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1.2 The responsibiiities

i
1. NATIONAL INSTITUTE FoR CURRICULUM DEVELOPMENT AND THE
' PROJECT "MAATSCHAPPIJLEER" - - o :

However, the origin of the SLO can be traced back to the

Nineteen sixties when devedopments in the variocus sub—
Jects traditionally taught in schools and in other fields,
7sSuch as psychology and educational sciénce, necessitated

8 complete re-thinking of éxistihgféﬁffi§§;a;7IthééSiﬁg
attention was drawn towards the relationship between the

differing schooltypes and Eﬁg_écfbrdihafi9niof7tééChihé
bProgrammes at the Warious educaticnal leveis (longitudi=~

the larger framework: the ébrfeiatibhﬁbétﬁgénicurr;culﬁﬁ;
in relation to general and specific objectives, selection
of subject matter, didactic procedures. and aii aspects of

school organization. - : '

committees and work-groups. A clear overall Lan

these activities dig not exist. There was no organization
éVéiléBie‘fb,Cdiéiaiﬁéte and integrate them into a con-
Crete form, Consequently many unconnected parallel
developments were in existence. This situation caused

-~

great confusion amongst school teachers. - <

'ng}ﬂprgahizétiéﬁérand the Ministry, ang following Sevérat

legg@hyrpérliaﬁgﬁparyrdébété§iith¢ Nétiéﬁalijpstitgté for

Curriculum Development (sLo) was porn in January 1975,
oam 27

After amiple discussion, involving &1l kinds of educatio-

'The SLO was put in charge of the fcllbWihg main tasks: . 7
= to devise models for curridula and teaching-learning—— - —
packs for 511_é&hcatibﬁéi~6f§éﬁii§f§3§§—gﬁa institu-

"tions below university 1avii, ] )

- to endow reseaxch projects for curriecilum research and
developmert by, for instance; university institutes, *
aimed at specific éubjec;,maﬁEeEé;

- to give advice ang co-ordinate in the field of curri-
culum development. .

"To help schools by Providing them with esamples of

§grricu151 - this could well be the motto illustrating

the primary aims and responsibility of the SLO: the
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1.5. Useful model
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_They have to be completely clear and accesslble.rNot

freedom regardlng educatlon in the Netheriands Each and *

every school retalns the rtght to apply Its own ideas as

to how the teaching- learnIng processesrshould be shaped.
As 'a guarantee to this freedom of education, the SLO

.applled two direct prInprles to its work -

- the SLO only deveiops by application;

- the SLO deveiops models (examples)

‘As a further safeguard and to guarantee the value and

<

adhered to. . ) o e

- deveiopment work is oniy carried out in clOSe co-ope-’

ration with the schooils:
The methods employecﬁi”?githe SLO can best be described as

‘'schools in a déVelopment project with the aim to produce

quixcatxons which can be useful as examples for a great

number of schools: There are a few elements in this

approach which require further explanation.

Close co-0peratlon with schools is an absolute stlpulatlon

for good curriculum development. The reasons are ‘obvious.

Whenever an institute wishes to develop something which
can be employed in practical education, then it will have
to be in constant contact with those who will implement
the programme.

The SLO model-publications must be of use to the teccher.

“~

cadre; or framework and in partlcular, give examples
as to how such a framework can best be completed by thg
school in question. This hes to be completed with a

- complete background 1nformatlon packet, a descrIptIon of

o

the procedures to be followed and a plcture of the expe—

riences of other schools. It ls only then that a model

~an ,actually Serve as an example and stimulate schools

to help themselves with their own ‘curriculum development.

The SLO itself is an 1ndependent organlzatlon. The Ml-

nister of Education can present proaect requests ‘to the
SLO:" It must be said, that he is maklng inicreasing use
of this pr1v1lege. In most cases these requests are
accompanled by additionai funds, especially earmarked

for the execution of the project in gquestion. A recent

-example 1s a project ‘on development educatlon.?
_One of the tasks of the SLO is to co-ordinate currlculum
development work. This co-ordlnatlon task sofar has .

resulted in dntensive contacts with. 1) oLhen otrganizations
in the support system; 2) colleges forrteacher education;
3) research-centers; 4) universities; 5) organizations
specialized in work with media (AV, radioc, tv); 6) or-
ganizations like CEVNO (Centre for Internatlonal Educa-
tion); Amnesty’ Internatlonal Consumerassociatlon,
educational publlshers, development and co-operatlon
organlzatlons, social, polltlcal and rellgious Instttu-

tions and so on.



1.6. The St0 modeis

S .

Prescriptive natire.
: dGal schools to give

The SLO"takes & central position in the area of
lum aeyglcpment in the
.Citly runs the risk oFf

“

-Curricu-
ion impli=
developing SLO-curricuia of a

i Netherlands. This posit

i Avoiding this and allowing indivi-
shape and content to their indivi-.

.

dual curricula; a right laid down in the Constitution;

SLO provides modsls for
examples (for teachers,
- of how curricula can be

curricula. Models containing
éiviliservahtg, mihist$%§retc;)
made or determined.

C modsls developed by SLO. The model concept has a central”

1.
2
C 3.

Position in the SLO-statutes: Three kinds of modais at
three levels:
models at
models at
models at

are 'being distinguished:
national level::. oimon core curriculum;
séhéolleVéli Schoc”. curricuilum:

classroomlevel : teaching-learning packs.

1.

Models for commen core curvicula:

T

X

C late

b.

At first sight
tmportance .
Publications here can 52 , S
a. they can advise the minister in taking policy deci-
o] -8tons concerning the l
“ . particular type bf‘ggéooZ,Wéubjééidreq or subject;

certain type of school on subjectureq. - ;

ght publications in this area do havdly re-
to the individugl school dﬁdryet they are of major

7 have two functions:
1 of education in a

the organizat~

w

2. Models for schoolouryriouiq..

SL

Modelpublications of this type have a move immediate

team as q whole. L —
.| SLO develops ng§j§;f@n_édﬁp%é%éjschbaiEﬁ???zuZd
- Parts:-models for barts of a.schoo

In this tnstance; for the sqke

. Jecteurriculum can
< : . | the curriculum for

""" ula contai

and “for

oo leuryriculum; - B
- of convenience; the tevm.
"i§,b¢iﬁ9 dp@lieéiﬂA;deézifbiAd k- .

serve as an example fop détéﬁﬁinzng

a separae subject.

