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I. Introduction

BACKGROUND

hi two previous studies of high school social studies classes;

indents' part -time employment surfaced; unexpectedly; as one of

the factors increasingly causing both students and teachers to

1

diso.rigage from the teaching-learning process. A new era of acute

inflation had been triggering a tension between students' economic

circumstances and their school perfo7mance This is ironic; In a

time when the complexities of the world; especially economic uncer-

tainties; demand that students know more; and be more able to

participate in evaluating information and participating in many ways

of discovering information; economic uncertainties are pushing more

students into intensive; early employment that reduces their

involvement with formal learning.

My first encounter with the issue came the day I first met with

a department chair to discuss basing a study of social studies

curriculum and school organization in his school. He warned me,

"You'll have to observe in the mornings. By early afternoon, our

seniors have all left the building to go to their jobs." His displea-

sure at having to adjust the course schedules to fit morning

attenders made him exaggerate the numbers. But his impression

iihOUt the effects of jobs rang true. In each of the four high

sc:hools studied, at least some of the teachers complained that

student employment had increased, that it impinged on their



teaching. The studentS, on the other hanc4, talked outside of

classand sometimes in whispers during class--about their jobs;

pay; and purchases. Jobs were a key, lively topic of peer

conversations. This contrast was one of many factors considered in

a study of what conditions were causing teachers to say that they

could no longer affect their students: Though so many studentS

and teacherS talked about student work patterns informally; no one

in their schools kept records on the extent of student employment.

Because it seemed to be one of the more concrete issues affecting

the decisions of sonic teachers to reduce assignments or water-down

content, a survey of the students in these schools seemed to be in

order.

That survey; conducted in October 1981; it reported here.

First, it must he put in its context. It is not predictive and does

not duplicate Ll.S. Department of Labor and recent NORC data on

the subject. 2 These studies sample hiige populations; except for

questions on time spent on homework; they do not trace the links

to the students' schools. The present survey was administered to

1577 junior and senior students in four middle-class, southern

Vi'isconsin high schools bec.aUSe of patterns of interaction observed

over at least a semester's daily Observations in those schools: This

is a set of baseline data; cross sectional rather than longitudinal:

The data were gathered to be descriptive, as a supplement to the

extensive ethnographic data already collected at this sample of

schools.
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lh today's economy, it might be more appropriate to talk of

youth unemployment, Certainly for youth not in school; or for

those needing to earn money for necessities; this is a far greater

issue, However; to make decisions as citizens regarding Such

phenomena as the present structural unemployment those youth

still in school need more substantive education. While youth Uriera-

ployrrient is no less important; youth employment became problematic

because teachers often feel it to inhibit their ability to "really

tench,"

Although adherence to a work ethic is Often preSUMed to be

part of the hidden curriculum of schools, teachers' views of Stu-

dents' working often include disapproval that that work ethic does

not extend to school taskS so much as to remunerative work. At

the fdlir Sch-cicilS teacher conflicts with student work included

concerti that SttideritS were unable to complete assignments; were

Sleepy during class, were selecting easier electives and avoiding

upper level courses such as advanced math electives or foreign

langtiage, Were, in short, setting the wrong priorities regarding

their tulle and energy. Many teachers expressed concern that even

thiiSe students who should be preparing for collect by taking a full

Iliad ihd taking courses that challencrd them were choosing instead

to work at jObS whose only merits were paychecks. In adcition;

teachers often felt frustrated about the inability to organize a class

lesson around a homework assignment because assignments often did

not come in on time, and few students had time to do extended

reading, library work; or projects; A few teachers expressed

9



chagrin that the students had more discretibriary income than theft

toochers, working to make luxury purchases rather than learning to

defer gratification and studying. At one school, there was concern

that college-bound !tridents were enrolling in distributive education

(operative programs because these Offered the only legitimate way

to begin the workday earlier than Scheel dismissal time.

The teachers expressed their cOnflict with student jobs in

conversations and interviews with the Observer and in informal talks

litioricl themselves. Only once or twice did this concern surface in

the presence of students; one of these occasions was a teacher's

response to a student', question about whether the teacher had

-,een a current movie. The teacher responded that if the students

would baby=Sit hi S children, he could be able to afford the movie

tickets, He could not afford both movie and baby-sitter.

l he teacherS' Sense of conflict with student work patterns

seemed to relate to Students' value priorities rather than to impa-

tience with the economy; it seemed to be a general frustration with

the fact that more students were working more hours; rather than

frustration with any one student's work schedule.

Teachers di ! not all react to these feelings of conflict in the

same way. One history and economics teacher stated that he always

adviSed students that work demands would never be accepted as an

excuse for late or incomplete assignments. Anether teacher con-

tinti,A to assign difficult readings and occasional papers. Most

eit or teachers reacted by teaching somewhat more defensively.

Ilict is, they would announce difficult assignments or topics, then

10
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back off by explaining that the reading could be done in class or

would be limited to a brief article or handout. Over the period of

a few years; they had accommodated to the conflict they felt with

student johs by gradually reducing out-of-class assignments;

shortening reading assignments; or simplifying lectures: Student

employment became one of several factors; including unsupportive

administrative settings and student apathy; which were functioning

to cause teachers to demand less of themselves and less of theft

students. This trend was observed over several years' in the

schools and was at times articulated very clearly by teachers who

had lowered their expectations of what students should be required

to do. It was a factor ;n demoralizing teachers and in giving the

students, in turn, a message that little of significance would hap-

pen at school.

The sense of low expectations fit the pattern of a vicious

cycle. Inflation, and its added pressures on youth consumption,

pushed students into employment. The more students worked, and

for longer hours, the less some teachers required of them at

school. The more school became boring and less demanding, the

more Students increased their work hours. The survey to document

Student employment patterns, then, became important for several

reasons. First, there was a need to test the teachers' perceptions

of student employment adainst the actual pattern of student employ-

ment at their particular school, partly to see how much of the

teachers' pressures to reduce school work were justified: In addi-

tion, it was important to establish instances of variation among the

11



schools; in patterns of both student employment and teachers'

responses to it. The students' own views of how their job demands

related to SchbOl pressures provided additional information key to

understanding this cycle of lowering expectations.

PURPOSE OF THE STUDY

The survey questionnaire, then; had three basic purposes.

1 he first was to document the extent of student employment: who

works, how many hours per week, at what jobs; and for What pay.

The kinds of jobs and the rates of pay could be traced across

school, gender, ago, and other variations. The second kind of

information to be elicited from the survey included information not

in other labor-force studies of youth employment. and unemployment:

I he reasons for working or not working. Third, the students were

surveyed for their feelings of conflict between work demands and

specific school demands. The questionnaire would probe which

conflicts the students shared with the teachers, what other conflicts

students felt, if any ; and hOW these were resolved. In addition;

the survey included questions on how students' viewed teacher

responses to student employment.

The survey was designed to add numerical description to

information already gathered through extensive ethnographic re-

search in the school. That ethnographic research consisted of

studies of social studIS course content. The studies, based on

theories of the social construction of knowledge, analyzed the

sources; nature; and effectS of school knowledge. (See Note 1.)

12
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The particular focus was on economics content in high school social

studies classes The first study examined in depth three teachers'

classes at one high school; The observations revealed that the

courses were highly teacher-centered; with teachers supplying

information chiefly through lectures; with minimal reading, writing,

or discussing by students. The teachers attributed their course

design; in part; to administrative policies over which they had no

control; such as the elimination of ability-group tracking. A

second study was undertaken to compare administrative settings to

determine how variations in the administrative policies and

structures affected teachers' use of resource materials and the

extent to which StikientS in their classes were drawn actively into

the learning process. From these studies a number of factors;

inelUding teacher personality, community support for schools; and

the aditiinistrative policies, were seen to influence whether teachers

ripen their own store of personal information on the subject to their

Students, whether they involve students in the teaching-learning

process, and whether they tackle such complicated topics as

economics in ways that present their complexity to students. One

of the factors helping shape teachers' instructional decisions, at

least as many of them explained; was their own perceptions Of what

might reasonably he expected of students. Students' part-time jobs

were i key factor in lowering teachers' expectations that students

would take lessons seriously, would exert effort in preparing

assignments; would merit teachers' efforts in structuring meaningful

activities;



In addition to the observational data on how teachers were

conducting claSseS and the interview data on their perceptions; the

ethnegraphie Studies also yielded some understanding of the stu-

dentt' views of their jobs and how they related to school; For one

thing, much student conversation in the halls; at the beginning of

claSs, and even during class related to their job duties; pay raises

and working conditions, job searches; and descriptions of major

purchases made possible by their jobs; Of special note were the

enthusiasm and animation of these conversations; in contrast to the

absence of much substantive discussion of school work or course

topics, beyond such remarks as Were we supposed to do anything

for this class today?"

The richness of the ethnographic data in establishing the

tension between instruction and student employment led to a ques-

tionnaire design which would probe contradictions found in the

ethnographic data; and which would -olaboi-ate students' perceptions

of these tensions to the same extent that the interview and obser-

vation data had provided teacher perceptions and responses.

SURVEY DESIGN

The branching qUeStitinnaire contained three primary kinds of

information: deMbOraphit, employment- related, and interpretive;

Demographic informatibri included age, gender, grade in school;

ethnicity, family income, and grade point average; Employment

information dealt with the classification of the job along Labor

Department categories, somewhat modified for youth: hourly rates

14



of pay, hours per week worked, seasons worked; time of week

worked, monthly earnings; length of employment; and reasons for

working, quitting work, or not taking a job. The interpretive or

relational questions linked the job decision; including the decision

riot to work, to family situations; school demands; inflation, and

personal interests; In addition; the relational questions included

items on amount of time spent on school work and students' percep-

tions of teachers' responses to working students. One chief pur-

pose of this third section of questions was to determine whether

any school-related factors contributed to students' decisions about

whether and how much to work.

The questionnaire branched-, after the demographic section, so

that students answered the remaining questions according to

whether they had a job at the time of the survey, whether they

had had a job in the past year (during school) but were not

working at the time, or whether they had not held a job during a

school year.

SAMPLE

Because of the author's previous research in social studies

classes at the schools, the survey was administered in each school

in conjunction with those classes; In School 1; the largest of the

schools, the junior and senior students of two social studies

teachers were surveyed because of these teachers' participation in

the earlier research. Their classes are heterogeneously grouped;

while the sample is not statistically representative of the entire

15
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junior and senior classes, the teachers described these students as

representative of the general mix of students by such traditional

analytical categories as ethnic heritage; academic ability; and

gender; This school serves a mostly middle-class urban area and is

one of several high schools in the city. The neighborhood is

c:omprised of mostly single-family dweliings; with some apartments

and a public housing project.

In School 2; the survey was administered in social studies

classes; with no specific time limit for completion. (All the junior

and senior students present on the day of the survey took part in

all but the first school; where the sample represented approximately

one-third of the two upper grades.) School 2 is a small-town

school which serves a rural district, with some exurban families as

well. Like the remaining two schools, it has an enrollment of about

1200-1500 students and is the district's only high school;

School 3 serves a suburban community and semirdral areas;

As in School 2, the social studies teachers handled the survey in

this school.

School 4 is the only high school in an area that draws stu-

dents from a suburb, a small town, and farms; At this school; the

principal preferred to have the survey administered during home-

room rather than classes; homeroom was not extended to accommo-

date the completion of the survey; At this school there were

missing data, especially toward the end of each branch's questions.

16
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II. Analysis of Employment Data

WHO WORKS?

Analysis of the questionnaire data revealed that indeed many

students in these high schools had jobs during the school year.

Many students were working many hours: StudehtS of all income

levels; girls as well as boys; college-bound as welleas trade-school

bound. The students did not, in general-, feel the conflict with

schooling that their teachers perceived. Their decisions to work or

not to work were more related to stir porting leistrce.--and major

purchases than to family need or college savings. Their decisions

to work-, furthermore, are more related to the availability of jobs

than to the priority they place on school Work. Variation by school

or by gender; when it existed, was less significant than the overall

picture of students wori-.,,ig.

With this basic summary of the findings in mind; we can turn

to specific responses to the questionnaire.

Within this sample of 1577 students, 59;6 percent were working

at the time of the survey. An additional 14;1 percent had worked

during the past school year About the same percentage of boys

worked as girls. Of those who had worked during the past school

year, approximately 18 percent of the girls and 17 percent of the

boys said they had had jobs but were no longer employed. Among

the students who had never worked were about one fourth of the
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girls and one-- fourth of the boys. Thus, there'was little difference

of the choices to work or not to work based on gender differences.

There were more differences when the employment picture was

looked at by Schbbl. By far, Schools 3 and 4, which have more

rural students and alSo more students dependent on car transports-

Lion (thus needing jobs), had higher percentages of students

working. The differences by school may reflect differential avail-

ability of jobs or may reflect different responses to school Orb=

drams; as will be discussed below.

Family income was more related to student employment thah the

teachers Seemed to believe (one of their complaints is that even

students who do not "need" to work do so); However, it was less

related to the choice to work than might be expected. At the lower

end of the scale, the differences were slight. Of those whe were

currently working, 6.3 percent had family incomes lower than

$11 ,000. This compared with 8;7 percent of those who had a job in

the past year and 6 percent of those who had not worked. Differ-

ences at the upper income leVels are more marked: 48 percent of

those who had jobs had family incomes above $25,000; 55.7 percent

of those who had not worked had family incomes above $25,000; An

unexpected finding; which makes the family income variable incon-

clusive; is that 60:3 percent of those who had jobs in the past year

were within this income range. One explanation could be that these

students had the luxury to quit work, although it is challenged by

the high numbers in thiS category who were seeking work; Missing

data and the unreliability of family income statistics supplied by



Table

Job Frequencies by School

_ -

CategorN,

Has Job

Had lob in
Pa Yea'

Has Not
WOrked

TOtal

School I School 2 School 3 Sehool 4 Total

128

455

74

256

75

150

219

57

90

335

46

102

938

416

247 480 366 483 1577
_ _

Table 2

Job Percentages by Schools

C;ilr,or;,

Has Job

Had Job Ln
Past Year

Has Not
Worked

School I School 2 School 3 School 4 Total

51.8 53 59;83 69;3 59;6

18 15 15.7 9;5 14;1

29;95 31.2 24.5 21 26.3

54;9 ot the 416 who have not worked are currently looking_for work = 228
69 of the 223 who have worked in past year are looking for work = 153

Total who would work if could find job 381
(23 of total)

23Z of total currently looking for work
59Z of total currently empioyed
tin would prefer to have employment

19



Table 3

Job Percentages by Family Income Levels

!ncome Level HaS Rib
Had Job in
Past Year

Has Not
Worked

Under $5;000 1.5 1.6 .6

$5;000-8;499 2.3 3.8_ 1.9

$8;500-10;999 2.5* 3.3* 3.4*

$11;000-15;999 6.3 7.1 9.6

$16;000-19;999 8.2 _6.5 9.3

$20;000-24;999 12.2 17.4__ 14.6_
525,000-34;999 19.6** 23.9** 25.7**

$35;000-49;999 16.1 23.4 14.5

$50;000 or more 12.3 13.0 15.5

missing 19.1 17.5 22.4

* 6.3 percent of those who have jobs have family incomes lower than

$11;000;
8.7 percent of tnose who have had a job in the past year have

family incomes lower than $11;000.
6 percent of those who have not worked in the past year have family

Incomes lower than $11;000.

**48;0 percent of those who have jobs have family incomes above $25;000.

(A); 3 percent of those who have had a job in the past year have family

incomes above $25i000.
)5; 7percent of those_who have not worked in the past year have family

incomes above $25;000.

Some students did not answer the income question (about 20 percent);

While the income figures seem -to correlate fairly closely with having a

job; they become less meaningful -in light of the number of students who

are not working who are looking for work (23 percent of total; 54;9 per-
cent of those who have never worked; 69 percent of those who have not

worked in the past year).
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students make income a problematic variable; It is; however;

ininortant to consider; precisely because it is one of the factors

teachers cite when discussing their displeasure with the "kind" of

student who is working rather than studying; The large proportion

of all students from high income families makes teachers' resentment

of student employment understandable;

Grade point average (CPA) is iiso an important comparative

basis for looking at students' job choices. Teachers reflected that

now even the "goou- students; whom they have traditionally

expected to 1-1.av in upper-level electives or extra credit projects,

preferred to work. At the lower grade point averages, 1.7 CPA or

below; there was little difference between those who had not

worked; 3.5 percent; and those currently working. At this CPA

level; however; fall 10 percent of those who had worked but were

not working. CPA became more Significant at upper grade average
_-levels. For C to C+ grades, the numbers were fairly constant:

25.8 percent of workers, 28.3 percent of those who have worked in

the past, and 23.1 percent of those who have not worked; Above

3.3 CPA, the gaps widen: 26 percent of workers fell into this

category, as did 26 percent of the past workers; Of those who had

never worked, 33 percent have 3.3 or better. CPA. Grade point

average was, then, a significant variable in who worked but was

riot greatly explanatory except at very high GPA

What students planned to do after high school was another

indicator teachers cited when they pointed to the "kinds" of stu-

dents working; Of those currently working; 4;7 percent said they



had no plans for what to do after high school; 11.4 percent said

they would take a job immediately; 22 percent anticipated trade or

technical school; 5 percent expected to go to a two-year college;

and 3.58 percent planned to go to a four-year college

These figures compare with 8.7 percent of the nonworkers who

had no plans, 6.3 percent who expected to go right into jobs; 13.9

percent who would go to technical schools, 5.3 percent bound for

two-year colleges and 47 percent planning to attend four-year

college.s. The figures for those who have worked in the past are

closer to the worker than nonworker figures: 7;6 percent with no

plans, 11.7 percent planning to take jobs; 14.8 percent to trade

school, 14.8 percent anticipating two-year colleges; and 33.2 per-

cent expecting to go to a four-year college. More data were miss-

ing on this question for workers than for nonworkers.

In summary, compared to those who had not worked, students

who worked tended to have somewhat lower family incomes and

grade point averages; and tended to plan to go to technical school

or enter the job market; These comparisons must not obscure the

fact that; even though fewer students who were achieving high

academic standards worked; one-fourth of the workers had grade

point averages above 3;3 and well over one-third of the workers

planned to go to college. Also; according to the staffs at these

schools; a number of students begin college by first attending the

high quality technical school in the area of going off to a two-year

college before entering a liberal arts college or the closest univer-

sity. If this practice is so widespread, then the teachers are even



more correct in their assessment that college-bound students are

of ten working.

WHAT WORK?

In the part of the state where these schools are located; work

varies seas:nally for young people. There is farm work; which is

underrepresented in this sample because the questionnaire specif-

ically addressed work that takes place during the school year

During the school year; by far the most available jobs are in food

service, fast food places and busing tables; or even cooking

informal restaurants: Of those working, 41 percent said they

worked in food service; compared with 4 percent in farm work; 13.6

percent in retail sales (the second highest category); and 6.6

percent in clerical work (positions often related to cooperative

courses).

Table 4 gives the breakdovvn of job categories by gender for

those students who worked in the past. Not surprisingly, most

girls worked in food service, and more boys had odd jobs and

worked in skilled and manual trades. Retailing was more equally

divided.

Of the students working, 88 percent said they did not work in

the family business; 10 percent said that they did. Among past

workers, 94.6 percent had not worked in a family business, indicat-

ing some benefit to those whose families were in business.

