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- AN INTRODUCTION

APPENDIX A - SAMPLE COMPLETED .PARENT

_INVENTOM purlington's " Making Speclial F:lemis Model for promoting

APPENDIX B - TRANSITION PLANNING

PROCESS soclal 1nl::arac|:lons between severelly hand icapped students and

"nonhandl.capped peraons in school and communiry settlng'scon‘e:is‘ts of,
threq components. The Communfty Intagration Component details a
systematlic “and efflclent process for developing educational
programs chysed on . providing communitf-referencedf and
communlty—l.:aséa g:alning. The In-School SOéi;l Insegration
Component gutlines a‘process for promoting social Integration amnd
interact_lons 'between severely handlcapped} and nonhandlcapped
students 1in the school environﬁe_m:l. ' _'l.'he Pacent Involvement
‘ﬁ" bmponent offers stractegies for s¥imulating pafental involvement .
in the “total educatlon program. )
. Thls manual Is thé fourth in a szeries of six volumes b:oduced

by Buflington's Making Speclial Friends Project. The - inltial

volume: Soclal Integration of Severely Handicapped Students: A

Review Of the Literatures overviews current llterature regarding

soclal interactions between seve’rely hand icapped and '

nonhandicapped‘ petsons. volumed II+ Burlin9ton‘'s Maklng Speclal

Frliends Project: Project Overview, discusses the components of a

ser:rlce delivery model for lncreasing and mailfftaining soclal

interacelons between severely hgnd icapped students and

!. .
nonhand lcapped peLsons in school and community settings. The

third volume., Burlington's Making Speclial Frliends Project:

3

Implementation Guidelines apd Inse;:vice Training Manual., provides

procedutal guldelines and materials ;hich carrbe emplo¥ed o

facilltate implementa'tlon of the Burlington model. The adghors
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strongly recommend that volumes 1[I and JIpp bf read prior to thisa

manual to  enhance cémprahonnion of the procedures described
herein. _ '

The purpose of this manual is to, provide in-depth information
on how to,develop Burlington's M'king Special ftiends Model. Thls
manual i8 divided inta four major sections. Section 1.0 presents
a; expanded }EP process which Includes increased parental
involvement)

provisicns for community=-based and

- community-referenced training: development of a plan to transition

students to future educational and adule-living environments; and
the de?elopment of in-school integration activitles. Therexpanded
“f"P process is an essentlal foundation uypon which to develop the
Speclal Priends model. Additional sections of this manual present
more detalled {nformation about how to develop each component of
the modei: the COmmquty Integraeion Component: fhe In=-School
sécial Integration Clomponent- and the Parental ) Involvement
Component. Appendices offer detailed explanations and sample
forms for’ completing transition plans for both in=-school
transitions and transltions 2 adult servié&s; and a  sample

completed Parent Inventory.

1.0 THE EXPANDED 1EP PROCESS

Traditlonally, the IEP process for severely handicapped
jearners ha's focused almost exclusively I;[JOFI the development of
goals and objective:s almed at the acquisition of basic #£kills
le.g.r communication: self-careg. motor: cognlitive) wieh 1lickle
Jegard for how these skills would be used in real life ajruations
outside of the-clusronm.'
. The expanded IEP -procass, yhile still taking into account
the acqulgltion of b;sic skillg? focuses on the development of Jgp
goals and objectives which. are based upon the éerformance éemanas
in the student's.current and. potential future hqme, _educatlonal
and other community settings. Th;; ptocess may be u%ed.by teachers
o% severely handicapped students tor develop fﬁnctional,
age-appropriate IEPs which result inp community-based and
community-referenced. trainipg, in=school social Intedration and
increased parental involvement.ﬁ The Igp progeés‘can be concep-
tualized as conalsting of fqur ;dlsc;ete phases: 1} pglanning’
pre=-1EP “activitles; 2). conductipg _pre=-1EP, activitvies: 3\}
conducti;é the IEP deeting) and 4) }mplamgntlng the completed IEP.

The activities of each phase are all interrelateé. and each plays
’ .

~

*a unique part in TEP development.

‘ The pro=EP actlvit{es carried out for each studedt and the
order in which they are conducted should NW, dependiﬁg upon
individual students' needs. whén developing IEPs which aribased

upon perfoménce demands of community setrings, pre-IEP activities

v,
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. pet focmed, dulil‘lg. that phase.

. L] )

may include: a} parent iﬂventoriés; b} ecological analyses of high

peiority -cuctcent | and discrepancy
b

future ?nvir'ohments; c}
assessmenta: and 'd} othar pecrcinent assescments. In the FEicst
phase, the teacher determines which pre~lEP activities must \be
conducted for each ,student and the most efficient achedule Ffor

completing them. .

The sécond phase lnvelves actually conducting the pre-1EP
activictes. Completion of these activities should assist ceachecrs
in detemi-niﬂg what each student needs tc‘g leatn to prepacte for 4
imminent r.ransi.r.ions to other en'lrﬁoﬁmen&, and in identifying
opportunities for enhancing social glntegratlon and interactions
with nonhandicapped pecple. The “gutcome 'oE this phase 13 che
ideﬂtiticatio‘ﬂ ot potentlal IEP goals and objectives.

" The 1Ep meeting is cdonducted du’;:iﬂg the‘thl;d phasfa. At this

. . B o
time, IEP 9goals and objectives acre selected and the IEP Is.

»

completed. This phase also provides an oépo':i:uﬂity to E}.halize a

Plah for t‘raﬂsitioﬂ(nq leactners t@ future school or Post-school

environments, and te agree upon a System for malntaining ongolng . -

contact between parents and teaghers: The Eoucth phafe involves

‘the implementation of all'components of che IEP. N

In the Eo,llgn}ing sections, each ogf theseﬂ fout phas'e-s is

discussed in greatec detail. Suggested activities to be completed

-

- , .
during each phase are delineated, At the end of each sectlon &

‘Table is presented which lists the sudgested activit'iésq te be .

expanded- IEP proceds, if not cuccéntly  in place, should be
developed gra&ually and systematlca_llf. ‘Refer to VoIume III,

Burlingeon's Making Special Friendsg Projéect: ' Implementation

- -
-

-

It 'should be emphaslzed. that the s |

v

. Guidelines and Insecvice Trainiﬂg'i!anual tfor ’

. - : -5

guidelines . on,

developing & timeline for model development and implementati'on. *
- L

1.1 Planning Pre=-1EP Activities

Teachers may begin planning pre-1EP activities by ceviewing
previous cecords such as IEPs, assessments: parent jnventories,
and transictlon plans, i’om’e\c'lsps and Ppteviously con!pler.ed
assessments shouid indicate schaol and commuﬁity environmenks and
aceas °f. instruction which haye been succesasfully mastere‘d by the
student, and environments‘ and Inst::uctional' aceas which' still
requice attentlon. These recofrds should alsa provide valuable
’Iﬂfomatioﬂ tegarding Bupp;:rt secvice personnel who should be
cénsultgd {e.9., P.T.'s: 0.'1".'9, Speech/Language Pathologistes).

Recently completed parent inventories should be teviewed 30 that -

_ the teachec can decide whether they need to be conducted again oc

ﬁalmp].y updated. ‘E;lﬂallya transition plane completed in the past
should be examined to idencify ‘pdteﬂtlal future enviconments, "and

to  detecmine transitiou-‘selated activities -which have been
. . . g

accomplished and those which still requice actention.

- . R . .

Some school distrigta utilize curriculum guidelines. Such

guldelines can provide a: framtwock of cuuicular'ﬁosslbilities

Ecom which IEPs' may be developed. Teachers should consult

cuuic;alum guidelines duriﬂg the planning phase ¢o ensure that
functionals skills dgemed

age-appropt iate imPCrtant by the

district are ?ot ovecrlooked during qu devglopment.

’ Tepchers’may a_l‘so4 -;;:ornsult community cesoutce guides to become
familiac w'itﬂ' -communig:y ‘services which are- avallable to ) the
étgint. It o guch guide exists, the teacher. should corisider

- "\,;‘ ) 'y .
. . b ¥
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. eapeblarly ta sésondury teachara. in ldentityiﬂg potential futuce

educat.lopa | W uoca;_ional '

‘-reaidgntial and other

 enviconmenta for which a transitioﬂ plan uill he neodcd..-

A “
The. ‘planning % is slso a' good tiEne r.o review past
b '

PAtent-teacher . comMunicatidn . strategies té determiﬂe _uhich

[

s;raté;ies have been usetul id™ encouraging active pacental

, partfcipation fn the leacnerts educational plan. .. Vi

S
.

>, A
1.1. ﬁ Summacy of Planning Activities

. Table 1 provides - summary of pre-IEP plauning acbiv\ties.

' As mehtioned . ln the antﬂote. the asterisks

denote - those

wactivities that are ?yplcaliy pecformed by teachers duting the

traditional IEP planning process.

-~ . +  TABLE 1
Planning Pre-IEP Activities
hY
. -

’ +

*h,_JFeviee student mecordy,

ST, UnIlt Curviculun guiIceTing,

*3, Conlt comunily resource Quidei.

®. Vdentify potentisl educetional, vacational. und
GLMEF Commun ity ene Sronmentl FOF which teglning,
Integratinn andfor tFaneiZion Plant may oo needed.

. foentify potential 184360001 pavirewmaents far which

Lrainlay, 1atagrakion aaa/or teantition PIANS may
bt pewded.

. Bgin Planning 2 phrent.teather Tommunicution trates,
I
=IRELN ACEIvALIES AP LyRical1r A17eady peiformed by

TAICREAT durlag the Teddilione ] [EF PROieas. '
: : ({ R
’ .

commanicy |

&

" curerent and future

" 1.2 Condicting Pre-IEP-Activities

The rebsmmended!pre-JEPlactfiitich include coudhctiﬂg.pareﬂt
inventorips, ecological aﬂalyses.'disc;;pqncy a;aessmcnts, .and’ any
bthex televant asseSSmeﬂts. Support ‘service p:oviders should be
consulted for input reé)rdiﬂg sesshent information and selection“

ot ohjectives. These activitclps shBuld result tn the development

. of’a tist of potantlal ;gp goals aud'ﬂbjectives to. be prubeuted at

ghé 1EP meeﬂng. Eac‘h.m:&iviky Ls desceibed below. Lt

y ’ . - . b "
TR L . _‘.' o ‘-
1.2,1 The pacent Inventash _«} T SR

As described &n volume II; the pacent Intecview 18 & sttategy
ugsed to aollcit 1nput Ercu5 paneuts fega:ding their child 8

educatioual prog:am. A ool whioh was devélope& to s systematize

. and structure the parent intervlgw is the parent inventory.

A patent inventoty should be elther completed or updatéd‘

yearly as’ a pacc of the process for developing functional IEPs. .

The parent Iinventory 1is an instrument designed to dete:#iﬂe
parents' high.priofity objectives for their child, and‘pa:ental
perceptions of the child's current level of functioning .and
'Falvef,

{1980},

lifte needs. According to Brown,
L4

vincent, Kaye, Johnson, Ferrara-Parrish & Gruenewald

patent laventorties secve five mﬂ&or putposes: - .
A ] "
1. to secure basic tnformation about the cucrent

and subsequent envitonmenta in which the student
may pa:tlcipate:f - ¢ +

to inform parents of the organization of the
cuteicular contentt

-

to gather information from the parents regarding
their child's level of functioning in home and
community environments:

\_m b *
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- - ’ w -
to pl:ocuu pacental suppock -for  and  inwlte . . . A sample completed pactent inventoty, genecal’ procedufen for
participation in “the studept’'s educational . o ' . - ) T '
pl:oqrgm and - ) . ) ‘. ' conducting 3 pacent inEewleu and detailed linstcuctions tor %

to gatheg‘_ infocmation teqgacding pactenrs’ complettng a pacent loventocy ace prescntel) .1Q appendix A. T I Ie
. prefe:ences Larc their child's educational. . -
program. . . N : ' . : essential r.l'mr. r.eachers be veryltamiliar witf\%he conter& ,0f. the
. . . aY -
R . W ’ . inventory in orde: to avoid Sontuqton ducing! the” actual’ tntewiew.
'Bhe c‘ompleted parenr. invergto:y provldes seve:al dift‘erenr.

. types ot intormation. Fl:st,‘ 1ntormar.lon s obtaired regardlpg

' TeacHecs shou%d be able to pl:cwid-e explanations and examplﬂs E?
¥

&
. each? question on- tm' {nventory ‘to e ensuce thal?ﬁpa:enus tul
parental prete:enbes !or settingsa activitles and, skills in whlch. : . s .
<ﬁ| . . ¢ qnderstand then. Lo - N =
they would llke theit qhild to qain mpetence, at home ard.in the - . . * . .
. . - J\_\he pa:ent I.nvenr.ory Eormat in append;x a iB presented as an
community. These p:gte:ences 1denr.t£y enviconments which shoudld .
‘ . ‘example. It ls tecomnded ‘that -each school sysr.eln develop l.t.s‘
be . ecologically aﬂaly:ed and actdvities and skille in need of
. - ' own parent‘.lmentol:ya ‘tailoring it to r.he needs lnhe‘xent in r.he
Eurthe: aagsessment. This into:mation helps the teacher determine '
' . - community. _ The cmac presented is olﬂy intended to offer a
and prloritlzé what to address in the IBP and .targer.s environments . ! & - . -t
framéwork which has- proven gyseful in one community.
in which r.he skilla should ﬁltinately be assessed and taught. . . -" ' - :
lnto:mation gained from pa:ents can also assist -the r.eachel: in * B N . * :
’ 1.2.2 Bcological Analysia/Oiscredfncy Assessment :

} determining' the learnet's p:esent level of pecfocmance in home and * ) . vl
. Ecological andlysis is a stcategy thcough which teachecs may
community sectings. * .. a - ) R
L oe obrain critical information about a wvarlety. of . current a/n‘d

- The process of conducting parent jinventories may provide
’ ' -, i subsequent enviconments In which a student may patticlpate. The
additional benefits. Fot example, the .parent inventocy may secve .
: ) : ' strateqgy ‘delineates the steps through which a teacher can progresas. |
.as & vehicle for dev®loping an effective parent-teacher .
. - ‘ - to, detecmine percformarice  demands of domestic, ﬁvoc_ftional, .
communication system by providing an opportunity for the teacher . ' ‘
' ’ F i tecceational, educatignal and general communitcy enviconments which
and the parents to devise a system for maintaining. regular, .
- . : the student presently uses or may ude In the future, Afcer the
ongoing contacts. AS a regsult Oof such a system, skilla learned in ’
A ' pecformance demandas of curcent .and potential future enviconments
school can be-more readily generaljized and maintained at home and R ' .
. . have been compiled., they acre compacred to skills already in the
in community Settings. The parent inventory also provides an
. stydent's cepectoice. Any discrepancies between environmental
opportunity to identify tcansition needs and' to discuss plans for
performance demands and the student's curcent skill levels are
facilitating transitlons to subsequent schobl and post-school . -
: then noted. These discrepancies provide a basis 'for .IEP goal
enviconments. Finally, opportunicies Ffor soclial intecactions may - ‘
B - gelection and Progcam development.

become appatrent a3 an outcome of the pacent inventory process.
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and objectives.