O
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3 Mbdels fbr teachzng—learnzng packs

Modelpubtications in this avea are nost tangible for
ceachers. They are meant for the day-to-day practice in
the elassroom and contain examples of lessons and concre-
*e materiuls for both puptls and teachers. Such models
ave being, developed in schoolprgetice. .

ublivations of . teaching-learning packs are experimuntal;
sm.ill~cale and non-commercial. SLO cannot act av an
sdacutional publzsher.:Mbdélpublicatzonb at this level
‘JC meant to chow teachers in.what way certain parts

Y the vohool- or subjecteurriculum can be transiuted
zutu eoncrete lessons. -

i

The SLO-models are examples for schoolteams, policy-makers
.and individual teachers. In using them they can indivi-
dualize the shape and content of their teaching. The ways
followed will usually diverge.« Each school is unique by

a multiplicity of factors, differing from one school to
another. Ideological or religious background; composition
of the team, background of the pupils and the pedagogical
climate are only a few of such féCﬁpf%, which determine

: thé uni@ﬁé imégé bf é §Ch661 and per consequence its

.

in the cgrr;culum,deve;opment 51nce 19807for this subject -
ih échbblé for "lbo" (lower Vocational education) and
"mavo" (general secondary educatlon) (12 16 year)

Anatlcna;_prOJect.ii

In general terms the axms of the project can be deflned

asu . .

1. an advice for a common core cﬁfficﬁiﬁﬁ maatschappij-
leer for 1bo/mavo, :

2. examples of a subjectcurrlculum maatschappljleer for
1lbo/mavo; -

3. experlmental teaching-learning packs as examples for _

--working_out. parts-of-the- subjectcurriculum lnE‘
lessonplans.

The Association of Teéchéis in Eéétéchéﬁpijléét in its
application S¢vressed the principle of close cooperation
‘with teachers maatschappijleer in the execution of the
national project. This desire¢ coincided with SLO- prlnci—

ples. =
In concerted actlon between teachers and pro;gctgroup a
development Sttrategy was determined, within which .

teachers were to play a deécisive role. The projectstra-
tegy has thi‘éé ‘phases and with eVery phase & greatervr
citcle of teachers is being involved. )

1. The development-phase with development circle.

2. The resonancephase with resonarnce circle. <

3. The follow-up phase with follow-up citcle.




_These phasas startoneafter the other with intervals of

two dnd one year. At the beginning of the %ﬁvelopment-

phase the emphasxs is with developmentwork at classtoom
level with socalled development teachers. These teachers

@ Eogether with progectgroup form the developiecnt circle:

The development circle produces the first pro;ect pro@hc:s

in.the form of "first drafts". These "first drafts" are
handed on to the resonance-circle, which after two years

is being formed around the development circle:

The deVeiopment teachers remain part of the resonance

circle and the. "first drafts" are being tested for use-

fulnes and adjusted till "draft models". These "draft

models" will be tested by the follow-up- c1rcle for their
transferability and model ‘(= example) character: .

In diagram: — o i
follow—up N R
c1rcle 1985 1T9B7 L :
— resonance- % >
. cxrcie drait o)
285 model C ;3
7 7 981 -1983 . applica-\ < =
p \ L€ a] 0
/dgyejgement  \ble in g150ap1e | |
o rzxaa [ pephetal EEICE B I R
. = situa- by
4 tions =]
> O
g
" o O
. =9
N A 2
0 o
. . © o
: Y3
. o £ Q
Lo Ao
iricreasing cooperation with other Irstitutes o ;
’ 1
; “@
* [
: ’ R
o
- .io’ . <
. : ®
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i' B ) . i . - d ¥ )
Q - - 7 : : _

ERIC

Aruitoxt provided by Eic:



1:9: Ppoject-products
I ey

O

ERIC

Aruitoxt provided by Eic:

—

A

g

Through development-‘ reschnance- and foIlow-up circle

the results ,of the curriculum development actIVItIes w1ll
be turrned into model- or examplepublicattonsf
In line with _the project aims three levels ave to be

distinguished. For practlcal ‘teasons we discern four

kinds of publlcatidhs.. .
_. . ' ~
Core curriculum level 1, "View of..." papecs
regardlng maatschapplj—
advice for a core curricu- leer ) : -

lum maatschappijleer ;

,,,,,,,, 2. Reflectlons on spec1flc
School level aspects of maatschapplj- ~
leer teaching

xamples of subjectcurri- ——— -
qu}qﬁmqafséhappijléér‘br 3. Guidelipes for teachers
aspects of them maatscnappijleer; based

':tlons nentioned above -

- -

Classroom level:

experimental teaching-
learning packs and entai-
ling aspects "

4; Examples of concrete, . z
elabomate series of , .
lessons on specific
thgﬁésg

-.._/

mation,-Nex;th teachers also poli“y deteim:n:ng and
other institutions, like those out of the educational
support system, will get involved:

>
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ﬂeveiopments since .

2. A VIEW OF AIMS AND CONTENT OF MAATSCHAPPIJLEER.

-

) WIth the Introductlon of the Secondary Education Act
(1968) the subject.maatschappljleer appeared on the

time- tabiex Research has been.done as to how a new sub—5

ject managed to be timetabled’ ig secondary education.

+ - Two different but paraliéi tendencies are usually

distinguished the one affectlng the other; both beIng

of great: Infiuence- 777777777777777
a. the glgantic developments of technoiogy and sclence,

- caus;ng deep changes in soclety and contrIbutlng to

the growing compilexity of it; ;
b. a@trong movement for renewal as reaction:.to the
experience of World War II; having majo? impact on

: ' social and political thinking. A strive for democra-
tization and humanlsatlon of society was a result'of

- . -

this. : ; . 3

Varlous citcles in society-expressed wishes for an edu- ;.
cation that would be more respon51ve to changes in socie-

. by,
Ex1$t1ng education was characterlzed as too intellectua--

listic,” too individualistic and a far_ cry from reality.
Education was in a need for more social and political
relevance in order to properly fulfill its task in B
preparing young people for lifé in a gast,cgiggiﬁg and -
highly complicated society. The need for political edu-
cation within. thé/schooLéystém was closely related to
this. To improve ‘social and political relevance of :
ediucation would coritribute to an educatlon that would

sustaxn a’ socIety worth o live in.-

In 1968 maatschappijloer appears -on the timetable @s a
sej_:saraltn subject for all schools in secondary educatlon.

