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FOREWORD

f127 performance-based teacher
(¢ jes focusing upon specmc pro-
fessional competencies of vocational teachers. The C 5
upon which these modules are based were identified

This module is one of a serie
education (PBTE) fearning pa

through research_as being jmportant to successful_vc
teaching at both the sacandary and postsecondary levels of in-
striiction. The frodules are suitable for the preparation of teachars

a 1other occupational trainers in all occ at nal are..s
ach module provides learning exp

and application; each coiminates with. crnerlon referenced as-
1t {instru 5 I

wﬁ._-“plannxng_and.wnduwng performan

P I
teachers-in-training workmg mdnvndually or_in_groups under the

dlrectson and wnh the assnstance of teacher educators _or others

the teacher competencies belng developed and should be thor-

oughly oriented to PBTE concepts ahd procedures before using

these materials..
The design of the materials provides considerable fiei(iBil|ty for

e teachers, as well as business-indus-
try -labor tralnersL 10 meet a wide variety of individual n
interests. The materials are intended for use by universities and
colleges, state departments of education, postsecondary institu-
tions, local educati es, a

n agencies, and others responsible for the
professional development of vocational teachers and other occu-
patlonal trainers:

The PBTE curricalum packages in Categones A - J are products
of a sustained research and develapment effort by the Nationial
Center's Program for Professional Development

Education. Many individuals, institutions, and agencies participat-

ed with the National Center and have made contributions to the
~gysterfiatic developrment, tasting; revision, andrefinementof these™

ised-training-programs.—. _vetstyof_\lermonlrand.ﬁiahsme University.

Early versions _of the materials were developed by the National

- Center in cooperation with the vocational teacher education facul-
ties at Oregon State University and at the University of Missouri -
Columbia. Preliminary testing of the materials was conducted at
Oregon State University, Temple University, and the University of
Missouri - Columbia.

Following preliminary testing; major revision of all materials was
perfarmed by National Center staff, with the assistance of numer-
ous consultants and visiting scholars from throughout the country.
Advanced testing of the materials was carried out with assistance

—ofthevocationalteachereducatars and students of Central Wasi-

irigton Stdte College; Colorado Staté University; Ferris Stata Col-

fege, Michigan; Florida State Urniversity; Holland College, P.E.I,
- Canada; Oklahoma State University; Rutgers University, New Jer-

sey; State University College at Buffalo, New _York; Temple
University, _Pennsylvania; - University of Arizona, University of
Michigan—-Flint; University of Minnesota-Twin Cities;. University

of Nebraska-Lincoln; University of Northern Colorado; Univer:

sity_of Pittsburgh; Pennsylvania; University of Tennessee; Uni-

The first published ¢ sdition of the modules foond Wldespread ase
nationwide and in-many other countries of the worid. User feed-

back from such extensive use, as well as the passage of time,

" called for the updating of the content; resources; and illustrations

of the original materidls: Furthermore; three new categories (K-M)

have been ddded to the seriss, covering the areas of serving

ia tic eds, improving students’

lemer competency-b

n required the articulation of content among
the orngmal modules and those of the new categories.

Recognition is extended to  the followmg mdnvnduals for thenr roles
in the revision of the original mater Loi ith

at 3. T
erine-C—King-Fitch-and-Michael-E.-Wonacott,_Prograin

very significant training materials. Calvin J. Cotrell directed the
vocational teacher competency research study upon which these

modules are based and also directed the curriculum development
effort from 1871 — 1972 Curtis R: Finch provided leadership for
the program from 1972 — 1974 Over 40 teacher educators pro-
vided input  in development of initial versions of the modules; over
2,000 teachers and 300 resource persons in 20 universi
leges, and postsecondary instiiotions used the materi an
provided feedback to the National Center for revisions and

ates, for revision.of content and resources; Cheryl M. Lowry;

Research Specialist, for illustration specifications; and Barbara

Shea for an work. Special recognmon is extended to George W.

The National Center for Research in

refinement

Vocational-Education
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» educational problems relating to individual

ration-and progression-—The National-Center-—— —

fulfills its mission by:

. Generatmg knowleage through research

& Evaluating individual prograrm needs and Outcomes. .

® Providing information for national planning and policy.

# |nstalling educational programs ard products.

o Operating information systems and services. __ _____

o Conducting leadership development and trarnmg programs
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INTRODUCTION

Some information is just good to know—it en-
riches our lives. However, in vocational-technical

education; much of what is taught is knowledge that

teachers teach the proper meal patterns to maintain
- a healthy body.. Vocational instructors teach the ro-
tation of crops for the preservation of productive sail.

They are in a practical, applied field.

tudes that are part of human personality. Educators
classity such objectives in the affective domain of

learning. Krathwohl and.others state that this feeling

- aspect of human behavior is expressed through our

interests; éﬁi&lc[e}cia’bﬁr’e"ciétibh& values; and emo-
As in the knowledge area (the cognitive domain),
authorities in the field of affective education contend

"Beinig in an applied field mieans that the-subject—that-there- aredifferent-levels-of-feelings—from-a

matter has to be taught so that the behavior of the

learner changes. It isn't enough to teach just the
principles of daily dietary needs. The students should-

become so committed to these principles that they
eat balanced meals: As you may know, obesity and
poor nutrition are national health problems. People

~ Some employees lose their jobs because of care-
less personal habits (e:g.; being late to work) and

- not because they lack the skills required on the job. -
These employees know what their working hours are

and are skilled in the tasks required. Yet; they fail to

hold steady employment._Some theorists_attribute
this gap between what is known and what is prac-

~ ticed to-the valuing aspect of human behavior.
__In education, objectives refiecting this valuing as-

simple awareness stage to a deep-seated outiook
on life. 7

_ Can teachers develop instructiona objectives that
deal with students’ aftitudes and feelings? Is there
any way to evaluate the achievement of such objec-

tives? . There are many argume~ts for and against

ing, domain. But, if such student performance objec-

tives are stated in program plans, then the degree

of students’

to be assessed;

chievement of these objectives needs

in this module; you will Iearn the techniques for
‘gvaluating student affective performance, you will

develop items and devices for assessing student af-

fective performance, and you will have an opportu-
nity to apply what you have leamed.

..pect.af human_behavior_involve y teelings_and’ atti-

-

————are not utilizing-the-information they-possess. - - ————re-gyalnation of objectives in-the-affective; or-feel—————-—




ABOUT THIS MODUL

Objectives 7
Terminal Objective: In an actual tedching situation, as-  Learning Experlence
sess_studant affective (attitudes) performance: Your per-  Optional

formance will be assessed by your fesource person, Using -, pefarence: Indiana. Hore Ecoriomics Association
e asesuman Fori o 3108 e B ermes o Loeyone W

(tearning Experience lll). ' " |HEA. 1974. ED 109 334 .

Enabling Objectives: | " Aresource persan and/Gr peer 1o review the avalua-

1. After completing the required reading, demonstrate tion devices and items you construct.

knowledge of the rationale and techniques:for 8s-  garning Experience i
sessing-stu jent—affective- performance.-(Learning.— _':_":;;"T'Q—Exp'"'""' i
xperience I): qoired———————————
A Ll g i it F An i situation in which you can assess
2. After completing th required reading, constructfive . © n actual teaching situalion n which Yo
different types of evaluation items and devices to student affective (attitudes) performance.
assess achievement of a given affective student per- A résource person to assess your compatency in as-
formance objective (Learning Experience ll). sessing student gﬂectwe (attitudes) performance.
A " General Information
-~ For-information-about _the_general organization of each

Q

—ROSOUFCOS
A list of thie ouitside rasourcas that supplement those con-  performance-based teacher education (PBTE) module,

\ained within the module follows. Check with your ré-  general procedures for its use, and terminology that is

source person (1) to determine the avallability and the lo-  gommon to all the modules, see About Using the Natonal
cation of these resources; (2) to locate additional references - Center's PETE Modules on the Inside back cover. For more v

