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ABSTRACT : T '

Dur1ng 1982 83, the b111ngua1 studies program at East
Texas State University (ETSU) cont1nued to improve at all levels, but
especially at the underyjyraduate level in its attempt to produce .
highly qualified bilingual and English as a Second Language (ESL)
teachers .and specialists. Funded by ETSU, the .U.S. Department of
Educatxon, and the Texas Education Agency, the 7-year-old proJect
began in cooperation with the Dallas Independent School District but
"expanded to other schools. Dur1ng the year, the program cooperated
closely with other universities, educational service centers, the

' Texas Education Agency, and other ETSU departments. Both observers
and students rated degree and endorsement/cert1£1cate plans and
instruction highly. Graduate courses and courses in Spanish and
methods received the hxghest ratings. Some undergraduate courses
caused problems but only six received low ratings. Overall, the
‘program showed improvements 1n instruction and degree des1gn.
Preliminary results o6f a survey of former students indicated they
felt the program was strong, especially the Spanish, methods, ESL,
and social studies courses. Their negative remarks were consxstent

. with current student opinion. Appendices include the ‘revised program

- of study, evaluation forms, and the survey. (SB)
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East Texas State Unlvers1ty, in conJunctlon w1t the Dallas Indepen-
dent School District and othérs in the North Te®as area, .and with-
funds from the US Department of Education .and sdme espec1ally desig-
nated monies from ‘the Texas Education Agency, plus budgeted items
from the Unu.vers1ty itself, established a bilingual studies program ser’
ven years ago ard has operated it since that time.. The primary pur-
pose of this training program is to assist the/ State through the o
provision of well prepared teachers administrators, and.specialistsy °
to upgrade the teachlng of Texas b111ngua1 s udents ’ S !" )
During -the past several years enormous gains ‘have been|reg1stered 1
in the provision of services to limited and non-English speaking pu-
pils. ,Some 'students still’ ‘dg not receive the necessary- services,
’however because the shortage of qgalifield teachers still persists
Indeed, the statistics on .the latte problem an .insufficiefct num-
ber of -teachers, have not ‘changed- in recent /yéars due in part to -
.'the increases in ‘the number of youngsters needing.bilingual educa-
©.tion ‘and in- part tb the number of teachers that have left the, pro-
fess1on each year or, who take jobs in. other states
The State of Texas“has a high proportion of Mex1can Americans, other
Spanish- sgeaklng populations, Native Americans, ‘and recently, speak-
. ers: of other languages notably Vietnamese.. ‘Too the emphasis on ~
teachlng Engllsh as’ axSecond Languagé, both as a separate subJect
and in conJunctlon with bilingual. education, increased; the training
“heeds ‘for. the North Texas area. The" or1g1nal anticipation, then, of
.a relatlvely short term training effort, was-not borne out. Whlle
'-the number of Mexican "Americans enrolled in universities has risen
‘dramatically in :Texas, the humber training to be bilingual education
teachers: leveled oféf before the needs were met. Nearly.-no. Vietnamese .
speakers. are’ “enrolled in teacher training programs in the State and
- few from other language groups exp?ct to enter the field.
-Several factors have contributed. to the slow growth in. the number of
Spanish speakihg teachers. - Although most Mexican ‘Americans. are flu-
“ent in oral/aural Span1sh - few of the older teachers -and only recent-
‘ly some df the younger people ‘have had the opportunity to become -
fully - llterate in that language. Many high schools and most univer-
sities offéred-Spanish courses but sihce their thrust was conversa-
_tiop., few Mexican Americans enrolled.- This lack’reduced the pool of
Wpotentlal teachers from that group. Furthermore, as- with . all groups,
| “only a limited number want to be teachers - they enroll in many .dif-
1~ ferent academic programs. Too, even those who choose education as a
career, .do not»necessarlly want to tedch in- elementary schgols nor
cine bLllngual education; many prefer to teach mathematics, ‘science,
and' thk other fields. As with speakers of any other language, in-
d1v1dual inclinations vary w1dely . ,

N

'Addltlonally, “the salarles of teachers in Texas hQVe not kept pace °
with. thos€ in many other fields and education's drawing power among
.Mexican Americans has decreased. Higher ‘alarles plsewhere drain
» Texas resources. +And, flnally, there is Qpbstantlal proportlon
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~of, Mex1can Amep{g;hs that has not subscr1bed to bll"gual educatlon

~as a way to improve the education of their children. \That valso,.

freduces the potent1al for Span;sb/Eng11sh b111ngual edu tdon as a-
hosen teach1ng f1eld ) :

' - L ,’v K

The East Texas- State Un1versrty ESEA T1tle VII B111ngual Educat1on '
Program is a vital part ,of. the necessary_ moébilization to meet the.

: chs llenge.- By. prov1d1ng not dnly the subject matter‘and educat1on
-} courses requ1red‘ but .additionally offering a wtrong’'program in the

~ | . Splanish. language, ‘the Un1vers1ty help$ those already literate in

C the lang®ege, those who ‘need only certain port1ﬁns of ith or .thosé -
-."| . who want to:become fluent and literate. 'Further, with the popula-?

‘ tion of Spanish speakers_ grow1ng 'in ‘the. nortﬁhr:hport1on of -the ‘
tate, and with the economic status- of many..of em $5till low in ™ |
omparison to, some other groups, the tuition assistance part of .
~ -the program’'has not diminished in importance. Wh1le Texas ¢eacher‘

. [salaries may not be very high wthat f1eld¢st1ll serves as-one ave-
. . /nug-for upward mobility while at the ‘same time prdviding teacHers.
k;_who can be trained ¥or b1l1ngual education duties and who, at{the
|, 't same t1me,'understand thé needs of the ‘youngsters . they serve. The
) earlier ‘federal .aim, of furnishing seed monies for the establishment -
‘p-of university programs was commendable and has produced 1mportant
results.. The ‘additional benefit, helping' supply ‘the training of ‘
|/ bilingual teachers while at’ the same time assisting low income Mexi- -
' .can Amerdicans ‘and . others to ‘enter the education - field, should not
yet be abandoned. The heed .is still great. The" cont1nu1ng partici-’
pation of the federal and s;ate gqvernments, the school districts,
. and the Un1ver$1ty is v1tal to 1mprovements in education.

5 >

) Program 0bgect1ves f, ,
‘ The progr at East Texas State Un;verslty was des1gned to ;ncrease
'Fﬁfthe effecETveness of teachers and administrators in meeting ghe .-
needs of limited-and noﬁ Eng11sh speaking pupils in -the state, and
especially in the northérn ‘part of the state. The programs’at all’
three levels -’undergraduate, masters, and doctorate - first offer
a strong preparatory program jn the, severdl kinds of ‘subject mattef“J
to be taught in. the methdds ?ﬁr general education, in the specific
methods for- b1l1ngual education, and in linguistics-and the Spanish
language. That is, the.University is concerned that the'partici-
.. pants, for example,, know mathematics and how to teach.mathematics
- in both Engl1sh and Spanish. Bilingual and multicultural skills in
s _counsellng, administration, and other specializations are included.
Expertise in working with parents and other community members of
different 6ultures 1s an 1mportant part of the program. *

. Further, the’ program was des1gned to hgl} educational personnel meet
the educat1onal needs and otheér life skills of all children, to de-
velop the’ special expertise 'to provide equal opportunity of access

'to children of limited and non-English speaking, prof1c1ency, and to
help -improve their ‘performance: within the educational, social, and
economic systems once they have. ga1ned entry. As a part of the1r

: educat1on, the participants also experience bilingual education as

. they pursue. their undergraduate and graduate degrees thus- increasing

' r.
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© ing; to increase teachers' and other personnel's knowledge and §
-+ Pplement their knowledge and skills in research so they can profi

) ' . . ) (

’

- their awareness of the strengths and weaknessef, the pro ises and

~problems, of learning in two languages.  The rses, the\bilingual

- environment, the utilization of the teachers' clhs@room experiences
in the program, and frequent meetings and other developmental work.
with professionals.in education and members of the communities, were
expected to help credte a climate conducive to. reaching the goals of
this program. =~ | o : : A ‘

g Lo . . , o S o Yo
. \The :program objectives were stated in behavioral terms, that is,

~ the .program was designed as corpetency based, to help the sfpdents
‘acquire the knowledge and skills needed in: B T
. . English and Spanish i ' ]
. Mexican American -and other citltures
+ Bilingual teachingt methodologies . - ‘
. Measurement-of. student progress . '
. . Research'nethodology® g '
Special objectives related to counseling, administration, dnd %ther
schoQl functions were also stated. In.brief, the objectives spoke
; to the acquisition, improvement, and knowledge of languages an
#-to impart them and subject matter to children; to add knowledgé
. the socioeconomic  and'cultural realities of the US cultures, es
-t 'cially Mexican Américan, and how these can affect children's le:

up-
L
il more¢ from publications and might, themselves, contribute to the body
, of knowledge about Mexican Americans and bilingual education through
i ‘research.® ‘ " ‘ o !

RN g K . Program Processes ' : \ ,
- East Texas State University incorporated a wide variety of academic
~Tesources into the program, utilizing the knowledge and expertise
- -of many disciplines. English, Spanish, linguistics, history, socio-
logy, anthropology, psychology, elementary education, and administra-
tion were the sources of input, This necessitated the cooperation
of three colleges and several departménts within the university, -as
well as the graduate division. The degree design "and the course syl-
labi were carefully prepared with the advice of the bilimgual educa-
' tion 'pensonnel of the Texas Education Agency, the Dallas Independent
School District and others nearby, and representatives of the poten-
‘tial students, as-well as of-the communities they were to serve.
Further modifications-have been made as.each successive year's ex-
. periences were evaluated. New courses, have been added as the need
arose and others have been modified. (See the 1976-1977 through -
. 1981-198Z reports for the Sequence of the changes.) .
Many courses have been offered at the school sites from which the
participants came, helping to increase the ‘reality based nature of
the program. Field experiences were also provided for students not
currently teaching in bilingual education. Resource persons from
the Mexican American community, both general citizens and a number

Y

sy . . . . . . - . .y &N A ! : -,:; .? sy o . ’ )
% Sze origingl applicajion to the US 077lce of Ediucation dnd the
icontinuation proposals to the JS Derariment qof Education.
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of professionals, were brought into the_planningﬂproéess;‘{East'Texas
State University staff members with skills 'and -experience in related.
« fields were utilized. Staff vacancies were often filled'with quali-
fied Latin Americans and: others who spoke Spanish and/Q%~hhve.had ,
experience in bilingual education;'these,‘too,‘were-added'toythe con-
sulting pool for the implementation of the program. The-library has
carriéd out a.continual acquisition-‘process of the needed materials ‘|

for the research and course work. S N

R A :
- . An essential ingredient in the plan was the participation Jf\the'bji‘
lingual- teachers in the presentations in the classes, whether brought
in as special resources or included as. participants in the degree or
certificate prpgrams. The knowledge and skills they had gained, the
materials they were using, and their general_experiences'agbed a sub-
stantial dimension of practicality to the training efforts.' This '
was especially important for the-methods and materials courses of-
fered by elementary education. Further, it was expected that the re-
quirements of the courses, the materials they would deveIdpﬁin.edu- '
cation, language, and culture classes, as well as materials they
would discover via the program. generally, would add importantly to
the conduct of bilingual and ‘multicultural education in .the schools. ,

Just as important, too, was the use of the Spanish languagefin the
courses by both. the professionals and the students. 'While there :
were some limitations to the oral/aural capabilities with Spanish in
both groups, each would be expected to strive for a continual in-
crease in the amount of Spanish. in the lectures, discussions, and
‘'written work in order to provide some of the bilingual environment
and fyrnish opportunities for the acquisition of a professional grasp
of the language. The University chose professors with the greatest .
-gommand of Spanish while at the same time being specialists in their .
’ fieldS- . ' A ) ) * . _ '

Liaison services were also included in the process. Faculty with
appointments ‘that allowed monitoring of classes in which bilingual
education was being conducted, assisting school staffs, and consult-
ing with the student participants, were chosen as the primary person-
nel for this assignment. Additiona ly, the liaison personnel gath-
ered information from the schools w ich was then"fed back into the
program, ‘thereby aliding the University in keeping itself current and
effective, : - : . '

<

~ Sites for Instruction:

In keeping with its philosophy of taking the education to the most
appropriate setting, several instructional areas have been utilized.

‘The campus of East Texas State University, with its library holdings
and professionals.available, hosts a substantial number of" courses .
Similarly, the University Satellite Learning Center in Dallas, with °
specialized %&terature references and personnel, is important to the.
effort. = CouPSes are also held in differing schools in the Dallas
Independent~Sehool District, and when appropriate, to buildings in
other districts. The multiple facilities allow for the greatest fa-
cilitagicn for full time teachers and administrators, and at the same
time ensures the Practicality of research resources, classroom access

Al

g
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for demonstrations,: and the max1mum transferablllty to the students e
who are campus based While most. of:‘the campus courses for graduate . ‘
students were taken during the summer. sessions, some students were |

‘community.

able tq take evening courses at the Unlverslty and increase their
’profess1onal contacts -

14

The.classes offered in the schools of the several districts have fa-
‘cilitated work with the community organizations,
since the students
The arrangement also made it possi
change of information with bilingual -education personnel, principals,
and others interested in the teaching of llmlted and non- Engllsh o

that were.Mexican American,

Y

L

we

€
T

&

ble for a greater ex-

cially those _
in fact, in the .

speaking_ puplls -

The East Texas State’ Un1vers1ty Satelllte'fearnzng Center with 1ts

expanded facilities for the library and for the staff,

contlnued as’

an 1mportant resource for the faculty,“district personnel

and the

- of these in the program has materially aided the provision of tech-

faculty and staffs of the schools,

students. "The extension of the ERIC and Lockheed search termlnalsv
to the center improved student and staff research-capabllltles.

The problems of small school districts are often quite different
from those as. large as-Dallas ‘or Fort Worth. The inclusion of more.

nical assistance to the districts,

their blllngual and English as a
Second Language:. programs, .

and the general interactiom between the
‘a'mutually.beneficdal communica-
tions network for the districts and for the University.

"
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' APPROACHES TO THE EVALUATION )

- Threge separate approaches wgfe utilized 'in the evaluation of‘the
"East Texas State University Title VII Bilingual Education Program:
internal, external.formative, and external summative. The first, '
internal, had two’ sources'- the regular University evaluation acti-
vities.and the monitoring of all work by the administfation of thg -
Title VII project. The second, formatiVve by an external evaluator,
was accomplished throygh an exit interview .and an’interim written re-

port at 'the conclusion of each external monitoring.. The third,-spmé'.°:p

'mative by an external evaluator, was primarily composed of the pre-
.sentation of the data and conclusigns through the[annual réport.]nn.,
& *

Internal Evaluation

East Texas State University mainﬂéined’strigt accounting of student

enrollment,. fiscal management, and faculty preparation for teaching

the courses. Thé University was thus the most efficient source of
information on these areas and it furnished reports on them to the

funding source through its regular—channels. e

The supervisory functions of the deans of the colleges and of -the

-heads  of departments, added further dimensions to the management of
the project. University wide committees on ‘curricula; courses,- and -
degregs—<ontributed to the development of quality-.in the progranm.