. . -t : ‘10
. The ecologlcal analysis/dlné:epancy assps{meﬂt pggce:ls-/'has

bqgn divided into tuo stages. The Eirst stage. completed durlng
- "-

* the p:eﬁlsP phaue; lnvo Ves developing ecological "analyses for

y -
gensfic eﬂvi:onments and activities {e-g + East Eood :estau:ant,

, 9rocery store}, Eo:‘the purpoSe of determining potential IEP goals

These  poten f'goals and objectives are en

‘préseﬂted at. the 1EP meeting here a isiod  may .be made to

o

grovide communtty-based or cémmdhi(y-reﬁereﬂced teaining for a

studeﬂt at tth’polnt. ‘the speclfic qpui:onmeuts to be used -EQr

a traiﬂing a:e Selécted. ! Duriﬂg tﬁe~secoud stage ot khe ecological.

analysis p:ocess {ca::ied out du:inq “the QEP implemeﬂtatioﬂ'

phase], task analyses oE the specifié sknlls required iu the

training sites are developed. The task analyses of t:aintﬂg sltes

should be individualized based upon environmental. demands and
‘student. needs. Assessment of the students® per formance should be
conducted at the Selected training site along with an assessment
of the students® social resPonses im that envitonment. Based upon
student ﬁe:formaﬂce. an individualized training program  and
evaluation system is then Jeveloped.

In this section, che Ei}st stage of the ecelogical analysis
process is discussed in detail. The second phase‘bﬁ the process
is explained Eurther in Section 1.4 [Implementing the .IEP) of this

manual.

- !

1.2.2.1 phase 1: Ecolegical Analysis Process. As indicated

« Previously, during pPhase I of the ecolééical analysis p:océss.
analyses are developed for 9generic, rather than specigic
environments and activities. Geﬂegic activicies are chose that

L4 .
are common to a number of specific environments. For exXample, a

gene:ic environment Might be a tast -food " restaurant.

activltlen involved in o:de:ing food aﬂd eating at a Fast- tood‘

LY
restaurant are similarK acress testau:ants. whether ‘eating 7at

McDonald's.’ Bu:qer Kin9: Nendr a; uhite Castle, a:by 8, ot a Tabe

Bell :eBtau:aﬂt, a pe:sou must eﬂt!r; aPProach the couﬂter. wait

in lines order Eood, pay. erc.,. 1n order to eat. Such activities

»

which are common ac:oss enviipnnent% are reterred to., here as

* F . . st

generic activities. - b

R -

'._._ fas indicated in Table 2. tqachars. pa:eﬂts/gua:diaﬂs and

'others may begiu this.st@ge of the ecological aualysis process.by

lésting the curreént agd future ‘environments iﬂ.uhich the student
ma;\*functiOﬂ- Emphasis ﬁuat be placed on pa:e:t/gua:diaﬂ
preferences as well as p:ofessiqﬂal judgments when developing this
1isc.y It {8’ recommended that teachers initially determine th;
p:er ty environments which were ldentified by the paEEﬂt
lnventorles. Once this information 18 complled Eor each stud?&t
in the class, the teaéher should dete:;[ﬂe whether chere are
priority environments which are common to several studenpts. Thid
proc%dure may be used to determine which envingnménts :L analyze
{1:5;. and to identify potential iﬂst:uctional,g:oépiﬂgs.

»

.
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Cﬁurri‘cular Domains and Relevant En'vironments_ Within Each Domain.

El

L3 1

'

. ? dtudant B

-
. ‘.

DOMATH} _DOMESTIC '
ENVIRONMENTSI__ NaTHRAL WOMF  GROIP HOME. SUPERVISED APARTMENT

Xu b3

Fl

DOMAIN: COMMUNITY
CHVIRONMENTS: CROCERY STORE, CLOTHING STORE, SHOPPING MALL, FAST FOOD RESTAURANT,

CHURCH, LAUNDROMAT, LIBRARY

DOMAIN: _yoCATIONAL

ENVIRONHENTS: _RESTAURANT (KITCHEN) . LAUNDRY FACILITY

'
DOHAIN:  RECREATION/LEISURE

ENVIRONHENTS : MOVIE THEATER, BOWLING ALLEY, BEACH, YMCA, NIGHT CLUB, ARCADE

3
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Table .3 illystrates a sample format for condubiing & ggn'erip
ecologlcal}jnalysls and dl‘f:r:_repnng::y assesament. .«Part 1! of the
tormat const%lthe generic ecological analybis. In th
example, the generic environment ls a Fast-food resl:aul:anl:-; while

=1

the gener ¢  gub- environuent}/are the ccm}ner. dming area and

restroom. Gener id acti\;ities are listed for each subenvironment. :
1 . 'DQ:I: I11 of Table 3 depicts a sauple diacrepancy assessment

” fomat. Ysing this-. Particular ’Eo;mat. ‘the teachdr can a{éﬁ\s

-

by sju-ll level and . gbcial adequaty for eaqh gene:icf-aotwll:y{listed

‘< o col l s ! .
. % n ;he a oqical ana )rsi .{Part IIL U_m\)‘:g&olumn l:il.:leq

*Activities Haste:ed" . the ‘teacher may indicate whether the

student complstes each acki ity independently (score'll. completes
some . parts of the activity independently éhile reguiring -help on -
other parts {(score=P “or needs asslstance t:hroughout the activity
' »{s‘coreﬂo). A score\y of *I" indxcates that no further skill
training is needed. A score of either "P"for "0* indlcates that
further training will be necessary ofi that actlvil;g;. Under the
col_uun titled .® Social Skill; Mastgqed'. the teacher enters a
* gheckmatk next to each activity for which the student pOs-sesses

adequate social skills. “A.checked box Indicates that the student

does not need further soeial‘ skills tralning for the specific

activity. A blank hox indicates that soci?l skill training is
necessary.

"Under the column titled “How Assessed”: \;he teacher should
note kthat the activity was assessed through di:ect obsewal:ion
"(Do), by interviewing' someone Famlliar with the student (.

and/or by reviewlng previous educational records (P). Under the

/A’nmeading, "Required -Adaptations”, the teacher can note the
Ca i Uy .
)

1 -

ERIC :
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o, ‘ TABLE 3- .
- . Generic Etological Analysis. ) ..
.. . » ‘ / - ) u / _‘ -
- . '_,' - -\_‘ - . R ' - ) —“ .

' Geweric Envifonment Fast fnod testaufant . o T e s -

" - . - -
Pare 1 Cencral Infogmation 7 l"ar.t (181 Disgregnng_ Ansesqmen;, o - - .
Stodene; S . o . C .\ctlvltlcs HasteCed Key: I-Cmnpl.etes activity lndependenll,j
bate: . ", Assessed by: 1 : P-Compl’e;es gacts of actlv‘uy (ndcpendentlya .
Noted Behovior Problems: = PP P O-Npq,ds ansistance Ehrougf‘at a:\lﬂ:y

. * " - o . .
. . ! M . . Mseqsmont Kc;t DO-DI.l:ect Gburvotron. I-lnterviw. \
: i - P=Previoun Rccnl:ds '
A - e 2 R P e
. ) Activigles llow
N . raru £ :iulmnvll:unugnts and Actlvltées Hastercd Jf;;g:_‘gsuu' L\““scd - Requiccd Adbptations
© COUNTER - ‘ i -
S._Walt tn tine ) 1 v 1
b. Place order ° P I.00
c. Pay cashier P v 00
4. Take napkin, straw I, : " 00
e._Eat foad : i B R 20
. DINING SREA I
3. Carry food 4 v po
b._ Select table and seat 1 . DO
c._ Eat meal L ] W . | r,00"
d, Clean up, throw away paper, veturn tray | Do ' : LT
L) ) *
' v * N ,
. RESTRODIS - ) -
a.___Enter through double doors H v 0o e
b, Use tollet, stall doors, urinals - ! L 00 *
ce__ Rash, hands in*sink p 00
‘4. JDemonstrate dressipg-skills required for toileting | ' Vs 00
. ) . B i
L] K
n f

Q

i
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. ) i5
par‘lqular adaptatlona rnqulrﬂd Lor ntudent particlipation. For

example, the use of a communlcation board to order food or r.he use

of a calculator to count change weuld .he 1llsted as required

L R

adaptatlions.

It s ‘a&f:lmed that r.he r,i'enerlc ecoiogléal analysaia Land'

dlscrppancy 1ﬂuuaamcnt may bo completed; .in most caaes, wlthépt

actually takmg the studont to, & community tralning giteyr and

There may.. however,: be

.

obseruing him/her complete cach. activiey.

..pecial. circumstances which wpuld require the generic assossment

handicapped people 1n ‘this setting. SRR S 5
AS the ecological analysis secti.on (pact II Sube’nuironnﬂents
.

and Activities}) ot this format is completed for uarlous gener ke
environments, they may be filed in a library and used repeatedly

for different students and by other teachers. It should be noted

4 Mhat this stage of conducting ecologica} analyses stops short of

ERI
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delineating the specific skills needed to perform the actlvities.

Such sl't“lll's can be ldentiflied during the second stage of the

ecological analysis process. This process is described in greater

detail in section l.4.1.1.

1.2.3 Transition Plang

Y

The movement towards community-based services,has resulted in

an inecreaging number of severely handicapped individuals

participating in a variety of chronological age-appropriate achool
individuals no

=21,

and non-school settings. Severely handicapped
|

longer routinely attend the same segregated school Erom ag

and then move to ap activity cepnter where. they remain unkjl

21

1l

.

Fd
M

_tOebe compdted thodgb dlr-ecr. obseruatlon ,of nonhandicappﬁl\ﬁ'\d ": P

‘reticement or death:
7 ¢ -

-experiences

o According to Brown,

. Y
- « F a3

~
LN .
Instaad, many are moving through elementary

and mjdle school lnto high schoq,l. plnceménts. Beyond high

. achool, severely handicapped insll-:viduals have more uocatlonal and

resldenr.lal. optlona avallable than ever. betore.
i Vel

seruices ¢ trend. severaly

Aa a result. of

this community-based hand 1;:app_gd"

lnd_.iuidual.s '_are.bocuinlng °1nuolued lry many learning, working, - and:

1iving envircnments. o -

'!seqqgﬁ*T?

* "Severelya handicappeﬂ .persons dlﬁticulr.y

hau e

:acljusting, adap;ing. and generalizlng skills to new enui:onnonts.

Without systematlc lnstruct)’.on‘ and longitu}dinal ,prepa:atory

.,
Eocused towards subs’equent enviconments, severely

handicapped gtudents may axporieﬁce ;;euore' trangicion or
- bt

adaptation diEficulties upoi\ Y;aulng educational programs. Brown,

Pumplan, Baumgart, -Jandeventer. Ford/ Nidbet, Schroeder, &

Gruenewald (1981} present the Individwallzed Transition Plan as an
educational strategy designed to minimize transition or adaptation

diffliculties by preparing iIndividuals Efor- entry [Into new

environments. Such a™plan assistes educators and parents in

developing ‘an  educational curriculum that is meaningful and
Eunctionally rerllar.éd to Potentlal subsequent environments.

- et al {1981) a transiéion plan should
encompase at least the Eollowing geven characteristics.

and should be
represent all

1. The plan should be comprehensive,
designed and implemented o
curricular domains.:

The plan should be 1ndiuldualizad and should
contaln precisely stated tranaition objectives,
training activitles, materials and evaluation
strategies which are functionally related rto
subsequent environments. It cannot be assumed
that all sctudents or clients will bhave the same
needs in subsequeant epvironments oOr that they
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will even [fuhction in< the name guhsequent
environments. s .

. The plan should involve integral participPation
of parents and gsardigns. to assist in targetihg
potentlal npvironments, delinrating
insteuctlonal ©  objeétives and . providing
agsessment 1n£o:mation. .,

The plan ehould’lncludc actuul participation of
bokh ., sending and recciving personnel to
determknﬂ what to teach .to best prepare the
individual fot the suﬁsequent ‘environment. This
cooperation may help .t avold curricula
conslsting of skills that will not be Eunctional
4 future .envicronments, ang should -also allow

. recelving pexsonnel tg redude or eliminate-time
spent te8aching preparatory sbills that could
have al:eaﬂy been acquired. '

: The ' plan should “®involve related service
pecsonnel who may, be able to assist” in the
transition proces§ for example, 3 speech
therapist may “target the wvocabulacry that is
required in the next environment and: begin to
build it into cthe communicition program: a
physlcal or occupational therapist may be able ~
to recommend adaptations for the new enviponment
or activitigs within that enVvironment that will
enable more independent participation,

The plan should pmvide for direct 1nstructien
in a variety of actual subsequent environments
to facilitate generalization and adaptatlon in
new settings.

'rhe‘plan should be longitudinal. Transitions
cannot , be planned - episodically or on a
shott-teem basis if severely handicaPPed persons
are to succeed in the next environment.

I is recommended that a transition plann1n§ Process be

inictiated Eor students when they .first. enter an educational
£y
program. and that it bé coordinated with the IEP pProcesSs to efsure

t‘hg development of preparatory educational cu::icul_a. A

trans._l.tion planning process is presented in Table 4. A detailed -

'pxplaqa,tion o.f each component of this.process.s 335 well as sample

forms, may be tound in Appendix 'B of this manual.
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i .o TABLE 4 .

il

v

Tcansition Planning Process.” * = ..3 T .-
- O L T LR . .