* in your occupational specialty, and (3) to_get assistance " in-depth.information on_how-10.use the mod ules-in-teacher/  —— - —
in setting up activities with peers or observations of skilled,  yrainer education programs, you may wish to refer to three '

teachers, if necessary. Your resource person may alsobe  rg|ated documents:

contacted if you have any difficulty with directions or in RS- S e
. ] The Student Guide to Using Performance-Based Teacher

assessing yol ime. o8l
assassing yuur progress &t any fine Education Matarials s designed 1o help Crient praservics and .
Learning Experience | inservice teachers and occupational trainers to PBTE in gen- e
Required o eral and to the PBTE materials. - - o S
Reference: Krathwohi, David R.; Bloom, Benjamin S.; The Resource_ Person Guide to Using Performance-Based
. and Masia, Bertram B. Taxonomy of Educational Ob- Teacher Education Materiais can help prospective 1esouree
jectives;, Handbook II: Affective Domain. New York, . persons 0 guide and assist preservice and inservice leachers
NY: Longman, 1969. and occupational trainers in the dgelwmmLde
D e ! ' . : teaching competencies through use of the PBTE modales: It

Optional B also includes fists of all the mogdule competencies, as well as
Rafererice: Eiss, Albert F., and Harbeck, Mary Biatt. a listing of the supplementary resources and the addresses
- Behavioral Objectives_in the Affactive. Domain. whee they can be obtained. ' . .
Washington, DC: National Science Supervisors As- Trs Guida o the implementation of Performance-Based
sociation; 1969. ED028 101 — %éaf#mﬁ@%ﬁ%%mmﬁ :
Reference: Bloom, Benjamin S.; Hastings, J. Thomas; ister the PBTE program. It contains answers (o implementa-
and Madaus, George F. Handbook on Formative and - tion Questions, posaible solitions to problems, and aitomative

———— - .- -Summative Evaluation of Student Leaming. St. Louis; courses of action. o

MO: McGraw-Hill Book Company, 1971, ED 049 32
Reference: Mager, Roben F. Developing Attitude To-
ward Learning. Balmont, CA: Pitman Leaming; 1968.
ED 036 494 L o
" Aresource person and/or peers with whom you can
discuss the readings: :




OVERVIEW
-Enabling . 6??9!,99!09!9*!99)119,r,egyir,eg,,reasimg.—demonstrate knowledge of the
_Objective 1ationale and techniques for assessing studsnt affectlve performance.

Activity

] - You will be readmg the information sheet Asse mg Stiident Affective
1 Pertormance; pp: 6-12. ,

You may wish to read one or more of the following supplementag references '
Eiss and Harbeck, Behavioral Objectives in the Affective Domain, pPp: 18-

22, 32=417BIGGIi 6t ¢ al., Handbook on Formative and Summative Evaluation

of Student tearnmg, pp 235-244; and/or Mager, Davefopmg Attitude To-
ward Leam/ng e _

You will be reading Krathwohl et al.; réxongmy of Educational Objectives,

Handbook II: Affective Domain, pp. 176-1 85.

a

v

«

You will be demonstrating knowledge of the ratnonale and gechnnquas for
- assessing student affective performance
Pp. 13-14.;

Feedback —\] . You will be evaluating your competency by comparlng your completed

5 Self-Check with the Model Answers, p. 15. , c
5
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. Activity

= L Y e

sheet

If your program plans include objectives in the affective domain; you will
need to assess students’ achievement of those objectives. For infc.mation
on the rationale for.assessing student achievement of affective performance

objectives and the techniques for doing so, read the following information

Therels more to Iearning than simply acqulrlnga

/fund of knowledge. Students in vocational-technical
education; of course; need to know facts; data; and __-domain:-Sor

—

procedures. They must also be able to perform the
skills of their occupation. But a good program Vof oc-

cupational training should also aid students in'de-
veloping a set of attitudes and:a_system of values

about themselves and their work that will help them

become competent and satlsﬂed workers

determlne whether tnOSB,ObjeCtIVBS have indeed
been achieved: " -

When we speak of attitudes; we refer 10.a per- |

son's system of beliefs; values, and tendencies_to
act in certain ways. If students believe that their oc-

cupational area is a good one; with opportunity for
growth and advancement they will tend to come to

scientiously, and Iook for additional things to do:
Netvvoriis or giaaaé of rEiated attitudes, Beiiefs

If your stu-

of worth, of what is “good” ,a,nd,“b,a,d,,,, jour s

dents value cleanliness and order, for example, they
will help keep the laboratory cIean and orderly.

Attitudes; feellrLgs and values are an important -
. __pan of learning.-This_part_is_often-called-the-affec-— - -

tive domain of learning. Instructional objectives
dealing with the learning of attitudes and values are
called affective objectives. Objectives in the affec-

tive domain “emphasize a feeling tone, an omotlon
or a degree of acceptance or rejection.”

Affective objectives are not all of the same order
or level, however. Sone aspects of attitudes and
values may be descrlbed as weak, sllght .or super-

ficial: Persons also may hold some attitudes and

values that are deep-seated; strong; and personal.
Krathwonhl et al. classify these _degrees of feelings

into the categories shown in sample 1:

1. David R. Krathwohi, s';;taaja S. Bloom; ¢ EB& Bertram B. tlasia, Tax-
YQ_rk NY: David McKay COmpany 1964) Reprlnted by perrrlssion cf
David McKay Company. Ing.

ASSESSING STUDENT AFFEGTIVE FERFORMANGE

As a vocatlonal teacher , you WI" probably want to

awareness level (The student demonstrates aware-
nes§ that dental auxiliaries should be courteous o

patients). Others may be much higher (The student

* goes out of his/her way to asstst other students in
* the class with their work).

~ Notice that attltudes ‘and feellngs cannot be ob-

photographed an attitude. The only |nd|cat|on of an
attitude or feeling is some form of behavior—what

- the person does or says. Therefore, when you are -

writing affective objectives, you should use action
verbs that describe the kind of student behavior you

“are looking for—evidence of the desired attitude or

value

. You can. select such actlon verbs as those |n the
lIst that follows. These verbs cover affective behav-

iors in the lower, intermediate;, and higher levels of
the affective area of learning.

. Acgept Listen
Argue Object L
Ask Organize -
Assist. ] Participate -
Associate with Persist
Attempt Praise
Attend Practice

.~ Challenge - Premote
Choose \ Recommend .
- Compare Reject

: Comply - Sesk
Conform Select
Criticize Share .
Deend Submit
Differentiate Suggest
Discuss Support
Evaluate Ty.
Help Visit
Join Voluriteer

The actlons such as the ones I|sttd above should

. the students involved.

2 To gglnfskll[fln ggveloplngstudent pertonnance ob]ectlves ln the

affective area, you may wish to refer to Module B-2, Devel/op Student
Performance Objectives.

3

at_the_
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MAJGR CATEGORIES IN THE AFFECTIVE DOMA|N

1 a7

Characterizing
T o : ' . Total behavior is
’ o - consistent with’
‘ values
_ - internalized
N . , , Organlzlng
. _ - Comniitted to set of )
values as displayed
by behavior
Valuing .
Displays behavior -
’ consistent with
single belief or
: : - attitude in
: : situations where he/she )
i ie not forced to ‘
' coraply or obey
- Responding _
Complies to given .
expectations by
attending or—— .
reacting to stimuli
or phenomena, i.e.,
interests
Recelving ] ) -
Aware of; passively _ ;

attending to certain
phenamena and

[y

Ilsténing

SOURCE: David R. ,Kgatjlkghj ‘Benjamin S. Bloomn, angLaonramB Masia; Thxonomy of Ecucational Ob]iéﬁ\?éi Hana‘baak " Arrocbvo Domain
{New York. NY: David McKay Company 1964). Reprinted by permission ot David McKay Company, Inc:

7 ' s
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For example. you can't expect students to be-
come enthusrastlc about a partlcular computer pro-

of_solving complex problems and saving t|me and
effort. First, they must be moved to the stage of
awareness. Then, they will be ready to accept and,

.perhaps value this new idea:

As another example; using the action verbs above,
students who are committed to_a certain occupa-
tional specialty usually {1) join the vocational stu-

dent organization; (2) participate at meetings and
other functions; (3) volunteer for commirtee assign-
ments, and (4) generaily promote the activities of
the organization. These behaviors are ail evidence

of achievement of objectives in the affective area of
learning. R

There is riuch controversy in education over the

issue of evaluating achievement of : affective gbjec-

tives; especially if a grade is involved: There are really

three positions being taken. One position-is that the-:- tions 3 In-the-psychomotor (or skill) domain, you can

~_school has.no right to teaeh attitudes or values and

%ﬂquumnwm@mmNW

give paper-and-pencil tests fo assess student
achievement of learning; and you can ask oral ques-

to judge a student on how he or she feels about
something—that this is the responsublllty of the home
and rellgrous groups

Another _position is that |t |s aII rlght to 1udge stu
dents on how they feel, providing you judge stu-

. dents as a group_(a class) and not as individuals
wuthln the group The th|rd posmon |s that affecttve

program: Therefore, student progress in achieving
these objectives should be reported. In many schools;
administrative poI|C|es control this issue.

