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- o /  Executive Summary

R

Tﬁis*repbrt describes a three-year study of the use of con-

. sulting to improve teaching among faculty members at the

University of California, Berkeley. The method used was to

obtain ideas from excellent teachers about what they did
that led students to rate them high on any of thirty ques-

‘tions about part1¢u1ar facets of their teaching (e.g., Gives

lectires that are e€asy to outline; Encourages class discus~
sion; Knows whether the class is understanding him/her).

These ¥deas were then Ppassed along to other faculty teachers
who had been rated low on the same items by students in one

of their classes. Selected ideas were described to theése

faculty in a teaching improvement consultation just before
the next time they taught the same course. 1Ideas they
expressed interest in were then discussed with them in some
detail, The faculty members themselves made the decision

about whether they would use a part1cu1ar idea 1n the next
offer1ng of the course.

Towards.the end of the secohd offering of the course, rat-
ings by the new group of students weére obtained on the same
thirty item questionnaire. Ratings before and after the,
consultation on the items for whi®h 10 or more faculty had
been given 1deas ‘Showed stat1st1ca11y 1mportant~pos1t1ve
change. .

Ratings of overall ﬁeaching eftect1veness were also com- °
pared. Of the 46 courses for which we had complete data, 24

~showed s1gn1f1cant positive change, 13 showed no change,,and

9 showed negat1ve change.

Begidﬁing faculty.nembers continue to need ﬁelp in learning

"how to teach. It is clear that the teaching consultation

process does help faculty gain knowledge of alternative ways
to teach. It ‘also provides the structured opportunity for.
faculty members .to take time from their busy schedules to
spend on 1mprov1ng their teaching. L
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USING CONSULTATION TO' IMPROVE TEACHING K
N\ . , . ' _ o .

3

ER

Most beginning. Berkeley faculty members, like. begxnntng faculty

n

‘members at any university, are in the early stages of. 1earn1ng

teach. In the process, tuey often have questions about how to_.
hehdle some aspects ef teaching, e.g. "One ef my students, repea
"edly asks questions that dzsrupt the class. How cédn Iostop him

without putt1ng h1m down?" -

.

It is usually diffigult,fot,faculty to get' ideas about'ways to
handle'suehwteaéhing'problems. He/ske is usually reticent abdh
asking a colleague or the‘department chajrperson. It's hard to

ask people for help in an area as central as teaching e particu-

o

larly when they will be involved -in lpte; decisions about your

. career. S
Bl - ‘//

B

Evidence of effectxve teachzng is a part of the documentatxon

needed for promotzon at the Un1vers:ty of Calzfornza. In 1969,

-
Pres‘dent Charles H1tch 1ssued a revised "Instructxons to \
Appoxntment and Promotzon Commlttees" requxrzng the.Eubm1sszon

. .

" :
evaluatxons of the candzdate s teach1ng 1nc1ud1ng evaluatio s b

1

-

students (7ppend1vah..
o\\
'\;res1dent Hitch's instructions and related statements led to a

_=fr1e§ of efforts hy the University dzrecteﬂ towards 1mprov1ng

teachxng and 1nstructxon., In 1970 the Regents of the Universit

L)
of Callfornxa establisheéd a fund to be used fos\;nstructxonal

»
1mprovement prOJects on the nine campgﬁes. “In 1972 a $1,000, 20

. 11ne item for 1mprov1ng undergraduate 1nstruct10n was added to




.
c o~ . s

‘the University's budget by the state legislature.

e e

Also,. in 1972 the,Berkeley,campus"ofithe University_establish

the offige of/geacﬁfng‘Innovation and- Evaluation Services (TI

°

The purposes~pf that off1ce are to ass1st’faeulty members,

s /6//artments and schools in their efforts to 1nnovate, evaluat

- : . . l:
< andv1mprove instruction. ’

Ll . A .‘,,
. X \\ .

« .In the summer of 1979, Lynn Wood,;Barbara Davis and;I (1) dec
to make an active effort'to give diréct help to faculty in
-improving their. teaching. We, chose-as our procedure a consul

t1on process that gave faculty members good ideas apout those

aspects of the1r teach1ng on which students gave them*lower r
. * - v

ings. B o7

"

The consultation idea was borrowed from-a study done by Keith
Jacoby (1976) at. the School of Pharmacy, Unlverslty\of San Fr

.cfsco. Jacoby adm1n1stered 25 of the teach1ng evaluation ite

->

developed by H1loebrand wtlson and *Dienst (1971) to students
the classes of-e1ght‘pharmacy teachers. S1x weeks prlor to t
next t1me the pﬁarmacy professor taught the course Jacoby hel
halfqboup consultat1on with four faculty. He fpund s1gn1f1ca

improvement for those faculty consulted with:-and no impreveme
" for the’cont;ol group. s T
: . s e L ; .o .

- We decided'to build upon}the idea‘of-consulting with-faculty

. . -~ . ¢ - v -

1 Lynn Wood was Assistant Director of TIES.  'Barbara

' t_\\; Davis -w&s Assistant Research Psychologlst at TIES.
“Robert Wilson was Research Psychologist and Director. of
TIES. ’ .
‘;._. ) . ) IS . ) A - '.
O o e . . , ‘ i _ i " J -

T
- - A

15




‘consultation process we, decided that: .

they might learn about new things they,cbuld dqQ in their teach-

. ing. In considering the essential requirements for a successful

1. The help should be easily accepted by Berkeley faculty
members. . r

- 2. The help should be easily. put into practice'by’faqulty.

v

3. The helpishould be easily given by the consultants.

The preceding requirements have shaped the form that the Teachin

Evaluation Consultation Servide (TECS) has taken, that is:

~ - "

1. The help should be easxly accepted by Berkeley faculty member

has me*nt. .
™ °Participation in TECS'is voluntary (i.e., the decision to
participate or not is made by the faculty member).

e Ideas for good teaching are derived mainly from.colleagues
rather than the professional educational literature.
e . The decisions about which ideas to put 1nto practice are’
made by the faculty client. . . .
e The consultant is not in a "line" relationship to the
‘ .faculty member's advancement. . :

e The 1n1t1al development of the service has heen done by
emphasizing that Berkeley faculty meémbers are assxstlnqcus
with bur research into the consultation process.

® Part1c1pat10n in the consultatxon process is treated as
confidential. -

\

e

2. The help should be easily put ihto_practice by faculty has,

1
meant: .

° Emphasis on short concrete ideas that are definite enough
* that faculty members can easxly adapt them to a particular
class. .
K) ’Consultations are "tailor made" to each faculty member's
teaching evaluation print-out. ' :

-

: R S X 1 B,



'b‘

o Several ideas are brieflz run by" a fachlt} client;

* "¢ ‘A smaller number of these 1deas are dlscussed in deta11

3. The help should be easily given by thé Consultantéi

. _The consultant should not have a personal stake in .a
faculty client's acceptance‘of a'particular'idea. N

.Q It should not be necessary’for the consultant to be expe
' in a c11ent s field.- -~

- . e 'The consultant must be clear that the decision to use.an
» idea is the faculty member's.

e There must be no condescendlng or patronizing element 1n
\ the offer to help.

) -
°




/ I. METHODS

e

The material which follows reports the results of,a,threefyear

research study designe¢ to determine Qhether'theﬁconéultation

N

process led to outcomes that documented its effect1veness in .

»

helping faculty improve the1r teach1ng., N1nety-s1x faculty

t N -
members participated as clientg. Ihe results reported are for 4

faculty teaching 46 cour.es for whHich we had complete before and

. - * .. . e
after teaching evaluation data. : '

A, Getting the ideas from excellent teachers

14
" A

Wood, Davis and I. wanted tn get a set of 1deas of good th1ngs
for a faculty member to do in h1s/her teach1nq that would als

. ‘be keyed: to 1mprov1ng spec1f1c aspects of teach1ng. To accom

/
teachers on the Berkeley ca2mpus to h/lp/us w1th our study
. —
(Append1x A). The two samples//ncluded former recip1ents of
A

the campus s D1st1nggjshed Teach1ng Award still teach1ng on

/
the campus,/as well as faculty members who received multiple
nom1nat1ons in a survey of graduating seniors in the spring o
1978 in response to the'questions:

"Please ..ame the one faculty member who was the hest
‘teacher you had at Berkeley.
/ »

. ) ' s
dlld . N .

e
/

_"Name the one faculty member from whom you learned the mos
during your studies at Berkeley. (This may or may not be
the faculty member who was the best teacher.)"

, v

12




Farenthetically, we were gratified to find that.most of the

former Distinguished Teaching Award recipients who had - expo--

RV :
sure to\undergraduates wete included among the faculty nom-
l

inated by seniors. . B N e
\‘ . | : ./ t ..

As requested in the letter of invitation, members of the

-excellent teacher sample agreed to our administering an end-

.of- course questionnaire to students in ‘one of their classes.
. oy .

They'also filled out a questionnaire rating their own percep-

Cions.of)theirmteaching; ?‘ A
. ‘ ' » y

} ' - \ . ¢

The Student Description of Teaching questionnairs (Appehdix B)

Ad

asks students to describe 30 aspects of the teaching in L par-

ticular class us1ng a 5 point scale with 1 meanipg "Not at all

L") . - N - Q -
Descriptive -and.g\EEaniug\:zery Descriptive”- fIn.addition, .
it asks for ratings of the overal fectiveness of the teach-

" ing and the worthwhileness.of the course. _also includes :

\\ . L
open-ended questions asking for details of the streng®hs and

~

‘weaknesses of the course, the teaching and'suggestions for

- _— . change. -

The Student Description,of Teaching questionnaire was adapted

_from one developed in a three-year study of the qualities tha t”

*

make Eeaching e&cellent conducted for the Davis campus of the

University:of‘California (Hildebrand, M., Wilson, R.C., & ‘

Dienst, E. R.,l97l)."Items were drawn fromfeach of the five

factors identified in that study and other items were included

’

N that discriminated between excellent and poor teachers in an

.item-analysis ‘study.




:Teacher-Group Interact1on is defined. by items such as:.

- N N ) - - B o, e - - Lo U U
: .
, . o N
1 ‘ ) ¥ .

1 0.

The f1ye téach1n1 factors regresented include: Organ1zat1on

and C1ar1ty, Analysls/Synthes1s, Teacher-Student Interact1on,'

~

~vTeachel’r_-GrouE Interactron, and Dynam1sm/Enthus1asm.

. Id

N : /
Organ1zat1on/C1ar1ty is def1ne3 by such items as:, Exp1a1ns L
clearly; Identifies what he/she considers 1mportant. '
AnalysiskSynthesis includes such items as: Discusses points of

view other than- h1s/her own; Contrasts 1mp11catlons of various
theor1es._.

Teacher Student Interactlon is def1ned by ‘items such as: Is
accessible to studepts out of class; Has genu1ne 1nterest in
students. ) - : : . , '

..

Encourages class discussion; Knows 1f the class is understand-
ing him/her or not.

Dynamism/Enthusiasm is defined by items such as: Is enthusias-

tic about his/her subject; Has an 1nterest1ng stylé of, presen-
tation.

A deliberate egfort was made to ihclude a diversity of iters
so that the gquestionnaire would include statements, that are

relevant to-a diversity of types (lecture, discussion, labora-

toty and studio),‘sizes (large, medium and Smali), and levels Py

of classes (lower division, upper division and graduate). '
. . - . - \ ) N
~ A

The stpdent quest1onna1re was adm1n1stered in either the first

or 1as§ f1fteen m1nutes of a class meet1ng dur1ng the n1nth or

tenth week of‘a ten week term. The quest1onna1re was adm1n-

istered\by the consultants themselves.

\ \ —
Faculty members whose classes were being used were asked .to

leave the class while the student QUestionneire was- being

‘admihistered. .They were also asked to fill-out a Faculty

-

F‘SelfﬁDescription of Teaching questionneire (Apbendix E). This

S e 14 - /-

-

P
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e R

questionnafre'consisted—of the_samexsﬂ/items included on the
student questioﬁnalre except phrased 1n the f1rst person§

_(e g., "In teach1ng“th1s course/l. Discuss po1nts of v1ew .
S )

e

~

other than my own"*rather than "In teach1ng tH1s~course

rd »

he/she- D1scusses polnts of view other than h1s/hgr own").

‘The faculty quest1onna1re also asks about how many t1mes the
J

faculty member has,taudht'the course and other information

< - about the course.

. .

N\
After the end of the term an appo1ntment was made for an

Q

interview with each excellent ‘téacher. Th1rty-n1ne excellent

teachers were interviewed. The .interviews focussed on the 6-8

PR _items~that students rated as most descriptive of the faculty

member's teaching.

The duestion asked of feculty was "Can. you think of anything
-‘you do that would leaa~students to say that it is-uery .

descriptive of.your teaching that ;ou1 (thesitem stemIWas

lnserted here;.e.g., Explain clearly;.Encourage,class discus-

sionJ?2" S K ‘

- 3 : . .

An example of the 1nte?v1ew ‘style follows. -An excellent

_mfrteacher/1n Phys1cs ‘was glven “a mean rat1ng TofTarE” on*a”S“polnt““

or not.’ The ensu1ng dialogue was someth1ng like the_follow—

~ing:

t4

"Can you think !¥ 'anything you do that would lead students to
say that it is so descriptive of your teaching that you know.

if the class is understand1nQ you?" -
nE .

- -

- | 15




“(a br1ef reflectlve pause)
'“Yes. It [ probably because .of my m1nute papers.

“What s a minute paper?"
e

Y

,"Well 1 g1ve my - students about a minute to wr1te answers to

two'quest1ons. Four or five times dur1ng the térm I come to
class five minutes early. I write two questions in the corner
.of the boafd‘ _ R - L e

_.,1 . . -
J \ N

l) What7is the - most s1gn1f1cant thing you learned today’

2) What question is uppermost in your mind at the end of

_this class. sess1on°
Then I go ahead and - glve a 49 minute presentatlon. One minute
before the b¢ll rings I tell the students to take out a piece.
of paper, sign 1t, and answer the two questions-in one minute.
_When the bell rings I -ask them to pass their papers to _the
aisle. I walk down the aisle and pick them upt I orléghally
started this’ as a meaningful ‘way of' taking attendance and ~
‘would simply give the papers to my reader to.check off the ’
names. Later, I started reading the papers and they, of
course, -do provide excellent feedback on whether the students
are understanding and whether there are 1mportant1questlons to
‘which I should respond. _r,___?_________‘L_ .

There are, of: course, other benefits from uS1ng "minute
papers": . P '

e It requirés.more active listening from students.

e It helps in. 1dent1fy1ng students who are in- need of spec1al
help oL who may lack adequate preparat1on for the course.

e Our 1nformant also tells us that it improves students writ-
ing. Responses during the last weeks of a class.are longer
and more articulate than those dur1ng the early weeks.

[ ) Relatedly, thls also helps document for students that they

"Eﬂdeed—ieafﬁ%ﬂg'Somethiﬂg—%ﬁ"the—€0ﬂf%£;:ﬁ""““

=}
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B. Giving the ideas to client teachers .. : ‘

‘

' Bhe second and experimental phase ef the study reqhired- l)
o . w
N recru1t1ng c11ent teachers, 2) developlng a consultat1on pro—

'cess for passing along the good 1deas obtained from excellent

teachers to client teachers “and 3) determ1ninq whether tb1s

A

~¢,fprocess was asSOC1ated with pos1trve change in teachlng.

- Y ) e
a .
. . e

1) Recruiting Client“Teachers

;¢Im-recruitin9'potential clients, we used several methods to
publicize the abailability of,our new Teaching Evaluation.
1Consu1tation Service} f/‘
In the Fall of 1979 we met in'a series of sma11~two-hour
. | seminars-with 3¢ department ¢hairpersons to describe_tﬁe

proposed serV1ce. We asked them to refer‘faculty from. .3
their. departments who. would be w1111ng to help us test the .
consultatlon process. In add1t10n, during 198@ 81 we sent
memos'to 120 fatulty inviting them to part1e1pate in the'
consultation study (Appehdix Bi; .Durin9‘1981-82 we‘were

particularly 1nterested 1n 1earn1ng about the. experlence of

~w—teachfng~ia{ge«é#eshmanwand—sep
were serit to faculty teaching 10Wer:divisionfcourses. o
| s | , . o
Ninety-si¥ faeulty meqpers participated as clients during
" the period_from”fa11'1929 to Summer 1982, At the time this

experimental period was terminated, we had complete before

and after teaching evaluation data on 45 faculty teach.ng

17




, ' 46 courses. The data»analysis results'are from this sam-

ple. For the other 51 faculty data Were'incomplete.

- e

E1ther they were still part1c1pat1ng in the- serv1ce or they

- -

. had term1nat=d before final data\could be collected. -Eour-_

e

teen of t e 45 cl1ent faculty w1shed to cont1nue with an

° ‘, | addition l consultation per1od A thlrd set of teach1ng
S ‘. - evaluations was gathered at the end of the th1rd offer1ng
| of th ir course. Further data on. cl1ent faculty charac-.

-~

te;7ét1cs are presented in Append1x K.

2) The Teaching Improvement Consultation-Process (ﬂfl " 179,

/' ’ s N -3
J S
\."

/
An our efforts to help faculty members improve the1r teach- -

N - 1]
; ’ 1ng.
’

We administered'an end¥of—course Student Description‘of-|

Teaching quest1onna1re (Append1x D) at the end of the
current offer1ng of one of: the?r courses.“(T1me l assess-

ment) . f’ - o , .

We had the'faculty member fill out, at the same time, a

Faculty ‘Self- Descr1pt1on\bf Teach1ng quest1onna1re (Appen-

/ _ dix E) wh1ch includes the same quest1ons wOrded in the

—_ %

Exy = .

first person.’

— . . \ ’

We sent to’the faculty member’his/her computer'printout

. K (Appendix F), stude%t quest1onna1res and self—descr1pt1on
‘quest1onna1re.~ The cover1ng letter for thls ma1l1ng-a\hed '\

s for a prel1m1nary consultat1rn to be held 2-3 weeks after

> the term ended.’ 18

-

e
L




. s . ) D

a) The preliminary consultation

At the prel1m1nary session (1/2 hour), results of the

. student teach1ng evaluat1on were d1scussed br1efly.. The

.

-, faculty member ‘was asked about what quest1o na1re items

he/she . would l1ke the consultant to- f1nd good 1deas.

The faculty member was asked when he/she Qould be teach-’

1

~ing the course again and ‘a tentat1ve appolntment was’

. ]
made for_the main consultat1pn.

: b) Preparing for the main consultation * - . y
- . . . . s. . ‘ -..; . ‘ ‘1 ) , . o :

. o . ‘-\ v
The main*consUltation occurred two tomfdur weeks before
the next time. the faculty member taught the same course,
- when heﬁshe was prepar1ng for the course.‘ In almost all

. _ _ _1nstances this occurred Just before the. same quarter one

year later.

A

’

~In breparing for this session, the consultant studieat

'the computer pr1ntout (Appendlx F) wh1ch summar1zéa the
\
previous teaching evaluat1on. The conshltant p1cked the

three h1ghest items and the three to f1ve lowest 1tems

to be used in the consultat;on.;' v | T

- ; ) . . R o g T eSS

The -open-ended responses'from individual student ques-

tionnaires were also read for the additional information

they provided about the strengths and. weaknesses of the *

[} ~

client's teaching.

”




~

'j1n our 1dea book that_were.keyed to the particular”items-

, made to the prev1ous feedback sess1on.“

" the jdea book. "

'Y

Bear1ng in m1nd the: d1sc1p11ne, mode of course, size and

AT

level of course, the- consultant next exaaned the ideas

-

on which ‘a client wanted help (Appendix I). »

. . ' - - LA C
- . . 4 N .. ! .

The-ideas’for particular items had been obtain revi-

. . ‘ .
- ously in interviews with teachers”rated high on ‘the

//

item; Ideas th/t/seEEEd prom1s1ng for the part1cular

cl1ent to use were selected by the consultant
4

-

Conducting the main con$ultation “

1

'sample had been. Ideas that seemed useful were added to_!

‘To begin the session on a positive note,. the client was

I's ' - ) v
> .

The consultant started'by reminding'the‘client'about'the

nature and purpose of the study. - Reference was. also

’

" B . - . - \ .

RN

interviewed for ideas about his/her three highest items

S

in the same way that members of the excellent teacher_

]

. The three to f1ve items that students sa1d were least

: descr1pt1ve of the cl1ents' teach1ng and in which he/she. L

1

had expressed 1nterest were’considered one at a:tlme.?
The consultant described tq the client'the 6-12 possible
ideas he(she had selected from the idea book for an item
(Appendix I). The. two or»three'ideas that the client
expressed most interest in were‘discussed in fuller
detail and xeroxfcopies of‘one-page descriptions of the

1

)\) ~ R : : .l ' 20 .
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\gdeas were left with the client.