The Dutch school syscem was confronted with the complex
probiil of giving shape and content to a soc1al subject,

sfor which no definition existed and Whlch had to occupy’

a position next to geography, hlstory and economics.

Maatschappijleer then becomes a compulsory subject in the

tast two years of secondary educatlon but without final

exams. The subJect s task was in one way;Dr other to

preoare pupiis for -their social and polltlcai life:
By definition the subject would offer a socially and

po;ltlcally relevant education:

Guestions like principiles; aims and subjectmatter have

been ObjeCtS of fierce discussicns and divergxng opInions

< for years. : .



Consensug on aims and -gon-
tent,of maatschappijleer

. 2.2. 4 view on individual
and soctiety

Q

.Man is not fjust.a responslve belng, determlned by a

Meanwhlle a number of developments took piaceibothj}n

education practice and at the level .of the aathorstles
which brought about a certaln conSensus ‘on nature - -and

Thls cornsensus 1s to be found .in the Vlew of Maatschap-
pijleer, publlshed in Decembeéhl981 by the SLO-project-

.group maatschappijleer. By the end of 1983 this View had *

beén. legitimized by’ Col’eges of*Education; Uanersitles,
Teachers Unlons‘and lnterestéd indivjQuals.

Before gettlng to the main: poxnts of’ thls View we need

‘to briefly ‘reflect on the prOJEctgroup s v1ew on man,

: soclety and educatxon

maatschappljleerteachlng is our 1dea that man's; thlnklng

'and acting ‘is greatiy influenced by soclety, but yet that

he can, for an essential part, act autonomously and have

_impdct on the cxrcumstances of his life. Man can make
choices for himself: Aithough such_ choices are‘lnfluen-

ced by §9§§Ety they aré not- gxclusively determined by it.
ThIs opportunity to make choices 1ndependently can be’

both respected and stimulatéd; in spite of the fact. that

the wayimanigercelves soclety is greatly influenced by I
hIsreducatlon within that soclety. Still we can sState
.that man will perceive ‘society through individual per—

ceptions; experlénces and interprétations.

Peopie do not live in'or with abstract. structures, they
live in real situations. People don't live in "socdety",
they llve 1n houses, w1th relatlves, frlends, iRr groups,

a storehouse or a school. In th1s type of real everyday .
SLtuatlons people act and make ch01ces.

socially and polltlcally determlned, e.g. these circum-
stances are determined by social and polltlcal forces

Our societyhas rules and 1nst1tutlons of its own. The
whole of this societal fabric has its 1nfluence onto ouf
small-scale interhuman relations. But yet every percep-

tion of the social reallty has again an independent;
very persSonal aspect. :

socletal _system and his instincts. Aithough social and

polltlcal determlnatlon imply certain restrictions to

our thlnklng and acting, this does not result 1n being
deprived of autonomous, free choices. ‘ .

From history we Lan learn that social and pOlltlcal

1nst1tutlons and structures can be changed in. t1me by

decisiornis taken by men at variance w1th current valuesc'

and standards. . .
Between the extremes of social-political determination

and .reedom of ‘chéice thereiaré §6§§i5111t1es for -auto-~
nomous and free ChOIC§§-7??Es is :an. important. principle

for the organxzatxon of maatschappijleerteaching.

At the same time we prevent doom-thinking and offer:

puplls a perspectxve on oppeortunities in thelr soc1al
life.

e

“tr

1“1.77 | . ‘

-
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2 3. Task gnd functton of
education )
a L]

/,
. 4. M&atschapngleerng
«  socigl and poZzt*eaﬁ
: educatzon /
.

L .. &
Social education

Political education -

-~
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The 3choolsystem is not an institutxon on its own wrth:n

our society. It is 1nextricab1y tied to the economrc,,

situation,;- polltlcal clrcumstancesignd the socxai struc—

.

ture of soc1ety. : i

through teaching it is dellberately belng organlzed by
professionals. Through education there is an adaptation

. to°the current system of social rules and agreements.

pens accidentally through the hidden currlculum :

"To be aware 6f these facts is quite important for the

organiéation of maatschappijleerteachiné, since the
socialisation function of education in a concentrated
form is to be found. in this subiject.

This is not all that happens with the individual in the
school Man 1s not only at the mercy of soc1a1—pollt1cal
ment of their rersonal identity. They make choxccs of
their own and by doing so decide at least partially the
development of their 1dentity. Education can act as a
stlmulus, it ¢an alsoc work as a brake. In our opihion
the school ought to stlmulate the development of an .,
individual identitiy. «

5'Maaqschappljleerteachlng can contrlbute in helplng young

pecple to malnta;n:the;rrgos;tlon in society without

. losing their individual identity. We try .o avoid a

behaviour of overadaptation or total-disserision and *to
encourage a behaviourrof,ndt only being a product bit
also a producer of the milieu.

Following our view of individual and society and looking
at the functions of educatlon 1n school we define maat-
schappljieer as 50c1al and polltlcal educatlon, almed at

.

_Sociatl education implies that pupIis develop sﬁbh know—

" ledge, skills and attItades as to enable them occupying

a. relatively independent position in social life:. Here

one can think of knowjedge of and,Insight in social

institutions and processes, of skiiils. IIkL dIsCUSSIon,

iIstenIng, takIng a stand and

cooperation; empathy; ng, tak
developlng att1tnde= tike soIIdarlty, toterance, self-

esteem, service; self-management and respect. o,

- .

