitudes Toward the Public Schobls,

respondents suggested the following ways to improve schools:

. adequately trained teachers and principals,

. stress on reading, writing and computation,

. personal interest by teachers and principals about students'

achievement,
. positive parent/teacher relationships,

. frequent check on student progress and effort.

(Good Schools, p. 90)

Frain a review of 38 studies/reviews/articles on schooc' effectiveneSS

Edmond5 identified these five "indispensable" characteristics:

1) 'strong administrative leadership;

2) a high expectation level from which no student may

proficiency;.
3) atmosphere conducive to learning yet not imposing;

4) belief that basic school skills are priorities

school activities;
5) systematic monitoring of student progress.

(Edmonds, in Westbrook; p. 6)

A case study ei ght' Michigan el,ementarY, school s reveal id differences':

between "improving" a* "decl ining" sthools. The, improving sChools,. "

1) emphasized basic, reading and, mathematics objettives;

2) believed all students could master basi,c skills objectives;

3) held higher expectations for students,;-

4) assumed responsibility for teaching'bestic skills;-

5) spent more time in reading instruction;'

6) (had a prinCipal who took "active,.pfirt,, in instruction

and basic skill development;

7) accepted the concept of teacher adco.timtabil i ty ;

8) had parent-initiated contact, but less' overall parent:involvement;

9) involved teachers in iddntiying/teaching cbmpensatory 'education

classes.

(Brookover and Lezotte, in Westbrook ,,,1982)

A brochure distributed by the Ohio Department of ,Education ists the

following seven factors as "basic" among, all the effective Schools studies:.

1) sense of mission,

2) strong building leadership',

3) hi gh expectations for all students and staff,

4) frequent monitoring of student progress,,,'

5) positive learning climate,

6) sufficient opportunity for learning,

7) parent /community involvement .

( "Effective Schools Program, 1981)"



The Colorado State Department of Education has developed a checklist of
effective schools characteristics which includes, among others:

a strong principal ,
a clear sense of the school 's purpose,
a safe environment,
sufficient time spent on learning activities.

(NAEP Newsletter, p. 6)

The Mid-Continent Regional Educational, Laboratory identifies this framework
for improvement efforts:

Time allotment directly relates to what students learn.
Students' time on instructional tasks can be much higher than present.
Most students can succeed; systematic instruction produces basic ski14,

mastery.

and supplements the framework with these other findings:

A supportive, friendly -climate to assure students' and teachers" safety;
Clear purposes of the school , cjearly -communicated;
High expectations about succesi;
CarefulTy thought out and systematically impletented instructional

methods and curriculum; rH

Monitoring critical variables as a baSis for decision making.

(MOREL,. )983)

A. survey of edticational research by . the Northwest Regional Educational
Laboratory resulted in identification of these effective school ing practices
for: use.. in the Alaska Effective Schooling Program:

Leadership - needs identification; implementation; goal setting; improve-
,

ment, efforts
School Environment -̀ 'expectations for students and staff; time manage-

Ment;;rewards and incentives; parent involvement
CorricuTUm3-.,.Objectives; resources; instructional, setrategies and tech-

)assrO§MIii4truction and Management - behavior and learning expecta-
'ilris;111Ta0ement and grouping; time; review and reteaching; student/

,
Acher---tin,tey7attions; rewards and incentives

,§Sestilent; Aiic(valuation - al.i gnment ; procedures; use of assessment
antlikrformance monitoring.

.,REFERENtES

"136 g Efecti.ye: Schbols - Here 's H1 ow.: )National Assessment of Educa-
tional Prd9r4s. ,Newsletter, Fall 2

log: Applying Research for School Improvement." Portland,
west' Regional Educational Laboratory (NWREL), 1983.
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' "Effective Schools Are America 's Best Bet! " (Brochure ). Aurora, Col orado:
Mid-Continent Regional Educational Laboratory, (MCREL), 1983.

