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Moving from a program in onec agency to a program in another agency

is a timp of stress and uncertainty for the families of yourfg handi-

. capped childrer. That children will move (or transition) from one

: . : .
.ngcﬁby/fo another is a certainty. These periods of transition, times

of change, times of stress, times of conflict, nced to be handled with
, _ . -
care and pre-planning in ordér to insure appropriate programming for
i i . . ‘ ) P ‘
the child as’'well as stability for the family.

There are numerous issues and problems in the transition of childreny

~—y

between agencies. . These include; whd will be involved in the planning,

" (] . . I3 . . o +
how the plannitng will occur, when activities will tdke place, as well
. ’ }
“as-what needs to be planned. The Early Childhood Interagency Transition

-+ . Model was developed to address these issues.

r

-

‘How the model was developed

The Early Chiidhood-fnteragency Transition Model is a,product of
the»Single Portal Intake,Ptoject, a Handicapped Children's Model
Projsct funded through ﬁpecial'Education Programs, U.S, pepartment of
Edudation. Additional support comes through she Regional Interagency
thsur which is funded by the Washington Office of the Superintendent
sf éublic_lnstrudtion, under the: State Iﬁplementation'Grant. The
Early Childhood Transition Model was developed in cooperation with
parents, administrators, assessment personnel, and direct service ssa?f.
= The first step ;ﬁ developing the model was.to'interview personnel

that participate in interagency transitions. Existing procedures,

i
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problems, and suggesf gles for improving the process were iden-

tified. Interviews were"§ ted with administrative, assessment: and
N B N ‘ W » .
direct service personnel. from school distf&cts, Head Start programs, .
b ot : :
v". - - - 0
Early Childhood Developmenfal Centers, Neuromuscular Centers, and
, R X . . .

other contractual agehci‘v ‘g Washington and Idaho.

Parents of children who had been thfough a transition were inter-
, . . N . .
viewed abouf thei: role in the trans;tion‘process and their sacisféction.
‘.

Parentg‘qf children who were going through a transition were interviewed
over a 6-month period at regular 6- to 8- week interwals in order to

ascertain their concerns regarding the transition process and their

-
\

recommendations for improvements.

L}
’

The Early Childhood Intéragency Tfanéitibn Model was field tested

in urban, suburban, and rural communiﬁies/in eastern and western -
. Ty , e ,
Washington. Parents and administrators, assessment personnel and direct

service staff from public schools, Early Childhood bevelopmeptal Centers,

¢ .

Head Start programs and a contractual agency .participated in the field . |

4 »

Essting of the model. Children served by the transition field tests

were from:3 to 8.years old. The modél was revised based on the field'

~

test evaluation results.

.

Puréose of thejModel <

The focus of this model is the transition of handicapped children
ages three,to‘eight from Early Childhood Deveiopmental Centers, -
Neuromuscular Centefs, Head Start programs, and other contractual .

agencies into public school programs. The model may also .be uséd for

children mobing-ou; of school district pragrams and into a contractual

2.5
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A
includes: 1) a set of strategies, 2) required actions, 3) who is

x ' 1

agency. The model will improve the transition proeeds for the children

“

and their'parents, and for administrative, assessment and direct

¢

- ) . -
service' personnel of, K both agencies. - ) : o

Y

1
The model was designed to ensure a successfui"transition for young

3
.. N
. - -

handicappedlchiidred theh'includes the active participation of the

.
-

primary individuals inbotved. Who is involved with such a transition?
(9 P v . . . : .
Major participants include: " the child, his or her family, and.deinis-

trative, assessment, and direct services personnel’ from both agencies:

. . 2
Indicators of a successful transition include: :

- understanding-by everyone of the what, whoh how, when and where
, RN . ’ ‘ ¢ ’ N
of the move : ‘ ' ‘ . » \\

° . 0
A}

- the timely transfer of records which are pugeful to the receiving'
A}
, N

agency ) . - < .
| . e T
) »

- minimal disruption in programs or service€s

* ' : :‘»:"' 1 . i

- the adjustment of the-:child to the new progran.

<.

The model'procedures provide direction toiadministrators,:assess— .
ment, and direct service personnel as well as to parents in planning

and carrying-out the transition. The strategies do not focus on activi-
N ! LN
ties which directly involve the child, but rather, on the activities -

of the adults working on behalf* of the child.
<

The moded has been organized into six issue areas. Each issue area

%
involved, 4) statement of purpose, 5) expected outcomes, 6) time required

and 7) additional costs. All of the materials required for impiementa—

+

tion, as well as methods for evaluating the model procedures are provided

in the model. Strategies are presented, for

28
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A A) Transfer of;%ecords‘ . D) Parentﬁinvolvement

v * JB) Timing : .. . E)7 Decision Making Process *
. . . s -
S . *. C) Awareness of Programs F) Post Placement Communication

! 4

Explanations, guidelines and forms are included with each strategy.