\ RIS . , ‘ A

In our consultations, we gradually became aware of cer-
- 2 |

ta1n verbal “and non-verbal behav1ors of faculty. These

behay1ors seemed l1kely to be related to whether a .

\ faculty client would indeed make a change in h1s/her
\

< ’__ teachrng. our awareness of these cues came too late in
. the study for us to 1nvest1gate their pred1ct1veness 1n

a formal way. We mentlon them here as hypotheses that

could be investigated in future stud1es.

\

" Most of the consultations were held in the faculty

member's-office.' Cues that seemed positiver were that )
the faculty client-‘

e 'Had notes from the earl1er debr1ef1ng session on the
"table or nearby - :

)/ * o Had a draft of a syllabus for the next term's offer-
.ing of the class and brought it. 1nto the d1scuss1on
_ dur1ng ‘the consultation )
.o Had a dratt _of the read1ng l1st for the next ‘term's
offer1ng of the class and brought it into the d1scus-
. 'sion during the consultat1on
e Had paper and penc1l for tak1ng notes dur1ng the con-
sultation A

’

e Took notes during the consultation

g Me“tloﬂga—sﬁiﬁfffﬁﬁways;of~usrng or- adapt1ng~an—4dea -----
to the particular class

e Thanked the. consultant or in other .-ways made it seem

that the consultation session had been stlmulatlng
and 1dea generat1ng

21




‘Follow-ug letter

During the next fewfdays, the'consultant wrote a letterf

3 .
summar1z1ng the consultat1on (Appendlg J).. It was sent

to the_%llent along with a second set of the one page .

descr1pt1ons of selected ideas. It was hoped that the

. letter would re1nforce adoptlon or adaptat1on of some of'

- £)

}he ideas and aff1rm the consultant s ava1lab1l1ty to

give further help. . ;‘
Friendly phone calls

During the term follow1ng the consultat1on, the consul-
tant called the client once or tw1ce to ask "How are

th1ngs go1ng?' 0ccas1onally the consultant would-gﬁve

~

additional ideas. . ‘ : e

Other things we did

For most faculty clients, the debriefing sgsiion, the.

main consultation.and-the friendly phone calls were ajll

* . the help'that was given. A few faculty received addi-

tiondl consultat1ons or other kinds of help. For exam-

‘. ple, for a few faculty who requested 1t, we.dld observa-

t1ons of the1r classroom performance and duscussed 1t

‘with them afterwards. A few faculty asked us to do mid-

quarter student evaluat1ons for them. They used these

as feedback from students about how th1ngs were going.

J /
Thxs enabled them to make changes thag/would benef1t

their current set of students., . /

o9
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g) T1me 2 assessment

. . . . . S , -

. K . . ' ‘ ‘
<j At the end of the-second offering of the'coursedthe Stu-

- \ . N . N
E S ‘dent Descriptioh of TeaChigg’questibﬂ%aire“was admin-w

.1stered a Yecohd time. The faculty member ‘also f111ed
. N A ]
fq:OUt a second version of the Faculty Self-Descr1pt1on of

Teach1ng quest1onn1are. These provlded post-test data,:

:h) Time 3 assessment
As mentioned earlier, 14 of the 45'client faculty wanted
to continue with an additional cons®Mtation period. A
third set of teacﬂiﬁg evaluations ,was gathered at the

end .of the third offering of their course (Time 3).

. '3) Feedback of results to faculty .

The ahalyses of the resulting data are presented in the

-

' next section. However, something should be said about how
R/ J . ' '
- faculty were informed of the results and how decisions were

"made about whether to continue or terminate consuItatibns.

After the ehd of the second offering of the course, the

consultant scheduled a follow-up consultation with the

[Y
-

a ' faculty member to discuss the results from time one to time

two. As an aid, to this.we developed a Change Compar1son

o

Sheet (Append1x H).

> - : At this final eonsultatioﬁ the ehanges in mean ratings ‘that
) had occurred onlgﬁy of the 30 individual items were dis-
/ ’ ' ) : » M '
" cussed. Where item means changed importantly in either a

woe
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-pos1t1veAorunegatlve_dxrection, cllents .were asked*about,

their interpretations of the meaning of the.changes.'

b
.

Y N - - L4

<

A change weé defined as statistically important change‘iFj

¢

it: equaled or exceeded 1/10 of a standard dev1atlon (Cohen,

LS

1977). Changes on the overall teach1ng effect1veness scale

were also dlscussed. L CT o

~

The question about whetherethe4faculty member wanted to

continue with additional consultation or to stop,dgs also
examined. In all but 14 cases, the consultation process

was discontinued either because ~the facul‘y member was

sat1sf1ed or because of other reasons (e. g. sabbatlcal, not

‘teachlng the course agaln, etc.). In 14 cases, the faculty

client dec1ded that he/she would 11ke to cont1nue with _con-

sultatlon for another time per1od, usually becaus° the
faculty member was dlssatlsfled w1th hls/her progress dur-
ing the first time perlod. For - these,claents the ent1re

process was repeated for a second t1me per1od ¥

A
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II. RESULTS AND DISCUSSION ™
\ 1

Y

S~

S e . . . - ‘ .' N : ‘4. .-_. o
Student Description of Faculty's Teaching Before Consulttion

-

One of the questions we have béen'asked Gs what kind of

~faculty teacher makes use .of the Eonsuitétibn_servicg, "Do the

- teachers who réally need help make Use of your service?" A’

.‘ . \ \ ’ . - . . -
' distributions presented in Table 1 (see next page).

M . . . -
partial answer to the question can be seen

in the frequency

2 g T
. .

§

Students ‘were asked to describe the overall.tedching effec-

tiveness,of their instructor on a 7-point scale (1 = Not at

.. B

_all effective ceed 7 =iExtremely effectiyé). The frequency

-«

distribution of .the mean class ratings is shown in Table 1.

The mean of the distribution is 5.2 and the Qistribution is
? ] .

skewaﬁ with none of the class means befng below 3.0.
o P L .

The mean of this distribution is comparable to the means of .

-~

student ratings of ‘overall teaching effect'iveness found in

)

. Lo L
other departments using the same item. The resulting meanggqﬁm

are shown in Table 2 (see page 20). As can be seen the

‘results are about the same except for»éeteéfry. The depart-

ment of Forestry places unusual emphasis on teaching excel- .
. " . . i .' ‘ 1 .
lence. ' : - - : R

25
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Table';

Distribytion of Mean Ratings

of Overall Teiching Effe

Mean Ratings

L

L ] L[] L[] . [ ] [ ] [ ] L[] . . L[]

1.0-1.4

UIQUIQUI?UIQUIQUI
AN N BWWNN-

VDYDY YEODdW

Total

Mean

Median

"Standard

Deviation

EETVE%ESS

of Client Faculty

=z

e

(] -
HFdHFOMNMNWNHFOIE D

-3

‘#8.74

Percentage
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! | ) . : Table 2 ‘ -
. Mean Overall Teéching Effectiveness Ratings
’ . a
‘ Department X N S
. Business 5.1 3 118
- "! Administratign . o ' ‘ " )

I e e SOCio_]-Og y ..... e _:_.,.. ‘. o _....',,._5 » 2, P

[
.. 00

) Optometry N ‘5.3 16
' sForestry . 5.8 9
TECS €lients~ = .  5.2° . 45
’ . : P - - . ' N
’ All department data for Spring 1982.
v o o \
e o <
o ' \, ¢ 1
: L 4
.2 - ,
SN
A4 {' L4 ) A ,
\ .
. , \ ‘_\\‘ - ]
»- ] 2 7 h
/
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B) Changes in Students' Description gg'Faculty'§ Teaching After

Consultation

‘Differences from Time One (T1) EQ Time Two (Ig)

We were interested in determining whether éiving ideas for

improving particular aspects of teaching was associated with

positive change .in student rating; of a teacher's behavior.

_ We gave 1deas to teachers for 1mprov1ng on part1cu1ar items -

(i.e. Explalns clearly, Summarizes major p01nts, Knows when

studen;s are bored).

.
©

After the students described the client's.tgadhing performance
- at a second time point, a statistical importance test (Cohén,
- 1977) was-perfdrmed on changes in the mean ratings from time

one to time two. The hypotheSis of our study was that there

“ @

should be statistically important improvement from the first

time the course was taught to the second time on the mean rat-

ings for the items in the Student Description of Teaching for

b which ideas were given.

Results of tHe tesﬁs for the statistical importance of chanpges
frdm time one to time two for 46 classes are presented in

. - Table 3 (éee next page).
Table 3 indicates tha;HémOng the items for which suggestions
. weié given to at least ten faculty members, some resulteé\in a
' ) . . St ~ ' C
large number of-faculty making positive changes. For one item -

e

- - . Y Ys




Table 3
’ Statistical Importhnce of Cha ng__ from C :
TEmE“ene to Time Two K . - - L
'-Chanqi :
o o : : L , : . Totai‘
No., - - , : Decrease No Change =  Increase Classes
Explains c1ear1>‘ 2 (18 3 27%) 6 (554) 11
Gives lectures. that are easy to outline. 3 (21%) - 2 (148) 9 (658), 14
States objectives for each class session. 1 (10%) 0 . 9 (90%)° - 10
Encourages class discussion. - 5 (38%) 2 (15%) . 6.(47%) - gg "
Knows if the class understands. 8'-(26%) '8 (26%) 15 (48%) ‘ !
Know$s when students are bored. - 5 (24%) 6 (28%) 10 (48%) ; 21
Has an interesting style of presentation. 3 (20%) 3 (20%) - 9 (60%) 15
Vaties the speed and tone of his/her weice. 4-(22%) 7 (39%) . T (39%) 18
Motivates students to do their best work. 2. (18%]" 3 (27%) .6 (55¢) 11
Keeps students informed of their proqress. 3 (30!)A 1 (10%) 6. (60%) 10
11 Teaching | - » : CL ' -
tiveness. ' S S 9 (20%) 13 (288) 24 (52%) . 46

!

Other items were omitted because fewer than ten clients were given sugqestions on those iten:

tistically important change was considered an increase or decrease in mean score frdn tine“o
me two of at least:-1/10 of a standard deviation.- - -

o Tl ' B ks

'
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only 39 percent'of faculty showed positive chahge.‘”éor most

of the items a moderate proportion of fatulty showed positive

change. - ‘ T -

-

Ninetylpercent ofAthe £acu1ty‘abtained"changes in the%poSitive'L

L

4 d1rectlon on the 1tem 'States obJectlves r each class ses-‘

?/ﬂ sion.”™ The suggestlon for 1mprov1ng th1s’it ﬁ\ is self-ev1dent R
in the statement_of the item} | R f "»“ _
e ) N T R _ \\ _
N ’ Sixty- flve percent of faculty obta1ned positive Changes on the
AN
y_l ? item "Gives lectures that are easy to out11ne.' The klpds oi
$'¢ "A-suggestlons g1ven_to faculty tothelp them Imp;ove the1r_teach- lr
L ;ihg included: . . - - i §°4}~_ -
'Outlinelyour lectureton the.blac&board as it deyelops;" "LA!a;
"Structure a lecture as you would a Journal art1cle. _ . 'i;‘
A"Organxze your lectu;e 1nto lﬂ-mlnute segments. ”%
- ’ All<ofjthese suggest1ons are qu1te behav1o;a;\or:conctete.,' :

-

They do' not take anytspepiai flait or self4ihsight'to put into _

practice. This f1nd1ng and th1s 1ntetpretatlon suggests that‘

‘the more behav1ora1, spec1f1c and concrete a suggestlon 1s, _;]
.'the more eas11y 1t can be melemented by a- teachet and the A
-_.more 11ke1y it w111 be td affect students' perceptlons of

_ h1s/he: teaching.

This fhte:¥retatfon is somedhat supported byfthe relatively

_smallet 1mpact on pos1t1ve change wh1ch resulted ftom sugges-
“ftlons g1ven telative to 1tem §24, 'Var1es the speed and tone" ~

of his/her volce. (Only 39% of faculty showed pos1t1ve‘ "

- ,f changes.. The remaining 61% showed no change or a negat1ve

b . . 4 E <

EKK;;.‘W R A S 31
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change.) The suggestlons wh1ch were g1ven for 1mprov1ng rat-

.

1ngs on this item include-

*Build- de11berate and purposeful pauses into your 1ec-
. tures." . _ . : : '

.7 ., "Vary the pitch or inflection of your voice.® .
“Color—code your lecture notes with;ﬂues to-.'slow down}'

'‘pause ,and .get attention,' 'demonstrate with gestures,' or
other .stage directlons._ T -

These suggestions necessitate teachers belng_able to regard ¢
the1r verbal and nonverbal behavior obJectively, and be1ng .
able‘to vary_it at will,- These are.act1ng or self-

presentation skills that some faculty members may not possess.'
Four .items' showed statisticallv-important change for at"leastw

L
L4

60% of the'teachers'who were.given suggestions for them.

T'hese a\ c

‘Item 8. Gives lectures that are easy to outline. - . 7
— L | o . R C,
T Item 10. States;objectives for each class session;
N | 'gf , . - . . . L . . "h;\.‘ . . . . ]
e ' Item 22 Has ‘an 1nterest1ng style of presentation.

., B Item_3b. Kefos studénts'informed of their‘progress.

'~ %" All these itemshhad,suggestions which were rather more

: behavioral than the . items which did not‘shoW'positive changes.

. Concrete, speciflc, behav1ora11y-based suggest1ons, then, seem

-

to be*the most productive (effective) 1n assisting faculty

3

members to xmprove their rated teach1ng effect1veness.-ﬂ
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.~

This project did not examine, systematically, "the various ‘ele-

1S
i

ments of the consultation process, so we do. not know which of

its elements are the most important in producing the changes
we obtained. Although we believe that the crucial;e;ement is
having access to clearly ‘stated, concrete suggestions relevant

to. the teaching behaVior areas which teachers wish to change,

————~ﬂwe—cannot—be—ceftain—that—this—44#44u>4uuwu__lt_ma¥_be that

¥
talking to sympathetic, experienced consu1tants about ‘your

teaching is the importantxelementﬂ o

<

'The_results from analyses of the statistical importance of

. ’t.‘ ’. . .‘

changes in ratings by students Jf overall teaching effective-.
ness are also presented in'Table 3. Twenty-four of the 46
classes-showed statistically important‘changes in their mean:
ovérall teaching effectiveness ratings. 'Thirteen of the

c1asses showed no change and nine showed negative change.

Differences Between Time One (Tl), Time Two (T2), and Tim

o

Three (T3)

»
*

'Fourteen profess0rs’parficipated infthe TECS project‘through

two different consultations: one consultation'occurred between

N

the time one and time two. teaching descriptions and a second

i

descriptions. ‘The Kruskal-Wallis analysis of rank-order vari-'

=

ance was used to measure differences ‘in teaching performance

for the three time- points. This procedure was used because it

allows us to examine the three evaluation scores at T1, T2,.

and T3 s1mu1taneous1y which avoids prob1ems with Type 1 errors\h~

)

R 88
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caused by mult1ple significance tests. The results of this

- analys1s are as follows (see Table 4 ‘on. next page)

Equrteen of our faculty clients dec1ded ‘to continue partici—
.pating in the study for a'second year., Four (29%) of them had
received higher'ratings from their students but wanted'to try

out additional changes and ideas. Ten (7l%) of the fourteen

.had showed no. change or negative change in their r‘tings and

4

- decided to continue. , \

The impressions”received fPom these ten relates to the'motiVa—
_ tion to change and how a person manages to accomplish change.
S
The ten had. implied a commitment to change by accepting our
3

1nv1tation to participate in a research project to 'test the

¥

' efficacy of the consultation process and the pool of suggested :
good teaching practices in 1mprov1ng teaching.' We had deli-_
berately made the onus on faculty participants as low as pos-

s1ble.

‘Qe know from'our interviews with members of this group of ten
—_ that they wanted to be better teachers. They accepted the

thought that by learning some good 1deas they could become

better teaghers. - Their experiences during their first year of

'the,proJect did not support €ir expectations.
: : . ) R ’

_During'the second year! from‘T(z) - T(3),'efght (57%)-of.thef

faculty clients showed a positive increase in the ratings of
4 . . . . ° N -

»

N
a4
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Table 4

Statistical Importance of Changes from
- Time One Eg.gfme Two to.Time Three

’

(o]

Change
S . S | , Total
Item . . . Time ‘ Decrease No Change Increase Classe
rall Teachiné : ‘ . S - _ )
ectiveness ‘ ) T,-T, 3 (21%) 7 (50%) 4 (29%) 14
' T,-T, © 1.(87%) 5 (36%) 8 (57%) . 14 .

~

Note: The contrasts in the table are between the mean on ‘the

student evaluations at one time period against the mean on the

student evaluations at another time period. The exact procedure;'

used is described by  Marascuilo and McSweeney in their 1977
book, Non Parametric and Distribution-Free Methods for the
‘ _Social'Sciences, p. 299-318.. - 8

v
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/
/

: ‘ : /
overall teaching effectiveness,they received from their stu-

dents. Only one received,lowef ratings of overall teaching
e o o |
effectiveness. / '

i
/
/ -

——
A}

It is as though the first year s experience ‘taught some °
faculty clients that knowyhg about new th1ngs to do was. not '

-enough. They became more active in try1ng some of the options

they had 1earned about.

/

~ ) . )
‘The Comparison Group. R "

[} . A
/ -

It was not seen as: feas1b1e or des1rab1e to assign any of the

- faculty. part1c1pants to a non-intervention control group.

They had responded’ affirmatively to our 1nv1tation to make use

-of a consu1tation service for helping them 1mprove teaching

. and we’ fe1t obligated to prov1de that serv1ce.' We decided to

use, as'a_comparison group, another group: of faculty members

- who had received only the results of'their student ratings.

e _ .
We were encouraged in that decision by the ev1dence from prior

studies showing that in the absence of 1ntervention, faculty

member's generally show-little»change in the»ratings they

‘receive from students aboyt their teaching effectiveness from

‘one time to another.

- Rotem and Glasman'(1979) in a review of studies "On the Effec-

tiveness of Students' Evaluative Feedback to University
¢

Instructors" concluded that *"The main. 1mp11cat1on emerging

-;zbm the present review is that feedback T..alone..] from stu—

| . . . - . . s
"~ oo i . ) 2
. . N a
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]

dent rat1ngs [as was el1c1ted and presented to teachers in thez/
) ¥y
'stud1es rev1ewed] does not seem to be-effective for the pur-

. dose of 1mprov1ng performance of un1vers1ty teachers.

i

Kulik (l977)uin an-article on 'Students‘ Reactions to Instruc-

t1on' cqmmented that 'Teachers have collected ‘student reac-, .1;_5

.

,t1ons to college coyrses” for over ‘50 years. The trad1t1onal .WWTZ

o _7 procedures are familiar to most teachers.. A student rat1ng ,
' i 1
form, usually consisting of 18 to 4@ statements, is given to a y
¢

-

teacher by an administrator for gathe?Tng student_op1n1on.'

Each statement of the form describes some characteristic of a

teacher,'and‘students are asked to indicate the degree to

-

" which the statements_apply to thelr teacher.i After grades are

'-turned‘in, the teacher receives from the,administrator copies
of student response sheets or.a cl&s$ summary indicating the

o

percentage of'students endorsing €ach of the items.

'Several-studies carried out bx\thé~Center'for Research on
Learning and Teach1ng (CRLT), Un1vers1ty of M1ch1gan, research
sc1ent1sts W1lbert McKeach1e and Y1-Guang Lin have shown that-f
th1s traditional means of collecn1ng student op1n10h leads to
’llttle or no change in the qual1ty of college teach1ng. Sub-.

. Sequent teach1ng by 1nstructors who rece1Ve student op1n1on 1nh

e N 3

th1s way is about the same as the teach1ng of those who

u-’l\w . ‘ . e
receive no feedback A _ L . _

. . [} @ . <
td ‘s .
- [ . . ' * .

To check whether th1s was true“at our own campus, we undertookp

the follow1ng non-1ntervent1on study: We analyzed the'records
N
«of student end of-course evaluat1ons of. teach1ng in one of the -
< J o - ! . oy s "

. v . o ,(o‘ . . . N ..’j ,
A Fuiext provid ic ‘

- 2 o : e L
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Schools' that for the last ten years has been using the origi-

nal questionnaire on which our guestionnaire was based (23 of

-

the  items are identical).

