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Advanced.compoSitipn‘is like love: everybody knows what
they mean by tne termd few can detine 1t to anyone else s

satisfaction, and eadh practitioner has his——and héﬁ;—dwn-way T .
Ny . o ¢ ’ )
of do1ng it. Unlike love, héwever; there are very few books

. -

that focus dlrectly on how to, do advanced composition, though

there are many‘exemplars of-the art.

/

Y/.. A' . . ‘ . .n..‘ ) Y

My *own experiebce with publishers in the mid. 1970°s may

. . . o

'taacher of the subject, my proposal fof an advanced ) Lo
composition book was tUraad.down.byﬁpublisher after pupriaher

oa the gtoqnds that it was too ﬁnnovative,,too- ’ . » ra
uncoayaat;onal,, "Nhat’g the competition?" ;they asked.

e s

"There isn’t any,“.L'said. éﬂt thle.a clear field»struck_ma:
ég aeélfgbié as an unobstructed dash for a'aute tSﬁchdoWn,
pubtishers regarded this as a.sure sign‘qfadiéaster. ' 5 o é% P
. - T ‘
"Without compétition, thera;s no market. No competitipn» e

_means there’s no defined discipline." >
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The stdry has what mayk yet turn out to.be.avhappy

ending. Seven yearé\later the’ bod} had metamorphosed fromv
SN

- %4

adolescehce to matur1ty: three pub11shers Klncludlng one
/ : T

or1q1na1 naysayer) wanted 1t wlthdut m%.hav1ng td)lobby to
: /

3

leq1t1T1 ze the d15c1p11ne. and Fact and Artlfact' ertlng
g; 1c£ldn will be publlshed by. Harcod;g. Eracag Jovanov;dh
ne t—Zall There’s a little compgtitidn;' Or a;1a£,1d
depending thth broadly yDU‘defiha‘theffiéidlffAhd”“advaddad

composition," like love, still defies a single or agreed—updn'

A

definition. That’s one of the reasons it’s angéxciting,'but,

often perplexing, field to work in.
W~ _ %

* This paper will attempt to identify'the parameters and

configurations of advanced compositipn by focusing on several

related issues. Is there any agreement on a: core of subject

matter central to the teaching, learning, and practicing of

. i - . : . . ‘. e . . -
-advanced writing? Are there certain rhetorical, modes or.

e

typeé df'writing-that;the advahced'writer must master? If -

so, at what levels.§¥ skill? Does advanCEd'writing, in fact,
refer to .a level of skill or to pantidulthac;dmglishments as

4

= writer? If so, to what level and what accomplishments? Or
does advanced composition refer instead.to a.atage on a

v N
"

continuum between freshman and professional writers? - These

questidns can be answered, to an extent, by an examination of

differentttypes of coufses and course materials designated

R . - . o 4
EEEEN . . ~ !
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. : everyone i

! .| Al . . .
such a course——and they'd all be somewha “d¥fferent. . N\ e

L4

i, .

to nonfiction writiné. though not 1nvar1ab1y."In her' 3 o d
. . . * LI T
, _ Just publlshed survey tin JAC) of advanced comp051t10n ; o9 _
. s ¥ . < .
prbgrams in sixty universities, Bernice Dicks found that  fL';,-
4 . .

students in courses labeled “Advénced-Composition" write

] ) t .

papers that range, in some courses,,frem expository,

descriptive, ‘narrative, argumentative, and critical ’ e
] c b . . .
A . EE : / . . SR

! . D s

N . nonfiction, to in pther courses, poetry,'ﬁiction,_and:;

.drama;l Other courses, also under the "Advanced" rubriﬁ,
b 2 - - .

concentrate on writing in specialized disciplines: Legal

Writing, Bu51ness wr1t1ng (sometimes with a subspecies,

.
3 ? -

- Business Rebort’Writing}, Technieel Writing, Legaf erfing,,

. and1Medical,Wh;ting.”fspece does‘notlpermit heqe a drscussion s
~of the considerable}variationg;evén within these subSpecies,

3 .

though a surve9 of technicaf;writing books, for, e>amp1e.‘wi11‘
tLo v T : - o f :
'queel that,thex'range from thoroughly detailed discussions [ i

