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-v BUS iness .wr i t 1ng and the Human 1 trl es : } Minor changes havu been made to |mprovu

. \ vcploducnon qualllv

» o Maving It Both Ways . « 1 - g

P . ® Pomls ol view or opinions stated in lhls docu-

. \ Y . . . n ment do not necessarily represent official NIE
O . .

.

. v , ) ~ X o position or policy. ) N 4
N My ambition for today's talk is fairly modestW I 51mp1y
- [y ( .
= want to explaln a partlcular writing 3551gnment I've used | o "
™ ) e
an) that I believe suCcessfullZ meets the objecﬁﬁves both of a'
Lot ’ '

humahities-cqurse-and of a business or profeesional writing PR

r

course. But beforc I do that T will nced to dcflne what

humanltles and profe551onal wr1t1ng courses afe "and that

ambition is not so modest. Each has been descrlbed def1n1- .

— ' . . . . . o 4
. . . .

t1veLy neither 1n theory nor- in practlce. o . ' .

3

v. I begin with a premise stated succ1nctly by Alfred North

Whltehead o T .o _ ey
) The antithesis between a technical and a llberal S

‘ ' _ education is fallacious. There can be no adequate '
' technical education which 1s not liberal, and no . /
liberal education which is not tcchnlcal v ’

This does not, of course, mean thatpthere_cannot‘be a dominant

. i

emphasis onieither'the liberal, the technical, or- the scientific.

As}Whitehead:eXplains, . : o oo

The problem of educatlon ¥s to .retain the delnant emphasis,
whether literary,.scientific or technical, and without

loss of co-ordination to «infusc into each way of educa- ~
tion something of _the pther two.2 ~

{ e 5
' ' ' Since I teach humanltle;\}h a college of ‘management; my R
° . e N LR . /
partlcular concern is to insure that the technacal-gﬁucatlonh ‘ o
é P

p : gilven there .gets 1nfused with someth1ng from the human1t1es.

R;ght now my college attempts to insure this 1nfuslon_thpoughgf
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all'students are required to -take three social science courses
and threevhumanities_courses. But régardless of whether A;ﬂ )
. | N . . T
technical cOllege ‘uses distribution requirements, or required
'courses,sor sequenced or combined coursq@,‘or a core cur-f

/
riculum, the squeeze on the humanities cdurses in a technical

( .
! /e
college is always, 1 suspect very tight and Will remain so

\ . &

[ A .

as long as technicaL information an expertise continues to

rml

/change and grow. Even liberal arts colleges which theqﬂetically

»

/ ' .
/
/ do not endure pressures from profeSSions moreuénd more(frequently

]

have profeSSional programs--in business, nursing, education,

a

_ ,
Yet one of the pressures professions are putting on the

Journalism,.and;sovforth. L '

P

college‘may appear to be-‘a boon to the humanities. .Professions

want our graduatesito‘write'better,‘ Writing 'has traditionally

been the province of;the humanities, and of English departments

in particular.u Does this mean professions-want our“graduates

to have a stronger humanities component, more courses in Jditera-
ture; history,’ordnhilosophy? Alas, the nore likely response is a

¥

‘ r * ! s .‘ a
required technical writing course. The question is, does this

ey e — v

course belong Within the’ humanities distribution requirements,
ultimately\replaCing a course in literature, history,fphilosophy,

or art? Or- is the course essentially preprofeSSional and there-

.

fore belonging to the technical curriculum? While many schools

]
" have. already answered this question in a de facto way, here I would

..1ike to try- to arri&§ at- &n answer by lpoking theoretically at

\

-

- . . . /
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" itself with the humanities. I am:'reminded of an advertisément -

]It-made much of the fact that this program was going to teac

pYOU'hOW to write the kind of writing used in

g <
. ) o 3
‘what liberal arts (the humanitics in partNular) and proféssional

[y

‘wr1t1ng ‘courses enta11

N

When 'we begin. to try to descrlbe he domains of the tech-

¥

nical curriculum .and the humanities, what seems initially.to

be a giVen'is thaty whatever else they nre, they don't mix.

" Liberal education, of whizh the humanities.is a subset is

",

often def1ned pr1mar11y by-its opp051t10n to technlcal tra1n1ng

: As Whltehead po1nts out wh11e Plato def1ned the 1dea1 of a

11bera1 educatlon that cultlvated fréedom of thought,.lt was -

conce1ved of as the pr1v11ege of an‘arisstocratic class Wthh

had no- need to concern itself with techn1ca1 work,
: v . .
An ev11 side of the Platonic culture has been its
[. total neglect 6f technical education as an ingredient
in the complete developfient of ideal. human beings. This
neglect has arisen. from two dlsastrpus antitheses, namely,
‘that between mind and body, and that between thought and -
“action.® . . .They .[the Greeks/ had ... that perverted
~sense, of values which is the nemesis of slave-ownirg.4

Of course,” as Whitehead demonstrates, the Platonic ideals led

0]

