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It was Friday the 13th,'lTh‘ thene was "Colombus 1984:

Charting’New'worldsmh The participants were teachers of‘the_

.

y -7 English Language Arts. . They had come together to consider

the joUrney to the-foture. All were mindful of the
K4 - *

.

Significance of the year; the impending arnival of the,year

2000, and the technologfcaI;exploSionfsurrounding them. A

-
.

. o Sonber. yet expectant mood pervaded when* teachers realiged

s -

'that a child born during this year will’ be JUSt 16 at the

turn of the century. A male barn this year is proJected to
. . . 5 X

live until 2058.\a female until 2070 (HLLFS’ 1983).4'Nnat
E will their world be like and what kind of’ educationaf L
N\ '

programs are needed naw to prepare young people for life

by
3

the year 2000 and beyond? Nhat type of English Language

\ »
Arts program can help to assure that thoé//are even
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pertinent gquestions?‘ ‘ » o

-These are. the problems that stimulated this paper. It

grew out .of a_seminér during the épring of 1983 in which, ;
. ‘ : o (9 _ /
“with a group of doctoral students, [ exqcinéd the type of

English»Lénguage Artsfprogram appropriat’pfor fhe 215t /
.< /
centUry. The research was - gu1ded by the.recent NCTE s /

}

‘

\hference theme,l"Let the Best 0$1the Pastﬁgnfgfm the /

A

Future. ' As a teacher educator T am‘conv1nced E@at many ‘of \%
pur,problems result from lack of awareness of our’ own

history and our failure to apply that Histo?y to current énd

future needs.- I agree with Alan prinéon’s satirical

statement thét "research in English’education,was nbt born

in the 19605 nor was ERIC its father“ (Robinson, 1984, p

42; see also Robinson, 1980). Ty

Within this Canext'Seminaf participants set out to do

three th1ngs. ‘ B -
o _ _ :

1. To exam1ne futur1st 11terature to 1nfer what 11fe in.

5 the;?lst centgry may_be'41ke. .

' 2;;T0 examine futurists’@yiew; of educatioh and
eddcational needs»infthe 215£ céntury. .
P 3. To egamine the‘EngiiSh Language‘ArtS curricuium

through seminal research and documents from various periods

in its history and to assess their implications for Language @

R S .
Arts, 2000. T o
. ’ S ‘éva J
As you mighf imagi e'much of what we read  and discussed
s . - N ;.\" » . . . ) -
! ‘ - - N
. ! N
' . 9
o
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wassheady, sobering, andpconflictory. And i
that context that the.National Comm1sslon

-

was within

PE
|

v

J n. Excellence in
_Education Report (1980) was rsce1ved.

[y

It was onk of the
recent studies of School1ng considerd by the seminar.

t1tle for my paper,

" The

"Activitf, Essentials,‘and Excellence.
Language-Arts, 2000, " foreshadows the inSightS*thch f'wlll
share“with“yod.' Co L o ! 'f;:\J. _

N e | Life in the Yearpzooo“ g s [
o ;wLife ln the yearf2906' at o .

what will it be like? A gquick
look at projections w1ll‘pro9;de the necessary backdrop to
consiz' ‘

er educational demands and the type of language arts
progr . t 1i
L2

o ' L
m most likely to meet the needs of lEarners.
’ [N

One of the most significant proJect1onS,
which there is great consensus,

’

and one about

is that the Un1ted States
and other 1ndustr1al1zed nat1ons w1ll complete the

°

-

transition to‘information Soc1et1e5.