Statistics from the National Center for Educat;on Statistics

report Youth Employment During High School (See Note 2); place



Job but are Not Working at Present

Joh ::ategOry

Male Female

School 1

odd jibs
Babysitting
Food ervice
Manual trade
:tore clerk; sales
Clerical work

4

12

5

2

1

15.4

46.2
19.2
7.7

3.8

11.8
52.9

5;9

School 2

odd jobs 4 8.3

BaLysitting 1 2.1

Food service 11 22.9 38;]

Farm work 12 25 9.5

Factory work, 4 8.3 9.5

Skilledtrade 1 2.1

Manual trade 6 12.5

Store clerk; sales 2 4.2 3 14.3

Clerical work 1 4.8

Health-related 1 4.8

School 3

Odd jobs
Food service
Farm work
Factory work
Skilled trade
Manual trade
Store r1er'; sales
Clerical Bork

18
7

1

2

3

1

7.5

45
17.5
2.5
5

7.c

2.5

53.3

6; 7

13;3

Health-related 6;7

School 4

Odd Jobs 5.3 1 3.8

Babysitting_ 5.3 2 7;7

Food service 21.1 15 5-7;-:

Farm work 15.8

Factory work 1 3.8

Manual trade 1 3.8

Store clerk; sales 3 15.8 2 7.7

Clerical work 1 3;8

Health-related 1 5.3 1 3.8
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these Wisconsin data in a national context. From their sample of

!");i . 728 students the Spring of 1980, sligntly over half the stu-

dents were working, with 54 pei cent of boys working about about

50 percent of girls. Hall of the seniors they polled worked over 35

hour_; per week, with the number of hours worked varying little by

family in,,Orie, parents' occupation, or parents' education. hi that

survey, 16 percent of seniors worked in food service, 6 percent in

skilled trades, 21.5 percent in retailing, and 11 percent in factory

and manual trades work. These job categories vary from the

Wisconsin sample perhaps because of broader choices of jobs among

students in a nationwide sample.

TIME TO WORK

The Wisconsin survey did not turn up a large proportion of

students working over 35 hours per week; but the respondents

reported work patterns closely parallel to those perceived by their

teachers; Of the working students only 11 percent worked only

weekends and holidays; While 80.4 percent reported working a

mixture of school days and weekends. Of past worker, 68 percent

had worked on a mixture of schbol days and weekends, and mother

10 percent had worked only on school days.

Of current workerS 7.3 percent stated that they worked more

than 30 hours per week. (See Appendix, question 12.) out 22

percent worked 11-15 hourS per week; another 26 percent between

16-20 hours; and 15 percent worked 12-15 hours per week. Of

those who had worked in the past, fewer worked over 30 hours (5
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percent) and 29 percent worked fewer than 10 hours per week,

compared with 23 percent of the present workers. The information

on gender work patterns (Table 5) indicates that at the urban

school girls worked significant more hours than boys. At School 4,

a more rural school, boys worked longer hours.

PAY RATES

Among current workers; 63.5 percent (see Appendix, question

15) earn $3.00-$3.50, just above the minimum wage. Only 6 per-

cent earn more than $4.50 per hour. The figures are similar for

past workers; 61 percent of whom earned $3.00-$3.50, and 3 per-

cent of whom earned more than $4.50. Rates for boys and girls

(see Table 6) were quite parallel except at School 2 where nearly

six times as many boys as girls earned over $5.50 per hour; Only

at that level of pay at each of the schools did boys' pay exceed

that of girls', and the numbers of students with that pay were so

small that the differentials are :-ot highly significant. For adults;

gender is the primary basis for wage disparities, with women earn-

ing 59 cents of men's $1.00. Students hourly rates are generally

so low that youth supersedes gender as the chief determinant of

rates of pay. The National Center for Education Statistics data

cited above confirm this explanation, citing only a 65Z per hour

wage differential between sophomores and seniors and virtually no

pay differences based on race. Females earned slightly less than

males in their sample. College-bound students earned 171 more



Table 5

2

Number of Hours Per Week of StudentS Who Are Working

NUMber of Hours
Male Female

School I
a

0-5 hours
6-10 hours
11-15 hours
16-20 hours
21-25 hours
26-30 hours
31-35 hours

_3

15

17

14

8

1

1

_5.1
25.4
28.8
23.7
13.6
1.7
1.7

2

11

21

22

7

3

2

2.9
16.2
30;9
32.4
10.3
4.4
2.9

School 2

0-5 hours 5 4.3 14 10.4

6-10 hours 18 15.7 27 20.1

11-15 hours 20 17.4 26 19.4

16-20 hours 32 27.8 42 31;3

21-25 hours 19 16.5 19 14.2

26-30 hours 9 7.8 3 2.2

31-35 hours 5 4.3 3 2.2

School 3

0-5 hours 14 11 4 4;6

6-10 hours 16 12.6 10 11.5

11-15 hours 19 15 20 23

16-20 hours 28 22 26 29.9

21-25 hours 30 23.6 13 14.9

26-30 hours 9 7.1 8 9.2

31-35 hours 8 6.3 5 5.7

more than 35 hours 3 2.4 1 1.1

School 4

0-5 hours 12 7.5 8 5

6-10 hours 17 10.6 32 20.1

11-15 hours 43 26.7 41 25.8

16-20 hours 32 19.9 51 32.1

21-25 hours 21 13 19 11.9

26-30 hours 9 5.6 4 2.5

31-35 hours 10 6.2 2 1.3

more than 35 hours 17 10.6 2 1.3



Table 6

Current Rate of Pay for Students Who Are Working

Pay per Hour

Male Female

School 1

below $2.90
$2.90 (minimum wage)
$3.00-3.50
$3.60-4.50
$4.60-5.50
more than $5.50

3

2

39

11
2

2

5.1
3.4

66.1
18.6
3.4
3.4

5

6

46
8

2

1

7.4
8.8

67.6
11.8
2.9
1.5

School 2

below $2.90 2 1.8 7 5.2

$2.90 (minimum wage) 6 5.4 9 6.7

$3.00=3.50 63 56.3 96 71.6

$3.60=4.50 26 23.2 17 12.7

$4.60=5.50 4 3.6 3 2.2

more than $5.50 11 9.8 2 1.5

Sehool 3

below $2.90 2 1.6 3 3.5

$2.90 (minimum wage) 4 3.1 6 7

$3.00=3.50 84 66.1 60 69.8

$3.60=4.50 23 18.1 14 16.3

$4.60=5.50 7 5.5 0 0.0

more khan $5.50 7 5.5 3 3.5

School 4

below $2.90 12 7.6 18 11.4

$2.90 (minimum wage) 9 5;7 12 7.6

$3.00=3.50 96 61.1 101 63.9

$3.60=4.50 34 21.7 22 13.9

$4.60-5.50 5 3.2 4 2.5

more than $5.50 1 ;6 1 .6
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tional students, even though vocational studurts were likely to work

two more hours per week.

Monthly income figures are less reliable than hourly figures; at

least in the interpretation of this author; because some students

who are not paid by the month; or who do not notice exact amounts

of payroll deductions; may not have monthly figures so dearly in

mind. The question was included; however; to give some picture of

the money these students had to spend; that is; money their

teachers talked about their having to spend; Most students (63

percent) reported that they earned between $100 and $299 per

month. Only Li percent earned more than $400 per month. Table 7

gives the monthly earnings per gender per school. At all the

schools; the figures for boys and girls are closely parallel until the

$400 and above categories where only 6 girls reported earning this

aMount; compared to 33 boy-s.

WHY WORK?

It is in the responses by students to questions related to why

they work what they spend their earnings on, or why they do not

work, that we come closer to seeing the impact of the youth culture

on schooling. Very rarely do school considerations__corn

in students' job decisions, even though many educators use the

unfortunate metaphor of work and occupation to describe what

schools are or should be for students; If one follows this line of

thinking, than many students may be said to be holding down two

jobs. It becomes dear from their descripticns of their job choices;

29



Table 7

Monthly Intditie for Students Who Are Working

Monthly Income
Male Female

Schbilil 1

less than $50 4 6.9 4 5.9

$50-=99 9 15.5 8 11.8

$100=199 22 37.9 34 50

$200=299 19 32.8 16 23.5

$300=-399 4 6.9 6 8.8

School 2

less than $50 2 1.8 13 9.7

$50-99 14 12.6 17 12.7

$100-199 36 32.4 50 37.3

5200=299 38 34.2 43 32.1

5300-399 15 13.5 11 8.2

$400-499 5 4.5

more than $500 1 .9

SChilitil 3

less than $50 6 4.8 4 5

$50-99 11 8.8 12 15

5100-199 42 33.6 27 33.8

$200-299 36 28.8 25 31.3

$300-399 15 12 9 11.3

5400-499 11 8.8 3 3.8

more than $500 4 3.2

School 4

less than $50 15 9.7 11 7

$50-99 28 18.2 31 19.6

$100-199 45 29.2 68 43.0

200-299 43 27.9 38 24.1

$300-399 11 7.1 7 4.4

$400-499 9 5.8 3 1.9

mote than $500 3 1.9 0 0.0

Jut
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in interviews as well as in survey responses; that the job that

pays, the job that gives marketable experience; and the job that

carries some sense of autonomy and adult responsibility is not the

"job" of schooling.

Question 18 offered a number of reasons students might work.

Paying for major purchases and leisure were scaled as important

reasons for working. About half of the students said they Were

saving for college; this number is perhaps misleading. First, about

half were planning to attend college-, so this would mean on the

surface that all who are planning to attend college are saving for

college from their earnings. This contradicts interview data.

Economic changes during the interval between the interviews and

the survey may account for the change in response, or students

may haVe given this response importance because they think it is a

"respectable" and expected answer to give. In interviews; when

StudentS began to talk about their jobs, they were asked whether

they were working in order to earn money for college. Most of

them expressed disbelief. Only three or four students our of

dozens indicated that they were putting money away for college.

Most indicated that they were spending or saving for major pur-

chases.

Those latter two spending priorities were confirmed by the

survey. Over two-thirds indicated that contributing to the support

of their family was not important. About half said that earning

money to buy a car was "moderately" or "very" important; 81

percent said that paying for clothes and gifts was "moderately" or
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"very" important; 71 percent gave the same importance to making

purchasesmajor purchases (stereo; ski trips; etc.); 75 percent gave similar

importance to paying for leisure (movies arid the like).

While these reports confirmed the teachers' suspicions about

students' priorities; two other answers contradicted the ethno-

graphic data. In face-to-face interviews; a number of students had

Milked about their jobs as escapes from the dullrieSS and boredom of

school For this reason; the question was added to the survey.

On the survey; only 22 percent gave this an an important reason

for working during school. While many st_dents talked about

getting out early to go to their jobs, in mast schools only those

enrolled in distributive education or simila- cooperative programs

are iill-owed to do so, since their work relates to course credit;

the survey, only 10 percent said that leaving school early was an

important reason, for working.

One criticism by the teachers was that students were working

for the present moment in order to have spending money; rather

than taking jobs that would relate to their long-term interest. ThiS

is somewhat confirmed by the survey. Of those working; 75

percent said that they were working to gain job experience-, bi_it

fewer than half indicated that they were wanting to try out work

related to a future career.

Among those students notpres_ently working, the overwhelming

reason was that they could not find employment. We have already

seen that 59 percent of those surveyed were working at the time.

Another 54.9 percent of the nonworkers were seeking employment,
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were 69 percent of those who_laad_w_orked in the past. These

total an additional 23 percent of the sample. From these figures, it

is clear that although 54.9 percent were working; that figure would

he 82 percertt if all those not currently employed could find a job.

There are, of course; other reasons for not working. The

students who had never worked cited lack of a job or lack of a

good-paying job overwhelmingly as reasons for not working. Very

small numbers ( fewer than 8 percent, see Appendix, question 51)

had to care for younger siblings; had friends who didn't work,

preferred volunteer work, or had health reasons preventing employ-

ment. Spending time on "other" activities was "moderately" or

"very" important to 57.7 percent of the students, and about the

same number rated "prefer to concentrate on school work" similarly

important. Fewer preferred seasonal summer work and fewer still

(15 percent) said that parental opposition was a reason for their

not working.

BALANCING WORK AND SCHOOL

Reasons for working or not working were largely based on

concerns not related to school. Nevertheless; once the choice to

work is made, a student must consider the tensions that arise

between demands of the school and workplace and work out some

way of balancing or resolving conflicting pressureE.. Questions in

this section of the survey asked what tensions working students

felt between job and school tasks; how flexible their job was in

accommodating to school pressures; what steps they took at school

33
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in th( selettid.' of courses 6i- management of assignments to accom-

moclote work pressures, how they felt working hurt their studies;

,ind whether- they felt teachers took students' jobs into account in

making -_iSsigrirtionts and structuring lessons: The students not

presently working were asked how they had balanced these pres-

sureS in the past, what benefits they found from not working

during school, and what they anticipated as possible effects on

their school performance should they return to work;

The dominant impression from the data is that students did not

feel the some. conflict between johs and school which the teachers

expressed. Students felt much more conflict between job pressures

and leisure, free time activities; or getting together with friends.

One reason may be that the school does not demand a great deal of

work after school hours; This was the consistent picture drawn

from the observational data: that teachers assigned little reading,

or assigned reading that could be den-6 in class; that students

rarely had to come to class prepared to discuss or make presenta-

tions; that students had only brief writing assignments, if any;

The differences among the working and nonworking students in time

spent on school work outside of school (Table 8) confirm this

pottern.

In the range Of 6 to 10 hours per week, where 31 percent of

the nonworkerS cluster; as opposed to 25 percent of the working

students; not having a job seems to indicate having, or devoting;

more time to school work However, the proportion of students

spending more thah 11 hours per week on school work is almost the
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Table 8

Amount of Time Spent on School Work

Hours per week
spent on school
work outside of
school

Per-cent of Students

Workers Past Workers Nonworkers

1 12.6 17.5 10.3

3 22.8 23.3 18.8

4 5 24.9 16.1 21.2

6 7 13.3 15.2 26.9

8 10 11.9 10.8 14.7

11 or more 7.8 9 8.9

Approximately 8 percent of the datd in each category were missing.



tame for each group. This indicator has problems because the

quality and nature of the assignments cannot be taken into account,

nor is the speed and style with which students study. The figures

are more interesting for whai they tell about homework in general

than for delineating distinctions among priorities students place on

school work or jobs: in no category did large numbers of students

spend at least one hour per day on school work; Two-thirds of the

students sampled spent less than six hours per week on school

work outside of school hours.

Gender, rather than employment, is the variable most signifi-

cantly affecting homework hours; For example; a difference of only

3 percent separates the current workers who spend eight or more

hours per week on school work (20 percent) and the nonworkers

who study a similar amount (23 percent); However, at all four

schools, the gaps between boys' homework hours and those of girls

is considerable greater: 6 percent more girls at School 1 study

eight or more hours per week; 9 percent more girls at School 2;

75 percent more at School 3; and 14 percent more at School 4

(Table 9): While the data cannot explain this difference in boys'

and girls' homework hours; they do point to the weak effect

employment has on after school studying.

It is little wonder, then, that students felt that their loss,

when they took a job; was in lost leisure time rather than in lost

study, time: Specific questions related to school performance elab-

orated on students' percention that little was required of them at

school: Working students answered that their job was not

a
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Table 9

Hours per Week Spent on School Work by

Students Who Are Working

Hours per Week
Male Female

0-1 hours
2=3 heiiirS

4=5 hi.J6rS

6=7 heibrS
8=10 hekitS
11 hOUrS or more

0-1 hours
2-3 hours
4 -5 hours
6-/ hours
8-1_0 hours
LL hours or more

0-1 hoiirS

2-3 hOUrS
4=5 liOUrS
6-7 hours
8-10 hours
11 hours or more

0-1 hours
2=3 hOUrS
4=5 heiiirS

6=7 hb-Lit-S

8=10 hours
11 hours or more

School 1

4 7 3 4.4

14 24.6 18 26.5

18 31.6 14 20;6
8 14 13 19.1

10 17.5 12 17.6
3 5;3 8 11.8

School 2

16 13.9 10 7.4

35 30;4 24 17.8
27 23.5 3S 28;1
16 13;9 31 23;0
9 7.8 18 13.3
12 10.4 14 10;4

School 3

34 26.8 9 10.3

37 29.1 23 26.4

36 28.3 30 34.5

10 7.9 10 11.5

7 5;5 12 13.8

3 2.4 3 3.4

School 4

31 23.7 8 5.8

29 22;1 31 22.5

30 22.9 35 25.4

19 14.5 18 13

15 11;5 27 19.6

7 5;3 19 13.8



significantly hurting their school performance in being above to

stay alert in class (78 percent); in preparing for class (65 per-

Cent), in being able to do required reading (67 percent); in being

able to finish work on time (65 percent), in being able to do

written assignments (66 percent); in having time for extra credit

work (60 percent); or in making good grades (61 percent); In all

of these areas; teachers felt student jobs were encroaching on and

inhibiting school work. In addition, only 19 percent said that

working makes them take fewer credits to graduate; Only in

preparing for tests (214 percent) and in making good grades (314

percent) did students feel that working may be hurting their School

performance; but Still not in large numbers; Just over One-third

said that jobs kept them from participating in sports; a similar

number felt restricted in school activities.

Given the lack of student perceptions of strong conflict be-

tween work and Sehbel, the mechanisms for balancing the conflicting

pre;ssures becOrne less important than anticipated. Still, the re-

sponses are interesting for their contrast with teachers' percep-

tions; Fewer than 10 percent of students responded that an impor-

tant way ("Moderately" or "very important") of balancing these

pressures was choosing easier teachers; taking Study halls rather

than electiVeS, or borrowing homework from a friend. Only 15

percent Said that jobs made them stay satisfied With lower grades;

and 114 pereent said that choosing easier courSeS c418S a way of

balancing School and work;
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On whether they would quit work if something at school

changed, 28 percent said they would if their grades dropped dra-

matically, but only 7 percent said they would if theft teachers

required more work. Only 3 percent said they would quit if classes

became more interesting "No longer needing the money" drew far

more responses: 22 percent-.

Although the teachers may have felt restricted by the number

of working students when they plan lessons and class activities; the

students did riot see the teachers as aware of their jobs or as

relating course work to them; While 36 percent of the working

students said that teachers might allow papers to be handed in late

because work; wo-thirds said that teachers "never" reduced the

number of routine assignments for the Whole class because of the

numbers of students working, 69 percent said that teachers never

made assignments easier for the class, and 73.9 percent stated that

the teachers never reduced What was required of working students.

Even more interesting is that 45 percent said that the teacher never

had them relate their jobs to the course, and another 33.4 percent

said their teacher "sometimes" did. When this is broken down by

subject; the percentage of students whose teachers "never" related

student jobs to course work is about the same in the sciences (65;6

percent) and Social Studies (60.7 percent) as in the arts (64.7

percent) and foreign language (66.2 percent). Math (24 percent);

industrial/vocational (14 percent), and physical education (15

percent) all have higher numbers of students who responded that

their teachers Sometimes or always related the course to jobs;
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Among past workers, the responses for ways they saw

teachers to be accommodating to student work patterns are almost

identical; Taking more study halls and borrowing friends'

homework were the only balancing Strategies cited with any great

frequency. Also; 83 percent Said that teachers never or rarely had

students relate their jobs to the course.

Nonworking student§ confirmed the pattern of student percep-

tions that teachers neither adjusted assignments or altered courses

because of working students and that they did not frequently relate

student jobs to course work.