"Effective Schools Program." (Brochure). Coluffibus: Ohio Department of
Education, 1981.

Good Schools: What Makes Them Work. Arlington, Virginia: National School .
Public Relationg Association, 1981. .

Westbrook, John D. Considering the. Research: What,,Makes An-Effective
School; ?, Austin, Texas: SouthwestEducationalc, Developmental Laboratory,
September 1982.
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(4.

nstructions for Obtaining Sources
Listed in the Bibliographies

a.

perhaps unusually effective schoold are differen.
from most schools, and what accounts for their
effectiveness is precisely the fact that they are more
tightly managed and more collectively committed tc
basic skills indtruction."

Michael Coher



OBTAINING RESOURCES LISTED IN THE PRINTOUT

ERIC (Educational Resources InfOrmation Center) contains :references to

journal articVes (EJ) and documentt (ED) of interest to, the eduCational

community.

Sample. Record' (EJ)

EJ241799 AA532939

Accessioniumber School EffectivenessvTeacher Effectivenete.
Hansen, J. Merrell

Title High School Journal. v n5 p222-T6 Feb 1981

Available from:-A nt; UMI .,

Author(s). Language: En
, Document

:Journal (070)

Volume, IstU010mber
Abstratt.'..:

Pe,- 0URNAL ARTICLE (080); REVIEW LITERAT

ITIDN PAPER (120) ....

e author asserts that effective. :teachers are far more

ritinal to school effectiveneSivinan'innovatlons in'school

organization. facpities, or curriculUm.j He reviews .some'..

studies on the...;characteristics of effective teachers to.'

suggest criteria for identifying and evalUeting 'effective

teachers. He:yrges schools to invest in.teacher OofiCiency.

(s01-1. ' 74',,..
t7

. Descriptors : - Educational Innovation; Educational Quality':,

.".':. Elementary "Secondary Education; Evaluation Critiria;

'.Personality Traits; Research Needs :: Teacher-Charabteristics;
"...Teacher Effectiveness; Teacher Evaluation; Teaching Skills

Accession. Number

Title

Sample Record .(ED)

ED217565 EA014700
Focus on These 4 Factors to /Meet What Students Le

o

Author s Boards Association ashington., DC. -

Educational.Policies Service.

Date Published' ilnArafing 1982

Jun i9 6p.

Number of pages Wrice - MF0I/PC01 Plus Postage.,
,Language: Engl'ish
/ Document Type: NON-CLA55RDOM MATERIAL (055): SERIAL' (022)
Geographic Source: U.5.: District of Columbia
Journal Announcement: RIENOV62

..school boards Can improve their schools if they focus on

four 'factors that educational research says7most,,trpngly.
influence schoolleffectiveness. The four factors arekkr the.

time students .spend on the subject matter each day. r(2))

textbooks. ((?)/ teachers and their teaching methods, andi(Of
principals' support to help teachers achieve instructional

li objectives. For each factor. board policies can help improve
e ffectiveness. Concerning the factor of time,, for.instance._
board policies should allot specific amounts of time to basic
skills instruction, require daily lesson plans, and discourage
classroom interruptions and time not spent on instruction. A'

board should require textbooks to match. Its policies on

e ducational philosophy and teaching methods and should make
sure textbooks are readable and appropriate to the grade
level. For teachers, boards should set specific hiring
standards and Instructional strategies and should prescribe
regular formal evaluations and additional insorvico traihing
where improvement Is needed. Finally. boards-should specify
principals' tasks and encourage them

Finally.__
concentrate-Ott teacher

evaluation and classroom supervision. (AuthorYRIO
Descriptors:, Administrator Role: Board of Education Policy;

Board of Education Role; Elementary Secondary Education;
Principals: School Effectiveness: Teacher Effectiveness:
Teacher Evaluation; Teacher Selection: .Textbooks; Textbook
Selectioh; Time Factors (Learning): Tinie on Task

Page. Numbers

Month/Year
ofAssue:

-SOnrce

Cost (if
ordered from
EDRS)

Abstract

The Illinois Library and Information Network (ILLINET) through its' 18

systeMs libraries and four Resource and Referral: Centers will.suOply copies
of journal '-articles ,(free.Cf .charge up to.a' certain limit) and will loan

doCuments .on. microfiche. To -requett these: services, Illinois educiiort

should call or visit thefr local schpol. or'publit library and ask about

local library policy and procedures.