»

Y .
— . 1 . LA

of generalized writing prerSees to highly speci¥ic analyses °

of technical neﬂbrts; p?educt deecpibtionsr and other- - ' %

!
|
|
|
|
!
|
|
:
<

1. va nc
- Genus, Many Spec1es. gglgggl

(1982),, 172-i91. T Sgitien.
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Other variéﬁions in subject abound. .A courbe in

N

.-. : ”Advenceﬂ,ﬁrofeggienal Expdsition"'at‘fhé-ﬁniyersity.Df
f%"' - na&ﬁe, Drono; inzluées the wr1t1ng of.";BformelepFSposels.;
:ﬂi : e letters of anqylry. te:hnfcalsdescr1ptieﬁs, formal proposals;
f .TI v-abetracts,eﬁﬂesemﬁariee,!and £}99r955~r9é;rt5" (chPS- 183)§j;
. "Sucn:e cou;;eeielat leaetrﬁalfia iigﬁtfyeefjeway'from hy‘ewef4“

‘course and the oqe’Jacqueline Berke will describe here that

hd - -

o . ¢ . L, Y 5. . R P
. * focus on*belles—lettristigﬂw%iting:pf'nonffiction for general
readers: portraits, interviewe;:tﬁavel‘artities and

) . ' (.I . g v ) o
+ interpretive descriptions of places; reviews of sé?rts,

L " rectay ants.fbobke{ musieal orfothereperfo;mahéee;7 L
o T how—to—do—lt.papers and explanatlgns of'scxentlflc phenomena,
) { & ;1nterpretat1ans of . contruver51a1 sub;ects. aﬁd humor, parody;
| [ "’. and‘seti;eL The latter two courses abpeer te resemble one’
; 'é;vertlsed for the 1984 Yale summer school, "Creative. bj=
.\Nﬁiging: S?yle and’Tthnique ?% NonFEiCtion'WFifing," | .f. .
. deec}ibed'ae.“ajpegihning'céhﬁee fdrﬂthse.withxeome writiné:
o " experﬁehce,hetressing the deQelbOhent of-efyle gnd.technieue.
3 in'n5n$iction and-imagihatiye genres,iihcluding Ce
] a&tobioéfaphy? jdurnalismiv%ogmsief nérrative§ ene the
iqﬁéieat;;e esee9.“ R . - ’}i . : R l
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convent:onal freshmdh Engllsh in 1ntens1ty-rather than in
[ b LI
h1nd 'Judg1ng'+rom two tex tébois deszgnated for such
» . ‘f
courses. Spec1+1cally labeled as advanced rhetorics’ are

\

. Comgos1t1on and Rlchard Boe = Eg[m and Substance. an Advanced

Yy . : . [}
'Rhetorlc. Although the1r emphases dlffer somewhat both

‘ booPs d1scuss such matters as reasons fér wr1t1ng. wrltlng

; .
processes, methods of development. sentences, paragraphs. and

Lo ) '
rev1s1ng. Coe devotes cons;derable .Space to ‘the rhetorlqal
/ . - o .
modes of descr1pt1on, comparison and contrast, classificatfon
a ) LY

and'division. definition. analogy. narrat1ve. process

-

. - 4

analysis, camsatlon. and argument..and erpects students to ¢§5

f\ ' have both a theoret1cal and pract1ca} ;nterest in rhetor1c as
i v . R
¢ a d1sc1p11ne. Except for br1e+ sections on writing'grant‘,

A . \

‘ proposals. nontechnical reportsa’buslness letters, and Coe s
.- . /

two—page d1scuss1on of publlcatlon. the subJect matter of

p
both books rep11cates the material of many +reshman

rhetor1cs. as do the suggest1ons ﬁor wr1t1ng. desp1te the1r
\ . : Y - -
'assumpt1on of a. more versatlle and sophzstlcated stCUents .who

. wxll cyrry out these tasks. The 1mp11c1t v1ew of these texts

. . A .