VARIATIONS AMONG THE SCHOOLS

The schools sampled vary in size and program; from a 2500-

student comprehensive high school in a city; to schools of 1000=-1500

which serve small town and rural areas. Schools 1; 2; and 4 are

organized strongly by departments, with single teacher claSSroorts

and a formal organization in which teachers and adminiStraters

function fairly independently. School 3 is characterized by much

faculty team work and curriculum developmenti with a history of

academically oriented administrators. Pedagogically, their visible

differences are somewhat overcome by theft similarity in having

most courses heavily teacher-centered; with feW Student initiatives

and long-term assignments in the courses obServed. Where such

differences exist, they do not seem to trariSlate into significant

differences in student work patterns. At Schobl 4, more students

said they had trouble finishing required reading when they had

40
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jobs; the social studies courses observed at that school; with the

exception of economics, had very minimal reading assignments; such

assignments must be in other departments; Also at this school;

less written work was required than at two of the other schools;

yet it was at this school that more students said that finishing work

on time was a casualty of working; At this same school; more

students were working to support families; Also at this school, as

nt the city school, about one-fourth of the students said that

escaping the boredom of school was an important reason for work-

ing. Overall, the variations in responses among schools were much

less than expected; given their different populations, locations, and

programs; Youth employment is a phenomenon that overrides

rieijhborhood and academic differences. Only such variations as

more farm jobs in the rural areas, and more desire to work to

support a car there, emerge. Some acknowledgement by students

that educational quality differed IS seen in the fact that at the

school with an extremely Strong social studies department; School 3;

43 percent of the students felt the subject was important; whereas

Pat a school with a weaker program, the number dropped to 36

percent. Similarly, 47 percent of the students at the stronger

school (School 3) felt their science program, which is excellent, to

be important, whereas only 35 percent felt that way about science

at School 4. These differences do not; however; translate into

significant variations in work choices;



3

III. Student Employment and Lowering Expectations

The survey data have confirmed teachers' perceptions that

large numbers of students, at all income levels and levels of school

achievement-, were working at part-time jobs during the school

year. Many were working long hours, far more hours than their

financial reed would seem to indicate and far more hours than they

were spending on school- related tasks; The data also revealed that

the conflict between teachers' academic priorities and studentS'

choices to work was only the first level of conflict. The second

.,'as the conflict between the findings of the ethnographic data and

survey figures on students' views of how work related to School for

them personally.

We have seen that some teachers resented StuderitS1 priorities

of time, energy and effort when they were direct:ea at jobs to the

detriment of school performance. The teachers said, in many

cases, that their own shift to having the required reading done in

class, to having brief-answer tests and exercises, and to centering

course lesson:; on teacher-supplied information rather than on

student participation all resulted frorn their low expectations that

students would finish work; db quality work, and complete work on

time; As one teacher said; he missed having students who "over-

achieve." Now that effort goes into pleasing the manager at

McDonald's;
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Administrators did not always function as a support for

teachers on this issue; One principal told me that he greatly

favored having students work; When he met a student (especially a

boy) who was not involved in a sport or other major school

zictivity, he "always" recommended the student get a job. One

z_idministrator, a principal; attributed students' enthusiasm for work

as a need to feel independent and able to effect change. At

school, students operate under a system of permission; intangible

rewards, and at times suspicion ("Where are you going tin the halls

at this hour?"). The same student may have enormous

responsibility for others' welfare if he works in a medical setting or

may handle hund.-eds of dollars each day in a business. ThiS

administrator did not suggest that the school should change tc give

students more responsibility there, but he was sensitive to the fact

that these emotional rewards young people need were more likely to

he fulfilled in the workplace.

Another set of administrative responses to student employment

had to do with administrators' interest in the orderly functioning of

the school and its public image. Many administrators were grateful

for the positive, constructive contacts which working students made

with the local business community. These are much more desirable

than news about students' auto accidents, drinking, shoplifting; or

general hanging around shopping centers or parks; Also; one

assistant principal felt that jobs for seniors were good for school

discipline in that they help clear seniors out of the halls and away

from school grounds during afternoon classes and after school. NO



administrator interviewed expressed as strong a feeling of conflict

between school goals and students' jobs as did teachers. This

seems to relate to the social control goals by which administrators

measure the effectiveness of the school, rather than teachers'

educative goals (as I have elaborated in Contradictions of Control).

This administrative/teacher split over student lobs is one of

Several ironies that student employment presents. Another is the

gap between teachers' desire to see students motivated about

school, and the teachers' frequent lack of curiosity about stucic.ts'

jobs. As mentioned before, most teacher complaints about students'

working were expressed spontaneously and in general terms, .-ather

than in relation to any one student. Siudents reported that

teachers very rarely had them relate course work to their jobs.

This seems to be an incredible loss of teaching opportunity. One

can imagine that teachers would be pleased that students had

broader experiences from which to draw information for writing

assignments, for the study of social institutions; mathematical and

scientific enterprise and so on; Examples based on student

experience are well known to have more appeal to students than

examples from textbooks and worksheets. One reason teachers may

not make these connections is that; in most of these courses, the

teacher supplies almost all the information through lecture, and any

student writing is in the form of brief responses to test questions.

In two teacher& courses; some writing is based on review of

written materials; The lectures ranged from dull and superficial

conveying of lists of facts to insightful and stimulating
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presentations. That the courses were lecture-based is less

significant for educational quality than for the lack of opportunity

for student involvement. Without the need for student involvement,

teachers do not give attention to such student interests as their

jobs. (Also, there may be some reluctance on the part of one or

two teachers who are actually against students' working to bring it

into the classroom setting as a subject.)

This omission of direct mention of students' jobs was most

noticeable in classes dealing with micro-economics such as purchase

contracts, workers' rights, consumer regulations, tax forms, and

the like. Even in these classes, teachers were more willing to deal

with the course topics abstractly or to bring in their own examples

(of insurance papers, for example) than to engage students' discus-

sion of their experiences as workers or consumers A part of this

ignoring of students' experience may stem from long experience with

"covering the material" and not expecting students to have

contributions in the area of work and consumption. But these same

teachers talked at length about students' work priorities when they

discussed some of the constraints they felt as teachers. Since the

course was rarely structured to include students as a valid source

of knowledge, the .zeacher may not have thought to involve students

in these topics with which they have growing familiarity.

Interestingly, this pattern of covering the material to the

exclusion of student participation in generating and discussion

course 'copies may be indicative of the very school processes against

which students'are reacting when they choose to spend their free
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time working rather than doing extra schbol work. In the inter-

views, students repeatedly stated that they worked because they

found school boring; much of schbOl-tUpplied knowledge not

credible, or school not demanding. Their responses to the

questionnaire did not confirm this picture of school as a factor in

work choices; The decision to work, and to work certain numbers

of hours, related much more to the detire to support leisure

activities; to make luxury purchases (not considered luxuries by

these students); and to a slightly lesser extent to save for college.

Their survey responses indicated that the work decision related

much more to personal factors than to schooling. Because some

time; from one semester to two years, separated the interviews frem

the survey, it it possible that some change over time occurred.

However; because no such change occurred during the period Of

student interviews; a similar time period, perhaps other factor§

explain thit discrepancy. For one thing; it may be easier to say

something casually to an interviewer than to mark it on paper. The

interviews were in the context of discussing what they knew about

economics topics and what they had learned at schobl related to

economic issues. The descriptions of their jobs arose at students

contrasted job experiences and information learned from co- workers

and employers with school-supplied information. This may cast a

different light on the work-school conflict than was true of the

Survey, which focused on the job in light of the Student's personal

situation as well as his or her school experience.
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In any case, the movement of students of all ability levels; of

varied interests and financial statuses, toward increasing work

hours rather than toward increased effort at school can be seen as

resistance, even if unconscious resistance; to school and its claims

on time and energy. Such resistance is not necessarily as strong

or as deliberate as political resistance; that is as counter action

aimed at opposing a policy or set of values: Here; we may be

seeing more of a distancing; an organizing of students' liveS in

such a way that schooling is much less central than in recent

history. This kind of disengagement from school processes may

take the form of apathy; of active resistance; or of gradual reclef=

inition of roles: The increase of student employment in theSe

schools which the teachers perceived over the past five yearS seems

to take on this latter- cast. Teachers pick up the cue that they

have less influence over stud-6MS' time and goals and, in reaction,

restructure lessons in a way that makes passing reasonably possible

without extended outside assignments. Students see that course

work is not incredibly deManding but do not see that this is a

change from the ways their teachers have taught in the past, and

so ,hey think the teachers are unaware of or not interested in their

jobs.

The contrast between students' roles and responsibilities at

work and at School belies an analogy of student as worker.

Perhaps another analogy would be more apt--that of student as

client and consumer. Many of these students talked about theft

jobs iii terms of what they could buy with their earnings: The job
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may or may not be one they had an interest in, may or may not be

challenging. But, unlike school work; it carried a paycheck. In

the marketplace the student has efficacy he or she does not feel at

school; he or' she has choices and influence. This consumer role

seemed to be more valued by many students at least in their

interview discussions; than the laborer role. At school they

functioned less as a consumer; one making choices than as a

client, one fultilling minimal requirements in exchange for standard

certification, a recipient of services rather than a participant in

processes; Certainly not every ClasSroom Observed has had this

characteristic; but many of theM did. And students were not

unaware of the disparity between their power on the job and in the

market; and their relatively inactive role atschool.

To adult observerS of labbr practice, the restrictions and

uniformity of behaVior and job task required at a fast food chain or

factory or retail store do not call up visions of worker indepen-

dence and autonomy. The sense of independence in these places

for student§ is in comparison with their lesser independence in the

school setting. Whatever the job task at work; it is at least in-

strumental in value: it can buy something;

The pressures for students to continue to work will not go

away with mild decreases in inflation; The economic goals Which

firSt bring students into the workplace will not easily be displaced

by economic policy or by school personnel's wanting them to disap-

pear. That impetus for entering the vicious cycle of lowering

expectations of work and school will not soon leave us. There is

4S
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much the school; or the teacher; can do to prevent the continued

fueling of this cycle. For one thing, teachers could demand more

,of students; this is the current Wisdom of educational reform in the

news and has some merit if taken in a context of much broader

school reform which attends to the nature of content as well as to

the mechanical requirements of schooling. Far better, teachers

could seize upon work experiences as teaching opportunities rather

than as inhibitions to their ability to teach and students' ability to

learn. Bringing work experiences into the lesson could be a first

step in breaking down the walls that Of exist between "personal"

knowledge and the "official" knowledge of the classroom.

Schools in the U.S. have traditionally made accommodation to

economic changes, from setting a school year calendar by the

agricultural seasons to modeling school organization after industrial

plants. In the current economic scene of great uncertainty and

complicated linkages; the schools can resist student emplbYment

pushing students farther yet from systematic learning, or they can

use student jobs as a laboratory for exploring all sorts of learning.

Of special importance is the use of students' jobs to teach them how

their jobs and their consumption patterns are linked to the broader

political and economic forceS which shape them. Many student jobs

are dea.d-end jobs; jobs which bring an immediate pay check but no

career future or intrinsic interest. Yet these jobs are a part of a

world-wide economy whose resource networks and multiplier effects

exteud far beyond the local community, While such perspective

on student employment does not resolve the tc.,.achers' quandry about
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how to get students to hand in assignments on time; it does give

the students reflective tools for examining this very important area

of their lives and in turn gives them reinforcement that SchOolS can

be places where significant issues are discussed; where things

important to students are taken seriously. Raising expectations can

rarely originate with students because of the very inequities of

power which are inherent in a teaching-learning situation. This

will especially be the ease when they see schdel personnel devaluing

what is important to them. For students to expect more of school-

ing is inextricably linked with the school's expectations of them.

We have seen that increased student employment has become one of

the factors which have caused teacherS and students to expect less

from each other. Since the economic situation is unlikely to

change; teachers might well take the initiative to link jobs with

content and learning activities. In doing so, they will let students

know that what they expect of them can be at least as demanding

as what is expected of them on the job; and that schooling in its

hest sense does carry significant reward;
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Appendix

Summary Frequencies and Percents, Survey of Student Employment

at Four Wisconsin High Schools, October 1981
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Notes to Appendix

Where percentages do not add to exactly 100 percent, data are missing or
rounding of figures has been used. Where missing data exceed a signifi-
cart number, usually 3 percent, the "missing" category is designated.

After question 8, the job status question, students answered only those_
questions related to their current job status. Respondents who_answered
that they were presently employed are profiled in Table A2; students
working in she past year, in Table A3; students_who have not worked, in
Table A4. Answers to selected background questions are given for each
subsample.

Questions 9 and 31 are not listed because the_responses, descriptions of
job task, were in narrative rather than numerical form.



Table Al

49

BaCkground Information Total Sample

Question

School 1 School 2 School 3 School 4 Aggregate

f % f f % f 7

1; Your grade:
junior 136 55.1 264 55 162 44,3 251 52 813 51.6

senior 108 43:7 210 43.8 201 54.9 227 47 747 47.4

2; Your agel_
under 16 years 8 3.2 5 1 9 2.5 3 1.7 30 1:9

16-17 225 91:1 423 87.7 322 88 423 87.6 1392 88.3

18 or older 10 4 48 10 31 8:5 44 9.1 133 8.4

3. Your sex:
male 119 48:2 247 51.5 205 56 223 46.2 794 50.3

female 123 49.8 224 46:7 153 41;8 244 50.5 745 47.2

4. Your ethnic heritage:
white 224 90:7 465 96:9 353 96.4 460 95.2 1503 95.3

h1a6(. 10 4 3 :6 13 .8

hispanic 1 _4 2 , ._ 2 .5 1 .2 6 :4

Asian 6 2:4 1 .2 1 .3 3 .6 11 .7

other 1 .4 2 .4 3 .8 2 :4 8 .5

5. Your high school grade average:
Mostly below D (below 1.0) 1 ;4 2 ;4 1 .3 1 .2 5 .3

Mostly D_(1.0-1.4) 2 .4 3 .8 3 :6 8 .5

About half C and half D
(1.5-1.7)

10 4 23 4.8 17 4.6 19 3.9 69 4.4

Mostly C (1.8-2.2) 24 9.7 72 15 32 8.7 77 15.9 205 13.0

About half B and half C
(2.3-2.7)

61 24.7 129 26.9 82 22.4 129 26.7 401 25;4

Mostly B (2.8-3.2) 62 25./ 119 24;8 111 30.3 132 27.3 424 26.9

About halt A and half B
(3;3-3:6)

59 23.9 98 20:4 85 23.2 88 18.2 330 20.9

Mostly A (3.7-4.0) 29 11.7 32 6.7 31 8.5 28 5.8 120 7:6

6; Your family's approximate
annual income:2

under 55,000 3 1.2 3 .6 4 1.1 9 1.9 19 1.2

$),000-8,499 7 2:8 8 1.7 7 1.9 13 2.7 35 2.2

$6;500710,999 6 2.4 14 2.9 8 2:2 12 2 :5 40 2.5

511,000-15;999 ' 16 6.5 25 5.2 32 8.7 30 6.2 103 6.5

`516,000-19,999 19 7;7 29 6 32 _8.7 39 8.1 119 7.5

$20;000-24,999 36 14.6 63 13.1 44 12 50 10.4 193 12.2

$25,000-34;999 58 23.5 104 21.7 68 18,6 81 16.8 311 19.7

$35,000-49,999 37 15 85 17.7 71 19.4 64 13.3 257 16.3

$50;000 or more 47 19 46 9.6 46 12:6 50 10.4 189 12 -

Missing 18 7;3 103 21.5 54 14.8 135 28 311 19.7

7. Number of people in your
faintly: (living at home)

1 _1 _.4 _2 .4 3 .8 2 .4 8 .5

15 6.1 II 2.3 20 _5.5 18 _3.7 64 4.1

3 49 19.8 78 16.2 80 21.9 89 18.4 297 18.9

4 83 33.6 131 27.3 107 29.2 119 24.6 440 27.9

5 62 25;1 130 27;1 74 20.2 102 21.1 368 23.3

more than 5 34 13.8 124 25:8 77 21 145 30 380 24.1

8; Your present work situation:
Students presently working 128 51:8 256 53.3 219 59.8 335 69.4 938 59

Students who have worked
In past year

45 18.2 74 15.4 57 15.6 46 9:5 223 14.3

Students who have not worked
during :;chool

74 30 150 31.3 90 24.6 102 21.1 416 26.1

54
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Students

Table A2

Presently Working

Question
School 1 School 2 School 3 School 4 Aggregate

F X F X f

Number of respondents: 128 13.6 256 27.3 219 23.3 335 35.7 938 100

1. Grade:

junior 62 48.4 123 48 83 37.9 155 46.3 423 45.1

senior 64 50 132 51.b 135 61.6 177 52.8 508 54.2

Age:
under 16 4 3.1 3 1.2 3 1.4 2 .6 12 1.3

16-17 121 94:5 220 85:9 189 86.3 293 87.5 823 87.7

18 or older 2 1.6 30 11.7 25 11:4 35 10:4 92 9 :8

S. Sex:

ma le 59 46:1 116 45:3 127 58 _ 161 48.1 463 49.4

female 68 53.1 136 53.1 87 39.7 163 48:7 454 48:4

4. Race:
white 118 92.2 249 97 :3 211 96.3 324 96.7 902 96.2

block 6 4.7 2 :6 8 .9

hispanic 1 .5 1 :1

asian 3 2.3 1 .3 4 .4

other 1 .4 2 .9 2 :6 5 .5

5. Grade point average:
boIow 1.0 .8 1 .5 1 .3 3 .3

1.0=1.4 2 _.9 _3 .9 5 .5

1.5-1.7 2 1.6 15 5.9 7 3 :2 14 4 :2 _38 _4.1

1.8-2.2 10 7.8 40 15.6 21 9.6 61 18:2 132 14:1

2.3-2:7 35 27.3 62 24.2 49 22.4 96 28.7 242 25.8

2.8-3.2 34 26.6 68 26.6 74 33.8 84 25.1 260 27.7

3.3-3.6 33 25.8 54 21:1 46 21 _ 54 16;1 187 19.9

3.7-4.0

t. Family income:

12 9.4 16 6.3 16 7.3 19 5:7 63 6:7

under $5,000 2 1.6 2 .8 4 1.8 6 1:8 14 1.5

$5,000-8,499_ 3 2.3 3 1.2 3 1.4 13 3.9 22 2:3

$8,500-10,999 2 1 :6 _7 2.7 5 2.3 _9 2.7 23 2.5

$11,000-15,999 10 7.8 12 4:7 15 6:8 22 6 :6 59 6.3

$16;000-19.999 8 6.3 15 5.9 23 10.5 31 9.3 77 8.2

$20,000-24,999 17 15 :3 34 13.3 26 11.9 37 11 114 12.2

$25,000-34,999 33 25.8 57 22;3 39 17.8 55 16:4 184 19.6

$35;0A-49;q99 19 14.8 53 20.7 42 19.2 37 11 151 16.1

;'i0,000 or more 24 18;8 26 10.2 32 14.6 33 9.9 115 12.3

ssing 10 7.8 47 18:4 30 13:7 92 27:5 179 19.1

10. Jcb category:
.11.:d jobs. 6 4.7 9 3.5 13 5.9 15 4.5 43 4 :6

Ba' 2 .8 3 1.4 4 1.2 9 1

rood st;vice 64 50 97 379 81 37 :0 143 42.7 385 41

Farm work 10 3.9 10 4.6 21 6.3 41 4;4

Factory work 1 ,4 3 1.4 6 1.8 10 1.1

Skilled trade 6 2:3 13 _5.9 _9 2.7 28 3

anual trade 7 5.5 33 12.9 22 10.0 28 8:4 90 9 :6

Store clerk, sales 31 24.2 52 20.3 36 16.4 56 16.7 175 18.7

Clerical work 5 3 :9 15 5 :9 17 7.8 25 7.5 62 6.6

Health-related 4 3.1 5 2 8 3.7 7 2:1 24 2.6

Other 11 8.6 26 10.2 13 5.9 19 5.7 69 7.4

11. Is this your family's
business?
Yv8 6 4.7 29 11.3 21 9.6 38 11.3 94 10

NO 120 93.8 225 87.9 195 89 293 87.5 833 88.8

12. Hours worked per week:
0-5 5 3.9 19 7.4 18 8.2 20 6 62 6.6

6-10 26 20.3 47 18.4 28 12.8 53 15.8 154 16.4

11=15 38 29;7 46 18 39 17 :8 86 25.7 209 22.3

16-20 36 28.1 75 29.3 54 24.7 86 25.7 251 26:8

21-25 16 12.5 38 14.8 44 20.1 41 12.2 139 14.8

26-30 4 3 :1 12 4 :7 17 7 :8 13 3 :9 46 4.9

31-35 3 2.3 9 3.5 13 5.9 12 3.6 37 3.9

Mote than 35 7 2.7 6 2.7 19 5.7 32 3.4

continued



Question

1.1. When do you work?
Only on school_dayti
Only on weekends and holidays
Mixtureof school days and

weekends

14. Is this more or less than you
worked last year?
More
1.055

missing

15. Current hourly wage:
8elow $2.90 (miiiiMum wage)

11:.60

s.bO-4.50

wore than $5.50

16 M f. Monthly income, beore taxes:
less than $50
$50-99
$100-199
',200-299

5,300-199

:,400_499
morn than $500
missing

11. bow Long have you worked at
your present job?
less than a month
1-3 months
4-6 months
i-6 months
lo-ll miniths

more one year

18. (liw important are each of the
re;isoas for getting

A part-tIme J06?