It is very |mportant in assessmgaffectlve b_ehav‘for

that the privacy and personal concerns of students
be’safeguarded. You are asking persons to reveal
themselves to, you, and you must take care to re-
spect their feelings: The students’ responses to'as-
sessment procedures must be held confidential, and

your knowledge of their feelings and emotions must

-not-be-used-against-them:

them as they perform.*

_ Bit, how can you fruly kiow what a sfudent is
feeling or_not feeling? The assessment of student

achievement of affective performance objectives is
a very diffieult task because people tend to hide their
feelings or express only socrally acceptable ones.

Assume, for example that one objective is for the-

student to exhibit enthusiasm for the course. If the .

- student is aware of the ohjective; it would be rela-
tlvely easy for him/her to appear enthusiastic—
‘whether this feeling is genume or not.

I

For that reason, some teachers do not make their

affective objectives public. However, this is not rec-
ommended practice. Teachers should not have a
“hidden agenda” by which they are judging stu-

dents: Some’ suggestlons for items arid devices that
can be used for assessmg achievement-of. affectlve
—objestives-follow————">  _ _ s e

askstodents#o‘peﬁomskm:andvoumﬁ?rve_

) g . "b_’

3. To _gain skill in assessing student cognitive performance. you may
wish to refer to Module D-2, Assess Student Performance: Knowledge.
4._To gain skill in assessing student psychomotor performance, you may
wish to refer to Module D-4, Assess Student Perforrnance: Skills. .

»

«
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soited for assessing affective achleyement are es-
say items; case studies or problem-solving items;
- structured or unstructured intetviews, oral exami-

nations, attitude scales, and checklists:

An essay item can be constructed so that it re-
quires a student to describe feelings or beliefs or
commitment toward something. If an objective is that

students will becorne committed to action (valurng
level) regarding ' the ac:{r(antages of obtaining ‘a

technical education, an essay item may be appro-
priate, provided it réquires students to respond be-

_ If the student meistions only turning off the blow
torch_and picking up_his/her books for the next class,

you could question whether he/she values a clean
orderly, and safe laboratory.

Another assessment technique for obtaining in-"
sughts into_a stident's achievernent in_the affective

domain is the structured Interview. The structured

interview.is held on a one-to-one basis in private: I
is carefully organized to be sure thatthe student ‘has
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an objective they want to achieve is to contribute to

—yond-the-knowledge-level—beyend-simply-knowing—{he-community-then-a-structured-interview-may-be————

the advantages. An example of such an essay item
follows: -

appropriate. The structured interview would be con-
ducted with one student at a time-and could be re-

' A month ago, we studned the advantages of enroli-

— |ng in a technical education program after complet-
ing this course. What steps, if any, have you taken—
" toward enrolling in or applying for admission to-a—

corded..l)Some_taachats_use_aiapeategordaLfoLth____
purpose o ’ . ~

_ .. Yechnical. school?

lf a'student can't describe a sungle action taken (e.g I
talked wuth my parents wrote for admussuons |nfor-

she has not gone beyond the receiving or. aware-

ness level. )

. A casestudy or problem-solving rtg@can also
be Uised to evaluate achievement of affective objec-

tives. -Let's say that one objective involves sharing
the responsibility of keeping the laboratory clean.
This objectlve could be stated at an affective level

by requiring students to respond positively to-—and-

_perhaps even to value—a clean, orderly, and safe
laboratory. You, as the teacher, want some assur-
ance that the students are commitied to the objec-

tive before they actually participate in laboratory
activities. You could glve %Jdents the following
problern-solvmg item:

2

¥

you.want the students to respond The followung are

- some of the items that-might appear on your gues-

__!o;Lar_e_usmg_a_bIo__to_ch in the_eldmg_atea_of-
- the shop._You look up and see that class will end in
five minutes. What-are you going to do during the

last flve mlnutes'?

tion sheet for the structured interview for the previ-
ous affectlve objective:

e Did you contribute any of your tlme money, and .

talents for a community project?

Did you help any of your neighbors?

Bnd 'you use any of your work skills to heIp

' *slome?one in need? Did yau charge for your ser-
vices

The unstructured interview is another tech-
niqué: that can be used to evaluate achievement of
affective objectives. in effect, this-is simply a con-

versation between you and the student in which you .

bring up.the topics that you want the student to talk

- about. This technique could also be used to evalu-

“written list of questions to follow during the interview,
but you could still record the interview.

_ ate the previous objective. You would not have a






- the stude

interview, you want thg student

. In an unstructur
to know=the p ose of the interview, and you assjst

expressing his/her feelings
dent is.ufhable to.express his/her feelings.

sk

a stu--
T nithls -

type of interview, you may want to try ‘a’hother type ’

of evaluation technique e

An oral examlnatlon could be usad to eyaluate".

student achievernent of affective objectives within the
classroom or laboratory setting. You nged to be very

careful, .however, in.your choice of .questions be-

cause expressions of feelings can becorie uncon-.

trollable: If you have an affective, objective In- whlchﬁfh,

students learn to evaluate on-the-job. progress, an

.oral exammination;would be an effective means of*

judging student.‘achievement, providing the stu-

’thelr progress. ¥

dents have been on the job Iong enough to’ Fealize

- Many teachers ask qusstions durlng thei: teach;
Ing, but this use of questlogrﬁ:g I8 not an oral exam--

ination. Rather, It Is a teaching technique. When an

~ . oral examination is used for evaluation purposes; you

should. write out the questions beforehand and re-.

- -".cord in writing or on tape, the responses mads by

studsnts

R4

K

OF ) r':

”T[igljgggq [ngny typss of attitude scales that can | :
be developed to assess student achievement of af- -
fective performance objectives. One typg is a rating

gtale in which students are asked to rate how’

strongly they feel about a statement, from strongly -
agree to strongly disagree. If you are trying to teach .
the concept that the ‘customer is alwals right, ft;r

-----

] Anothei' form of attltude scale thatcould be used | |

‘o -assess achievement of, student affective objec-.

" evaluation technique for assessing student affective
-performance. You may nieed to iocate or’ develop
, several ¢

.in sample '3 could'be used.

tives is called a semantic differential scdle. Stu-
dents are asked to rate, according to their feelings;
two opposing words or [deas. If -a sfudent objective .
is to appreciate the valye of fistening to the. live-

stock market repart, then.a scale such as that shown

"A checklist, for r%ordlngobsgrvatlons gfﬁstg;..-,‘,f

dents while at school‘and on the job is an excellent

heckllsts, because ‘each ‘checklist should

" focus upon a specific objective. If one of the objec:-
tives Is students to value being on time, then the
= .

. e .
'r— - -~ ~

J a!.' PRI P . .; :
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SAMPLE2 -

me

2. I'dtellacustomer heorshewaswrongeventhoughimight

SAMPLE 3

1. I'd smile even though | didn't like what a customer said to o

SCALE

SEMANTIC DIFFERENTIAL
" Worthwhile

" use of a checklist such as that shown in sample 4

could assist you in assessing the student's perfor-
mance. S . -

The approach and techniques you use will de-
pend largely upon the particular objectives and be-

havior you wish to evaluate. You may want to give
an attitudinal pretest. You;'rﬁéy want to plan to use

va % N

ﬁaiéwiﬁﬁrﬁiﬁé type of evaluation device for each

objective. Or you may decide to use the same atti-

tudinal checklist at vanous times throughout the year.
For example, assume that an instructor is inter-

ested in how students’ attitudes toward being typists
changed between the beginning and the end of a
typing course. She or he would probably use a spe- -

_cially designed attitudinal test on a pretest and post- -
. test basis. B o
_In another situation, you might want to assess
-habits while they are employed in a cooperative
education work setting: In this instance; you could

;" (1) develop an aMtitudinal cheqiist covering such

items as employer-employee refations, punctuality,

grooming, and dress.and (2) ask the on-the-job in-.

structors to rate the students periodically using this
checklist. o - ' .
" Many affective objectives can be assessed through -

more informal means, such as observation.of work

- habits; apalysis of comments made by the students;

should select the most appropriate technique to as- .
sess achievement of the particular objective.