L et . Thré w1ll have
implications for alllSegments of Soc1ety,

» sac Just as the shift
from the agrarlan-to.industr1al era d1d. L
'Governance Q111 be one highly affected.arsa. .At‘the ‘
2 : S
, national level futurists forecast a'rapid shlft1ng of power
from the execu |

.
t;:e branch toward the leg1slatxve branch and
* toward decentra i®ed,

S
grass roots, c1t1zen controlled
leadersh1p.:

h

government.. This w1ll\ereate a need for new qual1t1es of
The leg1slator as—learner and the

- "adhocracy-role

are necessary to anticipatory government

e d
y et

. .
gor . .
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the information society the national town hall meeting
g * : Fo o .- L
\ s _1 . . . A ' s e s . . . . o ¥ .
]‘1 be a reallty.° ThiS’will require new rores and‘skills

both eIected and lay, decisian, makers, coupled w1th new

) H

‘: dec1s1on—mak1ng processes; Some>m1x ot representatlve »
"/ ﬁgovernment'and*dlgect‘c1t1¢en pant1c1pat1on v1a technolog1c_ h
"o s h C ¢
iﬁdla may result (G1nger;ch and.G1nger1ch. 1981, McClaughry,

e s K ! L . - : . - . >t S a
1981§'leqn,"1981§.fpf£?ef,;1§80);.'fl n,:* P

s . . p N . . . LN 4
-51m11ar‘projectlonswaboun:/fnr‘1nternatroha}.go0ernanFe.,
' Cufrent hation-state goverfpance p

ﬁosee %mpedimenfs fdr the
‘.{ynesofngionaf.&dvernapce'neeeseary to meet.nrdﬁlem5;0¥'fhe ‘?\ ,

.. : N S S, . RN s
fdture.b Governmenfs‘nresenéiy must give hignest prioritx.tb“

national 1nterests whlle‘necd;n1¢1ng the1r grow1ng . s

dependencaﬁon the $ate of others, must deal wrth relat1ve1y -

I (2 N . I
shfrt-— term problems, even when such’ p011c1es Conf11ct with :
lang*term object1ves. Thele is a need for_growthlin_the .

»globaL dapacity Eo.govern‘ nd ;df new fdrms of transnafidnal s

g.vernante. Some form of Dpen network for global polLfy ._h;/
‘. P ann1ng to 1nte#face w1th hlgh quallty nat1ona1 ‘and S -::L

DY

//%h_ .1nternat10na1 pollcy—makers i's deen as a neceSS1ty (Dator,

19815 Dror, 1982, Freeman and Jahoda, 1978, Toffler, . 1930)., S

B s E . .
I : A number of other progectlons make attentron to 159uus_»

.~ of gove%%anqecboth internal}y and"interniﬁionally N -

. o _ e : X ' L _ .
W imperative. WDrld population’will‘continue to grow, but- at

- v . e ‘ v ; .

uneven rates in the mor e advanced and lesser deyeloped ) I

)
-

hations; The conf11ct betWeen the haves and have—nbts will

.
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divide not onily natlone, but groups of peoples in both the
. 1 Lo ) ‘ "
.*7 lesser and the' more developed nat1ons. Shq&tages of o

; . ! ] . : R o . |

Lot A X ) [

:resources, including water, will result in conflicts among

T e
Y

“iig' regionspand'gnfnew.technologies. ,Increased life expectadcy

and a Shift.todan-olderlpopulace‘will continue, both in the

J / *

.“

. United Stateé"ahd'worldwide;whowever; again at uneven_rates

PO . - . . . o . N . 4 ' A
L. B -

'j(ﬁavis, 1979; U. S. ;Councilvon Enviornmental Quality,.l980;

<

U S. Bureau of Ceﬁ%usl l9é1). : VIR ,1° :,-f

: ' S |
1'}"In‘theiU.‘S. the Sh1ft in populat1on to the Sunbelt is
*expected to cont1nue, as 1is urban12at1on.‘ The 1ncreaee in
-ff. raSial and'ethnic minorities wlll conttnue; concentrated in
the South and West. lThe trend toward both;unconventionald

;-l1v1ng p%iterns and atyp1ca1 fam1ly Structures (as Judged by

‘t

20th century standards) will cont1nue (Fletcher and

Lo

S » wooddell,'1981, Senter and Houston, 1981, U. S. Bureau of

® CIN ¢

°

. Census, 1981y, ¢ N .