The faculty members»used,were in the'same'siﬂuationfas our
) 3 . -

faculty c11ents in that: o |
,'.o‘ . | L [I< o
1) each time they taught a’ particular course ﬁt was evaluated
. by students at the end of the: course; "
2) a few weeks later they received a ‘computer pr1ntout summary
: of results (11ke those in. Append1x F), l
| 3) they also . received :the original student quest1onna1res at
-that time including student comments about the strengths
" and weaknesses of the course.

Two th1ngs are d1££erent:about the'comparisonvsample:

1) they did not receive any ideas they might use to 1mprove

- items on which they were rated low, . . C

2) they did not self-select themselves into the situation of
. agreeing to -be helped to improve.their. teach1ng., .
) . . . . /
For the period Fall, 1979 through Sprlng, 1982, the same .

.per1od as the TECS study, we Selected 101 courses that were .
taught twice" by the same faculty member dur1ng that t1me
per1od.- We compared the mean rat1ngs rece1ved at time one

< " with the mean ratlngs received from stGdents at t1me two on 23'

*

of the spec1£1c items that were the same on the,two question-

« ®

1na1res._‘The resultant,changes in 'mean d1f£e§7hce on all 23

N questions‘wererzero-ranging from -.86 to +.13 with none of
them being signi¥icant.

-

38

T , ~ . - '
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We also compared time one (Tl) student rat1ngs w1th time two-
!

- - o (TZ) student rat1ngs on the overall evaluation quest1on- 'Con-.

:s1der1ng both the 11m1tat1ons and poss1b111t1e;\bf the subject

matter and course, how would you rate the overall teachin95

feffeétiveness of this instructor?” The difference .in means

between (Tl - T2) -.P1l with a standard error of the differ-

ence of .09.

N s

Eséentially there’is no difference"without ihte?vention. One

l m1ght conclude that faculty members tend to teach a course
pretty much the same way from occas1on to occas1on as ‘seen by

N

students.
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III1. CONCLUSIONS AND‘iNTERPREiATION .

Thé data reported indicate that:

1) The consultation ptocess was associated with statistically .
impottant change in overall teaching effectiveness tatings for

5 52.petcent of the.faculty clients.

2) Half of the faculty“ciients showed positive change on 9 of the -

fﬂ'items for which suggestions were given to at least 19 °

faculty.’ )
3)bfhe less complek and more conctete items uete.the ones on
which the greatest number of faculty showed'statistically

“impottant change.
’, , K} N " . ’ .h(‘

- 4) 0ne thitd of the patticipants elected to continue in the con~"

sultation study for an,additional time period. Apptoximately
one third of them showeé statistically important changé_ftom

Tl to T2. '0vet"h'a1f of them showed change from T2 Q*‘ra.

5} A group of 101 facuf&y received the computet ptofiles of the.f

Student Desctiption gg Teaching ‘Plus the otfglnal question-
/
naires. They received no suggestions about things they might

do to improve their tqaching and showed no significant change f

in the ratings of their teaching they received from students

on two different occasions.



»

1t is interesting to’speculate about the factors that ma)’have

Jbeen imbortant.in‘leading'to’change in faculty clients' ratings. :

-
Y

In looking at the processes by which faculty members effect real

< improvement in their téaching, it is useful to consider two
WA : . . : .
;J‘ ' aspects of the change process separately:
. E l) One aspect is knowing'wbat to do:_’Does.a faculty member know

abodt other optionsAor ideas? For example, if a faculty
member 1s having d1ff1culty in’ gett1ng student part1c1pat10n
*ih class d1scuss1on, does the faculty member have knowledge of
alternatives that(wouldilead to increased student participa-
tion;A'érobably not, dnless.he/éhe-is,given a chance tc gain
'knowledge about . alternat1ve ways of doing th1ngs. This is one
. of the ways in which the TECS project has functioned. It has
£o;ussed on helplng faculty to ledrn additional ways of doing
things in their teacbing - ways”that>they didn't know about

before. ‘ o R .

2)‘A_second aspect'of.change is' being able to actually do the
'something different that you bave knowledge of. Khowing
better ways. to do th1ngs doesn t mean a person will be able to
;do them. Know1ng that 1f you give up smok1ng you may 1ncrease
your: 11fe.span doesn't make it easy to give up smok1ng. Know-
ing that if you don't drone you. w111 1mprove your teach1ng

doesn £ make it easy to vary ‘the speed and tone of your vcoice.

‘g It s this second aspect of change with" which it seems most

A
;o

difficult to help faculty.
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~ It may be, howeverf“that interpersonal-expectations established
in the consultation sessions create for some faculty a desire to’
fulfill an implied ¢ontract with their consultant. It is cer-
‘tainly true that the consulting process sets up a situation for -
producing change {hat isn t set up by merely sending faculty

;
'members a book of good ideas along with their Student Description

\gf;Teaching results. Making an appointment and spending ‘an hour

talking with a teaching consultant aboyt concrete iaeas gives
structure and impetus to . a faculty member's taking steps to
improve teaching. The . first step was taken when the appointment g

\

'was made. -

~During 1983-84, we have been experimenting with_alternative_pro--
cedures for helping_faculty‘learn about‘good ideé@ they'can use
in their teaching.. We have had a group of.five Emeritus Teaching
Consultants working Wlth ten client faculty uSing the’ same pro-
~cedures deScribed here. .In addition, we have had five faculty
who did not receive consultation but did receive a copy of the
same book of good ideas that the consultants_used. QThe results

of this'study will be reported in Emeritus Teaching'Consultants

Help Improvb Teachiggr(in preparation) "t The faculty members who

received consultation from the Emeriti showed significantly *
~greater improvement in their teaching as rated by students than,
.dld faculty members who -just received the book of good ideas to.

use by themselves.
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fLétter of Invitation to Excellent Téachers :



SR T ey =3
oL | - - o TEACHiNG INNOVATION & EVALUATION ssnvxcss\\
(TIES) |

262 Stephens HaII

\

Dear:

The TIES staff invites you to. take" advantage of one of its services .
designéd to assist faculty members in {mproving instruction. ?{This serv1ce :
invdlves using student evaluations of teaching as diagnostic, self-

" improvement tcols, linking student ratings on particular questionnaire
.{tems with specific, concrete Suggestions for improvement A

R . ] ' . . 4 j

Your participation would consist in: . o «
B 1) Selectihg a course which you would Iike to have evaIuated this year : \

. 2) Permitting us to come . into one of: your class’ sessions during the _'
. ‘eighth. through tenth weeks to administer the attached teaching
_ evaluation questionnaire to your students (this takes about 15
. minutes). If your course is especially large,; the questionnaire can -
: ' be administered in a sampiz of section.-meetings if you prafer. .
- Summary results as well as student comments will be returned to
you within a feéw weeks. : . “
-3) Meeting with.one of us toﬂdiscuss the-concrete things you do that.
may lead students to rate certain questionnaire items as -especially
descriptive of your teaching. The interview will bée scheduied'at
your convenience after the end of the quarter,

During ‘the same interview. we will also relay information on the o
specific things that other teachers do that lead them to receive: e
kigh ratings on-any items of special interest to you {for example,

~ what others do to "expiain clearly", No 6 on the questionnaire o

. e .ol

4) Agreeing to have the course re-evaiuated the next ‘time you teach it“'f, V4

- to see {f the suggestions you adopt improve your student . ratings on :

re1evant questionnaire {tems.

Ne began this project in the summer of 1979 To date. close to 100

ucs faculty members in a wide variety of disciplines have participated,

both contributing and receiving many useful ideas and teaching -tips. N _
We hope that you will find the project both interesting and worthy of . R
your participation - N . \y .

1 .
'Sincereiy.v \ k

fedc u/,d.\agmm-@ew 40 B0

- Robert C.. Hilson ;Lynn Wood, . Barbara Gross Davis

R

- If you would like to participate,-please fill out-the attached formand °
‘return it to the TIES office, 262 Stephens Hall. 'If you have any questions
about the project or would like to discuss your participation before deciding
to participate,. please give any one of us a call at 642-6392 or 642-1811.

- e e ————
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b To:  ucB FACULTY |
FROM: ROBERT C. WILSON, DIRECTOR, TIES ~
RE: . NE TEACHING EVALUATION-CONSULTATION SERVICE

Beginning.1979-80, the. TIES staff will be offering a new teaching evaluation .
and consultation service designed to help faculty members make more effective
use of student end-of-course evaluations in improving their teaching. This

new service ‘1inks the ratings which students give a faculty member on partic- .
ular questionnaire items with specific, concrete suggestions for improvement.

L [ 4 :
These suggestions-are being gathered in a. series of interviews with 100
faculty mefibers known to be excellent teachers (e.g., recipients of Disting=
uished Teaching Awards). In these interviews, faculty members are being asked
to describe what they think they do that leads students to give them high '
ratings on specific items or variables on a standardized student end-of-course

-evaluation form.- . ,
Ne.WouId like to invite you to pafticjpate in the research phaée of this new
service. We hope to involve faculty members from a variety of disciplines '
who teach courses of various sizes), levels, and tyoes (e.g., seminars, lec-
tures, laboratories). : . o . .

P

. ~.1) Selecting one course which you would 1ike to have evaluated this Fall,
. Winter, or Spring Quarter. The questionnaire will be administered in the
9th or .10th week of classes and will take_approximately 15 minutes. . While
~ students are filling out their: forms (seé .yellow attachment), you will be
-.asked to complete a parallel self-evaluation form (see green attachment).
« Summary results, as well as student comments, wjll be returned to you with
, in a few weeks. -~ - : - o -

- 2) Consulting Q%th a member of the TIES staff for 30-45 minutes about your
highest andlowest ratings a week or two before the next time you'teach the

+ course. During'this meeting, the consultant will "relay" specific suggest

. ions foy improying your lowest ratings and/or the items which you have in-
dicated you would most like to improve. "All aspects of the evaluation ahd
consultation will be kept strictly confidentjal. :

3) Agreeing tc have the course re-evaluated the next timé:you teach it.to
see if> the suggestions you have adopted have helped to improve your studen
ratings on relevant questionnaire items. o - : ~

The ultimate aim of the project is to test the efficacy of the consultation -

orocess and the: pcol of suggested good. teaching practices in improving teaching

If successful, the consyltations will become an- ongoing service of TIES and the

evaluation form with suggestions keygd to individual items will be incorporated
.. .into a handbook. for those faculty members who would prefer to use them in a éé]
’ study approach. S _ S . .

. We nooe that you will find the project both intéresting-and worthy of ycur car-
ticipation, S ‘ _

¢

Your participation would consistof: - - °

¢ If you would like to participate, pIeaée;f111 out the attached form ané return
| | ' | it 'to the TIES office. ° |

S 0 48 .
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T0: ROBERT C. WILSON, LYNN W0OD, AND BARBARA DAVIS
: Teaching Innovation and Evaluat1on Serv1ces (.IES)
- 262 Stephens S

Campus

FROM:

3

I am 1nterested in part1c1pat1ng in your research proaect on.
"the evaluation and improvement of teaching, Fall Quarter.

The best time to administer the forms in my class 1s
. Date: November -~ Day of Ueek '
CTime: . . (The first 15 m1nutes of class)
| (The last 15 minutes of class)-

. ‘The course is:
s+ It meets in Room -, . _Ham,
.~ The number of students enrolled is_

S N 'I am 1nterested in participating in your prOJect, but the course

far whi¢h 1 would 11ke to have an eva1uat1on-consu1tat1on w111 be
“taught: '

" Winter Quarter Please contact me at that t1me
Spring Quarter. P1ease contact me at’ that time.

I. prefer to taTk to one. of you before agreeing to part1c1pate in "
the prOJect The best times to reach me are

Days of week
Hours: : e

'. ’i) do not wish_to participate in'the research prdject this year.
_— o . | . B

.}

50 |
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2

Oepartment: ' : .
instructor . - Course Number_ " Quarter,19__ -

[. The following items reflect some of the ways teachers can be described. For the instructor
named above, please circle the number which indicates the degree to which you feel each item
is descriptive of him or her. ‘In some cases. the statement may not apply to this individual
In these. cases, check Doesn't apply or don't know. .

-Responses will not be returned to the instructor untii after final grades have been given

. ‘ Very - . Doesn't
Not at all - Descrip- apply or
: Descriptive . tive don't know
1. Discusses points of view other than his/herown......1 2 3 4.5 () (a7)
2. Contrasts implications of various theories........... L 3.4 5 ()

" 3. Discusses recént developments in the field........... 1’ 3 S5 )

4. Gives references: for more interesting & involved ' v '

) B+ 1 11 < S P w12 +3 4 5 B B
5. Emphasizes conceptual understanding ......... ,..1...(! 1 2 3 4 5 ( )

6. Explains clearly....i.ocvmenennennns e eieeneneanens L2 3 4 5 () P
7. Is,wel) prepared.......covvvvecnuasmunnnns Meeeieneead 1 2 3 4 5. ()

Q. Gives lectur.s that are easy to 0ut1ine..:;.;t ....... =1 '.2 ' 3 4 5 ()

9. Summarizes major POIRLS. . eveninrataeannes e 1 27 3 4 s () °

.10. States objectives for each class SeSSTON. . cvurnrnns 1 2 3 4 5 { )-

, 11. Identifies what he/she considers important...,:...,.. 1 2 3 T4 5 ( )

12. Encourages class discussion..................... e 12 3 4 5 ()
13. Invites students to share their knowledge and ' '
_ experiences ........................ werreeeeanes 1 2 3 5 S 0)

14, Invites criticism of his/her own §AORS. oerneeernnn., T 2 3 4 5 (G
15. Knows if the class is understanding him/her or not.. 1 2 3 4 5 () (671)
16. Has students apply concepts to demonstrate ' . - e

: understanding ....... R PR nr 12 3 4. 5 (),
17. Knows when students are bored or confused........ el 2 3 4 5 ()
18. His genuine interest in students ...... teerrreieeeiian | 2 3 4 5 ()
19 Gives personal help to students having difficulties ' :
o TN COUPSE. ... iiviiieiiiiiiiiii it ieiieieiaas T2 3 4 5. ()
- 20. felates to students as individuals................... 1 2 3 4 5 ()
21. Is accessible to students out of class........ e 12 3 a4 5 ()
22. Has an interesting style of presentation............. 1. "2 .3 & 5 ()
23. Is enthusiastic about his/her.subject............. L.V 2 3 475 ()
24. varies. the speed and tone of his/her voice....... seee 12 3 4 . 5 (‘ )
'25. Has interest.in and concern for the quality of o -
his/her teaching........ R 1 2 3, 4_5 ()
26. Motivates students to do their best work............. 12 3 4 ()
27. Gives interesting and stimulating assignments........ 1 2 3° 4 5 (. )
28. Gives examinations requ:rirg synthesis of parts )
Of the COUPSe. ... ... . c.ioucrenssccsneecans eeee 192 3 4 5 ( )
29..Gives examinations perritiing students to show
understanding........ e e erteeeeeeieantiteannn 1 2 3 4 5 { )
30. Keepé students informed of their progress............ 1 2 3 4 5 ()™
S o !pL_EA’se TURN THE PAGE :

\



v ’\ ' \'_ , "v ) ', _t';f ‘ < : " N L . ‘J‘ - -7 .
- . 4 P- . .
A Consideri g both the. H;nitations nd pos;ibﬂities of the subject mat‘er and course. how would you ‘
* rate the gverall teaching effectiveness of this M‘?
' Not at all : - * Moderately . ) _ Ext_remely._.'
. effective : : Lo effective . effective
— v 3 4 5 6 7 7
. _ o . R ) ' o -
2. Focusing now on the course_content, hoyrthwhﬂe was thjs course in comparison with others you
have taken at this University? . o ' . '
, Not at all i ‘ T Moderately R ' v Extremely
, worthwhile v+ . - worthwhile wortnwhile -~ °
1 2 - 3 ) s 6 7.
I11. Are you taking this course because it is required? )
(1) __yes (). =m0 ) . ) o 79
IV« COMMENTS:: _ 0 , ) i
' 1. Please use this spaee to identify what you perceive as the real strengths and weaknesses of
" a) the course | ' ‘
. ; ) .
7 - LY
b) tht instructor's teaching ‘ -
{
A
) ) . I ‘
2. What improvements would you suggest? R




TIES. UC BERKELEY SN . : Vg
STUDENTF DESCRIPTION OF TEACHING : .
YEPARTMENT e ' ' e S o ‘ -
I \f ~\P’" e . .
NSTRUCTOR COURSE_NUMBE,‘? DUSRTER 19

<

Mhe folicwing items reriect soma of the «»ays teachers can be described. For the ins: -1 1o .

EN
he numbereq box which indicates the degfee to which you feel each item is dos "*,nm» a1 ham ot har /

F YOU HAVE ND LNFORMATION OR FEEL AN ITEM DOES NOT APPLY PLEASE =

LLNTHENABOK

Yesponses wiil not be returned to the instructor unm after final g ades have teer r,.w«.

> USE'NUMBER 2 PENCIL 1
> ERASE COMPLETELY TO CHANGE S

Fl

Net AL A - . \a‘o'y' N
Cescriptive | “ ‘Descriptive N/A

1. Discusses points of view dther than his, her cwn

vl 2o o3 o4z Ko & A

medabove, prease g /

[ |
- 2. Contrasts impl.cations of various theorias. cis o2z 3a. <4 &Kz N -
3. Discusses recent developments in *he field. i N el c2u 3 cds ofa ) a
- 4, Gives references for more interesting' & involved points. T . cfz o3 €35 -cfa [a . Em] |
5. Emphasizes\;onceptual understaiirg L cfz @5 Bs 4a BHa L HA o
6. Explains cleari) €l <32 cds K - KA -
7. Is well prepared clz c23 Z3n w4a 5 _ N Aol -
8. Gives lectures that araeasy.to-outling. . : el 22 32 tda B3 i wasl- i
9 Summarizes major POINEN o : IR A P T e
.10. States objectives-for each class session. i cla w2n 33 gy Kol &, wae ’ -
11, idertities what he’'she considars mpertant ) - cofs w2 30 o4 Hn ¢ (I
- 12. Encourageg class chscussion. R " ot cfs @ 3= cfda cBa A.’J.'r};,“;'n‘ﬁ‘ i a
13 invites students to share ther knowledge and experiences vs.02s B> 4o B3 " eal o
- 14. Invites criticism of his/her own.ideas. _ Doe B << S L -
15. Knows 1t the class iz understanding him. her or not ci v 3 4y Ky W A -
16. Has stugents apply concepts to demnonstrate understanding. .« ) . LEdz c2n 23 s Ka . r,cf.'jﬁ: -
17. Knows when students are bored ) . Sy i 2u 132 cds L L) -
18: Has genuine interest in studenis. : : . 1 cf> 22 30 4o Bo 1 mA A
19. Gives persona! help 10 students having difficulties n coufse . A cln o2 B w4 Ko, & sl | 1‘_
20. Relates.to students as individuais. ° . cf3 o o3> cda B3 I
21 Is accessivie to students out of ciass  * 1= o 3= c4s Ba ) -
22. Has an interesting style of presentation. - . , S ER=r<) 135 ca csf: R
Is enthusiastic about his/I#8r subject . <P E ,§ T -
24 Varies the speed and tone of Kis/her voice. . cia =Po rdd,; ng Y 3/ A0 -
25 Has nterest in and concern for-the quality of nis. her teaching. cf o Q‘J =3 vl :1?? R~ -
26. Motivates students tc do their best work. . Fis cgn ZFs chn B3 | 3y -
27 Gives interesting and stimulating assignments . . - g 220 37 o4 c§ L em -
28. Gives examinations requiring sy«ithasis of parts of the course ., N cfs oo Fn o4z HawE] ’ A -
_29. Gives exam:natipns permitting students 1 show understanding. . s 5 4= Kz | mm -
30. Keeps students informed of iheir progress. . N TR <P B £? R T-") -
g B , B 3 T g -

* RS I P Fxtremely

1 Consigenng bott ine AEEANC G L POSSINtes Q1A 5 DIect matter ane Canese 8o ] ot . e Etfectve
& wOuid you rate ine ;»-.'e-’-m:!_ teacning eftertivenest of thes o ot o ‘\\ ‘ s 2 3 4, 5; =, &] c7'.: . -

D = Nt A4y Al ISP [T TN Extremely

2. Focusing now on {be course ¢ content. hov: worthwhiie was this w N comoansor with fWwarthw e Worthe nyin Worthwhile
. others you have taken at this Universiry? _ . Cel 20 3o ok 5o B 7> -
B A L AL . v M -

; . . {5 . oo RN THE PAGE
. |
. Y. A
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| . -49.- o : Appendix E-1
FACULTY SELF-DESCRIPTION OF TEACHING .
Department ' '

Instructor : ' ) Course Number Quarter, 19

o - .