11
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SAMPLE4 -~

CHECKLIST

Students

Behaviors for week of

1. Inse

étWiiéﬁbéii'rlhéé liiiiiiiiiiacieseees

2. Has materials needed for class ........o:x:+:

B rmance, you

may wish_to read one or more of the following supplementary references: - - - -

/, For further insight into the assessment of student affective perfo
Optional Eiss and Harbeck, Behavioral Objectives in_the Affective Domain, pp. 18=

uation of Student Learning, pp. 235—244; and/or Mager, Developing Attitude

, \‘ Activity 2 and 32-41; Bloom et al.; Handbook of Formative and Summative Eval-
' o : 2 7777777777
-~ o’ Toward Learning.

To familiarize yourseit with the affective taxoniomy, read Krathwohi et al., Tax-

Activity . onomy of Educational Objectives, "Handbook II: Affective Domain, pp. 176~
civity 185. This appendix to the Handbook presents a condensed version of the

five categories of the affective domain of the taxonomy. : .

TN You may wish to arrange to.meet with your resource person and/or peers
i - who are also taking this module: At this mesting, you could (1) discuss fur-
8 Optional __ ther the concepts presented in the readings, (2) review existing affective ob-

4 tempt to generate affective objectives at a variety of levels for your service .

‘ Activity jectives located in curriculum guides, textbooks, or task. analyses; or {3) at-

_area or occupational specialty.
. -

2 15



‘ The following items check your wmprehensuon of the matenal in the |nfor-

mation sheet; Assessing Student Affective Performance; pp: 6-12; and in
the reading by Krathwohl et al.-

SELF-CFIECK
Matchmg\ -

In the left-hand column are five descriptions of evaluataon devices or items: In the right-hand column are
the names of seven ‘evaluation devices or items. On the line to the left of each descrlptlon in Column A s
write the letter of the terminColumn B that best matches the descnptlon . ‘

Column A " Column B
1. Used for recordlng observed affective behaviors A. ﬁétth’g Scale
—2 Students indicate how strongly they feel about a state- B. Structured interwew
o :er;t ~ i e Oral Examination
. Stuents state w10 WU 19N S Exgy e
—__4. Student is asked a planned series of questions in pri- E. Problem-Solving item
‘ vate F. Checklist
-~ 5, Stidents indicate how they féal about tWo opposlng "G. Semantic Differential Scale

words or ideas '

Il. Essay:

Each of the following two items requires a short essay—type response. Please explainfully, but briefly, and
"make sure you respond to all parts of each item. s

1. You have stt been introduced to the concept of affective perfdririance objectives: Do you believe that'

they have a place in vocational education? Is it possible to “measure” feeiings? Explain your posltlon in
~writing, including at least two justifications for your position.

Ky
7

Yy
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2. Wite an affective student performance objective appropriate for your occupational specialty, and indi-

cate the level 6f; the affective domain to which this objective belongs.

b
i -
Hﬁ‘ ‘
~:




Compare your written responses 1o the self-check items with the model an-
swers given below. For Part |, your responses should exactly duplicate the
model responses. For Part II; your responses need not exactly duplicate the

model responses; however, you should have covered the same major points:

MODEL ANSWERS

-1. Matching:

QPN =
Oomm>>T

Il. Essay:

1. There is no one correct answer for-this item:

———However—you-should-have-considered-the-fol-

lowing areas: '

¢ Occupational competency involves more than

knowing facts or being able to perform skills.
- Workers need certain attitudes; values; or feel-
ings in order to perform successfully (e.g., they

need to value punctuaiity, safety, and cooper-
ation): : - ’

s If attitudes and values are important to suc-
cess in the occupaticn, then vocational teach-
ers need 10 develop and assess the.achieve--

ment of affective objectives.
Feelings and attitudes-are difficult to measure,

but we can observe a person’s behavior and,
to ‘a great extent, determine by what he/she
says or does what his/her ’a’:_ttiti.id'e;s:, values, and
. feslings are. - )
3. Check ihe verb in your objeative: Does il refiect

a feeiing or appreciation tone? Is' the student

he/she required to strongly value it? Look back

—— ~simply required to-be-aware of something;-or-is

1o the listing of verbs on p: 6 of the information
sheet and at the material in the reading by Krath-
wohl et al. as acheck. R

Level of Performance: For Part |, your written responses 1o the salf-check items should have exactly
duplicated the model answers. For Part I, your written responses to the self-check items:should have

covered the sarme major points as the model answers. If you missed some points or have questions about -

any additional points you made; review the material in the information-sheet, Assessing Student Affective

Performance, pp: 6—12; and/or the reading by Krathwohl et al. or check with your resource person if nec-

. @ssary.

- |
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OVERVIEW

After completing the required reading, construct five dlfferent types of

Objective evaluation items and devices to assess achievement of a given affective '
bt ittitd . student performance objective .

Enabling

) ctuvuty You will be reading the information sheet Constructmg Evaluation Dévices
oot and ltems, pp 18-23. .
i t'U"al m You may wish to read the following supplementary reference: Evaluation in

- ‘ y Home Economics; pp: 15—115 :

You will be constructmgflve evaluatlon |tems and devnces to assess

achievement of a given affective. student performance objective.

—

You may w:sh to asR apeer or your resource person to offer shggestlons to
improve the evaluation devices and items you construct -

You will be evaluating your competency m constructing evaluatlon |tems

feedﬁbackj and devices, using the Evaluation Checklist, pp 25-27.

/s




You can construct a variety of evaluation devices and items to assess aﬁeg- .
tive performance. For information on these devices and items axd on the
procedures for constructing tram, fead the following information sheet.

Activity

censmuc*rme EVALUATION DEVICES AND ITEMS

_ Achievement in ‘he affective area of Iearnlng is and ﬁéiﬁ@ yBﬁi own experience in foIIowung the per-,-
frequently evaluated by the use of such devices as sonal plan that you developed in class. Ten points -~
attitude scales, performance checklists, structured will be awarded for a completed plan that involves
and unstructured. interviews, oral tests, and essay all the criteria.

and problem-solving test |tems ' : Students responses to this essay | item could glve

' . Generally, the first step in the process of evaluat- _ Some ev1dencLoLmewprogIessJowamacmeve

S " ing student achievement of affective objectives is to _ ment of thig affective objective—one can infer that,
examine your unit and lesson objectives-to see If Students write realistic plans for John Combs that
whether performance in the affective domain is in-  aitempt to balance his activities, they probably are
volved, either directly or Indirectly. Most vocatlonal- . at least beginning to value the need for living a baI- .

technical objectives cannot be classified in just one  anced life,
learning domain. For example, typing teachersdon't _____ — P o

" teach learners just how to type so many words a . — e —
minute—they teach them how to be typists. . - StzEP — >y ~L8cuooL

_The affective aspect of this basically psychomotor - RECREATIDN T ASTUD —%

objective: requires a_commitment by the learner to — (S Wwoar
“tryfhaEQerj’/andJs _therefore; classified as partially N — - LN -

- in the affective domain of learning. Thus, you need — — -

1o fooK for words in your objectives that imply stan- J SRR B

dards and values.
The second step |s to determlne what evaluatlon 7  \. I

techniques to use to measure student prog[efssftfo; ‘ P
ward achieving the objectives: The third step is to N : /

construct the devices and items you have\selected ~_ e - iy §

Types and Construction . } ,
of Devices and Itéms ‘ As you can see, this essay item states the sltua-