,Polltlcal educatlor alms at the democratIsatlon of aii-

’;make puplls awarg of their personai and collective po;

sition and to develop skills for exerting infiluence:

The development of knowledge, SklllS and attitudes is
being stressed in order to have individuals acquire.
insight in their interests and those of dothers aimed at
defending and promotlng those. ¢ -



Soetal and political
education

-
'
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From the aDOVe it will be clear that social and polltlca}

educatlon are ciosely interitinked. A:sharp distinction is

hard to make: It depends on whether one stresses, the so-

cial or the poiiticai aspects of society. The emphasls of

“this type ‘of education is on the development of a crltical

attltude, enabling puplls to-know and discern social and

polltlcai probiems, processes and structures. Soc1al and

our soc1ety less. self ev1dent. It stimulates the reflec-

—— e — — —

and,smati-scale; without offerlng instant solutlons.

Soc1a1 and politlcal educatlon stlmulates Lhe taklng of

where riecessary aimed at a changeibf mentallty and orga-

nisational structures. -

-

In current maatschappijleerteaching. only a beginning of
social and political education is to\be éxpected.
A first limited social-political orientation; a first
confrontation with social=politically détermined atti-
tudes; opinions and behaviour and a firsttreconnaissance
of opportunities of choice. ) ' *
In this awareness we opt for the treatment of contro-
versial problems, that ev1dently are of social-polltlcai
nferest. -
Maatschappijleerteaching is not in first instance almin§
at transfer .of knowledge and Leproductlon of knowiedge
{imitation). It first of all aims at dlscernlng and

analysing social-political guestions and at refiectrng
on personal choices based on knowledge of processes and
phenomena. (1dent1f1catlon)

In maatsSchappijleer we deal with the following questlons-
- What is a soc1al—pollt1cal problem?

- What is our rélation to the problem? .

- Why is it a problem?

- Which are the causes of the problem? : . i
- Which .are its pOSSlble solutions? :

- Whlch solutlon has your preference?

The above principles and reflections bring about the

follow1ng general aims’ of maatschappijleerteaching for LN
lbo and mavo.

L3

rl. Maatschappljleerteachlng stimulates puplls to taklng
[ independent Stands and/or to making choices, con-

‘ _cernlng Social and political phenomena and probiems
as far as-they'apply to their present and potentrat

-future position in life.

2. Maatschappijleerteaching aims at providing pupils

with knowledge of and insight in sociai and political

¢+ phenomena  and problems as far as this applies to .

their present and potentfal future position in life.
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. Maatschappijleerteaching stimilates pupils to inde—

pendently acquire, incorporate and apply information,
which can be of interest to their present and potcn—

tial future pOSlthn in life.

c e
1

‘Maatschappijleerteaching aims at providing pupils

with knowledge of and. 1n51ght in social and politi-
cal phenompna and problems of modern society.

In

summary : R

Maatschappljléer aims at: ' :

to

have pupils acquire a critical and creative way cfc

deailng thh socxai and pclltlcal phenomena and pro-

blems based on=relevant and valid 1nformat10n.




2.5 An existence-vriented An important question Dow remains: S

~zg!

approach

2.6 Themeareas as frame-

Q
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work for subjectcon—

tent

how to enlarge, déepen and broaden puplls underetanding

of society and their own p051tlon within, as to get to
the viewed goal as close as poss;Lble'>

A variety of approdches is possible:

1. In the tlme avallable we transfer as much knowledge

as possible, which has baeen deduced from sciences and

tuned to the level of the pupxis (sciences central)

5. To transfer knowledge and develop skills based on a

citeatr perception of society (society central) -

3. Only knowledge 1s transferred and skills developed

that have the interest of the pupils and is wanted -
by them (pupll centrai)

future soc1a1-pollt1cal posxtlon of the puprls.

Scientific knowledge and methods will onIy be applied
if their usefulness in solving social and p011c1tal

problems is evident. o
In selecting subjectmatter puplls interest and e
ability are taken in account strongiy; ?

From the above it w1ll be clear that to the last option

— the existence -oriented approach of maatschappijleer-

teaching — preferéence is given. This approach combines

the adventages of the three others where as empha51s
is given to the present and future tife of our pupils.

Through an- exlstence-oriented approach we want to eqguip .

and prepare puplls for deailng with social and polltlcal

phenomeria and. problems they may encounter in their

(future) llfe.r o . . o
This implies that aims and content of our méétéchappij-

leerteachlng has been seIected and elaborated in corres-
pondance w1th their life-and experlences. The corncrete

subjectmatter has to be selected in perspective of the

pupils' present and future life.

The subjectmatter has to be presented in a for puplls

recognizable and relevant context: in themes.

In daily practlce puplls ought to be able to apply what

they Iearn In this way we encourage thelr social ana

poircxtal involvement.-and their personal identity. .

This is’ belng supported by offering a variety of ways of

fearning; as to suit both the more practical and the more

academic pupils.
Learning through 1dent1f1catlon 1s belng encouraged
learning through imitation is being llmlted

Maatschappijleerteaching will allow and encourage pupils'’
initiatives and where possible pay attention to current

affairs. Thus the critical attitude and creatrv1ty -are

stimulated, whereas the Foherence and compiexxty of

soc1al-pollticallssues ave clarified and stressed.

pijleer, is in our concept of teaching; not to be deduced

from one or more scientific drsctpixnes. The scientific

kniowledge , founded on the subject's primary sciences

@ 1< oL



2.7 Selection ofigqéggqt—

.matter and organiza-
“tion’

3.8.4 Thematic approach
‘of soeral and politiecal
- problems and phenomena
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(politicology, sociology, c
to support and legitimize

the aims we wish to achieve.

The thenie-areas have not been selected at random but

after ample comparlson of methods and curricula from

in- and outside the country.

The major selectlon criteria are: the aims; learnlng and

development psycholoqy youthsociology and socialisation-

theories. R
Here onc

dally reallty for the teachlng -situation. The purpose

.of these theme- -areas is to achieve greater uniformity for

teachlng maatschappljieer in the Netherlands.

A theme-area is .a framework for mapping out social and

polltical problems andrphenomena t(linked to daily life

experience) which can be recognized and viewed in their

1nterIInk1ng relatlons.

we are concerned with a concrete arrangement of

o

They ;.nvolve areas of human life; in whlchman in relatlon

to others is engaged in activities based on values and

standards, supported by knowledge and skills in order

to §aﬁi§f§ social and polltlcal needs.

various dlsciplanes in order to acqulre 1n51ght in

social and political phenomena and problems within

this theme-area.