- Faculty committees’ for the students seeking the undergraduate and -

" graduyate degrees, unique to- each student or handled by an advisor,’
maintained an.individual completion and quality control,.as well as
contributing to the students" development in the profession. The ,
‘Academic Vice President was directly.charged with the supervision of
all teaching/learning programs, thus involving the central admini-

stration in the evaluation function.

1 advisory committees to the»bilihgual teacher training project
jere constituted, .includikg members from appropriate university
ies, the Dallas Independen} School District, students, and the -
ity. These committees' functians in planning, assessment, and
revision of the program helped ssure that thg%objectives were -

~ Speci
also

reached.™

LI

4
4

The project sta - d~a wide ‘'variety of consultants to aid in
the several phases of the program. Representatives from the region-
al education service centers, the Texas Education Agency, ‘community
.prganizations, faculty from othier.universities, and the US Department
of Educat?on, added further :depth to-.the evaluation. The continuous
input, through. the Maison personnel, from the aides, teachers, ahﬁ !
administrators of the severalsschools and districts from which' the
came, also gave .an internal formative -evaluation dimension difficult
.to athieve in most university programs. The liaisons'completed a .
.standard form after each monitoring or assistance visits to the =~
schools, with.the district administration, and when participating in- | .
. community activities. J{See the form in Appendix B.) ‘The information |
' ,~\from these was integrated\ into the intlernal:project reports at mid_ :

B
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year and at the conclusion of the year, thus they were not included:
in this external report. Further, the ‘information from the other
internal evaluation activities were embodied in the project's re-
ports’and likewise were excluded fromthe present study, - -

External Evaluation

. In 1976, East Texas State University cogtracted with a_private firm,"
- Development Associates with headquartegg in- Arlington, Virginia, and

.a branch office in San Antonio, Texas, to.perform the external eva-
luation. The company has conducted many local, regional, .and nation-

‘al surveys, needs assessments, and evaluation studies 'in the field
of bilingual education. The agreement called for both formative and

summative evaluation for.the year 1976-1977.1

Dr. Earl Jones, senior associate and bilingual'edgcation specialist,
was assigned the major research tasks connected with the contract.
His experience in bilingual education in Texas and Paraguay, and
later in California and Guatemala, his proficiency in English and
- Spanish, his teaching, research, and administrative roles in schools
and universities, together with his service in evdluating a large
number of Title VII and other bilingual programs, gave him the wide
perspective necessary for this project evaluation. (A curriculum
vitae is included in Appendix A.) - : '

The ¢ontract was renewed during the second year, 1977-1978. When
Development Assocjates closed its Texas office, an agreement was
reached wherepy Dr. Jones would continue the external evaluation
with the East Texas State University program as an independent affi-
liate with Development Associates. Subsequently| Dr. Joneﬂ was.
transferred to the San Francisco, California, office of the company
as director of the Study of California Services to Limited and non-
English SpeakKing Students, funded by the California Legislature. :The
independent affiliate relationship was maintained for the East Texas
State University contract ‘and the later formative and summative
activities were conducted under that arrangement. -

The funding for the formative and summative evaluation has always

been severely limited. To maximize the utility.of the activities,

therefore, the agreement called for the following tasks, each to

serve both functions: .o ;

. Monitor'the graduate classes offered. o . :

. Survey sample bilingual education classes taught by the
participating 'students. ' ‘

- Seek information on the conduct of the program from both

-

-

. district and University officials. i
‘. . Study ‘the documents related to the project or emanating ( .
om it, ' ' ' N e

."Confer with the project personnel and teaching faculty on
"the implementation of the project.
Recommendatidons were to be made-to the project staff after each task,.
. providing formative information for the improvement of the program.
Two monitoring schedules were provided and conducted, and both oral

’
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and written interim repofts were submitted to the directer.; Summaries of the
findings were mcorporated when pert:ment within-this annual report.

As a result of the first- evaluatlon tasks«ln 1977, mcludlng a study of the pro-
Ject documents and conferences w1th pérsormel ;:-a more precise investigation into.
the students' perceptlons of the program was recommended. The agreement was mo-
- dified to -include this facet. -. The instruments were then derived cooperatively .
by the evaluator, ‘the project director, and the faculty advisory committee. The
questiomnaires were administered, the data analyzed, and the results reported in
each of the anmual and interim reports since then. At the.begimming of the pre--
sent prOJect year,' a review of the results for the past several years showed a

. few questions producing little of utility to the project. The instrument was
approprlately modified and the present version is contairted in Append;i.x C.

Monltorlng

Funding permltted two sets of nonlt:ormg one conducted in late fall and the
other in mid-spring. Regular class conduct was monitored during alternate obser-
vations of lecture, discussion, and other activities on the home campus and at )
the Satellite Center in Dallas. Even alternate sessions did not cover all the
-activities, and-at times,  classes, and the information was supplemented through
.open ended interviews w1th a sanple of the students. Interviews with the pro-
fessors and reviews of their syllabi furnished additional data on the courses '
 and changes that were effected in them.

Add.ltlonally a mmber of other act:1v1t1es' of the pro_]ect were mcm.tored durmg
the two periods: a special seminar by an out$ide consultant, meetings with the
certification and advisory committees, a g al student meeting,. and special
conferences with the University President, t#e Deéan of Educationm, and the Head .
of the Department of Elementary Educationm.

Pro_] ect Documentation

"The per ect proposal and its subsequent negotlated modifications, the mter:.m
reports by the project, persomnel, and the continuation documents submitted to
the US Department of Education, were provided for examination. Resource materi-
als, research and class papers -by students, 'correspondence with several agencies,
and .the project arrangements with the Federatlon of North Texas Universities were
reviewed. Evidence of faculty and student: participation in pro‘fessmnal activi-
“ties was also fm:mshed

The Student Perceptions Study

The student study was set up to prov:Lde interim data, Wia st:udent opinions, on
the conduct of courses, progress in Spanish, content or methods offered and-
‘needed, suggestions for improving the program generally,. and ratings of their.
- degree design. ‘Additionally, the instruments were prepared sotthey could be
coded and analyzed through camputer services to reduce the costs to the evalu-
ation and to furnish longitudinal. analyses across the years. '

Thé data analyses were, performed at the Canputer Center of Trinity Universitu;r
in San Antonio, Texas, the first two years, utilizing punch cards that could
be input in subsequent years. These were later transferred to tape as the cum-

lated data became too bulky for mech cdrd "input. 'I‘ne' process was continued vi‘afa

DEVELOPMENT ASSOCIATES, INC.
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_were asked to provide their soc¢ial security numbers; when these were -

~.stamped envelope and mailed the package directly to the evaluator.

compatible program at -San Francisco ‘(California) State University
since that time. (The coding and analysis setup were detailed-in N
the 1976-1977 report and are not repeated herein.) Versions 6, 8,
and -9 of the statistical Package for the Social Sciences (Nie et al) |.
were used. No names were used on the instruments but the students '

included, longitudinal tracking of changes in their perceptions was
- performed. Overall longitudinal studies, including all students,
were also done. -

The instrumentation comprised fhree'separate forms. The first pri-
marily sought certain biographical/demographic data to be used as
possible differentiating variables for analyzing the long term re--
sults. ® Students were also asked to rate their proficiency in oral/
aural and reading Spanish when they began the program. That rating
on Form A, supplied the basis for subsequent analyses of progress in
that language.  Form B requested. suggestions for improving the pro-
gram and the individual courses, and obtained an update on” their
Spanish proficiency. The opinionnaire, Form C, in keeping with the
general University policy of student evaluation of courses, gave the.
opportunity for rating the several design and conduct aspects of the
courses, an overall rating on each, and estimates of the amount of
Spanish used by the students and the professors in the courses. (Al1
three forms are included in Appendix C.) - '

During the first year, the questionnaires were handed out during one
of the last class periods with an explanation of the purpose.- The
students were yrged to participate. The professor then left the
room and ‘those. students who wished to complete an instrument, volun-
tarily, did so, handed them to a student who sealed them into a

Assurance was given that neither the project staff nor the professor.
would see the .completed instruments. Students were allowed to sub-
mit evaluations without ‘including their social security numbers if
they wished. - Slightly more than 10% of them has left this blank

across the years:

The voluntary participation was disappofnting in some classes, to-
talling about 20% in one case and rising to about -80% in others.

The student monitor had been provided a 1ist of the Students and was
asked to’'note those that had completed a questionnaire. Because of
the relatively low rate of return, it was subsequently decided that
the list might have been a deterrent to responding; it.was thereafteﬁA’
dropped. The response rate for the following quarter then rose dra-
matically. Again, however, the' rate decreased to its lowest level

in the next quarter. Consequently, students were also given the op-
portunity to mail the questionnaire themselves. Professars were also
reminded to distribute the forms since interviews showed that some
had neglected to do so. An increase was then experienced*but the
réturn rates have varied considerably across.the years since then.

Substantial increases in the instrument return rates have been exnerienced in
the last three years: 135 in 1980-1981, 147 in 1981-1982, and 156 in 1982-1933.
A part of the increase i5 due to more undergraduates taking more courses but
graduate students are also completing more evaluations. ‘
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- As will be seen in the tables reporting the results 6f the analyses,

the N sizes were small for some courses and some sessions. In some
courses, the number of students was quite small, especially those .
related to research and the individual projects, appropriate to the
nature of ' that type of work. Absenteeism no doubt also accounted
for some of the losses. ‘The voluntary aspect also reduced the num-
ber sent in. Because.of these circumstances, there was no necessary
relationship between the number of respondents listed in the tables

- of this report and the enrollment in the courses. The small numbers:

weakened this portion of the study but could not have been avoided
without prejudicing the rights of privacy of the students.

To ascertain whether the low response rate férisbme courses biased
the calculated replies, an examination of thém jwas conducted. The
‘study showed that excluding those with only one or two formé, no
necessary relationship existed between the number of respondents and
the ratings; that is, students submitted instruments with low, med-
ium, and high ratings in all-but four courses. In.those, no weak or
very weak ratings-were checked and only four fair replies were regis-
tered for all of the different course components. In two of the fours
only strohg and very strong ratings were given.. In other courses,
however, and often involving the same students, some very.low ratings
were asgigned. Interviews Wwith some students were also conducted to
examine the possibilities‘'of biases and no direct relationships ap-
peared. Some students who did not submit evaluations stated they
simply did not do so; their stated ratings would have ingluded the
complete range of ratings offered. It is believed, therefére, that
no substantial bias entered the ratings when three or more students

‘completed the forms. - ) s

The instruments, as received via the mail by the evaluator, were
then coded and keypunched for statistical analysis.- The.codings

. were 100% vierified, the analyses performed, and the appropriate tal-

les for the report were prepared. The computer cards, for all the
years to date were subsequently committed to magnetic tape for use-

in future longitudinal "analyses. , -

Two kinds Qf data were transmiﬁted‘to the project. The general in-
formation included in the' tabIles- in this report, plus the discussions
with the.director, was the fir£t and most important to the formative
evaluation. Professors were given the opportunity to. request private
data on their - individual courses but only two-did so. This annual
report, including :‘some analyses across the six years, was also to

be tendered to the project director for the use of the University,
the Bilingual Education Program, and the US Departﬁent of Education.
The specific course designations are not disclosed within this re-
port to protect the instructors. : ' :

‘

Limitations to the Evaluation o
Despite the several sources of information and the broad coverage of-
the design, one obvious weakness remained without investigation: the
*impact of the program on improving the teaching abilities of the stu-.
dents gpch that their pupils learned more. Stated more succinctly,

. [}
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as a question, did the children. in the. classrooms of the_studeﬁts

learn more because their teachers were participating in this -project
and degree program? The difficulties of:such measurement are myriad
and even controversial.. The subject should not be~avoided, hawever,
simply because measurement is difficulzt andibeciﬁgg the' project

lacked the.funds and other resources fo-carry out such, a- study. Se-
rious thought tp providing .at least some tentative conclusjpns should |
be given and some resources should be provided by the US Department
of Education or other entities to conduct this important research.,

:‘Finally, the funding provided. for externai evaluation was small and

" the investigations, therefore, were necessarily brief, even in ‘some
cases cursory. JThe report must be taken within that limitation.
Despite ;this handicap, a great deal of useful information was fur-
nished throughout the study and that information helped the Univer-

 sity and the project improve the program and its'services. "The. ex-

ternal evaluator knows of no events or processes that were not scru-
tinized and therefore submits ‘'this report with confidence in the
Ifindings unless otherwise stated. ; ' '

~
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- consolidation .of management,. enhancing the resources and services
" available to the participants and faculty, and the -extension of the
"work to include-a larger number of agencies and ‘community institu-

In the third year, w1th the processes th@n pr1nc1pally at a routlnef'

-Mt. Pleasant, Paris, Tulla, and New Braunfels Students were drawn

.creased: . From the beglnnlng, relations with the Texas ‘Education.

_efforts to provide assistance to other language groups, notably Viet-

, PROGRAM PROCESSES _ S
East Texas State University has operated the ESEA Title VII Blllngual
Program for seven years. In the first year, development activities occupied a
large part of the administrative time and the program was begun at a
highly functional rate. Several important. changes were made during
the year to strengthen both the participant benefits and -the manage-
mént capability so that still further improvements could. be made in
the future : : . o ‘

Durlng the second year, the major processes were ‘associated with the .

tions. The early cooperation with the Dallas Independent School Dis- } .
trict was continued and the McKinley Independent School District was
added.  East Texas State University membershlp in the Federation Bi-
lingual Training Resource Center increased the resources available

to the Title VII program and in return, the University contributed
experience based knowledge to the management of the Federation ope-
rations. An augmented thrust #he second’ ,year was the strengthenlng

of the work with the Mexican American community, espec1ally in the ‘
principal target area, Dallas, both by including that segment of the-
population in the management aspects of the program and in prov1d1ng
leadershlp ‘enhancement services to 1ts members

level, the program further consolidated its service offérings and

management systems, continued its work with the North Texas Federa-
tion and the community, and expanded its service area.into new dis-
tricts: Diocese of Dallas, Irving, Garland, Plano,.Ennis;' Mesquitey -

from an .even larger ‘area whdile.the participation from Dallas was in- -

Agency, the ‘educational service centers, and other universities in .
the area were improved:. One new element’ in. the program was meetlngs §
with Native American groups to explore ways to serve..that communlty '
component. Another addition was that of offerlng Eourses in Teach=-
ing English as a Second Language in conjunction w1thathe Texas Edu-
cation Agency. This was a valuable adjunct to the program and of -
inestimable‘assistance to the district$ since llttle trainlng in that
field had been available previously.