: : Essay items may be used to assess student tion in the first three sentences: The fourth sentence
v achlevement of affective objectives in the upper lev- tells the students what they are to do—pldn a daily
‘ els of the affective domain—valuing, organizing, activities time;schedule. The essay item then spec-
characterizing. by a value or value complex (see - ifies the guides.to follow—criteria and own experi- :
ence. Last; the details for evaluating are stated—10 _

sample 1, p. 7).
o " For example, if some of ygt.l,rjt,uggntg have riot points for applylng all the cnteria .-
regulated their lives to get a balance between school If you have aﬁnqrnpefpffessiag items jn a tesft you

- hours; working hours; and rest hours; one of your = will need a set of general directions in which you tell- -
objectives might be for stiidenits to accept the value students {1) the length of time for completing the
of regulating hours to meet the demands of all their  test, (2) the total value of all.items and grade weight-
‘activities. The following essay item will evaluate (in  ing (for example, if the total points on the test are
part) students’ achlevement of this affective objec- 80, then A = 76-80; B = 70~75, and so on); and

. tive: X& - (3) any other information that is needed (e.g., to write.

is enrq]

[ ST

A

John Combs led in the automobile transmis- their responses on a separate piece of paper orto - )

sion - rebuilding progiam at Suburban Techrical write in pencil). i
Cernter. He d”"gf to sch“ L ,,",V'i:,‘;’ie he spends four What we have said abotit the use of essay,items ..
fo‘:”jihz °f§ﬁ§wmg"t:edgﬁ{eﬁ N éfjégzﬁghgggf ‘and the rules for: constructing them also appliesto ~




problem-solving items or case studies: Like the

essay items, problem-solving items can assess the
achievement of objectives in the upper_levels_of
the affective domain—valuing, organizing, charac-
terizing by a value or value complex:

__ Problem-solving items and case studies call upon
“students to place themselves in or react to a situa-
tion in which their prior experience is required to solve
the problem or evaluate the situation. The item should
describe the situation, what the student is to do, and
__the end expectations. o ' '

The essay item discussed earlier could be worded

as follows to make it a problem-solving item:
. John Combs is enrolled in the automobile transmis-

sion. rebuilding program at_Suburban_Technical

Center. He drives to school, where he Spends 1Q
hours in class. He then drives to work, where he

- spénds four hours. John has been late to work three
times this week. What would you suggest to help
John solve this problem? Ten points will be awarded
for a well-conceived plan. .

Oral examiinations can also be used to assess

2

getting along with Ms. Ames?” You might follow this .

question with another, such as “Why do you feel this

way?” or “What has happened to make you feel this

© way?”

Again, the oral questions should be planned and
written down before the test begins, and possible

student respanses should be recorded. Since the

guestion in the example just given could have either.
a positive response {e.g.; “We're really getting along

fine”) or a negative response (e.g., “l can't stand her’);
follow-up questions should be planned for both types

"of responses. -

achievement of affective objectives. Oral test items -

can be developed for all levels of the affective do-

. main—from receiving (attending) through charac-

terizing by a value or-value complex.
__In using this type of evaluation tecfinique, special

——care must be taken to avoid embarrassing a stu-. -

 Aftitude scales are another way of getting an ac-
counting of students’ interests and feelings at all lev-

els_of the affective domain (see samples 2 and 3,

some indication of how students feel. However, a

disadvantage of any teacher-made attitude scale is

that it is so easy for students to fake their feelings.
One form of attitude scale is the rating scale. In

the affective domain, these scales usually have five

ratings for each statement, from strongly agree to

strongly -disagree. Most authorities indicate that a.
rating scale shoutld include not less than three, or
more than seven, ratings for each statement.

__Since students need to value &1 object (or job, or

friend, or teacher, or other subject being rated) be- -

fore they can strongly agree or strongly disagree,

dent, especially since the student's response will
normally be made In front of the entire class. For
. sxample, ii one of the objectives is to get along with
the on-the-job instructor, you could give the test in

private, asking a question such as “How are you

rating scales areé probably best forthe upper-levels————

of objectives classified in the affective domain, al-

though this is not.a hard-and-fast rule.

o

you ~=~==020




In constructlng a ratlng scale xou shou,ld provude

.general directions for the group of attitudinal state-

ments you want students to rate. All the ratings should.
be located in a horizorital row eithér before-or after-

each of the statements, as shown in the partial rat*

ing scale in sample 5. Some authorities suggest that
the sequence of the statements should be scram-

bled so that students do not establish a pattern in

their rattngs If you ducide to do this; be sure this
information is in the directions.

Another type of attltude scale |s the semantlc dif-

" ferentlai scale. To construct this type of scale, you

place wo opposing words or .ideas at either-end -of
a line. It is important that you select words or phrases
that are (1) directly related tc the attitudes ysu are

attempting to measure and (2) truty opposlte toeach
other. not just somewhat different:

how ditficult it would be to translate the results of
attitude scales into grades. However, you can as-
sign a pointvalue to each space on.the line, with the

most desirable attitude worth ¢!x and the least

desirable attitude worth zero. Adding ~Il the points
in the test and dividing by the number of items will
give you an average score for each student. By giv-

ing a pretest and posttest and .computing the class

average on each; you can determine the amount of
attitude e change that has resulted from a unit of work.

In Some schools. teachers must provide written

‘comments about the progress students are  making.

You will find that attitude scales can be a valuable
tool to serve this purpose

__ An excellent i way to develop an attitude scale is to

11\ ‘.949!1—*&""‘ winrdé and statamants nf vour sti- .

- ] lt you had a group of students who wanted to leam

to be more cooperative wnth People in authority po-

s|t|ons. ‘you might use this technique to see what
progress or achievement they were making: Again;

you should provide a general set of directions at the

beginning of the rating scale (see sample 6).

SAMPLE 5

RATING SCALE

dents that reveal or relate to their attitudes and vai-

ues; (2) write them down on index cards; and (3)
build the scales using some of these items. A scale

developed in this way wili be much more realistic to
the students

3

if agree with the statement, circle the

Directions: You are to circle how you feel about th%hlowlng ggpggts of your on;the-;obﬁtrglning

~ It you strongly agree with the ‘statement, circle the

. If you stronily disagree with-the statement, girc

grrglethe ou are undecided, circle the

Example' l wish | had more timo for my on-the-]eb tralnlng - A

. I'wish my on-the-job training had started during my freshman 3 year

20

. You have 15 minutes to react to the 50 state~

SD n

.
SA A u'.o SD
SA A U D SD

23
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SAMPLE 6

S — ?

SEMANTIC DIFFERENTIAL SCALE—DIRECTIONS

° ‘ L

Directions: You have been practicing being more cooperative with your teachers and yoiir on-the-

job instructor. A list of opposing wards appears below. You can rate how you feel about each of the -

opposing words by placing a check () at a point on one of the seven spaces between each pair -
of words. : - C e

if one of the terms describes exactly how you “g3l, place a # in the blank nearest the tcrm. -
v

Hot _ _° — — _ _ Coid

N

if one of the terms describes rather adequately how you feal, prace a» inthe b prace a»” in the blank tWo Spaces

from the term. :

Huigry — ¥ _ — . — _— Ful

If one of the terms describes somewhat how you feel, place a i~ in the blank three spaces from

the térm: . .

¢

Sleepy — — — — ¥ _ _ Rested

If you are undecided or have no *-:elings elated to the terms, place a » in the middle space: |

o

Ay

Healthy — — _ _ _ _ sSik

Youi hiave 15 minutes to respond to the following set of 50 opposite terms.

_ Checkilsts are another useful type of evaluation S

device: A checklist can be used to record observed
student behavior In the affective domain..This methed = *

. of observing and recording affective behavior pat-
“temns over a period of time Is one of the best tech-
niques for evaluating student achievement. You can -
- record all, levels and kinds of affective behavior, such - L
‘as participation in class discussion; cooperation with AT
thers, or increased aftention to personal appear- - =
. There are many fqrms thie checklist could take. in
|

nple 4, p. 12, specific behaviors are stated in the . -
and column and the names of the students would -
ar in the columns to.the right. The date when-

s behavior Is observed would also bo recorded. In .
' another type of checklist, an individual checklist is
* déveloped for each student to keep ‘a record of his/ -

7777777 " her own actions, as in the partial checkifst shownin -

" “sample '{;

.