- to the i&ea of individual freedom which eventually ended'slavety{

‘neverthefeﬁs, theoretitalﬂy, a ‘liberal education does-not_concefh?
itself with practical work. ** _ _ , R ,

And when we move to what Eeehnital‘profeSsions sometimes
. _ o !

think of the humanities, and in particular;of the kind of Writingzj'

_instruction given by English departments,we may also. assume- v

that technical workers”feel their education:-does not cenéernl

.o

2

N

I ran acroés for a business writing program called Power Wpiting. -

. . ) Lo
. R
P ry
. ) v
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the world of work'_not the: k1nd of wr1t1ng requ1red in colle e‘ 7
AN I [
‘.j,"Slgn up forwa college wr1t1ng cougse and” what do you get?". £ -~
AR X ; ;
b :ﬂﬂthe ad’sa1d "Talk about poetry and" flowery wr1t1ng by a teacher,
. who probably never worked a day in hlb l1fe'"‘ . f'
g ‘r s ‘
&
But certa1nly thlS emph351s on the opp051t1on between the =_§
. ” b1 . ] \
* humanities and a techn1cal educat1on can.be taken too far. Ig,'*”

v

quote the Report of the Comm151on on the Humanities :

°

Preprofe551onallsm has had severe effects on underoraduate 11fe

and learning. More dlsturblng are the}effects that R

preprofessiomalism may have on, the standards‘of pro- :
+ fessionalism itself. Doctors, lawyerb,‘and ‘businessmen: - °,

- and women who pass over .the llberal arts .in a premature .. :
quest for expertlse are not likely to be better profes- —
sionals. Indeed they will probably be less capable than
colleagues whose pwofedsional training rests, in Dr., . _
/Tewis/ Thomas's words,\ on '"the bedrock of knowledge . =
about our- c1v1112at10n '5. _ -

K “ o 1 ' . ' s |
¢ fAnd a look at tHe Hlstory of the human1t1es 51nce Clcero and.

-Qu1nt111an f1rst used the word humanltas to "mark off ose

e

activities .of man by which he is most completely dLQStngUlShed'
. e -
from the an1mals, 6 shows that a human19t1c educatrgn has al—

- K
ways had a practlcal goal The phllosopher Max-Black

2

gues that the’ human1t1es have "always,been both el1t1st and

-

vocatlonal, serV1ng in fact, whether in Greece, Rome, Renalssance

*

Italy‘om.Victorlan Englano, theuspec1al 1ntefest of_a.governlng

s iR - T . .
class or their clerks. 7 . . S o . v

-

By try1ng to def1ne the human1t1es by way of the1r opp051t10n>

to the.techn1cal or sc1ent1f1c, we fall into a common‘trap. His-

- P . v . v . ‘ - - - . > :
torically they have been defined primarily in opposition to

< . » ' ’ N " ' '

theology and scholasticism in the Renaissaince,;and'to science

' and}technology_in the 19th and 20th centuries.i But, as

] . N
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;‘ . . i e : C e c ’ : . ’
T é%hck argdes,-"contrary to popular be11ef ‘there neverfhas‘
_k;been Golden Age of human15t1c educatlon. ‘The taak iﬁ'not T
. //f// . " . "j N ‘
— so much 'to save the Human1t1es as ta create them. 8; o L

»

-

;
.

Attempts to def1ne what the human1t1es are in themselves

o 5 . /

rather fh(h in opp051t10n to somethlng else hag»led th1nkers

>

i
J

Tt to focus e1then on ‘the. perspectlve pecullar to the hum\\atles, ori?t:
. : -
language or 1ts lpglc._) But to my.mlndggt S. Crane ‘makes
';Jythe most useful dlstlnctlons between sciénte, the soc1a1 sc1ences
*‘.and the human1t1es.a Crane takes as his etartlng p01nt the '.w

-

‘~dor1g1na1 C1ceron1an def1n1t10n of the human1t1es as the study

.

« . of that wh1ch makes us most d15t1nct1ve1y human. He sees the

L

”;sc1ences as concerned not w1th what is d15t1nct1ve1y human but'

l

f §1w1th mTat is mos t general 1n the natural world with physical
_laws; And the’ soc1a1 sciences are concerned with what is most

'generallzable in ‘the human world ‘with soc1a1 necessities.
But the human1t1es are concered w1th \
the thlngs whlch_we cannot pred1ct in any. sc1ent1f1c ‘
‘way, that men 1nd1V1dua11y or in groups will do, -but which,
when they are done, we recognlze as signs, not of any .
natural or’ soc1a1 nece551t1es, but of p0551b111t1es in- «
herent in man's peculiar: Jnature. . They are, in short,
+ what we commonly speak of:'as ‘human ach1evements--whether
: : 'in sciences, in 1nst1tut10ns gr in the arts. And,
L more especially, they are’ ¢hose human ach1evements, like
v Newtonian or modern’ physics, the American Constitution,
C or Shakespearean tragedy, to which we agree in attri-
buting that kind of unpre¢edented excellence that .calls
" forth wonder as well ag admlnatlon.