- soc1al and~pollc1tal phenomena are approaohed from

dlverging views of man, society and science.

Maatschappijleer is concerned with the following theme-

" areas:
Theme - area
Theme - -area
Theme-area

1 Educatlon

2

3
Theme-area 4

5

6:

I:abour and leisure

Technology and society

. State and society
InternatLonal relations

Theme—area

LORPUIT]

Theme-area

It mayrbe clear from the above ‘that maatschapplaleer .

through an existence-oriented approach tries to equip

puplls toa consc1ous and critical soc1al—pollt1cal

functlonlng.

organlzatlon of the subjectmatter.

Based on what is said.-in 2.5 and 2.6 a thematic approach

is put central in maatbchappijleer.

f0r them.

A theme is for pupils a recognizabie%iearning—unit;
w1th1n whlch soc1al and pOthlcal problems are put

of a theme.

. the pupils; it contains (a) recognlzable prob}em(s),

16 . -

'
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2.9. Soczal aid polztzcal
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problems

‘s

i.
-a theme puts the problems forward in a meanlngful con-

text; so as to make the problems in concrete features

‘digestable and to clarify the inter- relatlonshlp of the

problems/phenomena concerned; -

-~ a theme puts central a oqptrover51al area of pnoblems

that in the eyes of the teacher and pupils is important

and relevant and which leaves room for a dlvers1ty of
problem propositions; - ¢ :

- a theme offers the concrete framework for the acquisi-
tion of a number of social concepts regarded as rele-
vant; -

- a theme offers the opportunity for the treatment of
current affairs;

- a theme provides an overview of the broad social fabrlc
of which the proposed problems are part and parcel.

Social and political issues are central to maatschappij-
leer. Here we mean issues (like the application of nu-
clear energy) -which are being viewed as problems: by
people in their daily life. A social problem then is a
critical position in and/or of soc1ety, Many individuals
and organizations are involved with such probléms:fpoli-‘
ticians, action groups, massmedia, those imiiediately |
affected, etcetera. - 5 i

50c1al problems are not always polltlcal problems at the

problem, does ot necessarlly appear as such in the

polltlcal process.
Oplnlons dlffer as to the solutlon on ground of leer-

society. Reflecting 1n the future has.. implxcatxons for

todays actions,; for instance in takIng polItIcal decx—

sions. Values and standards play an important rqte in

jungng socxal ‘and polItIcal Issues, S0 we- speak of a

normative orientation concernIng these issues.. S

~In dpproaching social problems emphasis is put on the

solution of the problem: acting. The framework in which

the problem is being approached is often of an Instant

and practicable and seldom of a scientific nature:

Scientific information and methods w1ll only be applied

if in practice they can contribute to the solutlon of
social and polltlcal problems. If the sciences are ap-
plied it will be in a multidisciplinary way. i
The solution of social problems is the result of a pro-
cess of selection; which is essentially of a political

-nature and related to diverging interests and value-
vorlentatlons. Such orientations are to be found in re-

llglous and 1deologlcal-pollt1cal v1ews, whlch have a

1. The information (subjECtmattér)shoﬁhihaVé sﬁffiCiént
usefulness in maatschappialeer“ In other words: thé'
information must provide a substantial contribution '
in achieving the forementioned aims and should fit
into the framework of Cbnténb. ‘

0

A
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2. The information (subjectmatter) should be vaiid. Iin

. other words: the _information must be answered for

-scientIfIcally. The social sciences have a rale to

play *n guarding the valldlty of the 1nformdtlon.

3. The inforuation (subgectmatter) should be worthwhile

for the pules. The information has got to link in

with the puplls' llfe and experlences, it should at-

tract their interest:

The proces of deVelcplng an oplnlon could 1deally spea-
king be as foiiows:
An originaiiy. unstructured Oplnlon about a social issue

is turned into a series of Questions (problem proposis

tions). Guided by these questions_ sources (among them

social-scientific ones) are consilted. Facts and opinions

need as much as possible to be: -distinguished.

At the end cf the 1nformatlon—process a tentatlve opinion

has to be asSessed against generaliSed opinions {value-

orIentattons) and tested on logic and con51stency.

Flnaliy a personal and structured oplnlon can be formed
\ :
\



3. THE ORGANIZATION OF A SUBJECTCURRICULUM EAATSCHAPPIJ—

L - . LEER. ' . .
3:1 The subjectcurriculum 3 su@;ggtgggriculum is a part of a schoolcurriculum:
explained - - The complete picture of a school is prlnted in a -school-

curriculum. It contains a description of all teaching

aspects of a school: atms, méthcds,ragreeménts on contént

v . : and orggg{zatxon,xnvolvement of pupils,; the various sub-
' jects; etc: . 4

The schoolcurrlculum distinguishes:

> -

A. The General Part; containing a description of 1teﬁs

that concern the school as a whole;

B. The Specific Part; contalnlng the subjects and their
contents; ;

C. The Practice Part; containing a descrlptlon of actualf-
teaching per subject, per class/group.

—— - - o
cd

- .
. +

A subjectcurriculum maatschappijleer is an elaboration
of the Specific and Practice Part of a schoolcurriculum.
We now try to explaln the how and what of the subject—
7curr1culum maatschappljleer glgbally in some dlagrams.
i A subjectcurriculum maatschappljleor answers to the follo—
wing questions- :

t: Why and what for is maat- The principles and gerieral

schappijleer beIng learnt aims of the sgbject maat-

- and taught? ' schappijleer; . .

: 2. What is being learnt and The subjectmatter relevant
i e ® : taught? . to. the subject.

. - 3. what methods? . The didactical principles

v ’ . : determine the way of lear-—
7—ning and teaching.

e

: 4. How are the teaching/ Various kinds of tests and
. . ‘ learning results being other means of judgment .
judged? : that are used during and

- . : : after the teaching. B

o 18 19
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These parts have to,be described as practical and clear

- as possible, in order to have ah effitient survey. for
the plarnning of a subject for a number-of years

- o . Hereafter a global description will follow of the way

in which a subjectcurrlculum can be elaborated: Here ;

we .are neither concerned with a description of methods

nior of content of the subjectcurriculum. For ekamples

of concrete and detailed descriptions of a ‘subjectcurkri-
culum we refer to other publications (see blbllography).