."f;: The rate of change w111 qont1nue to accelerate,

4

affect1ng all aspects of daily l1fe.( Technolog1c advances' .

‘-

w1ll maLe 1t possrble for the home to‘be the center of.

B , '
. . [ -

T % . . 4 . s '

§ . < . :
. buS1neSS or employment, commercejand.banklng, information

. . s W . i ) S A T
‘retrival and use, civic activitY*‘education. and‘ B
entertainment.; Or to use Toffler s (1980) termS, we can

. »

S “become a home—centered Soc1ety in. our electron1c cottages.'

. Education in and for-the 21st Century .

~ . . A consideration of education in and for the 21st century

~. S . ’ .
§ d
A .

1
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. \ _ »
must be approached dually. One must separate Eoreéagts

y

- concerning the strdcture of schooling from the discussion of
educational needs and the type queducatfuﬁal prbgréms and?
‘expeéienteé most likely to produce thpse'leérning thcomes,

whether they occur in or out ‘of the traditional school

.. ’ . ) A
§ 4 ' o«

 §ettiﬁg. _ : - )
Projections concerqihg‘fhe nature'of Scﬁ001ing are
replete with imagés of Schoolingvatﬁhomé via electronic

'media. .The rolé of both parents and3commuﬁity in ;actipn

learning™tis exEScted to'indfeasé-: LiFeldng.ieérnith'\W‘.’

) N | - y . - + . ‘
reeducation as career (opportunities appear and disappear,
- ’ : C . N . "

and educatioﬁ for leisure are all cited*lﬁéiéffitzeF;'1982;
. .- . I [ . y ' L oo . »
Shane, 19?7,-1982;‘Thé0ba1d, 19815 Toffler, .1981). -The ’

e : . CL . - i $ J : A 11 ) ’

.

years of compulsory. schooling are.éxpected to shorten as
education is interspersed and interwoven with working in-a

) -
N B R ot . !

» - o g ' ! . Lo
fabric of lifelong learning (Toffler, 1980). Greater
’ , : oo L ‘ : o

diversity in the educational opportunities aVéilable,
greater choice amohg-educationallexperienéesg,and~greater

T

décéntralizatiéﬁ'of éddcation“through local initiafive'are-'

anticipaféd (Dgilvy, 1&91). Educators\&il{ use megia-ta'
'imprDQE thé gené;al eduéatidnai le;;l10f'tﬁe1wofld_populace
(Sha;é,’1982). ‘U;ivérsal eériy;cﬁildhoqg_eddcation and
adult education::Lat.g;és beyéﬁd mer.e litéracy shquld bef
ayailable (Shane, 1977). o : E

“ .

But whaf.o¥,edUCaEiDna1 goals for the future?’:A host ot

‘3“‘,

A v
~ . 5 I,
B . . ot

B.A.FURNER

(AN



A '  B.A.FURNER
. LANGARTS, 2000

o ] | ( o ° - . . pASE1_7

. R | N . .
recommendations can be found. Time does not permit more

1]
’

. than a sampling of  these positions. An interesting appfoach,_
-~ , : . | ' o . ) L
to the problem was untértaken by Shane in an NEA study

'entifled.CurricOlum C‘aﬁge Toward_the_21st, Century,

published in 1977. . n.iﬁ&i;natipnal penei aﬁd'a group?ef

youth réatted to the/Cardin l.PEinchlestof the.Committee‘nﬁ\?

Ten (Cardlnal Pr1nc1gles Df Setondix/E;ucat1on, 1918) as
goaIS'for‘the “lst century. fThey were considered te be

e valid gu1de11nes when recast for tHe future..eTovhrovide a
_ . ) ] . Ce

picture of Some of projected educational needs, I’héVe

synthesized views from severelltheorists, including Shane, .

 uSing the origieei Seveneobjectibesjas headings.
Health ° S i.:-v L=

—_—m = -

1. The goal is to develop total ment phys1ca1. and

“2’

- emot10na1 health for ﬂhe total pewson,las 11nked to
enQiprnmental problems; éslrelated té,cendiiions in~ther
-yeeuﬁtFies on?angintendependeﬁt:planet; and-as a - ”“7
FeSpDnSibiiity to,be assumed.by ell.educational ageneies, (
o

among wh1ch the SChDDl rema1ned extremely 1mportant (Shane,

leerning by'making them feel they aFe'produefike members of

- : . v o _ . .