Y8 -, .

—_—

WIEN STUDENT ENTCRS PROGRAM

ANHUALLY PRIOR TO TRANSTTION

]

& MDHTHS PRIOR T0 TRANSITLON

a, ldentify potential subsequent envi-
ronments and service Providers

b. Contact Parents o discuss and
identify additional potential
subsequent environments.

¢. visit subsequent environment(s}
and conduct ecological amalysis to
identify requisite ski115 and behaviors,

d. Heet with potential service providers

3,

! J
Attempt to pinpoint poténtial’

pPlacements.

b.
c
d.

e.

T

Update parent inventory.

. Update ecological amalyses,

Meet with support servite personnel.
4

Update dibcrepsncy assessoents.

—

«a, ldentify case manager{s) in
targeted shbsequent envirgnment({s).
1

b.!ramiliarize case manaqer{s].uith
student. . ’

¢. Consult with case manager{s).

d. dentify specific IEP goals and

objectives to address 1F appropriate.

f. Provide training on transition-related e. Arrange for transition of support
to discuss trapsition conterns and Plan ) skills. - services, :
for Program coordination. '

i . f. Arrange for Parents to visit

e. Meet with suppori service personnel tarjeted placements. .
to obtain relevsnt assessment infor- .
mation and coordinate educational 9. Delineate follow-up strategies.
programs : s

. P h, Arrange for student to visit new
f. Copduct discrepanty asscssments to placement.
assist ‘n delipeating (EP goals and
objectives,
9. Delineate potential IEP goals and
objectives.
h, Provide training on transition-
related skills in the next envivon-
ment{s) or In scttings which closely
approaimate them. *

pOST TRANSITION Sending and riceiving personnel implement follow-up strategies, ’
' Ll
' LI

o ‘

LRIC
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It should be noted’ that many of che ateps outlined in the other televant assessmentd, . Upon completion of the entice

teansicion planning process colincide with componenta of che IEP agheasment process, the teachet ' will ha\;e a llst of potential

rocesa. Most transitlon-related be . "
3 ton-cela activities can carried out . goals and ohjactives to present at the IEP meeting. Thia list can

vhile conducting the pre-IEP activities by simply considering setve a3 a [ramework for discusaing and priocicizing the needs of -

subsequent placements. For example, discussing potential the student and Einalizing the_ selection .of IEP goals and

placements with parents can be done during the patent intectview by ’ objectivas ! A

incluﬂing transz:on-related questions on the patent finventocy.

Priocrity enviro nts in whick ecological analgses are conducted

TABLE 5

can include potential future as well as cucrent -enviconments. Po a1 1P Goils nd Objectives
_.—___H!lﬁ__. CLliv

Assessment Information can be obtained to indicate how weli’ the

student pérforma activities 'requlred in futurte placements, and in

what areas training wiil be needed. Whef\ priocitizing goals and

objectives to be included in the IEP, instructional needs related

to Cfutyte cransitiona shoyld be consideced. - As the date of, the

transition approaches, the amount of emphasis.placed on transicion

concecns during ]:I'ae - 1ER process should incceage?

trangition-related goals and objectives should become pore .

‘specific [to th tacget placements. and instructional programs

shoyld be 'designed to ‘promote®™ generalization o che new

-

enviconment. -

158.4 Potential TEP Goais and ogncggs

The completed pacent inventocry, discrépancy assessment, and T . 1\25 Summacy of Pre-1EP Activities

fransition plan will enable the teacher to identify activities in . Table 6 summarizes cecommended pre-1EP ities for
which the student needs instrupion. as deﬁicted in Table S, inclusion in the expanded IEP process. As mentioned in ,che
r.hesel activities may be listed on the form enur.leal "Potential IEP footnote, che astecrisks denote those accivities chac are cypically

Goale and Objectives®. 'Additional potential 'IEP. goals and pecformed by teachers during the craditional IEP planning process.

objectives may be obtained f[rom support sew’ice personnel/&nd

y - ' 1 . .
L R L L P B T L P I N o b R L Tt L TR L T Y

Q
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TABLE 6
Conducting Pre-T1EP Activities

v Comduck Perenl Inventory.

+ Cangucl peala%icel enalyaen of erieraby
v irpamente.

). Conuct diecrenascy aviesuneal,
¢+ COndMtt DL® Falesgnt ayivisaents.
v BeQin deewlapient af treasition plea.,

+ Salect Potentie] 167 wae)V gnd ohJectiver.

*1hes® activitied dre typhcalle dirdady perlarmed by
teachers during thr tragitiansl 10p procese.

1.3 Conducting the ;TEP Meeting

* It is recommended that the following four items be addressed
at the TEp meeting: 1) finalizing the gelection of IEP goals and
objectives; 2) completing the required sectlons of the IEP; 3)
finalizing the t:ausi;ion plan; and, 4) finalizing the
patent-teacher comﬁunicatlon gystem. A brief description of how

each of these jtems may be completed is provided below.

fr.3.1 selecting IEP Goals and Objectives
rd

&)

The teacher should present the 1list of potential IEP goals
and obje&tives at thé IEP meeting. "It should be explained chat
the list was developed by synthesizing the Information decived
Erfm discrepancy assessments, consdltatigns with parents and
suppott staff, and othet celevant asgessments., The IEP team
shquld cooperatively priorit}j.m;he'objectives and gelect those to

beiaddressed in the current IEP.

1.3.2 Completing the IEP

The cemaining ;dmponents of the IEP which are required by law
must be addressed at the IEP meeting. In addicion to listing che
annual goals and - short . term Ilnstcuctional . 6&5!&:1::;' a
descripefon of the student’s pf?sent level of ténctioniug must be
included. To expedite the .meetings. the teacher could Pprepare
summaties of the assesement tesults 1n esach atea in advance audi-
present, them at the meeting. Objective é;iEgria. evalg?tlona
procedutes and Schedules for -measuring ’ Progerss must be
gelineateda The extent to which the grudent will éarticipate in a
tegular edu;attou program must be epeclfied, along with a
description of all speclal education and related services éhat the. "
student 13 to receive. Finally. the projected dates for beginning
the progcram and its anticlpated duracion myst be inciuded.

-

1.3.3 Finallzin9 the Tranaition Plan

When selecting goalas and objectives to include in the  1gP,
epphasiz ghould be placed on thoge whlch.are directly related to
future transitions. at. the elementary level. all goals and’
objectives should be relat;d to increased pacticipation In guccent
and potentlal future environments, althouqhv‘the majority of goal$
may target curcent enviconments. For exampler goals in the
domestic domain may focus on Increased participacion 2ln  che
student's home environment. At the high school level, however.
the majocity of the goals should be ditectly related to

teansitioning the student into Efuture recreational, work, and
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living é&nvironments, such as nsupervised cemployment and atatfed
qpariments. it is essentlal that the IEP tveam dctermine the
immediacy oFf ‘the transition neceds and ensure that transition
reiated goals and ohjectives are given priority. Appendix B

offers suggestions on how to develop an {ndividualized tranéitlon

plan.

-

1.3.4 Finalizing the Parent/Teacher Communication System

Selection of an appropriate system{s) for maintaining ongoing
contact bectween the parenta and ceacher ghould have been  made
during the parent interview. as described {n Section 1.2.1 and
Appendix A. At that time, the types of information €o be shared
and a tentative schedule for communicating ghoulkd also have been
discussed. Onge the IEP goals and obJectives h;ve been selected.
the parent3 and teacher may want to further sbeclfy the nature of
the informacion they would like to communicate, They may also
finalize the schedule and aelect a date for beginning. nﬁy
ad&i*iﬁi;luconcerns should be addressed st this time, go that both
parties are comfortable .wich their decisions regarding the
communication Bystem Hfior to® jts implementati;n. Both the
parents and the teacher ghould W& flexible enough to allow for

modificactions Of the ‘system as the need aripes.

1.3.5 Summary of IEP Meeting Activities

Table 7 summarizes activicties completed during the IEP

meeting.

TAOLE 7
Conducting the 1EP Meeting

*1. Sabgct NP goals sad obJect twes.

2. Complate 100,

3. Finghbie tvamition Flan

4. Finallze pavmntipeacnar commaloatinn gysten

=There activities art Lyoically ol rmidy Phetorneg
* Wy peacherd durlng i wredibionel TE8 Process

1,4 InPlementing the Total Education Program

—

1.4.1 Imblementing the IER Objectives

The objectives included in the IEP target activities that the
student should learn to perfdrn. When developing instructional
programs, 1t will be necessary o analyze the accivicies further
to identify the specific Bkills to be taught. Table B provides an
example of how‘IBr goals and ohjectives can be task-analyzed for
inscructional purpoBes., Once the activities are sufficientcly
analyzed., instructional procedures should be developed and pargial
particlpntlgn atrategies csn be delineaced. ’

another important consideration in implementing 1Ep

cbjectives 'is determining where to téach Hhe activiecy. It is

essential that functional skills be taught and assessed in the

natural environments where they will ultimately be pertformed in
order to ensure that generalization occurs, It cannot b?‘assumed
that severely handicapped students who can perform an accivity im
the classroom (e.g.. counting moneyl, ‘ean  also perform thac
activity 1n  tche ;ctual environment f(e+9., grocery store).
compunity-based training provides instruction in the actual
environment 80 that students learn to perform the activitles under

*
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» o _
conditions and at the «criteria required by the |natural

environment.

Some activities, however, may also be addressed in school to
give the student additional practice. Simulated settings may pe
devised to approxi-mar.e the actual seccing, and teachers. can employ
dnstructio}lal procedures that may not be practical or possible ip

community settings, such as repeated practice and errorless

"

learning. In the sample task’ analyszis depicted in Table 8,
geveral of the activities coulﬂ*alg.o be taught in school. The
student could ;;ractlce'plaéing an olrder, paying the cashier,
putting on and taking off his/her coat, and eating appropriacely
in a simulated _restaurant, for example, Some oOf thesg activities
could alsc be practiced at other times and in other locations,
including the grudent's home. In-school (communii;referenced}
training can be very beneficial fn promc;ting studlent"p;:oqfess. bhut
it must be used in conjunction with community~based craining to
achieve maximum effects.,

1.4.1.1 Phase Il-Ecological Analysis Pro;.:ess. As previously

discussed, the ecological analysis/discrepancy assessment process

has pbeen divided into two digcrete Sstages. Stage I, the

completion of generic ecological analysis, {s explained in Section

1.2.2.1 of this manual. During Stage Il of the process, specific
training sites are selected and individualized task analyses of
specific training activities are developed Eor the particular
student and training site. Subenvironments and activities to be
inc}uded in the specific ecological #nalysis will be determined by

the {dentified IEP goal and objective for each student.

-

1
i




Sample Task Analysis of IEP

TABLE 8

Goals and Obiectives

Potential IEP Goals and Objectives

1. use fast food restavrant

2. Order meal

b. Pay cashier

c. Eat appropriately

d.

11. Use public bus

a. _Board bus
b. Ride bus

¢.” _Depart bus

d.

111. _Do laundry

8. _Sort clothes

b, Use washer

¢. _Use dryer .

d. _fold clothes

.[ERJ}:
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A

“AMUAL GOAL:

Given access to 2 fast focd restavrant, the student will earry

out all activities rcqutred to purchase and eat 2 meal
indcpendently on 3 consecutive occasions.

SUORT TERM OBJECTIVES:

1. Upon entering a fast food restzurant, the student will
approath the counter and order a meal appropriately
within 30 seconds one5 consecutive occasfons.

2, When the cashier verbalizes the amount owed. the
student will give the cashier the next hichest gollar
arount of bills within 30 seconds and recéfve change
on 5 consecutive gccastons. .

3. Upon obtaining a meal at a fast food rostauramt,
the studcnt will eat appropriately and™ingependently
on 5 consecutive occasions.
-4

145K ANALYSHS

. Enter restawvrant

. Wait in line/approach counter

. Selcet items to be ordered R

. Order within 30 seconds .of cue from counter person

. Take qut wallet

. Remove roney '

Pay cashier withfn 30 seconds of cue from counterperson
. Reecive c¢hange

Put change in wallet ?

. Take utensils, napkins

Pitk up items P

. Use condiments

Locate empty table ’
Remove and store coat

. Sit down

Premire food

17. £at abpropriately .

a, Ratc: finish ofe mouth ful before takitg another
b. Amawnt: entire bites must fityingpouth
€. Use correct utensils

.

- R R RN Y

- — —
b v e O M3
. . .

Iy

— e —
LR T R Y
.

d, Use napkin efficiently with 5 seconds of having food visibie on face,

hands, clothes

iB, Oispase of trash/tray -
19. Put on coat -
20. Leave rcstaurant

32 .
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Mn initial step in the process is the development of tra ning
sites. Through the purticelar proeess jdentificd by Cach gchool
district, both in-schnol (community-rcfcrcnccd] and community
trainind sites may be developéﬁ. .Table 9 dcpicts the rcype of
information that -shguld be collected for each training site cnece
it has been approved for usc. A file of approved in-school and
community trainin sites should be accumulated as sites are
developed. Once it has been determined through the IEP process
thac communi ty-based or community—rgferenced training is
appropriate for a particular student, the teacher'may access the
file to determine which Specific site would pe " the wmost
appréﬁf&ate for eraining. For example, If a pee ‘is identifieé
through the dEneric ebological analysis/discrepancy asseésment
process to teach a student tO use a fast food restaura;t. the
teacher could go to the approved training site file to obtain the
information necessary to schedule training in a specific fast food
festaurant. *

Once the training site is determined and time is scheduled
tor training; the teacher should cogplete th? specific ecoloqf&al
analysis and discrepanCy assessmeént tO0 determine the students’'

specifig training'needs. Table 10 depicbs a format for conducting

a speci ‘ecological an@is and discrepancy assessment. Under

the col headed “Individualized Program Steps for IEP
Goals/0bj s, the specific training steps individualized to
meat the nekdE of the student and the specific training site would

be listed.