is that. adVancedqcompos1t1on is an 1ntens1+1cat1on and

refinement of the standard are o+<+reshman Engllsh

f : . >
, ) . ;, ‘ . . .
~- : Yet even d1sregard1ng spec1a11Led courses, such as legal

o

or techn1cal wr1t1ng. chis s survey (completed be?ore Coe =

LS

o ‘ ' . - .- .’ . AN .‘_::.. . . . é.‘; e
ER¢(3~ . . . e =6 i :




o BETOONWAABE

and Hairston’s books might have been %doptéd) reveals other
. N . \ . -

significant assumptions about the subject matter of advanced
- . . \‘/ N - . . .
writing. , Style e§ident1y receives far greater emphasis in -

2

advanced'composition than in freshmanhEnglish; The texts

- vary cbnsiderdbly in the level of rhetdrical finésse and
“, : - sophistication demanded of the students agd include: Strunk

. )

O ~*"=. . and white, Elements of Styley; John <Trimble, Writingdﬁigﬂ .

—_—— —_——m e
’

“ggzlg;'ﬂicﬁard Lanham, Style: An ‘Anti-Text and Revising

. 1 - .Proses Francis and Bonniejean Chrii'stensen, Notes Toward a New

- Rhetoric: E;D.'Hirsch, Ihe Philosophy of Compositionyg and

e e e e e e e i et e amem, emaemm ol

: ¢

TEdward.P.J. Corbetf, Classical ‘Rhetoric for the Modern

Student. "I would exbect a more recent survey to - include

-\ Lanham’s'Anai zing Prbse.,and Joseph M. Williams"s_.Style: Ten
! A .- ) ¢ '-,t’ . .‘
\ Lessons in Clarity and Grace. Through a variety of methods

_ and approaches., these texts'try.tovﬁélp?studenté devel op the
,_.,.;'. ' ' ~ - . ~ ? -

SN ability to compose, revise, and edit their writings;td attain

'y e clarity, economy, appropriate emphasis, pgecisé and

\ﬁ ',interesting wor% usage, a distinctive authorial voice* and
> . ! . ‘ - . v N
. . .®ersona, .varied sentence patterns and’ length, and suitable

- . !

. : ) ‘ ' L
h punctuation. 7' The. authors and teachers of these Hooks *

assume that their studehAts have a far.greater initial

famiiiarify,with'unit§,and structures of writing (words, .

. . N

s ot e e e s 4l e e e . . »

) 2. See also Michae:\z. Hogan's list Ef_textbooks, distributed
f , at the founding meet¥ng of the Associafion of Teachers of
Advanced Composition, Minneapodlis, “‘March, 1979; and Bernice
W. White's list, presented at CCCC, Washington, 1980... .




. T, : . N . . v w
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N sentences, paragraphs) than freshmen Gomaéﬁhy have.. They
assumé algd a far_greater willingness on the students® part

1‘ T td‘take risks with their writing, to experiment Qith-thESEWAéww

-~

structures, and'fo eﬁertise theirlsehf—critical facility in
. léarning-ngsétb alter an manipulate these structufes‘thrpugh'

multiple exp rimehts and revisiéﬁé with, as Williams says,
1 . . _ .

- greater “clarity 'and grace."

. ' ' )4’ o SN
| : e i

-

Still other texts encowrage students to see how - >
o - ] ] .

gx:ellent‘writérs practice what(?qpically—oriented‘books such

] . - { L. L ' i . ) "

v as William Zinsser®s 0On wgﬁting Well and my own more detailed

* Fact-and Artifact pfeachoébout'how to'Write gbout people,

' e placés, performances, science, sports, humor. and other
. " e

subjcts: Joan“Didion’s Slouching Towards Bethlehem, Lewis

Thomas’s The Live

i

of 'a Cell, E.RB. White’s Essays, or

anthologies of the works'of such writers, 'among them.Popular

Writing in America and William Smart’s Eight Modern

Essayists., that also includes'esséys-bx/éorster, Wool+,

<

N Y ' Lawrence, Orwell, and'Baldwin; Tom Wolfe’ s The ﬂgg
B : ) Al . ‘:
‘fii.' Journalism appears: to have had its heyday in the late 707¢.

‘ o ¢

-

. "

Writing Across the Curriculum programs, such as those at .

the Uh&bersity of Maryland, College Fark, the University of

Michigan, Ann Arbor, and the University of Texas, Austin,

»

include one or more junicgr or senior level wr'_iting%f'




e — e

writing—fntensive courses related to tHe‘subject‘matter of
, . .