ﬂ..‘
‘-

The fourth year showed further consolldatlon and expanslon‘of the
program The courses were updated and additional materials.were:in-
cluded as they became available. Permission to grant a doctotate
was. sought and granted, and the federal funds for’a few scholaxmships
for that level were obtained.  Specialist programs beyond the masters
degree were also inaugurated. The number of undergraduate students
was increased and the masters- program continued to grow. Beginning.
namese, were studied. The University/Texas Education Agency offer-
ings in Teaching English as a Second Language were continued. Funds’
for the leadership development work w1th the Mexican Amerlcan and

e . e ’ e
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other co:munlty constituencies were not granted fc6r th:Ls year ‘but a part of that
—10ss was taken up by student partlclpants that carried out the work voluntarily.
The North-Texas Federation service activities were also. discontinued; the several

—
~—

' universities encompassed a part ‘of the work within their regular prograns but the

loss of the con51derab1e financial resources was s1gm_f1cant

Durmg the f:Lfth prOJect year, East Texas' State Un:Lver51ty was able to mcrease
the participating student murbers even though many colleges were e:q:erlencug
substantjal decreases. Further, more and more students were being attracted to
the program from other parts of the state, from other areas of the US, and from’
Mexico. = A bilingual science educator was added to the faculty. Managanent :

- “changes were nieeded, also, to relieve the enormous burden that was shouldered by |

. the administrators and the University was able to modify its- staffing to improve
_ thé condition.- The library continued its atquisitions and the Satellite Leaimn-
»ing Center obtained a much larger holding of bllmgual reference materlals as
~well as prov1v1de more space for the staff.

'Ihe s1.xth program year gave more emphasm to the undergraduate J.nstead of the
_graduate level; the undergraduates enrolled in greater mumbers and there wag .

- some decrease in graduates..‘An endorsemept plan to add English as a Second Lan- |

guage to the teaching certificateé was approved and begun in operation. Several

| -changes in the upper. echelon of University admnnlst:ratlon were made and the new '
' offlcers were oriented to the bilingual program. L

. Year seven saw the proportlons of Lmdergraduates and graduates remain about the
same except that fewer doctoral fellowships were available. Administrative exi-
gencles caused a consolidation of the two management posts into one; the long -

_experience of the coordinator made it possible to continue effeetlvely with the |

" appointment of some of the faculty members to graduate faculty status .and thus’
~ able to share the adv:.smg load. The news.organ, Boletfn, was; removed from the
~ budget but cozmmlcatlons contn'med at % SatJ.Sefactory level. - /

'-"' C Lo TN Admm:.stratlon

A maJor strength of the Bast .Texas State University ESEA Title VII program was -
* the dedicated early leadership of the director and assistant director. Their
experlence through the first four years allowed a careful transition from a be-
giming effort to one that operated with professiorial expertise. Their incorpo-
".'ration into the regular Un1vers1ty faculty furthered the program institutionali-
zat:.oﬁ ?d mprovenent - e

A

Cont:rary to arrangemmts in some ESEA Title VII pro_'jects “the personnel of the
East Texas State Upiversity program has the full range of prQfessorial duties:
‘teaching, advising, committees, and administration. Institutionalization is _
therefore much higher than in most others the work loads however, are greater.

'I‘he cooperatlon among the personnel of the project, the .departments, and the col-

. leges not only continued but, was increased, even though some of the persons oc-
_cupying the administrative’ pos1t10ns changed. A part of the continuance was the

‘ j addition of persommel that knew about and supported bilingual education. The" . -
* administration helped provide an envirorment®in which the project could flourish.
The new President, Academic Vice President, and Graduate ,Dean erred with the - -

" .. coordinator and supported his efforts. The Dean of jtlon Head of the
Department of Elementary Educatlon conttiriued their act Lve partlclpatlon

¢
X
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Federation and its members when that center was disbanded. Muach of the’ coor i

|
. 1".

: ’Ihe offle'e space allotted to the pro_]ect last year was IIDd.‘Lfled somewhat but the

new_arrangement is efficient. since it prov:l.des a recgption/typing area, a pri-

: vate office for af@ivising/administration, and a” separate room for the storage and
Eol of the frequently useddemonstration aid reference materials. The latter

shes mucli greater security for the mat s since they must be checked in
and out, and at the same time prov1des an offlce for the graduate ass1stant

_ Changes in state laws and regulations necess1tated therc study and sometimes in-

corporation’ into the teaching or management within the program. Often these re-

vsulted in increased comtacts with districts part1C1pat1ng in the programs and

commmications ‘with new ones. They naturally entail preparation by the staff so
that whether affecting districts or the Un1vers1ty, they can be incorporated

with a minimm of distraction from the primary function, that of preparing highly |
' qualified teachers, administrators, and special staff members. The project paid

close attenta.on to the proposed changes and managed them well

ooNa e ' Inter-Agency Oooperat:.on

The Um.veéenty Title VII program cooperated fully with the Federation Traing
Resource ter during its existence; it contimued that cooperation with the:

-nation this year took place through the Fort Worth Region Service Center;
staff worked individually ih producing many materials and served on several of
the adv1sory comnlttees for its funct:lons ' o -

Dlst:ussed in another segtion, e _program cooperated with the Texas Educatlon :
Agency in offering specific tr. in the geaching of English as a Second Lan-
guage. Staff members dlso assisted in the formulation of the provisignal plan
for the endorsement to the teaching certificate in the begirming considerations

‘and later.submitting, through the Certification Committee, a model endorsement

plan. The University's experience in offer:.ng the courses for the Texas Educa- °
tion Agency not only' helped the Agency in its plaming efforts but also prepared
the University staff and the conmn.ttees for the developmmt of its own plan.

Students fram East Texas' State University- and the other T);enbers of the Federation
also continued their mutual crediting of specified courses anywhete within' the

. group. This allowed for utilizing the greatest strengths of each University as

well as facilitate early endorsement since the teachers could attend the insti-
tution ‘most favorable to thelr own- schedules. .

-

: _Sunllarly, the University personnel aided with many activities of the Mexican -
' American- cortnm1ty, both to help in the' development of the commmity and as an

~expression of its support. The Cinco de Mayo and National Hispanic Week act1v1—
ties were. enhanced by the support of the students and faculty

In addition, and as a part of its own comumity, the program cooperat& with. = -,
the campus orgam.zatlon, Asdciacibn Cultural deggispano Americanos, h‘eLplng pub-

© licize the organization and its activities. ThlS was a natural extens:Lon of the
- program. The pro_]ect also assists other orgamzatlons for foreign students at

]

the University and,’ in turp, obtains their help in the preparation for and conduct

of the many tmltlcultural efforts needed to train teachers for work in their dis-

tricts. Since the program camot possibly possess all the materials it needs for -

so many cultures, the‘c\ooperatlon ays substantial. dividends.
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Instlt:utlonallzatlon
East Texas State University cont:u:med to support the ESEA Title VII program and
to incorporate it directly intq the regular structure of the University. The
- previously noted office space;and division of administrative responsibilities

-are cases in point. In add:l.tlon sHec1al ev1dence of mstlt:utlonallzatlon was
_ denonstrated in:

. All the teaching positions were held by temure track staff except one
ahd discussions for. resolving that remaining problem were underway;

. The uhdérgraduate and graduate endorsefent requirements for teaching -

- English as a Second’ Language were proposed by the faculty and approved .
by the Texas Education Agency; ' , B

. All other certificate and_degree prograns were formallzed and appeared
in the undergraduate and graduate catalogs, '

. I . Library holdmgs in bllmgual education and related f1elds were sub-

stantially expanded on the home campus and the Satelllte Learm.ng
- _ Center. .

V The faculty \s&rength in del:Lvermg a part of the m_st:ructlon in that language '
remained at a high level, mot only in the bilingual education staff but also in
several other departments that contribute to the ‘instructlon

The bilingual education coord.mator and the external evaluator met with the new
President of the Un1vers1ty shortly after he assumed his duties .to present an
overview of the-previous years of work, the results of the evaluations, and the
strengths and areas needing improvement. The Dean of the College of Educatlorr :
contimued in strong support of the program. The new Graduate Dean and the new -’
"Academic Vice President had already worked w1th the b:.lmgual education faculty
. and their contmumg support was assured.-

 All of the ‘interviews with the University officials produced expressions of
their concerns and ccxrm:Lt:ment The desire to fully incorporate the program com-
pletely into the Un1vers1ty structure remained undiminished’ even though the

. full realization of that aim could not be totally accomply hed. The University

%has ‘however, institutionalized the ESEA Title VII program™into its regular
structure more than any other known by the evaluator.

"

The evaluator would like to emphasize the impoYtance of this aspect of the East
Texas State University approach to the Title VII project since he also works

with other university training programs. It has been relatively easy for some
wniversities to grant special status to a federal program, exempting it from the
usual control and administrative mechanisms. The projects have almost always
suffered later.- Cessation of the grant, difficulties with degrees and/or credits,.

" permanent faculty appointment omissions, and similar problens ‘have often resulted
in the disappearance or substantial reductlon in the university offerings and
services. While obviously East Texas State University needed federal support -

' 'six years was a relatively short time to implement a program that was a new field
- and especially when-the increased demands for bilingual teachers were still evi-
‘dent, there was undeniable evidenice of the incorporation of this program into
‘the: regular offerings and structure of East Texas State University. It was a-
clear case of féderal monies well ted for the future. Additionally, the low.
income level of many of the part)fﬁs Justlf:Led the aid from tuition assis- -
tance. .

.-
4
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"Teaching Faculty

]

. The University and the project comntinued to make important moves in
improving the capab111ty to deliver bilingual teacher tralnmng In
" addition to the dppointments cited in previous reports, several de-
' partments have added faéulty with demonstrated ability to work in

bilingual education and the necessary related fields. ' The Un1vers1-

'ty has an unusual strength in that f1eld and in- teachlng Engllsh as
. a Second Language : .

The University was also able to reduce its dependence upon’ adjunct
faculty. Such faculty members, even when chosen with a gredat deal -
of care, do not always produce the highest amount of, student learn-
ing. The one long term adjunct has the highest ratlngs in the faculty and was
pramoted th.1s year. ! . ‘
The Un1vers1ty faculty was observed to work hard in maklng the pro- .
gram a success, closely following the degree design specified for
~bilingual education. The students perceived some weaknesses and
those are detailed. in a later chapter. Some part of the weakness
was due to the field itself - the relatively small amount of objec-.
tive research relatlng implementation to student performance. Some
progress was noted in this regard the study for the.California Le-
- gislature; a series of articles in the Rading TeacHer and the AERA
Journal; plus evaluations of small projects described in the ERIC
entries. The. faculty was aware of the new materials and were 1n-
corporat1ng them' into their instruction.

Another source "of the complaints voiced in the 1nterv1ews was the
many non-program courses taken,by the undergraduate students, who
were' in the majorjity in 1982-1983. Students criticized poor pre-
paration for some classes, dwelling on inconsequential material, .
~and in a few cases, 1nsuff1c1ent attention to their needs. Whlle
no university condqnes these problems, the number of.complaints

was probably no greater than had the students -of other programs
been queried. :

Most 1mportantly to the long term view of the teach1ng, the number
and severity of the complaints about the quality of instruction in
the graduate courses decreased markedly. The removation of the syl-
" labi and the now.contimuous coordination of material atross courses had
largely eliminated the source of some graduate criticism.
Unfortunately, one area remained preblemmatic for the undergraduates,
-that of the. Spanish instruction., It must be noted, however, that
some improvement in the ratings occurred, chiefly because one'pro-"
 fessor not previously included, was Judged by the students to in- .
struct well. The complaints reglstered in previous years about the
‘den1gratlon of Mexican American Spanish -and about courses taught
mostly in English, ‘continued for two of the professors. The matter:
wass again brought to the attention, of the administration and re-
views were promised. It must be emphasized that the graduate cour-
ses in’ Spanlsh were rated very high

°
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)

- DEVELOPMENT ASSOCIATES, INC.
17 ) : - ‘

R2

” .




,’

v

-

~bilities im most of them. "Tough but thorough'" was a typical expla-

. The amount of Spanish used in the classes has not.increased much over

* limited in Spanish, .provided the necessary vocabulary for the content

"~ a great deal of Spanish but could not speak well, insisted that the

“‘mentary teaching projects, for example, revealed few errors and. even

" plaints about lateness or absences of faculty were regiStered. None was alleged °

- to a outsér these would seem to be expected qualities, the reality in university

~

?

.The discussion of these problems is necessary but it should not be"
talgen as'.a condemnation of the teaching within the program. To the
+contrary, the student ratings of the courses-and the observed con-

‘tent coverage_and teaching methods showed exemplary professor capa-

nation for a professor that from the beginning has always had high
ratings. '"Demands a let of wqrk but teaches well,". “knows bilingual
education techniques and shows us how they should be conducted,'" and
it wasn't an English ‘course but my writing improved because he de-
manded it' were:'other important responses. "I learned research in
that course that wasn't even on research'" was a complement any pro- ' -
fessor should be happygto merit. In summary, then, almost all of '
the professors in the Program tau what they should .and did it. _
~well. No program could ask forumore - except to. insist that all pro-|

fes§ors do that. e - - e ‘ N

the years. - In some tlasses, 99% was conducted in that language; in
others,. nearly none. Several factors contributed to the differences.
In’ some classes, there were so many monolingual English speakers that
the professor would have been in error if he had conducted the class-
es in Spanish.  Some professors, of course, did not speak fluent
Spanish but most:of these at least tried tq use what they knew. One
important technique observed in one course was that the professor,

by writing the words on the board and obtaiming help from Spanish
.speaking students .in explaining them.. Still another, who understood

anish speaking members of the class respond in Spanish. That, too,
was a perfectly acceptable technique. ' In general, then, and consi-
dering the .several factors, the amount of Spanish utilized in ‘the
courses was probably at about the level it could be. If the enroll-
.ment were higher, .special Spanish sections could be formed but under
the present circumstances, the various efforts to use that language
were commendable. - ' . '

The evaluator has had.many opportunities to become well acquainted
with some of the students who, because of necessary part time work,
still remain:. Two areas of improvement in oral Spanish have been ™7
noted in ‘them: they used Spanish more and they made fewer errors.

The increased vocabulary of the Spanish speakihg Mexican Americans
was notable. Vocabulary and pronunciation by the non-Mexican/Latin
Americans improved. Students were also producing more ‘project work
in Spanish and that work was more accurate. Spelling improved, more
diacritical marks vere included, and the grammatical construction
showed a better grasp of .the language. An examination of some ele-.

—

fewer clumsy phrasings. The writing in Spanish definitely increased
and improved. o - ' ot

‘The general teaching”practices-Of the faculty also improved. No cam-
to have come to class unprepared. Three students suggested that one professor -

would be bettér with more elementary classroom experience.. The observed prepara-
‘tion and subject dominance were high: Student participation was excellent. Uhile
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work ‘the reality in many un1vers1ty courses is less than desirable’

berformance East Texas State University definitely improved its
/ teaching in the classes 4ssociated with the bilingual educatlon

~ program.

-, i
L

Not content with the present status in teaching, the project has
" continued its faculty development program with even more attention
to. instruction. Several seminars were held, both on the content

~of bilingual educatlon,and related topics, as well as on the metho-

-dologies for delivering them. Too, the University producéd a stu-
-dent evaluation of the instruction and it was instituted during
last year. While some professors were dissatisfied with the new

. system, the institutional pressure to improve instruction rema1ned

;strong, as evidenced by the adoptlon of the evaluatlon

: PrbfeSsionalization'

The intensive duties of the staff in comblngtlo with the work in.
project and in.regular departmental funetions demonstrated an un-
usual commitment. It also restricted some activities that might
lead to greater professionalization: Nevertheless, the faculty
members found time to work on some research, consult with other
universities and some districts, and conduct evaluations. .The fa-
culty continued to show its concern for professional development:.

