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with the open-entry, open-exit concept permits considerable. .

;:;mflégibilityftbﬂingggngﬁip%sgleggigg;gargét'6§§i63§if§ﬁliﬁ§6fiaﬁt;
integral link in the training process is the local in-house helper;
~ usually the director or supervisor of wvocational education; who
\, provides access to authentic experiences: Interns are able to
\ undertake projects for the director or supervisor and; thereby,

satisfy skills in the léeadership program. The local educational
__‘agency benefits, Since the intern incorporates state-of-the-art
~ theory and practical application skills in addressing project = - _
objectives. The university benefits from the opportunity for interns
to apply administrative skills in a _real school environment. = .
(Appendixes include a description of the program, a competency list, :
a sample competency assessment form; and competency development -
plan.) (¥YLB) B — S ————
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rmmmem ssesctomT o yogational AdmlniStrator Preparation:
' Meeting the Challenge of Economic Renewal®

- ' . Introduction

Bistorically, America's schools have been the instit .tion on whose

pr'ogr'ams and activities have been pinraed the aope for a better society. -

42912

Consider' the response to Russia's lauriching of Sputnik in October in 1957.
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At that time.the public schccls were seen as the only vehicle capabie of

]

leading the way to asserting America's technologlcal, material, and

military strength. Challenges to our schools are not new Presently, a

major transformation is takiné place in our economy: It is characterized S

by: a.shift from heavy, basic manufactur'lng to the pr'oduction of htgh-

technology gocds; the acceler-ated Qrowth of small business; the r'apid. >
growth of producer, consumer and iaiformation servicesj and the introduction

of automation into production.

Aﬁmﬁﬁéis&ﬁéféﬁime'6&?mﬁ6bk§bté€'is"chanéiﬁgtw"lﬁ_iﬁé“ﬁést"Bﬁsiness ]
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and industry had a lar-ge pool of - tr'ained workers from whi" Bey ccﬁld

select; Today, however-, fewer youths are available for employment while

rx o
the number' of wor'ker's who are adults ncw and pr'esently imr the workforce i_s

B

swelling; In the future,; most of the newly created jobs will have to Be

ﬁilled by pr‘esent day wor'ker's -- workers who have experienced some f‘orm of

updating or r'etr'aining. - : . ,H;l
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méet the challenge. To a degree uriprecedented in history, our economic

growth and development will be determined by the strength of our education —
system. . . ' .
The impiicaticn‘cf this fact for &6112§é§;§aa untversities that '
prepare vocational 1eadersh1p personnel is enormous.: Contemporary
vocational adminiscrators will r-,equir-e skills unheard of several years
ago, miuch less taught at universities. .Consider; for example , .the |
following socletal expectations held for our vocational schools:
1. Providing for7§neineeds of ‘dislotated workers. —
2: Estao;;shingicgiggcai skills and custamized job training programs. ..
2. Cuggp@;ggngiggggicuium,development. O
o 4 —Providing access to the workplace for wamen and minorities.. . .
- 5. Promoting intergenérational vocational training and retraiping.. : !
6. Analyzing the labor ﬁarket continually with effective and.
- coheyentiatrategies.
7. Meeting the challenges of innovations and advanced technology.iii
8. Developing effective and coherent. strategies for articulation and -

——oee ., ——-—cotrlaboration-with-appropriate-publies< -~

AdmiEEédiy; the above is only a partial list of the expeotations

' confrontingrp}esent;day vocationa* leadership personnéas- Nevertheiess it ,

does serve to underscore the complex, diverse, and sonetimes disenchanted —

environment in which adninistrators are required po perform. It also
provides a significant statement as to why leadership ﬁﬁepafatidﬁ.ié more
important than é%éf; | |
THE PROGRAM : ; o L

The vocational leadsrship development program at Indiana University of
Pennsylvania (IUP) has recognized the need for flexibility, timeliness, and

relevancy in training vocational administrators. The program is based on a

serles of 136 competencies ranging in categories from Management of
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Currtculum to Management of Personnel to Management of Business and

Finance. The entire 1ist of competencles h:s been. validated for

Pennsylvania Vocational administration and is reviewed annually.

| Students énrolled in the program (called curriculum specialist,
supervisor, or airéctareintérns)'must develop prescribed skilis to a
predetermined level of proficiency - guided application; independent

application, or mastery. Attainment of each skiil is determined through

the use of oompetency assessment instruments -- one instrument for each

rpriog to being accepted. _— . — = B .
— Ih ~program follows the caree}*laéaek ‘approach and together with £He7"”7 o
: open-entrj; open-exit concept permits considerable flexibility to interns
in séieétiag career options. That 1s, an intern may select.the curriculum .
»5§ééia115t,option and exit tnerprogramsﬁaving;deveiopédftﬁéfFéﬁﬁi?éd 39 e T
] competencies; or by a&éiné 24 additional éoﬁﬁéténéieé may exit with o

§ﬁ§érvi§6r§”céb£ifiéétiéﬁ{ Lastly with the attainment of 45 more,

administrative certification could be the option of choice. ﬁith

””oeptable documentation, an intern is given credit for any skill developed
: . @ . , ,
in the past. : ) . ' ‘ =

An important, integral link iﬁ the training process 1s the iocai

c inhouse helper; usually the director or supervisor of vocational education.
,Thesé inHiVidﬁals are close to the day-by:day operation of a school and are

"able to provide interns with practical assistance ooncerning ndividual

éompétencies; The inhouse helpers4invest a considerable amount of time in

the tralning of the interns. .In addition to daily meetings with the

W




interns to, discuss progress with their competency development, ti.z inhouse
- - helpers provide access to authéntié experiences such as working with the

executive committee of the Kiwanis or Rotary Club, appointment to local

industrial/business councils, invoIVEment with the schooi's iay advisory

committee, providing exposure to the school s financial structure and so

forth:

As interns progress through the leadership program; it becomes
apparent that by satisfying their skill development needs they are also

———————-&E%é—toiaddress—iocar—IEVéf—§;§&s'and 6Bjécti965;' That iff“tﬁeir'

normally undertaken solely by the administration. For example; assume s the -

tr%ininsiprosnam QOP;a,lqeal,indyatry,,iIbe,nesponsibility.for this sroject

could. be assigned to the leadership intern since ten or twelve competencies -

- "4dééi'aimostLéxciusiVEiy‘witn:sucn a project. The intern would undertake

the project with a certain amount of enthusiasm since it is both a reai,

the 1eadership program. An advantage of such a mutuai arrangement is

exemplified in a coliaboration between the LEA and the university. The LEA

and practical appiicauion *kills in addressing the objectives of the

projects Tﬁe'tﬁeory is acquired by a number of current resources developed

‘at the national, state;_and local levels. Both intern. and LEA will benefit

from the involvement of the university via the identification of resources

and offer of technical assistance. The university benefits from the

-




' 1eaders. The program promises to be a

a

collaboration sinae a planned outcome of the leadership program 1s to train

-

interns who have gone Eéyond—eonventionai simulation into actual

4

artioulation with industry and/or post:seeondary educatidn exists,; or

the vocational institution is being called upon to provide for the needs of

disiooated workers via tne'oonventionai adult evenlng school 55.55?6&@5

can be addressed at the EEA using the leadershi

\J

university co

operation;

in t ern, LEA, and

In summary, the 6oﬁ§é£éﬁéiubéséa aduinistrator education program at

The program is a cooperative venture with local vocational education to

provide 1eadership training
University faculty and peer
recogni ze EBQE they need to

professionals for wnat will

sconomic renewal:
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1owing documents will provide
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that is both relevant and responsive.
administrators at 1oca1‘education agencies
work toggther to prepare education
confront them as contedporary vocational

proactive force in stimulating
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. _ INDIANA UNIVERSITY OF PENNSYLVANIA

Center for Vocational Personnel Preparation'

VOCATIONAL LEADERSHIP DEVELOPMENT
[ .;\

Atthough :iUP's vocational leadership _has been underway for

several years, it is still in its 1nfancy. At the 'end.of each

academic year» evaluation 1nstruments are administered to each

participant 1in the program--1nterns field :resource persons,

facutty: and inhouse resource persons. Based upnn the responses

from-each, modifications are made to the program making maximum
use of the strengths as well as remédy weaknesses.

‘This document will® present the salient features of the
vocat1onal leadersh1p development program at IUP's Center for
Vocatidbnal Personnel Preparation Programs : :

COMPEIENCIES IO B& DEYEZLOPED uEBE EAREEHhki I1DENILEIED», VEBIELED.
BND HBDE PUBLIC IN ADVANCE ,

several studies were used in jdentifying and verifying

the tasks (or competenc1es) needed by vocational: leaders

(Ramps 19747 Nortons et. ales 19777 Cotrell and English;f

' 1978; Cotretlt and DPunton, 1979; Dunton., 1979:7Cotrell and .

Caslers 1980; and Drake, 1980), From these studiess a Llist

of tasks were presented to a var1ety of leadershib personne;

and vocationat agencies for validation on a statewide bas1s.

Add1t1onatty; the Llist of competencies was validated for use

in western Pennsylvania prior to 1mplementation of the pilot

program and have been further subJected to emo1r1cat
vatidations :

ALt of the students enrolling 1n the program (catled

teadership interns) are provided with a List of the required

and Leadership Performance Assessment Forms (LPAFs) which

competencies (attached)o a list of the elective competenc1es:

contain. evaluat1ve cr1teria for each competency for which

_leadership interng are held ‘accountable: (see attached sample
for Competency No. 722)* v
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QQMEEIENLI BASED -

teadership certification is foundeé on skill development and

related theory acqu151t1qn rather than an _accumulation of

semester hours of credits Therefore., IUP's leadership

program is based on demonstrated competency development. As

with any non-traditional delivery systems, a uniqug: hlending
of the un1ver51ty S t!me-based frame and the leadershlp

program's. competency-based frame==where learn1ng;1s the -

constant and time is the variable==-was necessary, That 15,

.for every -three competencies developed, one credit is

awardeds However,-exit from the program S determlned only
\ by .competency attainment rather than cred1t. )

\\ CAREER LADDER - . >
AN . The curriculum specialist aSSIStS 1nstructor§ with
A curriculum development ani instructional planning, The

3 supervisor assumes the same responsibilities, Wwith the =
addigion of assisting 1nstructors with pedagogical skitl

acquisitione. The director's role enCOmpasses the rotes of

the curriculum spec1allst and supervisor as well as

categories of competenc1es including management of f\scal

affairs, bu1ld1ngs and eq01pmen;p and greater

responsibilities in categories of management of personneloé

suooort servfces, and 1nternat and external commun1cat1ons.

3 e

Fiﬁattyo a cand1date can remain With the leadership program

and develop - att required competencies for the d1rector ;/

credentialsas (Approxlmately 11% from a pool of 136)._

_ True to the open—entry open-exlt concepto the leadershlp
program can accommodate the career asp1rat1ons of any bona
;fide . cand1date. The applicant can "jump in" at any times
cont inue developwng tompetencies, and "jump out® when the

reguisite number -of competerncies for a partlcutar program

(currlcogum,Spec1al1st, supervisors, or director) /have been

attained. Or a candidate muy enter the program/ggqiremaln

with it uﬁtil»all‘cgmoetehcies have been devetoped across all
individual programs, ' .
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EIELD. GASED :

All ccmpetenC1 § are developed in an actual schoot

situation using the'1nstructional ‘and support staffs of the

{ocal AVTS as a real classroom taboratory. No_ftasses are

taken per se at t he unlvers1tyo and with very fgw exceptionsas

no competency is developed in a simulation settings The

field-based feature enables an intern to immediately apply

theory into pract1ce.