-

The-humanities, according to Crane may make
R ”

anddescr1pt1ve arts, but they themselves are n¢rmative arts,

se of factual

concerned with human values.' Crane -1dent1f1es the humant1es\

.not with partlcular_subjects;'but with humanistic .t

.

- i \ ' : 6 *
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app11ed to subJects »and these he 1dent1f1e§ as the four '

. arts of. 11ngu st1cs, the ana1y51s of . Ldeaﬁ 11terary and art15t1c ¢

-7cr1t1c15m, and 1stor1ography F1na11y, although he has sa1d

'that the humanltles ‘don' t deflne any part1cu1ar subJect matter,;

-
v

nevertheless the four arts of the humanlties - IR N
< u,: .- ,
- 'are pert1nent in varylng degrees to aIP the subJect .
. ‘ matters with which humanists commonly -deal’/language, 3
Lo phllosophy, literature_and.the -arts, h15torx7, they thus’
) { ‘cut\across the boundaries dividing - -the subject matters
(' ' from one* another, and it {is precisely the convergence
‘of alli 6 them upon any.subject ‘matter that makes 1t
"_In the comPletest degree,gphuma'nlstlc.}1 O
- L _1,.{J .
Thehg ace6rd1ng to this deflnltlop, can-a rofe551onal wgltlng

v

\ i ‘e

‘course quallfy as a-human1t1es cou9§e, and tq what ‘*};

B ‘415

. N '
i To help answer that questlon I turn to a recent Col ege

é

Engllsh art1c1e 1n whlch Ruth M1tchel argueq w1th consummate

5~

. )

‘ good sen}e that teiiilng p&ofé551ona1 wr1t1ng must be the '

‘shared respcns;hlll “of.both the “humanities and profe551ona1
nrograms}Z.To~make‘her.c se, .she defines technigalkwr%ting‘not

_as is traditionaily the,c se,'according,}g.wﬁathie.wr{tten

” abont;\bpt,according'tdiits function,.'(See Tabie'i - handout.)

N ’ .
Using the criteria of function, she first'divides litetary .
‘ Ad ~ o !

wr1t1ng--novels, poetnfoand lltérary essays--frqm practlcal
‘wr1t1ngfwh1ch earns its 11v¥img., Business wr1t1ng, stude ‘'t

'wr1t1ng, and-technlcal wr1ting,-a11.must beﬁwritten'and read; - .,

we do not choose to write in these genres as we may in the

literary genres; (Journallsm .and aﬁvertlslng, because they

are wr1tten by nece551ty but read by ch01ce, fall in between

the d1v1&10n.)/ ' J S a R

N . - = ° »




v o . . :
Mitchell's definitions of business and student writing

< @

i ~aren't terribly satisfying,_but when she begins to'make”diétinc-

t10ns amongst “the types of techn1ca1 writing, her~taxondmy becomes
most helpful in dec1dLng what - belongs 1n the doma1n of Eng11sh
departments and what d§\§n t. U51ng a very pragmatlc appr0ach
.she argues that Engllsh departments should teach the klndq\f

¢ wr1t1ng that rhetor1ca1 tra1n1ng quallfles them to teach. And

- » -

ﬂthe way she.claseifies various k}nds of technical writing
demonstrates precisely where the rhetoric enters technical ..
writing. .

Mitchell divides technical writing into three suhclasses’
> . . ’ \ : . ) . .

3

;gﬁe Table 2),.according to the audience and its relation to .
t e'writer. Br1ef1y, in subclass one the aud1ence consists of peer

who need to know techn1ca1 1nformat10n about -an obJect or

>

process. This is hard* core technical wr1t1ng or, ‘as she calls

s it; "techn1ca1 wr1t1ng as advertlsed The obJect or. process

v {

dictates the struCture of the wr1t1ng and there'is no room for &

5 rhetoric. In- the world of computers, for example, this would
- be the k1nd aof writing involved in writgng up'documentation.

Wr1t1ng it well pr1mar11y means understa 1ng ‘the system.
i h :
This writing can only be evaluated by a techn1c1an.

In subclass two, "how<to" wr1t1ng, an aud1ence of non-peers

Or non-experts needs to understand an obJect or process in order

S
"

-

to use it. To cont1nue the example of the c0mputer world

\

this ‘would be the wr1t1ng required in a user's manual for a.




in English and rhetoricviénqualified'to teach. :

SEE
RN

;combuter. 'Accorddng to Mitchell, Englieh‘teachers may help

here to teach the writer how to provide the 'context the non- .

1
Pad

expert needs, to avoid jargpn,'and to use hreliab%e terminology
and‘repetition"(SSOj. But a technician must'make sure’ the proce-
dures'are-described accdrately ThlS sort of writing must be
taught by both a techn;c1an and the Engllsh teacher, though
as Mrtchell says, technical writing courses in Englrsh departments
chiefly teach Bhierkind ezjwriting.