‘ Each may be modified to fit individual needs. . : N g

’

. ~

Eacﬁ strategy can be used in isolatibn or in conjuction ‘with -other

i 1

strategies, depending oni the needs of the transition partners. The

¢ - . -

following 1ist identifies the 6 issue areas by capital letters (e.g.,

A, B, C). The strategies that accompany~each issue ‘are listed Gpder~'
. . , ,’.) E v

neath the ‘issue ‘and are labeled with‘the'issue letter and a number

(e.g.og Al. B];. Cl)!, ] . .
) - | P \. N\ B 4 . ' -

- l . T
Issue Areas and Strategies , - .

. A. TRANSFER OF RECORDS
Al: Receivers specify type of/information and desyged fotLat they need

then negotiate information exchange with senders. _

A2: Senders develop a list of currdnt assessment’ data Bhich is available

a -

and negotiate information exchange with receivers.

-

»

A3: Feedbark from receivers to senders/as,to the use of informatien for ., °

'i . ' determining eligibility, deciding on placements and for'planning.

b

¢ o B. TIMING . o, ‘ ' .

. .

Bl: Receivers specify desired timelines for transition. »Based on -
N

> .

@ proposed timeline, due dates are‘mnfnally‘ééreed on. These due | { ;
)\ ) * AR

dates should include ones for: notification of who is'leaviné,'
. : . .
transition oonzjéifces, exchange of records_and other pertinent

transition evefitss
~ o

\)" .h,‘ \ .29 7 _ ( -
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~ C. AWARENESS _OFC‘ PROGRAMS o o . “
- : ' - ’ SR . .
- S - L Vi ‘ . . .,
w&Cl: , Joint' Awareness of Programs-inservice staff ‘traifing for senders
. ‘ + * o ' . ’ ; R ' .
s . and receivers. ' e T ‘
v . e - . LA - . ' . A . ' . ’
C2: Reciprocal visits to programs by»seQding and recedving staffs,
. . - ~ * - [ . P .

C3: Recdeivers devel®p a'ctltéfioqfrefef%nced entry level generic skilLs_-h'l

N L chéckliStfbased on the ability. levels of children currertly enrolled
| ) R ) . . LN L -
o : in the program to assist with pdﬁfplanning for the transitien, '..
% H T . ,' \ . . /v’ ;, Lo - . - .l
) . ' a ) ' ‘ * K o . 2
D. PARENT INVOLVEMENT | L e N

@~

D1: Wrigteh guidé11nes %re'prozided to parents to assist parénts‘with>

z
i -

the transition.;’ T

A
-

| p2; Written ghidelines are provided to staff to assist parents and =

. children with ‘the transition. I ’ L
- ' o o . LN ) - . N . .
E. DECISION MAKING' PROCESS . . - _ |
) . i - . [T
~ El: Parent transition group meeting is ‘held, co-sponsored 5§ both ’
. . . R ~ ) . . ~ « .
agencies. , ° . L . L Xys.
. ot ° e A " ' .. . .L
“ . E2: Senders and parept$ comsiete‘a Child Summary Form. The Child
- Summary Forms are reviéwéd by receivers asAthy prepare for -
v o ) X 4 ' .
. vplacement‘dfcision meetings. % 4

! 7 . - !

¥ "

R \

", E3: Formal Transition corferences are held with receivers, sender
/’jif S

and parents in attendance.
‘ ~

+® ' F. POST PLACEMENT COMMUNICATION | o

-

Fl: Senders call receivers éhweeks following placement to talk about

: - »
‘ specific chiidréh\and to gheéi'that records were transferred.

- ,. Y - - ‘ .. . / :\/ T ‘
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These procedures have been field tested'in three separate sites

‘and final revisions to the model areﬁalmost complite The ove;all
’/sfindings of the. fiEIdkESEE}ng indicate positive’ outcomes. Staffs of

' . /

the agencies havet come to respect_and better understand each other when

13 C i v C. . [
there ig systematic'piannfng and discussion around transition issues. .
Awareness of each othet's program leads to understanding and cooperation. (/)/

. Parentg feel more in control and as a gesylt more positiVe‘about the new
D) . . [ IJ sy

program. The "matcﬁd’between individual child programs across agencies

1s higher @fter the use of the model. This includes ¢arlier implementa-

-~
-

tion of programs 4n the receving mite as well as continuity of goals,
objectives and instructiomal procedures.

+ - \—/ N . i

We believe simple, straightfofbard procedures such as thqse found
« 0 ’ ]

in the Early Childhood Interagency Transitioh Model will have a major‘
impact on the lives of young handicapped child en and their families."

Because the activities required ﬂo-execute a successful transition are

-

simp&e, and logical, they are often ovcrlooked or initiated too late

to be effective. Successful transitions require careful planning’ which

-

begins early and involves parents,'sending and'receiving staffs. This

model provides a format for that planning.

,v



