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.ABSTRACT Co )
: Thp state and status o£ educational knowledge can be
vastly 1mprovad in two ways: by looking beyond clagsroom settings for

potential applications, aﬁd by broadening the vision of the _
usefulpess of educational knowledge to include other pro£e551onal

fields reguxr:ng the skills and knowledge fundamental in education. A

changed concegt:on of: what educational knowledge includes as gell as "

programmatic changes in departments of education are needed. . . .

Educational knowledge can be appi1ed to educational research, program

"planning, management and evaluatxon, technxcal consultation,

advocacy; “and industrial training. Programs in education should be

expanded to include' such professional possibilities. For example,.

incorporating a research course into the education program would

allow students to consider later work in policy.and program analy,

courses in aducational media and computers would open the way to

|
-e

_technology~based professions. This proposed expansion of educati
‘programs. requzres considerable cooperation and collaboration’ on the

. part of the various academic departments. Great strides can be made ;
in changing the genetral perception of education _and teaching by

. realizingesthat educational’ knowledge is, a commodity valuable to many
fields of work and that teaching is just one of many things one. might
do with ah. education dagree. In this case; minimal . program_changes

\\,éan go far toward accomplishing this change%(perceptxon. (LP)

S . F
- - - -
—_ t

BTN

***********************************************************************

, * . Reproductions supplied by EDRS are the best that can be made . x -
* from the original document. . = *
’iiiiiiiiiiiiii*iiiiiiiiiiiiiiiiii*i*********************************** -

i : :

Q




7

6.3

.
te,.

ED242

ERIC

Aruitoxt provided by Eic:

.

>

L

——y

%

e 'N;ITS DEFARTMENT OF Ebucaﬂon TN 4
. IONAL INSTITUTE OF EDUCATION PERMIss N TO
EDUCATIONAL RESOURCE _=rMIL lP 'REPRQDUCE THIS
_ centen ignig) O MATERIAL'HAS BEEN GRANTEDIBYI
LY . This docugrent has bee roproduced a§ . 3
- ) ed from the person or !lnﬂ'ylnnon
;Y o it
1M changas havn boevhmadn l(} lmp:mlq
- reproduction quatity. Iy
e , 7 i ,
’ . P“'ms ‘*V'UW _or_ opinions siatad in this dog b ‘ 70 THi R T
_ : cossanty . 5 TO THE EDUCATIONAL RESGURCES
o . A 7 Binon ol p:"l’wsw v ﬂnwse(n oticial NIE " INFORMATION CE ITER '(Eﬁi'cj_"
. . _ i “,, . ’ - S N o _
’ - - ) . T N - * \ -, \\ At » .
uv‘ : o N B .
M ' L - =
P ' A - . A
s oo " )
- i' Fe - N H " . : S : 7; i . ;-‘f
: ! : . ' d * 01 i ::r : S
. bl ."6 r3 - '; ) B 7‘,
; . - ’ "’: » . ‘ /' is ! (‘J‘
S . ; ’ ' ' B
. . 7 ; E
. ’ ? y ‘ , 5 . . .
! N * : - i ¢ ' :r - ¢ ) .
v'-‘; A ] . ‘3 F - A N
: ' ]
A Proposal to: Expand the Fields of Pract1ce IR
of Educational Knowledge ; .
: o= ] ; ;
) 3 \ ) . :
e Marz Lou Brextborde Sherr, Ed.D. 7
o Curry College = . ;
\ ; . Milton, Massachusetts
? ’ [ £ P ‘ :
* t R w G
o ; ; R : 7 ,%f i
3 e 1 N
Submatted for con51d atxon for the f _
1983%" Conven;;gnfgfffhe'kmerican Educat onalv :
Studies Association; November 3- 6, 1983
< ‘ s
r - i N _ B ;



i 4

N

1

e

_ﬁ_skillg h1eraxch1es, and the ablllty to
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: A, Proposal To Bxpand the Flelds of Practtce

€
-

of Edueatlonal Knowledge

QWhat c0mpr1ses my knowledge "
e, and ho\!gieful is ;t’f Some would say that eduoii on is .