Finally; subclass three Mitchell calls Writing,for de-
ci%ionmakers, and here I think we.have what is the heart of a

solid -business writing course. "Writing for decisionmakers

communicates specialized knowledge to administrators who

[

need the*informatiqn to make informed’deciéions" (550) This

g
1nv01ves d15t1111ng "spec1a112ed knowledge to the p01nt where
; 1t can be Judged by 1og1c alone'" (552). Typically the wr1ter
has done research in hlS specialty. but only the results of v

this exten51ve research must be presented, -and presented in an
arrangement in which the alternatives for a decision to act are’
clear, and the.coneequences of. each alternative spelled out.

As Mitchelldsays, thesaiwriters "must -now expand their jargon;
exp1a1n methods, and reorder the1r communlcatlons for a d1f-

A‘
ferent audience' (552) TRis is writing the teacher tra1ned,

@



While I'm sure Crane S def1n1t10n of the human1t1es and
M1tche11's of techn1ca1 writin might be refrned I thlnk they -
-give wus an adequateaworklng definition against which'to'judge'
just how,welf courseidin-writing might meet a humanities

requirement and a bus%ébss or professional writing requirement.

/ ' To sum up, a humanities course focuses on developing
- . .

| in
varying degrees the four arts of: 1inguistics; the anadysis of
1deas,‘11terary and artistic cr1ttc1sm, and hlstorlography,'and
it is concerned with questions of human values and norms. 'A’
. profe551ona1 wr1t1ng course develops abilities to accurately
| represent a subJect in words, and to present spec1a112ed ' v
'1nfprmat10n to a non- spec1a112ed (though expert) aud1ence

.+ who' must make a dec151on about pollcy
»

Clearly the study of wr1t1ng 1s the study of 1anguage and
thus belongs to some exent to the human1t1es..-Nevertheless,
as M;tchell has demonstrated,ginsofar as language is a subject-

] o <
or rule-governed activity, as it is

in hard-core technical

writing,'it is not humanistic. . As e&idence that language = =
s . :

can be qu1te sc1ent1f1c I cite a computerlzed text dditing
system,developed by Bell Laborator1es, that can, for.example
.r1d_text of run-ons and cliches. Here's what shappened when
- it was fed the Gettysburg Address. The original opening:
Fourscore. and seven years ago our forefathers -

brought forth on th#S continent a new nation, conceived

in Liberty, and dedicated to the’ prop051t10n that all men
are created equal

. ' AL




Dol { ‘ Now we are engaged in a great civil war, testing
' . whether that nation so conceived and so dedicated can
e long éndur We are met on a great battlefield of that N
war. We hQWe come to. dedicate a portion of that field,
as a final resting place for those who  here gave their
lives that ‘that nation might live. It is altogether
- fitting and proper that we should do this. * :

And whatg¢the computer d1d with it:

A ' Eighty-seven years ago, our grandfathers created
a free nation here. They based it on the 'idea that
everybody is created equal. We are now fighting a civil
war to see if this or any similar nation can survive.
On this battlefield we are ded1cat1ng a cemeterg to . those
who died for their country. It. 1s only rlght

14

Clearly one can deal with 1anguage in a sc1ent1f1c or rule- governed

way qu1te decently as long as rhetoric\is 1gnored But it is

q

when rhetorical con51derat10ns arise thht we are 1n the realm

.Where.truths are indicated, to quote Arlstotie 'V ghly and 1

invoutline....[For] it is equally foolish to accept able

reasonlng from a mathematician and to demand from a rhetorician

_sc1en§1£1c proofs."14

§pch rhetorlc is the realm of human1t1es
: s _ ~

tourses. But a humanitigs course, as we have seer from Crane,
is more fully a humanities course the more it includes the arts

of philosophy, aesthetics, and historiography as well as rhetoric.
L . . .

Thus, insofar as the subject of technical writing\has little

ato do with exefcising”these.arts and little to do with value, .

judgments, to that extent technical writing courses move away \

from the humanities. The question arises: Can a writing course

= 2

A . :"-";. R . ] . .
serve the two masters, humanities and the professions? '

¢ N '
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Last semester I was ‘in “the pred1cament of hav1ng tp /'

- - L

assume the answer was yes, a writing COurse cOuld be techn1cal
.
and humanistic, and then f1gure out

™~

°

how it could Jbe dqne \‘I'

\ R T
was scheduled to- teach an: expos1tory,wrrt1ng course that"” S
oguld count as one of the"mere- three human1t1es courses s . {;
'four students,are requ1red to take.f.yet: my - co1rege is. a‘m;nage-u=\
) S, . s
.ment school-that h%s no bus1nqss wr1t1ng course 'and my o .
Hwork with bus1ness commun1cat1ons courses in MBA programsb.
.made it, Very clear tolme how useful some 1nstruct1on‘1n. . ?;‘ .
: ib u'bus1ness wr1t1ng could§be for: our students, not only fbr‘ N\ , ‘ d :
- "-8ett1“8' a:Job ‘but for the time they are’in college wpét?}é;f" N
7; '_vup‘cases and doing research 1n o{her bu1sness courses,*gi} ﬁ' -.”3

’

To answer the nefd both for a sol1d human1t1es course and for

bus1ness wr1t1ng, I des1gned ‘into. the heart of the course ,j?_lil

. .
. R .

a. formal report ass1gnment in wh1ch students were- asked to

> .3 ° . . e

p1ck a subJect in ﬂhe‘humanltres they_were 1nterested in .