-

e T
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TABLE 9
Approved Training Sites

GENERIC ENVIROWMENT: Fast-food restaurant

TRAINING SATE: MeDonald's

ADDRESS : __gank Strect. Burlineren, Vermont

PHONE:__658- 3656

CONFACT PERSON:_ F.T.

POSITION: Hanaper

TYPE OF FACILITY/SERVICES AVAILABLE: Fagt food resteurant, will hire

handlcepped -

\

i

ELIGISILITY REQUIREMENTS: Publlc

HOURS: 7:30 a.m. - 11:00 p.m.

COST: very Lnexpanslve
-]

ACCESSISILITY FOR MANDICAPPED: Persons conflncd to wheglchairs may nced help

wlth doors spd must 3lt op ends of booths. tables. Bethrooms ar&acceulble.

LY

COMENTS/SPECTAL CONCERNS;

i
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TABLE 10

.

Specific Ecological Assessment ’

Geperle Environment: Fast-food restaurant

Speclfle Enviropment:_HMeDonald's

IEP Coal/Objectlve: Tha learper will purchase food afd

eat at & fast-food restaurant.

==

Student:_J. B. i

K

Assessed by: Sue L.

%

pate: 5-17-83

Ajdessaent Key: IsCompletew stap 1ndepcndcnt1§

PeCompletes step with pertisl
assistanca _ .
O=Full phywical assiatance

Individualized Program Steps
——for ISP Toalfbieceive

Commenta on Sotial Behavior

‘I. Enters restaurant

. Takes out comaunicatlon aid

. Chooses ften

Rocking while weiting in llne

Rocking »

. Orders

Ho aye contact with vaitresas

2
3
4. Walts/approaches
5
]

. Puta coxmunication ald sway

7. Takes out wallet

8. Removes money
9. Pays B

10. Walts for chengs

11. Puts change gvay

12. Puts wellet avay

13, Picks up ltcm

14. Locates sear

15. Puts {tem on rable -

16. Removes coat

W | o | ] =] w]|o]|ww |~ |o]o |~ |~

A17. Hangs up coat

18. Slts down

19. Cets napkln

#20, Puts papkin on lap

21. Prepares Food

221. Eats

23. Uses mapkim

24. Disposes of trash.

25. Rcturns tTay

26. Puts on coat-

27. Exits restaurant

=g O | |D | (e
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The student would then be taken to the tralning asite and
asked to pecform the necessacy gkills (e.g., ord®r and eat lunch

at McDonald's), Each step of the task analysis could then be

scored as: 1) completes step independently (1)1 i) completes step

with partial a:slsr.ance {P}; or 3} completes atep uitp full
phyaical assistance (0). "Under the heading "Comments on Secial
Behavioc®. the teacher woyld list behaviocr probleme and/or lack of
social skills for each step. 'rt;e information gained through this
process would then form the basis for the development of an
individualized jnstructional program to teach the gpecific skil'ls
and ' social behavior “necessaty for independent ug: of ‘t.he
enviconment. It ghould be noted th the scoring system is an
example. Taa_cher should develc‘lp a scocing system to meet the

needs of each student.

1.4.2 Implementing the Transition Plan

The téacher maintains l;esponsibllir.r for ensurlng that the
activities delineated in the gransition plan' are cacried out
accocding to the schedule agreed upon at the IEP meeting. *.lls
may ceduire confirming pléns for meetings and reminding others of
theic cesponsibilities. As elach activity is completed: the
teacher should document the information as desceibed 1n Section 4
of ApPendix B (Scheduling apd Documenting Tran¥ition-Related
Activities). The transitcion plén format provid-gd in Section 4 may
assist teachers in carcying out this task., Activities and daces
fcom the tcansition plan may be cransferced to a master calendar
to * enable the t.e;che: to keep up with transition plan

respons ibilities.

v 4

1.4.3 Implementing the Parent/Teacher Communication System

/"'At the LEP meeting, the teacher and patents should have
_agl:eed upon & method and echedule for maintaining ondoing
contacts., Teachers should be gure to do chelc part in”iditiacing
and maintalning contacts with the parents. Pacents may need
suppoct and encoucageamént in getting stacted a8 well as continuing
thig contact. After pacrents and teachers expel:ience- the benefits

of guch communication, they often enjoy maintaining it.

" 1.4.4 Summary of IEP igplementation Activities -

Table 1I depicts the activities lnvolved when Lmplementing
the IEP. Ag described In the foatnote, the asterisks denote those
,LActivities thal are typically pecformed by teachecs ducing phe

tcaditional IEP process.

TABLE 11
Implementing the IEP

~ Faak analyie Jtr poaty gag obJactived Inty tHIcAIng Atepa.
. Prowlop jadteuctiond) Prograe.
. Decléw where TKEYM ghoyld be Lavgie,

Laplemant tramibtion p1an.

~ Implecant parest/tedcher commnlcation erites.

*Inear actledtiel arw tretcally alrady performd i
Lulurl durlig tha telditionsl Jie p:u:na '
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1.5 Summaty of the Expanded IEP Process

Table 12 is a compilation of Tables 1, 6, 7, and 1l. It is
depictad here to summarize the cntire expanded [EP process and
suggested activities. 1t should be emphe;stzed that the acr.iuir.l‘es
listed are suggested and in no way constitute a complete listl%
of posscible activitiels. The order 1In which activities' are
conducted should be [flexible and tailore} to the neads of
students, pacents, teachers and individual sachool systems. It is.
however, strongly suggested chact the ‘activitles listed be

accomplished in a systematic manner. }f

. .
TABLE 12
Summary of the Expanded JEP Process

Planning Pew-IEP ACEiviticy

*1. Apuisn student cecords.
*1. Canmalt CurfiClum qutdnltnn'
*1. Consalt romhunity tasgufea Juides.
4. ¥dencity petantial adurational, vocational, fasidantial
#nd othet ccemunity anvironments for which Lfslning
sndfar tranajblon planning sy be peeded.
5. Identify potentisl LA-svheol snvilonmenta for which
tralning. Ini#dcatlons andfor btransition Plans mey be -
newdyd s
*6. Pe9iy Planning & Parent! taachaf® comminlcstion a¥stap.

gonductjng Pre-iEP M_!hl.u.u-

*1. Condurt Parsnt inuntor‘l
1. Conduet scologlcal anal¥sss of Prlority anviconmsats.
1. canduct dlactPancy ase. ni
*4. comdust othes oo lavant smonts.
5. pegin devalopront of transicion Plan.
. *E, Se#jact Potantlal VEP Jo#ls and oblecrivea.

Conducring Lhe JEG myating:

- *1. Salact [ep qoale and objectives.
*1. Complats 1ET.
l. Finslize traesition Plens.
+ Finalize Pacant/taachatr communicatlion a¥slem. .

Eoplesmtnt Lng tha Lee:

t. k. Tasx snelyra (EP 7 and ob}ectivas lnts Lsaching siefs.
*]. Davalop lAstructlo proqnn
#l., Docidy wheta sililia ould bw raughr.
4. IAplamenr Taaneitlon Pan.
*S. ¥mplenenr Parant/Caschar commupiration sysrén.

» Thess activities sce t¥Plrally alfcady POriormed
by teyef® durind the trsditional 1P Procees.

-t
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2.0 THE IN-SCHOOL SOCIAL INTEGRATION COMPOHENT
The goal of the In-School Social Integration Component is to
improve the t-requeucy and quality of social interactions between
seyerely handicapped and uouhandicapped students in school
settlugs. soihat they may become "special feienda™. The model

interactions; 2} enhancimy smoclal interactlons wi the

haa three subgoalst 1) increasing_ opportuutr.tss ﬂor soZial.

‘]
establiehed opportunities; and 3} maintaining the opporthnities.
Strategies for increaming, enhancing and maintaining “social
interaccion opportunicies will be addresped separately, although
they are all interrelated.

The Burlington model suggests that specific ptrategies uged
to iucre.ase; enhance and maiptaiu soctal interactions should be
individualized to meet the particular needs and characteristics of
individudal echoola. Hwevgi‘: eueu-though the stracegies should
varys th's progess for deriving t'he strategies way be similar
across schools. ALl r.earchers of severely handicapped learners may
B:allou a silmilar proceps to entify strategies for: obtaining
adminisccacive and pacsnt .ubﬁn idencifying and creating social
interaction opportunities; cecruiting nonhandicapped students to
interact with severely handicapped studeuts: and promoting
poslt:iue attitudes ctoward _’ﬂ:eqrar.icm. The Bu.tllngr.ou n-oclel
developed a social integracion plan to assist ceachers ol severely
handicapped students in identifying and implementing stratggies
for thelr own achool. The following se.cr.iou 'ls devoted to
describing a sgclal integration plan ‘and providing éuideliues for

ear

developing and implementing it in a public school.
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2.1 The Social Inteqration Plan

A& social integcation plan dellineates acrategies that may be
used to increase social interactions ber.ufen geverely handicapped
studants and nonhandicapped individuals in the achool secting.
The ptocess Cor developing guch a plan {ig desccibed in thisg
section, and ¥forms which may be helpful in developing,
implementing and evaluj.mr.lng the plan are presented. Prior to
describing how to develop a -soclal integration plan, it may be
helpful to ghare some of the feedback reéeived from teachecs who
have utilized cthis procels. i

The forms referted o in this 8ection are r.o'ola which may

provide teachers with assistance In conceptualizing and developing

- a soclal 1ntegration plin. plank coples of thege forms may be
[

found in volume ".'I. The forms may be most beneficial to teachers

and schools for which plannlng social LInteractions is 2 new
endeavoc. Teachers typically i‘ndlcar.e that aftec they have uged
the forms to <complete the plannlng process once,' continued use of
them is not mandatory. The commitment of the teacher and the
development of positive working relationshipa with other staff in
the achool serve to sustain the social interaction activities.

Tt is recommended that a task force be formed to develop the
social integration plan. This task force should be comprised of a
team of people from the local scl'mol distcict, such as
administcators, regular and speclal education teachers, ‘supgort
staff and interested parents. The purpose of sollcltin.g. in‘put
from these people is to avoi he pe:cepr.i-pn that soclal

4
integration 1s solely a special education venture and to allow the

schc;:ol- to feel that it has ownership of che p:ojgct. Teachers who

R
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have used task Epi:ces to develop and implement poclal integration
plans indicate that task force input was Invaluable. However,
teachers caution. that r.as'k force meetings should be Kkept to A&
minimum. People cu"l t!‘le r.-dsk force typ‘l‘.’pally have busy g&hadules
and are hesitant to cBumit themselves  to Erequel:lr. tagk force
meatingd., A strategy that aome teachers have Found effective s
to call the group a planning ‘team :auﬁqr than a task force. Focr
many adminiscractore and teachers., participating {n a cask focce
implies that they are commitcing themselves to a gubstantial
number of meetings and additional uo:ﬁ: In many cases, it has
only been necessary to have planning meetings twice a year: once
at the beginning to confirm plana for ‘the curcent yearr and once
at the end to begin planblng for che following year. Teachers
indicate that it is often more convenient to update people at
reqularly scheduled staff meetings and to meet with people on an
individual basls throughout the yeac, cacther than to convene
formal task force mee!iings. .

Teachera who have lmé{'emented soclal integraction plans have
engaged in such activitles asz making presencations at scaff
meetings, making Ppresentations to regular education classes:

tecruicting peer tutors’ and buddies, and jointly planning

interacction activities wich rcegular ed?atlon teachecs, The

special education teachers indicate that as 2 cesult of the social
interaction actlvir.l‘e.s. .they and their students are being moce
readll.y accepted 1n  the ) schools. Mthougha' developing and
implementing a gocial in“eg:ar.ion plan ta!ces time and effort,

teachers have found this time and effort to be very worthwhile,
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The ﬁévelopment and Implemeatation of a soclal Integration
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plan can be accompllahed hy performing

u

the following (our

gteps:

. 1. recruiting tagk force members:
»

Z.kmnductlng task force meetings to generate
strategles for obtalning further support for the
project and Ppromoting social interactiona in
achool; * . .

3. scheduling social integration aétivitiea: and
4, monitoring and evaluating the plan.

Each ©of these steps are discussed ln the following scctions of
e

this manual.

2.1.1 Recruiting- Tagk Force Members

initiating the development of a social

The Pperson(s)
integration plan should begin by defining strategies for obtaining

support for the plan from administrators., parents and other_scbool

personnel. As depicted in ,Table 13, these stratggies can be 4

listed in part 1 otlthe Social lntegratloﬁ Plan (strategies for
Recruiting Task Forge Membersa) , The three columns following the.
strategies can be used to indicate whether the strategy was usdd,

implemented and 1its perceived _effects. This

when 1t was

information will provide a permanent record for use by current and

future task force members. -

After implementing the strategies for soliciting support,- an
initial taskx force meeting should bé scheduled. since task force
activities will be facilitated by administrative support., the

buildjrg principal and other administrative Ppersonnel ({(e.9..

guidance counselors) should be encourqefd to attend this meeting
a \

sockal Integration plan

I Strateqgies for Pecrulting Vask force Hempary
-

ADMISISTRATORS

Arrange meating to divevss Plan

Requent auggestiond for Proewri™
teacher support

Invite Principal tg sttand meating

Mscors Incleding articles on the
Social Interaction project In the
fchool newslotier jo de 1ent to
administrators, ! parsoonsl
and parents | ing 'them of the
statys of the projact

1

EAGHERS AN SuPPORT STAPF

Conduct inservice to gpreribe Our
clin

.~ -
SPAaE to teachers and 1 rt staff
Indivtdually wmorE

<
Sewd Invitacions to all taachers and
wuprport wtafl to attend Mt
mteting

PARENTS

chcal newiletter which devceibes
the proJeet o Pirents of 411 stu-
dants attanding the 1chool

Invite parents of the severtly handi.
3PP 1o yinlk elons and attemd
first meating

DTHER

Speak with eareteris staff. custodian,
tecretarien, librarlant. até., shout
the proJect and Invite them to axtand
st eweting

at

Date
[rdl=rnnpey

“ fria-r

1074
10/

0/a

Gond 1ded 10 bedin by
discuining plan with
PrincIPal, pgceived
miny helpfyl wg-
estions and Informatl,
regarding pollcy
convidaraciony

Articles ware included
and positive 1
wery received by Prooh
reiding the newslatiar

L

+
Cood to do tefore
wnding im\'iuu,“

Ramindar of magting
date

fecetved fepcback froe
1evers] farynti. poth
poritive snd pagative

0T attendance

ExeelVent. Ot
LAl s attended :noht.?ng

but N"{ saprELIed
| fatarest in peiming,

— ———
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and bncome task Corce members. Invitations shq&ld alsc  be
extended to tegular educstion teachersa, supporr stafl and other
individuals wiho have expressed interest 1In  promoting social
interaction acriviries. School administrators should be agked to
tecommend additional sta€f members who hay wigh to participate.

