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MOving from a program in one agency to a program in another agency

is a time of stress and uncertainty for the families of youctg handi-

capped children. That children will move (or transition) from one

,agcy/10 another is a certainty. These periods of transition, times

of change, times of stress, times of conflict, need to be handled with .

care and pre-planning in order to insure appropriate programming for

the child as well as stability for the family.
I .,

There are numerous issues and problems in the transition of childrenk

between agencies.. These include; whci will be involved in the planning,

how the planning' will 'occur, when activities will take place; as well

as-what needs to be planned. The Early Childhood interagency Transition

Model' was developed to address these issues.

llowthe model was developed

The Early Childhood Interagency Transition Model is a. product of

the Single Portal Intake,Ptoject, a Handicapped .Children's Model

Project funded through Special-Education Programs, U.S. Department

Education. Additional support comes through the Regional Interagency

Center which is funded by the Washington Office of the SuPerintendent

of Poblic.Instruction, under the :State Implementation Grant. The

Early Childhood Transition Model was developed in cooperation with

parents, administrators, assessment personnel, and direct service staff.

The first step bin developing the model was to interview personnel

that participate in interagency transitions. Existing procedures,
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problems, and suggest

tilled. Interviews were

gies for improving the process were iden-
.

cted with administrative, assessment and

direct service personnel,from school distActs, Head Start programs,

A
Mu

Early Childhood Developmental Centers, Neuromuscular Centers, and

other contractual agenci
.,'

.f1.41

n Washington and Idaho.

Parents of children who d been through a transition were inter-
,

viewed about their role in the transition process and their satisfaction.

Parents of children who were,going through a transition were interviewed

over a 6-month period at regular 6- to 8- week interiels in order to

ascertain their concerns regarding the transition process and their

recommendations for improvements.

The Early Childhood Interagency TransitiOn Model was field tested

in urban, suburban, and rural communities in eastern and western
4

Washington. Parents and administrators, assessment personnel and direct

service staff from public schools, Early Childhood Developmental Centers,

Head Start programs and a contractual agency.participated in the field

testing of the model. Children served by the transition field tests

were from .3 to 8.year,s old. The model was revised based on the field

test .evaluation results.

Purpose of theModel

The focus Of this model is the transition of handicapped children

ages three to eight from Early Childhood Developmental Centers,

Neuromuscular Centers, Head Sta'rt programs, and other contractual

agencies into public school programs. The model may also be used for

children moving out of school district prOgrams and into a contractual
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agency d The model will improve the transition proee4s for the children

and their parents, and for administrative, assessment and direct

service personnel of,both agencies. 3

The model was designed to ensure a successful transition for young .

handicapped children Whichiincludes the active participation of the

primary individuals involved. Who is involved with such a transition?

Major participants incldde: the child, his or her family, and,adminis-
141-

trative, assessment,and'direct services personner from both agencies:

Indicators of a successful. transition include:

- understandingby everyone of the what, who, how, when and where

of the move .
- tlAe timely transfer of records which are u.qefUl to the-receiving

agency
.

,
oe

- minimal disruption in programs or services

- the adjustment of the child to the new prograM.

The model, procedures provide directiOn toadministrators,,assess- .

ment, and direct service personnel as well as to parents in planning

and carrying-out the transition. The strategies do not focus on activi-

ties which directly involve the child, but rather, on the activities

of the adults working on behalOof the child.

The model has been organized into six issue areas. Each issue area

A

includes: 1) a set of strategies, 2) required actions,3) who is

involved, 4) statement of purpose, 5) expected outcomes, 6) time required

and 7) additional costs. All of, the materrials required for implementa-
,

tion, as well as methods for evaluating the model procedures are provided

in the model. Strategies are presented,for:
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A) Transfer of4ecords-

,B) Timing

C) Awareness of Programs

.

D) Parent Involvement

EY,Decision Making Process

F) Post Placement Communication

Explanations, guidelines and forms are included with each strategy.

.Each may be modified to fit individual needs.

Eaefi strategy can be .used in isolatibn,or in conjuction with other
I ,

-
strategies, depending on the needs of the transition partners. The

following list identifies the 6 issue areas by capital letters (e.g.,,

A, B, C). The strategies that accompany each issue are listed finder-
.

neath thessuend are labeled with'the issue letter and a number
o

(e.g., Al, Blo Cl).,

Issue Areas and Strategies

e
e

A. TRANSFER OF RECORDS

Al: arias'Receivers specify type21/infortation and deqced f t they need,

then negotiate information exchange with senders.

A2: Senders deVelop a list of currdnt assesament'aata"hich is available

and negotiate information exchange with receivers.

A3: Feedbek from receiver% to sendera2aspto the use of information for

) .

'determining eligibility, deciding on placements and for planning.

B. TIMING

Bl: Receivers specify desired timelines for transition. Based on

I

proposed timeline, due dates are mutually reed on. These due

dates should include ones for: notification of who is leaving,'

transition oonferepfes, exchange of records. and other pertinent

transition. events

29 7
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C. AWARENESS PIF PROGRAMS
C

wen: ,ioint Awareness of Programs-inservice

and receivers.
. '. ..

a j ' . -.0
.

C2: Reciftocarvisits to prOgrams by sending and receiving staffs.

C3: Reeeivers,deve115p a'ceiterion-refenced entry level generic skills

chIckiistabsed on the ability, levels of children currently enrolled

r in Ehe program to ass4st wich pr -planning for the transition. '. .

.

r.

staff .traiRing.- for senders

D. PARENT INVOLVEMENT

Dl: Writteh guidelines re provided ho parents to assist parents with

1.p

the transition

D2: Written guidelines are provided to staff to assist parents and

children with the transition.
_

E. DECISION MAKING'PROCESS

El: Parent transition group meeting is 'held, co-sponsored b both

agencies. ,

..

E2: Senders and pareptb complete a Child Summary Form. Thg Child.

Summary Forms are reviewed by receivers as.they prepare for

placement,?cision meetings.
,

FormalTransition .coaferences are held with receivers, sender
4.. .1

and parents in attendance.
oar

F. POST PLACEMENT COMMUNICATION

Fl: Senders call receivers weeks following placement to talk about

specific chiidr'en'and to ,gbeEk.that records were transferred.

30.



These procedures have been field tested in three separate sites

and final revisions to the model are almost complete. The overall

'4
lfindings of the field testing indicate positive outcomes. Staffs of

the agencies havecome to respect and better understand each other when

there id systematic planning and discussion around transition issues.

Awareness of each other's program leads to understanding and cooperation.

)

Parents feel more in control and as a ;7eslilt more positive about the new

program. The "matChl/hbetween individual child programs across agencies

is. higher rafter the use of the model. This includes earlier implements:-

tion of proKramsAn the receving "site as well as continuity of goals,

ol4ectives and instructional procedures.

We believe simple, straightforward procedures such as those found
t

in the Early Childhood Interagency Transitioh Model will have a major

impact on the lives of young handicapped child en and their families.
4

Because the activities required execute a successful transition are

simple, and logical, they are often overlooked or .initiated too late

to be effective. Successful transitions require careful planning which

begins early and involves parents, eending and receiving staffs. This

model provides a format for that planning.

51*
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