contribute to support of
tamily:
not important
somewhat important
moderately important
very important

b. parents want you to work:
not important
aomewhat important
moderately important
very important

c. save for c011ege:
not important
somewhat important
moderately important
very important

I. escape the boredom of school:
not important
somewhat_ important
moderately important
very important

e. meet DECA or CO-OP require-
ments:
no: important
somewhat_important
moderately important
very important

1.11,1, AZ (C..tiilki3O)

School 1 School 2 School 3 School. 4
--------

f X

Aggregate

ff X f 1

8 6.3 13 5.1 23 10.5 33 9.9 77 8.2

7 5.5 40 15.6 25 11.4 30 9 102 10.9

113 88.3 202 78.9 170 77:6 269 80:3 754 80.4

90 70.3 199 77.7 153 69.9 234 69.9 676 72;1

26 20.3 44 17.2 45 20.5 72 21.5 187 19.9

12 9.4 13 5:1 21 9:6 29 8.7 75 8

6:3 10 3.9 _7 3.2 30 9 55 5.9

6.3 15 5.9 10 4.6 22 6 :6 55 5.9

85 68.4 161 62.9 145 66.2 205 61.2 596 63.5

20 15:6 44 17.2 38 17.4 57 17 159 17

4 3.1 7 27 7 3:2 10 3 28 3

3 2.3 13 5.1 11 5 2 .6 29 3.1

8 6.3 15 5.9 10 4:6 26 7:8 59 6.3

17 13.3 33 12.9 25 11.4 63 18.8 138 14.7

56 43;8 34.0 72 32.9 116 34:6 331 35-.3

36 28.1 82 32:0 61 27.9 83 24.8 262 27.9

10 7.8 26 10.2 24 11 19 5.7 79 8:4

5 2 14 6.4 12 3.6 31 3.3

1 _.4 4 1.8 3 .9 8 .9

7 2.7 9 4:1 13 3:9 30 3.2

9 .7 24 5.4 8 3:7 18 5:4 _59 _6.3

35 27.3 62 24.2 64 21.2 96 28.7 257 27.4

22 17:2 42 16.4 44 20.1 41 12.2 149 15.9

9 7 31 1'.1 17 7:8 25 7.5 82 8.7

13 10.2 12 4.7 15 6.8 24 7.2 64 6:8

40 31.3 94 32.8 71 32.4 125 37.3 320 34.1

107 78.1 167 65.2 146 66.7 201 60 614 65.5

21 16.4 55 21:5 50 22:8 68 20:3 194 27.7

2 1.6 22 8.6 13 5.9 34 10.1 71 7.6

4 3.1 10 3.9 9 4.1 15 4.5 38 4.1

33 25.8 89 34.8 78 35.6 96 28.7 296 31:6

51 39.8 93 36.3 78 35.6 108 32.2 330 35.2

32 25 56 21:9 41 18:7 82 24:5 211 22.5

10 7.8 16 6.3 19 8.7 35 10.4 80 8.5

31 24.2 54 21:1 54 24:7 82 24.5 221 23.6

25 19.5 53 20.7 50 22.8 83 24.8 211 22:5

29 22.7 62 24.2 44 20.1 69 20.6 204 21.7

42 32:8 83 32.4 68 31.1 89 26.6 282 30.1

65 50.8 136 53.1 311 50.7 147 43.9 459 48:9

28 21.9 61 24.6 63 28.8 87 26 241 25.7

24 18:8 36 14.1 29 13.2 56 16.7 145 15.5

7 5.5 15 5.9 15 6:8 30 9 67 7:1

110 85.5 208 80.5 156 71:2 252 75:2 724 77:2

3 2.3 14 5.5 12 5.5 18 5.4 47 5

3 2.3 11 4.3 13 5.9 16 4.8 43 4.6

10 7.8 20 7:8 32 14:6 36 10:7 98 10.4

continued
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Table A2 (continued)

Question

School 1 Sthool 2 School 3 School 4 Aggregate

f. get out of school early:
not important
somewhat important
moderately important
very important
missing

g. gain job experience:
not important
somewhat important
moderately important
very important
missing

. try out a kind of work
related to future career:
not important
somewhat important
moderately important
very important
missing

i. earn money to buy car:
not important
somewhat important
moderately important
very important
big-Sing

j. pay for clothes, gifts,
pe:sonal necessities:
not important
somewhat important
moderately important
very important
missing_ _

k. pay for alcohol, tobacco;
etc.
not important
somewhat important
moderately important
very important

t; pay for major purchases
(stereo, skis, bike, etc.):
not important
somewhat_important
moderately important
very important

m: have something to do:
not important
somewhat important
moderately important
very mportant

n. most of/your friends work:
not important
somewhat important
moderately important
very important
missing

o. pay for leisure (movies,
etc.):
not important
somewhat important
moderately important
very important
missing

f f Z

113 88.3 199 77.7 161 73.5 239 71.3 712 75.9

II 8:6 16 6.3 25 11.4 27 8.1 79 8.4

1 .8 18 7 15 6.8 22 L.6 56 6

1 .8 14 5.5 14 6.4 24 7:2 53 5.7

2 1.6 9 3.5 4 1.8 17 5.1 38 4:1

13 10.2 17 6.6 26 11:9 20 6 _ _76 _8.1

23 18 46 18 37 16.9 46 13.7 152 16:2

38 29:7 88 34;4 54 24.7 101 30.1 281 30

52 40.6 97 37.9 94 42:9 146 43:6 389 41.5

2 1.6 8 3.1 8 3.7 22 6.6 40 4:3

67 52.2 100 39.1 91 41.6 114 34 372 39:7

25 19.5 66 25.8 40 18.3 70 20.9 201 21.4

14 10A 42 16:4 35 16 65 19.4 156 16.6

15 11.7 45 17.6 48 21;9 69 20:6 177 18.9

7 5.5 3 1.2 5 2.3 17 5.1 32 3;4

59 46.1 75 29.3 45 20;5 76 22:7 255 27.2

22 17.2 51 19.9 46 21 70 20.9 189 20;1

18 14:1 56 21:9 49 22.4 75 22.5 198 21.1

22 17.2 63 24.6 70 32 94 28:1 249 26.5

7 5.5 11 4.3 9 4.1 20 6 47 5

4 3.1 10 3.9 14 6.4 10 3 38 4:1

11 _8.6 _35 13.7 41 18.7 39 11.6 126 13.4

41 32 106 41:4 70 32 99 29.6 316 33.7

69 53.9 97 37;9 90 41:1 169 50;4 425 45.3

3 2.3 8 3.1 4 1.8 18 5:4 33 3;5

69 53.9 118 46:1 106 48:4 173 51;6 466 49.7

26 20.3 66 25.8 47 21.5 58 17.3 197 21

18 14;1 40 15.6 36 16.4 48 14.3 142 15.1

8 6.3 30 1! 1 28 12:8 40 11.9 106 11.3

8 6.3 39 15:2 33 15;1 28 _8;4 108 11.5

27 21.1 72 28.1 54 24.7 73 21.8 226 24;1

44 34:4 89 34.8 71 32.4 116 34.6 320 34.1

47 36.7 52 20:3 58 26:5 100 29;9 257 27.4

37 28:9 67 26;2 69 31.5 85 25,4 258 27.5

37 28.9 101 39.5 68 31:1 112 33:4 318 33.9

40 31.3 58 22.7 60 27.4 91 27.2 249 26:5

12 9;4 27 10.5 21 9.6 30 9 90 9.6

65 50.8 145 56.6 120 54.8 157 46.9 487 51;9

35 27.3 74 28.9 61 27.9 88 26.3 258 27.5

24 18.8 22 86 23 10:5 50 14:9 119 12.7

3 2.3 10 3.9 12 5.5 18 5.4 43 4:6

1 5 2 3 1.4 22 5.6 31 3.3

2 1.6 13 5.1 19 8.7 15 4.5 49 5.2

15 11;7 59 23 28 12.8 52 15.5 154 16.4

44 344 109 42:6 87 39:7 124 37 - 364 38.8

64 50 72 28.1 79 36.1 123 36.7 338 36

3 2.3 3 1.2 6 2.7 21 6.3 33 3.5

continued



Table A2 (continued)

luestion

School 1 School 2 School 3 School 4 Aggregate

f d f Z f 1 f 1 i 7.

19. How important has your job been
in hurting your performance in
these areas?

a. being able to stay alert
in class:
net important
somewhat Important
moderately important
very important

h. being able to prepare for
clat;s:

not important
sOMeWhat important
nlodera ely important
Very important

being able 1..o do required

reading:
not important
somewhat important
moderately important
very important

d. being able to finish work
on
not important
:iOmowhat important
moderately important
very important

e: being able to do written
assignments:
not important
somewhat important
moderately important
very important

f. being abletodo extra-credit:
not important
somewhat_ important
moderately iMptittant
very important

g: taking more electives than
required to graduate:
not important
somewhat_ important
moderately important
very important

h. making good grades:
not important_
somewhat important
moderately important
very important

i. being prepared for tests:
not important
sOMOWhat important
moderately important
very important

j. participating in sports:
not impOrtant
somewhat important
moderately important
very important _

k. participating in school
activities:
not important
soiiiehat important
moderately important
very important

75 58.6 137 53.5 111 50.7 162 48.4 485 51.7

35 Z7.3 80 31.3 59 26.9 72 21.5 246 26.2

13 10.2 27 10.5 26 11:9 55 16.4 121 12.9

5 3.9 9 3.5 19 8.7 26 7.8 59 6 :3

38 29.7 77 30.1 79 36.1 87 26 281 30 _

46 35.'7., 101 39.5 74 33.8 113 33.7 334 35.6

26 20.3 51 20.7 43 19.6 70 20.9 192 20.5

18 14.1 22 8.6 21 9:6 41 12.2 102 10.9

46 35.9 105 41 90 41.1 129 38:5 370 39:4

35 27.3 81 31.6 60 27.4 85 25.4 261 27.8

27 21:1 47 18:4 44 20.1 63 18.8 181 19.3

20 15.6 18 7 22 10 33 9:9 93 9:9

57 44.5 103 40.2 16 34:7 95 28:4 331 35.3

34 26.6 60 31.3 71 32.4 98 29.3 283 30:2

23 18 _ 42 16.4 43 19.6 76 22.7 184 19.6

14 10:9 27 10:5 25 11.4 42 12.5 108 11.5

52 40.6 103 40.2 86 39.3 105 31.6 347 37

37 8:9 79 30.9 52 28;3 91 27.2 269 28.7

25 19.5 49 19:1 42 19;2 73 21.8 189 20.1

12 9.4 19 7.4 24 11 37 11 92 9:8

43 33.6 102 39:8 73 33:3 116 34.6 334 35.6

29 22.7 60 23.4 60 27.4 85 25:4 234 24 :9

30 23.4 59 23 44 20.1 58 17.3, 191 20.4

26 20A 20 10:9 36 16:4 48 14.3 138 14.7

86 67:2 143 55:9 120 54:8 174 51.9 523 55.8

21 16.4 49 19.1 53 24.2 72 21:5 195 20:8

14 10.9 16 14.1 26 11.9 42 12.5 118 12.6

5 3.9 21 8 :2 18 8:2 17 5:1 61 6.5

42 32:8 91 35.5 89 40.6 98 29.3 320 34.1

42 32.8 68 26 :6 55 25:1 89 26:6 254 27.1

26 20.3 54 21.1 45 20.5 67 20 192 20:5

18 14.1 33 12.9 27 12.3 52 15.5 130 13.9

39 30.5 67 26.2 72 32.9 87 26 265 28:3

35 27.3 85 33.2 62 28.3 98 29.3 280 29.9

33 25:8 55 21:5 55 25.1 74 22.1 217 23.1

18 14.1 34 13.3 26 11;9 44 13:1 122 13

52 40.6 126 49.2 92 42 131 39.1 401 42.8

19 14:8 4t 16 - 31 14 2 67 20 158 16.8

25 19.5 44 17:2 39 17:8 57 17 _ 165 17.6

29 22.7 37 14.5 48 21.9 50 14.9 164 17:5

43 33.6 112 43.8 82 37.4 114 34 351 37 :4

27 21.1 58 22.7 45 20.5 73 21.8 203 21.6

33 25:8 47 18:4 45 20.5 76 23.3 201 21.6

21 16.4 29 11.3 33 17.4 41 12:2 129 13;8
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:Fable A2 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

f X f %

20. Is your job interesting?
Yes 90 70.3 204 79.7 149 68 241 71.9 684 72.9

do 36 28;1 48 18.8 65 29.7 70 20.4 219 23.3

21. Is your job challenging?
as 67 52.3 146 57 116 53 195 58.7 524 55.9

NO 59 46.1 104 40:6 10 4:6 117 34;9 373 39.8

22. Which of -the following has
been an important way of
balancing your job and
8chool work?

i. taking only the minimum
courses required for
graduation:

not important 86 67.2 142 55.5 113 51.6 160 47.8 501 53.4

somewhat important 25 19.5 68 26.6 63 28;8 79 23;6 235 25.1

moderately important 11 8.6 33 12.9 26 11.9 42 12.5 112 11.9

very important 5 3.9 9 3.5 11 5 22 6.6 47 5

b. being satisfied with lower
grades:
not important 81 63.3 144 56.3 126 57.5 161 48.1 512 54.6

somewhat important 25 19:5 60 23.4 55 25.1 73 21.8 213 22.7

moderately important 18 14.1 33 12.9 20 9.1 41 12.2 112 11:9

very important 3 2.3 10 3.9 11 5 18 5.4 42 4.5

c. choosing easier courses:
not important 91 71.9 154 60:2 116 53 167 49:9 529 56.4

somewhat important 17 13.3 60 23.4 65 29.7 71 21.2 213 22.7

moderately important 14 10.9 32 12.5 23 10.5 43 12.8 112 11.9

very important 4 3;1 5 2 10 4.6 16 4.8 35 3.7

d, choosing teachers who
require less work:
not important 102 79.7 184 71.9 146 66.7 208 62.1 640 68.2

somewhat important 13 10.2 46 18 51 23.3 50 14:9 160 17;1

moderately important 9 7 16 6.3 12 5.5 21 6.3 58 6.2

very Important 1 .8 6 2.3 5 2.3 17 5.1 29 3.1

e. doing homework with friends:
not important 96 75 148 57.8 132 60.3 173 51.6 549 58.5

somewhat important 24 18.8 63 24.6 57 26 73 21.8 217 23.1

moderately important 5 3.9 33 12.9 18 8.2 37 11 _ 93 9.9

very important 1 .8 7 2.7 2 :9 11 3:3 21 2:2

f. taking study halls instead
of electives:
not important 119 93 152 59;4 116 53 209 62.4 596 63.5

somewhat important 3 2.3 63 24.6 53 24.2 44 13.1 163 17.4

moderately important 4 3.1 27 10.5 22 10 27 8.1 80 4.4

very important 2 L6 9 3.5 20 9.1 12 3.6 58 6;2

g. borrowing someone else's
homework:

not important 106 22.8 180 70:3 143 65;3 206 61;5 635 67;7

somewhat important 16 12.5 49 19.1 46 21 50 14.9 161 17.2

moderately important 4 3.1 13 5.1 16 17.3 24 7.2 57 6.1

very important 1 ;8 9 3.5 9 4.1; 14 4.2 33 3:5

!s your job flexible enough
Itla: you can eh:ing, your work
,a:heaule around ac, of the
to1lowing?

a. kam periods-:
can't be changed
hard to change
might be_changed
can be changed

b. major assignments:
can't -be changed
hard to change
might be changed
can be changed

3 2.3 29 11:3 36 16:4 28 8:4 96 10.2
9 7 32 12.5 23 10.5 34 10.1 98 10.4

33 25.8 63 24.6 38 17.4 67 20 201 21.4
81 63.3 129 50:4 116 53 54 16:1 478 51

8 6.3 32 12.5 36 16.4 31 9.3 107 11.4
26 20.3 49 19:1 42 19:2 55 16:4 172 18.3
47 36.7 77 30,1 61 27.9 88 26.3 273 29.1
45 35.2 93 36.3 75 34.2 320 14.1

tir
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Table A2 (continv.,'

Question

r
55

School School 2 School 3 School 4 Aggregate

f

c. Sports events:
can't be changed 18

hard to change 31

might be changed 31

d.

can be changed
special school activities
like prom or a play:

45

can't be changed _9

hard to change 12

might be changed 24

e.

_ can be changed
family trips:

78

can't be changed 4

hard tp change 12

might be changed 20
can be changed 92

24. Would you consider quitting
your job if any of the follow-
ing happened?

a. your grades dropped
dramatically:
would not quit 19

might quit 54

probably quit 27

b.

would quit
your teachers required more
work:_

26

would not quit 55

might quit 57

probably quit 12

c.

would quit
classes became more
interesting:

2

would not quit 103

might quit 20

d.

probably quit
would quit

you no longer needed the
money:

1

would not quit 59

might_quit 30

probably quit 9

would quit 27

e. inflation became less of
a problem:
would not quit
might quit
probably quit
would quit

25; How many hours per week do you
spend outside of class on school
work?