You will find that students I|ke‘ to keep a record of ¢

their own behavior; especially when they have helped

to develop the checklist. These. checklists can be
useful as a topic of discussion when you have con-

ferences with students

There are aiso standardized attitude tests you
could use for determining likes and dislikes of stu-
dents. You can check with the counselors .in _your

school to see whether such tests have been given
to the students. If so, you could discuss the results
with the counselor 5

~ Constructing and Administering a Test
All the elements that make a good evafatlon test

or technlque apply to assessing the achlevement of

It is supposed to do. It must be reliable—do con-

sistently what it is supposed to do It must be dis-

criminating—reveal true progress of students: It _ C e
must be comprehensive—cover the objectives. It When the test is admtnlstered you need tgﬁcreate

must be easy to scoref . an atmosphere that allows students to.concentrate
on taking the test. See that the roomis. reasonably

t t tiv r- farint
A 1 o Lot Sudon f§¥“§$u°#i,27%e quiet and free from distractions, that the tempera-
siire that (1) the device or item you select truly eval-  ture is comfortable; and that the' lighting' is ade-
uates the learning specified in the objectives, (2)the ~ Juate. - .
rules for constructing the device or item are fol-  Give any instructions pnor to handlne olit the tasts.

$

lowed; (3) a scoring key is developed prior to admin- - Explain the purpose of the test, how it will be scored,

istration of the essay, oral, and problem-solving test  ‘and_any instructions not included i he written di-

___items, and-(4)-the-environment-for-taking-the-test- -or——rections—You-may-want-to-have studerits raise their—

filling in the evaluation device is controlied: hands when help is needed, and then move A re-
In the administration and scoring of the test; the

sponse to their request rather than havung the stu-

objective is to emphasize fairness to each student.  Jents come to you.

Here are a few practices that can aid in conducting Some of the evaluation devices; stich as the attl-

a fair written test. Prepare the test far enough in ad- tude checklist, will not be completed within  a class

vance so that {1) time estimates can be made for ‘period. Rather; these devices will be completed-
completing each section and this information canbe  gradually, over a period of time. However, you should

added to the test; (2) directions for completing the - .select specific class time to discuss with_studénts:

different types of items can be tried out and modified the purpese of the device and how to use it. If the - -

as needed; (3) copies of the test can be made for students are to check their own performance, you

each stijdent and (4) the key for scoring can be made should check with them peYiodically to be sure they

out. ; _are using the device satis

‘ . . o

@

' 5. To gain skill in gathering data about your students' Intergstsiaindpfret : . )
. . _erences, you -may wish to refer to Module B~1, Determine Needs and - . e ' s
» Interests of Students; and Modules F-i. F—2 and F-3 in Category F: ‘ RS -
'Guidance. ] v T o T —_—
6. To gain skill in the technlques and procedru'res for develoglng. admin- R ) ‘ ' ; [

- istering, and scoring valid, reliable, and fair tests, you may wish to refer L
: to Module D-2, Assess Student Performance: Knowledge : : R

) o
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* Directions: Record the date and time when behavior accurs in school in the columns to the right of the
. behavior statement. _ ' . ) i )
: z;_.‘j ) ] - - a 4 -..\“ ';:- -?:.;.;-:‘

.

Y Behavior ) . oDate and Time

. - 1. Joined in class discussion . ...

: 75”7.77’7777’7 777777777' 7'7777777777 ’;:777;1';777-4- PR . : -
s 2. Had assignment done on time ... .. : L S .

3. Voluniteered to do something . ... ..

SC . -

B R i - . MO T

o e 7777.7 ;} B o S 77-7777777;77 : L
L */’ 4 For further information on selecting and construeting evaluation devices; you
— :{ Optional may wish-to-réali-Evaluation-in-Home- Feonomics,-pp-15-115.This section~— . .

v

discusses the construction of checkiists, rating scales, and questioniales.
se in

b
°

.;;;:A?tiw'? " It presents many examples of such ingguments, with suggestions f
o 2 @& . nine different vocational areas. ' S

-

YR

Construct (1) an-essay item; (2) a problem-solving item or case sjudy, (3) an
oral test item or a structured interview, (4) an attitude scale, and (5) a check- o
.. _‘list to assess student achievement of the following objective: . = ' vl

. workers and supervisors.” 7 N :

S . . e

. “Student trainoas will domonstrate a cooperative ~ititude toward fellow

.

m

v S

. o

" Youi may wish to ask some of your peers and/or your rasource person to

. . ‘critique the evaluation items and devices you have developed. Discuss the

suggested changes, and then make any necessary revisions. .. ¢

4 -
3
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After you have constructed your evaluation devices and items, use the .

Evaluation Checklist, pp. 25-27, to evaluate your work:

c
i o
[
2
»
_ e
°




EVALUATION CHECKLIST

Difections: Place an X in the NO, PARTIAL; or FULL box to indicate that  Name
-gach of the following performance compdnents was not accomplished, par- -

tially. accomplished, or fully accomplished. If, because of special circum- Gae

stances, a performance component was not applicable, or impossible to exe-

cute, place an X in the N/A box. . T
N SR

L

- W [ -
' N / LEVEL OF PERFOCRMANCE

X

- C
Essay ltem: o -

1. The item is worded so responses will reveal student progress toward

-achieving the objective . ..iiiiiiiiiiin. Qreeeneeeseraes D

OO0 O 4

3. The item does not call for or allow a simple yes or no response ::::.:: D

N

. Specific directions are given that would be helpful to the studert in O

StrUCIUNNG AN ANSWOT ....oovuenniiiiiiiiieniineieeeccnen i

ooo oo g s -

5. Ths item is written at the students’ comprehension level ............. .
6. The points to be given for an acceptable response are specified

Y
[

7. Acceptable responses are identified iNaKey........

P

-.ooo

Problem-Solving Item or Casge Study 7

8. The. problem Is stated so responses will reveal student. progress to- F‘] D

ward achieving the objective ................iveiviieiniiiiiie
9. This problem is designed to assess achievsment in the upper levels |

0 0 .0000 OO O 4,
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___of the affective domain ::..:............... Cisesneeserecesenenne —

10. Thi problem reflects a practical and realistic situation .................

-34.-The'problem is written.at the students’ comprehension level...........

-12.. Specific directions are given that would be helpful to the student in

SEUCILTING @N ANSWET < .ivvvreerneeetiiniinneeiuaonecontiaiecanianeconees

13, Theé'points to be given for an acceptable solution are specified .......

Moo

Oooo o oooo

~Ta-Possible acceptable solutions for the problem are-identified -+~ s

‘Oral Testltem -~ . B
15. The item is worded so responses will reveal student progress toward

ACHIOVING th ODJBCHIVE «..:..eeseeiiitiniisniiniiinisiissiisiinesnnnns

ogg

16. The item does not call for o allow a Simple yes of no response ... Q

17. The response will not be embarrassing for the student to make .......

‘
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. Spegflgfdjrectiofnfsfgref planned that wouId be heIpfuI to the stiident in
SErUCTUMNG @ FBSPONSE ..iiiiiiiiiiniiiiiniuieirieneerieneeeneeeenens

. Wording of the oral question is at the student's level of comprehension

. Acceptable résﬁbnség are identified ina key .....c.ciiiiiiiiiiis

. Points to be given for acceptable responses are specified ......... .

. Possible follow-up questions are planned based on possible student
L TBSPONSES .evvvvvrenineneneeienerinenrernnnns P PP

Structured lnterview
23. The items to be asked. during the |nterview will assess student prog-
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, ress toward ‘achieving the objective ...

24. The ltems for the |nterv|ew are Ioglcally sequenced ......iiiiiiiiiaas

25. Specific directions are planned that would be helpful to the student in

- responding during the |nterV|ew ;;;;;;;;;;;;;.;;;;;;;;;.;2;;;;.;;;;;;;....

26. Each item is worded at the student‘s comprehension level ............

27. A method of recordlng responses i is specified ........vvviiiiiiiiiiiiii

- 28: Aéééﬁtéﬁie responses 5?6 identified ... ..o,

29. P Posslble foIIow-up questlons are pIanned based on poss|ble student

PESPONSES ©.iiiiiiieioierieiioieieiosnannens LT PP
Attitude Scale .