At the inlcrial rask force meeting, the ratlonale for the
projecﬁ and the funcrlions gf the task fgrce should be explained
using the guidelines guitlined lu'Taéle ii. Taskllégce members may
then be listed in Parr Il of the Social Integration Plan, as shown

in Table 15.

2.1.2 Conducting Tasgk ForceJLeetiugs

As mentioned previocusjyr initiators of the soclal integration
plan may meet with task force members informally on an individual
basis, gr may arrange regularlf scheduled task force meetinga. If
a formal meeting is arrangedr it should have a specific agendar
which is task-orienced. Collaboration hﬁith the . school
admiuistra%sr who is on the task force is helpful when planning
the agenda, sin&e greater involvement on the part of }he schaol's
adminlistration ﬁay result in increased credibility and support for
the project. At the end of each task .force meeting, the
proceedings should be summarizeé and the agenda, time and location
of the next meeting sghould be set, Meetings should not be
scheduyled unless there are specific tasks to be accomplished. -

One pursbqga_st the task force meetings i5 t0 develop:
implement and evaluate strategies €or Soliciting additional
suppott from administratorsr parents, teacherr and other school
petsonnel. These strategies may be llsted in Part III of the

SQéial Integration Plan, a9 {llystrated iln Table 16.

N

1.

TABLE 14
Funetions of the Socla) Interaction Task Force
e sais purposes oF the task forca arw to Yroarats stratagies for 3] ooletning
further bupport tor the Drodect and b) Promting social Inceractions in Atnool,

Tha task forcc thould be asked to prowise quidancd and quggestions on he
followtad Itees AECEINIFY for davaloding & Social Interaction Plaa.

1. actiwitict and 1choo| snvirgamants 10 wnich $0<18} Inlegratitn
and inleractions can be facililatad:

b. stratagies lor sncourdQind ang recrydti™ nonhandicabeed Icarmert
to participale ia the profact;

. strateqies for Droviding informsl 1on L0 nonhendicePped Tedragrs 00
handicaps wad social intagrition:

“stratoqlu tar proeiding infarvation to othes taacherd and statf an
handicaps, aotlal Intagration and the project;

+ shracegice for (ncluding education on MandicePs and sacial intagratian
withia the regular curricolum tuch 35 INCTUIIND 3 unil an sacial bate.
. Qratton ¥ part of 3 30<hal studias or chvics cuericulyms

+ ttratefies for tralai™ manhandiceoped pesrs 0 totially intéract with
the handicapped;

9. strategies for facilitating Ind mpintaiaing 5 ctase working relatianship
batween SPECIAN and regular aducation taechers 1a Ine buliding: and

h. tirabegits for ePManCing support for Ihe Prodect throudhoyut the tchost.

. Onca the Social Intersction Plan nas been i0lemented, thy tesk farce should

devalop setnods far making 1t an inttitutionaiized part of the schopl Progrem.

TABLE 15
I1. Social Integration Task Force Members

Principal

Spesch/Lanousqe Petholoqist -

pam—

ERI
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TABLE 16

1T, 3Streteyies for Sollciting Additionat Suppo'rl

»

/
- W}

Anather goal of cthe tank force I to develop npecifie

nlrategien for promoting nocial Interactionn.  ©Ualng Pare IV,

theas atrcateglen m;'ly'bn nrganl‘!..ml Into  the tallowfng  four

categoriceat: a) promoting intéractions hetween severely hiandicapped

T T e T T and nonhandicapped students; b) promoting interaction§ between
ZeMIHTSTIATORY Payepaqipte J| Jmalevenpey [#ance .
AtnIH3TIAT0RS e —— teverely handicapped studants and schnol personnel: c) promoting
:.:.‘."2:".'.'.,'?..2155.5“?:':..‘..,. erincipal 1074 (mperectve attitudinal changess and d} making che project an ongoing part of
planaing and avaluation . . |
the schocl program.  Pable 17 presents examples of ' such
AtB1tang vm:mh-m 1] reincibal 107 coos /\‘
::’:‘.:.'25"5.‘."»?5..' ’ r strategies, -~ . \,
Schoal newsldtters whi) be - | W Tascher 174 Eacelleng Responte
sent 10 Specia) Education ,
Coardinatars, Suparincandent,
:;as:;;;;:an: Superintandam 2.1.3 Scheduling Soclal fnteractions .
TEACHERS AND SUBPORT Stapf “ As the plan 13 being put into effects & Soclal Interaction
' R A1 DITNITY mprbary
-~ e aeat ey ceeriny ot | S Teacnar Wy soare of profuct Schedule i(Part V.0 of the plan} should be completed by the special
font fo
;:;:::n:ﬁm: ot for e educatlon teacher to depict the social interaction activities in
" ::2;'.:'11,'m§35.l;'5n-  Toacher e Uted By three teacher which each severely handicapped student will bes involved. This
forratton oa [hieracriag with - _
:and:umd nlnmlm In Soc)al achedule will be helpful in monltoring and evaluating che Social
tudiey Currifulum
Sutpart’ sarvica Droviders principdl 1018 Masp ttudents offered Integratfon plan, For each activity: the schedule should indicate
whil ba askad o do Presane posiciva feedbach
::s:mh'.; 33“::5,5!::‘::., the time and days when 1t will occcurs tche location, which
prozide (Carear fwarensas for B )
n;n;aulunnodrl:wmul handicaPPed and nonhandicapped students will be involved, 4&nd who
PARINTS will supervise r.ha— activicy. Table 18 presents a completed Social
tewslagtart will ng sant £o W Tracher un :“9"“ Ceechark .
ro 25 parentis .
;mﬁn::‘r}qﬂ:ntlng their Pou) cive and wbgorive tnteraction SChe.dule
THERS - - .
Senoo N ™ 1142 Oty posicive feeds
..u:ldi‘!i.‘iﬁ'é'.'!.ﬁh?‘.ms. feacher back wat rucaived 2.1.4 Monitoring and Evaluating the Plan
aorte] w111 reseive the social 5 .
;;:ﬂt;::n:b:::s:::::lr.:a.:» once the _plan 1s completer the strategles and procedures
sk for [deas and roOnRaty
outlined may be implemented to afford maximal interactions between
) %
™ 47 [ ]
ot 46 ,
¥ o ¥
Q
e




. , TABLE 17
iV, Sample Strategies for Promoting Seria) Interactions

TABLE 18

Farson Date . : V. Social Interaction Schedule
WATH HONHANDICANFT O $11DERTS Besponsible | [eplemented | fftect

Agh wach teachar tg identify $H Tascher RETAT 9% Nesponse

1tudents intarestad in tha 5 thildren wisit| 4.9:70 115 rada L, Joa, Johe, at Jradery 13t gr, acwr

ProJact | :tlur ciu:rm :o;m:n HaM.F nd Irade :lr{. Sandra, Hob, nd grodars nd gr, tche
. ar fchaduleq 11 1% Qrads 111, Macy nd Gradery Md gr. tche

Taschtyts Paar tutoring progran; SH Tadchas 11416 22 studants iatarestas activitiat 1; %02

crebh studencs to Carey out b alde ! x 2nd griga 13t graders kst 7. tnr

progreas and collect data for - N

grades and credit . Pear tutory work 13-10:40 SH clavhraom M1, Jou, Jobn, . Todd. Latlia, Mancy, | Speci®).gonr

- with SH stuoents | 0009 and Tockgaces Hary. Bob, Sandra Tom, Dick, knn | EXLLE

Instituts peer buddy program on 54 Tascher 1t volunteers . whire pro-

3 voluntear batit b a1des ;‘::"‘U i

- ] cur

Retruit studenty tnrough tndol SH Teacnar " above ’ :r

Artivities Oay . Lotation Handicinnad Students  tlonnsndicsncad Studmsts Syt fryigs
e e e e

1]

INPOUNCEATY 3R] ThOrt prevan., Pagr Buddies

A1l 5H studenta Marcha, Bi11, W1 Seecial tene
tations to intarasted classas * ym, racErs & i

Gy
Playground Waynt, Ginny, Hiily bl

unch \Iﬁ Linchroos _

iulmtror H ltudant{ during K Tla:nar-/ 4F) ttudency main.
recatt, lunch, Partical Cduca, nd Jrade streamed by haur daily. %o to Learni I . 1
tion, dnd 11brary time with teather, No negeties feedback. Cenver with pearniod J::‘” Bob, Mery. n:g' Ttw, Dick, E:::r’“'
HItance of Interested peachers|f LIbrdrian paar tutors stoty

WiTH SCHOGY, PERSONNEL Commun| cy-based Shopping $11) John Ann, Lat11a Soectal tone

1hopping sctivl-
Provide Subgert to regular SH Teacher 1028 ot pping activ wnter

taschars whan SH students dre Laice and a
Intalrated to nelp them in. Feddback Indicataa

seded
that this =t helg.
tarate of factivaly * ful, Few radoasts,
Assiit intarestad cifataris 4 Teathar 10431 howtver . i .
i, Horary start, scnod) b a1on ang ot the severely handlcapped students and nonhandicapped peers and

Aurdct, Justodisns. etc.. In . neaded
Sncevacting whth tawarely
RaAGICADORY 3Cudentl adules, The tcask Eforce members should meet pericdically to

EPCIOTING ATTMUDIIM, EMANGES monitor implementation Gt the stratsagies and recommend necessary

Maintdin nigh witibilicy {1umena || SH Teacher
room, Sym, alargrownd, miblal, adjuastmenta, This may be accomplished by a) reviewing Parts ILI
30 that nondarticipating

farcers aad yevtents Ul o . and IV of the plan to ensure lmplementation and to detecrmine the

:::::r:l::.f :: u::n:ene::-o" SH Teacnar \ relative effectiveness of each strategy: and b) reviewing tche
F arom LA Ll
Progreit, requett commeEnts and Hivd recalved feeq. .
1dens and Invite additronal’ back fros parents, social Interaction Schedule to assess the .types and frequency of
particidation ) l;':nl personnt]l and !

) agmin trratory

Presest updates and wite Ina Frincipal 1017 poritive :ndrnl!atlul social interaction activities for each severely handicapped

pyt b faculty wegcings and SH

Taagher . .
MAKING TIE %ﬁ{ AN CHEDING student
24l 7l

I A summary of the Social Integration Plan should be completed

Make sotial inteeactign SH Tricher 1142 Had to 1ihit mailing
ar‘:;:}u ¥ Pgular feature of ang Pringipal 113t dus to gost by - the special education teacher at least yearly and should
" newtbyticr

#ake Social Intersction re. Pringipal 10417 recallent « a1 . include:
pores & part of every Fatui. angd monthly | teachesc dre guary
ty eeting theredftar | of Project a. results of the strategies impleamented to obtain
- support’ £3r the project:

offar :lar Tutar and Pewe Prl?c!ﬂl H 11116 Yery active Program PP pro)
Senanin artrs curarerer > Tescner b. results of the strategies implemented to promote

schtriting . ' soctal Interaceions:

Encourage taachers tg anclude Princidal Thret teschers re- +

WVEE oA IALAFATLINgG -s':.n the QAL tcd TeCONrCEY TOF recommendations for <ontimuing. and implementing

nandiCADDED 83 8 part of the Sealoping & unit . the plan;

el tradirs corvitulum PO [
e

-
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3.0 COMMUNITY INTEGHATION COMPOMENT
~ Tadle 19 provides an exampla of aiuch a s?unu.nary. .

. omple social Integcation Plan may be used to cepor®
The completed 9 2 y 3 The goal of the Community Inteqgration Component is to imptove

results to patents and teachers, and ma efye as a for ,
3 ’ y s basis the fcrequeney and quality of social interactions between gsevecely

an:icles {n the school or community newspapera. In subsequent
s ¥ papers. 9 - handicapped students and nonhandicapped persons  in  9encral

- ]
.g‘"
yearts rhe plan may be updated and used by variocus special
- community settings. Methods to achieve this 90al include: 1)

educatocs in the school. Social Integration Plans may alsc be . i\
' . teaching saverely handicapped students \to pacrticipate mocre

shared with interested teachers {tom other gchools to assist them

independently in community settings; '12) teaching Focial

in developing theic own plans. . - .
intecaction skilis a8 integcal components 'of ail activities of

dajly living: 3) "using community-based and. \community-mferenced

TABLE 19
¥I. SamPle Summary 30d Evaluation

a_pproacheq?w teachlng the skilis: ‘and 4) providing information

-
to community membecrs on how to interact with severely handicapped

B . studants, . .
A, Maliy of Sirategle Jrpmensed t2,00018 Suppots Yor ihy Project Within this section, stcategies for developing the Community " -
Brinctpal_hpy besn very sepportive and Influestiy] tn eliciting Iyfpors - ¢ i’l +
rtmton® It . el o Integratlon Component and the telationships between the Community
phiheugh 1ome parenyy ynd b Few teachers o not tupport the orodect. Integration COnponent, community-based and community-creferenced

The newtiutiir articies worg st pith ®nthuligdtts suotort,

trainlngv and the Puent Invol.venent_ Component will be discussed.