In the process of adoptlng a certificate endorsement for English
as a Second Language, the Texas Education Agency requested input- -
from several sources. The project staff participated in one held
by universities with b111ngual education departments, presentlng
a provisional plan for a degree and for a certificate. _The State
evolved a tentative set of -courses and East Texas State University

" was one of those asked to provide suggestions on it. .Additionally,

a spec1al English as 'a Second Language subcommittee of thée bilin-
.gual ‘education committee drafted a proposed plan for East Texas

State University and it was accepted almost in its entirety, maklng_ |

it possible for some students to begin work on the endorsement al-
most immedjately. L .

The facultx pers1sted in its work with the Texas Assoc1atlon for
Bilingual Education, the TESOL group, and the Association of Teach-
ers of Foreign Languages _.Even though no funds were available for
some meetings, faculty members paid their own way to participate.

. A strong interest in professional reading was manifested in several .
faculty contacts. Some cited recent articles and research reports,

.commented on evaluations and new measurement procedures, and in. ..
‘other ways demonstrated a‘good grasp of what was new in bilingual

-education. Faculty use.of the two data retrieval systems was evi-
.denced.  The use of the many bilingual materials housed in the cur-"

riculum llbrary, the main library, and the Satellite Learning Cen-
ter was high., The library continugd to respond to student and fa-
culty needs by increasing.the hold{ngs. A notable production was
‘an annotated bibliography on bilinggyal leglslatlon\and court Cases
produced by one. of the librarians.

A R |
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St::ong ev1dence of professmnal:.zatlon has been contmuously noted - throughout the -
project's 1:Lfe~1n the amual reviews of the offerings and modifications of them .
as required. The 1982-1983 study produced some substantial c’hanges in the under-
graduate and graduate degree programs for bilingual education. - Some courses had
already been introduced for the English as a Second Language endoresement. The
“{atter was formalized this year and accepted by the Texas Educatlon Agency. Si-
ilarly, the revisions to the degree and endorsement plans for the blllngual edu-
_cation portlons were approved (See Appendlx A for these plans ) ’

Articles were submitted to area newspapers radh.o and televn.s:.on progran‘s and
these, plus direct letter commmications continued to aid professmnal:.zat:.on
These further helped reduce the effects of the loss of the prdject newsletter.
The campus and faculty newsletters also alded in keepmg mformatlon flowing.

Graduate student research, produced prnnarlly in partlal fulfl.llment of the re-

quirements of the research methods course, contimied to show: hlgh quality. The

. publications search, treatment of. the mdterials, and clear :distinetion betweeri

- the reporting and cmclu31ons sections, were major advances, Three examples -

"Bilingual Education as it Relates to "LESA and non-LESA Students," "The Influ-

 ence of Child's Self-Concept on Reading Achievement," and "A Oom)aratlve Study
of Pre and Post Téest Scores of- ‘Kindergarten Chlldren Using the Caldwell ‘Pre-
School Imventory' - denote’ the difficulty of the topics undertaken, an mdlcatlon
vof the serlousness of the graduate studmt work X

Professmnallzatlon in the East Texas State Unlver81ty ESEA T1tle VII project is .
at a high level. Plans for futm'e studles and mprovements will further that end. *

Conmmcty Involvement
Although Tltle VII no 1onger funded the direct canmm.ty mvolvement act1v1t1es
_ of the bilingual program at East Texas State University, the previous work was
conducted so well that many continuing ‘efforts could still be noted.  Commmity
'leaders trained in earlier.years remained active, promoting specific benefits
for their commmities as well-as improving bllmgual education. Faculty members,
former students, and cutrently enrolled students were still contribut ting Their
skills to coummlty development. Parental assistance with many activities in
the schools with bilingual education remained quite high. The unoortant work
begun through the pro_]ect was still paymg d1v1dends B S

‘-

A second kind of mvolvement ‘that of the teachlng oommmu;y, was ev1denced all
" through the present year. Teachets and administrators from the school districts -
were included in the advisory committee to the project; they were used ag re- .
' sourcés for the work and contributed a great deal to the forlmlatlon of the gene~
ral policies and the conduct of the.program. They, were not seen as "objects" of
the program, as is often the case, but as mtegral cooperators in a de51gn and
delivery systan :

Yet another 1mportant ev1dence of the project.'s Drofessmnal concern for the m—
‘clusion of the district teachers and’ adnu.nlst::ators into the Title VII' progfam was.
the consultation sought by them when problems arose in their schools. These. re-
fquests for a331star1ce and mformatlon have mcreased measurably deross the years.

. Not content Wlth campus consultatlons the East Te.xas State Unlver51ty, through
' 1ts TLtle VII project @d its own resources prov:Lded m—school ass:.stance v1a
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| ~university projects and the personnel sHould be asked to assist

- in the delivery of services to every part of its community.

v formation from: them. : . N

. ’ - ¢
v o, : :

'the”worilpf.the liaison persopnel. Every staff member was seen as
a part of :that system. to.provide services to, and at the same time
gather information on needs from, the district personnel. ‘Special
‘liaisom work waes assigned as a part of some faculty members' weork

‘to ensure timely. delivery of services to the schools and to the =

- .’students. Regular visits were made to the schodls, with advance

‘notice, and asgistance was given when requested. FUrther,,fedetss.
~on the monitoring of classes and on the assistance rendered provi-’

,dedﬁa,feédback to the project so it\could improve. "

 The student.evaluations of the liaison services have been more-and

" more favorable through the project. years. (Alopgitudinal report,
is fncluded in a later section.) Some of this positive increase, -
of course, was:due to the augmented capacity of -the project to de-.
liver this kind of service. Tgy}fatings-also-showed, however;, that =
the teachers and. administrators recognized that the University and
the project could provide spécialjzed services’ to bilingual educa-
tign in theirvsgpools.&f“' o A C e

~

Other evidence of the recognition of the willingness and ability , ..

of the East Texas State University Title VII project to help with
“educational problems was.that -of the increased number of,cooperaQ%E

ing school districts. As new laws and regulations were promulgated, :

~more and more districts called on the project to assist with compli-
ance. Some districts have begun the planning and-implementation.of

ff*biL;ngUal programs with the advice and counsel of project personnel,

. have urged their, teachers to participate in the credentialing - 4.
courses, and have made contributions. to the work of the program. = -

- AYl of these, even .those of only .early formation, denoted acceptance
- of the Title VIT project and its concern for involvement between ‘the |
~'University and the districts. [ B

g s ‘ S S L lves K ) L IR
-While there are many positive sections to this evaluation report,. .

-probably no phase -of the East Texas State niversity project reached
the. high degree of realization as’ that of /professionalization. ' The
author has evaluated university programs in Texas, Arizona, and.’

- California and: has never found the superiérvqualitydevidented,éqg :

“East Texas State University. The pr9jec;'yas well integrated into 1

“the University, the school districts/

S : _ the communities. . This:
~commendableielement in-the project shoul

be disseminated to éther”

others in.achjeving such a high degree of cooperation. Much of the :

" project's success in dther endeavors w@khi ,1ts program was direCtlj‘A»
-related to its commitment to professionalization - to Yts competence |

t

R

-~ Communications

- N .o N » _’ : . . oL . N v_'v_.-".' .5‘_ : - . .Q ) . *
»'The communications efforts were evident from.all.the explanations in

_the .prévious sections of this report/, but théy bear repeating for

“'emphasis. ‘The project.worked hard at maintaining ‘a; dialogué with

all its audiences: state.agencies, other universities, 'its own uni-

l;%yersity.¢pmponeﬂt§;wthg}ﬁ@§t;icts!!phe'MexicanQAmerican;bm@aﬁi;y,‘;ﬁ;;
~.and the students;’ It ‘actively pro ided information ang-sought “in- .-
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i Resource Fac111t1es PR o

“ The East Texas State Un:wers1ty project was especially cogm.zant ‘of the need to .
prov.Lde a wide range of resource materials for the use of the faculty and stu-
dents. - While few Title VII funds were used in- -this acquisition, the project
stlmulate& the collection of many materials and the accumulated ‘Tegources were
unusually large- for such a project.

The campus lJ.brary has been a maj or force in prov1d.mg the resource materlals

- Primatily utilizing its oén funds, this University component collected one of
,the best sets: of materials yet exam:med by the evaluator. The collection was not
6n1y comnendable for its materials on bilingual education but also on linguisties,
Spanish, Ehglish history, sociology, psychology, anthropology, and .many other-
related fields. A part of the credit for this collection also was- due to the fa-

culty examination of the llteratu:re and suggestions that would further the study
of ‘their fields.

Some specialized currlcular materlals have ‘béen purchased with Title V-II

over the years and these were housed in a''special office neatr that of the p
ject to provide control over them. These include materials for nearly every
;grade and have been reported as urnusually help to new districts offering bi-

lingual and ESL education, as well as to estab shed ones that want to change
thelr curr:.cula

’\
E‘ast Texas State Un1vers1ty alsd maintains the Satellite Learning Center in the .
‘Dallas. area and it, too, housed important materials to the work of the pro_]ect
e site facilistated the use of the materials by thg part time students who

| The ofessors who taught in the learm.ng center also carr:.ed great amounts of

books and ,curriculum sets with them, further increasing the exposure of the stu-

~ dents to the special materials. 'I‘hey also carried some audio msual matenals

w1th them, addmg student: knowledge of what is available. -

The arrangements w1th Dallas and the other. part1c1pat1ng districts also made more
-teaching materials available. Similarly, the Federation arrangement with the
other North Texas universities included the use of their libraries, greatly en-,
hancmg the resources with fewer funds.

Summary of the Process Variables

The East Texas State Un1vers1ty administration had gone tq unusual lengths to in-
" corporate the project work into the regular University structure. While it had
not yet beem able to manage all of the institutionalization that was plammed,
primarily because of financial constraints, it had achieved far more than any of
the other Title VII projects t,he evaluator had studied.

Inter-agency cooperatlon was hlgh espec1ally with éhe part1c1pat1ng s 1 dis-
tricts, the gther members of the Norgh Texas Federation of Universities; ? e Tex- .
- as Echmatlom’Agency and its service centers, and among the depa '
leges of the home” institution. Despite some major changes in the' ‘Unlvers1ty ad-
ministirdtion, the project retained its support. The new officers toock time to
become;; acquainted with' the work, the staff, and the evaluations. The assistance
from the Dean of Education remained exemplary Coamumity involvement with the '
many populatlon components in the areas’ "of- concentratlon, ‘within the Um.ve&nty,
¢ % %. i3
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and with professional colleagues was ‘'very high; the carbination was ‘carmendable, :

In review, Egst Texas State University and the ESEA Title VII Bllmgual Progrén?
made substantial strides toward the best possible delivery of services to the’ ‘
students, the districts, and ultimately to the limited English profidient child-
ren in the State. The officials of both are c atulated for their persistent
- efforts toward these goals P

#
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THE STUDENTS IN THE PROGRAM

East Texas State University conducted a needs assessment on the
.training required in the North Texas area at the beginning of-its
program. Utilizing the data available from the Texas Education
Agency, published research, and surveys in the immediate geographic
rTegion, it was evident that the deficiencies in all levels of re-
soyrces to donduct b111ngua1 education were critical. The Mexican
American population was growing very rapidly in the Dallas and Fort
Worth areas; moderate increases were noted in the smaller popula-
"tion centers throughout the North Texas portipn of the state. i

The first thrust and still the largest in terms of numbers, was the
provision of b111ngua1 education methods and techniques to already
certified teachers in elementary schools. Two options were avail-
able: the courses needed for the endorsement taq the elementary cer-
tificate and a full mastergydegree program in bilingual education.
As 'soon as this program wazastabilized the University then planned’
and negotiated approved programs for undergraduates so they could
enter the bilingual education field directly; a specialist program
beyond the mastérs degree was needed that would equip experienced -
personnel to aid the administration and teachers .in the implementa-
tion of bilingual education; and the doctorate in education, which
would provide both specializations and at the same tfme furnish
high level personnel for othe}y functional positions in universities,
’ aoenc1es, and local admlnlstratlons. .

»

All four levels were d1rely/needed throughout the North Texas area
and the nation. Increases in the number of pupils that could bene-
fit from bilingual education and programs to serve them, have kept
the demand high. The four programs are still needed if the students

¢« in elemertary and secondary schools are to be educated within an en-
vironment that will facilitate their abilities to enter, profit from,
and contribute to the educational, socipl, political, and economic
life of the state and FQ@ nation. Q’

~

Program-Participants

The majority of the East Texas State University Title VII partici-
pants came from the Dallas Independent School District, which co-
operated d1rect1y with the program. Many others, however, came from

other-districts in the Vorth Texas area, and receﬂ%ly, from all over
Texas. e

In the early years, almost all the participants were teachers in the
first four grades of school since that was the emphasis for bilin-
gual certification. Since.that time, the numbers of participants
from the other grades and from other positions in the schools have
# |. increased markedly, demonstrating an attraction to the East Texas
' State University program. That change is significant since several
universities in the area offer some levels of tra1n1ng for bilingual
.educatlon.
: . ¢
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The University guarantees the privacy of information, therefore, thé reporting

on the several characteristics studied is woluntary. Too, many students parti-

cipating in the courses were not assisted financially by Tltle VII. The two fac-

tors cambine so that the percentages cited in the accompanying tables do not ne-

. cessarily tramslate into the mmbers off1c1ally registered as ESFA Title VII ’
participants. _ .

The wide variety of occupatlons of the reporting participants is- dlsplayed in /
Table 1. "The changes across the years represent differing emphases in the
schools, on the pr1v1$10n of bilingual education and ESL in different grades,
and the group receiving special assistance from the project. _
v
Table 1: ‘Comparative Frequencies; of Reporting Part1c1pants by Occupatlon from
1976 to 1983

o 1976 1977 1975 1979 1980 1981' 1982 1983 /
Occupation '

- : % /S S A e % By
Teacher kindergarten 10 12 12 14 + 12 4 3 1
grades 1-3 . 36\ 47 48 43 30 27 22 27

grades 4-6 13213 1 4 15 12 9 124
grades 7-8 4 _ 2 4 8 3 8 6 *
grades 9-12 EF 3 1 4 7 7 6 5 14
adult * 0 0 0 0 0 0 0 1
Aide L S 6 8 5 0
Volunteer 0 .. 0 0 o 1 1 1 1
. Admini strator 2 12 3 6 6 2 3 3
Computer/media . 0 0 0 0 1 1 0 1
Curriculum writer 1 2 2 2 3 2 1 1
Resource teacher 1 1 2 2 & 0 1 1
Student/unemployed ok R L S 6 18 42 38
. Unspecified other 15 13 11 24 1 4 1 0
No response 1 9 0 0O .0 3 2 0

4 Grades 7 through 12 were combmed into a smgle "secondary " response.
**Between the 1979 and 1980 reports, the computer program was expanded to ac-
,1 count for these speczf,gcatwns formerly grouped under "other."