, 30. The items on the scale are designed to reveaI student progress to-

ward achieving the objective :::iiiiiiiiiiiiiiiiiiiiiaiainiaii

31. All items are at the comprehension IeveI of the students ..............

32 Dlrectnons are clearly stated and define or describe the ratings to be

5§ B ..

33: ltems are logically sequenced Cireriiieteeiiieiseesiimeseiienesaeeeeianes

34. ]'befsgﬁaﬁleﬁ Lngluﬁdfesfatlefast JDIQBJ,DLJ! no more than seven, ratlngs for

each staternent or set of words or ideas :...::: i,

35. Acceptable resporises are 'iaaaiiiiaa ............ SUUTUUORORRRROPRPRIN

36. The polnts {o.be given for acceptable responses are specified .....::
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Checkllst
37. Items on the checklist are worded so that responses will reveal stu-

dent progress toward achieving the objective ..........................

38. Directions 5&6 ciéariy SIAtEd ....ovivirieniiiiiii e
. 39, Space is included for the students name and the date the behavior

40. Items are logically arranged ...............c.....s SO T

OO0 OO 4,

0o0 0o
000 OO &

41. Acceptable 1 3sponses are identified ........00: Lnnianaas

Level of Performance: All itéims should recaive FULL or N/A responses. If any item receives a NO or

PARTIAL response, review the material in the information shest, Constructing Evaluation Devices and

items, pp. 18—23, revise your work accordingly, or check with your resource person if necassary.
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Te

Objective -

Activity =

U

In an actual teaching situation;,” assess student affective (attitudes) perfor-
mance. . ) _ .
oo

-

: . e ”777;\\&” ) o

As part of your teaching duties, determine when the nature of the studant

performance objectives requires_ the assessment of student attitudes:

Baseg on that decision, assess student affective performance. This will
include— ' - )

« determining the appropriate types of evaluation devices or items to use

to measure students’ achlevement of the objectives

toward achieving the objectives
administering the test to students

constructing at least one test designed to measure student progress -

" NOYZ- As ijéiﬁ,ééiﬁp’lété each of the above activities, document your

actions (in writing, on tape, through a log) for assessment purposes.

"

Arrafge in advance to have your resource person review your test and other
documentation (e.g., audiotape of your directions t students prior to admin-

isté’rii_ig the test or tests).
Youir total competency will be asse jssed by your resource person, using the

Teacher Performance Assessment Form, pp. 31-32.

Basad upon the criteria specified in this assessment instrument, your

. resource person will determine whether you are competent in assessing

~ student affective {attitudes) performance:— —— e

*Fot & dafinition of “actual teaching situation.” see the inside back cover.

20 .
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TEACHER PERFORMANCE ASSESSMENT FORM

- Assess Student Performance: Attitudes (D-3)

Name
Directions: Indicate the level of the teacher's accomplishment by placing
an X in the appropriate box under the LEVEL OF PERFORMANCE heading, bwe

If, because of special circumstances; a performance component was not _ -
applicable, or impossible to execute, place an X in the N/A box: Resource Person

.1

.. LEVEL OF PERFORMANCE

. identified types of test devices and items appropriate for

N

[D D *%/,%'

Z # A 6 :b
I -
In developing a test to-assess student affective perfor- :
mance, the teacher: . _ o — —i
‘1. identified objectives in the affective (éttjtijdég) area ....... EI E] Q .

0o
0 O

assessing achievement of the objectives ................... ,

. developed sach device o item to assess achievement of
the identified objectives, including:

[\

a. following the guidelines for constriicting that type of de- -

VIEB OF IBM .o eeiii i e

b, wording the item or device so that responses will reveal
' student progress toward achieving the objectives ......
. ¢. developing clear and concise directions for each type of

test item OF deViCE .......ovvvrrerreeeieiuniorineeeeenses

OOoOog
0ooo
Oooo
oooo

identifying acceptable responses or solutions prior to

o

using the item or device ... iiiiiiiiiiiiiiiaiain

ooooo
OoooaO

| O

00
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oooot
b, reliable *: ......... e *"‘~~~D~—D
c. objective :;::;;;;:;;:;:;;;;;;;f;/;;;...;’ .................... I:] [::I " Q
d. discriminating I:] E] I:] I:]
6. GOMPISRBNSVE :::.:::1vsesrirsseressssesrerersrorsonns o8 a-df
f éésyfo'ijgé e eeeeeeemeaehiiririseiesiiiirreraeiiiiiieaas P D [:l D D




in admlnlsterlng the teet to studentsl the ,teacher. .

5. arranged the physical environment so it was suitable for

.

_ . @
ey &
S &
test-taking ........oiooiiiiiiiiiiiininiiiiiiiiiiiniiiiinn g g :
6. explained the .use of the test in a nonthreatening way ..... : I:] I:] ‘
7. gave specific instructlons for how to proceed .;..;;;;;.;;;'; D Q
8: had all needed testing materials and supplies ready for dls- Q —
trlbutlon ...... PR R R R R R R R R R PP PR R PR PRI — 'g
. 9. allowed sufficient time for the test to be completed ........ o 0O
. 10. ahswered students’ questlons during the test in a manner — -
that did not disturb the total GrOUP ..ot envenniiiiiiniinnes ; I:] , I:]
! 11. recorded student responses dunng an oral test or struc- e T
‘ tured interview et ettt e ettt ittt et e e eaeaaaeieeaaaeaenn . I:] I:I

: ~12: followed up on student responses during an oral test or T I:]
' : structured Intervrew Cereeereeeeieaaae, fesertesntatiaicederaes D

I:evel of Performance: All ltems must receive N/A, GOOD, or EXCELLEN'[ responses Jf any. |tem e

ceives a NONE,; POOR, or FAIR response, the teacher:and resource person should meet to determine
what additional activities the teacher needs to complete in order to reach competency in the weak area(s).

»
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‘ABOUT USING THE NATIGNAL GENTER 'S

'PBTE MGDULES

erﬂanization

Each module is designed to help you gain competencyin a
particular skill areavcgngdereo important to teaching suc-
cess: A module is made up of a series of learning experi-
ences, some providing background information, séme pro-

viding practice. experiences, :and others combining these
two functions. Completing these experiences should en-

able you to achieve_the terminal objective in_the final -

learning experlence The final exparience in each module
. always requires you to demonstrate the skill in an actual
teach|ng situation when you aré an intern, a student teach-
er, an inservice teacher. or oocupatlonal trainer.
Procedures

~

téacherpecation program. You need to take only those
module® covering skills that you do not already possess.
Similarly; you need not complete any learning experience

within_a module if you already -have.the skill needed to-

»cornplete it. Therefore; before 'taking any module; ‘you

should carefully review (1) the introduction, (2) the objec-

~ tives listed on p. 4; (3) the overviews preceding each learn-
ing experience, and (4) the final experience, After compar-
ing your present needs and competencies with the informa-

~_ tionyou have read in these sections, you should be readyto
make one of the following decisions:

e That you do not have the competancies indicated and
should complete the entire module
al learning experience and,
thus; can omit those lear riences

e That you are competent in one or more of the enabltng
& That you are already competent in_this area and are
b order to “test out”

objectives leading tothe ,, rmore ot the
] experiences
" ready to complete the final learning experience in

e Thatthe module is |napproprtate to your needs at this -

" .time
When you are ready to complete the tlnal learning experi-

____ —ence-and-have-access to an actual teaching situation,

make the necessary arrangements with your resomr——pmmmma

t complete the final @ success-

fully, meet with your ‘resource person-and arfange to M

. repeat the expetience or (2) complete (or rewew) previous
sections of the module or other related activities suggested
by your resource person before attempttng to repeat\the

—_ﬁnal expenence -

son, If you do not complete the final exp drt,e

Terminology
Actual Teaching Situation: A sutuatlon in which you are

-actually working with znd responsible for teaching sec-
ondary or postsecondary vocational students or other oc- .

cupatioral trainees. An intern; a student teacher, an in-

. service ‘teacher; or other occg)atlonal trainer woluld be

functioning in an actual teaching situation: if you do not
have access to an actual teaching situation when you are

taking the module, you can complete the module up to the

final learning experience. You would then complete the

final learning experience later (i. e, when you have access
to an actual teaching situation). -

- Alternate Activity or Feedback: Anitem that may substi-

tute for required items that; due to special ctrcumstances -
you are unable to coniplete.