}. The following items reflect some of the ways teachers can be descr1bed ‘Please circle the
number which indicates the degree to which you feel each item is descriptive of your teacn-
ing in this course. In some cases, the statement may not apply. In these cases, check
Doesn't apply or don't know.

.

‘ S Very Doesn't
. ' Not at-all Descrip- a¢p1y or
In teaching th1s course, I: ' Descriptive - tive don't know
1. Discuss poin'ts of view other than my OWMe e eeeeeeeenns 1 2 .3 .4 5 () (34)
2. Contrast implications of varfous theories..........i.1 - 2 3 & 5 ()
3. Discuss recent. developments in the field............. 12 o 4 5 (.)
4. Give references for more interesting and involved ’
POTMES . v v evnennoecoccoenonnssnnernoretasessosses 2 3 4 5 ( ).
5. Emphasize conceptual understandtng ................... 1 2 3 4 5 { )
6. Explain €learly.....coveeenervornionionnoannntaennnes 1 2 3 4 5 1)
7. AM well Prepared.......ooeeeerocnsenoessans ST T2 3 4 5 Y
8. Give lectures that are easy to outline............... T2 3 4 5 -~ )
9. Summarize major DOINLS..t..eeenroeerrorinsnnnns eees 12 3 4 5 . \\§F§:£:
10. State objectives for each class session........ ceeeee 12 03 403 o)
11 Identify what 1 consider imPOrtant................... 12 3 a4 s ()
12. Encourage class discussion......c..cvvuemvnonnnnreens ] 2 3 4 5 ()
13. Invite students to share their knowledge & experience ] 2 "3 fﬁ 5 ( )
14. Invite criticism of my own ideas..........coccvvnnene ] 2 .3 4 5 ()
15. Know if the class is understanding me or mot.........1 2 3 &4 5 () (&8
16. Have students apply concepts to demonstrate. '
UNderstanding. ... c.ocoeroreeeniananieiiiiiiaenee 1 2 .3 4 5 ()
17. Know when students are bored or confused........;..:. 1 3 5 ( 3
18. Have.genuine interest in students.................... 1 2 3 4 5 ()
.19. Give personal help to students having difficulties ' i :
. I COUTSE. v v vereoeennonoonesansnsonnnnsossnnnses 1 2 3 4 5 ¢ )
20. Relate to students as individuals............... ceene ) 2 .3 A5 ()
21. Am accessib]e to students cut of class...... e 1 2 3 4 5 . () |
22. Have an 1nteresting style of presentation............ 1 2 . 3 4 5 ()
23. Am enthusiastic abput my subject........oe..eeeneon 1. 2 3 4.5 ()
24..Vary the speed and tone of my VOTCE. enrereeeerernnnns 1 .2 37 & 5 ()
25. Have interest in & concern for the qua11ty of my ’ o
© teaching.....coceeenrianereens TR T2 3 4 5 ( )
6. #ctivate students to do their best work.............. 1 ) L
27. Give interesting & stimulating ass1anmenfs.' ...... weea 2 3 4 5 o)
'28. Give examinations requiring synthesis of parts of ’
LNE COUTSE. . covnvuseononnnnanonansncnssens e 1 2 .3 3 5 o)
29 G1ve examinations perm1t'1ng students to show _ ) . "
Understana1ng ................................... 1 2 3 4 32 -{ )
. 30.-Keep_5tudents,jnf 2d 0f their progress............ 1 .2 3 a4 s lééf
Ny o . | PLEASE TURN THE PAGE.




-50- - : e

. Prior tu this quarter, hﬁw many times have you tadght this couEse ovn the Berkéley campus?
| ' ) times ' 6

. When do you ﬁext expect to teach this course?
’ : . ‘ | © o Quarter, 19_____ | -

. .How useful have prevmus student evaluations of this course been to you in improving:

. Not at all Somewnat - Very .Does

K . ‘ useful useful . useful\ not ap|

a) the course content or materials : o 2 3 4 5, ()
b). the assignments or examination ' 1 2 3 4 5) C0)
€)- the course structure, format or organization ' 1 3 3 4 5 ()
d) the methods or approaches you use )A!ach'lng 1 2 3 4 R ()

1. To nhat extent do you feel this course’tould be 1mproved. f.e., how satisfied are you w1th the course

as you taught it this quarr.er? o . : . o
Very Dissatisfied Somewhat D1ssatisf1ed. Generally Satisfied. Vegy Satisfied, No need
Needs improvement could be improved needs Httlc imprevement to improve at this time.
G (@ - (3) (@) ' ]
5. How would you rate shis class in terms of: o S ‘ . L
o . .. very low . very high
_a) your own personal .enjoyment : 1 2 . 3 : & 5
v b) the level of .interest shown by the students = 1 2 3 4- 5
c) the level of oerformnce evidenced by the 1 2 3 4 5
students 3

Looldng at the items which yor rated as not especially ‘descript‘lve of your teaching 1n this class. wh1ch
one(s) would you most like to improve, if any?
)

N




=3« - Appendix E-2
FACULTY SELF DESCRIPTION OF TEACHING o

1partment | | |
structor_ ' Course: Number : __ Quarter, 15___

. The following items reflect some df the way$ te%chers can be described. _Please circle the
number which indicates the'degree to which you $eel each item is descr1pt1ve of your te2acn.
ing in this course. In some cases, the statement may not apply In these cases,,chec« (

-Doesn't apply or don't know. J e ’ ) )
. - / o - : - Very  Doesn't
' ‘ _ Not at all N Desgrio- aoply or
1 _teaching this course, I: - ' Descriptive , . . tive « don't know
. Discuss points of view other than my own............. 1 2. 3. 4 ,5 - ( ) r3a
. .Contrast tmplications of various theories............ 1" 2 3 4 5 ()
. Discuss recent'developments»in the field.. . vvenn.n. 1 4 5 ()
. Give references for more interesting and involved: : . |
B T B 1 1 4 fececencaaas we 102 3 4 5 ()
. Emphasize conceptual understdnding ...... reeeriiieeena ] 2 3 4 5 ( )
. Explain clearly...... eeteeeaas e eetecranmnnans 1 2 '3 4 5 ( )
. Am well prepared......... et ererraraeraes AP Ll 2 3 4 s (L)
. Give lectures that are easy to outline.............. L1234 s ()
: Summarize major points.....c.ovuuns PO e 12 '3 .4 5 ()
. State objectives for each class session....... seeeens ] 2 3 4 5 ()
. Identify what I consider important..... e eeeneaeaa 12 3 -4 5. ().
. Encourage class dfscussion....... PP PP 17 2 3 "4 5. ()
. Invite students to share their knowledge & exper1ence 1 2 3 4 5 ( )
. Invite criticism of my own ideas...............i ... 1 22 3 -4 5  {)
. Know if the class is understandingwme or not.........1 2 .3 4 5 () i)
' Have students apply conCepts to demonstrate - . '
UNerstanding.....ccveuisuiiiraiiienaiiieins ol 34 8 ()
. Know when students are bored or confused.......... L] 3 5 {.)
. Have genuine 1nterest in students....... eees e, 1 2 3 g s ()
. Give personal help to students having d1ff1cu1t1es )
AN COUPSE. . vvviuinrvininnisnnasta. Crereetee e 1 2 i 4 5 {0
. Relate to students as 1nd1v1duals ....... e 1 2 3 3 .5 { Y
. Am accessible to students out of Class...oiiiiinianns 1 2 3 4 5 L)
. Have" an.1nterest1ng‘sty1e of presentation............ 1.2 34 5 o o
. Am enthisiastic about my subject.......... e neeanes 21 2 3 3 57 . fsggﬁ
. Vary the speed and tone of.my voice........ wedeeaeaes T2 3 1.3 o
. Have interest in & goncern for the’ qual1ty of my S ' -
gL U= 1 11T« PR ceee 1.2 34 3 i
. Motivate students to do their-best work..............1 2 3 & 3 Y
. Give interesting & st1mu1at1ng assignments..' ........ o) 33 3 f
Give examinations requ1r1ng synthesis of parts of .
the COUPSe...viuiinerdieinncecncasnsaatosacsannns 1 2 3 2 3 )
. Give examinations perm1ttlng students to show . o *
understanding ............ ettt eeeiettatt teenanns 12 3 < :
o Keep students ‘informed of their progress ........ o 1 2 13 4 3 <z

o -7 - LPLEASE TusN T=E "i3f .
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°
13

. 0w Jse‘oi were the suggesoions or: conSuitation in 1mprov1ng

o i o .. Not at all . Sonewnat - . Yery . ces

‘ _ o . - uoefui : usefyl usef.’ ~nce acz’
a. tne course content or materials . - 2 ¢ 3 Ly 5 s
b, :wne assignments or examination N : 1 2 3 . 4 5 d j
¢! tne course structure, format or organization .1 2 3 4 : k\\g
aj tne methods or approaches you use in your teaching 1 2 © 3 4 5 oo
e, your. relations with students ST, 1 2 3 4 3 :
¥, the course overall . _ . 1 2 3 4 5 i
COMMENTS:

£

. 70 wnat extent do you feel this course couid be 1mproved. i.e., how satisfied are you with <ne course
.2S you taught it this quarter? :

‘Very Dissatisfied, ' Somewhat Dissa;isfied. Geherally Satisfied, _ Very Satisfiec, no neec
needs improvement could be improved - needs little improvement to improve a: trnis time
(1) ‘ @ __ ()___ : (e)

. How would you rate this class in comparison with the 1ast time you taught it in tenms of

~ Much 1ower . Much nigner
a) your own personaT'enJoyment : 1 2- ]
b) the level of interest shown by the students - 1 2 _ 5
c) the level of performance evidenced by the stodents 1 2 3 4. '3

. Looking at the items on the preceding page. are there any which you worked on speC1a|1y cnis ouar:er
as a resylt of our conSuitation with you before the quarter began"

dere there any other changes you made in the course?
. 14 . . . ° .

: Lo - o ' - S

. . .
. NS
. A . .
. . k
LA ) . .

"w
"
.
3
fhe
w .

. How do you think your students’ ratings in this course this guarter will comoare wizn sour =21¢~
last -time you taught it’ ' - S :

Higher. Lower 'The same )
 COMMENTS: - ' L T e

8
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NINTER 1982 S INDIVIOUAL TEACHER DESCRIPYION PROFILE ;
. ‘ , , . ENROLLWENTS 150

L o - . RESPOMDENTSS 105 { 70,0 PERCENT)
. . . . R N
QUESTIONS \ . ' FREQUENC 1ES o ,
) . : .V 1 NI I v OMIT AVGRESP, - ST.DEV.

DISCUSSES POINTS DF VIEW OTHER THAN WIS/MR OWN 9 19 33 19 ¢ 17 3.0 1.0
CONTRASTS IMPLICATIONS OF VARIOUS THEDRIES 8 29 31 18 2 17 2.1 1.0
DISCUSSES RECENT DEVELOPMENTS IN THE FIELD . 8.21 '31 13 13 13 - 3 1.2
SIVES REFERENCES FOR RORE INTERESTING AND INVOLVED POINTS 25 23 .21 13 4 13 240 12
ENPNASIZES CONCEPTUAL UNDERSTANDING : 12 21 3% 15 s 12 ap 1.1
EAPLAINS CLEARLY - A 2 .1 s 2.0 oA
IS MELL PREPARED ‘ ' . 2 31 29 8 3 3 23 1.0
SIVES LECTURES ‘TUAT ARE EASY 10 OUTLINE - 2 29 26 15 o 71 2.6 1.2
SUNMARIZES WAJOR POINTS _ 6 33 35 18 8 s 29 - 1.0
STATES DBJECTIVES FOR EACH CLASS SESSION . BRI (O T T DR 1.2
IOENTIFIES WHAT WE/SHE CONSIDERS IMPORTANT 8 3 o e 7 g 2.9 1.0.
NCOURAGES CLASS DISCUSSTON - T . .11 28 2% 110 30 - 2.5 0.9
INVITES STUDENTS J0 SHARE.THEIR KNDWLEDGE ¢ EXPERIENCES 22 16 13 2 2 o C 240 1.1
INVITES CRITICISH OF -KIS/HER OMM IDEAS® . 1. 16 20 7 2 48" 2.5 % U
NONS_IF THE CLASS 1S UNDERSTANDING NIN/HER R NOT I8 43 16 10 @8 10 249 12,
US STUDENTS APPLY COMCEPTS TO DEMONSTRATE UNDERSTANDING 11 12 21 11 6 44 2.8 . 1a2 -
INOWS WHEN STUCENTS AFE BORED OR COMFUSED 19 30 21 12 1 10 e
NS CENUINE INTEREST IN' STUDENTS _ 6 15 24 28 16 1S 3.4 1e2
IVES PERSONAL HELP 3C. STUDENTS MAVING. DIFF JCULTIES ¢ 5 15 15 16 s 3.6 1.2
ELATES T0 STUDENTS AS INDIVIDUALS C . ¢ 6 18 19 15 43 3.6 1.2
S ACCESSIBLE. 1G STUDENTS OUT OF CLASS . . , 2 3 19 5 22 n 3.9 . .10
AS M INTERESTING STYLE OF PRESENTATION - 20 31 A 8 2: 19 2.2 1.0 C
S ENTHUSIASTIC ABDUT HIS/MER SUBJECT - : 13 26 22 17 11 10 - 2.9 1.2 S
ARTES THE ‘SPEED AND TONE OF HIS/HER VOICE - 1B a3 1 9 3.1 To2.
AS INTEREST IN MND CINCERN FOR THE QUALITY OF TEACHING = 12 10 .28 20 14 19 . 32 1.3
OVIVATES STUDENTS T0 DO THEIR BEST WDRK 19 20 20 9. 2 3 280, 14
IVES INTERESTING AND STINULATING ASSIGNMENTS 10 18 2 6 0 53 2.5 0.9 .
IVES EXANS REGUTRING SYNTHESIS OF PARTS OF THL COURSE - & 12 29 32 10 18 - 3. T 10
IVES EXANS PERMITTING STUDENTS TD SHOM UNDERSTANDING 7T 16 31 28 14 .9 3.3 1.1
EEPS STUDENTS INFORMED OF THEIR PROGRESS - 3 10 5 19 a 4 30 ol

s . _ . 1 HIn 1% Y VIVIL  OMIT  AVGRESP. | ST.DEV.
ALL TEACHING EFFECTIVENESS'OF INSTRUCTOR ‘9 33 2111 4 0 s 3.0 1.3
SE CONTENT RATING (CCMPARED TO OTHERS AT UC) .1 s 12 % 1 8 [ I v

. ' ) T S W onny
YOU TAKING THIS COURSE BECAUSE 1T IS REQUIRED .03 20 2
. EO . L T90F (1900 (1.9

LN

WINTER 1982

N
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: WINTER 1983 . : INDIVIDUAL TEACWER UESCRIPTION PROFILE .- ENRULLMENTS 16 .
vone : caronn RESPUNMDENTSS 16 (100 PENCENE)
1TENS : v FREGWUENC IES : : . :
. 1 11 111 IV ¥ OWIT  AVeRESP. STLDEV.
| DISCUSSES POINTS OF VIEN OTHER THAN NIS/HER DuN 0 1 \ s s 2 3 3.6 Q9 .
} CONTRASTS IMPLICATIONS OF VARIOUS THEORIES (] 2 s s 1 3 3.4 0.9 .
) DISCUSSES RECENT OEVELUPMENTS IN TME FIELU o o 5 s 3 ° 3.9 0.7
).PRESENTS ORIGINS OF IDEAS AND CONCEPTS 'l 1 . 7 o 3 3.3 1.0
) GIVES REFERCNCES FOR MURE INTERESTING POINTS o .1 s 8 2 ° 3.7 - 0.8 : -
b PRESENTS FACTS ANO COMNCEPTS FRON RELATED FIELDS 0 . 3 s 1 3 3.2 " led .
) EWPHASIZES CONCEPTUAL uuoeusumus o 1 3 7 1 1 3.5 0.8 -
) EXPLAINS CLEARLY [ . 8 3 1 0 3.1 : 0.y .
) 1S MELL PREPAREO _ 0 'l 3 s 3 0 3.9 0.0
) GIVES LECTURES THAT ARE EASY TO OUTL INE 1 3. s .« 3 o 3.3 1.2
L 1S CAREFUL AND PRECISE 1IN ANSMERING QUE STIONS 0 2 e o 2 0 3.5 0.9
; SUMMARIZES MAJOR POINTS - 0 . 3 7T 2 o 3.4 . 1.1
) STATES OBJECTIVES FOR EACH CLASS SESSION 2 o o ¢ 10 0 3 ey
) IDENTIFIES WHAT S/NE CONSIDERS IMPORTANT 1 3 3 .« s 0 3.6 106
| ENCDURAGES CLASS DISCUSSION | - o o 1 3 12 o 07 06
) INVITES STUDENTS TO SMARE THEIR KNDWe ¢ EXPERIENCE o o o 3 13 0 L G0 0.8
F CLARIFIES THINRING OV 1DENT. REASONS .FOR QUESTIONS  O© 3 3 s 2 3. 3.9 1.4
) INVITES CRITICISH OF WIS/HER OWN IDEAS . 0 3 . . 3. 2 . 3.8 1.1
) KNOMS IF CLASS 1S UNDERSTANOING WIN/MHER DR NOT 2 3 7 3 1 0 . 29 e}
) HAS INTEREST IN AND CDMCERN FOR QUALITY OF TEACHING © O - 3 . ¢ 1 * 42 0.8
' #AS STUDENTS APPLY CONCEPTS TO DEMON. UNDERSTANOING 1 'l 2 e s 1 3.9 12
E HAS GEMUINE INTEREST IN STUDENTS 0 1 .3 s s 2 40 1.0
) 1S FRIENOLY TOMARDS STUDENTS 0 0 3 s .8 o 403 0.8
b RELATES TO STUOENTS AS INDIVIDUALS . o o0 3 3 s 2 e 0.9
) RECOGNIZES AND GREETS STUDEMTS OUT OF CLASS o 0. 0 ¢ 9 3 ‘Sa? 0.3
) IS ACCESSIBLE TD STUDENTS DUTSIDE OF CLASS 0 1 o .7 7.k 4.3 - 08
) (1S VALUED FOR AOVICE MOT OIRECTLY RELATED TO COURSE 2 0 e 1 . 2 s 3.1 : Wy
) RESPECTS STUDENTS AS PERSONS o o 2 1 ’ . " O
) 1S A tmmuc AND ENERGETIC PERSON 1 2 s . 3 'l 3.4 142 !
) HAS AN INTERESTING STWLE OF PRESENTATION 1 . 7 1 1 0 2.7 : 1.0
| SEEMS TO ENJOY TEACHING . 0 1 s ? 3 0 3.8 0.9
2 1S ENTHUSIASTIC ABOUT WIS SUBJECT o o . 7 s o e} 0.8
) SEENS TO MWAVE SELF=-CONF IOCNCE 1 1 Y 7 3 .0 3.6 - 1.
) VARIES THE SPEED ANU TONE OF WIS/HER VOICE 1 2 s 7 1 0 3.3 1.0
b HAS A _SENSE OF WUNOR . o o Y 7 -3 0 3.8 . 0.
~ . . AVe SCALE SCURE .- . -
CALE=1 ANALYTIC/SYNTMETIC APPROACH (ITERS 2= 1) o ' 3.5 . . <
2 ORGANIZATION/CLARITY © (ITERS B-18) ' - Tt 340 i _
3 INSTRUCTOR~CROUP INIERACTION (11ENS 15-21) - . 3.9
& INSTRUCTOR-INDIV. STUDENT INTERACTION (ITENS 22-28) - . 6.2
S OYNANISH/ENTHUSIASH . X (1TEnS 29-35) , © 3e8
1 11001 'Iv v vivil. om? AV.RESP, ST.OEV. :
FERALL RATING UF INSTRUCTOR 0 1 3 & 5 2 313 o0 %s . 1.
JuRSC CONIENT RATING (COMPARED TO otueas AT UC) 0 2 1 & 1'% o b 1.0
. v v
. 1 11 111 v v omrv' AV.RESP. ST.DEV.
Assmneuts HAD- smunmn eouunnom VALUE 0 1 2 e -6 + 1. %l - 0e9
) EXANS - ADEQUATELY SAMPLED THE IWPORTANT WATERIAL o 1 0 o o 15 2.0 0.0. ' . '
) EXnS BASED UN ASSIGRMENTS MURE THAN LECIURES 0 0 0 o 0 .16 0.0 © 0 -
) WORKLUAD HEAVIER TMAN COURSES' OF CONPARABLE ueo 0 6 ] ° o, 3 2.5 05 _ . s
S ThUS FARs GRADING HAS BEENW TOU SINICT 4 o o' 0. 15 1.0 . 0l .