..
v

. ‘f‘know1ng more’ about , They“were=to'eXplore the'subjectVfor o
~a while and when they had dec1ded more speC1f1cally what thew

wanted to'do research on, they were to develop a scenar1o. S

) \‘.0 . .

The scenar1o must def1ne @’ person orngroup who needs the 1nfor-
2 ,

matlon they are f1nd1ng out: 1n order to make a deo151on., They

. were to cons1der themselves the consultant to th1s person

.t'or group (See the attached ass1gnment sheet for examples I
. ° ) \
offered ) In-most cases thedec1s1on;o be made was g01ng to

;have econom1c coni#auences,qbut before the cl1ent could make

. .




abstract, headings and'subheadrngs, lists, bullets, exh1b1ts

; \

an.inteliigent business decision, he or she had to understand
[} . . s ‘ S '

better some dimension of human values® ,nature, art, or

’

conoopt‘of self,

Once I had checked out their scenarios, students continued

A . o o _
research and presented their findingg, conclusions, and-recom-

. * o ~ . e L
mendations to the client in the form of a formal. business
report. We spent some time in class dlscu551ng the functlons.

of the varlous features. of the report--letter of transm1tta1 .

and appendices. We also looked at sample business reports
and worked on a couple of short recommendat;on memos-.
The results were a pleasure to work with as perhaps The

following 115t of report‘projects will testify(
A report to 'Scholastic Travel'" recommending the

- four Gothic Cathedrals that should be included in a
student tour of Europe, and why.

A report to the Massachusetts House “Appropriati

- Committee to convince them of the viability of hbousing
a Shakespeare Repertory Group in Worcester Mechanic's
Hall. The report analyzes the elements of Shakespeare's
play The Temppst to show why it should be popular
with modern audiences.

A report to the International Olympic Committee which will
-be holding the next Olympics in Greece. .The report
compares ancient. Greek architectural styles in order

to recommend which style the committee should use as

a model for designing the proposed. ceremonial arena.

A report to a third world leader comparing the 18th
-century industrial revolution in England with modern
industrialization, in order to demonstrate why England
cannot be taken as a model

& 2
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A réport to a history teacherﬂrecomﬁendidg how Napd&ean
.should be taught--as a hero or a villain?

A report to the Rresident!s advisory board arguing that
the government budget should not increase funding for

the sciences at the expeﬁgg\qg\the arts, that humans -
need both the sciences and th arts for fulfiflment. :

A report to the chalrman of the Demouratlc National

Party,suggestlng what strategy can be learned from a

comparison of their 1984 situation with that of the demo-
. crats in the election of 193¢.

’
N

A report to President Reagan attémpting to explain

Russian 1ntent10ns 6n the basis of Marxist-Leninist
theories. . v

AN '

A report to the curator of Painting at the Metropolitan
Museum recommending which'paintings by David and Goya
should be included in their upcomlng exhibit on the
political artist.

As you can see, witat this assignment does is .qiite simple. In-
stead:d%.asking students td write an imitation professional
jpurnal article in the humanities, I've ﬁad them write an
imitdtion professional bhsineSS'report in the humanities.

;.— The humanist might object to this assignment, arguing that
‘students must be distracted from giving full attention to their
subjecr becauéé they are‘only looking for information useful.
to thei hypothetiéal Eliéné. And I admit that I had to steer.
.studcnts away from ch0051ng a 51mple subJect just because the

scenario would be easy to invent, rather than maklng the
scenario serve the 'subject. They necded a good bi;fof help
devising scenarios. ' ' | -

But what may be the major problem with the hssignment

turns out, I think, to be its greatest asset. For by being

\
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forced, to tiearly define a rheIorLca; situation that is task- , °
~ oriented rather than entirely speculative or‘theoretical

my students had a much clearer sense of how ' to select and

arrange the 1nformation they had gathered so that it could

be used by a reader.. This did’not mean they did 1es§ justice;

to the-subject &g%ter. Typicaliy, their rough drafts attempted

to organize the report around the subJett matter rather than

the reader's needs, smmply So that they could get a hand1e

on what they had found out. Butfreyisions ‘then focused on
“selecting and arranging information, and stating criteria,
9 in order that someone could readily see what was relevant

to the decision. ‘ i . P
ﬂ> ' The technician, on the other hand; might object that the
ks report writing skills 1earned here would not be transferable,
thdt such fictional scenarios do not imitate the professional
report. While I cannot prove that'such skills as they 1earned
arc transferrable, I can say that I %ound-these students working
through exactly the same difficulties my MBA Stndents have* \
in putting together a business report "They must iearn3how to
set up their problem so that the recommendations do indeed
answer the problem as they have defined(it how ti highlight
the most significant 1tem§, to see the value of redundanc1es //
among the abstract, the introduction, conclusions, and recommen-
dations, and so forth. Such are the techniques that go intoA