Occupational Speclalty: A speciflc area ot preparatlon '
within a vocational -servicé area (e.g.,-the service.area
Trade and Industrial Education includes occupational spe-

cialties such as automoblle mechanlw. weldlng. and elec- :
tricity.

:Optional Actlvlty or Feedback. An item that is not re-
quired but that is designed to supplement and enrich the

. required items in a learning experience;

Resource Person: The person in charge of your educa-
tional program (e.g., the professor, instructor, administrator,

instructional supérvisor, cooperatnng/supervnsmg/class-
room teacher, or Yraining supervisor who is guiding you in’

completing this module)..

Student: The person who is recenvnng occupational in-
struction in a secondary, postsecondary. or other tralnlng

. program.
" Vacational Service Area' Ar ma1or vocationa! field: agn-

" cultural education, business and office education, market- .

ing and distributive education, health occupations educa-

tion, bome economics education, mdustnal arts education,
techntcal education; or trade and |ndustnal education.

You or the Teacher/Instructor: The person who is corri-'v}
)

o+
77777777777 ¥

N7A: The criterion was not met because it was.not appii-
cable to the situation.

None: No attempt was made to meet the criterion, al- .

tboughﬁhrasxeleuam

__Options for cling are aiso aVallable o
learning expenences preceding the final _experience. Any

inable to perforim this skl or has orily 2

-\ .very limited ability to perform it.

time you do not meet the. minimum level of _performance

S _required to meet an obpctivegouahdyour resource per-

Fair: The teacher is unable to perfarm this skill in’ an ac-
cebtgble manner but has some abllity to pertorm it

son may meet to select activities to hielp you reat

“tency. This could lnvolve(1)completlngpamotthemodule .

~ ™7y previously skipped; (2) repeating activities, (3) reading up-
<. ./ plementary resources or completing’ additional activitie:
. / - suggested by the resource person, {4) designing yougowr:
— learning experience, or (5) completing some other activity
suggested by you or your resouroe person -
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A-~3 ReponmaElndlng&nLac«pmunny Sarvay
Organize an QOccupational Advisory Committee

tional Advisory Committeo

A-5 Main in an Occupati

‘A~7 Conduct an Occupational Analysis

A-8 Devslopa| Ccmrse of Study

A-9 Develop Long: ProgramPlans
A~10 Conduct a,Sfuaen! Follow-Up Study

A-11  Evaluate Your Vocational Program
Category B: Instructional Pianning
B-1 Determina Needs and Inferesis of Students

4

B-3

B4

B-5 .

B-6 - Prepare Teacher-Made Instructional Materials
Category C: Instructional Exacution .

C-1 DirectFieldTaps_._ . _ .

Cc-2 Conduct Group - Dlscussbns Panel Discussions, and Symposiums
c-3 Employ Brainstorming, Buzz Group,-and Question Box Techniques

C-4  Direct Students in Instructing Other Students

c-5 Employ Simulation Techniques

Cc-6 Guide Student Study

c-7 Direct Student Laboratory Experience-

Cc-8 Diract Students in Applying Problém-Sc WIng Technlques
C-9  Employ the Project Method ¥
C-10  Introduce a Lesson v
C-i1 Summarzealesson .- _

C-12  Employ Oral Questioning ngmiques

C-13 = Employ Reinforcement Techniques

C-14  Provide Instruction for-Slower and More Capable Leamers
C-i5 Presentan lllustrated Talk _
C~16  Demonsiralg a Manipulative ¢ Skill___
C~17 Demongtrate a Concept or nciple
c-i8, id
C-19" Employ i
C-20 Use Supigct Matter Experts to Present Information
C-21  Prepare Bulletin Boards and Exhibits

C-22 Presentinformation with Models, Heal Objects, and Flanne! Boaras

C-23  Prasent Information with Overhead and Opaque Materials
C-24' Present Information with Filmstrips and Slides

C-25 Present Information with Films —
C-26 Present Information with Audio Recordings._ -

C-27 Present Information with Televised and Vsdeolaped Materials
truction

C-28 Empioy Programmed
C-29 Present information with the Chalkboard and Flip Chart
C-30 Provide for Studenifs’ Learing Styles

Category D: Instructional Evaluation
D-i ' oEstablish Student Performance Criteria -
D-2 Assass Student Parformance; Knowledge
D-3 Assess Student Per!ormanee Attitudes

Titles of the N tional Center's Performance-Based 1 Téééﬁér Education Modules ‘

Qngogory G: School—Communlty Relations

G-1  Develop a School-Community Relations Pian for Your Vocational Program
G-2 Give Pregentations to Promote Yout Vocational Program
G-3 Davalop Brochures to Promote Your Vocationa) Program . ,
G-4 Prepare Displays to Promote You tional Program
G-§ Prepare News-
G-8  Armangalor Tole
G-7 * Condus
G-8 Work with
G-9 mmmsmmmsmm
G-10 Obtain Feedback about Your VOcaﬁonal Progrnm
Category H: Vocational Student Organization
H-1 Deov’olQp a Personal Phllosophy Concerning Vocational Studom
izations

H-2 - Estab!lsh a Vocational Stuﬂem Organization .- .
H-3  Prapars Vocational mtnu.gmpm
H-4 Aw;thﬂmusmmgru;zmwmlanWm

i - F ing a-Yearly Prog
H-5 Superv vise Activities ot the Vocational Student Organization
H-6 Guide Parﬂdpation In Vocational Student Organization Contests

Category I: Professional Role and Devalopment
-1 Keep UpioDats Prolessionally

Establish Guidelines for Your Cooperative Vocational Program - - -
J-2 Manage ihe Attendance, Transfers, and Terminafions 6f Co-Op Students .
J-3 Enroil Stadents in (our Co-Op Program _ .
J-4 Secure Training Stations for Vwrco-Op Program

J-8 Evaluate Co-Op Students’ On-the~Job ,F,,, e
J=10 ,.summane"” - mEm

Category K: lmplomomlnﬂ:ompouncy-hm Education (CBE)
K-1 Prepare YoursetiforCBE. ... . ____

Materiuls for CBE_
K-5  Maniaga.the Daily Routines of Your CBE Pragram -
K-6  Guide Your Students Through the CBE Program’

Category L:. Serving Studerits with Spoclillhooptfoml Needs

-1 Prépars Yo

L-2  Idenity and Diagnose Exceptional Students ] .
L-3 Plan Instruction for Exceptional - B T
L-4 WJWW&W Students
L-5 Modﬂy mmmmmm for Exceptional Students

b-4 A Student Per Skills
D-5 Determine StudentGrades . _____._____
D-6 Evaluale Your InstructionarEflectiveness

Category E: Instmcﬂonal Management

E-1 Project Instructiong! ResourcoNeeds
E-2 Manage Your Budgeting and Reporting Responsi ms

E-3  Arange for imprawament of Your Vacational Facilities
E-4 Maintain a Filing System.

¢ -10
L-14
C-12
L-13

__E-5___Provide for Student Safety_
Provide for-the FirstAid:

o E,_e-w.—.—a

E-7  AssistStudentsin Devek

Cntegow M: lulsﬂng Shﬂinﬁ

E-9 Manage the /

&11 AssistShuder

M-2

-9 Manage the Vocational Laborstory —
TTE-10 " Combat Problems of Student Chemica! Use

Ca'ggory F: Guidanca

F-1 Gather Sludeni Datal Using Formal Dala-ColIecuon Techniques

F-2 ~~Gathar Student DataT

F-3 Use Conlerences io HaIpMsel Siu&enlNeeﬂs, R
F-4
F-5

M-3 Assist Students in lmpvmdngIt.uerﬁngSﬂlE A
§d-—4 Assist Students in Improving Thesr Oral Communical.on Skills
M—G Assmsmnuhlmpfovlngmlrwsuﬂl

_— — —- o,

RELATED PUBLICATIONg "~ — ——*————— .
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riniormaﬂon regarding avaliability and prlees of these materials contact—nvm, Kiiie’i'li:iiii Association for Vocational lnttruellonl
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