ERIC documents are also available commercially from the ERIC.Document Repro-
duction Service:(EDRS).': ()Hering Information' appears on the next page.

BEST off
AVAILABLE x'45 64
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NUMBER FICHE EACH ED = ICE CODE
1 to 5 (up to 480 pages) 01

6 (481-576, pages) M 02
7(577.672 pages; M 03
8 (673.768 Pages) M 4

Each additional .

microfiche (additional 96 pages
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.97

1.17
1.37
1.57

PAPER COPY (PC)

NUMBER PAGES EACH ED 4 PRICE CODE Price
1 to 25 PC01 S 2.15

26 to 50 PCO2 3.90
5110 75 PC03 5.65
76 to 100 PC04 7.40

Each additional
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Review or reproduction of dOcuments in the bibliography may bet available
from these" centers. Contact the center for user policy.

City

Carbondale

-Site

1

Morris Litcary

Charleston Library

*Ch icago 425 NorAh Michigan
12th FlOor

Chicago 95th and King Drive

Southern Illinois
Univers i ty

Eastern Illinois
Uni versity

Cnicago4ublic Library

Phone

618/453-2274

217/581-372{ .

312/269 -2830 'cf4

Chicago Julia D. Lewis

Chicago LibrarY7

Chi=cago

Chicago

DeKalb

brarv.

chitagO State.
Universi,tV:

140 la University

not

'1Joyers1

-11niver$itY-

..Chidago...

. .

-UniVerSity of plinois
.sat.Chica,g0 Circle.

312/995-2235

Jogeph Regenstein,
Library i

Li brary

Li brary

312/670-2875

342/583-4050

Northern Illinois:
Uni.vergity.

Edwardsville Lovejoy Library

Evanston Library

Evanston °Library

Grayslake

Macomb Li brary

Normal

Learn4ng Resources
Center

Milner Library

Palos. Hills ti brary

Park Forest 'Library

F:

CU 1 1 om-DayAs Li brary

Southern Illinois
University

312/753-3766

3.12/996-2738

815/753-1874

618/692-2906

Northwestern University

National ,College:of,
Educati4n

College of.,Lake
County

Western Illinois
University

Illinois. State
University

312/492-7604

312/256.-5150

312/223-6601
Ext. 394

Moraine Valley
Community College

Governors State
University.

Bradley University

309/298- 241.1

Ext. 263,4,5

309/438-3675

312/974 -4300

.:312/534-5000

Ext. 2323

.:309/676-7614 °'

Ext. 53M31



Cif
River Forest

Site

Springfield, Brookens, Library

'Springfield Media and Resources
Center

Urbana

Urbana

Urbana

Main Library

ERIC Crlearingpouse orr
Elementary and 'Early.

Childhood Education

ERIC Clearinghouse
on 'Reading, and

Communication, 'Ski 1 ls

; Agency

Concordi a Col lege

Sanganion State

UniverSity

Illinois State Board
of Education,

Univers-ity .of. Illinois

College, of Education
University of Illinois

National Caunci 1 of

Te'athers. of English

aH

Phonq

312/771-8300..
Ext. 448'

2171/786-6'633 .r`.

211/782,4433

217/383-2305',

217/333,1386

217/326-3870 '



Illinois

State Board'of

Education.'

100 North First Strdet'''

Springfield, Illinois 62777

Walter W. Naumer, Jr., Chairman

Illinois State Board of Education

Donald G. Gill

'State Superintendent of Education.

An Equal OpporlunIty/AllfIrmatIve Action Employer
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