SHﬁBEQ RESPONSIBILIIY fﬁR tEﬁBNiNﬁ

C]

} Unique to competency-based education (CBE) is the
division of responsibility in assisting 1nterns in the

—*----deve%opmen4-ojﬁih£4x_4ndlxldgjlAGQmae%eﬂc1es. This —— —

AR ﬂiii;éﬁ,ﬁﬁﬁﬁiﬂfﬁﬁﬁiiv

-rresponsibility is shared by four members .of. the training_

team=~-the local in-school resource person and helper (SLRP):

the field resource person from the university (FRP), the

-university senior teacher educator (STE), and the intern

her/himself

helplng w1th skull development: the senlor teicher educator
(STE) coordinating the activities of the others and assuring

cons1stency throuqhout the entire training processs and the

university field resource person CFRP) - help1ng Wwith. 1lt

integration. The degree to which this ideal is reatided is .

dependent upon the commitment of the intern to apptly

h1m/hersetf whoteheartedty to the seriousness of the prog- am.

. N
AllL. leadership candidates are expected to meet both

un1vers1ty and state requirements for admission to the. ~4;@m

program. Such requ16ements 1nclude (at present) sat1sfactory
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adm1n1stratorn wr1tten agreement by an adm1n1strator w‘ll ng -
to sponsor the candidate at a local schoolp and diagnostic
assessment. Together Wwith a personal interview Wwith the
program coordinators, all the adm1ss1on‘cr1terla i?e we1ghed

to determine a candidate’ $ su1tab1l1ty. '

é . . ;3- . - . "J . ,,‘ oo '
: . ,  EeKs_ ALLEN::
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MODULABIZED- . R

Since.an intern is not regquired to attend classess, it
becomes important to assufe all concerned that a suitable

knowledge base is establrshed for each competency. Theory

for each competency is del1vered via a series of ‘modates

carefully prepared by a number of sources: The Mat1onat .

center for Research in Vocationat Education at the Ohio State,

Universitys, The Amer1can Institute for Researchs V1rg1n1a

Polytechnic Institutes The Pennsylvania Research Coordina ti§§ :

Units and localty ievetoped modutes/cOmpetency guide sheetss

Ma]or ret1ancc is olaced on the Ohto State Univers1ty -and the

closety with iUP's program.
b 3

L i - — =

L __To._assure_-a sound - cogn1tive base.-has been developedo a

series of competency guide sheets (CGS) are being._ develgped

for each competenZy. To® dateo approxamately 60 of these

Each €GS identifies resources for theory: 1ncorporates 3
devetopment plan, suggests items of documentation, and forces
the intern to review the Leadership Performgnce Assessment
Form_ (LPAF) grigr to any developmental work. Some (GSs are

self contained and funct1on\1dent1cal to a module., As N

rigor to the grocess. (See sampie sample ‘attached. for
Compétency No. 722.) -

one competency at a gxmeo thus both samol1fy1ng and’ adding

BLEXIBE :

]

customize the intern’s program.

In the leadership development r
for the individual interns, while the e
t

(i.ess learning) remain constants A

t
the competencies at the tevel spec1fté to comptete the -

program. - For some 1t may be as &hort as two semesters, but

it may be as long as several semesters for thoss who enter

with- t1ttte practical administrative experiencrs;

-

To add a greater degree of ftex1b1l1tyo as: uell as

“peisonalize” an intern's total programs, not all competencies

are requireds An intern may select as many as eightcen

. competencies (for the supervisor's program;_ $SS faor thé

pirector's program) from a large pool if those prove to be
more suited to conditions, aobt1cable to local needso and/or

*
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levels of the program. These skllls must be used by the
dlfferentﬁated staff of the program. to establ1sh a model fur
the intérns to use in developlng helping SRlllS which Nlll
enhance thest gapab1l1t1es in_working with others. Good-
human relatvonsh1ps in day-to-day activity must be
exemplified ay all, : -~ e e,

‘ |

DIEEEBENTIATED SIAEEING - L N

the vocatlonal teadership Rrogram. ut1t es a

At presenta der
coord1nator, a senior teacher educator (STE)»
resource persgn (FRP)» and a School Leadershi
Person (SLRP). Plans

faddltvonal inpgt in

and a School teadersh1p Resource -

.inctude atitizing sen1or sta?f for

process as the

-

the training

The céécajﬁégéffgssames the
the admission crlgeflgg evalcate
1nt@rn 's programo

the responsibitity to revieuw all.
the program, revieu the
and coordlnate ‘the

ZNE =

complet1on of an

Th° respon51b1L1ty of the FRP is to aSSISt,the
integration, conduct tﬁé théﬁi? debriéfihg
processs, and arrange for the small group

* The SLRP coord1nates the act1v1t1es requ1red by each ) ;
l s act1v1t1es and provides, suitgble

1nd1v1dual sk%lls.

is. pract1ced

the 3551stance prov1ded to an

is constantly

1gqlquual instructows
des 7[hrough the
row professionatly

Q\ -l

.prpgram since most of

is on a Ghe-tp-onefbas1s, It
intern to work with

interns
.emphasized to each rk w
with an aura of a bona f1de hetging atti
" leadership interns, each instructor must

via self-evaluation to reach her/his fatt potent1al of
sel f- 3ctual1zattor. .

required in all programs at a mastery
"tgnduct Helping Conferences with T

JRE

One competency
is Nog 774,

tevel

.5k1lls are honed to a flne degree and corstantly practiced.