3.2 W’zy,,qrzd,eﬁcz? for is  In-answering this question we refer to principles and
maatschappijleer being general aims of the subject. -
learnt and taught?  We distinguish:- ~ -

. | 1. the principles

- 2. the central questions :
3. the process- and product-aims.

piiﬁoipiés In this part of the subjectcurricuium we consider the

choices fundamental to the curriculum: Chapter two of

< this paper prov1des an exampie. That’ chapter can work

as a source of 1nsp1ratxon for the completion of this

part of the subjectcurrlcuium

the central questions Mzatschappijleer is emphasising the development of a
personal identity. - ~
We want to stimulate pupils in formulating th81r perso-
nal answers to s0c1al-pollt1cal problems.
Taking a personal stand is belng valued, also if the one
deviates from the norm! :
Alms rannot slmply be terﬁed in'pﬁpilfbehaﬁioﬁr.'This may
: be much more difficult for the training of a "future" . e
c1tlzen. Unless one would have a closed and one 51ded '

We dellberately want to remain open for dev1atlons from
the self ev1dent Fecogn121ng and respecting the oppor-

< To each part of a subjectcurrlculum a central questlon can’

be formulated, whlch can than be expressed in sub-questlons~
per 1essons and series of lessons. :

. of the subjertcurrlculum and prov1de its outline.

o

Exampie of Interrelated central questlons as general aims

for one academic year of maatschappijleer.

a Block Central questlons

‘ ‘ . S What are”social and political probiems?
. B.  How do #e deal with social and potiti®at pro-
: : : ‘blems?" R S o
i Y . .
T AS[] e
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C Where are our inrormation sources, to what
should we pay attention?

Gl

¢ _ ° Example of an elaboration of question C in sub-questions:

Where do we find our sources of information; to what
Fhoald we pay attentlon°

Cl1 What information sources do we know? -

C2 What is communication? :

C3 What deformation "in communlcatlon can occur°

C4 What 'is-the difference between one-sided and rore-
51ded 1nformat10n° < s -

Process—- and 5¥bd&ét—diﬁé Althogghiye Er9Y§§§§,E,9;9b§E indication of the general

aims of the sbbjectcurricuium maatschappljleer, classi-

flcatlon on some p01nts is needed. L
It is reasonably easy to indicate what- attitudes and
skills we waht éﬁéiis to aeGélcﬁ in the lchéteiﬁ, with-

ch01ces. Here we mean the socalled process—alms, like:

'work on asslgnments,

- pupils can hold an opinion- formlng conversatlon and
show_ability in loglc reasoning; :

- pupils can independently search for information in a
library; '

- etc. . T

Those process aims; although based on the principles of

. ' maatschappljleer—teachlng, have a validity beyond the
' *  subject.
They apply to the functlonlng of human beings in varylng
situations. The contribution to those aims by maatschap-
pijleer-teaching can differ per pupil:; in 1ntens;ty and
- level.
Next to the process—alms we can dlscern the socalled

left out the,flgst part,of the subjectcurriculum. Product-
aims are defined ‘in the Practice Part of the curriculum.
S . Théy ihdicaté What miﬁimal kﬁcﬁlédéé ahd skills ?ﬁpils

and > klll aspects.

Example. \\'f . B v

- pupils can ame atieast six types of empioyees in-

voived in mak:mg @ newspaper;

’ T - - pupils can diStingUIsh from a "iist of functions in ‘the

: i . :\\\ > ; ' ) ﬁ -ﬂ

Q
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T ‘. - :. newspaperbusrness the staff and technlcal functlons,

- pupils can give examples of the way-in which a

message can be deformed before it Is prInted

- ' : In the Specific Part of the subjectcurriculum the.content
: of these product-aims are provided globally in the con=
- cept® and themes that are planned to be taught.

3.3. What is béiﬁg.ééﬁght Here we get to the description of the sub]ectmétter.
and Zédﬁﬁt”?n maat— Within this context we can only sunimarize the basic con-
schappijleer? cepts and the themes. s

»

1. Basic concept

2. Survey of themes ‘ .

basic concept as foundation  Selecting Subjectmatter through the principle of basic

of tﬁe subgectmatter coricepts needs a clarification and closer lock at this .
aspect of the sibjectcurricului. By this we hope to contri-
bute to improving the content of maatschappijleer. In
foundlng the contént of the subject on (basic)concepts we
realize orie of the conditions through which the subject
can contrlbute to a stlmulatlon of real intellectual

growth with _pupils.
) : ' Belng able to deal w1th systems of idéés of grow1nq com-

_ In order to improve tHe subject's content and to Further
¢ : real conceptformatlon, we rnieed to know for the sibject-

curriculum in generzal and for every lessonplan in par-

5 tIéq%éf,iéhIch concepts, 1nd1v1dually and interlinked,

we want to transfer.

Specific facts age and change qulckly. Both Ausubel and

Bruner have Indxcated that concepts of a general nature

are moré valuable -in the selection and determination of

subjectmatter than facts: One shouid be concerned- w1th

clarifying these concepts in order 'to provide subject-

matter with a sound basis. We need to be careful here,

since there is a danger of having pules learn by heart

deflnltlons of such concepts*

of concepts like bias and manxpulatxon through a defI-

nition and brief explanation by a teacher, without a

deeper familiarization with the concrete features; ne-

)

glecting the emotional colouring of those concepts, than

* verbalism is being encouraged.
One-sided 1ntellectua11st1cally oriented’teaching wilti
lead to phraseology-in discussions or to aversion from
' the social and polltlcalsurroundings To prevent thls

® ’ life through concret_e features. Both subjectmatter and

methods play a major and determining role here.
¢ : At this point our assumption is _based on our grow1ng
: knowledge of the course of cognltive (teaching and lear—

- ’
-

FRIC

Aruitoxt provided by Eic:



34

)

How zg maatschapprgZeer

bezng taught and learnt?