a cblle ctlon ofrpedagogxcai strategi S5

‘5 |

& What do Iiknow as an educato’

G‘
w

a
oalé and obJecttves,

. plan and communxcate;
6thér§ would see educhtlon as an amalgam of“perspectxves, Iheorx

%ppllcab1l1ty to the world of the classroom. - %

@\

THe cr1t1cs of edueat;on s knowledge base are many Dla

R ”1iéh ha

v

' wrltten about the many const1tuenc1es whose 1ntere5t§2

"aand phllo ophies have 1nev1tab1y confllcted

i

leav1ng educatlon
o o1

thhoot a con51stent sound set of bﬂ1efs. What remains 1ﬁstead

“is a- loosely bound package of methods and glmmlcks varylng with
geography and hlstory ?resumab“ly, educatlon is so bound by

volﬁtfle publlc sentiment and 1mmed1ate economie condltlons that *

it tan never claxm a 1ife of .

and -now of contemporary classrooms: .o . :

-

S Phlle Jackson has explalned how the exigencies 9f classroom,

life ﬁandate that teachers suspend reflectlve thought in:favor of

reflexive actxon; Thorough examlnatxon Qf purpose and ﬁrinéiﬁle

ig,dysfunctxonal in.a. roomful of twenty- -o0dd 1nd1v1duals in .consgant

-

- ,,7”2 o) : Z\
.activity; ”Teachlng 1s...11ke prepargng meﬁﬁ; in a restanrant J :

"Nelther the menus, nor the rec1p§s are grounded

in a coherent theryrof nutr1t1on or anythlng els
\

--except pg551b1y

the economics of restaurant-keeping or the art-of cookery."

Despxte the claims of teachers organlzatlons, socxologlsts

o

agree that the profes§monallzatxon ‘of teaching has been hampered/

o ) ' \ A

- +

its own or a usefulness beyond the here~

Y
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‘not only By publlc st1ng1ness but also Si téachers' 1nab111ty to

I

refer to & rigorous: tralntng 1n educatxonal theofy sgnd research
in which to ground thelr teachlng pract1ce. | Teachers themselves
cemplatnnthat their tﬁalnxng "was to0 easy aﬁd 1nadequate.s Yet
the tradltlonal w1sdom is that eduCatlbn31 theory and rescarch have
o yjttle if anythrng to do with classyoom reality:: . students have
/ Zlways been adV1se& by teachers and pr;nc1pals 1o 1ay aside their
ééiiégeii¥iiﬁing and take up ‘realxty " "Learntng by doing" is
translated in field experxence traxnlng to mean ﬁhat no knowledge

base is useful ;;cept that which comes from direq; and immediate
eiﬁeyienéé;' This is, bY the way, another case of pDewey misread:
- of “éxpefiéﬁce“ ﬁithbut educatxve crifé?ié,;of practice without

theor; i o o .w K

Y1 agree that the educatxonal knowledge communtcate&"i§ many

_of today's teacher tralnxng programs and departments of educat;on is
jnadequate: &l B*IiEVe also that this jnadequacy 15 an 1mportaﬂt
eiéﬁéﬁt }ﬁltﬁe ongheld and WIaespreaa dlssatxsfactxon Wlth -
4éaﬁcatiéﬁ both of the pﬂbllc and WlthIﬂ the un;versxtles.i The

situation is not, howeveT; inevitable. The problem, thougﬁ; lies

not demuch in the need to.find ﬁed grontiers for study by’%dé-

- cational ihébrlsts and reéearchers. The pEGBlém 1ies, more in the_ ..
¥65tfiéted use to wnlcﬁ educaﬁ1onal knowledge has peen put: .
N fﬁis paper is not anothert in the many calls for schbbls to
regard moTe serxéﬁsli the stoek of theory and research in educatxoﬁ;
;ﬁi to iiﬁﬁ more. closely theorv and practlce, thdugh 1 flrmly ‘believe

_that nee&s«iﬂ«happen.» Ratherf 1 take the view here that the

state and status of eaﬁcatlonal knowledge can be Va*iiy'impreveﬁ

hfy lookxng b eyond classroom sett1ngs £or. it;zipﬁlicafiéﬁ; by

v
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ﬂ-Sébédeﬁing our vision o% the usefulness of educati&ﬁéi ﬁnﬁﬁiéﬁge
to inciude bther f1elds of work needxng the skiils and Rndﬁiedgé

found in educatxon. -We need both a changed ‘conception of what.