Through this compétencys :the helping

© L : - .

- -5= . SR
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SELE BACING
While program requ1rements dictate a minimum of éightéeh
competenC1es per semester {six c?5d1ts are required on a
; ,three-competency~for-one credit basis)., interns may develoo
.as many competencies as their energy and the sntuatton in_the
particular school will permit during the semester, Ope may .
e develop eighteen or. thirty dependrng on: the situation, ALl
' jnterns must have a minimum of two instructors outside their
occupational §béti5lt9 to assist each wéeék in order to obtain
m1n1mal exper1ence 1n the vocat1onal curr1culum sbec15l1st

]

N - :
IESI QUI EEAIURE
Tl e L o & . ______
"i Appltcation level competency doc mentation isip0551bte

— . ‘through apprOpriate’fULms of evidence, That‘i57"§f interns

believe they already«poSses! competence for a part1cutar task .

(from past experiences)p\1t s neces;ary only to gather the

. evidence (letters: memoss forms, etc,) documenting that

v

;w-\—:;_xnmpet@ncegf To assist quthg documentation process» a guide . . - -
: sheet is provided (see atta ch d sampte, "Guide for Competency;_ " o
DDCumentat1on;") _ , ‘ . : o Ly
) . e L
':;é intgrns; add1t1onatly; must be cleared on the necessary
"¢ 7. theory ‘supporting an aﬁﬁti&itlon tevel competency before -
being approved on the attainment-of.a particular competency ‘ o
at the appt1catxon tevels In other words, interns must o
) TR EEEBHEEFSie a cognitive bage as well as phys1cal - )
- . documentat1on for the test~-out feature.,
; ST -
- . , ” o s ~
iﬂﬁtiiﬁuﬁtiiﬁﬂ o SR
Gieee__. At t he - bééihhihgﬂof each semesterp an 1nternp the SLRP,
v and FRP. witll discuss which competenc1es can be developed fbr, -
‘that .semester, A document has been develdped tu assist in
‘ - this needs asseggment. (See "Needs hssessment” section )
" belows pe 8)e Based upon this discussion a plan is =~ ‘ B
S formulated (called a contract) listing the competencies in
' sequential order that the training team (SLRP .and FRP) and
..the intern agree are the ones to be developed for that B
: semester. _This plan is tailored to the unique and ﬁai”ia””l
. needs of the intern and the tocal schoot sntuatlon. . -

EvKe ALLEN
3

. : o ; ~ OCTOBER, 198




any competency to develop which will su their part1cular

needs at that t1me. If an opportun1ty arises that Would

"As part-of this discussions inte(gi{ﬁaefree to select

-~ |

w1ll have theory needs as wells which may be mc
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' appropriate module and/or learning experlences.
' 3
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\

the lteadership development program ﬂtadqu lends 1t§ Lf

to cooperatlon and sharlng of skqlls 1n a nUmber of uayg; It - f

:'_Week. Those 1nstructors may be beg1nn1ng teachers enrolled
“in IUP®°s tevelt I or level II program. As suchs with this

3551stancep the intern may function as a school reséirce

. person with the level i or ltevel Il programs while at the

same time fulflllrng the reSponSIblllty to the leadersh1p

programs o _ -

‘a

~ Additionally, the intern may perform useful wark within
the school itselfs For examples, ‘With the- curr1culum and
instruction skills being developeds the latest in corriculum.

development theory and 1nstructlonal systeps are 1ntegrated

directly into the school. The- 1molementatton of—staff- —_— - 'oi—

development planSp staff evaluat1on plans:~and advisory

comm1ttee maintenance are other examples wh1cn can be cite d

in this area of work benef1c1al to the school.
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rly in an 1nte.n s program a needs assessment is

ery ea
conducted to assist in the individualization process. The
interns, SLRP, and former sSupervisors (1f any) concurrently

and independently review each competency statement as it

relates to the intern's degree of competence, The separate

_assessments are then compared to determi e the extent to

which each campetency is to be. addressed=- that iss, which 7 ;

O

.2 indicates ﬁﬁaésti
(tevels one and two are essentially theory)
3 Guided apptication | | ]

INDIVIDUALIZED PRESCRIBIIONS ——

‘Once the . assessment has been completed and the

':competenc1es to be developed for the semester are setected, a

"pltan for the development of each competency is prepared.,'The

plan, or Competency Guide Sheet, details ¢a) which specific

gcriteria on the LPAF witt be addresseds (b) the theory

_ resources covering the criterias and (c) an implementation

scheme for developlng the competency. at ‘the requ:s:te lEUElQi

further ref1n1ng the process of 1nd1v1duallzation. see

"Modularizeds' ps & and "ind1v1dual1zed: §: 8)e

|

|

|

|

\

»
"k |
1A Ny

\
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o

CONTINUQUS EEEDBACK AND SELE EVALUATION _ S

In the process of developing a cOmpetency, 1nterns are

prov1ded w1th feedback ‘from SLRPs and FRPs tc assist them in

self-evaluation using the LPAFs at an application tevel

develdbmeﬁt. A debriefing of selected learnlng experiences

"in the leadershlp modules or CGSs is used to establish a

sound coghitive base: By the very nature of the programes

each intern raceives continuous feedback from the training

" staff as well as the local professional staff being assisteds

. — -

EVALUAIION QF COMPEIENCY AITAINMENI

Once an intern feels that the appropriate Llevel of

i

application has been attained in a given competency, there

are three stages of reviews 12 the first stage, a careful
§elf7egglgat1on by the "intern is conducted using the

asseSSment 1nstrument (LPAr) 1nclud1ng the selectlon,.

support’ 1.e.o phy51cal documentations

°.