91
26

6

2

0-1 hour
2-3 hours
4-5
6-7
8-I0

7

32

32

21

22

11 or more 12

26. What do you -plan
high_school?

to do after

don't know 11

military 3

marriage 2

Job 11

technical sLhool 12

2-year college 9

4-year college 72

X X f X f X f X

14;1 49 19;1 38 17.4 42 12.5 147 15.7

24.2 39 15.2 40 18.3 41 12.2 151 16:1

24.2 67 26.2 40 18.3 67 20 205 21.9

35;2 93 36.3 95 43.4 127 37.9 360 38.4

7 18 7 32 14.6 27 8.1 86 9.2

9;4 25 9;8 22 I0 32 _9.6 _91 9.7

18.8 o1 23.8 38 17.4 75 22.4 198 21;1

60.9 148 27.8 124 56.6 143 42.7 493 52.6

3.1 9 3.5 17 7;8 13 3;9 43 4;6

9.4 16 6.3 19 8.7 21 6.3 68 7;2

15.6 45 17.6 22 10 46 13.7 133 14.2

71;9 1R3 71;5 157 71.7 201 60 633 67.5

14.8 71 27.7 88 40.2 80 23.9 258 27.5

42.2 101 39.5 72 32.9 116 34.6 343 36.6

21.1 33 12.9 29 13.2 48 14.3 137 13.6

20.3 46 18 30 13.7 36 10.7 138 14.7

43 146 57 _ 145 66.2 159 47.5 505 53.8

44.5 94 36.7 56 25.6 91 27.2 298 31.8

9.4 7 2.7 12 5.5 20 6 51 5.4

1.6 4 1.6 6 2.7 7 2.1 19 2

80.5 215 84 186 84.9 238 71 742 79;1

15.6 29 11.3 22 ]0 29 8.7 100 10.7

;8 4 I ;6 5 2;3 5 1.5 15 1.6

4 1.6 5 2.3 5 1.5 14 1;5

46.1 150 f 5 124 56.6 149 44;5 482 51;4

23.4 59 23 36 16.4 55 16.4 180 19.2

7 18 7 _ 24 11 _ 28 _8.4 79 _8.4

21.1 26 10.2 33 15;1 45 13;4 131 14

71.1 197 77 168 76.7 208 62.1 664 70.8

20.3 45 17.6 40 18.3 47 14 158 16.8

4.7 7 2.7 2 .9 15 4.5 30 3.2

1.6 3 1.2 9 4.1 6 1.8 20 2.1

5.5 26 10.2 45 20.5 40 11.9 118 12.6

25 59 23 _ 61 27.9 62 18.4 214 22.8

25 67 26;2 67 30;6 68 20;3 234 24;9

16.4 47 18.4 20 9.1 37 11 125 13.3

17.2 28 10.9 20 9.1 42 12.5 112 11.9

9.4 27 10.5 6 2;7 28 8.4 73 7.8

8.6 14 5;5 9 4:1 10 3 _ 44 4.7

2.3 17 6.6 12 5.5 13 3.9 45 4.8

1.6 9 3.5 8 3.7 12 3.6 31 3.3

8:6 26 10;2 26 11.9 44 13.1 107 11.4

9.4 59 23 71 32;4 65 19;4 207 22;1

7 17 6.6 8 3.7 17 5.1 51 5.4

56.3 92 35;9 74 33;8 98 29.9 336 35.8

60
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Table A2 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

27. How many adults_in your family
besides yourself are working?
neither parent 1 .8 3 1.2 I .5 2 .6 7 .7

1 parent; part-time 4 3.1 6 2.3 10 4.6 9 2.7 29 3.1

1 parent, fUll-tiffie 34 26:6 63 23:8 57 26 60 17:9 212 22.6

1 part-time, 1 full-time 31 24.2 54 21.1 40 18.3 37 11 162 17.3

2 parentsi_full7time 24 18.8 73 28.5 66 30.1 102 30.4 265 28.3

more than 2 working 32 25 56 21:9 45 20;5 60 17:9 193 20:6

28. Do you think that teachers in
general take student's_jobs into
account in any of the following
ways?

a. reduce the number of routine
assignments for the whole
class:

never 97 73.4 173 67.6 159 72.6 172 51.3 598 63.8
sometimes 31 24;2 78 30;5 55 25;1 64 19;1 228 24;3

often 3 1.2 4 1.8 4 1.2 11 1.2

always 1 .4 1 .5 2 .6 3 .3

b. make the assignments easier
for the class:

never 104 81.3 194 75.8 164 74.9 187 55.8 649 69.2

so-etimes 21 16.4 58 22.7 48 21.9 44 13.1 171 18.2

often 3 1;2 6 2;7 7 2:1 16 1.7

alWaYS I .5 3 .9 3 .3

c. allow papers to be handed
in late:

r.eVer 56 43;8 124 48:4 129 58;9 134 40 _ 443 47:2

sometimes 63 49.2 110 43 75 34.2 90 26.9 338 36

often 6 4.7 18 7 10 4.6 10 3 44 4.7

always 2 .8 4 1.8 3 .9 9 1

d. cut down on what is required
of working students:

never 107 83.6 201 78.5 183 63.6 202 60.3 693 73.9

sometimes 17 13;3 48 18;8 27 12:3 31 9;3 123 13;1

often 4 1.6 5 2.3 2 .6 11 1.2

always 1 .5 2 .6 3 .3

e. encourage students to relate
their jobs to the course:
never 59 46.1 136 53.1 117 53.4 113 33.7 425 45.3
sometimes 51 39;8 89 34;8 79 36;1 94 28;1 313 33;4

often 14 10.9 23 9 14 6.4 22 6.6 73 7.8

always 5 2 4 1.8 7 2.1 17 1.8

29. Now important is each of the
following school subjects to
you?

. math:
not important 12 9.4 21 8.2 22 10 18 5.4 73 7.8

somewhat_ important 33 25.8 51 19.9 58 26.5 51 15;2 193 20.6
moderately important 32 25 89 34.8 59 26;9 69 20.6 249 26.5
very important 47 36.7 94 36.7 80 36.5 97 29 318 33.9

b. sciences:
not important 28 21;9 55 21;5 58 26:5 44 13;1 185 19:7
somewhat important 38 29.7 81 31.6 55 25.1 72 21.5 246 26.2
moderately important 33 25.8 53 20.7 40 18.3 59 17.6 185 19.7

- very important 25 19.5 66 25.8 64 29:2 58 17:3 213 22:7
c. English, literature:

not important 9 7 27 10.5 21 9.6 20 6 77 8.2
somewhat important 19 14.8 64 25 49 22.4 48 14.3 160 19.2
moderately important 37 28:9 89 34:8 79 36.1 85 25.4 290 30.9
very important 47.7 73 28.5 69 31.5 80 23.9 283 30.2

d. social studies:
not important 13 10;2 47 18;4 37 16;9 34 10.1 131 14
somewhat important 27 21.1 99 38.7 65 29.7 76 22.7 267 28.5
moderately important 40 31.3 74 28.9 76 34.7 81 242 271 28;9
very important 45 35;2 34 13;3 40 18.3 41 12.2 160 17.1

continued



Table A2 (continued)

Question

e; foreign languages:
not important
somewhat important
moderately important
very important

t. arts (music, art,
dramatics, etc.):
not important
somewhat important
moderatelvtmpurtant
very important

g. industrislivocational:
not important
somewhat important
moderately important
very iMpottaiit

h. physicalcducation:
not important
somewhat important
moderLtely7mportant
very important

is other:
nct important
somewhat important
moderately important
very important

30. Do you ever have achance to
rcIete your work experiences_
to the lesson in any of these
subjects?

a. math:
never
sometimes
often
always

h. sciences:
never
sometimes
often
always

c; English; literature:
never
sometimes
often
always

d. social studies:
never
sometimes
often
always_

e. foreign languages:
never
sometimes
often
always

f. arts (music, ,rt,
dramatics; etc.)

never
sometimes
often
always _

g. industrialb-.76datiOnal
never
sometimes
often
alWaY6

School 1 School 2 School 3 School 4 Aggregate

f X F X F X

34 26.6 141 55.1 142 64:8 109 32:5 426 45.4

29 22.7 20.3 47 21.5 74 22:1 202 21;5

33 25;8 40 15:6 20 9.1 25 7.5 118 12.6

30 23.4 19 7.4 9 4:1 25 7.5 83 8.8

48 37.5 94 36:7 97 44;3 62 18.5 301 32.1

28 21.9 74 28.9 54 24.7 70 20;9 226 24;1

21 16:4 46 18 21 9.6 50 14.9 138 14.7

76 20.3 38 14:8 45 20:5 5] 15.2 160 17.1

55 43 _ 92 35.9 71 32.4 76 22.7 294 31:3

36 28.1 73 28:5 41 18.7 64 19.1 214 22.8

17 13.3 53 20.7 55 25;1 48 14:3 173 18.4

14 10.9 35 13.7 49 22.4 13 12.8 141 IS

73 57 105 41 66 30;1 57 17 301 32.1

32 25 ao 31.3 61 27.9 85 25;4 258 22:5

13 10;2 47 18.4 56 25.6 51 15.2 167 17:8

6 4.7 21 8;2 36 16:4 37 11 100 10.7

9 7 29 11.3 13 5.9 18 5.4

I :8 5 2 - 3 1.4 12 3.6

1 .8 7 2.7 4 1;8 5 1.5

12 9.4 22 8.6 33 15.1 17 5:1

61 47.7 114 44.5 101 46.1 84 25;1 360 38;4

34 26;6 75 29.3 59 26.9 66 19.7 234 24:9

17 13.3 27 10.5 31 14 :2 35 10.4 110 11.7

12 9.4 38 14.8 27 12.3 37 II 124 12.2

104 81.3 197 77 159 72;6 155 46.3 615 65.6

13 10.2 43 16.8 41 18;7 52 15:5 149 15.9

6 4.7 7 2.7 11 5 8 2.4 32 3:4

5 3:9 7 2.7 6 2.7 5 1.5 18 1.9

78 60.9 139 54.3 114 52.1 115 34;3 446 47;5

25 19;5 56 21.9 41 18.7 51 15.2 173 18.4

15 11.7 34 13;3 36 16;4 33 9.9 118 12.6

6 4.7 25 9.8 24 11 22 6 :6 77 8:2

88 68.8 184 71:9 145 66:2 152 45.4 569 60.7

28 21.9 47 18.4 48 21.9 50 14:9 173 18;4

4 3:1 12 4.7 13 5.9 9 2.7

2 1.6 7 2;7 9 4:1 9 2.7 /73 2.9

81 63;3 198 77.3 168 76.7 174 51.9 .21 66;2

33 25:8 44 17 :2 33 15.1 34 10.1 144 15.4

7 5.5 9 3.5 11 5 I0 3 37 3.9

7 5.5 3 1.2 6 2.7 4 1.2 13 1:4

--

94 73.4 190 74.2 169 77.2 154 46 607 64;7

17 13;3 43 16.8 18 8.2 44 13.1 122 13

8 6.3 14 5:5 16 7:3 12 3.6 50 5.3

5 3.9 7 2.7 13 5.9 9 2:7 34 3:6

87 68 157 61;3 132 60:3 123 36.7 499 53.2

20 15.6 42 16.4 39 17;8 49 14:6 150 16

10 7.8 31 12.1 23 10.5 24 7.2 38 9:4

7 5 :5 23 9 21 9.6 22 6.6 73 7.8

continued
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Table A2 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

f f X f X f X f X

h. physical education:
never 95 74.2 172 67.2 139 63.: 138 41.2 544 58

sometimes 13 10.2 40 15:6 35 16 42 12.5 130 13;9

9 7 24 9.4 21 9.6 25 7.5 79 8.4

always 6 4.7 16 6.3 22 10 14 4.2 58 6.2



Table A3

Students Who Have Worked in Past Year

Question
School 1 School 2 School 3 School 4 Aggregate

f X f X f 2 f 2 f 2

NUMbt of respondents: 45 20.2* 74 33.2 57 25.6 46 20.6 223 100.0

I. Grade:
junior 25 55.6** 40 54.1 26 45.6 23 50 114 51:1

senior 19 42.2 31 41.9 30 52.6 23 50 104 46.6

2. Age:

under 16 1 2.2 3 5.3 1 2.2 5 2.2

16-17 41 91:1 60 81:1 49 86 42 91.3 : 193 86.5

18 or older 2 4.4 11 14.9 3 5.3 3 6:5 19 8:5

S. Sisk:

male 26 57:8 49 66:2 41 71.9 19 41.3 135 60.5

temale 17 37.R 21 28.4 15 26.3 26 56:5 80 35:9

Race;
Whit 41 91.1 69 93.2 55 96.5 45 97:8 211 94:6

black 1 2.2 1 2.2 2 .9

a:Jan 2 4:4 1 1.8 3 1.3

than I IA 1 :4

Grade print average:
below 1.0 1 1.4 1 :4

1.0-1.4 5 1I:1 1 1.4 1 _1.8 2 .9

1:5-1.7 4 5:4 7 12:3 2 4.3 18 8.1

1:8-2:2 3 6.7 13 17.6 6 10.5 6 13 28 22.6

2.3-2.7 10 22.2 22 29.7 17 29.8 14 30.4 63 28:3

2.R-3.2 9 20 16 21.6 11 19.3 15 32.6 51 22.9

1:3-3.6 10 22.2 13 17.6 12 21:1 6 13 _ 41 18.4

3.7-4:0 8 17.8 3 4.1 2 3.5 3 6:5 16 7.2

6. Familyincome:
under $5;000 1 1.4 2 4:3 3, 1:3

$5;000-8;499_ 2 4.4 2 2.7 3 5.3 7' 3.1

$8.500-10,999 2 4:4 2 2:7 1 _1.8 1 2.2 _6 2.7

$11,000-15,999 1 2.2 5 6.8 6 10.5 1 2.2 13 5:8

$16.000-17.999 6 13.3 5 6.8 1 1.8 12 5.4

$20,000-24,999 7 15.6 /3 17:6 _5 _8.8 _7 15.2 32 14.3

$25,000-34,999 9 20 13 17.6 11 19:3 11 23:9 44 19:7

$33;000-49;999 10 22.2 7 9.5 16 28.1 10 21.7 43 19.3

$50.000 6r greater 7 15.6 _5 _6.8 9 15.8 _3 6.5 24 10.8

missing 1 2:2 21 28:4 5 8:8 II 23:9 39 17:5

32. Job Category
Odd jobs 4 8.9 4 5.4 3 5.3 3 6.5 15 6:7

Babysitting _2 4.4 1 _1.4 3 _6.5 6 2.7

Food service 22 48:9 20 27 _ 26 45:6 19 41:3 87 39 -

Farm work 16 21.6 8 .4 3 6.5 27 12:1

Factory work 6 8.1 1 1.8 1 2.2 8 3.6

Skilled trade 1 1.4 2 3:5 _3 1.3

Manual trade 5 11.1 7 9.5 4 7 1 2.2 17 7:6

Store clerk; sales 3 6.7 5 6.8 1 1.8 5 10.9 14 6.3

Clerical work 1 2:2 I 1:4 2 3:5 1 2.2 5 2.2

Health - related 1 1.4 1 1:8 2 4:3 4 1:8

Other 8 17.8 11 14.9 8 14 8 17.4 35 15.7

33. Is this your family's
bus i Ill! SS?
}_CS 2 4.4 2 2.7 1 1.8 2 4.3 7 3.1

N0 43 95.6 70 94.6 54 94.7 43 93.5 211 94.6

continued

64

59



60

Question

Table A3 (continued)

34: 80w many_hours per week did
you usually work during school!
0 -5

6-10
11-15
16-20
21-25

26-30
11-35
more than 35

35. When did you work?
School days only
Weekcnds and holidays only
Mixture of school days
and holidays

missing

36. What was_your rare of pay
Fer hour?
Below $2.90 (minimum wage)
$2.90
$3.00-3.50
'Q3.60-4.50
$4.60-5.50
more than $5.50

37. Hew long did you_have that Joh?
LeSs than a month
1-3 months
4-6 months
7-9 months
10-12 months
longer than a year

38. Are you looking for a job now?
Yea
NO

39. How many adults are now working
Ln your family?
neither parent
1 part-time
1 full-time
I part -time; I fulI-time
2 full-time
more than 2 working

40. How important is each of the
following in your decision
not to work at present?

a. can't find a job:
not important
somewhat important
moderately important
very important

b. can't find a good paying job:
not important
somewhat important
moderately important
very important

c. prefer to concentrate on
schoolwork:
not important
somewhat important
moderately important
very important
missing

School 1 School 2 School 3 School 4 Aggregate

f f ti

2 4.4 11 14.9 4 7 4 8.7 22 9.9
11 24.4 19 25.7 _5 _8.8 _8 17.4 43 19.3
II 24:4 15 20:3 12 21:1 II 23:9 49 22

11 24.4 10 13.5 17 29.8 16 34.3 54 24.2
7 15.6 6 8.1 7 12.3 4 8.7 24 10.8

3 6;7 7 9;5 5 8:8 2 4;3 17 7;6

1 1.8 1 .4

4 5.4 5 8.8 1 2.2 10 4.5

2 4.4 11 14.9 5 8.8 5 10.9 23 10.3
4 8.9 19 25.7 10 17.5 7 15.2 40 17.9

38 84:4 41 55:4 40 70:2 34 73.9 153 68

1 2.2 3 4.1 2 3.5 7 3.1

2 4.4 3 4.1 5 9.8 7 15.2 18 8.1
_7 15.6 8 10.8 _6 10.5 _5 10.9 _26 II.?
29 64:4 44 59:5 34 59.6 29 63 136 61
5 11.1 16 24.3 5 8.8 4 8.7 32 14.3

6 10.5 6 2.7
1 2;2 1 .4

_3 _6.7 _8 10.8 _3 _5;3 14 _6.3
16 35:6 32 43:2 14 24.6 14 30:4 77 34:5
13 28.9 13 17.6 17 29.8 13 28.3 56 25.1
2 4.4 5 6.8 6 10.5 9 19.6 22 9.9
6 13.3 7 9:5 2 3:5 2 4:3 17 7:6

5 11.1 7 9.5 14 24.6 8 17.4 34 15.2

31 689 51 68;9 37 64;9 34 73:9 154 69.1
14 31:1 22 29.7 18 31.6 12 26.1 66 29:6

2 4.4 1 1.4 2 4.3 5 2.2

1 2.2 3 4.1 5 8.8 4 8.7 13 5.8
12 26.7 23 31.1 16 28.1 10 21.7 61 27.4
12 26:7 18 24:3 5 8:8 4 8.7 40 17.9
9 20 21 28.4 24 42.1 18 39.1 72 32.3
9 20 7 9.5 6 10.5 8 17.4 30 13.5

11 24.4 16 21.6 14 24.6 11 23.9 52 23:3
12 26.7 6 8:1 11 19.3 7 15.2 36 16.1
9 20 24 32.4 12 21.1 12 26.1 58 26

11 24.4 27 36.5 20 35.1 16 31.8 74 33;2

12 26.7 15 20.3 18 31.6 14 30.4 59 26.5
19 42.2 27 36.5 18 31.6 10 21.7 75 33.6
8

1

17.8
2.2

24
7

32.._.