-~

ducat10nal knowledge xncludes “and some pertinent programmatxc

changes in éepartmentg‘pf educatlon.

. P

i'dé not advocate thgt we turn away froﬁ 4 concern with
teééﬁiﬁg. That js my own first concern: We must éddféé%‘the

fact however, that en&eavors such as educattonal réseéréﬁf

program plannlng, management and evaluatzon, techn1cal consuL-

~

tation advocacy. an& tndustrxal traiﬁ’”g; to. mentlon oniy a few
\ .
xamples;, requ1re much of whaty ffered alrea&y in e&ucailcﬂ ot

T X f,,,e

programs. By rémdviﬁg the constra1nt on the ‘study &f education

imﬁéSed by 1ts having on‘y 6ﬁé context for practlce, we Temove
‘many of the lxmltatxons whx;h haye kept éﬁuééfibﬁ from ﬁreééﬁiiﬁg
jtself in all its USefulness.; ; ; ?vls

- In v;ew of current economxc and deméérépﬁic conditions;

‘th1s s1ng1e context for]practlce is eriticailly damaging:. The
: péér job matkét for teachers jeaves educa tion graduates feeling

traxned for nothing, turns brlght and\am’ifi"ﬁs young people from

ﬁ556r1ﬁg 1n educatxOn and: &eprés§és the status of educat1on pr#grﬁﬁs

precarlousty 1ower WIthlﬂ coileges and unlversrtxes. Young womfnh

,conscxous of new and more "real1st1c" work opportunxtles Tun fast

;_ffam this trad1t1ona1 women 5 work: w. 1 have heard many studeﬁis;

-

male and gemale, say he1r hearts are in educat1on but thexr heads :
(and therr parents) téll then teachlng Jobs are un11ke17 and unworthy

| of their 1n{ 1ectual and flnancxal pbtentzai. The buslness world

_fassumes that teacﬁers-knbw 11tt1e that can be applled to the1r work;

and, 1n fact many teachers .m .c the same assumptzon. Retraining .

_ . '

- zx+ taachers-are ebmprBEESEd by teachers’ assumptlon§

.-



';that teaching is the qnly Work they could ever do. ‘

! . It is t1me to.expand progfﬁﬁE in education éﬁé‘tﬁéii

e,

. prog;\m changes and ﬁ;gk in which exﬁ? ting progréﬁ foéfxﬁgs:féﬁ

" be reconceptualized fol%ow.
~

' A course in researcﬁ methods, aiready typxcally fequxred

of other social and behavioral science majors; would ailew educatlon

éiﬁiéﬁié E& consider work related to policy and prOgram analy51s.
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A course

administrative skills to training and curriculum devélopment

§kiiis to prepare for jobs in program administration. Curriculum

courses might emphasize that their plannlng and evaluatxon skills--

s .deflnlng objectives, negotlatlng with interestéd constituenc1es,

determ1n1ng degree_of fit between obJecfives and actxvxtxes, K¥

M ch0051ng evaluatlve criteria, for example-~can “be applled to 1nw

Courses in edueatlonal me&xa should be expand?hg,to 1nc1ude computer-

programmlng and applxc'ii'ﬁ ‘and yherexn be valuable ‘to many . L

| tgghnolooy -based Inéusiiiés. \Kﬁéwiéagé ébbut speC1al populatlons,

° [
.. such-.as handlcappea; Intelleetually advanced and biiingual children,
and Eﬁéﬁié&éé'iBéﬁE spec1al eurriﬁulum areas,; such as multlc&Qtural