{
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distiiling'technical knowledge for decisionmaker§, the essence

\\of the kind of writing Ruth Mitche}l'argues.that Engliéh teachers

are most qua11f1ed to teach.» . -

-

@ And opce ,again what at flrst seems to be a problem may

be an asset For however f1ct10na1 these scenarlos are, they
: N
do make plau51b1e connections between the world"” of bu51ness
'and the study of the humanities, often forcing students to
dwell on the relation between economid decisionehand human
values. ‘ 'v// . ) ?_: ) |
While the formal business report is the only direCt link
between the human1t1es and profe551ona1 wrfﬁang I experimented
with, it seems to me the same pr1nc1p1e mlght ea511y be extended
v ~ .
to the other standard forms in business wr1t1ng 9 I can imagine
letter assignments, Joblappllcatlons, andlresumes, for example,
in whichvstudents are asked to play the roleﬁef various fictional
or historical characters. (Nancy Comley and Robert Scholes's
text, and their talk at last Spring's 4C';\Cbnvention, suggest
that just such interpoiatiqn ef 1iterary teits reveals mudh’about
what students understand in what’ they read.) And- principles
of communication can be demonstrated using literary texf$ as well.
What I am suggesting here is not that there is nothing
SO spec1a1 about professional writing that it cannot easily be
'absorbed by the humanities. Nor.am I saying that all humanLtles
courses can be done justice by habxng students writing in business
formé. Regardless of how much I would like the students
.at my college to spend more time w1th the human1t1es, I recognizé

that t1me ‘and atteﬁtlon must be paid to the1r profe551ona1‘

16
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writing needs' But I am suggestlng that opportunltles can .
!

be created in already ex1st1ng céurses- to answer profe551ona1

wr1t1ng needs, opp ttunltles which demonstrate, as Wh1tehead'

o

' haS'sald, that "the antithesis between a techn1ca1 and a
liberal‘educatlon 15 fa11ac1ous. There can begno adequate
techn1ca1 educatlon wh1ch is not 11bera1 and no liberal

-educatlon which is. not techn1ca1

¢
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'Bus1ness W&1t1ng and the» S . : Kathleen gelly , i8
Human1t1e$”-*handouts., ‘ ‘
N, ' o
Toward a‘Dofinition 6f the Liberal Arts and/or the Humanities:“
'\4‘
1, 'ﬂhp 'antithesis between a technical:and a liberal educat1on
‘ is fallacious. There can be no adequate technical
> . education which is not llberal and np liberal education
which 1is notrtechnical

. The prleem of education’is to rctain the dominant = -
' emphasis, whether literary, scientific or technical,
and without loss of co-ordination to. infuse into. each
way of - educat1on someth1ng of the other two.

An ev1l side of the Platonic’ culture has been 1ts
% total neglect of technical education as an ingredient >
'in the complete-development of .ideal human beings. This '
(neglect has arisen from %ﬁg disastrous antitheses, . -
famely, that between mind 3nd body, and that -between

- thought and action. . . .They [the reeks/ hadz . .that
perverted sense of Values which is the nemesis of “slave- .
owning, : :

--Alfred North Whitehead, "Techn1cal Education and
Science and Literature," in The Aims of Education
and Other Essays {(1929; reprint, New York: Macmillan,

" 1967), pp. 48, 54, 50. _ ‘

.

2. ~Centrary.to popular bel1ef there never has been 'a Golden
Age of humanistic educat1on. The. task is not so much
to 'save' the Humanities as to'create thom.'

--Max Black, "Some Tasks for 'the Humgnities'," in
The Sciences, the Humanities andvth?‘Technological
- Threat (London: U. of London Press,.1975), p. 80..

. oo L} :
3. What .are the aspects of human experience that distinguish
men most completely, now and in the past, from the
animals? ... -.They are the things which we cannot predict,
in any’. sc1ent1f1c way, that, men Lnd1v1duall¥/aq’;P groups
will do, but which, when they are done, we ecogiize as
s1gn§, not of any natural or social necessities, but bf
p0551b1lat1es inherent in man's peculiar nature.. They
are, in short, what we commonly speak of as human _
ach1evements—-whether in sciences, in institutions, or
in the arts. -'And, more especially, they are thosé human ‘
ach1evements,'l1ke Newtonian or modern physics, the Ameri- |
can Constitution, or Shakespearean tragedy, to which ‘
we agree in attr1but1ng that kind of unprecedented
»excellence that Calls forth wonder as well as adm1rat1on

. L1ngu1st1cs, the analys1s of 1deas ‘literary and artistic
‘ criticism, and h1stor1ography--these are the four constitu-
ent elements of the humanities. when the humanities are
defined in terms of the '"good arts'which the1r success-
ful cultivation presupposes.“ :

--§ S. Crane, The Idea of the Humanities and 0ther>

gssa¥q $r1t1cal and Historical, ‘vol.'l,(Chicago:'
£]{U: , . ot Chicago Press, 1967), _.18. S B
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g 4. For other helpful discussions, see: ' -t

‘P H. lest, "Liberal Education and the Nature of Knowledge,ff
' in Philosophical Analysis and’ Education, ed. R. D. Archambault
(London- Routledge, & Kegan, Paul, 1965) o .