9.5
13

8

22;8
14

14

8

30:4
17.4 r4 21 650.8

_6 13.3 _7 9.5 20 35;1 6 13 39
14 31.1 28 37.8 19 33.3 15 32.6 77
17 37.8 24 32.4 10 17.5 18 39.i 69
4 8.9 13 17.6 7 12.3 6 13 30
4 8:9 2 2.7 1 1.8 1 2.2 8

continued
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61

Question

prefer -co work summers only:
not important
somewhat ,mportant
vloderat.,Iyimportant
very important

pare::ts are against your
working:
not important
somewhat important
moderately important
very important

most or your Iiienda don't

.lot import:1n:

:-.,:ww!laL important

clo,Jerate1:' iflortant
very imporndnt

prr.ler to spend time in
other activities (sports,
1.:usic, etc.):

not important
somewhat important
mod,racely important
very important

prcfer volunteer work:
not important
somewhat important
moderately important
very important

1. health prevents working
and going to school at the
same time:
not important
somewhat important
moderately important
very important

j. have to care for younger
siblings:
not important
somewhat important
moderately important
very important

k. don't need the money:
not important
somewhat_importent
moderately important
very important

41. There are certain benefits in
not trying to work and go to
school at the same time. Which
of the following possible bene-
fits is important in your deci-
sion not to work right now?

a. need to prepare for college:
not important
somewhat important
moderately important
very important_

b. need '-o keep grades up for
scholarship or college
entrance:
not important
somewhat important
moderately important
ver: important

School 1 School 2 School 3 School 4 Aggregate

f X f % f

26 57.8 35 47.3 29 50.9 19 41.3 109 48.9

I0 22:2 10 13:5 II 19.3 15 32.6 46 20.6

7 15.6 2u 27 12 21.1 6 13 46 20:6

1 2.2 ! 9.5 5 8.8 6 13 19 8.5

29 64.4 61 82.4 46 80.7 36 78.3 173 77.6

9 20 _ 6 8.1 4 7 5 10.9 24 10.8

1 2.2 1 1.4 3 5 :3 2 4:3 _7 3.1

3 6.7 , 2.7 3 5.3 2 4.3 10 4.5

36 80 57 77 42 13.7 32 69:6 168 75:3

3 6.7 9 12.2 8 14 9 19.6 29 13

1 2:2 6 8.1 6 10.5 3 6.5 16 7.2

1 2.2 1 1.4 1 1:8 I 2:2 3 1:3

5 11.1 19 25.7 11 19.3 9 19.6 44 19:7

11 24.4 21 28.4 15 26.3 16 34.8 63 28.3

13 28:9 20 27 II 19:3 16 34:8 61 27.4

15 33.3 13 17.6 19 33.3 5 10:9 52 23:3

36 80 58 78:4 44 77.2 37 8( .4 175 78.5

3 6.7 9 12:2 5 8:8 7 15:2 25 11.2

2 4.4 2 2.7 3 ?..3 1 2.2 8 3.6

4 8.9 1 1.4 1 1,8 1 2.2 2 .9

36 80 60 81.1 48 84.2 40 87 184 82.5

4 8 :9 6 8.1 i 1:8 2 4 :3 14 6.3

1 2.2 5 6.8 4 7 3 6 :5 13 5:8

1 2.2 2 2.7 2 3.5 5 2.2

38 84.4 62 83.8 48 84.2 37 80.4 186 83.4

2 4:4 5 6:8 3 5 :3 5 10.9 15 6.7

1 2.2 4 5.4 3 5.3 2 4:3 9 4

4 8.9 1 1.4 2 3.5 1 2.2 5 2.2

24 53.3 29 39.2 28 49.1 23 50 104 46 :6

8 17.8 17 23 9 15.8 10 21.7 44 19.7

7 15;6 11 14.9 8 14 5 10:9 32 14.3

4 8.9 16 21.6 le 17.5 7 15.2 37 16 :6

12 26.7 24 32 :4 22 38.6 10 21.7 69 30.9
12 26.7 23 31.1 17 29.8 17 37 69 30;9

13 28.9 18 24.3 6 10.5 10 21.7 47 21.1

7 15.6 6 8.1 11 19.3 8 17.4 32 14.3

9

11

20
24.4

24

17
32:4
23

20
16

35.1
28.1

10
11

21.7
23 :9 55

::

7

22

24.87

14 31.1 24 32.4 8 14 16 34.8 718

10 22.2 6 8.1 13 22.8 8 17.4 37 16.6

6C
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Table A3 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

f X f X f X f X

c. want to take extra elective
courses such as foreign
language:
not important 24 53.3 53 71.6 39 68.4 22 47.8 138 61.9

somewhat important 14 31:1 13 17;6 12 21:1 19 41.3 59 26.5

moderately important 3 6.7 4 5.4 3 5:3 4 8:7 14 6:3

d.

very important
want to take upper level
courses in required subjects:

2 4.4 1 1.4 3 5.3 6 2.7

not important 20 44.4 35 47.3 33 57.9 16 34.8 104 46.6

somewhat important 8 17.8 16 21:6 16 28:1 14 30.4 55 24.7

moderately important 9 20 13 17:6 3 5;3 II 23:9 36 16.1

c.

very important
want more leisure time:

6 13.3 7 9.5 4 7 4 8.7 21 9.4

not important 6 13.3 16 21.6 10 17.5 11 23.9 43 19.3
somewhat important 8 17.8 26 35;1 22 38;6 20 43:5 77 34:5

moderately important 20 44.4 19 25.7 16 28.1 12 26.1 67 30

very important 9 20 10 13.5 8 14 2 4.3 29 13

42. There are also certain drawbacks
to not_having a job. Which of
the following is a problem to
you because you do not have a
job?

a. needing money for necessities:
not a problem 11 24.4 17 23 7 12.3 7 15;2 42 18.8

somewhat a problem 12 26.7 17 23 16 28.1 11 23.9 56 25.1

moderately a problem 13 28.9 22 29.7 17 29.8 17 37 70 31.4

b.

a serious problem
needing money for leisure:

8 17;6 17 23 16 28:1; 10 21.7 51 22.9

not a problem 1 2.2 4 5.4 5 8.8 4 8.7 14 6.3

sooewhat a problem 10 22.2 21 28.4 11 19.3 17 37 60 26.9

moderately a problem 20 44.4 25 33.8 23 40.4 18 39 :1 86 38.6

c:

a serious problem
needing motley to buy a car:

13 28.9 23 31.1 17 29.8 6 13 59 26.5

not a problem 24 53:3 31 41:9 22 38;6 19 41;3 96 43 -

somewhat a problem 9 20 14 18.9 9 15.8 8 17.4 40 17;9

moderately a problem 6 13.3 11 14.9 10 17.5 9 19.6 36 16.1

a serious problem 4 8:9 16 21:6 16 28;1 7 15.2 44 19.7

d.

missing
needing job experience:

2 4.4 2 2.7 3 6:5 7 3:1

not a problem _ 13 28.9 17 23 23 40.4 13 28.? 66 29.6

somewhat a problem 12 26:7 24 32;4 11 19;3 14 30:4 61 27;4

moderately a problem 10 22.2 25 33.8 14 24.6 12 26.1 62 27.8

a serious problem 7 15.3 6 8.1 8 14 5 10.9 26 11.7

e.

missing
finding friends to do some-
thing with since 80 many
students are working:

3 6:7 2 2:7 1 1;8 2 4.3 8 3;6

not a problem 30 66.7 45 60.8 42 73.7 24 52.L 141 63.2

somewhat _a problem 9 20 19 25.7 6 10.5 16 34.8 51 22.9

moderately a problem 3 6 :7 7 9;5 7 12:3 4 8:7 21 9:4

a serious problem 2 2.7 1 1.8 3 1.3

f:

missing
being in class wits: students
who are not alert or pre-
pared because they worked
late:

3 6.7 1 1.4 1 1.8 2 4.3 7 3.1

not a problem 35 77:8 48 64;9 39 68;4 30 65:2 153 68:6
somewhat a problem 7 15.6 18 24.3 14 24.6 10 21.7 49 22

moderately a_problem 2 4.4 5 6.8 4 7 3 6.5 14 6.3

g.

a serious problem
needing money for college or
trade school:

2 2;7 2 4;3 4 1;8

not a problem 20 4.4 20 27 19 33.3 14 30.4 73 32.7
somewhat a problem 9 20 16 21:6 15 26:3 12 26.1 52 23:3
moderately a problem 3 6.7 22 29.7 12 21.1 12 26.1 50 22.4
a serious problem 12 26.7 15 20.3 11 19.3 7 15.2 4; 20.2

6,7 continued



Table A3 (continued)

Question

SehOta 1 School 2 School 3 School 4 Aggregate

f f f X f

43. How important was each of the
following -in -your decision to
stop working?

a. did not want to work:
16 35.6 49 66.2 30 52:6 18 39 :1 113 50.7

8 17.8 10 13.5 11 19.3 13 28;3 43 19;3

12 26:7 6 8;1 9 15.8 6 13 33 14.8

4 8.9 6 8:1 5 8;8 5 10.9 20 9

5 11.1 3 4.1 2 3.5 4 8:7 14 6:3

31 68.9 39 52.7 36 63:2 25 54.3 132 59.2

1 2.2 7 9.5 5 8.8 4 8:7 17 7:6

4 8;9 7 _9.5 5 8.8 6 13 22 9.9

5 11.1 18 24:3 10 17.5 7 15.2 40 17.9

4 8.9 3 4.1 1 1.8 4 8:7 I2 5:4

34 75.6 51 68:9 45 78:9 34 73.9 155 74

3 6.7 5 6.8 1 1.8 9 4

1 2:2 5 6.8 3 5.3 9 4

4 8.9 7 9:5 6 10:5 4 8.7 21 9.4

3 6.7 6 8.1 2 3:5 8 17:4 19 8.4

22:2 40 54.1 21 36.8 19 41.3 91 40.8

14 31.1 14 18;9 15 26:3 11 23.9 54 24.2

8 17.8 6 8.1 8 14 7 15:2 29 13 _

10 22;2 11 14.9 11 19.3 4 8.7 36 16;I

3 6:7 3 4:1 2 3.5 5 10.9 13 5.8

19 42.2 35 47.3 27 47.4 20 43;5 102 45;7

13 28;9 16 21.6 18 31.6 11 23.9 58 26

5 11.1 11 14:9 7 12:3 3 6.5 26 11.7

5 11.1 8 10.8 3 5:3 6 13 22 9.9

3 6.7 4 5.4 2 3.5 6 13 15 6;7

25 55.6 52 70.3 35 61:4 32 69;6 145 65

7 15.6 10 13.5 10 17.5 4 8:7 31 I3:9

4 8;9 6 8.1 8 14 5 10.9 23 10.3

5 11.1 2 2:7 I 1.8 _8 3.6

4 8.9 4 5.4 3 5.3 5 10:9 16 7:2

12 26.7 38 51.4 23 40:4 19 41.3 93 41.7

12 26.7 20 27 14 24.6 11 23.9 57 25;6

8 17:8 I0 13:5 11 19.3 7 15.2 36 16.1

12 26.7 3 4.1 7 12:3 3 _6.5 25 11.2

1 2.2 3 4.1 2 3.5 6 13 12 5;4

25 55.6 34 45.9 36 63;2 21 45:7 117 52.5

7 15.6 17 23 9 15.8 4 8.7 37 16;6

7 15.6 II 14;9 5 8.8 12 26.1 35 15.7

2 4.4 9 12;2 5 8:8 3 _6.5 19 8.5

4 8.9 3 4.1 2 3.5 6 13 15 5.7

26 57;8 30 40;5 28 49.1 23 50 107 48

1 2.2 6 8.1 8 14 2 _4.3 17 7.6

1 2.2 11 14.9 8 14 6 13 27 12;1

15 33;3 24 32.4 12 21.1 8 17.4 59 26:5

2 4.4 3 4:1 I 1.8 7 15.2 13 5.8

_5 11.1 9 10.8 13 22.8 26 11;7

II 24;4 12 16.2 12 21.1 10 21.7 45 20.2

11 24.4 28 37.8 21 36:8 17 37 - 78 35

17 37.8 25 33.8 10 17.5 13 28:3 65 29:1

I 2:2 1 1;4 1 1.8 6 13 9 4

not important
somewhat important
moderatelyimportant
very important
missing

b. was laid off:
not important
somewhat important
moderately important
very important
missing

c. was fired:
not important
somewhat important
moderately important
very important
missing

d. work was not interesting:
not important 10

somewhat important
moderately important
very important
m :asing

o: pay was too low:
not important
somewhat important
moderately important
very important
missing

f. the work was too hard:
not important
somewhat important
moderately important
very important
missing

g. needed more time for leisure:
not important
somewhat important
moderately_important
very important
missing

h. grades wera_going down:
not important
somewhat important
moderately important
very important
missing

i. the work was seasonal:
not important
somewhat important
moderately important
very important
missing

44. How important is each of the
following subjects to you?

a. Math:
not important
somewhat important
moderately important
very important
missing

continued
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Table A3 (continued)

Question

School 1 School 2 School 3 School 4 Aggregate

f X f % f % f

eJ

b. Sciences:
not important 3 6:7 16 21.6 21 36.8 9 19.6 49 22

somewhat important 21 46:7 ..1 28:4 17 29 :8 16 34.8 75 33.6

moderately important 9 20 20 27 8 14 8 17:4 46 20:6

very important 10 22.2 15 20.3 10 17.5 7 15.2 42 18:8

missing 2 4:4 2 2.7 1 1.8 6 13 11 4.9

c: English; Literature:
not important 1 2.2 10 13.5 11 19.3 4 8.7 26 11:7

somewhat importan, 10 22.2 20 27 _ 14 24:6 10 21.7 55 24.7

moderately important 15 33.3 27 36.5 18 31.6 II 23.9 71 31.8

very important 18 40 16 21.6 13 22.8 15 32.6 62 27.8

missing 1 2.2 1 1.4 1 1:8 6 13 9 4

d. Social studies:
not important _4 _8.9 15 20.3 15 26.3 5 10.9 40 17.9

somewhat important 12 26.7 20 27 12 21.1 19 41.3 6B 28.3

mode ately important 14 31.1 30 40.5 20 35.I 8 17;4 72 32.3

very important 14 31.1 7 9.5 9 15.8 7 15.2 37 16:6

alleging 1 2:2 2 2.7 1 1.8 7 15.2 11 4.9

e. Foreign languages:
not important 12 26.7 42 56.8 29 50.9 14 30:4 98 43:9

somewhat important 18 40 14 18.9 14 24.6 12 26.1 58 26

moderately important 10 22.2 12 16:2 6 10.5 8 17.4 36 16.1

very important 3 6.7 4 5.4 5 8.8 4 8.7 16 7:2

missing 2 4.4 2 2.7 3 5.3 8 17.4 15 6.7

f. Arts:
not important 15 33.3 29 .2 24 42;1 12 26.1 80 35.9

somewhat_important 8 17.8 15 t0.3 10 17.5 8 17:4 41 18.4

moderately important _6 13.3 12 16.2 9 15.8 7 15.2 35 15.7

very importa c 14 31:1 16 21.6 12 21.1 11 23.9 53 23.8

missing 2 4.4 2 2.7 2 3:5 8 17:4 14 6.3

g. IndustriaI/voccoonal:
not important 22 48.9 24 32.4 14 24.6 16 34.8 76 34.1

somewhat important 14 31.1 27 36.5 II 19.3 12 26.1 65 29.1

moderately_important 5 11.1 14 18;9 17 29.8 5 10.9 41 18.4

very important 2 4.4 7 9.5 12 21.1 6 13 27 12.1

missing 2 4.4 2 2.7 3 5.3 7 15.2 14 6.3

h. Physical edecation:
not important 18 40 25 33.8 17 29.8 16 34.8 77 34:5

somewhat important 13 28;9 28 37.8 11 19.3 12 26.1 64 28.7

moderately important 9 20 14 18.9 14 24:6 6 13 _ 43 19.3

vr 'y Lmpot,;ant 4 8.9 5 G.8 13 22.8 5 10.9 27 12.1

m :.14 1 2.2 2 2.7 2 3.5 7 15.2 12 5.4

JO y,,,, think teachers in
general take students'_ jobs
into account in any of tha
following ways?

n. reduce the number of
routine assignments for
the whole clase:

never --, 77.8 03 6.9 42 73.7 26 :)6.5 152 68.2

somet a .tS 7 15:6 20 27 14 24.6 11 23.9 52 23.3

often 1 2.2 r. 6;8 1 1.8 7 3.1

always 1 2.9 1 .4

tiiiiiiig 1 2 1 1.4 9 19.6 11 4.9

b. make the asc1Fnment-;
easier fo.- the 1 .e:

,:aver- 34 75.6 46 62.2 43 75.4 27 58.7 151 67.7

S6MC!tiMeS 9 20 25 33 9 11 19.3 9 19.6 54 24.2

otren 1 2:2 1 1:4 3 5.3 5 2.2

always 1 1.4 1 ;4

ii:iiitig i 2.2 1 1.4 10 21.7 12 5.4

v. allow papers to be harmed
in lire:

never L3 28.9 31 41.9 31 54.4 17 37 93 41.7

t.metimes 27 60 35 47.3 21 36.d 17 37 100 44.8

often 4 t.i? 7 9 :5 1 1.8 2 4;3 14 6.3

always 3 5.3 3 1.3

missing 1 2.2 1 1.4 1 1.8 10 21.7 13 5.8
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Table A3 (continued)

u_stion

School 1 School 2 School 3 School 4 Aggregate

f X f

d. cut down on what is
required of working
studonts:

never
sometimes
often
always
missing

e. encouraged students to
relate their jobs to
the course:

never
sometimes
Often
always_
massing

46. When you were working, what
was an- important way of
balancing your job and
school work?

36 80 _ 58

5 11.1 12

1 2.2 3

1 2.2

2 4:4 1

16 35.6 33

23 51.1 31

5 11.1 7

2

1 2.2 1

a: taking only the_minimum
courses needed for
grudLatiqn;
not important
somewhat important
moderately important
very important
missing

b. being satisfied with
lower grades:

29

6

5

2

3

64.4
13.3
II.1
4.4
6.7

39
22

5

5

3

not important 29 64:4 40

somewhat_important 11 24.4 17

moderately important 1 2.2 7

very important 1 2:2 5

c.

missing
choosing easier courses:

3 6.7 5

not important 28 62;2 32

somewhat important 20 21

moderately important 4 8.9 16

very important 1 2:2 2

d.

missing
choosing teachers who re-
quired less:

3 6.7 3

not important 35 77J3 43

somewhat important 4 8.9 15

moderately important 2 4;4 8

very important 3

missing 4 8.9 5

e, doing homework with
friends:
not important 25 55.6 34

somewhat important 10 22.2 23

moderately important 5 II.I 14

very important 2 4.4

f.

missing
taking study halls instead
ofelectives:__

3 5.7 3

not important 38 84.4 43

somewhat_important 1 2.2 11

moderately important 2 4.4 1

very important 1

missing 4 8.9 4

Z f X f X

78.4 45 78.9 27 58.7 167 74.9

16.2 1I 19.3 6 13 34 15.2

4.1 1 1.8 3 6:5 8 3.6

1 .4

1.4 10 21.7 13 5.8

44:6 32 56.1 14 30.4 96 43

41.9 16 28:1 18 39;1 88 39;5

9.5 3 14 2 4.3 22 9.9

2:7 1 1.8 2 4.3 5 2.2

1.4 I0 21;7 12 5.4

52.7 32 56.1 20 43:5 120 53.8

29.7 9 15.8 11 23.9 /.9 22

6.8 8 14 3 6.5 21 9.4

6.8 7 12.3 1 2.2 15 6.7

4.1 II 23;9 18 8.1

54;1 33 57.9 20 43.5 122 54.7

23 10 17.5 9 19.6 48 21.5

9.5 10 17.5 3 6.:.. -.:, 9:4

6.8 3 5.3 9 4

6:8 I 1.8 14 30.4 23 10.3

/1 2 26 45.6 16 34.8 102 45.7

26:4 18 31.6 10 21.7 59 26.5

21.6 5 8.8 6 13 31 13;9

2.7 6 10.5 9 4

4:1 2 3.5 14 30.4 22 9.9

58;1 35 61;4 22 47.8 136 61

20.3 9 15.8 8 17;4 36 16;1

10.8 8 14 2 4.3 20 9

4.1 3 5;3 _1 _2;2 _7 _3.1

6.8 2 3.5 13 28;3 24 10;8

-- -

45.9 32 56.1 18 39:1 II0 49;3

31.1 10 17.5 7 15.2 50 22.4

18.9 8 14 _ 6 13 33 14.8

5 8:8 _7 _3.1

4.1 2 3.5 15 32.6 23 10:3

58,1 14 24;6 22 47.8 118 52.9

14.9 16 28.1 5 10.9 33 14:8

20.3 13 22.8 4 8.7 34 15.2

1.4 11 19;3 _1 _2.2 13 5.8

5.4 3 5.3 14 30;4 25 11.2
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Table A3 (continued)