-
[ 4

society and attempting to solve some 0f-thei5§éocial

problems such as loneliness, transcience, and lack of
<« - v . v . ~

commitment (Toffler, 1981).
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{Toffler, 1981). _ ~ S, !
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3. There is a ‘fieed for mystical development in addition to

psychomotoriicognitibe, and‘afféctive development. The

\

a )

curriculum should include. new literacies such as: people

A

-1byaIitieS; desire tb solve prqblems péréonally, concern for

planetéry citizenship, the capacity to be centefed, . fi,

long—-term perspectives, openness to new revelation,

\

peacefulness, ' and love and service fBundy, 1982) .

- Command of Fundamental Processes’

1. It is'essentiél to develop.pfoficiency in the three R’s -

plus communication skills and-new fundamental processes, -

-
y -

inclu%ing (a) skill in humanistic processes, %Q).academic

.skills including'knowiedge'of‘sources, the understanding and
use of computer lanéuéges,‘and imbroved ability to cope with |

increasing. specialization through a command of . .°

Cross—diéciplihary under standings, -and (c) an{icipétofy

S%iils representeé’by (1) -the ability to see relationships

and‘tg'makelcofrélatiohsg.(2)’thé Skillsfof,sorting, .
weighing ands then acting On'dafa; {3) evaluating choices and

making decisions wisély, andff4)funderstanding how power

¥

éunctiqns’at various levels from_neighbdrhoods to

international dapitals (Safne, 1977). . e

-

2. Educational experiences should develop abilities to

synthesize, make connections,’and classify and maaipulate

data using multiple models to analyze the same information

-

-~

) R
& e
3
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3. Conce;n for learning to learn and for baSiC\Ekills should

v In

be balanced (Ogilvy,1981). . ' T

N ‘ o @ N ° 4
4. Learning how to learn quickly and effi€ifently must become
a natter of higpest prioﬁity. aldng with skill in.critical

. b
v1ew1ng, read1ng, and 11st€n1ng and%ablllty to deal with tﬁe

H
r
.f

unknown (Pu111man, 1981). ./ _'. | : : _ f

..
.

“}5. Interd1sc1p11nary learn1ng Should be stressed and the art .

.

of ant1c1pat1ng relat1onsh1ps, Seeklng hidden conﬁ@étlons,

and synthes1m1ng fostered (Lewls, 19813 Shane§/1977,

Toffler, 1981)% T | //(

. "

. . Y _ . .
6. To survive we must have both high quality specialization

and profound growth in the quantity and depth of general

t

i

7. Learnersﬂmust be self-directed (take responsibility for.
their own learning) “and,Bave skills of reading, writing, .and
computatidn_and abi}{ty to interact with a'computer which

are prerequ;iiteéf,Education"éhduld develop a learnidfy

society co Déed‘df,Self—directed'learhers capabie‘nfx

solvin cdmplex; critical interdiSciplinary_problems

///)nllzlng value Judgements (Lewis, 1981).

8. Educatlon should stress the arg of communicating Ldeae
clearly’and how tD analyze and enjoy what is Seen,/heard,
and read (Shane, 1977).

13

9 Every SUbJECt shéuld be taught with "an hlstorlcal

.dimension én:that.students understand that kndwledge is not’

. | : Y

1
‘.



" B.