Charles Wegener, L1bera1 Educatlon and the Modern Un1versr*y
(Chicago: U. of Chicago Press, 1980}. S

The Encyclopaedia Brittanica: Macropaedla has a very good
essay dlscuss1ng the 1ssues 1nvolved C s

y . B . %
}
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:

Toward a. Deflnltlon of Pfofe551onal Wr1t1ng-—tab1es fromeuth Mltchel
"Shared Responsibility: Teaching Technical Writing in the S

S Unlver51ty," CE 43 (1981), 543 -555. ‘ . K
: . . TABLE . S
’ \ ' l’RA(‘Tl( AL WRITING aND l ITERARY WrimiNg .
N ot ‘1 By AV Lmil i/ - _— . g
.« Practical writing " Bcllcs-lvurcs L
i il e B A
business writing, secretarial novels :

. business writing: administrative » 7 plays .
student papers - poctry :
technical w rmnu - iterary essavs (mdudmg Scholnrl\ arti-

technical writing as advertised | Toeles) ; . '

)

journal articles

“ instructions
formal documents
writing for decisionmakers -

senipts for radio, television, and movies
t

v

legal briefs, menios, and dcﬂsions .
. : : o Tl . [
ol e -1""“-(1.;.;_': R
. 7 -TABI.E 2 .
.. : ' IHRH SUBCLASSES OF Humcm WRITING
. . T
Tl o ' : Subcl;lss,-l
' ' Technical writing as advertised: journal articles
parameter: fidelity o described object or process
audience: peer users, customers, colleagues
-rhetoric (scope of choice): ai)scnt-—lanuunut i nuus.lr\ mmmu
motivation for polished w rmnc absent : .
. Subdnss 2 .
Instructions; lrn‘)\ o writing: formal documents . '
parameter: reader’s ability to perform operation
audience: nonpeer users and customers
rhetoric (scope of choice): present to the degree it serves unht)“
_motiv .mrn for polished w rmna cnndnmnnll\ prcscnt
) Subcelass 3,
\\'r‘itin;7 for ducisiunmnl\crs- legal bricfs, menjos qnd decisions
p1r.1mclcr reader’s undcrstandmg of thc prnl)lun the solution (f an\) the pos-
sibilities, the caveats C. .
Budience: decisionmakers, Lqual in education level, hut not sharing spccmh\
rhetoric (scope of choice): omnipresent
~ motivanion for polished writing: strong .
. - - -
o - ' S e e o
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' Formal -Business Report -

-

The Assignment S,

Since Expository Writing .is a humanities ‘course but I
want you- to learn the standard business report, this assignment asks
you.to do,research in the humanities but to present the results of
“your research in the form of a business report. You are to consider
yourself a consultant writing‘a report upon wh1ch your client will
. have to act. You will pick the top1c you want to investigate, then
define the. c11ent/consu1tant scenarlo in which yéur report will mean

somethlng

The topic is up to you. You can beg1n either with aggood
intellectually engaging, and challenging book, or with a t pic you

want to investigate. In any case the subject must be in the humanities:
literature, philosophy, art, or history. To find a good book, I sug-
gest you look through the Book Review sections of the Sunday’ Newy

York Times. for a 6-8 week perlod to stimulate your cur1051ty about
toplcé and to help find a’ good book C

. Or begin with a tODlC Now is the time for you to f1nd out more :
about Freud Expre551on15m Shakespeare, Gothic Cathedrals, Mlchelangelo,.__
Russian prison camps, Dérw1n, Kafka, Feminism, the Reconstructién -
.things you always wanted to know more about but were afraid to ask.

Go to the Brittandica, look up the topic and read the article; then
use the b15110graphy at the end of the art1c1e as a starting place for<
your reading.

. Note: . the Babson 11brary ‘does not have a great collection in
"the humanitiés. Plan to go to the Brandeis and Wellesley .College.
libraries and to use Interlibrary Loan. This all takes time, so
pick your topic or the book you are starting out with soon.

Once you've gotten into the readlng, start to 1mag1ne what
kind of client would find what you're learning useful ﬁﬁg dec151on-
making. For example .

2
k)

1. (You re reading John McPhee's Encounters with the Archdru1d
and Edward Abbey's Desert Solitaire.) You work for Interior
Secretary James Watt. He's just come back after only 3 days. -
of a 7 day wilderness trip up the Snake Rlver He left
early because, he said, he got bored. He can't understand
why anyone would'want to preserve Wilderness areds when these .
areas could ‘be made to produce money. He assigns you to
help him undgrstand his opposition. Your job: Explain to
Watt what peobple get out of Wilderness areas that makes
it worth the m1111ons they cost .to preserve.