,,chool 1 School 2 School 3 School 4 Aggregate

Question
f X

g. borrowing someone else's
homework:
not important 32 71.1 45 60.8 32 56.1 20 43.5 130 58.3

somewhat important 7 15:6 16 21:6 10 17;5 7 15:2 40 17;9

moderately important 2 4.4 8 10.8 5 8.8 5 10.9 20 9

very important 2 2.7 8 14 10 4.5

missing 4 9 S 3 4:1 2 3:5 14 30:4 23 10.3

47. How flexible was your last
job so that you could change
your work schedule atow!d
.any of the following?

i. Exam periods:
anedcould not be ch g J 6.7 24 32.4 22 35:6 5 I .9 54 24;2

hard to change o 13.3 11 14.9 8 14 7 .5.2 32 14.3

might be changed 11 24.4 12 16.2 8 14 4 8.7 35 15.7

could be changed 21 46:7 24 32.-; 17 29; 13 28;3 75 33.6

missing 4 6.9 3 4.1 7
,

:..) 17 37 27 12.1

b. Ma]cr assignment'
could not be chang,d 5 11.1 26 35.' 19 33A 4 8:7 54 24.2

hard tc change 11 24.4 15 20.2 14 24.6 9 19.6 49 22

might be changed 14 31.1 12 16.2 8 4 7 15.2 41 18.4

could be changed 12 26:2 18 24:3 13 i!2.8 9 19.6 52 23.3

missing
c. Sports events:

3 6.7 3 4.1
-
. 5;3 17 37 27 12:2

could not be changed il 24.4 26 35.1 17 29.8 13 28.3 67 30

hard to change 12 26;7 15 20:3 8 14 1 _2.2 36 16.1

might be changed 9 20 9 12.2 6 10.5 7 15.2 31 13:9

co,Id be changed 11 24.4 20 27 23 40.k 9 19.6 63 28.3

u-ssing
d. Special school activities:

2 4:4 4 5:4 3 5:3 16 34:8 26 11.7

could not be changed 5 11.1 22 29.7 15 26.3 8 17.4 50 22.4

hard to change 2 4.4 12 16.2 9 15.8 2 4.3 25 11.2

might be changed 13 28:9 13 17;6 10 17:5 10 21:7 46 20.6

could be changed 23 51.1 24 32.4 21 36.8 10 21.7 78 35

missing
e. Family trips:

2 4.4 3 4.1 2 3.5 16 34.8 24 10.8

could not be changed 2 4.4 17 23 12 21:1 3 6:5 34 15;2

hard to change 6 13.3 8 10.8 6 10.5 5 10.9 25 11.2

might be changed 6 13:3 13 17:6 _6 10:5 5 10.9 30 13.5

could be changed 29 64.4 33 44.6 32 56.1 17 37 III 49:8

missing 2 4.4 3 4.1 1 1.8 16 34.8 23 10.3

43. How many hours per week do you
spend outside of class on
school work?

0-1 6 13:3 14 18;9 19 33 :3 39 17.5

2-3 10 22.2 16 21.6 18 31.6 8 17.4 52 23:3

4-5 8 17.8 17 23 6 10.5 5 10.9 36 16 1

6-7 8 17:8 13 17:6 5 8:8 8 17:4 34 15:2

8-10 8 17.8 6 8.1 5 8.8 5 10:9 24 10;8

11 or more 4 8.9 7 9.5 4 7 5 10.9 20 9

missing 1 2.2 1 1.4 15 '2.6 18 8.1

49. What do you plan to do after
high school?

Don't know 2 4.4 9 12.2 4 7 2 4.3 17 7.6

Military 6 8;1 7 12;3 I 2:2 14 6.3

Marriage, housekeeping 6 5.4 2 3.5 2 4.3 8 3,6

Job 1 2.2 10 13.5 9 15.8 6 13 26 11.7

Technical school 5 II:I 14 18:9 10 17:5 4 8.7 33 14.8

Two-year college 1 2:2 3 4:1 5 8;8 1 2:2 10 4;5

Four-year college 22 48.9 20 27 17 29.8 15 32.6 74 33.2

Other 13 28.9 7 9.5 3 5.3 23 10.3
MiSsing 1 2:2 1 1:4 IS 32:6 18 8:1



Table A4

Students Who Have Not Worked During School

67

Question
School 1 School 2 School 3 School 4 Aggregate

f 7: f 7: f 7: f

Number resr,ondents: 74 17:8 150 36.1 90 21:6 102 24.5 416 100

L Grade:
junior 49 66.2 101 67.3 53 58.9 73 71.6 276 66.3

senior 25 33:8 47 31.3 36 40 27 26.5 135 32.5

2. Age
tinder 16 3 4.1 2 1.3 3 3.3 5 4.9 13 3.1

16-17 63 85.1 141 94 84 93:3 88 86:3 376 90.4

18 or older 6 8.1 7 4.7 3 3.3 6 5.9 22 5.3

3. Sex:
male 34 45.9 82 37 41:1 43 42:2 196 47.

female

Nact!:

38 51.4 67 44.7 51 56.7 55 53;9 211 50.,

whfte 65 87.8 147 98 87 96.7 91 89:2 390 93:8

biA,k 3 4.1 3 .7

hispanic 1 1.4 2 1.3 1 1.1 1 1 5 1.2

Asian I 1:4 1 :7 2 2 4 1

other 1 1.4 1 1.1 2 .5

S. Grade point average:
b-eloW 1.0 I :7 1 .2

1.0-1.4 1 .7 1 :2

1.5-1.7 3 4.1 4 2.7 3 3.3 3 2.9 13 3.1

1:8 -2:2 11 14:9 19 12.7 5 _5.6 10 9.8 45 10.8

16 21:6 45 30 16 17.8 19 18:6 96 23.1

2.8-3.2 19 25.7 35 23.3 26 28.9 33 32;4 113 27.2

3:3-3;6 16 21.6 31 20.7 27 30 28 77.5 102 14.5

3.7-4.0 9 12:2 13 e:7 13 14:4 6 J.9 41 9.9

o. Family income:
under -$5 -000 1 1.4 2 .5

55,000 -8,499 2 2:7 3 2 1 1:1 1 1 6 1.4

$8,500-10,999 2 2.7 5 3:3 2 2.2 2 2 11 2:6

$11;000-15;999 5 6.8 8 S.3 11 12.2 7 6.9 31 7.5

$16,000-19,999 5 6:8 9 _6 _ _8 8:9 8 7.8 30 7.2

$20,000-24,999 12 16.2 2,6 :q.7 13 14.4 a 5;9 47 11:3

$25;000-34,999 16 21.6 34 22.7 lb 20 li 14.7 83 20

t,35,000-49,999 8 :_0.8 25 16.7 13 14.4 1! 16.7 61 15.1

$50,000 or more 16 21:6 15 10 5 5:6 14 13:7 50 12

missing 7 9.5 35 23.3 19 21.1 32 31.4 93 22.4

50. Are you looking for a
job now?
yes 46 62:2 75 50 - 46 51;1 56 54.9 223 53.6

no 28 37.8 73 48.7 42 46.7 40 39:2 183 44

51. How important is each of
the following in your
decision not to work?

a. can': find a job:
not important 23 31;1 48 32 35 38:9 27 26:5 133 32 -
somewhat important 20 27 29 19.3 17 18.9 29 28:4 95 22.8
moderately important 11 14.9 33 22 19 21.1 21 20.6 84 20.2
very important 18 24:3 37 24:7 17 18:9 19 18.6 91 21.9
missing

h. can't find a good
paying job:

2 2.7 3 '.: 2 2.2 6 5:9 13 3.1

"ot important 19 25:7 52 34:7 46 51.1 29 78:4 146 35.1
somewhat important 32 43.2 ,;1 27.3 18 20 28 27.5 119 28.6
moderately important 14 18.9 41 27.3 21 23.3 26 25.5 102 24.5
very important 6 8:1 11 7:3 3 3:3 14 13;7 34 8:2
missing 3 4.1 5 3.5 2 2 2 5 4.9 15 3.6

continued
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Table A4 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

f X f r. f X f %

C. prefer to concentrate on
school work:
not important 7 9;5 27 18 22 24.4 13 12.7 69 16.6

somewhat important 15 20.3 42 28 22 24;4. 18 17;6 97 23;3

moderately important 33 44.(; 41 27.3 24 26.7 45 44.1 143 34.4

very important 16 21.6 35 23.3 20 22.2 21 20.6 92 22.1

missing 3 4;1 5 3;3 2 2;2 5
9

15 3.6

d. prefer to work summers
only:

not important 24 32;4 4.5 30;7 38 42;2 25 24.5 133 32

somewhat important 22 29.7 35 23.3 18 20 23 22;5 98 23;6

moderately important 17 23 37 24.7 16 17.8 30 29.4 100 24

very important I0 13;5 26 17;3 14 15.6 19 18.6 69 16.6

missing 1 1.4 6 4 4 4:4 5 4;9 16 3;8

e. parents are against your
working:

no:. important 50 67;6 108 72 61 67;8 56 54;9 275 66;1

somewhat important 12 16.2 15 10 13 14.4 17 16.7 57 13;7

mori,t1-1, impo-tant 4 5.4 14 9.3 11 12.2 11 10.8 40 9.6

very Ir....: . 3 4;1 7 4;7 3 3;3 11 10;8 24 5;5

ji.,4:- 5 6.8 6 4 2 2.2 7 6.9 20 4;8

f. most of your frienda don't
work:

not important 59 79.7 110 73.3 67 74.4 56 54;9 292 70;2

somewhat important 8 10.8 23 15.3 12 13,3 23 22.5 66 15.9

moderately important 6 4 _ 5 5.6 10 9.8 21 5 _

very important 1 1.4 4 2;7 3 3;3 1 1 9 2;2

missing 6 8.1 7 4.7 3 3.2 12 11.8 28 6;2

g. prefer to spend time on
other activities (sports,
MUaiC, etC.):

not important 10 13.5 24 16 18 20 24 23.5 76 18;3

somewhat important 14 16.9 40 26.7 17 18.9 18 17.6 89 21.4

moderately ..iportant 24 32;4 42 28 _ 25 28.9 26 25.5 118 28.4

very 1:57:ortant 26 35.1 40 26.7 27 30 29 28;4 122 29;3

h. prefer volunteer work:
out importan-. 53 71;6 121 80;7 69 76.7 68 66.7 31i 74.6

somewhat important 10 13.5 17 11;3 11 12;2 21 20;6 59 14;2

moderately important 4 5.4 6 4 7 7.8 5 4.9 22 5.3

very important 1 _;7 2 2.2 1 1 4 1

missing 7 9.5 5 3;3 1 1;1 7 6;9 20 4;8

i. health prevents workin, and
going to school at the ssme
time:
not important 65 87.8 129 86 77 85.6 77 75.5 348 83;7

somewhat important 3 4;1 9 6 _ 6 6.7 11 10.8 29 7

moderately important 2 2:7 5 3;3 3 3;3 6 5;9 16 3;8

very important 1 1.4 2 1.3 3 3.3 1 1 7 1.7

missing 3 4;1 5 3;1 1 1.1 7 6.9 16 3.8

j. have to care for younger
siblings:
not important 64 86.5 127 84.7 77 85.6 79 77.5 347 83.4

somewhat important 3 4;1 12 8 10 11.1 11 10.8 36 8.7

moderately important 2 2.7 3 2 1 1.1 4 3;9 10 2;4

very important 1 1.4 3 2 2 2 6 1.4

missing 4 5;4 5 3;3 2 2.2 6 5.9 17 4.1

k. don't need the money:
not important 33 44.6 75 50 45 50 43 42.2 196 47.1
somewhat important 13 17.6 29 19.3 19 21.1 22 21.6 83 20

moderately important 14 18.9 20 13;3 16 17.8 15 14.7 .65 15.6
very important .1 14;9 21 14 8 8;9 14 13;7 54 13

missing 3 4.1 5 3.3 2 2.2 8 7.8 18 4.3
1. don't want a Job:

not important 44 59;5 74 ',9;3 50 55.6 52 51 220 52 9

somewhat importa:It 12 16.2 35 23.3 18 20 30 29;4 95 22;8
moderately important 7 9.5 17 11.3 14 15.6 7 6.9 45 10.8
very important 8 10.8 18 12 7 7.8 5 4.9 38 9;1
missing 3 4.1 6 4 1 1.1 8 7;8 18 4;3
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Table A4 (continued)

Question
School 1 Sdhool 2 School 3 School 4 Aggregate

f X f X f X f X f X

52. There are certain benefits in
not trying to work and go to
school at the_same time.
Which of the following possible
benefits is important in yoir
decision not to work right
now?

a. need to prepare for
college:
not important 11 14.9 47 31.3 19 21.1 19 18.6 96 23.1

somewhat important 23 31.1 33 22 34 37.8 20 19.6 110 26.4

moderately important 20 27 29 19.3 14 15.6 28 27.5 91 21.9

very important 17 23 38 25.3 21 23.3 27 26.5 103 24.8

missing
need to keep grades
op for scholarship or

3 4.1 3 2 2 2.2 8 7.8 16 3.8

not important 5 6.8 36 24 20 22.2 18 17.6 79 19

,.6twhat imr.ortant 18 24.3 34 22.7 28 31.1 22 21.6 102 24.5

m,dor.-Lv inyortant 25 33.8 37 24.7 16 17.8 19 18.6 97 23.3

very f_mporLdi. 25 33.8 40 26.7 24 26.7 32 31.4 121 29.1

c.

v.ising
an,: to take excra
eic:'nive courses sucF
as foreign Lang:Inge:

1 1.4 3 2 2 2.2 11 10.8 17 4.1

fieit important 40 54.1 93 62 55 61.1 43 42.2 231 55.5

somewhat important 12 16.2 20 13.3 11 12.2 19 18.6 62 14.9

moderaPly_importent 12 16.2 16 10.7 13 14.4 19 16.6 60 14.4

6 8.1 16 10.7 9 10 11 10.8 42 10.1

d. want to take uppe. level
courses in required
t7iobjeLts:

4 5.4 5 3.3 2 2.2 10 9.8 21 5

not important 28 37.8 64 42.7 36 40 26 25.5 154 37

somewhat important 18 24.3 25 16.7 19 21.1 21 20.6 83 20

mo.lerately important 12 16.2 31 20.7 14 15.6 16 15.7 73 17.5

fury important 13 1/.6 26 17.3 16 17.8 29 28.4 84 20.2

e.

mit;t;ing

want more leisure time:
3 4.1 4 2.7 5 5.6 10 9.8 22 5.3

not important 17 23 30 20 21 23.3 17 16.7 85 20.4

somewhat important 20 27 53 35.3 17 18.9 26 25.5 116 27.9

mcierately importan: 21 28.4 40 26.7 35 38.9 30 29.4 126 30.3

very important 14 18.9 24 16 14 15.6 16 15. 68 16.3

missing 2 2.7 3 2 3 3.3 13 12.7 21 5

53. There are also certain
drawback to not having a
job. Wbich of the following
is a problem to you because
you do not have a job?

a. needing money for
necessities:

not important 20 27 42 28 _ 3: 35.( 23 22.5 117 28.1

somewhat important 22 29.7 37 24.7 ): 23;3 16 15;7 96 23;1

moderately important 18 24.3 42 28 16 1'1,8 32 31.4 108 26

very important 12 16.2 27 18 21 2J.3 22 21.6 82 19.7

h. needing money for leisure:
2;7 2 1.3 9 8.8 13 3.1

not important 6 8.1 19 12.7 16 t7.8 8 7.8 '89 11.

somewhat - important 16 21.6 35 23.3 27 30 21 '0.6 99

moderately important 32 43;2 51 34 2% 30 45 44;1 155

very important 18 24.3 43 28.7 20 22.2 19 18.6 100 24

missing 2 2.7 2 1.1 9 8.8 13 3.1

continued
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Table A4 (continued)

Question
Scl.or71 School 2 School 3 School 4 Aggregate

f X f % f % f %

c. needing money to buy a
car:
not important 46 62.2 65 43.3 48 53.3 44 43.1 203 48.6

somewhat important 2 _2.7 33 22 16 17.8 17 16.7 68 16.3

moderately importan4 8 10.8 21 14 11 12.2 Il 10.8 51 12;3

very important 15 20.3 25 16.7 15 16.7 20 19.6 75 18

missing 3 4.1 6 4 10 9.8 19 4.6

d. needing Job experience:
not important 11 14.9 27 18 24 26.7 15 14.7 77 18.5

somewhat_ important 18 24.3 48 32 17 18.9 24 21.5 107 25.7

moderately important 28 37.8 45 30 28 31;1 33 3i:4 134 32.2

very !mportant 14 18.9 23 15.3 19 21.1 17 16.7 73 17.5
missing 3 4.1 7 4.7 2 2.2 13 12.7 25 6

finding friends to do
things with since so many
students are working:
not important 49 66.2 101 67.3 63 70 63 61.8 276 66.3

somewhat important 14 18.9 31 20;7 19 21;1 20 19.6 84 20.2

moderately important 7 9.5 12 8 4 4.4 9 8.8 32 7.7

very important 1 1.4 2 1.3 4 4.4 1 1 8 1.9

missing 3 4.1 4 2.7 9 8.8 16 3.8

f. being in class with
students who are_not
alert or prepared
because they worked late:
not important 58 78.4 108 72 64 71.1 62 60.8 292 70.2

somewhat important 11 14.9 27 18 18 20 - 15 14.7 71 17.1

moderately important 3 4.1 6 4 6 6.7 12 11.8 27 6.5

very important 4 2.7 2 2.2 3 2.9 9 2.2

missing 2 2.7 5 3.3 10 9.8 17 4.1

g. needing money for college
or trade school:
not important 31 41.9 41 27.3 37 41.1 ?7 26.5 136 32.7

somewhat- important 19 25.7 38 25.3 12 13.3 24 23.5 93 22.4

moderately important 15 20.3 33 22 26 28;9 27 26;5 101 24;3

very important 6 8.1 35 23.3 15 16.7 15 14.7 71 17.1

missing 3 4.1 3 2 9 8.8 15 3.6

54. How important is each of the
following school subjects to
you?

A; Math:
not important 9 12.2 b 4 3 3.3 4 3.9 22 5.3

somewhat import-ant 15 20.3 33 22 13 14.4 12 11.8 73 17.5

moderately important 27 36.5 49 32;7 32 35;6 31 30.4 133 33.4

very important 22 25.7 61 40.7 40 44.4 45 44.1 168 40.4
missing 1 1.4 1 .7 2 2.2 10 9.8 14 3.4

b. Sciences:
not important 15 20.3 25 16.7 11 12.2 10 9.8 61 14.7
somewhat important 19 25.7 35 23.3 19 21.1 27 26.5 100 24

moderately important 25 33.8 42 28 22 24;4 22 21.6 III 26.7
very important 13 17.6 47 31.3 35 38.9 32 31.4 127 30.5
missing 2 2.7 1 .7 3 3.3 11 10.8 17 4.1

c. English; literature:
not important 5 6.8 8 5.3 7 7.8 6 5.9 26 6.3
somewhat important 12 16.2 45 30 14 15.6 11 10.8 82 19.7
moderately important 24 39.2 50 33;3 26 28.9 39 38.2 144 34;6
very important 27 36.5 46 30;7 C 45.6 34 33.3 148 35.6

d. Social studies:
not important 6 8.1 20 13.3 13 14.4 15 14.7 54 13
somewhat important 17 23 _ 43 28.7 20 22;2 24 23;5 104 25 _

moderately important 30 40;5 57 38 30 33.3 34 33.3 351 36.3
very important 16 24.3 25 16.7 25 27.8 7R 17.6 86 20.7
missing 3 4.1 5 3.3 2 2.2 11 10.8 21 5

e. Foreign language:
not important 20 27 75 50 54 60 36 35.3 185 44.5
somewhat important 24 32.4 33 22 17 18.9 24 23.5 98 23.6
moderately important 12 16.2 26 11.3 _6 _6.? 22 21.6 66 15.9
very important 15 20;3 13 8;7 I0 MI 9 6.8 47 11.3
missing 3 4.1 3 2 3 3.3 11 10.8 20 4.8

noucinudd



Table A4 (continued)