In the Sécond stage, the school leadersh1p resource .
person (SLRP) reviews the materialils presented by the 1nterns

and rates her/him utilizing the LPAF, During the last stage»

the FRP revieus all material and approves the attainment of

the competency ores in caﬁsultatlon with the SLRP (and/or

STE)s directs the recycling of appropriate learn1ng o'

» exper1ences and/or the presentation of add1t1onal evﬂdence
- —for—documentation. —

.

COUNCIL QF LEADERSHIP EDUCAIQRS BEVIEW | | '~ -
The leadership program has been functioning since ' ’

Februarys 1981 and has heen serving variousty six to twenty -

interns at any one times Two interns have exited the program

successfully and several others are close to their

'culm1nat1ng experiences

As a term1nal exper1ence: each leadersh1p iﬁterﬁ is

of at lLeast one representat1ve from local AVTS )
administrations outside AVTS adm1n1strat1oqo and unlver51ty
faculty, both senior staff and field staff, buring tkre

Council of Leadersh1p Review (COLR) the intern will Dresent

atl the competencies in herZhis programs_ together Hlth

v,f 'support1ng documentation to the review team, display a brief

U\O\A‘
m\l\_:
\ X

o
[o - Ny
W2

= , E
B 0CTO




sampte of her7h1s leadershlp skills wia: '3 v1deotaped

recordings, participate in a d1scuss1on of those skllts: and

submit a written response to a case study received ) ' -
advance. . | S | -

-

Contingent upon the intern's past skill development,

present skill integrations and evidence of future

1ntent1onal1ty' both local vocat1onat adm1n1strat1on and

the cand1date for cert1f1cat1on. S oo

m X
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PNDIANA UNIVERSITY OF PENNSYLVANIA i C
r :

Center for Vocational Personnet Preparation

¢

Total List of Competencies

Mapagement of Curriculum
iﬁi:;_beve£ep—a—séﬁ66&—55%{6266ﬁ§-¥6?wv665’ﬁﬁﬁiﬁ“@éﬁ%%%%3??"6??””'

762 ' Cbbberate W1th commun1ty power structure to obta1n" . *

*»704 §§§§i6755§0t from the general adv1sbry ‘committee in
establishing curr1cula for vocatxonal educations (&)
*705 State ob]ect1ves of 06Cati6hal educatgon consistent - //Z

’ with the vocational school philosophys (&) e

706 Ident1fy population for vocational education needs
assessment., (3) coe

707 ;Determ1ne data gathering strategiess (3) e I

708 ééﬁéréte a needs assessment jnstruments (3) "7/

709 . Train data collectorss (3) /.

710 ﬁdﬁihisier heedé éééééiﬁiﬁf{iﬁéff&ﬁéﬁt; (3) /

711 Incorporate business and industry manpower = -
.pro]ggglgn§57§gggent interest, census datas : ‘
andfggbggigpgfopr1ate community . 1nformat16” data,
in determining the vocat1onal educat16ﬁ pr'grams. (3)

712 @gggicu rricutar r Ecommendat1ons for VOCB"’VO’rial
programs, (3) : y

*713 Assist instructors to establish or‘reorgéﬁiié
 existing craft adv1sory_committees. 4 -
+714 ' Assist instructors to describe occupatigns:and

validate with craft advisory committees’s (4)-
715 Ass1st 1nstrugtors to devetop ph\to ophy'§iéiéﬁéﬁts
'for curr1cula. (%) :
' 7
-1= = I .
Revised 8783 -
-pirector S




716

- «717

*718.

A551st~3nstructors to degetop generat goats and
objectives for curricula. (&) T
Assist instructors to obtain exisfing anziyses or
to generate occupational analyses, t4) -

AsSsist instructors to write task statementss (&)

3
0

1719———%5545t—ﬁﬂsfrutfbrs—ta—setect“ocCﬁpa‘Tﬁﬁat tasks

w721

x722

723

*724

725

,t726

~ |
N
~ |

728

729

*730

appropriate for 1nstruct19n and vatidate w1th

craft adv1sory committees, (6)

to develtop occupational .gridse

p- 3
(7]
7]
-
(7
ladl
-hei
3
Tl
(2 dl
3
Q
(2}
-
Ol
3
("

s to anatyze tasks. (&)

[+ X
ﬂ\

't

nx

Assist instru

iééjggfiﬁéfFﬁéiaié to develop terminal performance

objectives_and validate with craft adv1sorw

comm1ttees. (4) \

Assist instructors to’ compile curr1culum framework

documents. (4)

A551st adm1nastratlon to prepare state approvat
appl1cat1ons. (4)

ASS1st 1nstructor§7g07g[gy1de vocational education

designed to meet the needs of att persons ‘to be
serveds ‘(3) . i

Assist instruoctors to 3assess CUF?itg(Uﬁ?Ebﬁtéhtfﬁitﬁir?.
%) -

former students. and employer follow-up study data.

L&

iaatéaéﬁi curri culum content . ﬁbdiiécstioﬁg. (%)
. . : ’

Imptement a systemat1c4evaluatton of ‘the vocattonal

3

.

education currizula to facilitate management 8665§166§.
A ——~ Jo e i
Prepare proposals for curr1culum development, 3
¢
Project lbhgiréhge (5 year) wrogram needs for
vocational educatibh. (3)
. .
- -2 ‘ L 7 o
‘ - Revised 8783
‘ " Director.
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Managﬁmenx af Lnszcunxlnn