E}
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matter be "in tune"” wtth the way our pupils learn and

think. .In order to do so, we neéed to have a clear picture
of the structure of concepts of the lnformatlon to be
transferred. Thxs structure can be prov1ded (for certaln

subjects) by a scientific dlscipllne which is hierarchi-

cally ordered from concrete features to very absttact

ideas. Ssuch- structures of concepts are in a way pxraml- )

dally shapéd. L
For maatschappijleer however this in not the case. In

the first place since the scxentxfxc support does not
come fram one discipline; but from a number, like:

sociology; cultural anthropolocy, politicology, law,

philisophy; history and social psychology. -

Secondly because of the existence-oriented character of

the subject. Still it is pgsstbie to select ‘basis con-

cepts in an existence-oriented way; those concepts and

their subconcepts; related to the theme- areas, make ,up

the basis for the subjectmatter selection:

In ‘answering this _question we are concerned with the

descrlptlon the didactlcal climate or the dxdactioal

place. A number of basic rules can be formulated here:

g

The didactical principles:

.

Those determine Whethér the teaching'Will be froﬁtai

compietely 1nd1v1dua11sed by means of an 1ngenlous as-
sIgnmentsystem

and means.(materials, resources)

The maatschappijleerproject has opted prlnclpally for a

certain way of teaching and learning. This choice how-

-

ever leaves ample roon for manoevering by lndlvldual

teachers: The choice implies the application of a series

of clegrly defined principles. 2

It is assumed that no persor has a process of learning

identical to anothgr person.
A class of pupils has an equal number of ways of learning.

Qur teachlng needs. to be aware of this fact and taking it

in account can Improve the quallty of the teachlng. A
difficult task but feasxble“ To allow for a varlety of

learning-ways presupposes a classroom situation with a

good deal: of variety as weII.i e

Diversity in methods is important as i’s the creatlon of

a climate that is inviting pupils to partlcipate, to-
question, etcetera.
In determlning our didactical context we base ourselves

on a number of didactic prlncxpies. 5

Thosé principles have been derived from the knowledge

gained by sciences like psychoiogy and bIology for in-

e g

starice about the functionlng of the human _brain,; the

course of thlnking- and learnlng processes the inter-

s . 3

21
|
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Didactical principles
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Kppiicatibﬁ 6£ thbéé priﬁcipiéé in ghaping‘thé iesscns

and they make learning enjoyable. )

These didactical principles determine the .course, shape
and organization of the teaching-learning process and
inaiéate in what way the learning of children can be

[}

actlvated, maintained and direated: i i .
B ° 'Y;

The learning of chiidren can be encouraged throughf

R

1. Bqudlng the substanae of the lesson(s) aréund a,,,
structure of coricepts. Based on very concrete exampieq

the transfer and fcrmation of those (Inter reIated) e

concepts will be achieved, step by*step. Th;s impixes

that the teacher needs to have a clear picture of

those ccncepts, since they do determine the selection

of subjectmatter the diSCuSSIon _in class, seIectIon
of films, siides; articles, etcetera: . :

2; StructurIng and organizing the subjectmatter propexly.

" The teacher uses the concepts as a guide ‘in selecting;

structﬁrIng and organizing the subjectmatter. The sub-

jectmatter should contain a good number of examples.

that are familiar to the pupils' life and experlence.*

In this way ccmplxcated concepts can be made 1ntelllgi—=

ble :for kids. By structuring the subjecthatter one

_;precludes jumping from one ‘subject to another during -

the lesson: It also prevents tooc hasty and too blg

strides to too high a level of abstraction.

3. Pupils' ekbeétatiéné'éhéﬁid be- in tune with the sub-
stance of the lessonts). People behave very different-
ly vis-a-vis information. They are in no way neutral
‘or passive in confronting incomlng information, on_,

'the contrary; they pay attention to~some aspects while
they leave out others. v
The way in which information is viewed depends heavily
on the circumstapnces in which it is being received by
or offered to the individual. These circumstances can
be controlled to a certain extent. In other words: the
attention of the individual can deliberately be turned
towards the most important aspects of the information '
offered. One uses here what is called "set". The indi--
vidﬁal is being "éét"'tb thé infdrmatibn ong Wishes :

gught tgiclarlfy what eagh lesson is abouti;n advanee.
This will enhance the effect of learning. This can be
done by presenting the Objecthe of each lesson to :
the class, formulated in & questlon for the pupils.

~ The keeping of a logbook ‘may also further the tuning

" in (settlng) of the pupils.VOne can plck up the thread
dropped last time and clarify the conneétxon thh the

. previous lesson (the previous pupils’ question)

The above princ: pies apply to every lesson: Out of the

following a seiectzor can be made depending on situation

and need;

[



4. Pupils will be given the opportunity to learn (acquire)

. i completelj new concepts from concrete to abstract. There
we recognize three phases: .}- -

LS

¢ - we deal w1th concrete features of the conce pt for

‘we krow things through action,
— we, discover a similarity dn a number of concrete ex-
periences (actions), we ¢an descrIbe this stmilarity

'through coricrete examples (images), this is knowing

through imagery,
- then we are able to abstract simIlaritIes In our ex-

.

periences into an idea, a concept We can name thlS'

idea: We are symbolizrng For instance: we have

- ’ classified a number of our experiences, based on

g L . intrinsic fessential) similarities and we cal} it

indoctrination: We are in a position to distinguish

- this concept from other forms of influence:.
. . In abquiring completely new concepts the learning-
S process in a class can be arganized in those three
phases. :
5. Pupils are being stimulated to be self-active. To make
, : ifiquiries, do research, solve problems on their own, -
o P ;to carry out assigniients, all this will enhance the
‘involvement of the pupils, because they are given the

6 Audiov1s9aL.material will be used in an

" way as much as possible. . Films, slides, v1deo—produc-

' tions can be used, -accompanied by directed assignments,
. in sqch a way that pupils can trace the Information

themselves. Too often audioVIsual material is used In

an illusttating way. Pupils are  Consumers only and

explanations are given . before or after by the teacher

7. We encourage pupils to guess for informa_ion. 1nstant

solutions will not be given, pupils will have to think
them up first:

-

e ~.' themselves and search for the answers on theirzown..; "
9. We will have pupils compare diOerging information on
one and the saﬁé subject This airéaay ‘happens When
answers given to a question that the teécher has put _
forward. . . -« ¢ . L : T
10. We will clarify the Subjectmatter by means of contrast.
A : 11. Pupils will be given the opportunity to use their -fan=
* : i - tasy and their feelings. In dding so we recognize and
‘ stimulate.the personal emotional colouring of the
concept to be acquired. ‘ )

12. We encourage pupils to make _use of their intuition.
> . and give preference to inventiVeness. Solutions found

. .
~ . . _ —
o
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S R, S R
through intuitién have to be analysed afterwards. .