The principal drawing area was the Dallas area; as the teachers there gained the
credential and/or degree, decreases were expected.  However, these wete partially
offset by the inclusion of other area districts and\b losses from t?e alreally
prepared teachers. The large increase in students that were me:plqyed mostly

- resulted from the changed emphasis to fund:.ng that group. .

The total and bilingual teaching experlence of the students in the fl]'.‘St few years .

- was fairly stable. As many of the @cperlenced instructors campleted their .certi-

. fications and degrees the total experienge diminished. - The bllmgual experience
continued to rise until 1982, when the higher proportion of undergraduates dilu-
ted that factor. -Similarly, the 1983 offerings for ESL teachers, many of t%hom

. do not teach in bilingual education; decreased the experience variable for bi-

lingual but not the total years. Table 2 compares the frequencies for both to-

tal and bilingual experience for the last five years; 1979 was representative of

the previous project years and thus the entire project penod would have added

little to the information. ' A

*
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~ Table 2: Ccmpa.rative Frequencies of the Total and Blh.ngml Teach:mg Experience

of the Participants: 1979-1983

_ Total Bilingual

Experience ' .

Categories 1979 1980 1981 1982 1983 1979°1980 1981 1982 1983 |

% % % % % o % . % %.
None 4 4 12 39 33 8 6 22 44 48
Less -than one year . 8 6 .16 14 14 . 29 21 29 19 17
One to two years 18 11 16 11 15 22 11 16 14 16
Three to five years + 29 14 % 12 25 38 14 5 9
Six to ten years - 18 - 14 : ‘100 12° 4 7 1
Eleven years or more 23 16 8 1% 6 12 2 2 3
‘No response- 10 3 0- 0, 0-9 5
[

2 ey
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The relatively large increase in the 'none category in 1983 when compared t:o
1982 represents mostly those teachers returning to the University to gain

ESL training, many of whom had not been invblved in bllmgual education.

number of undergraguate students, also a part of the "none' category, remained
about the same al oug,h their percentage of the total reportmo was sllghtly

smaller than the previous year. -

The proportion of male to female students was stable the last four years with

only minor variations. (Table 3) The proportlon of males continued h:l.gher _

than 1n the early years of the project.

( Table 3: Male and Female' Proportions among the Student
Populatlons 1979- 1983

1979 1980 1981 1982 1983

Sex 2% % %%
CMale\ - v - 12 .19 16 18 18

Femaley =~~~ 8 8l 8 8 82

. Etlﬁicity changed a great deal i 1981 and some of that difference remained in

1982 and 1983. In all the earl years, Mexican Americans had made up more

| than half. In the latter years,' the mmber decreased, as did the percentage, |
while the mumber of Anglos and other Latin Americans increased. It should be
noted, however, that some Mexican Americans that speak little or no Spanish -
classified themselves in the "Anglo and other" category. (Table 4) _ .
,Table &: Reported Ethnicity Frequenc1es:. 1979-1983
e - i 26 1979 1980 1981 1982 1983
. () o Etl'mCltY o 9 7¢: A A 9
. : : : n : .
: | Mexican American 58 55 37 43 41
« ' Other Latin Amerlcans 0 7 8 10 1
\ - Black 2 0 2- 171
. Amdrican . 0. 0 2 2 1
N Anglo and-o» r 45 38 52 44 46
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. The proportion gf the students that already held the bilingual endorsement grew

very rapidly £rtm 1977 thxough 1980. In 1981, however, the percentage dropped
dramatically from the previous high of 647 to' 26%. - Mahy of the 1981 students
were new to the program and/or were umdergraduates, and had nof; yet had time
to camplete the certificate courses.
many were seeking the ESL endorsement.

Seven years of examining student characteristics has_foﬁnd important differences.
The early years of being one of the first university programs to make the certi-
ficate available, attracted a large mumber of experienced persons to the degree

program. Many Mexican Americans were among that early group. = later, Anglos-and . -

others were attracted; even more of this. group" appeared when the ESL endorsement

‘program was- approved.  Similarly, the emphasis on undergraduates reduced:the
'proportions of both total and bilingual experience among the students; the latter

was reduced even further with the*ESL program. |

These changes, 'however; corresiacnd to the reaiity of what_ was happening in the
districts, among students generally, and within the University, East Texas
State University and the ESEA Title VII project have been able to meet the cur-
rent needs of the students and of education in thg_ State of Texas. .

-~

< ) .
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In 1983, that percentage remained low since




‘received few ratings. _Q

\ -

STUDENT PERCEPTIONS OF THE SERVICES

Many universities have begun programs for bilingual educatién;'sbme
of them have experienced little or no growth. One of the problems
has been a‘'réstrictive set of course offerings that did not appeal
to the students. Still another has been offerings by professors

who were unprepared in bilingual education or who continually dwelt
on philosophical issues or personal campaigns of one sort or another
but who did ‘not progress to a high degree of technical teacher pre-

paratiop. ' None of these conditions has produced attractive programs
-to.a large number of students. , \ B

To help assure "that both the program and the courses met the stu- -
dents' needs, the East Texas State'University Title VII project set
up a close monitoring system, utilizing both expert judgment about
the courses and the way -they were taught, and student perceptions
of the program as a whole and its . parts. As each set of course ob-

- servations wase.completed, .oral and written interim reports were sub-

mitted so that the project administrators had .the opportunity to
talk with the instr?ctors;‘givingmhelpful suggestions for improve-
ment.  In addition,®the observor offered private, individual con-

‘ferences to any professor that so requested, again to offer sugges-

tions. Further, the students rated each course and the rating forms
were sent to the evaluator. The results were summarized, sent to .
the administration, and offered to any professor that desired the .
information on his specific ¢ourse, : . o

-

i . I . . _
The present document, because of the anonymity requirements, does
not identify professors or courses; these were discussed as they
related to the Title VII project's -attempts to produce. the best -

possible environment for learning. Reiterafing from the methodology
;section, the student evaluations were voluntary, thus some courses
lso, some courses im:students' programs. were .

not exclusively for billngual education and:6ne or only-a few stu-.
dents might be enrolled in them. This reduced the statistical in-

‘ferences that could be made from the ratings. The discussions in

this chapter will be concerned principally, then, with those courses
for which three or more forms were returned. The narrative sugges-
tions, however, were utilized for the entire range of courses in
which the reporting students were enrolled.’ :

0

General Perceptions

N

‘The students were asked to rate the general program in which they

were enrolled plus their fluency in Spanish. In addition to one
point in time assessments, their ratings were examined across the

years they were enrolled, giving both a cross sectional and a longi?

tudinal analysis of these two ¢eneral elements.

The first element, the degree design, was examined in the present
report in two ways. ﬁFirst, the ratings by all students reporting

.each year were compared ‘across the last four years. Many in 1981

DEVELOPMENT ASSOCIATES, INC.
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even more in 1982 were just begiming their programs under the project and few
chose to judge them at that point; in 1983, however, they had progressed far
enough to feel competent to rate ‘the program! (See Table 5.)

The mean ratlng glven by those responding was greater than the strong category
It was higher than had ever been Yecorded previcusly. The improvements in the'
degree design (Appendix A) were probably imvolved; comments also suggested that
a fermer advisor, no longer with the project, had sometimes 'misled" them and
they appreciated the higher quality in 1982-1983. : {

Table 5: Ratmg Frequencies and Calculated Ccmposue Means
on Degree Design

| k ring Catégory* 1971;° 197;° 198(/1 198% 198:;; 198%
Very strong 10 6 18 14 16 25
Strong . " 7 47 53 51 41 41 51 a
Fair 39 30 27 ‘16 8 10 ' .
Weak: 1 2 1 2 0O -0
Very % : ) 1 0 0 0 0 0.
No respdnse ’ 2 10 3 .27 35 12
; - - ; - W ot
. Composite Rating, - 3.62 3.72.3.88 3.91 4.08%4.12~

* Very strong=>5, strong=4, fair=3, wétzk?-"?, 'vezlr'y weak=1;
no response was eliminated from the calculations for
the composite mt'z,ngs > :

The 1983 rating was not statistically different from that of 1982 but it was
(.001) when campared to 1978 and 1979. . The‘degree design is a canpllcated va-
riable but the students saw 1mprcvema'1t over the years.

credential Nas compllcated the comparisons of increased Spanish fluency across

the years ubstantial increaseg hadsbeen reglstered during 1981 and 1982 but
the many participants mot studying Spanish in 1983 clouded the issue for 1983.

- ‘Mathematically, the proportion mdlcatmg progess declinced but it is unlikely
. that this was true for those enrolled in Spanish courses and in the bllmgually
taught methods courses. 1_,

The mflmo%f students seeking the ESL endorsement but not that of the blllngual

The number of undergraduates and the ESL. teachers new to the program lowered the
proportion of those who could judge the liafson services to the schools and

~ teachers. .The mean rating, between. fawly and very effective, remained at the -

same level as for 1982. It has been quite stable across the years Those who
know the program rate it qulte highly.

Few evaluator observations of the liaison visits can be conducted durmg the mo-
nitoring due to the press of time. It is necessary to rely heavily, then, on
the interviews with the participants. ‘Their comments range widely .in content,
depending upon the nature of the assistance that is furnished, but their qua-
litative judgments are much like those in the ratings: it is a worthwhile pro-
gram_ camponent. It is important to note that almost all of them exoress the
Oplnlon that more liaison visits wbuld help them and their schools m reach-
ing the lJ.mlted ngllsh speaking children. .

L]
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Table 6: Frequencies and Composite Ratmgs of the Llalson Serv1ces

1979-1983
Resptnse Cacegories 179 19801981 1 -198; --
Very effective - o 16 20 16 17 14 o
Fairly effective S 13 27 4 10 8
Not effective L 4,6 0 0 0
_No response/Not observed . 1 . 67 4 8 73 78 -~
Composite rating . L4 13 1,3 1.4 1.4
4 * Very effectwe—z fairly effectwe—l not effectwe 0; no response/

not observed excluded from the caleulation of tke composzte rating.

- In earller years, the evaluation inclided the consultant portlon of -the prtSJect

- The general reduction of funds at the University has considerably reduced the
mumber of speakers that can be brought in. The project continued to cooperate
w:.th other’ orgam.zatlons on the campus and in the Satellite Learning Center area .
to provide what it could. The component was ch'opped from the new evaluatlon g

N *

/ form because of the scarc:Lty of resouxrces for its realizatiom.

! ~ Overview of the Services .
The major services were rated at about fair ih the earlle:c years; those ratings:
have improved during the past four years or have remained stable." "The most im-
portant increase in the ratings "has been for the degree design, .a vital element
to students. Changing participant ccmpos:Ltlon due to ESL students, was thought
~as a potentlal reduction about services but.the newer entrants that replled about
the services answered much as, the bllmgual students did..

¢
)

. o,
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. The East TeXas State University Title VIIiproject‘has emphasized the

‘provision of materials, professors experienced in bilingual educa-
‘tion, and assistance to those professors was expected to create a

resist modifications that might make their worK more acceptable to

-than what the .students think. Too, circumstances do not always per- .

Nevertheless, the Uﬁiversity insists that student perceived infor- - °

"with this program demonstrated

-course ratings, have discussed the “student perceived deficiencies

strong, strong, fair, weak, very weak) .on a.Likert scale of 1 to §

about courses are usually not quantified since their voluntary °

}_'. S o\ ‘ | IR}
- PERCEPTIONS OF THE INSTRUCTION
. ¢ ) .

improvement in the delivery of its services to the students. The

teaching/learning environment that would maximize the participant
benefits from this most important portion of the program. Greater
learning by the students, who are the teachers and specialists in
the districts, would then benefit the pupils in those districts by
increasing their learning. ) ' e .
University systems are such that a spécial project cannot demand
changes in the way the courses are taught; it can only offer assis-
tance and suggestions so that those who want to _improve .can do so. .
Individual professors are jealous of their courses .and .sometimes -

students, reasoning that their subject matter is more important

mit a University the ideal choice for an instructor in a particular
course. East Texas State University has continually worked toward.
the long range goal of improved teaching, both .by offering assds-

tance and-by choosing the best personnel it can find.

Some subjects, however,. are less well received in .and of themselves
and these tend to receive less favorable evaluations from students.
Subjects- that are totally new to the studen'ts, ones.that require an
unusual amouht of outside study, and those that are more theoreti-
cal than practical are among the less favored materials. Addition-
ally, not all students perceive the conduct of a course-alike.:. Va-
riations in their perspectives, their'préparation; and. their inten-
tions when they signed up for a course all contribute to differen-

tials in the ratings given.. . - -

mation abput the'courses is a valu

le input, to. the improvement of °
the project services. The - continGot

] experience of the evaluator
at such is the case. ‘Each, year
rivate ‘information about their

several professors have requeste

and strengths with the evaluator, and have subsequently modified®the
offerings such that their ratings have improved. '

Two types of information were gathered about the courses: on® was the
ratings on the courses and the instructional components ,6f them. .The
ratings provided direct measurement for the evaluation and benchmarks
against which the professors could strive for: improvement. The se-
cond type was suggestions from the students on how to improve the
courses. . Thesé were important adjuncts to the scale values (very

(a reversed’polarity), which allows for statistical analyses of the
results. The suggestions for improvement and the general comments

-
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. ments. "That- is:

are reiterated here for emphasis: . 3
o Students expected that Spanish would be ‘the dominant language “ |-

- their Spanish.

’ 4 . ' -

inclusion does not'necessarily indicate the number of students hold-
ing that opinion, v _ 4 -

In a few instances, a comment.or suggestion will be so pervasive
that the proportion of students indicating it is provided, either
because the number was small and therefore might not represent the
ideas of the group, or when the number was large and thus demonstra-

ted a general perception. The anonymity of the professors was guar-

anteed -and that sometimes caused comments to be deleted from the re-
. port since theit.inCIUSion"WOuld,point-directly to one instructor.

When a suggestion was positive, posing no threat to the professor,

it was-incorporated even though identification might be_possible.

I - 'Program Design”

Each student was asked to comment on or offer suggestions about how

~the general design of. the program could be enhanced. Across the.
- four years, these have decreased considerably, apparently reflect-

ing the higher positive ratings given the courses during that time.
That is, it appeared that in most cases. when students were satisfied
with the'courses, they felt less  inclined to write out general com-

fﬁot absolute,. however, since two copditions in -1979-
1980 caused them to include substantial narrative information and
the positiVe comments have continued ‘since then. : 4 :

o

First, two less than positive conditions were commented on .exten-

. sively.” Over the years, but in lesser quantities each year, the
. Students  have expected that the professors would-use.more Spanish

in ‘the conduct of‘the classes. As discussed in‘a previous section,

the amount of Spanish that could be used -was in part dictated by . ..

the préficiency of.- the professor and in part;that-pf théﬁstudéﬂfs;
The suggestions did note differences but still indicated "their own
concerns for greater fluency in Spanishﬁand“the"recognition‘that

its utilization in: the classes could hekp them improve. . e

. The second type of comment was fhat~engéndereg by perceived improper
-condugt of a’course. - The students might be generally satisfied with
their-program but regard a particular course as needing ‘improvemérnt.