- besolg, 81, the strategion dopieneeted 10 Jromle Sectal Intersstiomt For a comprehensive descciption Of the COmnunity Integration
ALY SM 3tyoentt syry Mg oey I8 S6E1L1THEY with aonbandicEDPed prers
ailn but the duslity of Anttoacilony ngeos trproverent, The peee Component, tefer to volume II,Burlington‘'s ‘Making 5Pecial Friends
{1l ‘ 4 . - . 1] B
futors tnd pea? botite) PIEER0 o tad noed yors oftective iraieifd tod Jupeceialos ) : . Project: Madel Ovecview.
The regruiimest SipateTies =tre gocyllont. —_—

1 %
. Sy Comends for Contimiing ynd [egroving -
e o il {aicaving the Pl 3.1 RelationshiP Between the Community Intedcation ComPonent and

Druelop rore 3pstpmetic procedurys for the tvalning and yohedubing of - . CommunitY-Bamsed and Communit¥-Retecenced Tcaining
petr lutors #nd busgles, Continuee Urticles In the Aewylebter_ng .
presgatationy st fachtiy eewtings, Vo rol contimm to teli61t ineolveamnt

From chers_and p e Liis {2 k)

Community-based tcainingd rcefers to the assessment and

training of mkills in the enviconments in which they will

Fdrcy Mitings 3 Mu'ld'l be !nﬂd * v .
e il ‘T“ ultimately be pscformed. Community-cefecenced training cefers to

t'l:aining on skills required in community settings which takes

place in  the classcoom cu:\.l gimulated settings. Ducing

ERIC
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community-relerenced traininy, pericdic agseasment of  gklll
acQuisicion within targeted community secclngs ghould occur.
' Communicy-based and  communlty-referenced training are

considered major vehiclea for the implementation of the' Community

* Integration Component. while community-based craining and
X p

community-referenced training generally concern the teaching of
specific gkills to accomplish a necessary cagk within a community
satting (e.g.r teachlng the steps hlnvol.ved in ordering food In a
fast-food restaurant)s the Community Intedcation Component
emphasizes the asseasment and trainlnglof the sancial skills
involved within the particular cask and se_tttng a3 an integral
part of skill u‘:aining. Specific procedures for asseasing the

social tralning needs of {ndividual students are addressed 1in

Sectlon 3,3.,3.2 of this manual, .

3.2 Relationship Between the Community Integration Component and
. the Parent Invoivement Component

Pacental involvement ks & necessary pact of the Communitcy

'_Intégratton Component. During the school careers of each severely

handicapped student: the opportunities for interaction within
community sgettings for skill tralnings generalization and
makintenance are obvicusly limited by the number of years in
school:fr.he numbar of hours In the school day: and the resources

that the school ¢an provide for Iintegrating che student within

community environments. Outside of school hours. during vacations |

and after the student graduar;es from school, it §g the student's
« - LY
pacents (or care-givers) who detecmine when, where: and how often

the scudent will enter community settings and parcicipate in

i

4ty

.
community activities. 9For thia reason: the development of the
Communlty Integration Component and the deavelopment of the parent ¢
Lnvolvement Componant must be closely linked.

Through the process of adminlatering the Pacent lnventory and
the Parent/Teacher Communicacion System, parents may ldentify L
community settings to which ,the student has Erequent accesss as
well as r.l‘goae eettlngs in which they would like the student to
partlcipacte. Teachers and other aschool personnel must address the
needs and desires of the Student's parents and communicate wll‘.h'
them on a re:;ular basias ln order to 1ncr?aae. .the grudent's access

to  community sectingas and enhanqe the genecallzacion and

_maintenance of requisice gkills.

3.3 Developing the Community lntegration ComPonant

.The (tollowing atracegies for developing the Community
Integration Component Model will be addcessed in this section: 1} ’
the development of administcative suppoct; 2) the development of a
community-based tralning model; and 3) social I.ntegutt%tralning
of handicapped and nonhandicapped individuals in the-communir.y.
It ghould be stressed once again chac specific strategies should
be individyalized to meet che parccicularc needls of indlvidual

]
schoQl systema.,

3.3.1 Gaining lﬁdminlstrative SupPOrt

The f£iract and possibly the I'IOB-I‘. imporcant step in developing
the Community integration Component is to gdin administrative

aupport for community-based and communlfy-ref€renced tralning
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3.3.2 peveloping the Service Delivery Model

o LT

. ha

acriviries. A major challenge present ln moat achool systems is

that policies, procegureas and aecvice delivery systems are geayged .

towards the tcaditionat educational “Hodel (educating ntudents

within classcoom  environments withln the particular school

sctring). When teachers begin to conslder edq‘?ating studen?n,
¥

outside of i:he classtoom and oul:si?é“"of the school, they usual
have npumecous Juestlons phar neted ro be answeced. For this
teagon, administcative support and planning are essent{al.

The methods for developing administravive support for
tcaining in the communivy need to be developed on a situatlon by
sltuatio} basis. Methods thar may work in one school districk may
be totalh inapproprlate for use in another, PFor phls reason, an

indivlaual who is trying po initiate a community-based rraining

‘program must develop a plan for securing administcatlive support

which i8 railored to l:|_1.g particular circumstances pcesent in phar

_ school diskrice.

once admlnistraltive support is gained, it pecomee the taslslr.;t'
the 8School adainistrarors ro insure phar school pellcies and
procedures allow EOr the developnent’of a community-based training
model, IE such policies are nov already in place. administrators
and teachers should inleiate appr.oprlate policy changes: Examples
of posaille school policies or prdcedures phar .may_ nead attentlon
include:

1. Tolicies that regquire a certifled reacher to be
n dlrect control of every student In his/her

classroom ar all pimes throughout phe school
day;

o4

RN &

2. insucance concecnn (e.g.,, doen coverage apply ro
gtudents when educational prtogramming takes
place cukndide the school grounds); and

nsportation availahilivy and cosen. I

Again, specific pollcies already in effect and methods cequiccd po
accomplish policy change will dlffer for each school system.

When {r 15 determined phat school policles will allow for rhe

. development of & community-based rcaining model for educaring
)

severely handicapped students. the dellvecry system igself must be
developed. When developing rhe service delivery model. ap’ least

the Eollowing essential guestlions pust be answeled.

-

1. Who will 4o the communlbty-based vcaining? will
A reacher be asslgned o implement
community-based training for all of the severely |
handlcapped students in the dlsecice? Will each
teacher he responsible for the training of eheir
assigned arudentsa? Can  instructional . aldes
provlde community-based training? ot

2. Who will ‘develop training Bltes and whar will
the process he?

J.g#hat are the transportation needs? How will
transportation be acheduled and provided?

- 4, How wlll communi ty-hased and
community-refecenced training objectlves bhe
incorporated lnto the IEP process? ~

5. Whar arte the gquldelines for devecrmiming which - v
atudents will receive community-based and/or

.‘\ gbmnunlty-referenced rraining?

6. How can parentsl input- be incorporated into -
community-based - and community-refecrenced
tralning?

7. Bow can community support be gained for rhe
nodel?

At this point in the process, it may be advantageous o

create a ramk Corce comprised of regular and special education
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teachers, administratora, parents and unity members to assiat

in the Jevelopment of the Service delivery-system. The task force

may generate ideas for the following items: *°

1, input regarding the development of curriculum
guidelines for elementary, middle and high
school aged severely handicapped students in
regarda to provislon of community-referenced and
based training at e¢ach lewvel:!

suggestions for the relocation of existing
schoal resources L0 meet community-based
training needs:?

strategies Eor identification and development of
community sitegs in which tralning might occurs

strategies [Eor daveloping peer-tuto!?ng or
volunteer programs to provide additional
resources [or model implementation:

strategies [Eor facilitating community- members
socially interacting with the handicapped;

iy
strategies for institutionalizing
community-based training as a part of the hool
curciculum? ~

7. Strategies to enhance 'support for the project
_throughout the commgqgty.

The specific activit1%? performed by the rask Eorce will, of

caurSe.‘depend upon specific circumstance and the administrative

R
process within each school system. Should a task foPce model be

- .
considered, Section 2.1 of this panual ﬁrov}des a more in-depth

explanation of cthe task force process.

5

3.3.3 Social Interaction Training in the Community

There are two major concerns which Should be addressed when
training social interaction skills in Community settings. The
Ei:gt‘ concern 18 the training of nonhandicapped persons o

gsoclally interact with severely handicapped students. Second,

S0
a ]

geverely handicapped students must be tralned to interact

appropriately with nonhandicappéd community members.

3.3.3.1 Training Nonhandicapped Persons ko fpteract with

severely Handicapped sSrudepnts. There are no prerequisite gocial

skills Eor integrating even the momnt Severely handicappeé
individuals lato the community. IE we assumed that social skili;
such as eng;giqg in conversations were necessary skills for
community integration, some severely handicapped stydents would
never be ready. queed; some individuals are go severely
handicapped that even rudimentary social skills such as making eye
contact and smiling in response to pleasurable events mpay take
years to learn. For this reason, it is easential that ; portion
of social skills training be devoted to the training
nonhandicapped peraons to ingeréﬁt with severely handicapped
persong.,

The simplist and least structured method to  teach
nonhan?tcapped persons to accept and’ inkeract with severely
handicapped gtudents i2 educatdbrs modeling appropriate ways of
interacting wikh handicappéa studentd while in* cammunity
gettings., Whan educatores treat severely handicapped students with
respect and dignity, community members obdzrving the lntefaction
will tend bto tEtreat sSeverely ha;d;capped stu@ents in the same

manner. Two gsimple guidelines for training in the community are:

1. 1imit the number oOf severely handicapped
students taken to a ‘community training site to
one or two students at a time. Entering the
community with large groups of handicapped
students tends to draw gpdue attention to the
group. One goal is for communpity members to
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look upon handicapped students a8 lndlvlduals
and not simply a3 members of the aeverely
handicapped claas.

’

If community member's Seem concerned oOr ask
questions, introduce yourself and . the
handicapped students. Explaln what you are
doing, answer any. qQuestions. Be sure not o
talk aboyt or around the student(s). Try to
involve the studenti{s) in the conversation as
much as possible.

Along with modeling appropriate soclal {interactions with
severely handicapped students while in community settings, the
development of a trainer advocate model can be very effective.
Trainer advocates are educators who inform people in the community
about the community-based training program and provide them with
information on how to iInteract yich severely handicapped
individuals. Trainer advocates might develop news releases (og
the local newspaper or radlo statlions, meet with civic, church and
other community groups or Simply meet with people at the community
training sites on an 1hd1vldual basis to expl;in the model.
sollcit community support: of answer questions chat might arise.
Maintailning good public relations and providing {nformation to
nonhandicapped persons g critical to the success of any communicy
integracion program gor Severely handicapped students.

3.3.3,2 Training Severely Handicapped Students on Social

Interaction Skills, When teaching a,&everely handlcapped atudent

saclal skills in communicy settings, che specific social skills
taught should be directly related to the communlty-based IEP
objectives {identified Cor that student. For example: 1F A
community training need 15 identifled for teaching a astudent to

order and ®at lynch in a fast food restaurant: the gocial skills

e
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involved LIn ordering and eating In that restaurant should be
taught concurcently w{ch the skill tralning program.

AS mentioned Ln ﬁ;pvlous hoctions of tﬁis manual, an
eccological asnalysis approach can  be extremely useful 1in
deter;I;lng what sk{lls atre necessary to complete a glven task in
a commuplty setting.

Once the decision is made at the IEP meeting to teach \LJ
particular student o eat In A& fagr food restauranti the
particylar restaurant 1In which the tcrailning will occur Ls
selected. HNext: the generic ecological analysis is completéd
broken down Lnto teaching/aesessment steps taking into account
partlculaf rescaurant and the particular scudent. Table 20
prtovides an example nf a generic ecological analysis and a list of
potential program steps for eating In a Fast-food restaurant.

Once the list of program steps' iz complete, the student 1is
taken to the restaurant to assess which s8teps the gtudent can
perform and which steps will need addlklonal-tralnlng. ,During che
assessment phase: any lack of social skilis {e.g.: student does
not make eye contact wlth <counter person; student lgnores
greetings of other customersl), or tﬁe presence of maladaptive
behavior (e.9., student rocks back and foreh while waliing in
linel should be noted.l A sample daca sheet wgrch mey be used
during this assessment phase can be found In Table iO {Section
1.4.1.1), |

Oonce the a;sessment of the student has been completed: the
training progr;m mugt be developed and iﬁplemented. Table 21

provideg a sample data sheet for teaching a sztudent to eat in a

fast fcod restaurant based on the Information provided by the




[
. . 4

specific ecologlcal asscasment. ¢
TABLE 20

, t 0"
A# indicated 1n Table 21/ & new training step (5.a."makes eye Gennric Ecological Analysis of Fase Food

contact®) was addea * original 1list of program steps

delineated itn Table 20+ auu the data sheet was expanded to jnclude . g
& Mgl 1n Vine
1c b,_Plate grévr

oy confiee
should be noted that the data sheets presented in Tables 10 and 21 - o Mokt e

a scoring 5ystem to reflect changes in rocklhg behavior.

are merely for illustrative Ppurposes. The data gheets developed 4o_Eal fond

for actual use in communlty settings should be individualized to .1:%:,::3::%: .

meet data collection and training neede. For instance: some : :::-::“:m.mm:

teachers prefer to collect data on xS cards and then trahsfer the ¢, Tlaan ¥B, Throw 4wy Fabaes raburn Loy

LD

data to a formal data sheet at a later time in order to be less

- AEST -
consplcucus. Alsor depending upon the student and tutor being . . ar__Eoier throyth ople deors
Ba_ Ui tojvet, vtall doers, urbaals
trainedr periodic probe data may be more appropriate than taking . oy 1 sink
¢;_Drenitrate drenniat 11111 reduired foe WHeling
data on a continuous basis. ..

Potential Program Steps

. errers rintaeraas
1, Toers st domanaltwbnh o4

s Chowasad llaw
. Whitaf dPProatnes
+ Drders

- Pwtd communied lon atd ey
Taewd vl wallad

. Mrmovie myray
- fapn
+ Welts Ty rhengs
+ Pt thangs auel
+ Fute wallet sy
. Picks wp bern

+ Lozates saad

+ Paty dEa® o8 teple

s Eamoves padr

| 01, Kengy ¥y cogt
| 4, (T8 dowh
[18. Catp mipkin
20, Fueh nealin ga jop
| 2b, Proeqpqy teed |
[ 21, ety -
RN TTW LY .