WINTER 1983 o . © NINTER 1%83 .

‘

ERIC

Aruitoxt provided by Eic:



. ' .- . . i . /
SHRING 1963 * INUIVIVUUAL TEACHER DESCRIPTIUN FROFILE /

ENROLLNENTS 40 !
KESPUNDENTS2 5 1| 25.0 nuunn
oo pos - ! a.
QUESTIUNS FREGUENC IES v /
, O TR Y IR T2 I "1} | AVLRESP. . ST.OEV. |
1 DISCUSSES POINTS OF VIEW DTHER THAN HIS/ZHER DWN o 0 1 2 2 .9@ 0.2 0.9 /
2 CONTKASTS INPLICATIONS OF VARILUS THEURILS o 1 2 2 o o 3.2 0.9 /
3 DISCUSSES KECENT DEVELUPMEMTS IN THE FIELO e o 2 ©o 3 o 0.2 1.2 /
4 GIVES. REFEKENCES FUR MUKE INTERESTING ANO xuvoj.ven POINTS 0 O©0 3§ 2 1 1 *.0 0.9
5 ENPHASIZES CONCEPTUAL UNDERSTANDING e o o 2 3 o .. 0.6/
o EXPLAINS CLEAKLY ’ ° © ‘1 2 2 o 0.2 o.’/
7 IS WELL PHEPAKED o o0 ©° 3 2 o 0.8 0.6
8 GIVES LECTUKES THAT AKE EASY TO OUTL INE o o 1 3 1 o *.0 0/8
9 SUNMAKIZES WAJOR POINTS ‘ 0- 0 0 x & _0 o8 . Qe
0 STATES OBJECTIVES FUk EACH cuss SESS10N 0o 0 o0 2 3 °g .6
1 IDENTIFIES KNAT We/SHE wusnms 1NPORTANT 6 o o 2 3 o TR
2 ENCOUMAGES CLASS DISCUSSION o 0 o0 1 & o .8
3 INVITES STUDENTS TO SHARE THEIR KNOWLEOGE ¢ EXPERIENCES 0 0 9 1 - & o .0
¢ INVITES CRITICISH OF MIS/MER JdN IDEAS .0 0 3 2 o s /.
5 KMOWS, IF THE CLASS IS UNDLRSTANDLNG HIN/HER oR NOT o 0 1 2 2 o €2 - :
b HAS STUDENTS APPLY CONCEPTS 10 umstnle wenslmmnc © 0 & 2.1 1 ..0 /" 0.9
7 KNOWS MHEN STULENTS AKE BORED o o0 1 2 2 o w2 0.9
D HAS GENUINE INTEREST IN STUDENTS 6 °© 1 2 2 o 0.2 .9
D GIVES PERSONAL HELP TOU STUCENIS HAVING DIFFICUI.HES ? 0o o 2 3 o - s 9.6
D RELATES TO STUDENTS AT INDIVIOUALS 0 8 1 0 & .0 s 1.0
L 13 Accesstue 10 STUDENTS OUT UF CLASS ) o "o . 0 1 3 1 4.0 0.6
2 HAS Al INIERESTING STYLE UF PRESENTATIOY o o o_2 - o " 0.6
3 15 ENTHUSIASEIC ABOUT MIS/MER SUBJECT 6 0 0 ©°0. 3% o 5.0 0.0
¥ VARJES THE SPEED ANDL TUNE UF HIS/HEK VOICE 9 0 0 1. e._o0 .48 0.5 !
S MAS INTEREST IN AMD CUNCEKN FOK THE  QUALITY OF TEAGHING 'O 0 @' 1. & 0~ R 0.5
b MOTIVATES STUDENTS 70 .00 THEIR BEST “NOAK . 0o 0 o0 1 3 °*1 e 0.6
? GIVES INTERESTING AND- STINULATING ASSIGNNENTS © 0 o 3 2 o %t 0.6
3 GIVES EXAMS REGUIRING SYNTHESES' OF PARTS OF THE CUURSL 1 o0 o o 1 3 3.0 e.0
) GIVES EXARS PERNITTING STUGENTS TU SHUN UNDERS TANDING i 0 1 o o 3 2.0 2.0
) KEEPS STUOENIS INCUANEU UF THE IR PROGRESS - o 1 o 3 ‘1 o / 3.8 . 22
I 1000 BV, W v19ii OMIT AV.RESP.. ST.DEV.
jenaLL TEALHING EFFECT IVENESS OF |ns:uur.m © 0 0 170 2 2 /60 . 6.0 1.0
JUKSE ‘CLNTENT RATING (CUMWPAKED 1O OIHERS AT UCI .0 1 1 0 1° z/ 0 5.4 2.0
T ; S -t L vES ) oniy
€ YOU TAKING THIS COURSE BECAUSE IT IS REGUIREOD 0 "y [} ,
- - ) ) Ve . ‘ 0.0) §100.01 { 0.00
e . : . / -
SPRING 1943
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. ‘ ' ~ Berkeley: TEACHING INNOVATION.& EVALUATION SERVICES -

.. , TIES :
FROM: . . _ '\Q\ ‘

\,
~N

RE: ~ TEACHING EVALUATION CONSULTATION SERVICE -
o .o ' N o 2 )

"Enclosed are the computer summarized results of the student evaluation forms
'collected in your class last term. The oriqina] questionnaires, on which :he
summary is based, are also enclosed. . : : " ' . —
-In the next week or two, I will call to schedule an appointment to discuss the-
findings from the evaluation and to make suggestions ‘that might be useful in
improving the next. presentation of the course. -If you have any questions, please
call me at the TIES office (2-6392). o - ' -

~

3

1In intérpreting the reSu]ts.?rom'ypur c]aés,:wg sUggestithat you: ®
1. Note those items which have a large "omit" rate. Students marked these items
- "Doesn't apply or don't know", or lef item blank. These items may well
be inappropriate for describing course. If so, ignore them.
R ' " T S o ' e
2. -Note the 4 to 5 items which have the highest average responses and the 4 to 5
items which have the lowest average responses, and consider each of these items
in light of your course objectives, philosophy of teaching, etc.

It is importanf to remember that even though these items and scales were .
developed out of research on effective university teaching, a, “low" or "high"
score.on any given item cannot be.inteérpreted as indicative of 2good" or "bad"
.teaching ggg,gg; the meaning of any item or scale score can-only-be interpreted
in 1196;.6 such factors as your own objectives for the course, the, level cf
the course, the nature of the con¢ent, etc. R S

" 3. Note the response freguencies for each item (number of students.who said an~
s item was "not at all descriptive" or "very. descriptive" of you in this course. -
By .noting the range of student responses ‘to an item, you will be able to identify
those items on which -there is the greatest:ard the least consensus among students.
Your conclusions regarding the meaning of an item rating may differ depending *
on the degree of student consensus. S o .
A SN o . , o , '

4. Read the open-endéd responses made by-;aﬁk students on the back page of, the
' questionnaires themselves to see to what extent thesé comments corroborate,

. contradict, or elaburate the conclusions you have drawn from analyzing the . .
sumharized data. These open-ended items are also an important solrce of information
not covered by the gtructured questions and can be very useful in making chances
in the course in the future. L . e ' ~

. .
"
[

.

~
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Appendix H
Change Comparison Sheet
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TE\& COMPARISONM DATA = ‘ Hame:

-Tgachihg Innovations and Department:
Evoluatign Services (TIES . ' - -
262 St:;h;:g ".C‘ ( ) Time 1 Date / Enrp]]ment / % Response

642-6£392 - | T -
L ‘ . Time 2 Date / Enroilment / '% Response

* Summary: /30 items went up 0.5 or more _ _ items at 4.5 or above, Time 1
. : "___/30 items went down 0.5 or items at 4.5 or above, Time .2

- more- ___items at 3.5 or below, Time 1

/30 items were tied or’

varied + 0.2 or less . ___ items at 3.5 or below, Time "
Iten Time 1 Time 2  Change ften  Time 1  Time 2 Change.
I - . -
2. - 18.
3 . 19.
4. - | 20. »
- 5. e _ 21. |
6. - : . C 22, .
7. | | | 23.
coLe. § 2.
9. o v - 25.
0. A o 26.
T 2
e . _28.
R kN - 29. N
14, : 3 ' 0 30.- :
15. Overall’lnst. .
¢« lo. ' ' o v0verall'CoJ;se_ _

-

14

'ljgﬂ§hy¢g;h you indicated you worked on:

4

<

* To date we do not have, enough experience with this projecct to determine what
constitutes a significant difference for these data. There are a number of
" factors irvolved, e.g., class size, the amount ~f -student consernsus on each
iten,, how high. the initial ratings for each itewm were, and the relative '
¢ifficul*y of-increasing one's ralings on gach of the 30 items. "We fecl!
rcasonably certain, however, that differences-of 0.2 or less should be con-
 sidered “no change" and that differences of 0.5 arc probably significant.

»
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TEACHING' INNOVATION AND vawmou SERVICES S

262 Stephens Hall , : .
_ . , COMPARISON OF STUDEM™ RATTNGS OVER TIME - : : ://r
Name - . . L . cCurs. .
| Time 1 Time 2 Time 3

Date:
Enrollment: . . _
Percent Response: a ) o :
- Mean xatfngs on a S-point scale
(where 1= Not at all Descriptive and 5= Very Descriptive
Time 1 Time 2 Tine 3

.1, Diecusses‘points of view other than his/her own.......
2. Contrasts implications of varfous theories...........
s 3. Ofscusses -recent developments in the field........... *

4. Gives references for more fi.teresting & invelved
: POTRLS . .. icveiecceccioasassnsonnsscnsconnesopes

5. Emphasizes conceptual understanding........ L PP
6. Explains cledrly.....coeeriiniiianannsn Ceveredeeees
7. Is well prepared............. Veeereteeccsas enas
8
9

. Gives lectures that are easy to outline.[ ............

. Sunmar{izes major points ............... Neeecsesssanans
10. States objectives for each class sessfon............. .
11. ldentifies what he/she considers 1mportant..;...;...;
12. Eﬁcouragds class diSCUSSION. oueurernreneaceeaeacannss

13. Invites students tc share their knowledge and '
experiences....... ceeree Ceteesccaatantenne ones

14. Invites criticism of his/her -own fdeas...............
15. Knows if the class is understanding him/her or not...

16. Has students appiy concepts %o demoﬁstrate
understanding ..................................

17. Knows when students are bored or confused............
13, Mas genuine fnterest in students...............cc...

* 13, Gives personal! help to students ndving Jifficulties
in course............. Meteeteassaaasnes creessees

20. Retatas to students as 1nd1viduals ......... eerennes

21. 1s accessisle to students out Of ClasSeuuuuuecnonnn..

22. Has an interesting style of presentation.............

'23. Is enthysiastic about his/her subject................

24. Varies the speed and tone of his/her voice...../....
25. Has interest in and ccncern for the quality of

f his/her teaChing.....cciiiee s iieninenenennans

‘\ 25. Motivates students to do their best wOrk.............

‘27, Gives 1nteg§§;‘ng and stimulating assignments........

23. 5ives sxaminations requiring synthesis of parts
: of the course........ P R TERT TR TR PUR PR .

29. Gives examinations permitting s.udents to show
UNderstanding. . ... ciiicieeiieiiiiieciesacanens

20. Kaeps students informed of their Progress............

IR

|
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HHT

Mean Ratings on a 7-coint Scale
3 s * | Lol 1A thwhile and JsExtremelv Ef<€acg ive/Worsnwhila)l
Time 1 © Time 2 ~ Time 3

1. Cons1der1ng both the limitations and possibilities of the-subject
matter & course,how would you rate the overall teaching effectiveness
of this instructor? -

2. Facusing now on ccurse content,how northuhile was this course
" {in camparison with others you have taken at this unive-sity’
[ = To date we do not have sufficient experience to detérmine what canstitutes a s1gn1f1cant 4ifferenca. A ~umser 3¢
faczors are involved, e.g., class size, the amoynt of student ~ansensys on each i%ém, how hijn the anfiial ratings for
l axch’ item were, and the relative difficulty of increasing one's ratings. .. feel reasonably certain, however, tnat
1::3rences of 0.2 or less should be c:nsider-n.“no change and that differences 9f .5 are orosadly significant.
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s ~tlass is understanding him/her gr
not. The purpose of this appendix
is to give:the reader a sense of
the type and range of ideas used. in
our consultations. =~ ",
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Appendix 1: -Sample ldeas

* This appendix includes a sample of

26 ideas for item 15: Knows if the

~



-62-

Know if the Class is Understandinq You Or Not

o -2 Ce

s .
Getting and,Using'Eeedback." _ e

[ : ’

Number 84: increase your eye contact with students.‘ ‘
. Number 85: @Ask: students 1f they understand what you are saying.

Number 86: . Call.on students to paraphrase what you have said or
to summarlze maJor points. _

W~

Number 87:¢ Beg;n your lecture with a series of questxons.
. NumbeanB- _Ask questlons of the class dur1ng lecture. ~
Number 89: lee students problems to solve dur1ng class time.

. Number 90: ReserVe-the last 10 minutes of class for questions.
Number-él: Give frequent alsignments. S “
mNumber 92: G1ve frequent quliées. .

AL

Number 93: Schedule an oral qu1z w1th each" student.
., Number 94: Schedule 1nd1v1dual appolntments with students.
Number_ES: Assign m1nute.papers at the end of a class sess1on.

‘jNumber 96: Use index cards to get feedback.
Number 97: Ask studeats to ive def1n1tlons,.assoclatlons-or
., appllcations of concepts or .ideas. - .+
v, ) * \
Number 98:.. Use a questlbn box to sollclt students'- questions,
comments or problems; o o -

. .

o Number 99: Perlodlcally borrow students! lecture notes: f—

Number 108: Encourage students to form study groups and send  °
representatives to see you about d1ff1cult1es the .groups

- " ‘might be hav1ng.
Number 101: Establlsh a L1a1son Commlttee. L. - i
Number 102: Install a telephone *hotline"

| Number 103: Attend or ‘lead lab-or discussion sections yourself: -




R o

Number 104: Have students turn in their lecture notes as a course.
as51gnment. ' - ' ' ”
N

' Evaluating Instruction

Number 105. Hand out short questionnaires to get feedback.‘-
i 4
Number 106- Have students send you a telegram evaluatlon.

- .
Number 167: Inv1te a member of TIES to conduct an oral evaluatlon
with your students. S '

‘J
|
<

. Number 108: V1deotape your class. = R o

Number 109: Respond to student suggestlons and cr1t1c1sms w1th
. visible slgn.v .

..

ol . . : : : v [
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File name: 84 : ' : ' - €
IF YOU WANT TO: . - v
v o “ﬁ Know if the class is understanding you or not

"o Know if- the. students are bored or confqg\_’ﬂn,

»

6.. Have a more 1nterest1ng style of presentat1on
. ® a
YOU MAY WISH. TO CONSIDER' - v

oo . v
. Increas1ng thn amount of eye- contact you have with the. stu-
.. - dents dur1ng your lectures.'

L4

"I look carefully at students' faces," says one history pro- .-

fessor. "You can't teach -asbored or confused class. so if I
- seée a glazed look which suggests that students are not fol- .

~lowing me, I interrupt my lecture and say, 'We may be going .

.too fast...," or 'Th1s po1nt doesn't seem to be. clear to
~some of you... . - ’ o

i

Some faculty members prefer to d1rect their questions to the
L ~ entire class; others find it effective. to call on students
. by -name, interrupting their lectures to say, "“Jerry, you
. look - like you had a'question," or "Several of you looked
puzzleg. Sally, can you tell me what doesn't seem to be
clear? S ~ ’ ' T

One psychology professor says that he was once " ass1gned a
" room " poorly lit that he coui:id-not see the' students fror
the platform until ‘he moved down to the floor - level. * In.
teaching in a new room, note any physical obstacles that may
interfere with your eye-contact w1th students and make what-
ever changes are poss1b1e. .

1
2

"A professor of Englxsh says that ‘because ke is very .hear-
-sighted,. he: has learned to listen carefully and pick up c¢n:

auditory cues which may iniicate that the students are bored

_or confused.. "I find that the rustling of papers or the
scraping and squeaking o:i- chairs are excellent indicators

- that students ‘are having difficulty," he says.
o ' ) S , ’ ‘ . 8
i o . .

\\.

Limitations on Use of Suggestion

Discipline: None
Course Level: None
Course "Size: None

. . Mode: Primarily lecture

- -~ 'Y
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File name: 85 - ) o . S <r\f§\

IF YOU WANT TO:

o Know- if 'the class is understanding you or not
.o " Know if the students are. bored or-confused
"o  Clear up any confuslon students may be hav1ng
o Identify what 1s most important or most d1ff1cu1t for
students ' :

YOU MAY WISH TO CONSIDER’

Asking students d1rectly whether they 'understand' what you
are say:ng. . T . e

Many excellent teachers punctuate their lectures with such

quest1on§¢ as, "Is 'this explanation suff1c1ent°f or "Do you .
r .

agrer?" ¢ "Was that clear?”

_Ho' ever, as one  art hlstory teacher rcports, "Sometlmes the
s adents look confused, but won't ask questions. This tends
.o happen especially toward the beginning of "the courre.

Wwhen it does happen, I say something like, ‘'Perhaps you
don't have any questlons just yet, but I have a feeling

passed over X-topic very quickly. Let me say a few moiw -

words about that, because students often find it difficult
to understand the first time around. In this way I let the
students know that it's OK to be confused. It's OK to ask
questions ‘in 'my class. By the second or third week, they

usuyally feel comfortable. Pnough to 'say that somethiny is-

still not clear to them.® _ . : Lo

]

‘Limitations on Use of Suggéstion

Discipline: None

Course Level: None
Course_Size: None

Mode: Primarily lecture

K
.
e
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, Filé-name° 86 o ' '
¢ ' - . i
IF YOU WANT TO: - L
.o o Know if the class is understandlng you or not
o Know if students are bored or confused
o Summarize major points before moving on to . another
' - topic : - : : , S |
J ) - ' . M
o - Emphasize conceptual understanding
"o~ ‘Teach students_tb be active listeners

Py -

YOU MAY WISH TO CONSIDER:
- Calling on stddents'to paraphrasemorhsummarize-what you’have
just 'said. . o ' )

4

'Ask1ng students if they understand gets you only "so far,"

one h1story teacher exp1a1ns. "Asking Ms. Jones to summar-

ize the main things to- ‘rememberp about X, and_ then ask1ng

aother- students to help out .if she is having d1ff1tulty is a
’ far better check on students' understanding."

Ask1ng questions of spec1f1c students has other benefits’
_too. - For example. because students know that they may be
called upon, they 1l.:ten more attentively for the main ideas '
and ' that in turn- helps them to organize their notes better.
\ Getting students to summarize periodically also breaks- the
© “mongtony-of a 5f-minute lecture. -

i

[
-

Limitations on Use of Suggestion

Discipline: None h
Course Level: None
Cobrse Size: None |
Mode: None = o

- . * . i
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. IF YO

. - . . IR
name: 87 - - ' : ’ -
U WANT TO: -

o Know if the class is understanding you or not

" o ‘Giveﬂstudents the opportunity to ask Questions

AY WI

' Beginning your lecture with a series of guestions.

( . : -
SH TO CONSIDER: o

A" zoology: professor does this at the beginning of the  week.

He opens class with a question like, "What is bothering you

_about the material we have discussed so far?" or "Is there

anything from last week that you would like to go -over

~again?"