Across the Curriculum WDrk?Q)¥ v

e ' Y . 4

N . - . —

FXa SO R ayas
:'-;l Lyt 5 ‘,v[\‘l ,el[h,[

the student’s major. In some smaller colleges, such as
Beaver, and Franklin'and Marshall, the teaching of writind/'
. . h .

has becomé a truly interdisciplinary endeavor as faculty/in

-

all depértméhts try to include writing in courses at al}

4

' leyels; and to hold studénts accountable not only for what

.

théy éay.buf for how they say it-——a function relegafe . de

facto, to English departments in many other institutjions.

_ (However, . ‘that this ideal is'dnfy partly realized if some
' . LY c \ .

schools with Writing Across the Curriculum.prdgrajf is

explained candidly by Toby Fdlwiler in "How Néll Does Writihg

Lo
.

' In these Writing Across the Cwrriculum priograms, the
ability to write well, to havé somethihg to gay and to be’
. : . | ] .
able to say it in a-ciear, organized manner jand a style

'appropriate to the discipline of ohe’szhajo field; fs’seen.

4
.

and in wr1t1ng.~5wr1t1ng in the Ar%s

. ) Oy ’ - : ‘ -
as _central to the students”undergraduate education. What was

studied iﬁ a general way durind'the fresh an'year'is/re¥ined

with specific applications in the advanceéd courses in the
humanltles or the soc1a1 or phy51cF1 sciences, often team N

/

A

l

taught and/or graded by sp\w;a11sts in both the dlSClpllne

nd Sc1ences. py Elaine

/’ L / -
“ /

" 11\—1‘4;

‘3.’ Colleae English, 46:2 (Feb. 1984)

L]
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Maimon and'other Qeave& College faculty héé been  1lauded by

- e L I . »,

the Journal of Advanced Composition as a useful text for such

writing;"éi both begfnning.and édyanced levels, particularly

bec;use of its seﬁsitivity to “the differences petkeeﬁ the

-~ .
~

disciplines - and . . . [tol the ways a writer muste adap£~

technigues to the expectationé of th@ humanities, the social

©

. - . 4
sciences and the natural sciences."

-

. In "The Centrality of Rhetoric in the Ligg?al fArts
TraHition““ James Kinneavy explained the philosophy
X P .

&

: underlying'the Universit? of Texas composition pfcgram.

3 ‘ [ .
Stressing the potential of English departments to integrate
the liberal arts tradition throughout the universitﬁ% ’
. &
Kinneavy sees advanced composition courses;as~being uniquely

capable of maintaining fhe Qalues taught by classical

rhetoric. The ethical and moral concerns of classical

. rhetoric are inseparable from,writing in any discipline,

claims*Kinnéhvy. "Fragmented scholars are irresponsible
N .
scholars"; the learning'Qfthetcrical principles, the ability

w

to write with honesty, respdhéibility-foP'one’s'éubject, and

s . -
N L | ‘v\ - \
B ~ : ST
4. Eerﬁice W. White. "Looking . for Books? Two “Advanced
Composition® Texts and One Draftee." ‘Journal of Adyvanced

Ly

Compogition, 2:1-2 (1981), 181, . - ’ ’
5. Talk delivered at Virgihid Commonwealth University, March
13, 198 : a

~



‘one’s audience are rot only fitting but necessary ‘concefns to’
. A . N ‘
be reinforced in advanced undergraduate education, in every
discipline. To fulfill thece aims, Kinneavy's students in. -
the advanced sdien;e writing course write, among other oy e
o7 essays, a documented, expository scientific term paper, ! .

. L . . : . Y L4
iy . .