'.,‘I ; . ) ‘ ’ A e, ‘

[
“

Ty

”Th fixed entity, but constantly in.development. A11 schools

Ehduldvteach courses in the philosophy of sgience, of

history, of language, and of religion and provide a étrong
emphasis on classical forms of artistic expression (Postman,
1983) . : - S

"10. Futures education must de¢elép sciéntific fhinking,
creative thinking; skill in planhing and ahticipating,

- decision—-making, complex systems thinkihg, and

-.\‘ , . . . . v g
ethical-values thinking (Seif, 1981). .

.

11. In addition to reading and writing we must broaden our

defin}tion’df the,basics to include social political,

aesthetic,_and'tecﬁholodﬁcal literacy (Appleée, 1983)« . PN
12. Students need to develop skills of handling inform;:}QE;
,decisidh;making, pfdblem—éolving,ﬁand communications;'

-feco nizé;%he-inte}felatednesé df évents'and ideass and

deQ lop aﬁfUtures pérspective (F}etcher amd dbodéll, 1981).
:Qgcgﬁx Home Membershig o o : ' i R
1. Thé conCernlsgould'be with "worthy family ﬁembersbip,"_

~

recognizing that thefe are many affinity groups of value

whith proyide family—type experiences (Shane, 1977)..

w2

Vocation

: . a ,
1. The best vocational education is a general education

~which cultivates the habit ofﬁﬁifeloﬁg learning, competence

in problem Solving'and'reasoning, iﬁd?éased kn0w1edge, and

'self-realization (Shane, 1977).
. B

s

-"- ’ . 4
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2. Most work.of the future will npecessitate a curriculum -

which fosters3initiative, reaSoningJSkills, judgmentﬁ :
independence, and sedf d1sc1p11ne (Rav1tch,»1983) ‘ N o R

ER A

,MQLZLQ_EQEEQELQD T kc-f~£5 o e .
1. Civic. educat1on should develop world—mlndedness, Qbrld7:

c1t1zensh1p, and loyalty to the planet as well as to - the N
v ] : : T e
.'nat1on,.g1ve as:, much attent1on to nat1ona1 and 1nternat1ona1

N . . .
Y TN N .,.‘. : .

problems as to Forelgn language and present the d1Ff1cult1eS

'and chaIlenges of v%r1ous types of Soc1et1eS, bu11d respect -

;and Sdpport for 1eadersh1p of 1ntegr1ty,\encourage act1ve,..‘ _—
¢ ) - B 4 ' Ay . h'.‘
ﬁconstruct1ve part1c1pat1on in, po11t1cs and understand1ng of‘-ﬂf
- S | b““ '~‘;r‘ ° ' ! ‘-,. : .,:,,..,.' <

1
il

Sk1115——the ab111ty to work well w1th other humans (Shane,

o L
: V.

x11977g. e ‘f;" - T S ~'5f'5.;‘ A
R R S
2.  There 15 a need tointrdduce a transcultural dimension Yo

A ‘

and a futures perspe _1ve.w1th'@t least a madicum-of
o 3‘__";'_,_ N . e o L J . Ty

'Eopt1m1sm (Toffler,fl?Bl).lf'x T PR I
73. The School curr1cu1um Shoufd reiate to global problems | ﬂ
and global Surv1vai%;nd develop peoplz.nho can cope w1th k
change (Gl1nes; 1982).: i . '}.,J - $& .

v

¢

f;4 Educat1on musU develop cope ab111ty, focUS on'the ?uturebh

R

rather than the present and deve10p ab111ty to handde‘

itran51ence over permanence in 11fe (Toffler, 1970 1981).‘ 8
5..There is a.need to develop a”§p1r1t‘of "global community"

inan'increaeiggly interpdendent WDrld'and*to\deyelop
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Surviveliskills aqg:teach thevconcept of alternative.