Limit

Disci
Cours

. Cours
Mode:

1

‘ 'S . N ~ - . . .
He then ‘takes a series of questions, making notes on the
board/ without responding. Sometimes he pulls the questions -
together and gives a mini lecture or review (like a composer
takilg a few notes from the audience and then composing a .
conderto). Other times he addresses each question sequen=
tiglly. ° e : - ‘ o

Y

|

ations' on Use of Suggestion

pline: None S

e Level: None v

e Size: None ' .
None ’ "
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-“  File name: 88
‘ IF YOU WANT TO.
u o Know 1f ‘the class is understand1ng you oK not
‘o Have students apply concepts to demonstrate understand-
* ing - , P | . :
o_‘.ulntroduc1ng var1ety into your lecture.
' YOU MAY WISH TO CONSIDER: N _ : ’

‘ Asking quest1ons of the class durlng lecture, : , -

Several professors routinely .1ntersperse questions into
their lectures. As he prepares his~-lecture.notes,.for exam- -
ple, an engineering professor identifies key places where he ;
-can stop and_ask the class a "leading question. 1In ‘describ- .
.ing a particular process, he might pause to- ask, "Now who
can tell me what happens next?" and ‘then call on a spec1f1c
. student or wait until someone tesponds. . \ -

"It's 1mportant to ask quest1ons of students as you are lec-
turing,” 'he _explains. "First, - it "makes students active

- learners so that they must think .about the material, rather
than- just passively absorb it. Second, it helps me to know
if they are understandlng what I am saying." - | Lt e
"Asa variation on’ th1s technxque, he poses a problem and has .
students try to answer it in writing. He cirtiulates while

TN ' - they are working, observing their problem-solving approaches
. ‘ .and identifying their difficulties. After two or three
minutes, he calls for sdlutions and~1eads a ‘discussion on

- how students approached the - problem. - o

[

4 ‘ - ’ K

-

_ Limitations on -Use of Suggestion

Discipline: None _ .
Cdurse Level: None o . . s
Course Size: None , - '

Mode: None// ’

/

‘v .
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IF YOU WANT TO:
o Know if the class is understanding you or not
N e Al ‘“n ’ 7

6 . Know if the students are bored or confosed*f

.

o Have students apply concepts to- demonstrate understand— )
-ing .

o Gr/E help to students;who are havfhg difficulty
YOU MAY WISH TO CONSIDER: | y

.G1v1ng students problems to solve dur1ng class time so 'that;
you can observe any d1ff1cu1t1es they are hav1ng. : - '

One.phys1cal sc1encevteacher who uses this techn1que beg1ns

by outlining and discussing a major concept. He then g.ves

students a specific short problem and asks them to- take 18
. minutes- to try to apply the new concept. '

"While the students gre work1ng, I walk up and down the |
aisles observing. . At the end of 18 minutes or so I summar--
.ize some of the common errors they made, why I think they .
made them; and then .'give them tips on some of the most

fru1tfu1 strateg1es for 30lving that k1nd of problem.

Hav1ng the students try-an immediate appltcat1on -of a new
concept greatly reinforces their learning, he believes. - "By
observing how they tackle a problem, I become much more
aware of any difficulties they have understanding the con-
cept and can correct those m1sunderstand1ngs on.the spotl”

A var1at1on on th1s techn1que is used by.t_ drageg:g//grt‘
teacher in studio courses. 'Whenever "I notice sbmething
.espec1a11y good or bad in a student's wcrk," _he says, "I.

call - the 6ther students over and use thtt as an opportun1ty
to share the: information with the group ..

Limitations,on Use of Suggestion

- // - . . . - i
_Discipline: None ' . .
Course Level: None '
‘Course Size: None - (-
-Mode: None

4
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IF YOU WANT TO: ° S e :
"o - K/gy if the class is understanding you or naot ’
o) G;he students an oppottun1ty to ask quest1ons Qr make
s comments

You, MAY WISH TO chSIDsR- . - R
- Reserv1ng the last 10 m1nutes of class for quest1ons.

F? . Al faculty membet in the humanities wanted to_ ptov1de oppor-

‘ © tunity for student quest1ons during his 1ectutes, but he.was
concerned that the questions-might monopolize class time and
take them off the topic. "I decided to Treserve the last ten
o minutes of class for student questions;," he says. " "I feel
- better- know1ng I will have the time to present the material,

' and students feel better knowifig they have .an. oppottunlty to
clat1fy po1nts they may not have undetstood. '

+
T e

e

Limitations on Use of Suggestion.”
Discipline: None - : .
Course Level: None : : v o o
Course Size: None :
Mode: Lecture
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File name: 91
IF YOU WANT TO: S -
o Know if the class is understanding you or not i
o Know if students are bored/er confused ‘
-S are 2ou
..o Have students apply concepts to demonsttate undetstand-
* ) .l lng
o Idehtify problems individual students may be having
© YOU MAY WISH TO CONSIDER: ' B

Giving ‘frequent (weekly or biweekly) assignments.

Most excellent teachers give students . frequent assignmend!
which allow them to apply course concepts’and improve com-

. munication and problem—solv1ng skills. Even in very large .

classes, these instructors make a point of readlng and com-
mentlng on at least a sample of the papers or problem sets.

'If you assign papers,” one human1!1es teacher says, ""it's
critical that you as well as the.'TAS or Readers read them.
Otherwise, you'don't get the feedback."” A faculty member in
a professional school says that he always ascigns three
papers in undergraduate courses and four in - graduate -
aourses. *"T want. them to learn.to write,” he says, "and
because the papers are always tied to the reading assign-
ments, -they allow me to see how well students really under-

- stand the materlal.

One faculty member tequ1tes students to write very short
(one' or two paragraph) abstracts or summaries of each read-
ing assignment and to turn them in each week. "Although

~some students consider this very 'high school', most find it

Limitations on Use of Suggestion

useful for keeping up with the reading. The students also
find these summaries useful for review and they help me know
how well the students understand the material." -

", scipline: None
:Course Level: None
Course Size:

Mode:

rone
None
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IF YOU WANT TO'

-~

<

ﬁ o Know if the class is undetstepding you or not
‘ o Know if the qtudents are boted or confused. - -  %
- Identlfy and help students who ate hav1ng dlfflculty
o) Know the kinds of_dlfflcultles students‘a;e having

you MAY wrsa TO cousrnsaw R

_G1v1ng ftequent qulzzes.

..
4 -
A}
0 ! .
N

One excellent science teachet gives.students practice.
quizzes (of 10 to 15 minutes duration) throughout the quar-.

. ter. "I don't gtade the quizzes," he explains,. "but I do

Limitations on Use of .Su~-estion.

Discipline- None

read them and review any materiai with whlchsa large number
of students seemed to have difficulty. 1 also seek out any
students who seem to be havxng real p;oblems undetstendlng
the material and spend more time with them in my offlce or
in the departmental course centet.

¥ .

i

Course Level: Undergraduate
Course Size: None

Mode:
~

None s . ey
fry ,
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File name: 93
IF YOU WANT TO: - -
o . Know if‘the class is understaqding you or.notv ////Q
,° ..Knowiif students areshgiii_?r confused 1
. Zentify problems individual students may be having
. - C, ,
o wet to know your students better
YOU MAY WISH TO CONSIDER: ‘ R -

Scheduling an oral quiz with each student in your office.
, L

‘One .teacher of engineering reports: giving oral quizzes in

which . a student is given a series of problems to solve on
the blackboard in 'his office. He has found . this ' technique

‘invaluable in understandinq how students tackle problems.

M"If you look only at students’ homework, be' says, "you 11

'know ‘whether they got a problem right or wrong, but it won't

tell you why. 0bserv1ng students as they apply concepts and
solve problems gives you much more useful information about
where your explanations ¢or those of the textbook sk§b'a step
or are unclear." '

-

J.imitatimme of Suggestion.

Discipline Sciences and profe551onai , {
Course Level: None '

Course Size: Probably not above 30 , " i 4

Mode:

None

(]
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. File name: 94

Kndw if the. class is understanding you_or not

o rnow if students are'boted_or-eohfuseaH
v o) ‘Get'to know Xourﬂstudents. W_‘
/)‘ o Give.ﬁelp tdents who are haQing difficulty
‘ o Enc. urage students to come see you durlng office hours

YoU MAY WISH TO L)NbIDER-’

-Scheduling an 1ndlv1dua1 appointment with egach stddent._
A statistics professor felt that he was not be1ng successful
~ in generating «class discussion. - At the end of the third

week, still unable to encourage <class participation, he
decided to pass around a sheet of paper with-a list of 10-;

minute blocks of time when he would be available for indivi-
dual appointments..

Each student’' was required to sign' up for one of the 1¢

- minute - appointments.r They were told that the chief purpose
: was for him to get to know the students better and to 11sten
to any comp;alnts or suggestions they might haVe.

ﬁI found that this was a real ice-breaker,” he explains.

"Even though most ' of our dlscuss10ns were mainly chit-chat,
some students used the opportunlty to indicate problems they
were having in the course or to make suggestions about
course improvements. Perhaps the chief benefit was that it
gave me an  opportunity to get to know the .ctudents. As a
result,. they seemed to feel more comfortable asking ' and
answering questlons in class. -

«+ "In addltlon, several students who were heving .problems
understanding the material began to seek me out after class.

I'm not ceftain they would have done so if I hadn't made-

this effort to get to know them individually."

Limitations on Use of Suggestion

Discipline: None : : .

Course Level: None

Course Size: Up to 50-78 _ .

Mode: Lecture/dlscussmn I . _ 84

-

~
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Fi;e name: §5
IF-YOUlWANT TO: | _ -
o Know if the class is»understandingnyou or not
o  Know if students are'bored or confused
o  Encourage students to l1sten actlvely during lectares
o] leolstudents experlence wr1t1ng short essay answers -
© You MAYMWISH'TO.CQNSIDER: oo - . '~f

Assigning "minute papers" at the end of some lectures.-
*Minute papers,"” as used by a professor of physics, consist
of two questions ‘to -which' students give written responsés at
the end of each weekly lecture. "I call them ‘minute
. papers,'"™ he says, "because I preface them with the request
that they take a minute or two to write on these: two .ques-.
tions: : . '

(1) what is the most significant thing you learned
today? and : ‘ ‘

(2) What questlon is uppermost in your mind at the end
of today's session?

"The.minUte papers started‘out purely as an attendance dev-
ice,"” he explains. "As I began to read their responses,
however, 1 fq/nd—them very useful in evaluating how success--
ful I had been in conveying the material that day. -In faot,
now I often quote one.or two of their essay responses at:the
beginning of .the next discussion period to get the discus-
sion started.” ‘ ' ' B '

As is the case with many educational experiments, this one

~had _an additional. unintended benefit. "Because these are

~ mainly ‘science' stiidents who are seldom. asked write, I

- : p01nted out that trnese minute papers were good practice for °

the essay question. which would constitute my final. As the

term progressed, 1 noticed  an:improvement in the papers:

they became longer, better developed, and :'more carefully
phrased.” ‘

Limitations on Use of 5Suggestion

Discipline: None

. Course Level: .None
Course Size: None . &
Made: None -

=00
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‘File name: 96
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IF YOU WANT TO: o ° .
o  Know if the class is understanding you or not
o Know- if students are ‘bored or confused o -

o_ ,Give students opportun1t1es to suggest 1mprovementS' in
“the course : '

YOU MAY WISH TO CONSIDER’

_D1str1but1ng 1ndex cards_ several t1mes dur1ng the semester

.questions, one on the front 'and one on ‘the back of the index .

and ask1ng students to nge you feedback on the course.

- {
.

A professor of educatlon asks students to respond . to two

cards. The two questions he uses are, "How's it . go;ng?",'

'~ _and, "Any suggestions?™

.0f course, -if you have- reason to think that there is a prob-

lem . with ‘a ‘specific” aspect of - the coursec, yda will get

- better ‘information if you target you:r questions accordingly.,

WLimitations oﬁ Useé of Suggestion

For example; "Any problems with the text?":.or "Students’

“have compla1ned in the past that I lecture too fast.- - I've

been trying to improve. Is ny lecture pace a problex for
you?" E .o : .

D1sc1p11ne. None ) o : L . .
Course Level: None - Coo . - L
Course Size: Nome . S N

Mode:

bR

-None

~3
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h 7 IF You WANT TO:
" o ' Know if the class is understand1ng you or not - ;
k "o Know 1f the students are bored or confused
YoufMAy WISH TO CONSIDER: o Y

_Asking students tq give definitions,  .associations, and

o app11cat1ons for d1ff1cu1t concepts or ideas._ .
CP fnstead of wa1t1ng unt11 the m1dterm or final to. find out
v how many students’ understand the material, try. handing, out a

. short questionnaire or quiz on the basic concepts covered '

. that- day. and_ give the students time (10 to 29 minutes) to-
complete them at ‘the end of the hour.

. ... - An example of a quest1onna1re or- qu1z cover1ng\éoncepts for
- : the week might read: . .

» v

JP'Goncept Definition. As I understand -it, the main
y idea (concept, point, etc ) of today's lecture (or dis-
1 pu551on) .wasz: : . . SN

- -~ -

, g Concept App11cat1ons. A good example of an ' applica-
N ) tion of this idea (concept, point, etc ) is:

. ) ’ c. Concept Assoc1at1ons. In my mind the .main point of
"today s lecture is most closely related tc *he follow-
. ing concepts’ ideas, pebdple, places, proce::2s, avents,,
or .things. (Have students list severa] i*ﬂms).

.- This suggestlon was taken and adopted from Otis Ewing Lan-
caster, Effective Teach1ng and Learning, N.Y.: Gordon and
Breach, 1974 pp. 7/6-71. One variation on this is to gdive
the quest1ons as take-home quizzes. in which case you may

want to insist that the students choose different words (1n"

: giving definitions) and examples from those presented in

. lectures' or assigned readlngs. “Another variation is to.call

© . on particular students to answer each quest1on orally‘at the
‘end of the hour. , T

Limitations on Use of Suggestion - ‘ B

D15c1p11ne. None
Course Level: None e SR
Course Size: None P <
Mode: None'’

T

SR
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IF YOU WANT TO:
o Know if the class is understand1ng‘you or not
o Know 1f students are bored or confused
Ybﬁ MAY WISH TO CONSIDEB:~ ; ' .

; Using a question box to solicit students® questions; com-
' ments or ptoblem$. ’ . R

A osychology teacher places a box in the back of the room

fci student " guestions, comments or. problems. Students can

adtop guestions anonymously into the box at the beginning of

the class or during the break. Aftef the end of the period,

tne teacher collects the.. qu and’ reviews: *the quest1ons.
+*

This technique gives mtudents an_anonymous means for making

. their troublesome areas or gquestions known to the instruc-

tor. ‘Tt can also help a faculty member identify major areas

.of difficulty wherever the same. problems are raised by
several students. . : : s

Y . . ; ' . ) B v N

Limitations on Use.of Suggestion

Discipline: N-ne . A

Course Lev2l:. None )

Course Size: None . o

Mode: Ncone - : : _ .- AR
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File name: 99 ‘ . '
IF, YOU WANT TO: - - o W

o  Know if the class is understanding you or not .

N " Know if the stud *nts are. bored or confused

' YOU MAY. WISH TO CONSIDBR.

Per1od1ca11y bprrowlng lecture notes from . several students
in your class. . ' . ' S

The best way %to selact tudehts' notes is .at random.

Faculty memhers who havéiused this technique warn that it
can be a very chastening "as k6 we as useful experience.

"There was ‘an incredible difference between what I thought I
had said and the points I thought I had'stressed, and what .
the students heard or felt was .important to write down, one
faculty member reported. .

,Th1s axercise can be especially useful if .previous student
.evaluations have indicated: (1) your lectures are not as
.well organized as they might be; (2) students find.it diffi-
cult to identify what is most important; or (3) your lec-
tures are so tightly packed and delivered so rapidly that it
-~ is- dsz1cu1t for students to take good notes.
A var 1at1on on this suggest1on 1s to audiotape the 1lecture
as well. This allows you‘\ do ‘a three-way comparison
between what you thought you sa1d (or intended to say), what
you can hear yourself actually saying (including the way .in
which you said it), and what a - random sample of: students,
L _ thought you said (or thOught ‘was important enough to write
dcwn).

. . - " - »

. ,.‘\,

L

»
-

Lini aticas on Use of Suégestion'

Discipline: None ' ' ’F
Course Level: None

Course .Size: None

Mode: None ’




d o _ Suggestion Number: iﬂﬂ
IF YOU WANT TO: ‘ 3 - C - :
| o Know if the class is uhderstahding you or not
o _ Knou if the students’ate bored. or ced-.
fo Help students get to know one another
YOU ‘MAY WISH TO CONSIDER: . .

.

Encoutag1ng students to form small study gtoups and to send-

representatives to 'see you about any d1ff1cu1t1es the1r

qroups are. hav1ng.

-

- One humanltggs teacher who does this says,. "Although I

encourage tRe students to come see me about any problems.

"they are having with the course, freshmen are often loathe

to do that. By encouraging them to form study groups, I am
trying to help them get to know at least some of their fel-
low students and to take advantage of what they can leatn

from one anothet.

”'Also,-lt seems to be easier for some students to come to me

for assistance if they 'represent' a group, because the

.problems ate then seen as c¢ mon to many ‘students not just

the group's representative. Faculty members can be very
intimidating for some freshmen, even those of us who try

very hard not to be. Also, many of these students were at

the top of their higis school classes and it is difficult for
them to adjust to the competition at Betkeley., While it is

~difficult for them to admit that they don"t understand some-

Limitations on'Use_of Suggestioh

thing,.'there is a certain comfort in knowing that some of
their fellow students are in the same boat and that by Joln-
1ng forces they can help one another.

18

Discipline: Noae . . S .
Course Lavel: None' ‘ ' : _
Courte Size: Over 15 to 20 . _ ‘ :

*Mode:

Lectute

. . ‘ T L<
.
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F1le name. 101 ‘ : d’ v ) :

‘IF You WANT TO:

| o Know if the class is underStanding fou or not

| o ‘ Know if the'students,are bnred or confused )
o Get to -know at least some of your studedts
o i-'Ident1fy any problems students may be. hav1ng in the

) course ~ .
_ S o :

YOU MAY WISH TO CONSIDER‘

" Est l1sh1ng a L1a1son Committee of three to five students

‘ to m&ét with you once a week to discuss student d1ff1cult1es.

¥ or d1=sat1sfact1ons..

In a very large class, the students should be selected.on a

"district®™ basis ..so that all students have relat1vely ‘easy
physical access to one of the members of the Liaison Commit-

tee. You can rotate membersh1p on the committee from a list,

‘of volunteers, but be sure the entire class knows: who the
Liaison - students are at any given time and how and. why they
should:use them. Be sure, téo, that the Liaison students

understand their function and encourage them to circulate

and seek out information from the other students. -

This techn1que was initiated as a research project at the
University of Minnesota amd has been used successfully by 50
teachers at the University of Texas. Evaluations of its
usefulness for both students and instructors indicate that
most students felt that actual 1mprovements had been made’ in
the - course as & result of the committee's interaction with

“the instructor, and stud especially appreciated the .

opportun1ty to get to know one of their 1nstructors better.

Benefits. c1ted by faculty 1nc1uded 1ncreased faculty _aware-
ness of student 1earn1ng needs and increased student-aware-
ness of the, 1nstructor 8 teach1ng problems and educat1onal
ph1losophy. :

Limitations on Use of Suggestion

Discipline: None S : A .

Course .Level: None : ’ - ‘ g
Course Size: None ¢ '
Mode: None ’

{:



File name: 102
Iryouwm'r'ro.."-, ' | ' [ "
o Knou\}f the- classfls understandxng you or not
‘ oj Know if the students_ere bored or,confused _'.
R 6 Receiye oh-ooing feedbeck‘from studehtS"-

YOu MAY 'WISH TO CONSIDER'

“Insta111ng a telephone,“hotlxne

A telephone "hotline" allows ' students  to report -course-
related difficulties at the time they are having them, €.9.,

_at 10:00 PM whén trying to solve a problem or understand a

difficult section in the text.,: One economics professor
received a mini-grant from the Academic Senate Committee on
Teach1ng to install a telephone answering service in the
TA's room and has used 1t for several years 'in -a large

a1ntroductory course.

T —

“Students are -reminded of the availability of ‘the ‘'hotline'
throughout the course,”™ he explains. "Although they can
call me or the TAs directly during" regular hours, this:
allows ‘them to report difficulties at odd hodxs or to regis-
ter anonymous- gripes on the tape. Each morning one of the
TAs 1listens to the tape and refers the problems that should

be taken up in lecture to me and those which should be taken -

up in ‘the:.discussion sections to the- other TAs."

-!Perhaps the most useful aspect of the telephone hotline is

L1m1tatlons on Use of Suggestlor j/

D1sc1p1}ne: None
Course Level: None-

~ Course Size: Above 150
Mode:.

as .a safety valve,' the instructor ‘explains. "There is nc
way a course of 800 is going to be .anything but impersonal.
I try to acknowledge that and glve students as many chanceS’
as poss1b1e to be heard. :

<

k<l

Lecture
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File name: 103

IF YOQ\:?NT TO: = . ,

o Know if the c1as$'is pndérstanding you or .not
o Know if the students aré boredror‘confused
o  Give help to students>wholaté having problems“
) | o  Get to know at least Sqme of your students’
YOU MAY WISH TO CONSIDER: .-t

b . . . ’
Attending or leading lab or discussion sections yourself.