2. (You re read1ng Kenneth Clark's art hlstory book, The Nude:
' A Study in Ideal Form. ) You work for a multi- m1111ona1re ‘who
" has decided to invest in art. Since he wants to start by
establishing some kind of expertise in one area of art, he
has decided to collect nudes. The only trouble is, as he
frankly admits, he can't see amy more value ‘in a nude by




~

T1t1an or M1che1ange10 than those in the pin- up calendars
.selling so briskly on college campuses these days.' Your
job: make some recommendations to him about where he should .
begin this collectlon and why. (Money is not relevant; your
boss is .very rich and is only 1nterested*?ﬁ\hav1ng valuable
paintings that he can eventually apprec1ate N :
iqglns '

3. (You're reading.Barbara Berg's .The Remembered Gate:

of American Feminism 1800-1860). -You work for a sucdessful

. New York City banker who is so sure that no woman could
possibly want to oppose ERA, she has just invested thousands
in ERA V1ctory T-Shirts to sell to American housewives.
Advisors have told her, however, that she is going to lose
her shirts. She doesn t understand. Write a report ex-
plaining the cultural-conditioning American women have

. undergone since the early 1800fs. which makes it difficult
for some women to recognlze th&s ERA can do them a lot of.
good .

. Once you ve got the scenario we11 def1ned cont1nue your re-
carch:until you've got enough 1nformation for a first-rate report.
Hren write the report. :

Schedule'of Evehts_ : .

: The report will involve you Tre ertlng a2-3 page proposal and
a 5-15 page report, and presentlng a .5S-minute oral briefing to the
- class 'in which you summarize the most cogent aspccts of your research.

1. The Proposal. ' (due on or before 3/12)
' In. memo form -addressed to Prof Kathleen Kelly, the proposal
should . p :

--br1ef1y explain what research you have done thus far and
why it interests you,

--def1ne the scenarro w1th1n which you intend to wr1te your

" report, and :

--present your plans for doing further research. What
are the main questions you need to answer and where
will you look for the information?

The purpose of this propesal-is to help you define ydur
research early, and to help me see what direction you're
headed' in and whether I can offer any help. It needn't
be long. It should be clear and coherent It will be.
graded as a class exerc1se

2. The Written Formal Report (draft due 4/7, f1na1 due 4/16)
The written formal report should include- the appropriate
features of the standard business repogt as explained in

- Writing for Decision Makers, chapter 8 ‘and the hand-out,

-~

)
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’ “TﬁéﬁFprmal Business Report.' Thc-report will'Heigraded
'on'how we11~it'presents ' ~ ) -

--careful and 1nte11ectua11y challenglng research,
--a rhetorlcally effective argument, and
"--wrltlng that is. clear and coherent -
P S
The Oral Brleflng (somtlmc durlng thc last two wceks of thc
term)
‘What this entails w111 be explained.later in the term.
" Your speeéh‘w111_be graded on the quality of its compo-
sition, that is,,its clarity ahd rhetorical effectiveness.
.The de11very itself is simply to give you some good -
~practice; it will not be graded
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SAMPLE _STUDENT REPORT RROPICS

\
a

A report to. "Scholastlc Travel" recommendlng the ‘four Gothic ' -
Cathedrals that should be included in a student tour of ‘Europe,
“and why. ) , )

L] . ! .
A report to the.Massachusetts House Approprlatlons Conml%tee to
convince them of the.viability of . housing a -Shakespeare 'Repera-
tory Group in Worcester Mechanic's Hall. The report analyzes
the elements of Shakespeare's play, The Tempest, tdlshOw why it
'should be popular with modern audlences. o ' a 7

A report to the International Olympic Committee which w111 bé'

" holding the next Olympics in Greece. The report compares ancient
‘Greek .architectural. styles in order to recommend which style
the committee should use as a model for deS1gn1ng the proposed
ceremonial arena.

A report to a third world leader- comparing the 18th century
industrial revolutlon in England with modern industrialization,
W"_ln-ordermto"démonstrate why England cannot be taken as a model.

A report to a h1story teacher recommendlng how Napolean should -
be taught-—as a hero or a villain? . o S A

A report to the President's adv1sory board arguing that the L}\
government budget should not increase funding for the ;
scienceés at the expense of the arts, that humans need both

the sc1ences and the arts for fulflllment )

A report to the chairman of the Democratlc national party
suggesting what] strategy can be learned from a comparlson ‘of
their 1984 situation with that of the democrats in the electlon
of 1936.
A report to President Reagan attempting to explain Russian inten-
tions on the basis of Marxist-Leninist theories. :
. * r
A report to the curator of Painting at the Metropolltan Museum
recommendlng which paintings by David and- Goya should be included
. in theirx upconlng exh1b1t on the political art1st.

-

~ . - -