While some of these wére discussed earlier, the most_importantﬂbiﬁ§
. in a SpagiSHLédﬁrSéq#they"ijected;#trenUOﬁslyjﬁhgn:one under -
' graduate course’ was taught primarily in English. = -~

Both Mexican.Americans ang non-Mexican Ameri ns''‘6bjected to

disparaging remarks made about Mexican Ameri ns.‘and/or about

. €riticisms about several undergraduate, non-program.courses

- were frequent; the grading system ‘was criticized in sche of
the.courses. . ° - Gt - PURDIN

1
=]

. The graduate courses, especially. those on. Spanish, enjoyed
very -favorable comments. / At ST

Coon

Y
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~were phrases such a

. These f1nd1ngs wete. relayed to the adm1n1stratlon of the project andk
i to those professors that requested private information on their own -

courses. .The project and University administrations were aware of.
most of these problems and were seeking ways to alleviate them. At
least one professor. fiade a determined effort to improve ‘the del;very
of the courses between the fall and-spring sessions and the spring
comments showed some. success in this. regard. SR

I'd

- The pos1t1ve comments, mentioned earlier, far out’ weighed those that

were less favorable. In fact, most courses received a considerable
number of notes about the amount ofy" leaﬁnlng, the excellent informa-

~tien that .had been 1mparted, and the methods used in’ teach1ng them.

v

‘Another kind of suggest1on emanated from a' 1981 course added to the

program., All the students but one in that course took the. time to
write a substantial narrative about it, pra1s1ng the professor, the™

-rpro;ect and the inclusion of the céurse in the design. As an_ ilklus-

tration of the strength.of the offering, the following excerpt f@d@
he comments are presented - _ BN

.".A ‘.."

"'thns course should be a prerequus1te, to be taken\before
' other b1l1ngual courses,

... Yhis course should be offered at the,beglnnlng of the
Masters program p
T learned more about writing and 1mprOV1ng my Span1sh fluency
<« 1in this coufse than in any I have ever taken. : ;

At

WL lis to be congratulated for the f1nest .course ever presented

in this. or“any‘Otherv‘rogram in wh1ch I have beem enrolled

.““
\

Now 1 want more, ‘a’ £l owup course Or gougses on Span1sh gram-,
mar and comp051t10n would greatly improve, th;s program.

These are espec1ally,lmportant Judgments since the ‘studentg were by
no means talking abgux an edsy course. Included in xhelrd;omments,

Mo.stoughest course ever..." ¥,, hard professor
but knows her- business and how to teach 1t " "worked harder on
this> course - than all ‘thé rest combined. “The only.gegative comments,
and those were :still: tempered by praise for the ¢ourse and. the pro-
fessor, came from. students’ who felt that their level of prof1c1epcy
in Span1sh caused them some difficulties.

H.\early every student suggested that the scourse be offered very early

(or first) in: the program. It would appear to .the evaluat6r, how-
ever, that some study of the case should precede such a move. A
good mahy of-.tlie. students in this course were not very proficient in

" Spanish when: they,began their work at East Texas State University.

No doubt some ‘could: haVe taken the course.almost immedigtely but some
would have had many" d1ff1cult1es and perhaps not have learned as much’
as they did at’ this later time. If there were enough students, the

. best might: be'. to: offer a section early té students very fluent in

Span1sh and ‘thenanother later on for those that need to 1mprove
the1r quency flrst S

- Dnvm,op\m\r Assocm’rns., ll\C
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._."‘ '

In general then the program de31gn, as. seen throug,h the degree design and the
-camments regarding it, has shown a.steadily improving, ratmg across the years, "

* The increasé for this year, accord.mg to the narrativeés written by the students,

was due to the revisions of the program, the addition and continuance of some
courses - they felt 'to be uusually useful, and mprdVed relatlons in ad\n.smg

: Ly

)
e

Course- Ratmgs ._-' ;"'.‘.;_' A

The number of coursSes rated durmg the: present and the past ‘years was substantl-
. ally highér-than in previous evaluations, pnmarlly bécause; 6f . the muber of wn-
dergraduates.’ S:Lmllarly, these represented many more: sUbjécts than in the early'_

years; that factor mde gene.ralltles about the overall ratlf!gs meaningless -since
most students have some subject area they do not, enjoy.or with wl'u.ch they have

difficulties. To alleviate this potential problan the- subJects were grouped by

--areas to give a tmre useful evaluatmn
\

: ot Table 7 conta:Lns the imatlon for the present and past years Note‘ especial—
oy ) bly that the polarity.i¥reversed from: many common scales: ‘the: best 'ratmg is 1=

" strong and 5—very weak thus the. smaller the m.tnber the' better ‘the stmdents

.;."j_:Judged the courses 1n that subJect area-

Table 7: Comparatlve Overall Ratings by Students of the Courses Taken to Ful-
fill their Degree Requ:.ranents 1981-1982 and 1982-1983

S

A

: ' o Undergraduate o Graduate No. of
Course Areas "~ . . . -
BN 1982 || 11983 . 1982 . 1983  Reports
. ‘. e: . . ! ' Lo »
English . o 1.33 19
Spanish S 1.24 41
French e A b - "5
Linguistics Q\i : - 1.33 - 7
ol
Education: S 5
.gElgmentary NG Y 1.58 18 .
Secondary - . ) ; - 3
Social Sciences: / % \
History ' ) - 7
Political Science - A
‘Psychology* - 3
Soc:.ology - 7.Z
- Mathematlcs/S ) ', i |
' Mathemat:.cs 1.80 . 2.00.- - . 5
Biology 1.50 - 1.75 - 3
Botany - 2,83 - - 5;
FarthS__ es’. . 1.00 . l.oCQ, - 2.
.'.'-"®thers IR v c L l-
*Computer Sc1ence k ' o LOO -
Phys:.cal Education 2 75 2. 75 5
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Fey substantive changes were seeh ‘batween 19811982
_numbers of ‘students reported on -thej+ ‘

gory; is notable. Undergraduate English and ‘linguistjcs
- .| - mumbers ,.reﬁogt;ingi_this"ye'ar'wez;e';_s'mal»_ler than last-
R _changes were latdable: - Graduate ratings of

|+, remained a commendator part 0f the program. o

Y - -
. :

PR A L , L . . e T
Ehderg‘ij duate education courses also were given higher ratings tham for the pre- | i
vious yeéar. The judgments on the graduate program courses in elementary educa-
tion continued at a strong 'to veny strong level. S -
. .t ' P ’ - ‘.9; < . .
The undergraduate social studies courses remained.about as they were or declined
‘somewhat. The mmbers were not large in any: .of them but. to' that registered a . S
lowered rating had seven students-each. . The strong ratings. for the mathematics R

v

and science courses continued that trend ‘when the; subjects:‘etnild be feompared L

.- ©-across the two years. This has been ‘a ‘characterishic of .the udergraduate stk
“s |7 ‘dents 4n the project, indicating a strpng préparation in those fialdssy .ol
o FRRTa : Lo e : e

S The . X . . s

B _.the spaces blank. . The few that did comment tended tq be positive,. suggesting a

| [ general satisfaction with the catirse. It is notable that ‘fewer negative comments

| “were registered-on the undergraduate Spanish courses than had held in earlier

- years, : “ “‘-:, o T .
Gradﬁ’ate students were someivhat more inclinced to comment and almostiall of. them
A1 were pésitive.  The substantive favdrable narratives about the ‘Spanish courses -
f+ . continied much in the-same vein as’in other vears; they are seen‘as a h¥ghly .
|- useful part of.the Program.. Linguistics, which as cane in.for some negative

-+ féelings some years, was characterized by the students as:practical and,well -

LS . . - o N

. s . ‘ v:_\“,:}, -’ ;{_’." o » - . Soen o R
Elementary education’ courses for'the.graﬂu,a_f:g ‘Students received high praise for .
the mogt part. - For the first time, however, three students of a course:stggested |
-that the professor would have been better yith more elementary classxoom experi-
ence. None elaborated on how that was mapifested in the course. [ &F .-
As a generality, then, those courses ''controlled"” by the Project, were highly ra- o

L4

- ted anfl while much the same in the present year. as, the last, were much stronger
" than in some earlier years. Too, there was very little variation among the dif- o
ferent courses, denoting an overall trend toward .very strong “instruction. The  .** <
undergraduate courses differed more in their ratings but they, too, were seen ' "
by the students as providing the desired: information appropriately; only the . -
-social: sciences displayed ‘any tendency to be rated lawer than -in other years. ’
. e T ) . . - v - N RS °

The degreg desigp, program.activities,. and course ratings’ for <this year~'w)~7ere all
in the favorable to very high range. ' The revisions and working with the profes-
~\ sors to improve the offerings showed progress - and that was ‘difficult. for most _
" .areas since they were already quite high. "THe East Texas State Uhiversity ESEA -
. Title VII project is to be commended for its,:g:oqtinpogs_,..inprgva;rglt. R '

oy D e - . ~
L B . o . (S . P
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THEFOII.EMUPSURVEY

The East Texas State Unlver31ty ESEA Title VII Bllmgual Program has carefully
- evaluated its important phases throughout its seven year life, obtaining the .
opinions and suggestions of students ammually. These, in turn, have been compu
terized to allow for t¥ends across the. years. The mass of data considerably '
attenuated during the past two years because of costs and ut111ty for the pre-.
sent, have allowed many modlflcatlons in the operation of the program and, as -
seen in the earlier sections, a great deal of improvement.. Indeed, the annual
‘evaluations in recent years have shown the program to be ‘strong in its component
part:s; : . ] . : Ve

e M Pere

Not content with always v1ew1ng present-tnme data, the pro_]ect decided to conduct |-
a followup survey, apart fram thé regular anmal evaluatlon that would allow the
past students, as well as those cirrently- enrclled, to. express their opinions and .|
give suggestions for still further improvement. The' stiggestions of past students ..}
were accorded:greater merit since they were.no longer directly affiliated with T
the University and were employing what they had 1earned there, or feeling the
~lack of 1ea.rm.ng in their positions. '

ey

’IWo approaches were taken ‘to the survey First, the program secretary mderwok
to contact all tHe previous students that had completed one or mbre semesters
under funding from the ESFA Title VII project. The basic ‘information on their:
present-occupations, whether utilizing bilingual skills or not, and their clr-
rent addresses. The secorid approach wis that of mailing out a survey form to

- those for:whoin*addresses could be verified; some, of course, had moved and left
tio for dmg address and could not othemlse be located. This was especially
true ‘T_the first three years of the project; incamplete records also hampered
the search for some former students.

u’3‘- " ‘-‘ft'.a'{‘ ' ) :
The. total possible former students was 163. fcr th perlod that could-be verified.
However, 24 of these could not be located, r»l 7129 potential ‘respondents. A
suriner mailing, necessary under the cirk tances but always deficient for find-
«**.  ing teachers, resulted in a return of 50° *iristrifénts by the time this report was
| - written. Any additional forms obtained will be added into a later report.
~ The mstrument presented in Appendn.x C, contamed many similar elements‘to that
used for the armual evaluations. To allow for separate calculations of the .da-
ta, present from past enrollment was contained as an introductory item. Exactly y
half was enrolled at the time the survey was answeéred. Their present/past exper-
. -1 ience since enrollment, whether the experience involved bilingual or ESL, was re-,
quested. The possession of bachelor, masters, or doctorate degrees, whether. they
- were obtained at East Texas State Unlversu:y or elsewhere,.and a category for::
those that took only a few courses g the Unlver31ty checked that portion of the
" educational experience. Similarly, possession of the bilingual and other certi-~ -
" ficates and where they were obtained furnished valuable mformatlc9n

An opiniomaire section followe éeek_mg the partz.clpants Judgments about the -
several subject areas in their studies at the Unlversn:y, as wel]l as their en-
dorsement/certificate and degree programs. Finally, tiey were asked to rate
their East Texas State University program as a whole. Equally important with
the ratings, the respondents were asked to add-any comments about each oplrn.on
«component, explaining their ratm%s ot offering. suggestlons : =

'I‘he forms were for'Warded to the evaluator who anal‘yzed the answers and nrepared

L - ' . . \
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the. ‘present reprW The prov1s1ona1 natgre of the present mformatlon must be
stressed since more' forms will be returned later _

’9

Characterlstlcs of the S’urvey Studem;s

The direct contact survey by the program Secretary produced both prlmary (dlscus.-

+.sions with the former ’student) and secondary (informatior from other/sources) o
‘ddta on them. Slightly over 89% was dmloyed in a biljngual 'settind, teaching &
of' in. some other .way,..serving the bilingual populations of. their: s oo,ls d1s-‘
tricts, and’ thiversmles - Some, of-course, had been promoteds to n
positions but 'in any event, they were still concerned with children
guages other than English. The East Texas State University. has, admlrably
served its principal purpose of adding to the resources avallable ‘o um.ted and

. non-mgllsh speaking children. 3 oo R

The remaining. 10.87, was in a varlety of positions, mostly those 6f teaching in
“a qegular full English classroom:? Only three persons were in non-education po-
s1tlons all in business requiring no Spanlsh in the:.r opmlon ,\

The mail:-‘form respondents as noted prev10usly, contamed half currently enrolled.
Mariy of these howevet'; “jere aTso teaching or working in other positions at the
same ‘time. 'Ihe declare&' occupations (Table 8), showed only 16% to be full time.
students. Slxty percent of the respondents was in the teaching profession; the
others were in related flelds %

“-‘.
"

Table 8 Occupations of the Respondmg Survey Students as of Surrmer 1983*

Occupation Percent‘ Occupation - Percent
Elementary teacher 54 - . Instructional specialist 2
Secondary teacher \. 10 Education writer 2
Aide ) Curriculum coordinator 2
- Volunteer . R 2 Business 2
~ Substitute it 2 Bilingual secretary ) ‘2
Adult ESL - L Y 2: Student 16

* One person dzd not respond ta this question.

of tzhose ‘who were not ‘teaching at the time of the survey, 147, had taught since
cotrqi,l,etmg their studies at the University. Totalling those now teaching with
thosé€ that had in the past; at least some of that experience was bilingual,
747, and/or ESL, 487%.. ’I‘he mdergraduate students, some of whom had taught
and some’had not compllcated the separation of them from the results of th:Ls
question.® :

Elghty-elght percent of the respondents had already achJ.eved the bachelors degree;.
twefity-six percent had obtained it from East Texas State University, .The large
number of masters students, plus those from other Federation universities who
came in “for special courses or the certificate program, accounted for the others.
This is emphasized in the percentage with masters degrees - 387 - and with 637 -
from this University. Only two doctoral students replied; one had received the
degree from East+Texas State University and the other elsevhere.

¥ Same foﬁrteen percent noted they had taken only a few courses -at East Texas
.Stat:e University, mostly these were Federation students .