Question

School 1 School 2 School 3 School 4 Aggregate

i % f % f % f

20 27 49 32.7 34 37.8 23 22.5 126 30.3

17 23 41 27.3 14 15.6 20 19.6 92 22;1

20 27 25 15.7 16 17.8 31 30.4 92 22.1

14 18.9 31 20.7 21 23.3 16 15.7 82 19.7

3 4.1 4 2.7 5 5.6 12 11.8 24 5.8

32 43.2 63 42 39 43.3 47 46.1 181 43.5

22 29.7 39 26 25 27;8 24 23.5 110 26.4

12 16.2 30 20 10 11.1 12 11;8 64 15.4

5 6;8 15 10 14 15.6 6 5.9 40 9.6

3 4.1 3 2 2 2.2 13 12.7 21 5

36 48.6 59 39.3 30 33.3 26 25.5 151 36;3

16 21.6 45 30 25 27.8 29 28.4 115 27.6

12 16.2 32 21.3 20 22.2 26 25;5 90 21.6

6 (3.1 12 8 13 14.4 10 9.8 41 9.9

4 5.4 2 1.3 2 2.2 11 10.8 19 4.6

56;8 104 69.3 62 68.9 63 61.8 271 65.1

29 39.2 43 28.7 22 24.4 22 21.6 116 27.9

1 .7 3 3;3 4 3;9 8 1.9

1 .7 I ;2

3 4.1 1 .7 3 3.3 13 12.7 20 4;8

79;7 109 72.7 57 63.3 69 67.6 294 70.7

12 16.2 37 24;7 29 32.2 17 16.7 95 22.8

2 1.3 1 1.1 2 2 5 1.2

' .7 1 1 2 .5

3 4.1 1 ;7 3 3;3 13 12.7 20 4.8

23 31.1 65 43.3 43 47.8 43 42.2 174 41.8

,0 54.1 72 48 36 40 37 36;3 185 44.5

8 10.8 10 6.7 7 7.8 9 8.8 34 8.2

1 ;7 1 1.1 2 .5

3 4.1 2 1.3 3 3.3 13 12.7 21 5

75.7 120 80 72 80 69 67.6 317 76.2

15 20;3 24 16 - 14 15.4 15 14.7 68 16.3

4 2.7 3 2;9 7 1.7

3 4.1 2 1.3 4 4.4 15 14.7 24 5.8

22 29;7 66 44 42 46.7 33 32.4 163 39.2

45 60.8 66 44 39 43;3 41 40;2 191 45.9

4 5.4 15 10 6 6.7 12 11.8 37 8;9

2 1.3 2 2 4 I

3 4.1 1 ;7 3 3.3 14 13.7 21

f. Arts (music, art,
dramatics, etc.):
not important
somewhat important
moderately important
v.i!ry important

missing
g. Industrial/vocational:

not important
comewhat_important
moderately important
very important
missing

h. Physical education:
not important
somewhat important_
moderately important
very important
missing

55. Do you think teachers in
general take student's jobs
into account in any of the
following ways?

a. reduce the number of
assignments for the
whole class:

never 42

sometimes
often
always
missing

b. make the assignments
easier for the who1.e

class:
never 59

sometimes
often
always
missing

,. allow papers to be
handedin late:

never
sometimes
often
always_
missing

d. cut down on what is
required of working
-.Ludents:

neVer 56

sometimes
often
alway.
missil

e. encourage studepts to
relate their jobs to the
_aurae: '

never
sometimes
often
always
missing
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Table A4 (continued)

Question
School 1 School 2 School 3 School 4 Aggregate

f % f % f %

56: Which of the following
would be an important
reason for you to begin
working during this school
Year?

a. your family needed
financial help:
not important
somewhat important
moderately important
very important
missing

b, you were offered a job:
not important
somewhat important
moderately important
very important
missing

your grades went up:
not important
somewhat important
m,...derately important

very important
missing _

d: your friends found jobs:
rut imr!ortant
somewhat important
moderately important
very important
missing

o- inflation became wors-,..:
not important
somewhat important
moderately important
very important
missing

f, school became boring:
not important
somewnat important
moderately important
very important
missing

g. school work became easier:
not important
somewhat important
moderately important
very important
missing

h. your parents wanted you
to find a iob:
not important
somewhat important
moderately important
very important
missing

1.. you decided to save for
a major purchase:
not Important
somewhat important
moderately important
very important
missing

46 62.2 79 52.7 60 66.7 54 52.9 239 57.5

8 10.8 24 16 13 14.4 15 14.7 60 14.4

6 8.1 18 12 6 6;7 9 8.3 39 _9;4

11 14.9 28 18.7 9 10 11 10.8 59 14.2

3 4;1 I .7 2 2.2 13 12.7 19 4.6

7 9.5 23 15.3 21 23.3 11 10.8 62 14.9

23 31.1 38 25.3 24 26.7 31 30.4 116 27.9

23 31.1 46 30.7 21 23.3 28 27.5 116 27.9

17 23 4:' 28 20 22.2 19 18.6 98 23;6

4 5;4 1 .7 4 4.4 13 12.7 22 5.3

28 37.8 63 42 46 51.1 27, 26.5 164 39;4

19 25.7 39 26 22 24.4 25 24.5 105 25.2

17 23 29 19.3 li 12.2 29 28.4 86 20.7

6 8.1 17 11.3 9 10 3 7;8 40 9;6

4 5.4 2 1.3 2 2.2 13 12.7 21 5

38 51.4 91 60;7 53 58;9 51 50 _ 233 56

19 25.7 36 24 21 23.3 24 23;5 100 24

11 14.9 14 9.3 11 12.2 13 12.7 49 11.8

2 2;7 3 2 2 2.2 7 1.7

4 5.4 6 4 3 3;3 14 13;7 27 6.5

20 27 _ 20 13.3 23 25.6 23 22.5 86 20.7

73 31;1 51 34 19 21;1 22 21.6 115 27.6

16 21.6 52 34.7 32 35.6 32 31;4 132 31;7

11 14.9 25 16.7 13 14.4 11 13.8 60 14.4

4 5;4 2 1.3 3 3.3 14 13.7 23 5.5

42 56.8 56 57.3 56 62.2 49 48 233 56

12 16.2 38 25.3 21 23.3 21 20.6 92 22.1

12 16.2 19 12.7 9 10 _ 12 11;8 52 12.5

4 ..4 6 4 2 2.2 5 4.9 17 4.1

4 5.4 1 .7 2 2.2 15 14.7 22 5.3

27 36.5 52 34.7 41 45.6 31 30.4 151 36;3

24 32.4 44 29.3 25 27.8 31 30.4 124 29.8

16 21;6 33 22 15 16;7 16 15;7 80 19.2

4 5.4 16 10.7 6 6.7 7 69 33 7;9

3 4.1 5 3.3 3 3.3 17 16.7 28 6.7

16 21.6 33 22 25 27.8 16 15.7 90 21.6

16 21;6 51 34 _ 22 24.4 20 19.6 109 26.2

30 40.5 41 27;3 30 33;3 36 35;3 137 32;9

9 12.2 22 14.7 11 12.2 14 13.7 56 13.5

3 4.1 3 2 2 2.2 16 15.7 24 5.8

3 4.1 20 13.3 5 5.6 9 8.8 37 8.9

II 14.9 31 20;7 18 20 14 13.7 _74 17.8
28 37.8 42 28 27 30 38 37.3 135 32;5

31 41.9 54 16 36 40 25 24.5 146 35.1
1 1;4 3 , 4 4.4 16 15.7 24 5.8

77
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Table A4 (continued)

73

Question
School 1 School School 3 SchOcl 4 Aggregate

f Z

57. If you began working this
year which of the following
would you expect to happen?

a. your grades would fall:
not happen 18 24.3 32 21.3 20 22.2 15 14.7 85 20.4

might happen 37 50 _ 80 53;3 53 58.9 42 41.2 212 51

probably happen 13 17.6 25 16.7 11 12;2 16 15.7 65 15.6

certainly happen 4 5.4 12 8 3 3.3 5 4.9 24 5.8

missing
b. your grades would

improve:

2 2.7 1 .7 3 3.3 24 23.5 30 7.2

not happen 40 54.1 88 58.7 45 50 47 46.1 22. 52.9

Might happen 29 39;2 51; 36 38 42;2 30 29;4 151 36.3

probably happen 1 1.4 6 4 3 3.3 1 1 11 2;6

certainly happen 1 1.4 1 .2

missing
c. you would choose easier

courses:

3 4.1 2 1.3 4 4.4 24 23.5 33 7.9

not happen 35 47.3 69 46 42 46.7 34 33.3 180 43.3

might happen 23 31.1 54 36 33 36.7 31 30.4 141 33;9

probably happen 12 16.2 22 14.7 10 11.1 7 6.9 51 12.3

certiiiiily happen 1 1.4 2 I.3 2 2;2 _5 _4.9 10 2.4

missir.g
d. ye.: would 6... less home -

wok'';

3 4.1 3 2 3 3.3 25 24;5 34 R ?

nOt happen 17 23 51 34 31 34;4 24 23;5 123 29.6

might happen 27 36.5 39 26 27 30 23 22.5 116 27;9

probably happen 20 27 42 28 19 21.1 22 21.6 103 24.8

certainly ni4pdn 7 9;5 ":!. I0 9 I0 _8 _7.8 39 9.4

missing
e. you would take more study

halls:

3 41 3 2 4 4.4 25 24;5 35 8;4

nut happen 56 75.7 69 46 _ 47 52.2 35 34.3 207 49.8

might happen 12 16.2 38 25.3 22 24;4 25 24.5 97 23;3

probably happen 3 4.1 31 20.7 14 15.6 11 10.8 '59 14.2

certainty happen 9 6 3 3.3 6 5.9 18 4.3

missing
f. you would leave school

early each day:

3 4.1 3 2 4 4;4 25 24;5 35 8.4

not happen 41 55;4 82 54;7 61 67;8 37 36;3 221 53.1

might happen 15 20.3 40 26.7 14 15.6 22 21.6 91 21.9

probably happen 11 14.9 20 13.3 8 8.9 13 12.7 52 12.5

certainly happen 1 1.4 5 3;3 4 4.4 4 _3;9 14 3.4

missing
g; you would take fewer

extra, elective subjects.

6 8.1 3 2 3 3.3 26 25.5 38 9;1

not happen 36 4C.6 61 40.7 42 46.7 28 27.5 167 40.1

might happen 12 16.2 54 36 _ 26 28.9 28 2:..: 120 28.8

probably happen 18 24;3 19 12.7 16 17.8 11 10.8 64 15.4

certainly happen c 5.4 11 /.3 2 2.2 9 8.8 26 6.3

missing
h. there would be no effect

on school work:

,-, .'. 5 3.3 4 4.4 26 25.5 39 9.4

not happen 31 41.9 60 40 27 30 41 40.2 159 38.2

mIght_happen 26 35.1 56 37.3 36 40 19 18.6 137 32.9

Ptobabl,, happen 1I 14.9 14 18 20 12 11.8 62 14.9
certainly happen 5.4 10 4.7 6 6.7 3 2.9 23 5.5

missing 2 2.7 3 2 3 3.2 27 26.5 35 8.4

58. How many hours per week do
you spend outside of class
on school work?
0-1 5 t.8 23 15.3 11 12.2 7 6.9 46 10..l

1.; 17.6 31 20.7 20 22.2 15 14.7 75 18.8
4-5 15 20.3 35 23.3 22 24.4 17 16.7 89 21.2

0-7_ 17 23 23 15.3 14 15.6 14 13.7 68 16.9
13 17.6 17 11.3 12 13.3 17 16.7 59 14.7

11 or more 7 9.5 17 11.3 10 11.1 4 3.9 38 8.9

missing 4 5.4 4 2.7 1 1.1 28 27.5 37 9.2

Continued
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Table A4 (continued)

Question

School I School 2 School 3 School 4 Aggregate

59. What do you plan to do
after high schcoi?
DOWC know 9 12.2 15 10 6 6.7 6 5.9 36 8.7

Military 1 1.4 13 8.7 2 2.2 2 2 18 3.6

Marriage 2 2.7 2 1.3 1 1.1 5 1.3

-106 1 1.4 11 7.3 4 4.4 10 9.8 26 5.7

Technical school 5 6.8 21 14 26 28.9 6 5.9 58 13.9

Two-year college 2 2;7 II 7;3 4 4;4 5 4;9 22 4.8

Four-7year roll.:',- 49 66.2 62 41.3 43 47.8 42 41.2 196 49.1

Missing 2 2.7 11 7.3 1 1.1 3 2.9 17 3.5

60. How many adults in yoar
family are working?_
N...fther parent employed 1 1.4 2 1.3 1 1.1 2 2 6 1.4

1 parent working part-Lime 3 4.1 t ;7 4 4.4 _4 _3.9 _12 2.9

1 parent working full-Lime 26 35.1 47 31.3 28 31.1 20 19.6 121 29;1

1 .,,arena working full -time;

1 wurking part-time 17 23 41 27;3 22 24.4 16 15.7 96 23.1

parents working full-time 15 20.3 38 25.3 23 25:6 21 20:6 97 23;3

inure than 2 adults working 10 11.5 1,3 12 11 12.2 8 7.8 47 21.3

Missing 2 2.7 1'. 2 1 .1 31 30.4 37 8.9

How do you spend the extra
time you have that other
students might spend on
working?

a. Watching television:
0-5 hrs 38 51.4 84 56 65 72.2 38 37.3 225 54.2

6710 hrs 15 20.3 36 24 16 17.8 15 14.7 82 19.2

10-15 hrs 8 10.8 17 11.3 5 5.6 5 4.9 J5 8.2

15 hrs or more 4 5.4 9 6 2 2.2 6 5.9 21 3.9

missing
b. Doing school work:

9 12.2 4 2.7 2 2.2 38 37.3 53 13.6

0-5_hrs 35 47.3 81 54 45 50 29 28.4 190 44.9

6-10 hrS 22 36.5 42 28 28 31.1 21 20.6 118 29.0

10-15 hrs 7 9;5 12 8 11 12;2 14 13.7 44 10;8

15 r: or more 2 2.7 11 7.3 2 2.2 15 3.0

missing
c. Reading

0 -5 hrs_

3

40

4.1

54.1

4

108

2.7

72

4

65

4,4

72.2

38

42

37.3

;1.2

49

255

12.1

59.9

6-f.10_h_rs 21 28.4 20 13.3 16 17.8 15 14.7 72 18.!'

10-15 hrs 5 6.8 9 6 3 3.3 8 7.8 25 5.9

15 hrsor more 1 1.4 6 4 2 2.2 9 1.9

missing
d. Organized sports:

7 9.5 7 4.7 4 4.4 37 36.3 55 13.7

0-5 hrs 27 36.5 77 51.3 40 44.4 37 36.3 181 42.1

6,1;0_hrs 23 26 27.3 18 20 13 12.7 74 18.5

10-15 hrS 14 18.9 25 16.7 19 21.1 8 7.8 66 16.1

]5 hrs or more 8 10.8 16 10.7 8 8.9 6 5.9 38 9.,;

missiGg
e. Pcacticing music, etc.:

8 10.8 6 4 5 5.6 38 37.3 57 14.,

3-5 hrs `1 68.9 112 74.7 62 68.9 45 44.1 270 64.1
6-10 hrs 6 8.1 13 8.7 17 18.9 8 7.8 44 10.9

10-15 hrs 7 9.5 10 6.7 2 7.2 7 6.9 26 6.4

15 hrs or more 2 2.7 6 4 4 4.4 2 2 14 3.3

missing
f: Doing nothing in particular:

8 10.8 9 6 5 5.6 40 39.2 62 15.4

0-5 hrs 38 51.4 90 60 54 60 44 43.1 226 53.6
6-10 hrs 17 23 28 19.7 19 21.1 11 10.8 74 18.4
10-15 1.rs 7 9.5 17 11.3 9 10 4 3.9 37 8.6

15 hrs or more 3 4.1 7 4.7 2 2.2 2 2- 14 3.2
missing

g. Getting together with
friends:

9 12.2 8 5.3 6 6.7 41 40.2 64 17.1

0-5 hrs 13 17.E 42 28 26 28.9 15 14.7 96 2.5

6-10 hrs 23 31.1 56 37.3 30 33.3 23 22.5 132 31

11-15 hrs 25 33.8 28 11.7 20 22.2 20 19.6 93 23.3
15 hrs or more 7 9.5 19 12.7 10 11.1 S 3.9 40 9.3
missing 6 8.1 5 3.3 4 4.4 4' -4.2 55 11.8

continued



Table A4 (continued)

Question
Schoc1 1 School 2 S:hool

f

3 School 4 Aggregate

f X f 7. X f 1 f 7.

h. hobbies:
0-5 hrs 27 36.5 73 48.7 38 42.2 23 22.5 161 37.5

6-10 11:s 24 32.4 35 73:3 33 36.7 22 21.6 114 26.5

10-1 frs 10 13.5 29 19.3 11 12.2 10 9:8 60 13:7

15 nrs or more 7 9.5 6 4 4 4.4 5 4.9 22 5.7

i'd-S-SlOg

i. H.Aping at home:
6 8.1 1 4.7 4 4.4 42 41.2 59 14.6

-5 hrs "?,5" 46,9 66 44 37 41.1 13 12.7 152 36.6

6-!0_litg 20 27 43 28.7 32 35.6 27 26.5 122 29.4

10-15 hrs 10 13:5 24 16 16 17:8 15 14.7 65 15.5

15 hrs or more 2 2.7 10 6.7 3 3.3 5 4:9 20 4:4

missing 6 8.1 7 4.7 .... 2.2 42 41.2 57 14.3

. 11118 things with
family:_
0-5 hrs 37 50 71 48.7 44 48.9 22 21.6 176 42.3

b- 10.1 -3 19 25.7 41 27.3 26 28.9 22 21.6 108 25.4

10-15 htS 3 4.1 22 14;7 13 14.4 11 10.8 49 11

15 hrs or more 5 6.8 5 3.3 2 2.2 5 49 17 43

62.

missing

Do you find school work
interesting?

10 13. 1, 9 6 5 5.6 42 41.2 66 16.6

Yes 48 64.9 '72 48 _ 46 51.1 38 37.3 204 52.8

N6 21 284 65 43:3 37 41;1 22 21.6 145 33.5

bl.

ni.ssi g

Do ',,ou find school work
challenging!

5 6.8 13 8.7 7 7.h 42 41.2 67 16.1

Yes 60 81.1 102 68 65 72.2 50 49 277 67.6

12 16.2 36 24 17 18.9 14 13.7 79 18.2

sussing 2 2;7 12 8 8 8.9 38 37.3 60 14.2
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