Several faculty report that they always lead one lab,or dis-~
‘cussion group themselves so that "they have firsthand
knowledge of how the course is going. :

*Students vary considerably in their command of prerequisite
subject matter in this course,” one faculty member explains.
"It's a.tough course and the chief task is to find out. as
soon as possible who is going to have trouble and to give
- them help early on. I can‘t find that out sitting in my
office; I <can't "always depend on the TAs to let me know.
Also the atmosphere in' the  biological sciences’ is so
fiercely competitive, many of ‘the students try to hide their
weaknesses until it is too late for me.to help:them."

"Another faculty.member i the sciences agrees. "I find
thete is no substitute for knowing firsthand how'students
‘are doing, ‘'what parts of the course they are grasping well,
what parts need more explanation or morg opportunities for
practice." ot oo : . : .
Many excellent teachers also attend the' lab or discussion -
groups led by their TAs:to observe or to participate. 1In
labs, they circulate through the  lab,‘' observing, asking
questions, or lending a-Land to students who may be having
- special difficulties. 1In this way, t@gy also hope to pro-
~“vide the TAs yith-go‘f role models. L

Limitations on Use of Suggestion ~—
* Discipline: None
Course Level: None .
Course Size: None . :
Mode: Laboratory or discussion sections

-
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File name: .04 o , \

IF ibu WANT TO: o S N
. bo Know if the class is understanding you or not
| o . Give-ﬁélp to students who are having difficulty
o Mofivate studen£s—to'do their;SeSt wofk

13

YOU MAY WISH “TO CONSIDER:

Hav1ng students turn in their lecture notes as a’
assignment. : ) g

. . o . /
One faculty member in engineering requires that

students

'hand in their lecture notes, course assignments, homework,
quizzes, etc., two or three times a term, . typically before
the midterms or final exam. Students must prepare
deta11ed table of contents to accompany their notes. o

"I find this is a good .way to get a sense of how well

dents are understand1ng the material,” explains the profes-
sor. "If someone is hav1ng d1ff1cu1t1es I can spot them and

g1ve them some helgp."”

"As an. added bonus, studen;s are able to leave this

“ductory course with a good set of. detailed no*es, and a use-.
ful table of contents, which will make it easier for them to
locate this material ‘when they need it in the1r later course

work."

4

1

‘Limitations on Usé of Suggestion

Discipline: None~

Course, Level: one
Course Size: Ncne

Mode: None
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File name: 185

IF YOU WANT TO:

o’ Knew if the class‘is_Undetstanding you or not

) .6 Know iffétudents are bored or confuseﬁ )
o Clafify reasons for é;udenfs' confusion or boredom
o Get speeific feedback aﬁd suggeetiohs duaing the term

YOU MAY WISH TO CONSIDER:

Petlodlcally hand1ng out short - questionnaires ‘oh™ ‘spe ific
aspects of the course.

‘This 'is a form of what profe551ona1 evaluatctors call "forma-
tive evaluation" (as differentiated from a "summative" or
end- of—course evaluation). It is designed solely to give
you very specific, concrete -information on,where you can
make improvements in course content or organization, assign-
. . ments, or aspects of your own teaching effectiveness during
" the same term rather than next time you teach the course.

Formative evaluation can be espec1ally helpful 1£ you are
"teaching a new or substantially revised course, adcpting a
new text or lab-manual, or experimenting with.a new mode of
instruction. Many faculty members routinely administer spe-
wcially tailored mid-quarter ! evaluations. Generally, they
report that these evaluations -  dramatically improve .theiT
communication and repport with students, even if /there . are-,
.few.-basic changes .that they are able to make .in the course
that term. : .

Note: See also suggestion No. 189 on how : to acknpwieage
mid-term feedback from students.

~ -

\\-

. '\\

Limitations, on Use of Suggestion
>D1sc1p11ne- None

Course- Level: None NG

" “Course Size: None N
Mode: None N\

SO . N ’ : _ ~ - 1 : . e
LT — . . . .« . -~ * . .
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‘File name: 106 : ‘

> ) ’ ’ ‘ %
IF YOU WANT 70: -
o Know if the class is understanding you or not
0. Know if the students are bored or confused

YOU MAY WISH TO CONSIDER:

Limitations ‘on Use of ‘Suggestion - \\\\<

cussion. - : L -

Having students send youla telegram-eValqation; ~

A professor, of public health says,- "Midway’ threugh ‘the
course,. I ask ‘the students to writz a telegram——str1ctly

~limited to 20 words-or less"—descr1o1ng the most pressing

problem they are having in the course. I teldl them that
they can address their. telegram to me ' directly, to future
students in the class, to ‘the department chalrperson, or to |
a friend or parent.

AShe finds the technlque pa ttcularly effect1ve if she reads_

the telegrams aloud ancnymously aRd opens the class for dis-r
Another teacher also, uses the\’etter or telegram approach to

evaluation, but: asks that the telegrams describe the course.’
to date. : ) N

Note: See also suggestion No. 189 on bhow to 'acknowledge N

‘mid-term feedback from students. : o ..

-
.

D1sc1pl1ne- None Y %

Course Level: None

f'\

.

Course Size: None

Mode:, None - - o >

{



File name: 187 - o

-

_ IF- YOU WANT TO:

i o ) .
o Know if the class is understanding you or not i
o Receive feedback midway through the course ’

. .YOU MAY WISH TO CONSIDER:

'Inv1t1ng a colleague or member of the TIES. staff to conduct
"an oral evaluatlon with your students midway t’ L(ugh the
., semester and report the results back to you.

‘This procedure was developed by Joseph Clark of the Univer-
s1ty of Washington and has been tried out in several classes
at Berkeley. After introducing the . v1§1t1ng evaluator to
the class you must ' leave the room for 3¢ minutes. The
evaluator asks the students to form small groups of five ar
'six who are then ,instructed to take 18 minutes to: (1)
select a spokesperson/recdrder; (2) decide on something 1in
.the " course they find very helpful; (3) decide on something
‘they would like changed-in the, ¢ourse. '

While the groups are d1scu551ng the 1issues, the evaluator

e circulates ' among " them making certain that the groups are._
work1ng on the task. At the end of 10, minutes, the spok-
3 - esperson from each group reports the results of each group's
discussion wh1ch the evaluator records on.the board. After

dll° groups have reported, the evaluator summarizes what the

overall. consensus seems to be and asks for clarification on

any areas 1in Wwhich there was disagreement between the

. groups. - : : ‘ .

§-~' ’ . «'The comments on the board are recorded-on paper to be shared
E with the 1nstructor by the evaluator later that day.

See also suggest1on No. 109 on how to acknowledge mid-term
feedback from students. ° ' -
: <&

-

Limitations on Use of Suggestion

. Discipline: None
Course Levelts None . - - K
- Course Size: Under 100-150 -
" Mode: None -~ '




File name: 108 | v 5

:* IE YOU WANT TO: e
"o - Knoﬁ if the class {s unéersbandihg—you or not ]
, o ' Know if éﬁe'§tudents are bOred‘or conqued’
‘ 9' Get feedback on ybﬁf teaching .
0 Dévelop a more in;erestiﬁg étyle of présent&tion;
YOU MAY WISH TO _‘qoﬁsmzaz )
o Videotaping your class. - ' o | . T ./f

Seéeral‘Berkeley professors havé gad * their classe video-"-
taped. One zoology professor has had his lectureS video-

taped many times. " first time was a shattering experi-
ence,"” he says, "but\ it.is the most effective ®ind of feed-
back you can get. I havetzound videotape invaluable, for get-
ting rid of annoying mannerisms, for learning to vary‘the
speed of my delivery and to put mote expression and . greater
clarity into my explanations.” ) : -

If you want to arrange to have your class videotaped call

the Educational Television Office (2-2535).. Guidelings for

observing a videotape of your teaching are available 'in a

short publication entitled, Using Systematic "Live" and

"Videotaped" observation in TA Tralnihg which can be
obtained €&ither from TIES (2-6392) or from the.Télevision

e Office. o - ' -

4 . : , ¢ . - L

-

Limitations on Use of Suggestion- LT . .:’ ‘

" Discipline: None. .
Course Level: None: _ . ¢ . T
Course ‘Size: None . . ' :

, Mode: Lecture primarily . o ) ’




‘File name: 199

IF YOU WANT YO: | | - - \
) 0. Know if the class is understanding QQU‘or not
o Know 1f the students are bored br confused e i
v ‘ .

YOU MAY WISH TO CONSIDE% v
~//\ AConductlﬁg and respondlng to a m1d -term evaluatxon by stu=
dents. T ‘ '

A cr1t1cal aspect of conductlng a migsemester evalua'ion is

" to let students know that their comments have been thoughti'

+  fully considered. At the very next class meeting, thank the

students for their comments and their suggestlons ané give a

] brief, non-defensive account of those. suggestlons youw can

. use this term, thosg which must wait until the next time you

. teach the class and thoseywhich you-either cannot or, for
" pedagogical reasons, will not change. K . "

\ Students often make valuable suggestions or polnt out prob-
" lems that can be easily remedied. A professor of forestry
conducted a midterm evaluation in which he received numerous
. complaints that he talked too fast during. lecture. At the -

, . beginning of the class -period 1mmed1ate1y following <the

. evaluation, he playfully handed out slqns which said "Slow

down" '"Go more slowlv" and "Too Fast!" “to students scat-
: tered around the _room. ¢During the lecture, students were
encouraged to put up a 51gn when they felt he was lecturing

- ' too rapidly.- : y

- 0Of course, not all student sug@@%tlons can or should be fol-
"« lowed. For example, you may not give.students as mich gui-
dance ‘as they would like because you are consciously trying

to foster "their intellectual 1ndependence. The important
thing is to acknowledge their suggestions and to give a
brief expldnatlon as to why you cannot follow all of their"
'suggestions. e N ' L ’ :

.~

Limitations on Use of Suggestion

. Discipline: None ) e \\\v’ :
‘Course Level: None A e - -

Course Size: None '~ # - ' . .( -
Mode: None : ' :




~i

Appe_ndi X J?
Sample Consultant's Letter
after Consu]tation

.
[y
.
e
4
t L]
-
’
~
s el .~
-
P .
&
-
a n\
. - 4

G_ .
.
.
.
. .
.
t *
~
.
.
*
> m
*
N




- UNIVERSITY £4 {sLIFORNIA, BERKELEY
. h . v e - \ o .

BERKELEY » DA% 10 o YN ANGELER ¢ MVARSIDE ¢ 3AN DIELO < SAN FHANCIM:O

* SANTA CRUZ

TEACHINGINNOVATION & - lﬁll&};bt?,(:;l,lfon.\'u 94730
EVALUATION SERVICEY ‘ o
P -t P ) . . - «
" Professor
Dept. of
s

Caupus

Dear Professor * . .

Thank you so much for participating in the Teaching Evaluation-Consultation
-Service. - 1-enjoyed meeting.and talking with you about.some of the

challenges of teaching During our*discussion you mentiohed .~ -«

some useful ideas which we will incorporate as suggestions to be relayed.

to colleagues who wish to strengthen those forresaond1ng aspects of their _
courses. . “ , ,
e explored several ideas related to particular t;utcs that were of special
concern to you or the students. The first topic was controlling the
_ waterial -- including your sense of pressure and lack of time; and the
comients by several student’chat you covered too much material too fast
for then to assimilate it. Among ideas we-discussed were: (7061) focus1ng
your lectures on & few iiain points; (7095) breaking up your lectures into
.10-minute segments; (709T) beginning and ending your lectures with a
-~ summary statement; (7032) outlining your lecture on the chalkbdnrd as 1t .
develops to serve as a “brake“ o
(oY
ue also d1sCussed thep s51b1lnty of\youn.preparlng your Own textbdok or
taking preliminary steps toward it, including preparing your own book of
*readings or (7078) a detailed. course syllabus.. Both of these could be
sold to students at cost and could ‘relieve some of the burden presently
put’on your lectures.- | mentioned the possibility.of applying for a grant
" to get some assistance in doing this. I‘m enclos1ngqa copy of our grant
- brochure.  We also talked about (7077) preparing handouts and (7113? :
dividing your course material into 3 levels: the-Basic, the Recommended
and the Optional, Lectures migyht concentrate on the Basic, particularly
sirice studies indicate that Students tested on a typical college lecture
~.  one week after the lecture recalled only 17 per cent of the lecture's content.

We also talked about (4157) getttng feedback: on one‘s lectures by periodically
borrowing students' "notes or audiotaping. 1 also: suggested g1v1ng the

"students a brief stretch after about 45 minutes.

1 am enCIOsing an-issue of Teach1ng‘3t‘8erkc4ey~whjch dlscusses sevoral

. Ways$s of getting to know students names. -

- Continued....

RN e




. Page 2 : .

Fulter*descriptfunS"of"some‘of“thE‘ideés*we“talkédfaqPﬁtaré'attaCﬁEH .
. for your consideration. These suggestions are meant ‘to be stimuli for
your own ‘ideas, rather than "pat" answers, of course. ' Also, it should

be noted that these suggestions are in"a "first draft" stage of develop-
ment. ' o A

Because we are still in the development stages of this project, it will
- be helpful for us to learn which ideas,' if any, seem most useful to you. .
. ‘This information will assist our Jnderstanding of any corresponding
€hanges. in student ratings this Winter Quarter. Any suggestions you
might have for improving our interviewing procedures wnuld also bz -
most welcome. ' : ) S

-

I will be contacting you in February about the best time to dminister
Winter 1981 evaluations’ in your course.. Again, many thanks for your
interest and participation. If, after reviewing the materials, you have
any questions or comments, jyst give me a call at 2-6392 or.2-1811. .
I 1ook forward to hearing from you early in Winter Quarter -about “coming
to.observe one of your lectures. : '

CL Best,wiszes} , -
» ) -
) ~ Robert C. Wilson
- o | Director
+ RCwmb o
. Enclosures '.. . L : .
708/ rels K(S]T -
L e 167 pee?S e .
D B )3
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Client Faculty Sample Description
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Table K-1- ‘,’ i R

AN S ,
/

Rank and Discipline of Client Fdéulty
. - ’ . - ‘/ B "
Rank, ' - /" . ‘ ) .

'Discipline , Lecturer Assistant As;ociate' PtbfeSSOt Tofal Sample

. Professor Professor ]
. : ‘ o » s
. Humanities e 2 2 -~ 1 . 5 1l%
Social . 1o 1 o2 s T &
" Sciences | ) .. S ' PR I
Physical. © - @ 2 . -9 1.t 12,9 21 .
«Sciences - S _ A T
a - b - . L /
Biological 1 S | . 77 . 6 / 215 - ' 33%
Sciences : ) ' . /e
] . . . - . . ) . /". /,.
Interdisciplinary @ 2 : 9 ;. 6/ 8 178
Total T2 8 7 19/ ;16 45
Sample Percent 4% .18;, 42% f ' 36%
€Campus Percent 10 1ﬁ§ . - 16% _'“a__'lsqt .
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T, ‘
~ = ~ \ d
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Total -

Sample ..

-

’ ;"CB'III'F'US 7.
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~Note: Mean
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]
v 5 .
“% 0
v
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‘e

Class Size aed Divisioo ‘of

P ' , i
Clients’ Classes

‘Divisidn a )

\'\ LY . N . 5/ |
Lower " Uereq Graduate - | . Total L \
. I N LA .- .
A 2 . . .
2 11 ° . 4 17 2
.5 15 " 2 . 22
.4 T3 0 7
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" 11 29 . b ' ‘46
24% . 637 1372 o
11% 46% 43% ~
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Appendi ; Eckground rouments

[ R This appendix inéTudes the 1969 “Instructions

/ , o ~ to.Appointment ard Promotion Committees"
' ' "' issued by President Charles J. Hitch, requiring

. _ - . for the first time the submi?sion of evalya-
" B . : tions of the candidate sokicited from students,
L ' ; concerning the candddate s. teaching effectivepess. -.
) ‘It also includes ‘a 1970 statement of President :
: . - Hitch emphasizing the requirement that student
, ’ 1 i~ evaluations be included in recommendatfo for
- ‘ _/; promotion. : ) .

»

'! ‘.' ) R o
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o . , : ' Septt:mb;r 4, lube
N /',. “

- -

- CHAN_CELLORS: \ . ’
“Attached herewith vou will find an official copy-of the newly
rﬂvxsed Iistructions to Appointment and Promotion Committees,
) This v- rsion is gifective immediately. [t supersades the version
whxch‘ appears in-the May 1968 edition of the F ..uultv Handbook
and 'y!ug.u was issued by the P"eaxden.\ on December 31, 1065.
o / B - \
« As. vou know the process of” revision hos involved leno*b\
codsul:anon with. Acade'mc Senute commistees; both o
mpus and bmversxtyv. ide levels, discussions in tbe ' e
. o Counexl of Chancellors, and the efforts of a joint ad hoc “
. sTaculd by - ac.rmmstx'a.twe v..ovm'uttee
/\ // The'se Instructions play a (rery important role in the maintenance
P of the quality of thé.University. I believe that some significant
improvements. h..ne been made in the h:trz.cuon I know they
will continue to serve us well, :

- . . } K

.‘ .‘//jlw(c./- St ya ' ' . . -
-~ Charles J, Hitch L ‘
N : . . = N [
n cc: Members of the Academic ‘Council ' ’ BN

‘Members of the University Committee on : '
. Budget and Interdivisional Relations- . D

ERIC

Aruitoxt provided by Eic:
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INSTRUCTIONS TO AP_POINTM'}Z)-"I AND PROMOTION COMMITTEES:

- ' : /
A. Purpose and Responsibility of the Review Commiztees
. ¢ . ,

' The quality of «the faculty of the University of“Galifornia is maintained
primarily cthrough objective and thorough appraisali~hy competent faculty )
members, of each candidate for.appointment .or promotion: ponsibility
for this appraisal falls largely upon the review commi:ce s noninated by
the Committee on Budget and Interdepartmental Rela;ions nd a,,einCeJ by

. ., the Chancellor or his designaCed representative. It 1s’ the duty of these
© " 7 committees to ascertain the pree;nc fitness of each candidate aad, the
likelihood of his pursuing a productive career. In judging the fitness

of the candldaCe it {s appropriate to consider his professional integrity

as evidenced by Wris performance .of his duties.. (A uséful guide fot such
~consideragion is’ furnisaed by the Statemen:t on Professional Ethicg issued
"+ by the American Association of Waiversity Professors. A copy of this

, : Statement ls appended ta chese:snst'uc'fpgs for purposes .of refere

; Implied in-the committee's responsibility for building and maintaiii

s fgculty,of”the highest excelled®e is also, a tesponsibility to the
daCe'for jus: recognition and encouragemenc of\achievement.

\ o~y
B. Maintenance of che CoemiFCee s Effecciveness

. i
W

(1) THE MEMB RSHI° DELIBERATIOVS 'AND RECOMIENDA [ONS OF THE REVIEW
COMMITTEE ARE STRICT QY CONFIDERTIAL. The chairman of. ah\éppointme t or
promotion committee should renind members of the commit and others
whom it is essential for the committee to consult, of the confidencial
nature of the- assignmenc This should be kept in mind for arwanging' for
all w{itten or oral Fommunica:ions, and when recommendations-with jsuppart=-
' ing documents have been forwatded, all cogieg,ngpreliminarv dra

;jbe destroyed. . / . . ! ///////4' . _ |
A \ (2) The whole system of review by appoin:ﬁenc'andfpromocicn committees
. depends for its effe;g;veﬁegiezeon each committee's prompt attention to
. ' its assignmenc‘ggﬂ/t s conduct of the review with all possible dispac:h\
consisten: W judicious and thorough consideration of the case.

_—(3) The Chairman of the review committee has the responsihilicy of
"making sure that each member. of the committee has read and understands
7 _ these insgructions. . - . - . :

'« C. Proce&uie_

(1) General - Racommendations for appointments and promotions .normally
/ originate with the Department Chairman. His letter of recommendation
should provide a comprehensive assessment of the candidate's qualifications
together with detailed evidence to supﬁ%rt this evaluat 6/j The letter
‘'should also present a report of the Department Chairman™s consultation

" with the members of his Department, including any dissenting opinions. 1In
. ‘ K - .
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" addition to his letter.of recommendatfon, the Department Chairman is
'expected to assemble and submit té the Chancellor an-up-:to-date biog
; and biinography, together with ‘coples of research publicat*ons or o
. schoiarly or creative ‘work. . - -t
i g P * . ' .