"g?utures,:threat to the biosphere, and human geography and

- » -

ﬁlanetary‘cultures-aslthey exist"today as a basis for
dévéiop@ng desiréble futufes (Shane; f977). »
6. Curriculum-shduld beéin t0 edqcatg thé‘worﬁd society

Conterniﬁg the need'té Stablilze'worid population; move from

-

5

a.throwaway tp é.preéerVing,“conserving-Society using
'échdol? CDmmUnity;‘énd national exaﬁplé rather than percept;.
power fhe pianet with‘unexblojted energy Soches; redirect
.reSearch and develdpment toward global needs; and heighten

awéréﬁéss of the social fissufes between the haves and the

‘have—nots (Shane,_1982).'

pAS— TR AL A 12—}

1. The goal is to open a broader range of ways to use

4

potentially greater amounts of leisure time for re-creative
purposes and as a means to self—fulfillment (Shane, 1977).

2. More leisure activity will give added importance to young

-

people léarningAieisure—time skills (Pulliman, 1981;

=]

Ravitch, 1983).

‘1. Developing ethical character is an educational imperative
o ‘ ' : \ (

for the future. Students need moral and ethical models and

;ianlvement in prohess experiences to permit ethical s

‘character to grow from within as wholesome personhood is

achieved (Shane, 1977). * - ‘ v 0

)

i
QO
|
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2. A priority of futures education must be to encour age

understanding énd tole?ance for diversity, foster

understandfnb of human nature a;d prdvide quport for
individual growth, broaden socialization to include a wide
range of alternatives, and contribute—to the formation ot
values (Pulliman, 1981).

3. Schoolg should teaéh the valueé fhat TV ignores or mocks.

. . -
(The TV curriculum is present—centered, attention-centered,

%
I3

image—-centered, emotion—-centered, and largely intoherent.)

(Postman, 1983)

This compilation was intended to be a representative

~

rather thaﬁ an exhaustive.listing of suggested goals. It

" 1

- . . . -
would be possible to categorize many statements differently,

since a number pertain tolﬁorg than one goal area. However,
with these restrictions in mind, evén a cursory examination
revealg the predominace ;fvconcern in the.qreas of
fundamental ﬁrocesses and civic education. Central themes
included:

1. Using language and other symbol systems to think and

communicate effectivley with diverse peoples.

2. Develdping skills of lifélong learning.

3: Acquirihg a broad,'interdisciplinary general
’education. :

4. Developing ability to solve complex pfoblems by

analyzing and Synthesizing informatioh,’thinking
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critically, making decisions, imglementing plans, and

accepting consequences.

-~

-

S. Developing ability to cope with change. ,
. b. Understéndinq of'and;abiiity to use technology.
7. Developihg al}utures perspe&five and a values
fSYStem that‘inﬁludés concern for planetary survival.
8. Developing skills in group procésses and coéoncern for
societal problems through active, constructive
- participation in decison—ﬁaking;
9. Developing ébilfty to respond ahd express oneself
aesthetically.
10. Develobing skills and 'interests for use of leisure

time.

4
J? That there seems to be some.consensus ctoncerning
L) e
’

educational goals for the future is helpful to educatiomal
planners. In examining this literature the need for active
L C /

pafticipation by learners in group problem—solving wa§ also

a dominant theme, as was the centrality of language and

characteristics of schooling or language use by students a£
either.thé elémentary or seéondary levels.

I+ one accepts these as goals, the next step
is to consider whaf type of English Language Arts program

can facilitate their attainment. To‘address that question 1

¥
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will, return to the elements in my title: Activ{ty,

-

Essential,* and Excellence. . ' .

Activity +‘Essenti)15 = Excellence for‘Language Arts 2000

Let me begin'witﬁ the concept of essentials. If you are

familiar with the statements on essential of education,

may be as impressedﬁas I was with the similarity in emphasis

to the listing of goalsfabove;

developed in+ 1978 and now endorsed by some Zﬁﬁprofessional
associations, each of which is then committed to‘develpp an

essentials statement for its own discipline. To date I-émiv_

aware of statements for English, mathematics, and social.
studies. All show concefénce with the originai'statement
which affirmed the agreeement of educators "that-the .

overarching goal of education is to dsvelop informgd;