"and affective education, can be conveyed to parent5v§admrh;stratcrs,”

° N e >
and communxty;agenc1e9 in consultataq{ or advocate roles. Field =
' £ . _

placements can be revised to 1nclude ggttlngs be51§es schools. &_v‘

* s

o~ % . F : - ‘( g
hzatlons, and thf 11ke. : . o o o

|

. o " )
"fAt.Gurry,%Qilege, one sénior whaﬂ%ld not foresée a future as *

|
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to é&ﬁcitxon* compieted a field placement in 11@& of student

. e b S e e T
teaching with the Massachusetts §Epartment o%‘tducat1on s Burééu

museums, arts associations, theater and dance gfoups ‘musicians,
and the 1iké, could apply Rer knowledge of currlculumfpedégogy

and. classroom management to help organize a successful collaboratlon.

[Kc

wll Toxt Provided by ERIC

Education program graduates might be employed by local schools
by

committees, State boards, or agencles to conduct research on, for examg}e*

éitéfﬁétiVé.&fterSchooi programs or remov1ng sex bias from school

curricula: Others schof Ted in computer appllcations might work
for ih&ﬁét?ies which aév p educatlonal software or whigsh use

computers in their staff training Such options as these should
. b
be reguiarly avaxlabie as f1e1d placements or as caxeer goals to

L2

»

ompetenc1es; Ensorlng teacher competency is certalnly neCesséE§: ;

thane phllosophy and attltude, creatiwv ty in thxnklng and planningf

cdneral-sense of educatlonal purpose; and.sense of social respon-
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. §ibility) are nét thheut cost. Fxrst, they arguaBly dlscourage

ﬂ%&udents from taP;ng courses that would enhance’ thelr pefscnal

development and’ broaden the framework of knowledge they take -

thh them into the classroom: Sbcondf thIS specificity lim g

~/’ A

the options available to faculty to support students in EXtra-.'

.

: C ol S i
oph£::1 dlfference

bé ﬁéé; what State Departments of Educatxoh‘cenceive to be
?

éq ucational knowledge\gnd the broader concept presen%ﬂ? in thIS

paper. To some extent this tension can, and should,; be addressed
within the un1vers1ty through dlalogue'and 1mag1nat1ve collaf

boration among the faculty of all relevant departments., Dlscu551on

o
qu1rements, :

the scope ef thié paper, it should be readily ackﬁdwledged that
faculty can create new ways of satisfying these objectives with
dual- or multi-purpose 'cdu’i-gesi for example by viewing one course

érlszIng several purp oses. In the case of shperv151on needs

()
w0
wn

for new field placements, f1eld experlence d1reFt0rs can develop

-
requ1res Willing and 1mag1nat1ve collaboratlon on the part of

the faculties of varlous departments within a college or unlver51ty

4

§tudents may make collaboratlon problemat1cf> In addition, the

iélatiénéﬁip between educatlon and other areas of study has generally

*, ' ) = . .
- o] - -

-

oYy
.
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“.the. study of Amerlcan sEhoollﬁg has much to offer the d15c1p'§nés‘ )

.

of hlstory, politiCal scxence, psychology, soc1ology, and economlﬁs,- St

,,,,,,, P -

to name only a. few, Management and human serv1ce programs have

'workgyg models (for better or Worse) 1n the varieties of confL—”

;gurattpns of school systems 1n thxs country Moreover,; in theséfa
-days of Shrinkxng enrollments and dlmlnlshed reéources, it might

«

benef;t some departments to make some of their courses ava1lab1e~. ) T

g ' - :
[ So ; . ‘ o

and attractlve to educatxon magors. .”; ; ' i ‘ : i
; - L ' S
- Th”\apprOACh outl;ned here may recall two well-aired o - .
g . . b . “0
. concerns. Firs®, it mxght appear to 1nvolve a watering-down ©of ( - . s
_ - TR Qg \) i;;‘
S B

educatxon programs; 1ncurr1ng the . fear that faculty and resourc é

<

Oy

e - —- a V’s*' _
would be spread too th1n %0 provade adequate service to students.