L] : »
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oA 'ix-xaj_or gcgal‘ of many students in thé program is the acquisition of the bilingual

“endorsement to the elementary teaching certificate. Three avenues were open to
them: 1. complete all the requirements at East Texas State University and be re-
commended by that -institution; 2. apply directly to the Texas Education Agency,
receive a deficiency plan if they lacked any of the ‘requirements, complete those
at a university,, and then. submit the transcripts to the Agency; 3. participate
in a district preparation program and take courses at a university, and be re-
comnended by the district when the requirements were mef. - Forty-four percent of

g the respondents had already achieved that goal; 407 had done so directly through
the Title VIL program, the others taking some courses at East Texas State Univer-
sity and submitting the transcripts to districts or directly to the Agency.

Students who plammed their degreé programs accordingly, or who had the necessary
transfer coutSes, were able to obtain other certificates.or endorsements as well.
Those attained by the respondents included: elementary (7), kindergarten (4),
supervisor (3), special education (2), mentally retarded (1), Spanish (2), and
ESL (2), The lattér will, of course, increase substantially during the next
few years. C :

.. 4 .

. "In general, then, the respendents represented the program participants for the
years encampassed. Obviously, the responses from the earlier years were few;
their changes of regidence made contacting them more difficult. The combina- =
tion of undergr te and graduate students, the different degree and certifi-
cate programs, and the conditions of ‘the bilingual education programs in the
districts were reflected appropriately among the Title VII participants. .'*

Course Grouping, Judbments ) oy

As noted at the begimming of the survey section, it was expected that those who
had completed their work at the University and while in the profession had’ scme
opportunities to judge the program eomponefits more objectively, might rate their -
courses dnd degree designs differently than those still in school.- That was
true, however, in only one ca$e; the graduate students no longer, in school judged
the.Spanish courses even higher than did those now enrolled.. The mean ratings
for all other program elements were not significantly different when separated
by former and present students.. (See Special Note to Table 9.)-

P

Table 9: Mean Ratings of the Survey Respondents on the Program Course Groupings,

Course Grouping Mean Course Grouping ' Mean
Spariigh* | . 4.55  ESL methods 403
English _— 3.77 Pther language methods . -« 3.73
Social studies : - 3.77 Social/multicultural methods 4.30
Mathematics/science o . 3.48 thods for other subjects 3.88
Bilingual methods i 44,11 '

% The mean for former gradu.ate students was ¢.87; undergrﬁduate students, whe-
ther present or past, was 3.46. ' -

SPECIAL NOTE: In the seotiome. of the awvwal evaluation, the rating scale was in
reverse polarity with l=very strong ard S=very weak, In the survey, S=very
" strong, 4=strong, 3=fair, 2=weak, l=very weak. The change was *utentionally made
to avoid routine replies. No respondent corfused the scales. v .

.
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Spanish enjoyed the highest rating of any.course grouping, one-third higher than’
\ . strong. There were also more comments appended to this item than any other. The
majority of these were sumary statements about the excellence of the courses.
Al] the other directly positive notations ccmmended the graduate Spanish-profes-
sor for her knowledge, methods, and ability to motivate the students. Two gra-
te students recommended,more practice and instruction on writing Spanish.and
two_ requested more céurses on the language. Five undergraduate students repeated
the complaints that have been nearly constant through the years: Spanish courses
taught in English and one professor that ridicules Mexican Amerlcans Spanish.

The social studles‘ftmltlcultural methods courses. reteived a ratmg almost as high
. as Spanish, 4.30, again a third above the strong rating. Few comments were re- o
- gistered: one carmended a workshop on multicultural methods as the best ever ta-
ken; two suggested that more courses be taught on this subject and that how to
teach awareness of multicultural strengths would help the teachers.

The bilingual methods courses also received a better than strong judgment, 4. ll
Same general statements about the utility and relevancy of the courses were in-

cluded and one praised the staff highly. The only complaint was that tBe respon-
dent felt that _more wrltmg methods should have been included. :

The ESL methods courses also merited a strong rat;mg 4 03, and the second lar-

~ gest mmber of comments within this group; all from graduate students. The

" necessity and relevance of the subject were observed by eight respondentst Four

made general positive statements about the work. One noted that the opportunity
to find out what other teachkrs were doing was of special practicality. Two felt
that the professors needed mbre elementary classroom experience and another noted
: that the information was mostly for elementary teachers and dwelt llttle on the

1 teaching of ESL :Lq secondary schools. . - ) :

Y All the other subject grouplngs were judged between fair and strong. While only
a few weak and no very weak ratings were marked in this survey, almost all of
the weak judgments were given to this group. That is, there was a wide variation
in the ratings, not unexpected since many professors were involved across the
years. Too, few comments were appended to the itéms covering: these course group-

ings; these. tended to specific statements, mostly negative, about particular
professors. :

A} .
In any survey. of this , there is always the concern that those feeling more
pos1t1ye‘ts¥;a;: the program and courses would be more likely to complete the :
form and re it. A comparison of the course ratings with those of. prev10us .
years suggests that this did not happen. Undergraduates judged the courses al-
most exactly as they had each of the past three years. Graduate student ratings
tended to be more positive than previcusly but their time-away from the Univer-
sity probably explains that differential. When enough comments were included, :
such as was the case for Spanish, English,*bilingual and ESL methods, they sup- |
ported. the ratings given. No systematic biases could be ascertamed fTom them
examination of .the survey with the ammual ratings. - . ¥

Program \Judg;ﬁmts

Three general prog:am ratmgs were sought in the survey, two specific to the pro-
. ject (endorsement/ certn_flcate and degree designs) -and one probed the overall East
' Texas State University experience. Almost no camments were appended to the ra-
wings of the endorsement/certificate programs but the éeneral University exper-
ience item brought a host of comments, both specific to the University and

!
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to the courses, professors and other program camponents. A few conumted on the
degree design. :

The e&dorsanent/ certificate programs received an almost exact1y strong rating,
3.93, and there was little variation among the respondents; an almost equal mum-°

ber Judged them fair, ‘strong, and very strong. Since there were no ccmnents no
- analysis of the d:.fferences could be made. - : '

3

The degree design was giv higher rating, 4.08, just.above strong The few
comments indicated th¥t students involved in transfers to other universities
had experienced scme difficulty. One complained genmerally about the Federation
regulations, another said that acceptable courses to other Federation universi-
ties should.be more clearly marked (one course did not transfer). The favorable/
couments centered on the excellent adv1ce that had been given.

The general East Texas State Unlvers1ty experlence judgment was strong, 4.09; in-
dicating a considerable satisfaction. " No. difference was found between the ratings -
of former and present students, The pos1t1ve commentg praised the availability ' of
professors for conferences;’ the quality of‘that advice, and that the Unlversn:y
takes an interest in, cares about, students. Five also made specific’ reference. .
to the bilingual program staff as very helpful to students. Two noted that they
had' attended othet universities and that the.East Texas State University exveri=
ence was the most rewarding of any. Only two negative context comments were. in-
.cludéd: some professors are pre_]udlced against Mexican Americans, and that in:." .
some curriculum courses, there is too mych busy work and not’ éiough content ‘ The
preponderance of coumendatlons for the University experlence ‘was-a. s featm'e-z
for the Um.Verslty and for the T1tle VII pro_]ecg e ~'* ‘hn,,: SRS A

I

. ..)d

The survey formwas des1gned to be folded and, mailed, free of charge back to, the':fj[;; _
program office. That procedure left one third of the back withoat items fér the |~
respondents;: Nevertheless, 21 (427) utilized the space to add other comments. "
Some ofsthese were reiterations of what had beén Said about the courses -or the :
program: high praise for the graduate Spanish course and professor, accessibili-
ty of the professors and program staff, and special commendations for some other
professors Seven camments assessed the use of Spanlsh in the methods courses
as very important 'to becoming truly bilingual; one noted her acquisition of pro-
fess;.onal vocabulary from that component.
Flve part1c1pants utilized the space to make suggestlons about the survey instru-
ment. -Four noted that some of the course groupings encompassed many courses in
many departments, taught by many professors and that the wariation among them
made it difficult to arrive at a rating. Social studies was given as an example
in which one participant stated he would have rated some specific courses very
weak and others very strong, thus he had to settle on a fair rating, which thus
masked the reality of the situation. No doubt others experienced the same diffi-
culty even though f:hey did not express it as directly. .

Four former students utilized the ‘space to tomphment the Title VII Bllmgual

" Studies program for coriducting the survey. Allsfour moted they had studied at

other institutions and had never been asked to make judgments about them.: .They

felt the: survey was an indication of the project and University.concern for its

students. ° Each also expressed an interest in knowing about the results; since .
. the surveys were anonymous, commmnicating directly with them is hot poss:L-

ble. An announcement about where and when mterested persons might view the

' results would be approprlate :

A}
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REPORT SUMMARY

(Y

The 1982-1983 report on the external evaluation of the East Texas State Universl-
ty ESEA Title VII Bilingual Program comprises. two distinct sections:

1. the annual external evaluation; ° v

2. a survey of present and former part:Lc:Lpants

'I'ne major portlon of this document is devoted.to the armmal evaluatlon but that
" does not diminish the importance of the participant survey, which although pro-
‘visional pending the receipt.of more . survey forms, adds a valuable element via
'_aﬁéﬂovmptofommersmdents o .

" | Sunmary of the 1982-1983 Evaluatlon S

.t

The '1982-1983 ESFA Title VII BilingualProgram at East Texas State University,
as in most past years, operated on funds from the University, the US Department -
of Education, and same special monies for specific courses from the Texas Educa- -
tion Agency. The increased emphasis on the undergraduate level, begun last year,
was continued but many masters, some specialist and doctoral partlclpants were
mcluded v

The program's goals sought the enhancement of learing and educatlonal opportuni-
“ties for all children; they specifically were aimed at those with Iimited Eng-
lish proficiency. ’Ihe means to those ends were ‘the preparation of high quality:
. bilingual and ESL teachers, speclallsts in those subjects and the support fields,
. -anid administrators capable of managing such programs. Measurable objectives
were stated for the prOJect and this extermal evaluation, together with the re-
~ .. ports from internal monltormg, were designed to assure the aoproprlate provision
. of the .services to the partlclpants It was expected that success in the pro-
ject's objectives would aid in improved learning by the University students and
‘| ‘then transmitted intqQ betteér teaching of the chlldren in the service area, that
of North Texas, and thus contrlbute to progress across the nation.

- The evaluation was comprn.sed of both formative and summative aspects to furnish
) immediate feedback to the administration while modifications could still be ef-
fected, and subsequently, an overall assessment of the conduct and the results
- of the project's year. Document reviews, interviews, observations, question-
naires, and opiniomnaires were the prmc:.pal methods utilized to obtain the data.
Activities on the Commerce campus and at the Satellite Learning Center in the
Dallas area were monltored twice during the year by the extetnal’evaluator..

The prOJ ect began in cooperation with the Dallas schools but since progressed

to ten others. Cooperation with other universities, with education service cen-

ters, and dissemination and assessment centers was active. Unusually strong in--
“teractions were chronicled with the Texas Education Agency. Internally, the pro-
, .ject works well with the departments and colleges a campus wide committee is -°

active in adnsmg the direction of the-activities. Major changes among the’ _

« University adrmnlstrat:we persomel did not diminish the thrust or acceptance

of the program.

' Courses are offered in several settings for the convenience of the students and
to enhance-the practlcallty of the offerings: the home campus, the Satellite
) Learnlng Center, and J.n cooperating school districts.  The main campus llbrary
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'salutory in the

and almost all of them wetu

3

~ has an mgresswe holdang of bllmgual and related subject materlals for study;

the Satellite Learning Center has many of the most used materials. Professors

: transport large amounts of materials with them when they teach in other sites,

thus faeilitating the study of the participants in those places. The adrm.nls
tratién was consolidated into a'single position this year, and although it pla-

;ces ‘a heavy burden on that professor the work was accamplished effectlvely

East Texas State Un1vers1ty demonstrated 1ts contlnumg carmitment to the pro_] ect
through furnishing the salaries of most of the professors, part of that of the -
administrator, and providing adequate office space. All of the professors but >
one were on permanent status and. that one was promoted this year; all aspects :
of institutionalization were unusually strong. The faculty and students both
demonstrated increased profeéssimalization efforts during the year again a con-
t:Lnuatlon of thelr strong \shom.ng prevmusly . :
' Q

‘The major com:»onent of the project, the instruction of the students, was rated
high by the obéervor -and. b the-participants. Only a few courses were still po- - |.°.
sing.problems - and: that’ mmber” decteased  from last year and was comprised entire- -, °
ly of mdergrad.:ate offermgs Graduate courses generally, Spanish, and methods -
courses enjoyed the hlghest ratings., - It ‘was$ notable that the muber, of elements

in -the\courses that was' -judged weak dmn.mshed to only a half ‘dozen replles ‘The
be ion ‘Was ‘a very positive part: of the T;Ltle VII project serv:.ces L

’Ihe degree and endorsement/ cert:.flcate plans and processes were also Judged in
- the strong category by the respondents This*did not differ between graduate

and undergraduate students. sing was praised as having improved during the
year; reflecting favorably ‘¢ director and the staff that a531sts w1th that
phaseofthemrk '*‘)j ’ ¥ o~

-Wh 1982-1983 results we,e compared with previous years, two kinds of find-

ings were” ev1dent The 1m{5rovqnegts in the courses reglstered last year cdhtin-
ued strong These have! enjoy J;mreased ratmgs sirice the begiming and now
are very positive. ‘The* ‘degree Wésign also has' improved substantially from the..
earliest years, 1976’ gnq 19%7. «The degree program was still being modified at . ?~
‘that time, and nges' are stil] bemg included, and apparently those Have beeri :

L5
L)

of_ the Followup Survey

The East Texas Stakeg:l _mgual project, not content with its ammual @
_evaluations, decidq ! ,,,fql'lwup survey of former participants this -+ %
‘year. F:Lrst direct s with as many as possible, verifying ad- -~ - °

dresses and current y during the summer a survey form was .
mailed to them.  The'informatd ! was similar to that of the armual evalu-

ations but summarizediith : e- general categoxies. The report is, at

this time, provisiona
less, fifty had replled
for the most recent fiva
due to changes of resi

¥ Has elapsed for the returns. Neverther
on:of them showed good representation
wéakness prev10us to that time,. probably

The judgments about th upings was strong or h:.gher Spanish, -
bilingual methods, méthods,. .and ‘social ‘studies/multicultural methods. Former
students differed from preshmlsmt}e:rt‘s .only in that they accorded an even higher
rating for the graduate: Spanish. ¢lasses:. \ Comrlents on the ratings were requested

16 .few'_mth negatlve content,were couched

47
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in students and the results of the project work

in terms of suggestlons for -improvemerit. A few voiced substantlve compla:nts
‘about specific courses or professors ‘these were the same as had been regls-
tered across the years. ‘ .