T, Plepdady of trerh
I3, Enturne F¥p

. Bds oe rnm

.
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TAOLE 2
l 4.0 PARENT INVOLVEMENT COMPONENT

Semple Dara Sheet for Teaching Restaurant Sk1)is

+

Limited parental involvement has heen considersd a major

fears [ T (e 1

shortcoming In the fleld of severely handicapped educatlion (Hill

Tolete Pt il alit (‘) :
TR - : and Wehman, 1980), Frequently, parents desire -agsistance In

. Chiees Ltam

teaching thelf chlldren to perform and makntain skills at home and

e

L Mk Fuppri i s

- Aledrta

in the community. Many l!'arents remain unaware of what educational

+ Hikes eve coutark

. Pule aid avay objectives and community services are functional and appropriate

+ Taken out wallet

T femoved mooeY

for chelr severely handicapped children. They may be unsure of

Fays

T T what their child can and should learn in school and be unfamiliar

. Puts Change svas with the best educational practices. Lack of jnformation and

. Puty wallet muay

. Flehs up Lisa support can make lt difficult for parents to evaluate and adopt

. Locales deat

Tt lim e reagsonable goals for their children's future,

- Removos COSE

- The PpParent Involvement Component provides -a method to
. lnga up cont

- Sltn down

- Gela paPhin

increase and maintain social  interactions between severely

handicapped students and nonhandicapped people by Eacilitating

parenta ar'ticlpar.lon in educational Services. To achieve this

20, Fucd nacily on fnp
11 Prepates fapd
22, Fate

‘|23 teen rapkin
. D1eroaen crash

result, parents must receive the information and support needed to

. Selufne Ceay

RO

d "

& become advocates for and providers of community-based activities
o §

. Puty on comt

- : ) for “their severely handlcapped children. Parents are a key to the
Total ¢lae- Bain. 30 aer.

. Ealte fastaulant P

2 pl rrpleeR- BB | <E@e |- |-

3]

# of Lndepsndent atebs

succegs of educational pr99rams since their input and support are

Scallng Key * StaP IndePendentl¥ inltiatad ond Pecformed crucial 1n developing, implementing and maintaining all'aspects of
- StaP requited eue/Prowe
a quality service delivery system.
A Parent Involvement Component should have at least four
L r
goals: 1) encouraging parental input into- the overall service
delivery model: 2} Increasing and maintaining input from parents
regarding their child*s  educational program? 3) increasing and

maiptaining contact between parents and teachers? and 4) broviding

Aruitoxt provided by Eic:
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information and support to pareﬂ!s. bescriprions of how each of
the Cour goals can be addressed are provided in the Cfollowing
sections. . ’ !

Ie is important to note “that severely hand icapped studeants
who attend public schools usually live in a variety of settings,
including qaturalrhomeSa foster homes, group homesy nursing homes
and stalfed apartments. Efforts must b# made tO include all
primary care givers in all activities of the Parent Involvement
Componerf. Throughout this manual, the word "parent™ refers to
all primary caregivers.

4.1 Encouraging Parental Input into the Service Delivery Model

Parental fnput regarding curr{culum and educational services
should be encouraged td insare that the needs of parents and thelir
children are addressed. One means of securing parental input is
through the development of task forces. A task force of Pparentsa,
teachers and administrators can  be Eormed to provide iInput

regardiﬁg the curriculum and the overall gervice delivery model.

This task force should have input at various points in the model's.

conceptualizacion, implementacion ang evaluation. )

Another task force, compo;ed primarily of parents of the
severely handicapped students, ghould be organized to provide
direct input into the Parent Involvement Co;ponent. A primary
task for this' group should be to devise and review parent
involvement strategies (e.g., the parent inventory, the sur;?FLoE
parent information and suprort needs, various parent/teacher
communication systems}). pParents should actively participate in

/~ .
using the strategies, and Providing valuable Feedback on their

54

-

tormat, wuscfulness, clarity and 'completeﬁess. Based on  this
feedback, tie strategies should be reviscd. The gask Corce shoula
suggest methods for developing close working relationships among

parents, teachers and administrators in meecing the educational

needg of severely‘handicapped learners. .

4.2 goliciting Parentsl "Input into Educational pProdrams

one strategy for eoliciting parental input inte their child's
educational program ia through the use of the parent interview

format. Iparent'in;ervieus should be initclated by the teacher and

.conducted annually prier to the.developmeﬁt of the student’s 1EP,
. o

hspects of the program which should be addressed. at the parent
interview include at least the following:

a, parents’ perceptions of their child's
educational needs;

b, the types of accivities in which their child
participates at home and in the community:

€. the extent to which their child participates in
the above activities independently: |

4, what home and community activities the parents
would like their child - to perform more
independently: . .

parents’ perceptions of cheir child's futace;,

parental preferences for a syetem .for
‘maintaining on-going cuntact with the teacher:
and

parents’ information and Ssupport needs as
related to Advocating and caring For their
child.
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Ity im recommended that these interviewn be carefully
atructured to enaure that all pertinent areas arn ditcusseds ot
that the information nbtakned 13 recorded for Eutuee use in TEP
develapment. The parent inventory was the tool which was
developed rg provide this arganization. The Parent InUont;ry is
discusiaed Eurt.h::: in . Section 1.2,1 of this manuatl. A comple
completed parent inventory: general .\proceclures for conducting a
parent interview: _ancl decailed ln-structi.ona for completing a
parent 1nuent_g[?xaté presented in Appesdix A.

JI

4.3 Maintaining Contact Between parents and Teachers

A parent/teacher communication system can be developed during
the lnter\;lew in which the parként inventory is completed. At this
time, the teacher can discuss the need f[or mai.ntainir;g ongolng
contact with the parents. As the parents ldentify goals,
objectives and activities t'orl thelr child to learn at home and in
the cammunity, the teacher can request r.l'lnei.r assistance in
promoting generalizat:ion and maintenance of the skilla. 1t 1=
imperative for teachers to‘'do thelr best to facilitate parental
involvement., A tactiul, ur{threateninga open and flexible approach
to presenting methods for involvement ma/he most successful.

Several methods have peen used by parents and teachers Lo
maintain ongolng contact. Descriptions of various methods will be
ptovided in this section along with suggestions for determining
the types of  information to be communicated,

One method patents and teachers have uged to share varlous

information s & log book system.. Small notebooks can be sent

o0

back ond, forcth betweon home and Bchool  to relay  important
laformation. The Parents and teacher decide on theg types of
Informatinn they would like to communicate” and the [requency with
which the notebooks will Be soent. The information shared may be

cither general or specliic wmaking this system very flexible. For

exampla, cdme teachers use iog books to commu'nicat.e both daily

messages and anecdotes to the pa::enr.s: gsending the book home with
.thé student. The parents: in tucn, reaturn the book answering
teacher lnguitiea and adding messages, anecdotes .a’ncl ques_t.ions‘.
Some teachers Eind the iog‘ book - vecy useful in Eacilitatlng
dialogue with the atudents regarding home and communicy social
integration activities. Patents and teachers who use the log book
system typlcally exchange the noteébooks on either a daily or
weekly basls. . k&
lnformal telephone contacts comprlge another strategy for
)m'aintainlng ongoing communication between pacrents and teaehgrs~
In most cagess Pphone cflls are made by either party as the need
arigea. Most parents and teachers appreciate having the option to
call each othar when problems-or questions arige. Thiz system ls
not as convenient when extended telephope conversations about a
Tstudent are necegsacy. , For these c¢ontacts, the teacher and
parents ‘“tould set aside one evenlng & week as “phone night™ to
ciiscuss the student's needs by telephone. In thls way, no one
would pe lnconvenienced by unscheduled calls of long duracion.
Some teachers elect to send periodic newsletters to parents
to inform them ¢of general classroom events. The pewsletter should

not contain specific information about individual atudents: but

should provide parents with pewg about the teacher, other staff
<>
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ncmbo‘rs, and general classroom and school activities.

Parents may be jnvicedq to \flsit the classroom 50 that they
may observe their child. These school visits may be frequent and
unsgheduled {f che ccacher 18 flexible and supportive: If the
parZ\u would like to confer with the teacher, however, school
visits /should be carefully acheduled and task-orlented.

The last mecthod of maintalning ongoing contact discussed in
\this section is the Report Ca.rd Syatem. Thiszs st:a:egy is a very
structured mechod Eor sharing epecific information regarding
instructional accivicies and social interaction activities which
parents are monitoring at home. Parents who choose to use this
system must be committed to providing inst:uctionallm::tivltles at
home and in the communfty and monitoring theilr child's
performances. Due w the amount of commitment involved: this
method may not be acceptable to many parents.

The purpose of the report card system is twofold. Firse, it
can be a.hlghl.y effective means.of promocing the maintenance of
skills taught in school and their generalization- vo home apd
community sectings. second, it can be wused to monftor the
frequency and perceived quality of ° social interaccions and
integracion opportunities at home and Iin the community. The
system developed and implemented jin the Burlington schools will be
described in der.a'il, inc.ludinq sample formats forimplementation.

Two sSeparate reports cards have been developed by the
B‘dington model. The IEP Report Card is used by parents ro
record the Student's performance on selected IEP activities that

they are providing at home, The Soclal Interactton Report Card

provides the parents wi;h a method for describing {pteractions
|
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between their handicapped child and nonhandicapped individuals.
Although any formact for the report cards can be uged, only two
will be presented here., Table 22 presents examples of completed
1er and Social Interaction Report Cards utilizing the !;rsr.-
format. The second format i3 shown for each type of report card
in Table 23. The gecond format requkres less wrlting by the
parents and generally takes less cime to complete. tc  also
invices parents to ask for assistance in providing ;‘IOI‘I& activities
if desired.

. The completeqd :epo:lt cards are sent to the teacher according
r.o{ a predetermined schedule. %he teacher may enter any pertinent
data in the classroom records to indicate generalization of the

skikls. ff thig information is incended t© be yged by the teacher

to evaluate Pprogress og IEP objectives, reliabflity measurea

L i
should be taken pe:iodicall?k\ 1f generalization of the skills

does not appear to be cn:cu::i‘ngc the parents and teacher should
communicate - to  discuse new  Strategies for promoting
genaralization,

Each parent/teacher communicatcion\8ystenm shpuid be presented
as one method which mpay be used to mai taid contact 4nd monitor
the child's progress. Suggestions for mlternative methods should
be sclicited and considered: allowing/ parents to declide upon a
system that i2 comfortable for em. Same paren‘ts. may be

tnterestad in learning to implem;nr. training program and collect_

L)
daca as dOne_ in echool. Others may w @ monitor their child's

performance in & slmpler- way. Still othera may be unable to
provide insctructional activities performances on a regular basis.

pParents should be encouraged to do as muych as they are able vo do




TABLE 22
widelines for Completing IEP and Soclal Interaction Report Cards

TABLE 23
Sample 1EP and Social Interactfon Report Cards

a. Guidellnes for Completing the 1EP Report Card
, a. 1EP Report Card
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b. Guidelines for Completing a Social interaction Report Card
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b. Social Interaceion Report Card
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conaistently over an extended period of time.

Whichever systems are adopted, the parents and teacher should
agree upon the types Of information they will communicate, aleng
with the schedule apnd procedures for exchanging the information.
The schedule may be dally, weekly or biweekly, and should be based
on the convenience and need of all parties involved. The mathod of
exchanging lnformation should also be agreed up&h. For éxamplea
1f log books ©r report cards are selected, they could be carrled
back and Eorth by the student, malled, or delivered by che parent.

If the report cacrd System is gelected, Eurther arrangements
can be made at the IEP meetind. afcer the 903ls and objectives
are agreed upon:s the teacher and parents may select a comfortable
number ©f activitles to be provided by the parents ac home.
Again, parents should be encourqged to only monitor the number of
activities with which they feel comfortable. A schedule and
procedures for exchanging the completed report cards should be
agreed upon: as described above. The teacher should then explain
exactly how the parents are to complece both report cards and
should go through some examples with them. The parents shpuld be
provided with a sufflclent quantity of both report cards, along
with written directions Eor the compleclon of each card. Ideally,
they should be placed in a notebook.

Additional contacts may be initiaced as needed by the'parents

or teacher Eeiﬁcla:ifying procedures and/or suggesting alternative

methods [or reporting student periformances. Thege contacts may

include phone calls, periedic visits and/or written
%

communicacions.

[

4.4 Providing Information and SuPPOrt to Parents

Fad
A survey of parent information and support neads should be

designed to ldentlfy current needs of parents {n relation to cheir
severely handicapped child, and to provide a basglis for meeting
those needs. The B8urveys can be distributed to Parencs and
completed during the parent interview. Refer to Table 24 for a
sample of a completed survey. For gqueations I through X, th?
parents can be agked to place a check mark in  che ?olumn
indicacing che Immediacy of apecific peeds. Question XI ¢an
assisc ln identifying che sf:ateglesiuhléh would best help to meet
the priority needs of the parents.

Once the survey 1s completed, the teacher should make
arrangements f£or providing che @gervices to the parents by
scheduling vcraining sessions; notifying support staff, and/or
providing the parents with information regarding other agencies
that may be contacted (e.g.s Associations for Retarded Cltizens,
United Cerebral Palsy, public service aqencies.' and medical
gervice agencles), The parents'and teacher May want to update the
survey periodically to note those needs which have been met and to
tdencify current prioricles. '

Through the Bgurveys, parents often expreas a dealre o
communicate with other parents of severely handicapped children on
a reqular basi{s. Parent support groups can be [ormed to meet this
need. Groups of parents can meet informally to receive support
and advice from each other. By providing each cther with support}

information and resources: and by collahorating on methods Eor

73
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caccrying out social integracion and co-nunity'qoals, suc% groups

can become integral pacts of the service delivery model.