733 Evaluate process and product teaching performances 3] T
734  Assist instructors to determine the needs and
interests of students. €4) ’
o ,_“;?i%;tj§§SJst instructors to gevetop enabli
performance objectivess (4) : -
-.-'1{“
736  Assist instructors to sequence performance - N
objectivess (&) . ) , v N
737  Assist instructors to develop units-of iﬁstructiaﬁ (%)
738 Prov1d‘ aoproprlate vocatlonal educatioﬁ&l materlalsp
instructional aldgp and resource ﬁéréoﬁs. (4)
739  Assist instructors to write lesson plansJs - (&)
740 Assist instructors to select teaching/learning styles. (&)
S 241 ASsist instruciors to éccommodaie student learning stytes. (&)
#7642 Assist instructors to develoo iéérﬁiﬁé packagess (&) L
743 Assist ihsirucioré to 5§§é§§ iﬁéirﬁéiioﬁét-ﬁéiériéls; L8
- __o255~¢_5;§i§§7@5&@5@@@@?; to igptement instructional
materials mod1f1cat1ons. 3) ‘ -
745 §§§i§?f§ﬁ§§fgé§§?§7§§ devetop skills in—individualizing
the execution of instruction, (&) :
746 ' Assist instructors to develop skills in the execution
of instruction for groups ct studentse' (&)

i iﬁétructors to,de elop,sk1Lls in med1 i1ed
ution of instruction, (4)
748 ' Assist instructors to develop skills in the E

evaluation of instruction. , (%)

749~ Assist instructors to develoo shoorclassroom

management sk1lls.~ (%)
750 kggiét instructors to develop gui&iﬁéé <k1tts._7€L§ g
751 Assist instructors to devetoo skitts in ptanning’

and 1mplemehting qn effective school-commun1ty
relations orogram. €6) '

f . Lot . .

e . -3= - 7' ST
S Revised 8/83
: Director
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-

754

~
[V,
(V.1

*762

*763

*766
767

768

;Comply with laws' rulgs; regulaf1ons, and potici

'

Ass1st nnstructors to develon sk1lls An ptann1ng

7and 1mplement1ng a student vncat1onal org°n1zat1on; (4)

Assist 1nstrucnprs to maintain a viable professlonat

role and to direct student teacher develooments (&)

ASSISt instructors to ptan a cooperative education

. program, (&)

Assist instructors to implement a cooperative™

educatlon programs (&)

Evatuate the vocational instructional program. (&)
intain an economical delivery system which _
hieves the stated vocational objectives. (3)
Assist instructors integrateé the activities of
student organizations with the vocational
instructional programe (4) |

Ass1st 1nstructors to prov1de vgcataonal 1nstruction
to serve special needs students.;(t)
,." - - -

itain a schedule of instruction to-meet th
s of individual vocat1onal students. (3)

(11
[ ]]
(1‘31 :

ie
relative :to vocationatl educatlon 1nstruct10n. - ¢4

~ﬁaaa§em£ni of ﬁeiiéiﬁél o A el

.- e — -

established by the 565?8. C L)

Comply with laws, rultes, and regulations pertaining,

to the emptoyment of vocational educatlon personnel.
ﬁ?”pare a Job descr1pt1on for all bbsltlons. %)
Maintain recru1tment and select16h procedures for L
vocational .education faculty and other ﬁersbhhel. (%)

Provide a.progran of staff developments (&)
. - ) ] .
Maintain a ﬁérSGﬁﬁel handbooks (ki

Maintain a sélary and fringe benef1t structure. t2)

- Revised 5783
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0

cooqeratlve aLinphere. (l) B o ,”Mig-
*770 . betegate resoons1b1L1ty ;ﬁd éﬁfﬁbrifyé (&i‘

771 Conduct staff meetings (&) |
-;77?~ .E"éi”été.tﬁé Emformance of atl personnet. €4)

*?73 - Maintain personnel'éﬁd ;mblbymemt reccrds; €3)

#774  Conduct helbing conferences with
‘ staffffacuLty members (S)

775  Engage in ?éfn?BFééméﬁf. 4)

776  Cope with and manage inappropriate behaviors. (&)
777 . sSeek. and’ Féé&éﬁlze verbat and Aon-verbal feedback. (%)
778 Estabtish effective working. relat1onsh1ps w1th |

other sysfém personnels (&) ,
779  Coordinate vocatlonal,1nstruct§§h With the

éé§8§m1c program, (4)

o

780 Work coooeratlvely with groups. €6)

781 Art1culate currlculum Hlth other agenc1es Ctocats
community college, and unxver51ty). (6) now

-?82 Communicate curricula u1th pubtiéf (W)

783 Link reLevamt resource B&Fgaag and information

systems. (%)

784 'Ident1fy the voeatlonat educat1on information

S " needs of 1nd1v1duats and groups w1th1n the
communtty. (3)




787

789

*790

*791

794
795
796
797

798

Managepent of student Sery iges R

- %800

+801

o

‘Conductprecogn1t1on programs for schoot and

Disseminate vocational education information

_through radjos-_televisions,—exhibitss -and

e

other media. . (4) .

Respond to both positive and heéaiivé épmm0h1t7
feedback related to the vocational education
program, (4) v

Present tog1catp factuats and documented support

for ecommendat1ons and proposat§ pertaining to

“the vocat1onat educat1on program, - (3)

ACEICQEEEﬁpié,,?i?ﬁ:t,§3555
with representatives of tabor-and other c0mmun|}¢
groupss (4) ‘ . e

. . . - M“‘N«,N 7?

©

commun1ty organ\zat1ons. (35 . i

Implement policy for internal/external_ .

‘commun1cat1on for Vbtat1onal educat1on. 3

program. (6) . ;;‘ ST

community supporters of vo:at1onat educat1on.-‘ﬁ3)

'Develop vocat1onat educat1on operat1ng pot1c1es. (3

N i
N

.-

N

N
nt and: aqm1ss1ons of
(3)_

fﬁF"V1de a vocat1onal student counsel1h§ program. (3

Protect th; health and safet Y- of the vocat1onal
education students and §t§ff._J(6)

.