-thinking citizens capable of participating in both domestic

and world affairs." ~

-

"The central concept of the essentials statement is tha.
interdependence of all diSciplines since skills and abilites

do Bot grow in isolatiod from content. In all subjects

>~ .
students develop the essentials of education which include:

’ . .

the ability to use language and btgé‘ symbol Systems, to

think and communicate effectively, to reason logically and

-~

[N

make value judgments, to use mathematical and scientific

16 . I
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knqwledge and methgds to solve problems, to make use of
. ]

technology and undekétanﬁ‘its limitations, to express'
“ R a3 %

onesel énd(:;épond‘aééthetically, to qndérétand-othen

,
! §

languages and cultures, toxdevelop Capacifies to-cope with’

: change; and to prepare %or lifelbﬁg 1eérnfpg (The Essentials

Consisfehf with ité'precursor; Essenfial of Eanish -
(1982)_emphasized;the importance of knowledge of language,
deQelqpment of its use as a means‘of basicxcommunibation.
through speaking, listening, observing,_writihg, reading, -
anﬂ use of tehcnolbgic media, and appfeciation of its
artistry tﬁrdugh lite?ature and the verbal arts. The ' ,
statement -also emphasiied the;ciose link betweenclanguagé
and creative, logical,:and cfiticalighinking'skills. Thﬁs,

_.the English Languadge Arf curriculum is instfumentél in
developing competencies through which individualg “can
acquire self-sufficiency ‘and work fndependently in alf
di sg ines." | o S e SN

vIn tﬁgse Staﬁem;nts, foo; the need for studenfq to be
active learners is found. I+t ohe“then'moves_to theiconcept

, of activity in learning,'pérticqigﬁgfin the laﬁguage arts,
twq.péiiods in our,Cyrficularihistor*mstanq Dut;_ﬁameiy tbe."
Progressive Education movemént and the‘poét—Dartmeth *ears.

$

In fact, the former period was referred to as the Activity

Movement, or in English, Fﬁp Experience Curricuiuh. An

Q | B ' - | :17
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earlyjekéminatioh of the aCtiVity hovémeht feveaied.thése'
theoretlcal assumptloqs. >

) (1) that the/learner is p?dperly én’attive.beingkwha —
‘pquuE$\en95JC19) that,eacﬁ‘act;vity,means inteéaction
'witﬁ'tﬁa Env;ornment of people, thingé,.and\iééas with
which he comesfih cantatt,”(s) that the product of thié
iﬁtéraction is not.thy glthéhge;in the envior;meﬁt'but
also‘a4ch§nge in the indivfdual,‘aﬁd (4) that th1s
.qhénge in the.individﬁal, as the inhE&Snt effect of the
e;perience, is tbe resuitaﬁt learning.;(Aygr, Engl1sh,v

Hosic, and Mossman,

-

51m11ar1¢% An Exger91nce Curr1cu1um in Engllsh (Hatf1eld

1935) began w1th the prem1se that exper1ence'1s the best of

all schools. . N ’, o \

-

One can certainly argue that activity as as end 'in
itself is not an adequate basis for curriculum. But it is

,hard to*deny the importancelbf Studént”involvement in

4
C.

learn1ng gnd in problem 1dent1¥1cat10n and resolut1on,

part1cu1ary when one contemplates the significance of ‘the
0/

problems wh1ch confront us as we move to the 21st Century.

. B -

What conclusionsishould one then draw concerning

excellence in a Language Arts progam for the year 2000 and

beyond? Surely, a synthesis is the answer. We must find a
“3 vtway to blend the'concern‘forlsocial'relevance,

: ] .
problem—solving,* and functional mastery of cognitive
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processes, including language, which was characteristii*gjzz

the Progressive Era with the -active, personal invol vement of

- ¢ ; :
Iearners in the wod£§hop classraoms of the late 1960°s.

.
. dvl
.o .
< - -

However, societal and futuristic perspectives must
‘predominate over purely individualistic concerns.
. : . . [ X !

-
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