(j) Aopointments - The Department Chairman shouid include in his
documebtatlon opinions from colleagues in: other institucions where t
nomince has served and froq other gqualified persons hdaving firs:thang
knowledge of the nominee's. attainments. .Extramural opinions are imp
tive in the case-of proposed appointmants o tenure status of perscn
outSidé the University. = . L

(3)\Promotions - Promotions are based on merit; they are not ap:
Achievement, as it is demonstrated, should be Tewarded by promotdion,

motions to tenure positions should be based on|consideration of <omp

work .in a man 's cwn field or in closely related fields. The Departnm

~ and the review zommittee should consider how the: candidate stands ia

v relation to other people in his field eutside the University wno =mig
\ . - - considered alternative candidates for the position. It 4¥s:also recc
‘that the Department Chairman supplement the opinions of his colleagu

within ghe Department by letters from distinguished'extramural infor

(4) Assessment of Evidence - The review comnittee, ‘shall assess' t
adequacy of the evidence =ubmitted If. in the co:ni::ee s judgment
evidence 1is insufficientg to reach a clear reconnenca'ion, the coazit
chairman, through tne Chancellor,, shall reguest ampliFiqatzon In e

Qcase all obtainable evidence shall be careLully considered.’

’ If, d¢cording- all obtainable evioence, the candidate Zails- to
neet the criteria :zr\forth\i%bSection d. below, the cormittee shoul
recommend against appointment ~prowotion. If, on the other hand,
is' evidence of unusual achievement, and~exceptional promise of conti
growth the committee should not hesitate to dorse a reco.nendation

- - accelerated advancement

‘D. Criteria for Angointment and P*omot on- - - _ \\\\\\>\\‘
. T K .

The review committee shall judge the candidate ‘with respect to~the f
rank and duties, considering the record of his performance in (a) te

¢ (b). research or other creative uork (c) professional activity, and
university and public service. CIn evaluating the candidate's qualif
tions within these aréas,'the review committee shall exercise reasor
flexibility, balancing, “here: the cage *equirts, heavier comnmitments
responsibilities in one area -against lighter commitments and ‘respons
in another. The review committee mu§t judge whether the capdidace 1
: ) engaging in a program of work that is both sound and productive.' As

N University enters new fields of endeavor and refocuses its ongoing
. activities, cases will arise in which the proper uorkaof faculty me?

R ' departs markedly from esrablished acadepi/ patterns. In such cases

// A"

;- . . - . -
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~ .the review committees must take'exceptional care to apply the criteria

sufficient flexibility, However, flexibility doas not entail a relaxat:
of high standards. Superior intellectual attainment, as evidenced bo:h

-~ 1n'teaching and in research or other creative achievement, is an in-

dispensable quali ication for-appointment or promotion to tenure positic

- . Insistence upon this standard- for holders of the.professorship 1is
‘necessary fot ‘maintenance of the quality:.of the University as an instit

dedicated.to tﬁe discovery and transmission of knowledge.,

-;The criteria qet forth below are intende&_to serve as a. guidc in judging

the candiddte, not to set boundaries to the ‘elements of performance that
may be considered. _ - : .

[ L ¢ .

Cl) Teachinz - Effective teaching is an essential criterion to
appointment or advancement. Under no circumstances will a tenure.
coumitment be made .unless there 1s clear documentation of ability and’
diligence 4n the teaching role.' In judging the effectiveness of a
candidate 8" teaching, the committee should consider such. points'as ghei
following ' the candidate' 's’ command of his subject; His continuous ,
growth in his field; his. ability to organize his material and to pre-
sent it with forcé and logic; fiis capacity to awiken ia students an
awareness of. the relationship of his subject to other fields of knowled;
his ,grasp. of gensral objectives; the spirit and en*huslasm which vicali:
his learning and teaching; his ability to arouse curiosity in beginning
students and to stimulate advanced students to creative work; his persct
attributes 'as they afféct his teaching and his students; the extent
and skill of his participation in the general guldance and ad\ising of
students. The committee should pay. due‘attention to the variety of
demands placed onfinstructors by the types of teaching called for in
various. disciplinEs and at. various levels, and should judge the total
performance of the candidate with proper raference to his assigned teac:
responsibilities. The committee should clearly indicate.the sources of
evidence on which its appraisal of teaching competence has been based.
In those exéeptional cases where no such evidence is avaiiable, ‘the
candidate's potentialities as a teacher may be indicated in closely
analogous activities. .

/ It is the responsibility of the Department Chairman to submit
meaningful statements, accompaniad by evidence, including evaluations of
the candidate solicited from students, concerning the candidate's teach!
effectiveness at lower~division, upper-division, and graduate levels of
instryction. If such information is not included in the letter of
recommendation, it is the review committee chairman s responsibilicy to

. reques it, through the Chancellor.

\ No single set of satisfactory criteria can be prescribed howewve
among significant types of evidence of teaching effectiveness-are the
following (1) Opinions of other members of the candidate's [Department,
particularly if based on class visitations, on attendance at public lec!
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‘or. lectures before professional societies given bx/zhe candidate, c

on the candidate s.results in courses pre equisite to-those of the
. informant. (2) Opinions of students.//, ) Opinions of graduates wt
¢ have achieved notable. professional-sucgess since 1eaving the Unive:
’ (&) Number and—caliber of students guided in research by the candic
——— ... . and 'of those attracted to, ‘the campu$ by his repute as’ a leader. - (¢
' Development of new and effective echniques of. instruction.

i . - (2). Research and Creatiwe Work -~ Evidence of a productive and
‘ ' creative mind should be sought in the candidate's published resear:
or recognized attistic production in original architectural or eng
ing designs, or the like.

. v
, - v . .
" Publications in research and other creative accomplishmen!
be evaluated, not merely enumerated. There should be evidence thal
: candidate 1is continuously and effectively engaged in creative acti
v . " high quality.and significance Work in progress should be assesse
: . ' . ever possible. When ‘published work in joint authorship (or other |
. S of joint effort) is presented as evidence it is the responsibility
Department Chairman to astablish as clearly as possible the role o:
. candidate in the joint effort. . It should be recognized that speci:
-. casés of collaboration occur in‘the perforning arts and that the ct
tion of a particular collaborator-may dot be readily discernible a:
by those viewing the finished.work. When the candidate is such a
orator it is the responsibility of the Department Chairman to make
—separate-evaluation of the candidate's contribution and to provide
opiniors based.on observation ‘of the work while in progress. Acco
should e taken of the type and quality of creative activity norma
. -~expected in the candidate's field. Appraisals of publications or
' works in the scholarly and critical literature provide important t

\

- Textbooks, reports, circulars, andlsimilar publications n
, considered evidence of teaching ability or public service, o t
: by candidates in the professional school faculties to: the professi
. literature, the advancement of professional practice or of profess
' education, should be -judged creative work when they present new id
or incorporate scholarly research._ :
' :
: ‘ In certain fields such as art, architecture, dance, music
v ture,. and drama, distinguished creation should receive considerati
‘ equivalent to that accorded ‘to distinction attained in research.
evalzating artistic creativity.‘an’attempt should be made to defin
. candidate's merit in the light of such criteriz as originality, s¢
° ness, and .depth of creative expression. It should be recognized t
music, drama, and dance,’ distinguished performance, {ncluding cond
and directing, is evidence of a candidate s creativity.

3) Professional Competence and Activitv.- In certain positio
the professional schools and colleges, such as architecture, busir

"administration, dentistry, engineering, 1aw, medicine, etc., a
demonstrated‘dlstinction in the special cozpetences appropriate ta
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. field apd its characteristig activities should be" recogniz°d as a
-.eriterion for appointment or promotion. The candidate's professional
. activities should be scrutinized for evidence of achievement and leader-
v ship in.the field and of demonstrated progressiveness in the development'
"or utilization of new approachés and :echniques for the solution of .
professional problems.* It is-the responsibill:y of the Departmen:
Chairman to provide evidence that the position “in question is of the

type described apove and :ha: the candidate is qualified to f1ll {ic.

Y
(4) Universi;x,and Public Service - The faculty plays an impor:an:

, role in the administration of the- Universi:y and in the formulation
. - of its pqlicies Recognition should therefore be given.to scholars
}who prove themselves to be ‘able adminis:ra:ors and who . participate.
effectively and imaginatively in faculty government and the formulation
of deparibental, .college, and Universi:y policies. Services by membegrs °
of ‘the faculty to the community, state, “and nation, both in their special
capacities as scholars and in areas beyond: those special capaci:ies

"when .the work done is at a sufficiently high level and of sufficiently’
high quality, should likewise be recognized as evidence for promotion. .
Similarly, contributions to s:uden: welfare through service on student-
faculty committees and as’ adviser to student organiza:ions should be .. -
recognized as evidence.

E. The Report _ RS L . s
. - (1) The report of the review comnittee forms the basis fot furcther

- raview by the Budget Committee and for action by the Chancellor and- By,
‘the President. Consequently, it should includeé an appraisal of all
signffican: evidence, favorable and unfavorable.- It should be specif
and analycical and should include the review committee's evaluation of
. the candida:e with respect to each of the qualifications" specified
- - .~ above, It should be adequa:ely documen'ed by reference to the suppor:ing ‘
material, < - ) . . EEEPER
T @
(2) The review commi:tee has the responsibility of making an unequivqca
recommendation:. No member should subscribe to the:report.if it ‘does not
x represent his judgment. If theccommittee cannot .come to a unanimous
T . ‘decision, the,division of the committee and the reason. therefor should
. "~ "be communicated either in the body of, the report’or in separate concurring
or dissenting statements by individual members, - submitted with the main
report and with the cognizance of the other committee members.

: . . | _ .
.Appended for reference on the following page 1is the .1

AAUP Statement on Professional “Ethics referred to in

the first sec:ion of these instructions.
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4 R ;;; - American Associacion of Universicy ‘Profesgors Bullecin .
E T ' ' Vol. 52, p. 290-291, 1966 T .
(Reprinted) Vol. 55, p.»86—87 ’1969
. Statement on Professional Ethies .
( . ‘ (Endorsed by the Fifty-Second Amnual Meeting)
y . L o : , .
-

- i .. ?- -

The Scatemenc * -

* . 'The professor, guided Ry a.deep conviccion of the worth and dignicy -of
the advancement -of knowledge, recognizes the special responsibilities placed el
* upon him. His primary responsibilicy to his sybject is to seek and tc state '
""" the truth as he sees it. To this end he devotes-his energies to developing
- and improving his: scholarly cpmpetence. He accepta the obligation to.exercise
critic4dl, self-discipline and judgment in using, extending, and transmitting '
knowledge. He"practices intellectual homesty. Although he may follow subsidiasy
interests, these interests must never seriously hamper or compromise his free-
dom- of inquiry' < - :
- II. Rs a teacher, whe professor encourages~che free pursuit of learning in,
his students. He holds before them the best scholarly standards of his disciplin
He demondtrates respect for the student as an individual, and adheres to his ,
proper role as intellectual guide and counseloyr. He makes every reasonable _
-effort to foster honest academic condict and td assure that his evaluation of
. . students reflects their true merit. He respects the confidential nature of
N the relacionship between professor and student. He avoids any exploitation
of students for his private advantage and acknowledges significanc assiscance
from them. He protects their academic freedom.
II1I. As a colleague, the professor has obligations that derive from common
\\' - membership.in the community of scholars., He respects and defends the free
inquiry of his associates. In the exchange of criticism and ideas he shows due
respect for the opinions of others. He acknowledges his academic debts and ‘
. strives to be objective in his professional. judgment -of colleagues. He accépts
« his share of faculty responsibilities for the governance of his institution,
IV. As a member of his institution, the professor seeks above all-to be
" an effeccive teacher and. scholar. Although\he observes the stated regulations
~ . aof the institution,.provided they do not contravene academic freedom, he
maincains his right to criticize and seek revision. He determines the amount
and ‘character of the work-he does outside his ‘institution’with due regard to
his. paramoun&.responsibilicies within it. ‘When -considering the interruption
or termination of his service, he recognizes the effect of his decisiom upon .
the program of the institution and gives dué notice of his intentionsd.
‘ V. As a member of his codpunity, the professor has the rights and obligacion-
N of any citizen. He measures the urgency of these obligacions in the lighc of
his respomsibilities to his subjecc, to his students, to his profession, and
- to his institution. When he speaks or acts as a private person he avoids’
creating.the impression that he speaks or acts for his college or university. ‘
. As a citizen engaged in a ‘ptofession that depends upon freedom for its health .
'.and integrity, the professqr has a particular obligacion to promote con-
. dicions of free inquiry and to fﬁrcher public underscanding of academic treedom.

. e
R ol -~

; ‘. . : -1 . : . ..“ \.‘f}‘r\-\\_ S . ‘. 113 ‘. .'.'. -"':h




. -108-" e November 9,
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'On Thursday, ] b.ovember 12 I a.m holch.ng orﬂss cor.:erences*’th"San p
Francisco in’th2 morning and in Los Angeles in the afiernoon to release
my stiteament on Improvement of Lndergzaduatemeac’m:zg and Use'of .
Instructional Rescurces. Tke statement will also be carried in- full in .
this week!s: Lmversxtv Bullstin. - o ¢

-

" Iwant you. to have advance notice of this release because 1 think it will

197

creata great interest both inside and outside”of the U'nvarsxty comrzunity. .

You will recall ouzr severa.l discussions about’ faculty effcn'-*(:?f.ﬁ\s'f ovfut""
r

ard the n.epd for r.nprovemen.. of undergraduate teaching, with particuiar
emprasis on fresimen and §ophomore=. I consider this statemsant another

.
i«

I ask that you accomphsh the pur*‘oses of t...LS stateme‘.t as quu.‘.s.ly a:i'd
fully as co=:1b1e. :

,// . - ’ o .

'-Cha.rl es J. H.L*ch |
ce: %dm stratve Ofnu.ers, Office of the Presmen" ‘ -
"rmcxpal Officers of The Regem:; _ . S
Memoers of tha Academic Cou.ncxl : ‘

Student Body Pre:xdems

"-'and ."npor_tant_ step along the roa.d to general improvemént of these a.réas,



4

. undsrgraduate teaching u
which, offer strong programs of graduate’ instruction, ‘however, the Universj €y
‘now needs to give renewed attention to:the quality of its programs faor

S — ' | \\ Y -5
at

President Hitch's Statement on Improvement of Undergraduate Teaching -
o » A ; - ) g .

The Unive-sity of California hagefaculties which include scholars amoni the’
most eminent in the world. It provides graduate and professional eEucation

"of high quality. It renders great.service to this State and to the Wation.:

During,the past two decades, im response to national neads’ for greatly
increased numbers’of ¢alleg2 and university teachers and profassioral schcc
graduates, and forgreatly expanded training and-research in science ard '

allied fields,. the University accelerated the development of Tts capabilitis
in graduate and professional education and in researgh, so that in these ars
it has well justified the’trust placed in-it by the people of Califcrnia. -1
must afid will continue to justify that trust. - o

a .

,jButythé'University of California has another greit fespohsibil%ty: it must
meet the educational needs of able indergraduate studants. Here the Univer-

sity as a whole is not Yoing as well as it could and should be doing,
although there are some'?otable examples of interest-in and devotion to

thin the University. . Like most lergs institulions

undergraduates. There must be greater commitment of faculty of all ranks tc

"the instruction of. undergraduate students. There must be determined efiorts

throughout the University to live up.to this commitment through a variety of
posjtive actions. R . i 0

-1 am aéking each ChanCeT]of‘to~develﬁg‘§;p1an ﬁf éction appfopriate ta his
. campus' for strengthening or reaffirming the~vommitment to undgrgraduate ‘

education, including the steps to be taken to carry out the_plan. Tre.
precise nature of the plans may be expected:to vary from campus to campus
and even from department to depantment within the same.campusg but each
campus must act to ensure that undergraduate students receive education of
the highest possible quality. Th&\teaching’program must signiticantly
involve facuity of all.ranks in instructicn at.all levels, including the
lower division (I recognize that in scme parts of the University this is
already accepted practice). = : -

I am éskinglthe4Chance110rs to submit their'preliminary bTans‘é%r review by
January 22, 1971. Completed plans must be approved and put into effect by
the ogehing»of the Fall Quarter, 1971. _ : L

Strengthening our commitment to hndergraduate instruction cannot_be acccmp-
lished by University-wide formulas or by mere quantitative standards. Tner
are ter$ain‘guidg11nes, however, which I expect to be follcwed. .

1. Efforts must be directed toward curricular reforms intanded to
assure that.course offerings and schedules are optimally desigrad

. to meet the educational needs. of students. It is the responsi- -
bility of each department chairman or equivalent officer, with -

participation: of hi$ faculty and review by the dean.and tre

_ Appropriate Senate committees, to assure that the curriculum :
under his jurisdiction meets this standard.and that it is subject
to constant review and evaluation. (This responsibility is set . -

T115
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~ forth in the University's policy statement on "Duties of Depari-
ment Chairmen" and in thz guidaliass for the administrative ~
-supervision-of ‘academic srograms which were issued by my o0ffice
in September 1970.) ‘ o : . .

= L3

2. Cha.rmen are to assigw teach1ng respons1b111t1es in such a manrer’
as to ensure substantial involveffiant of “Faculty of 211 ranks in .
. instructfon at all levels, including the lower division. Raspcnsi-
bilities of facu]ty members which are telated to the 1nstruct1onal
.program, such ‘as’ scheduled 1nstrug§9tna1 -sessions with students’

and the holding of off1cp hours’, of course, be carried out as
announced, . - .

- ‘ ) ——_"’-_',.,_w‘-"_
‘. 3. There must be the opportun1ty for evary’TFe;nnan’to k:;}ré

Ny

during at least one quarterof” the academic year, id small

class d1rect1y’tagght’59 a facu]t/ mamber in one of the pro s;or1a1i
rank;. . : -

[4] ‘ M [
A. Eva]uat1on ‘and documentation of t=acn1ng per.ormance must be sub-
fstant1a11y improved, in accordance with the revised "Instructions
to Appointment and Promotion Committees" issued in August, 1989.
,f strongly. recommend that the foT]ou1ngzsuggest1ons be con §1der=d
and I wou]d welcome additional suggest1dns from the campuses

v’

.F_

a.._Departmental or co]]eg= teans, repcrting to the dean thrcugn

. . - department chairmen, should be establishsd to evaluate the_

.quality of teaching of faculty members at all levels, giving -
particular attention to faculty being considered for prcmo-

W | -7 tion to tenure -rank. Methods of evaluation might include such

practices as class visitatiqn, study of teaching mater1=15
. o such as reading lists, term paper and prob}em as;1gnnant;,
- legture notes, and examinations,: and interviews with current
, - and former students; the methods Judged appropr1at= will vary
L . from departrent to departnen - ,-
b. 0rgan1zed forts for the eva]uat1on of teachers by studen.s
" . should be¥ncouraged. Th2 “Instructions to Appointment and
Promotion Committees" reguire that student evaluations be
v - included in recommendations for promotions; organized efiforts
: ) to-secure such evaluaticns would ‘ac111tate comp11ance with |
this requ1renent .
In this. connect1on I am 1nstruct1ng that tne annua] bio- b1b11ograph-
jcal statement form wnich is distributed by my office be amendsd - -
to provide opportunity for faculty members to.include. br1ef descrip-
tions of any systematic efforts to imprave instruction in which ¢
they have been engaged during the year.

- 5. Chancellors shou]d institute deta11=d studies of how thexr carsus
- ‘teaching resources are being used -- by department, by:level of .
instruction, and by faculty rank -- as a basis for effective actipn
- to 1mprove the qual;ty.of undergraduate edueation.

-

e

<
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. ;‘a,\\B. Chance11ors shou]d allocate theif Timited resources in ways that
>{ \. will make a substantial permanent comhitment to improving the ..

‘ quality of education. They should encourage continuirg instrucs
.tional experimentation along every promising 11ne, even though
not all experiments can be expected to succeed. One way of
offering such encouragement will be to prov1de matching funds
Trom campus resources for the special Regents': Undergraduat= In-
stfuct1ona1 Improvement Grants, to be available in 1971-72 -

Thé,fask he e set for the. University is worthy. of our 'best tS]ents and
, collective giforts.‘ I am confident that this endeavor w111 have the supoor
-~ - of all.sectors of the University community.

W