Maintain a system of students’ record

(7]
o>
.
LY I

A

lga
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\ o
806

807

*808

B

’:§3imptement a self—1mprovement plan. s) |

: N s
- Maintair vocatlona educatwon fac1lit{es and

o

‘Coordinate the vocational Student-transportation— .-

systems (3) - <
- bl

Arrange for _a vocational student Work experience

programe (3) , :

Supervise.a system of vqcatwonal ' student
blébéﬁéﬁt and follou-up. (3) :

Promote operatton of the student gbVéinﬁentf 3

7WMa1nta1n a systgm of Student;rules and.

regulatlons: 3)

Evaluate the total student services program. (3

" Adhere to a professvonat code of eth1cs. €s) .

PSFEE&EBSEE in 6?6?é§§5665l 6F§aniiat566§.. (s)
?FéBaFé a tong-ranéé Eér"bnaEIEFBféééiBHali
”””””” t4) ' ] .

development ptan,

|

?Mavntavn b6§1t1ve mental health. - (S)

Apply current vocattonal educatlo léa:e’éhib
theory and practlce.. %) ‘

Read brbfesswonal l1terature.' lt)»

ﬂf,Malntaln—a e r§bnallprofe551onal phllOSbb
.of educatibn. L) : . )

Beternine facitity and equippent needs for the

vocational -education program._ 3

Provide for the security of- vocatlonal educa tion

ptant, equ:pment; and personne (3) .- ..

equipment in complYancg with all codes

rules, and regulationss (6) - IR
: SRR i - .- . Revised 8783
‘ B : " ~ birector
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/- #820 . Maintain vocational education ptant and equipment
- in a3 safe, cleans, operable conditions (4)
321 <Coord1nate the plann1ng, ééﬁif?ﬁéf?Sﬁo _and

J° for vocational educations (3

N

822. Maintain a_system for receivings, storings and

. ‘ glgpeg§1ggigatertats, equipment, and supplies
" for voc%t1onat educations (35 .

*

tional facnl1t1es to allow
n cqns1stent with safe and
ions ,(4)

«823
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82¢ Appty pol\cy regulat1ng the use of the vaczti6h5i~‘
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i82(6 Prepare aQ éthEL budget for vocat\onat

Prepare a capitat improvement budget for a S

vocatlonal fac1t1ty expansion or construction. (3)
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cont1nu1ng vccatlonat prcgram operatlon and
development. (31 '

— - «829 Adm1n1§ggrj§§nggk Vbcat1onal educat1on budget in
. : tine with appFovea ool1c1es and prlor1t1es.' (3‘

830 Imptement procedures for purc hasinga receivings

dispensing, and accaunt;ng for educatwon suaalwes,
equ1p-eﬁt, and services, (3)

~ controtas analys1s, anq ud1t fcr att vocationat
education program funds. (3)

832 Agalyze the cost of ogerat1ng a vééifiaﬁff ; ‘
rJnstruct1onal prOgram. (3) _ B -
833 Maxnta1n 1nsurance coverage for.
education program..‘(S) ' =

.-

o ' A “ .- . Revised 8/83
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835

836

File reimbursement claims with the State Bureau,
of Vocational Educationa. (3) _ . 3 )
Prepare prOposals for specxal federal and state
ve:ational fundingas °(3) ' .
Present financial status :epchg to the vocationat
educetion g0vern1ng board and/or apprOpr1ate
0gerat1hg comm® ttees. %)
.’\\\;\ . 0.‘7 ; : . : ' .
= ¢ . S
’ ) ' ) . . Q
. , . -
. ‘
N e

ALl competencies marked with an asterisk’ (#) are key and
usually require extra documentation as well as being _

evatuated by your STE in addition to your SLRP and FRP.

: "

: g?' ' -9 , :
| LU . Revised 8783
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 VOCATIONAL SUPERVISOR COMPETENCY / SSESSMENT?B’RH ) -
e S - = - -
/ QW Assist instructorg ‘to de\zg§gg” o L‘EVEL OF PERFORMANCE
terminal petformangg79b3§gg;yqism s ,,
P and validate with craft 1dvxsory - 8 L ,
cormittee. C . & -
_ _ =B ar
Criteria: - g 1. E ’
! <4 B4 B
' Ini §§§E§E:§gg 1nspructors t:o develop termnal : ; = g : 2,7 |
perform’mce obA]_ct:we:s‘L ﬁhe supervisor: : —
‘- ' 1. p’r‘o'Vi'd'ed examples- of clearly stated objectives. -
.;‘ s
g
~ .
4, translated entry-level ﬁ'éb' $kills into state- | %
) nments. of: observable behav1ors.......;;;;;;;;:i: e ‘ =}
5. idéﬁtifiéd ctjhditibﬁé -undér which the student
would exhibit competency attainmeft............ f— -
B identifled the standardsof acceptable v A .
- performance.......‘.............-“............._ —
@ \ . i 3
® 7. didentified attituaés ﬁéCEéééry for pérfbriﬁéﬁt:é; i E—
8. used“A. separate statement to express each ) o o
performance.................................... - e
2 9, "stated the 0%3 ectives in 1aﬁguagé clear to - ° ANy
i StUdentS.eeesereseonsestosdietsncascancennaness - -
10: had been validated by the craft aaviszgry'
céfnﬁirtee. —
S ) ’ { .
"11.  were revised according to sugges Lions of the . -~ ol
crafi: .advisory committ:ee... TRy -
. - . g , L Sl .
. , p
Evaluatee's Initials - Date ~  -Evaluator's Initials Date
VECS 20 & 21; 8780; TU; Revised’ o ¥

B - . . - - f . . ' '
i 1{\ . - LN )
R : . . . .
. . . :
. . i




~ ,,,,,,.,‘7 o ,.. _ A:', _ o _ oo ’; __ ,.,;, .~ 7.,, = ,,; Ll :,,, e el o
COMPETENCY/IIILE: _Assist instructors .to develop terminal
- ’ ~ performance objzctives and validate with
.~ craft advisory committees. '

v

- e 7 . . 3

CRITERIA SELECIION: (which criteria on the LPAF for this

competency will be checked as "N7A'" and which will be

.. cthecked~as "Attained"?)