. , re S
followed by paper of advocacy, that recommends implementation 'S
e . - i " .

of the term paper sgbject'oh Eﬁe basis of its:étéiéal and .
bmoral implicatinns;; Yet‘FrofEanr h1nneavy s co;;se d1%fers L
cons1derab1y from 1ts upper level counte;part at the o 5

Un1vers1ty of M1ch1gan: where studants wr1te spscializad | R

SCféQiiflc papers on their laboratory (ér other) research ih"ﬂiﬂ
- the format of prdfeséional.publicatimns in théir'rESpectiQefi
. ’ B ] . v - o o ::. K
fields. A : - | |
. .

n

Level of skill. Judglng from 1nformatlo?. épdrted in, .
ourse ®

;' descrlpti ns and Syllabi. the‘maln character1st1c advanced

T tom

compositiOn courses have in common 15 that they erpect the
students to do a‘gr t deal of writing. and tb become‘actrvé;

engaged critics of th91r o@n wr1t1ng and”’ that of th91r

peers. “A great deal of- writing™ 15 a relatlve term. somé

o .

courdes focuc on the productlon of one potent1a11y

pub11shable artlcle. with multiple drafts-and'rev151065'dVEr.

the semester; others requ1re the wr1t1ng of ten or tweive*

’

~ 'papers in d1fferent modes and ap d1ffereé¢ subJects.'wlth,and
ol '5_'

e, .. S TR T T
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X wrthout revcslon. We all kngw frpm-assessing our own ’
. . o ( N . ) . . w N 3 B .
) ; =tudents Eapabiﬁities at the eni{of th ir semester or .0
- .. , !l . ,c’ ‘. . .\ :
" 'f.sequence of \dvanced composition‘that ’ e1r abilities to -
Q" _-write vary Widelv:—Just as th did when ¢he students entered
o '«the course. Professor R W Daniel of henyon College 5 _ '
-, ) . i . . . : : .n_

jﬁ; responded to Dicls s Survey w1th the familiar lament, "}This 5“

-

. : : o : - .
L I : cour=e has not proved to be veny advanced. because most of
. S y ,_ . - . . o s .

) 4

the studentsiarezﬁgé’“ (186),, Yet many of us have students“”“?'

?¥ _who,pubiifigigeir writihgs locally, ¢n or off campus,’ or for

' e . / c N N . - . - . ’ ..
a widen feadership, . . ‘ A T
v g s ” . .. . ) ) . .
I , & <. . , . 3 . ) e
K 'I)‘ N \ | | - o . : e ’ . ‘Y
S .o v , .
L% N <. N . . -. .
. . . ' . ) A .u,'- ) ' R e
R S Te Teéﬁg and syllabi seem to'indicate an implicit consensus'
. v . . » . : ’ . . - N o

: . (S . i : : v

“among'teachers'othhese points., 1. Students will be e

N

. ' .

,areasonably perlClEm{:ln writing and rev1s1ng 1arge and

v
- ~

vsmaller structures by the end of an advanced writing

|V .“‘
‘)

course——whole e5says. reports, or research paperss; : v/

. . . -

\ N oy .
paragraphs. sentences'-words. W2, Students will be conscious

l, ¥

stylists. who regard style as’ 1ntegra13to the work and.not as

.an afterthought or-‘adornment. 3. Students will know the 'S
norms of the writtéh modes,in their disc1pline and be aple to',q\

I3

. write witth reasonable profic1ency in those modes. . whether or

D

not the1r'writ1ngftf>Ze‘be'publishable is armatter.for, R ///7
___1 —————— J ' ' . ‘ o ., v 7 . . ' ' " . T _ ‘ e
6. See, for instance. Wilma- ClarP '"Writing for Fublication_5

in an Advanced Course +or Undergraduates 3 Journal of




- :
-

-—
B

kdebéte.é My‘queds ie that the moré driented advancedé>>-'

compocltloh teachers themselves are to writirg for |

N . 'pub11Cdt10n. the more emphaf1cally——and effectlvely——they
w111 guide thelr students in thés direction. 4, Students

B ‘ wlll treat wrltlng‘as a serlous and meaningful act1v1ty. and
w111 treat th91r audiences w:th réspect csthe ?compa5516n for‘

vy . one’ s n91ghbors“ that bjkneavy 1dentlfles as the heart of' the.

rhetorical tradition.

”I# we, as teachers, writers, and researdhegg in_advénced
combosition can'égrée evén on this much, we’ve méde,a s;art
toward identifying the parameters of this protean
discipline. That its configurations are many,andzdiVerse is
but a testament to the pervasivenéss 6f writing as a central

humanistic concern, as essential, as significant, as variable

as love.

AL