: L 13. Pupils will be stimulated in finding a golution to s
S - & problem to think both divergently and- ccnvergently.
_/// L They. will not looR*+for one single ‘solution first
‘ : ' - {converging), but several solutions are sought -
' {diverging). In this way we encourage creative’ thln—

- -; ) . King. ..0" . . f

o . s

: i ‘ 14. We will have pupi®s formulate hypotheses and test
' them: This can only be dosme with older pupils..

> ' 15 The subjectmatter ont of prev1ous lessons w111 be

good appllcatlon of ‘this prlnCLer.
Flnally the appllcatlon of the above prlhclples does not
exclude frontal teachlng. A responsible and balanced -
application though will bring abeut a functional and-

? A effective teaching-learning 51tuatlon )
R SR = : B
3.5 How do we judge the Here we have to describe the klnds of tools and evaluatidn g

rgsults of maatschap- . instruments that are to be used durlng or after the ac- -

‘ptjleerteaching? . tual teaching. ‘ TR . :

Evaluation and testing. s }

Evaluation and testxng are directed byv%xms (formuiated

- o in questions), the process-aims and product—aims.

‘We are not irjterested in a mere raproduction of theisub-
jectmatter. What has tch be judged somehow is whether and

foo.

to what extent real intellectual growth" has occured: .

- el aaiput S AU - - ‘ry

. : . In other words._the productlve application of what has

- . . been learnt.:
AN - As we have seen questlons _are determlnlng the directlon

of the teachlng—iearnxng process. Thé subjectmatter con-
tains part of the answers: Another part has to be formu-
lated by the pupll himself. In thls ‘way individual answers
are comlng forwarxd.

<"\‘.‘ .

) i : * . One speaks of intellectual growth.when acquired concepts
in their 1nterrelatlonsh1p can be applied to new problems.
. : This can only be judged in the long run. ;
. &
° A - The results of a series of lessons can be expressed‘;n'
; i ~®  various ways: S - e

. . . - gtoupdiscussions; u

. - lectures; - ; . o
; ‘= exhibitions or.part of it; ‘ T i ”;‘

- an article;

- a paneldlscusslon,
a written test;

- a wallpaper; )
etcetera. : . %
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In cooperation with the puptls one can decide on criteria

for evaluation. We prefer a diagnostic evaluation.

What does a pupxi need to further develop his/her lear-

ning? Were are the gaps, what can be done about them?

Consequently the resuits witl be used in the planning of

Y

This chapter is finished with & dlagram of the stiucture .

of a subjectcurriculum maatschappijleer; showing the
position of the parts we ‘described before.

= - - - — -
A. General Part Schoolcurriculum.

s = -

h ] < o

B. Specific Part Schocicurriculum.

: < v
- t
Yoo

other -~ bther subjéctcurri- Etherr . Ether
suibjects| Bubjects||culum maatschap- ubjects ubjects
7pxjiéer,,*,¢,,,, o .

princxpies -
aims -~ »
: ; . || central ques— ’ v -

- basic concepts

the es tc: Te R .
eln ’ e -C. 7 A Jd0

., N ’ N

€. Practice Part Schoolcurriculum._ _-

other - 'tther survey of Be tther . tthéf

subjects| pubjects|| semesterplans

. o

elaboration of %1:g .
aims and;content S I B
‘per semester : B

: - . Fo -

. elaboration per
Series of
lessons -

o
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This oiagram can be elaborated in the followxng way.

A. General Part Schooicurrxcuium.

0. Introduction. R .

§chooi;

1. Organisational information of the schoot:

2. Principles and aims of the

“B. épaciéic Part Schoolcurriculum.

7
S M -
.

a recognlzable way for the various cubjects, tike -
maatschappijleer T -

The subjectcurriculum maatschappijleer. -
1. Formal description of maatschappijleer.- ~

Number of classes/groups, periods; teachers and )
duallflcatlons, available media, budget, etcetera.

é; Description of thie subiectarea maatschappijleer.

2:1: ' bﬁincipiééi -

s.3: o éehtrairéuéétibhé. B
2:3:] Proces-aims. Product-aims. ]
2.4:) . Basic ccncepés.

2.5.) Survey of themes related to theme-areas.

2.6. Didactical principles.
2.7.] ~ Evaluation and testing: )
o
£y : .
; B



. SUMMARY: - . S

~ . o

B . In 1968 "maatschappljleer" became a compulsory subject
N . : in Dutch (secondary) education. The' emergente of the
subject can be seen as the responsé to the call for a

as the outcome of the development of social sc1ences.
After discussions>and opinion-forming for many years

a good deal of consernisus has been ‘achieved by most Inte-
. restgd partles on -aims and content of the subject.ii B
This consensus is formulated and publishﬁd by SEO in the

1981 paper "View of Maatschappijleer"
This paper is baSed on & corniception concernlng the indi-:

vidual, society and educatlon which emphatlcally allows

- for individual choices 'in Splte of a great de&l of social-

polltlcal determination of haman behav1our.
Maatschappijleer in this v1ew fs to be seen as social

-and political educatlon in which the development of

knowledge and skills is subordinate.to the developpent

. of attltudes. . S
The aim of an existence-oriented approach is: to deal

with social and polItlcal phenomena and problems in a

.critical .and creative manner based. on valid and relevant

.information: Tie framework of the subject-content for

thematIc education is formed by six theme-areas: Educa-
e T I T T B

tlon, House, home and environment; wOrk and Leisure;

Technology and Society; State and Society, International
relations. N

P
Z
é|
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