The: degree process was accorded & strong rating; most of the comments prralsed
the -advising. The endorsement/certificate process was given a slightly lower .
rating, with the respondents almost equally divided among fair, strong, and very
-strong judgments. .Very few comments were supplied and.those prlmanly dealt -with
transfer problems to and‘ from other universities in the Federatlon ‘ ’
A fmal item probed judgments about the overall East Texas State Unlversn:y ex-
perience. -That, too, was assigned a strong rating. Many c ts were written
on this item, chlefly dealing with the interest in, and caring about, the stu-

dents on the campus.. Many mcluded the prOJect specﬁ:'lcally in those favorable
replles

A space had mtentlonally been left blank on the fgus to prot 1 5 the replles from '
inspection by others during the mailing. Many studénts used that space to rein-
force what had been said previously with the majority reiterating praise for the

graduate Spanish courses and the professor. Some’otlier professors and the advis-. -

also drew repeated -favorable accounts. . Four students that had attended other.
institutions- lauded the followup survey effort noting it as.contimued evidence
of East Texas State University and the: ESEA Tltle VIi Bilingual Program interest

g .

4
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. #ppendixA. -
REVISEDPROGRAM OF STUDTES 1989583

/

‘-

/

The courses below iare approved for Fundlng during 1982-83 and

‘represent modifications aimed at neeting state endorsement re

-

o dn Bilingual Eﬂpeation and English as a Second Language; S

M.Ed. Core Program

L T e o
Six Cqurses from: (These consf?%ute the‘majorf

. - 5

" E1.Ed. 595 Research Literature and Techniques

oA

K

- gl

quirements

v

E1.Ed. 501 Language Acquisition and Development in Early Childhood

E1.Ed. 502 qundations in‘Cohmunications Skills for Biringual"

<
.

et - ", " Students: Reading, Listening, Speaking and Hritingh

: "iEled. 503 Foundation'Skil]shfor Bilingual-Teaching‘of‘Mathe-

-

matics, Science. and Soc111 ﬂtudies

E1.Ed. 649 Teaching the- Bilingual- “Biculiural Child

‘ or 7
: E1.Ed. 624 Children .of Minority Cultures
. pT : ' '
* E1.Ed. 625 Teaching Children cf Hinorlty Lultures-Nurserv through
' - Primar) ,\
PN

‘El.Ed.'§24 Language ARte Curriculum for Grades One through Eight

or |
‘RDG. 522 -Readihg in the nlementary School .
*
5 or ! .
RDG." 56 Developmenta] Reading
- or. '

RDG. 525 ;Teaching Readlng Comorehens;on

' : i Ta v s

S
T

E1.Ed.” §29 horkshop in Elementary Educatlon English as a Second _t

e ~ ' Language Methods and Materjals:

.

for Multlcultural Awareness

4

“ 50

E1.Ed. 529 Workshop in Elementary Educatinn 'Hethods and‘Mf!crialg“

o

Ry
-

-

.



b \ nan i o
BILINGUAL EOUCATION ENDORSEMENT
. . . oo ) ' :
CRADUATE PROGRAM .
- A '
: I. Coursefrequ1rements v:. ' e 5 . . .
S ' 12 seﬁéster hours. ' ﬂﬁﬁ\ o - -
° : : 'ELEﬁ 301. - .Language Acquisition and Development 1in Early
, . - Childhood 7
] . ' - , . y o ? )
' ELED '502 - Foundations in Conmunicatlnns Skllls for Bilingual R
Students: Reading. Iistenxng, Speaking and Writing
ELED 503 - Foundation Skills for Bxlingua& ?eaching of Mathe~ ??u :
. ﬁiﬁsy Science. and Social Stugies , EBR
FLL 511 - 'Teaching a Second Language ; .7
RV : o : : ﬁ." ' ' St
II. Other requirements '
. R . ) i T ‘ v
o - 1. Bachelors's.degree ’ .
. K . . . . )
‘ - 2. Valid Texas teacher certificate
AN . AN 3 4 .
3. Oral proficiency: Language Pro{icicncy Interview (LPI},
, ' - - Level 3 . ' o LT
e % . . . , ) —.‘
4. Writteg,pfoficiency: College Level Examination‘Program
: (CLEP) - Score - 50 E o : .
r
) 5.’ One year succeesful classroom {eachlno cwperience in an .
organized approved blllngual educatlon program.
N .
. A
o o : o
» ’c: ]




di; ! . :;;}f‘ Interdiaciplinanv Program
et o Six»CourseS'from'> (These constitute n;nor oru nqher courses)
‘\ i"dég%iis FiL 512 Bilingual Program for Elemencafv Teachers v'.f
. ot SPA 505 Children s LiteraCure in Spanxsh ”

”7ﬁ?ff, _ : SPA 555 Studies in Iitcrarv Wovementq \Mexican Americanﬁij;r“f‘?

o (Chicano) Literature .
If.Q;..'; S; ENG 557 Teaching English as a SeCOnd Language. LT _ u':i.ﬁﬁr
’“ o (ENG 5§8 SOciolinguistics SR ‘
BN ENG 555A Generaljyinguistice . f¥‘ ol
“ ENG 556} Comparative Lingui;t1rs | ,{; :; ‘ |
- .__; | S, E SOC/ANTH 553 - Amer#can Subcultural croupe' | R
| | - éit or ANTH 547 Culture in Educatjon - ) S‘ S o
FLL 511 Teaching a Second Language o | j
i

v ) ENG 597 Special Topics in English' PeycholxnguistiCS" .

fFLL 515 Seminar on Cros= Cultur11 Aspects of“Bilingualism o

*SPA 502* Survival Spanlsh for achoa1 PeVSOnne]
& ' C O h
*SPA 50§¢,Practical Spanish ‘or leﬂnghal Sxtuntlons R

|
‘ C T
*SPA 504 Advanced Spanish ch Bilinudsl” Sntuanzonq L P TR

. :
v
. . ! - i . £y
. .. , i
*An) or a11 ‘of tHese may. . be fundgd, but Oﬂ‘y\pne_can be counted &:S(r
. — \' . ' o
. coward the Hnster s Degree in Elemeﬂtc:j Educatlon . . .
‘ ' : e T R SR
S R . g L LT e el
. . - e TR K
B S T SRR R AR
. ’ N ’ .. ' & s ~ - . Jou ‘.. . ) .- ‘«;( ' . . l”.l - ' B N b. e "‘ B 1
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M

R I am ‘receiving. other than"Tltle VII funamg ';,.‘. SR

.

3. Teaching methodologies ;.

. -. ':3_\'

s, L very weak weak falr,_

1 LR A

AL

‘__EAST'I‘ED(ASSTATELNIVERSITYBE]NGUALTRAII\IDJGPROGRAM L r
" Imstructional Evaluat:,on st ' '

L‘q.

\ AR

'Ihdergraduate Masters » Post Masters Doctoral_ - AR °‘

)

1. Present Occupatmn ST B

__Teacher, grades 1-3: ;v".»;-_Adhnﬁ.nistr.jator ' __dther, pl_ea'se spec:.ﬁj ‘
_ Teacher, grades 4-6 ° - _ Aide - . 4. . SRS
_ Teacher, grades 7-12 ‘- _Studemt .. - e L
2. TotalTeachlng Expenence Sl R ' o

T wmsm. | elyes L7
~_1-2 years . . 1lor more_ ST :

,. 3T0tal Bllmgual eachlng Experlence L R e

. / 1# 01? nDre ' : ; : _

.’-,'Etl'm:.cz.ty Mepcan Amerlcan B].ack Amg“lo Other (spec1fy) s
._‘}.Do “you: have ‘the bllmgual educatlon endorsement? Yes , No_ .- '

VerSlty . : : - . RS - .

8 I am: recelvmg Title VII flmding for th:Ls program ) | o ’ e

.

I ampaymgmy own fees

VHAT SUGGESTIONS DO YOU HAVE FOR TMPROVING THE FOLLOWING? (Use’ Back’if needed.)
1. Language program : o e a SRV e

2. Culture'program Y.

. Research™’

Slookmg at your degree program as_ a whole and from what you can tell at ;ﬂ-ﬁz ] s

.__po.:lnt how would- you rate 1t?:°

contmued

.";--If yes,’ _Was the endorsement obta:Lned through EI'SU dlstrlct ., otherfni_-.,‘;.




e dng - :Ln "this ¢ourse?
RS 1_.'? i:ng be for this-co

. s Gourse/Dept

i3 He®@ closely were the tests. related

6 How would you rate your fluency in Spanlsh at this pomt in’ the program” : N
Very fluent faJ.rly fluent __know some Spanlsh krﬁpw near_ly. no ,Spanish |

How would you rdfe your wrltmg in Spanish? ' ‘ S

| __Very fluent fa:.rly fluent __can write some, can wnte very little.

7. How would, you rate the effectlveness of the liaison program (school V:LSltS)
-in helpmg you? o+

" ___very efﬁectlve, _not observed

“PLEASE ' CIRCLE 'II-IEAPPROPRIATENII’IBER'IO INDIGATEIYOURRATDE FOREAGHOF'H{E
OQ'IPONEN'I’S OF EACH OF YOUR (DURSES (please request a sepa:;ate sheet for each)
1 2 4 5
very :strong fair weak . very
. strong . oo iy

CE Y

fa:Lrly effectlve, __not effectlve,v

o/

»

N
.4

1. How would you rate the dove;age .
of the sub,]ect matter" '!- : ) -1

2. How would you: rate the methods g T
.-used in tea¢hmg the course?. . . 1 2

to the matenals covered? " .- . T - L3 _
. Tn so far &s’ 'you can tell at this & o TR
point, how would you rate the’ grad- T T e e
‘ d.h,g system used in thlS cowrse? | E . » S
. How wOuld ou’ rate’ ydur learn S o o e

: Takmg all fictors into cemsi~ . . L T y
detation; what would ygur rat- e 3 .
=d T

4 o .. . . . ) . !

: Soc1al Securlty Nmber (opEJ‘.onal)

Dnvnx,ommvr Assocu'n»:s, INC..
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Cdppendix € " B,
- ETSU STUDENT. SURVEY o .o . '
‘ i . . . . . s .
The Zast Texas State University' Blllngual Studles progrgm is oonduct:.nq this . . ‘
. uollovmo survey to obtain-information about its academic program and how it v
can'be imoroved. e would appreciate your replies to these few Questiong.as o
, @ part of that effort. Please feel free td add any suggestlons ‘that Wlll help ~-." ' -
. the Drocram . _ - . ;. : .
. +4 . .
;- T ’ . . . .
'I‘hank you. Dr. Alonzo Sosa, Coordlnator /04 Cgi cSO}a . . .
J
= v A * @ ®.
} G’.'N"‘RAT I'NPORNATION o o R .
‘ . , : . _ A o ,
l.a. I am currently taklnq one or more coursés at-ETSU." Yes “No -
: b. I am currently taking, one or more courses’ at ‘ancther umvér51ty. Yes lb ¢ ‘o
e‘,a.. . " . ‘

- What is’ your curr?mt occunatlorP ’I‘eacher Elanentary Secandary J Ac:m.ruistt-
"~y tor (specify): ' " ___Other (specify):
1f ,vou are not. a tteacher now, did you teach after leaving* EI‘SU'> Yes \lo
If you taught, did you.teach in a bllmqual program? Yes __No . . o
Dld you teach E‘SL or a similar progran? Yes_ No . -~
3. Acadenuc trammg ac:hleve.t" : - : . -
Bachelors degree. Yes No . (b) If yes, at ETSU: or anotheraum.versltw
. Masters degree: Yeés No (d) If yes, at ETSP or another university?
Do::toral degree:-Yes No (f) If yes, at ETSU? __or anothers 'u.n_wers*ty>
I.only mk a few courses at ETSU rather than a degree or -certificate

"frog'ram S

a0y

Famow

‘f

tior? o
t frak “TSL, please

B. Did you qualify for it at ETSU? ___Or-.at ano
ciIf you obtained any ot.her certificate or endor
“list it (them): '

4. al Do you hold the bilingual -endorsement? Yes _E'g .....

-y

EVALUATION INPOQMATIO\I’ o S I o

oo : R w .

’ '3lease answer -the followlng questlons by c:.rcllng a numbar on the .scale that

pest describes your Judgement. about the p

rogran -camonents listed: l—very weak,

.2=weak, 3=Ifair, 4=strong, S=wery strong,

é=didnot participate/don't know/does riot

' apply. Please use the ccrmeﬁt line for exceptions Or other s‘pec1a1 ideas s
you want to- cn'mLm:Lcate. . . 4 : 4
. v . :
- 3. a. Ssam.sh cou:se(s) i .. k23 45,6
b¥* Cafment . i 3. . . : _ N o9 . .
6. a. Bnglish course(s) : . ) 123456 Y
" b. ‘Comment - ' a o ‘ . . =~
7. &."Social studies/history course(s) o e 123456
b, Corment Lot . . o R
8. a.. Math/science course (s) L .. 123 w56 * .
’ D.Ca'ﬂ?ent . ,. - - .- , - . < . ‘ . - N ]
$. a. Bilingual memod_sfcourse(s) e . .. « 123456 -
Tt b, Coment . & ) o v : ‘
- 10. a! Other language arts methods oourse(s) 123456
.« .b. Comment ~ .
e 1- . 2. ESL nethods course(s) & 71234 5.6 -
) 5. Coment : . . :
‘ 2?. ¥4 Social sttdles/r"ultlcultural met? oos cou.sé(s) * .123456 -
R iu‘uﬁ& Coarent . = | LT : C e
Q - . ’ R . ) T - b

. o

" 51

e
s T iN & Ay
S - J‘55
: . .
. .




PR . . . o t . N v
..T‘M-' e v . :.‘ L . :
- 13.a. ~\C‘Qu:.;se (s) on methods for qther Sije’cts . ' 123456
b Cémhent R . . )
R l4ua Your eﬁdorsenerg:/aertlfﬁcate program as a.  whole o '21 345 6
T d a..chm1ent ’ . - f
- NlS" . &'ou? degres pzsoqrem as a whole ‘ L 123456
® . b Ccmnent‘ ., ' -

. 16 3. ’f’nmkmg‘abo& your ETSU prbg'ram as a whole, 1nclud nc'advis:i'f'\g',.; acdemics, and

, “" , @ssxstance,&ease glve an overall rating. : 12345¢%6
B : L J
» * B Coyment * > ) . ) :
v ) N + .
. . - 4 e
. . e —— —— —
- ® , .
) — e - —— -
¢ Please fold so that the port:.on above is ms:.de - oovered up Thank you for your
hel: . ‘ - ‘ L ‘ ‘
] » ) A . ’ .
] [ ] ‘ “»
~ ’ 1 . '
A s L 4
A e l
. Wt N -
.‘_ R - *
v
¢
N o .
LI e ' c

roid hére, plea'Se, so that the oortlon below is o..tsuie;* staole. ow tape “the edge,
© . and mail.

. ~ e e * —= -
. I ‘ " R - ‘ o Prepa d Pos._age-
: s ‘ g - » ' -
: L J ¢ ‘ . . - ‘ . . r" N
Q. < “ . R . . : - . N N .'V‘ - B -
’ ‘ v [ ' . ) N B o : N
| . ) ’ ‘e . ' .l.. s . ' @
: “ ’ L\ . ol o B .
. . - e . ’ - . - . . K
s e ' C '
" . R e Df"lce of. Bd.noual Studiel . . .
. e . East Texgs State Umve.sr'y
. - . Cowerte, Texas, 75428 ) Y
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