"NZA" Criterias

"Attained"4{Criteria:
. ES . .
3ACKGRQUND (IHEQRY) REEQQRQES . - o .
For th1s competency you may wish to read any or att of the S =
foltoW1ng resources' .
1. AAVIM CBAE Modutle Number7§17§71'.
) "pYrect Cyrricutum Devetopments" . .
t pp.&28 39*
i .
-~ - 2a PFéfégéiaﬁét Preparation Modulte Series., )
Number X-2, "Prepare Vatid Performance Ob]ect1¥es" -
tthe ent1re modute apptwes to th1s competency)
;‘ " - — - - NN i R -
O ~.
3. AAVIM PBTE Module Number <=4, o
"Prov1de Instruct1onal Mater1als for CBE v o
: pp. 34 36. : v . -
4. AAVIM PBTE Module. Number 82, : o ' o
“Develop Student Perfbfﬁéhte Objectives," e ;" -
(the enhxre module applies for this c0mpetency)*
=1 _ .
- CG6S 722 . e
. . o . e '%?ﬁ?ﬂkthNfﬂi“”““’




i ’
LIST QF KEY BGINIS O KEY CONCEEIS: (What in  your

reading did you find particularly +important or
valuable?)

L

F U N (U T
al e, .

(¥, 1}
el

’

IMPLEMENIATION PLAN: (Your implementation plan
should reflect your key points and should be

approved by your resource person(s) BEEQRE you

take any action.)

[

ol

K. TAUUEN 83 '

ST 28 - -

ol
s
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i
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i
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As you develop this competency, document your actions.
This documentation coutd include:
1. A partiat tisting of the validated tasks

3
Jeveloped for Competency 719,

Jouble=spaced typewritten oag6s) of how you applied ‘the
theory in assisting with the development of TPOs4

3. Samples of 10 20 WPOS developed .from the list'in
item No. 1 above.

4] Minutes from the craft advisory committee d15cms§7qgg7§§576§é
assurance is made to have gll students prepared for mgst jobs»
and (b) a written endorsement of the ob]ectlves that they

accurately reflect the needs of bus1ness/indo§try

. »

(FRP) _____iocc--ca=aa-

‘ , ' | : . EiX. ALLEN 83 -




VOCAT1ONAL SUPERVISOR COMPETENCY ASSESSMENT FORM

C Assist 1nstruétors to develop o [LEVEL OF PERFORMANCE
" terminal performance objectives - _
and validate with craft advisory . a
) _committee. . 5 ; g
\?\> ~ < Q
_ - _ N ) [-“::' 2]
~-Criteria: g . %
: < S .
: Ln_assistirggptnstructbrs to deyelgaitemlnal, = | /8 ' E
Ariermancesnhjectlnes, the sqpervisor. .
1. §r6V1déd égamp1é§ df clearly stated objectives. - =
2. provided resource materials............;;;;;f.. L
Tu rev;ew;ng the terminal ﬁérformance objcctives, :
Lhe sugervisor checked just the objectiVé’ that:
. R o
3. . identified entry-level job skills listed in the
e occupationai anaiysis..........................
4, translated entry-ieve@ijeyfskills into state-
ments of observable behaviors;;;;;;;;;;;....... =
5. 1dent1fied conditiens underiwb;gbithe stvdent
would exhibit competency attainment:;;;;;;;;;;.
6. identified the standard of acceptabie
pel formance...................;;;;;;;;;;;;;;;;; e 2
7. _idé’tified attitudes fiecessary for performance.' 3——
8. used a separate statement to express each
performance............................;;:;:... —
_ i ~
9. stated the obJectives in 1aﬁguage clear to !
students........................;;;;;;;;;;;;;;: -
10.. had been validated by the craft advisory
,comﬁittee......................................‘ -
" 11. were revised according to suggestions of the
cralt advisory committeeeecscecsnsosccssonsasesse
‘ .
<'Eva1uhtee's\1nitiais 555&, : hvaluator Initials : Date
—VECS 207 &1 2T, 8/80 T Revised . :
| ‘ ¢ -




INDIANA UNIVERSITY OF PENNSYLVANIA

Center for VocatIonai Persdnnel Preparatlon
Leadership Development

; N
o , _
-

GUTDE FOR,COMPETENCYADOCUMENIAilgN

4

Havxng conducted a seif-assessment and School Leadershlp Resource Person

(étﬁ?) assessment of the competencies for superv1sor of vocational edu-
cation, those eompetenc1es identified as belng "documented" .reguire the

often difficult task of locating supporting documents or evidence. as

proof of competence at a specified level. This "Guide" is designed to

assist you in that task. N

'

For the competencles identified as "d0cumented " respond to each statement/

question below prior to locating the supporting evidence. Then submit

the "Guide" to your Resource Person for discussion and suggestions.

3

1. How did you acquire the experience for competency - .

2. When did the experience take place? Number Of times provided?

e -

3. Who were the reprients of your help/serv1ce° (ﬁroviée names of
1nstructors, staff members, admlnlstratlon, etc.)

4. Who observed the experience? (Submit name[s] of Supervisor, Director,
Principal, etc.) .

5.. What evidence will you be presenting to verify this experience?**

(Name)

ERIC

Aruitoxt provided by Eic:

~—~——Your*Resource Person and SLRP w111 determlne the extent of documentatlon

for non-starred competenc1es.'