This may have happened in sofe programs which changed thelr fpeus

to Eﬁnan services, and subsequently blurred that foeus. In response

to that concern; We must reta1n our commttment to educatlon eYen ;

as (we eXpand our assumptlons about 1ts fields of pfactlce. ThlS

program prOposal entails more an attltude that encourages students

to take some ‘courses’ ih other departments than 1t "does a revls1ng L4

-

of’ courses offered by educatxon faculty- What is réally required

()
o IS

the educatlon faculty is-a changed conscxousness a willingness

eon51der that eduCatlonal knowledge and skllls are the'bu51nessf.) .

o
.

Sy
Q!

several'fields of work and a willingnesS to partic1pate in

(a0

o:
deVelo”;hg new f1e1d settlngs for the pTaCthE of that knowledge"
and those skllls.

1 . - 77”;,,' T
v Second the proposal might appear to some tO ’i&enfthe

~ -

LN

iy hlstor1cal r§ft between theory and practlce, by separatxng edu-

‘ catlonal knowledge from its:fields of appl1cat10n. in fact, ihe

rift‘has been mostly a matter -6§ degrading theory as unréaliétic ¢

and} therefore,'1napp11cable-;to educatlonal practrce. One current

v\) , N R : 5 . : ’
. - -~ . '_ / . : _
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resp%nse t6 thlS rxft has been to base teacher educatxon in the

Te o ooe 1.‘ ; N . -( v DL

e o I S

' y
% f1eld and épply theory ‘as warrapted This, to my mrnd may further

*gdéﬁﬁlue “the theoret1cal kno wle dge base by mak1ng it narrow and

@4'p1ecemeal I would rather see theory developed in lxght of a

Avar@ety .of real cond1t10ns .rather than bounded by only classrpom

cons:deratlons, and exp11c1t connect1ons made in many ‘contexts of

practice. Broadenlng the spectrnm of concern will develop a 5 ;

knowledge base wh1ch will.in fact be more reallstxc because of its

address1ng more of the real. con81t1ons which surround classroom

practrce. Teachers would benefit from exposuTre to a knowledge base

Which 1nclﬁdes; for example, adm1n1strat1Ye concerns and the

concerns of parents, communlty groups, legislat1ve bodies, and
i.. N * “UFLf,,, ’ - .
industry- -related tra1n1ng \////) g N

ducatIOn wants

The Natfonal Comm1551on on Excellence in

- us to find ways to. attract better students to educat1on and train .

them better; Scnools want»to retain the better teachers. Teacher

organizations want the public to see teaching in a.better 1ight,

as a professxonal occupatlon ‘Were we to pbroaden. the visions ar'

“

educat1on students and edpcatron faculty to con51der’tﬁat educa-
tional, knowledge is relevant to flelds of work other than teaching, ~
we ﬁoﬁld improve -the status and development of that knowledge base; 7
the conceptron teachers have of what they know, and" twe status of
. ;teaéﬁ ng as well It 1sl1mportant to yélp educators see’ them-
' sebﬁes as knowledgeable proféééionals abl:\to contrlbﬁte in many : ,
ways to the soc1ety R L - S
‘Mugb resear ch has docug;nted the: sad Iact that teachiﬁé has N

ten "stra1ned oceupatlonal ch01ce; especrally for young

"h‘«'

'6

d fiot’ concelve o?’other reallstic “and apprOpr1ate

women

pPlY educatxonal
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'™  and one's vxsion of hls or her capab111 ies nd potentxal social

| contributions. I have elsewhere expressed.my concern that "hers
8 K C

Gre

. . broaden their perceptions of role and respon51bI11ty

; strides can be madé in Eﬁéﬁgiﬁg the general percept1on of eduCat1on

and teachxng by understand1ng ‘that educational knowledg is a 'i

'cpmmoaity valuable to many fxelds of work and that teachlng 1s_','~

_ 3ust one of the many th1ngs one mlght do\with an educatgon degréé;
And, inthis ; go far toward

acéomplisﬁing this changed,perceptlon. ' : ,
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