ERI!
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TABLE 24’
Survey of Parent Information and Support Needs )

¢

11, Informsclon on Communicy Saceices
Aveilable ca Sevetaly Handicepped
tadividuels such ea:

LY

{HMMEDLATELY
DON*T ENOW
MOT NEEDELS

I

MEEDS
IFHMELTATELY
HEEDED BUT MOT

L. Soclel seatvlee agencies (DVR,
OC?. Hencel Healch)

2, Ycanepactacion
3, Youch groupe (seoucs, é-H club)

L. Mencel cececdacion ) 4, Pacenc orgenizecions
2, Paysicel hendicape * 5. OTHER

3. The concepr of normalizscion
&, Rahavior Msnegenanc
3. Kov co tesch:
8, Communicecrion ekills .
b, salf-cace skills . Informacion on I[ducationsl Oppoccruni=- -
tise/Secvices
€, domestic liviag skille
d. eax educecion

NOT NEEVED

DMEDLATELY |-

NEEDS
I*HEDIATELY
"
NEEDED AUT NOT I

L, Pacenc Educecion in:

»x

e

»x

1, Essentiel eecly educaclon programs

2, Yrogrens eecviog eeverely handi-

e, commuoity ll.vl:nl skille sppad

£, vocetionsl ekills ) ).
g+ recrestion/leieuce skille ) ‘.
b, OTHER - s,

or aduceciom progrsas
neinying educetion afcec ege 11
pesch eud lengusge chaecepy

&, Occupationsl charepy

7. Phyaicel cherepy

8, Mapcive physicel educacion °
Macaging fanily screse . 9. Aepced sequacice

Aseiscing in che developosat 10, Transicion procedutes tg end
from apecial educecion clesesn
¥

of & functicnel LEP

. How to desl wicth systems co ,
obrein nesded sacvices

» > » x x x
: x
> »x *x

Focarional preperecion programs

12, CGIER

. Tocerional plenning for
savsraly handicapoed i B
individusls

Putuce planning for cha
saveraly handicepped.

Hadical concerns
OTHER

LY

v, In(pmr—i.on cegacding posc-school
appoctunicies/seceices

1. Compacicive enploywent

1, Shelcered aaployment

3. Supacelend employmenc
b, Racrestion/leisure programs
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24 (continued)

. ¥, Informaclon regarding Residenctsl

Oppocrcunicien/Sarvices
t. Group homes
1. 1Icrhm
3. Supstviesd spertments
9, 113

3. Coswuoicy cars homes/bosrding
homed

Aceasaibility Informaticn

Inlormation regarding Hedical Services
for Sevacely Nandicspped Parsons

1. Physieians

1. Deatlsts

3. Viaiclog Huraes

4. Mospleal Cace

3. Meptive equiramr
¢. OTHER

Lagel Cuidance

Inforwacton on Payclologicel
Gounssllng:

1, focr sevecsly handicapped parsons

2. foc pacenes of sevecely handicapped
petsons

3. for siblinas of severaly hendicapped
petsone

4. QTHER

Suppare Heeds:
1. Mediesl services

1. Paycholosicsl counseling
3, Reapice care

4. Lagel guldancs
3. Advocecy *
6, Case mansgetmnt

7, OTRER

MEEDED BUT MOT

IHHEOSATELY

DOM *T XNOW

> - > E]I NOT WEILED

MO MM

—

b X

On the chart befow, TiSt the top 3 needs thet you would mast 1Tke to sddrase
this year.

OF the three Strategias Usted below. which would be ‘the most aoPrapriate for

meftingzeach need? Place the corresPonding latter naxt to each nead in
calum 2.

8. Teacher provides training on specific. needs.

b, Support Staff provide technical sssistance and treining.
¢. Referral to other sgencies usfng tha community resourch-guids.

In colum 3, briefly describe tha sarvices to be provided or which !
agencies will be contected. '

3

R

a

1. NEEDS 2. STRATEGIES 3, COMMENTS

How to mandge . ’ A Teschor will train parent

destructive in imlementation of .

behaviors behaviac manaqement proorem.
Recort Card Svstam will be
used to report data,

. problems, ate.
Respits Core . ’ c Parents refecred to Come
. wunity Meatal Health

Agency.

Information regard- ] OT and PT will provide

ing therspeutic
services - adaptive
squipment gt home

consultation im selecting
-and ordering adaptive
devicas.
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APFEHDEX A

Sample Completed
- : Ca v Parent Inventory

L] - -

SECTION 1: General Procedures for Conducting a Parent Interview |
4 : .o )
y 1. Carefully review previous records, curriculum guidelines and

’ " the community resource guide to fdentify important areas to
dlscuss with parents,

APFENDIX A -

: 2. Contace parents by phone allowing sufficlient time for them
Sample Completed Pa_‘nnt . - _ to schedule 2 meeting at their convenicnce, Explain chae
Inventory . : the purpose of the visit is o discuss wkth them. prior to the
' . development of pext year's IEP, their perceptions of their

son/daughter's educatignal needs at home and in the com-
munity. Schedule a 1-2 hour meeting,. preferably with both
parenis.

3. Review the questions contafned.in the Parent Inventory N
prior to meeting with the parents so that You are famitiar
- with the kinds of information you want to obtain. .
v o RePhrase the questions during your visit with the parents, .
. using words that you feel most comfortable with and that
you feel ‘parents will understand. .

. - 4, Prior to starting the interview, inforwm parents chat you
. g would like té make a written record of the conversation.
' . Attempt to record 211 of) your discussion, regardless of
. - whether ft fies ifto the categories Provided. It may
. .. . be necessary to spend some time after your visit to add .
further comments and concerns r*eiul ting from your-dis- N

el

] tussion with the parents.
- : P i
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SECTION 23 1Instructlons for Completing a Parent Inventory

It is essential thal the interviewer be completely familidr with the
instructions provided below to avoid confusion during the interview
and te ensure that all necessary informatlon is collected. TeacHers
should be able to Provide explanations and examples for each question
or the inventory to ensure that parents fully understand them.

QUESTIONS [A, (1 A, IV A, and [V C:

For every setting or activity 1isted, one of the first four
columns should be marked to indicate the student's current

level of participation. Twe last column may be marked for

as many settings or activities as the parents desire.

Participates tndependently:

Student particiPates with no assistance or supervison.
Student yses facility alone although shefhe may be
transpogted by adult. Student initiates home living
activities without need for reminders or Prompts le.g.,
student particiPates in all aspects of attending the
mavie independently. even though parent may Provide
transportation: phone rings and the student answers

it without being told to do so¢; the student brushes
his/her teeth after meals Tithout being told).

* Participates with Supervision:

Atthough the student requires no assistancé to actvally
perform the activity, supervision fs necessary to ensure
safety or monitor sccial behaviors.

Participates with Assistance:

The student*requires some level of assistance in order
to effectively participate. Mo distinction is made |
between levels of assistance, such 8s verbal cues/
reminders, gesture$ or physical assistarfle.

L4

Does Mot Participate: . -

The student has had no opportunity to participate in
‘the environment or activity because a} it is not
age-appropriate: b) it is not available to the Student:
or ¢) the parents do not wish to have their <hild
invalved,

A

Sectlon 2 {continued)

Would tike Yo Address:

Indicates that the parents/quardians would Vike their
child to learn to participate in.the setting or activity
more independently. This colurn may be marked for any
activity or setting in which the student does not
participate independently.

NQTE: Some parents have found the column headlngs
abjectlonable. Alternatlves which pave

been suggested include: DOES ALONE, HEEDS .
REMINDERS . NEEDS HELP, DOES RGT DO and SHOULD
BE_ADDRESSED IN_SCHOOL.

QUESTION 1 B:

This ‘ques tion may be asked of parents of middle or high school
students to determine whether they are considering alternative
Viving arrangements for their child upon Jeaving publig scheol.
Teachers*should use discretion and tact when addressing this fssue
as some parents may feel uncomfortable discussing it,

QUESTEON | C:

Using the information from Qgestions | A & 8, select the four
home-1iving activities that ithe Parents/guardians would most 1ike
their child to learn to use during the following school year.
Prioritize and list these next to la. 2a. Ja, and 4a,

For each activity Visted, ask the parents what specific activities
and skills they feel the child must tearn in order to participate
in each activity more independently. List these in the space
provided next te lb, 2b, 3b, and 4b .

QUESTION 1T E:

Scan Questions il A-D and note which community activities the
parents would Vike to address.- As fn Quéstion [ C, select the.
four activities that the parents feel are most important for theiyv
child. Prioritize and Vist these next*to la, 2a, 3a, and da.

For each activity listed, ask the parents what specific things
they 1 the child must learn in order to participate more
indeptndentiy. List these in the space provided next to 1b.
2b, 1b, and 4b. -

»

QUESTIONS T11 A-F: *

These Questions refer to the student's vocational preparation.

Try to help parents answer al) questions, even if their child is

a younger learner. This may encourage them t0 begin thinking about
vocational considerations for their child.




Section 2 {continved)

L]

QUESTION VI A:

Review with parents chelr answers to Questions 1 C, 11 E. $11. 1V B,
and 1¥ D. Assist them In selecting the highest priovity activities
to be addressed In the upcoming school year.

e

QUESTIONS YII A & B:

Teachers should Introduce this section of the parent inventory by
discussing the Importance of ongoing communication between the
parents and teacher. Teachers must be familfar with the methods
offered as options in Question A so that they can describe each

to parents. It may also be desireable to conslder additional

oPtions or varlations of the ones 1isted, Refer to Section 1.3

in this manual for informatlon regarding Parent-teacher communication
systems.

»
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SECTION 3: Parent_Inventory

Student: _ John P, Interviewer: _GgQ_ng_L‘Jﬂm‘“

Patuon Intetvicwed: Mary & Robert P, Date: _May 16, 1963
Relationship to Student: Mother & Father Education Placement: _ TMK [11

I. HOME-LIVINC ACTIVITIES .
. B, {Fot older leatnera). Ypur son/daughter will most Lllkely be leaving publie
A. Herc are some spuclfic hume living sctivities., Please Indlcate at what level your 9choo] within the next _4 _ years. WMave you consldeted livink optioms for
sonfdaushter participates and 1f you feel any of theae activitles should be youf child other than your home? 1f yos. gyhat are they?
addressed ln schoal. 1

r ’ Mould Vike to see him in & Qroyp home situation close by. would
consider staffed apariment also. Can Stay at home §f phe hat a job
Placement during the day,

wich
Supervision

Parcicipates
Independently
Parcticipaces
Participatus
with Assistance
Daes Hot
Participace
Wourdld like

to Address

List {n order of InmPartance the foul home llving activities that you would most
like yout son/daughter to lcarm.

Under each aetlvity, deseribe what you feel your son/dauvghter needs to learn

- Drosalng that would enhance more Independont or efflclent participatlien.

. Ctoomlng {e.g., washing, bathing. brushind 1 a. Grooming
teeth, halccare

b. brushing teeth
. Clothing selection combing hair

. Clothing care . maintain neat, ¢lean appearance

. Food and Meal Preparatlon . . HousekeePing

» Cleaning and Malntainlng areas of ‘the hm.‘lse Cleaning

vacuuming

. Clean-up after mecals

. Turns lights onfoff

. 3 a. Meal Prenaration

. OPens/closes G00T8. e cerrrrrrrrrrrrrrrrrrrrrrrrrns .
. i ¥ f . b. ysing recipes
. Travels from cocom to Coom HE _using appliances

» ANswers dooT. . v rrrrrrrrrrrrrrrrrrrrrrrs Febrererr »

b B :
. Uses telephone . : & a. Clothing Care
. Cares for pets b. _do laundry

select clothes to wear that match
hand: & Told clothes neatly so they don’t get wrinkled

. Cates for plants In house/gaCden

. OTHERS

it

ERI
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. Section 3 (continued)

[I1. VOCATIONAL 1¥. RLCHEATION/LELSURF
A. Ue would firse like to know how your mon/daughter usually speads tis/her jeisure ¢ime.

A. What concerns do you have, 1f any: regarding your soafdaughter’s furure vocatlonal
Plesse Indicate which eSelvielen she/he does ac home and ta what extrnt ghe/be

7
Seeds? don"t know what Wis_options are. need mpre information sbout how to — ' parcleipares. ™
R u
PrePare him for work o - w5
. ae|% &4 b
* -]
W ‘ is|d wldvl.alxs
8. Upon gradudtios from public achool. 1N yhae types of work or activity setrings would oE g_ﬁg pelowl Ak
you 1ike to see hln/hex parcticipetiog? 5,4 tine Sob, supervised work of some sort. K3 Eg; Tglet %3
o e |n aw| oW o
hopefully leading to A real job indadl ndii Balktdll Halall o
- L. Play outdoor games {frisbee. deces. ate} . - . « . X
) 2. . . X
¢. (For 0ldal laarnaCa only} Whae are your preferences for youf son/daughter‘s oceupation? Execcise (sogging. biking, etc.) i et =
Are thefe aoy activicles from past votatlonsl programs or work training experiences 3. Play cacds 2 _fey §i,l‘|'lple games . X N
that you feel ahould ba 1ncluded In your som/daughter’s school program? . trrrrrT Tttt )
Restaurdnt work. g3s station work., laundry work. carpenter's helper. 4. Plsy board games .7, few L. “n e e 1
Would 1ike to see him gain exPerience in several of thesé areas so he S. Weteth TV . . v v i e v e i e e e e X
could decide what he Vikes best. Listen to fedio, Cecords, Copes . « o . . « 4 . . . X
D. ate there any occupations in which you object to your son/daughtat participating? b0 ‘ .
—~— L {2
Workind in a bar ¢ ' - X
. R &y mugical {nstCument . . . - X
9. Sew . .. ... e e e e e e C e e | x
E. :re ther: any jobs lni:h:ch your son/daughtee 1s pacciculsely Interesced. either at 10. Collect 1tem (stamps. toins. rocks. ett.} . . . . . . X
ome or ln the commanlfy? coome to 11ke gas station work-pumping qas {does it at
Ll. Read magazines. books, newspaPers 10GkS at.them _ | 1
uncle’s stacion). Diskwashing, byssing tables in & restaurant ' E
" 12. Use personal tomputef . . . . . . . . . e 13 1
F. ara theCe any Jobs which are pavticularly aversive or urlpl.eaa‘nnl: to himfher? 13. Play hooe video BAREP . . 4 . s s v xna e n e s X
Janitorial work may prove unPleasant, he hates to clean Ma. DO GatdendnNg . . o . .t oh e e e e ., ' X
15. othars o

B. that lefsure activities would you Like your son/daughfer to learn to do &t home?

—Lf be learned to Dlav eomnuter games. we would consider purchasino one.
’ Mmummjmmmmmmm“. such as
jogaing or bike ridina. '

| 86 | X
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Section 3 {continued)

CENERAL COMMUNITY FUNCTION ING 7 . Bow does Your child get atound 4t home? _Malye

Here ate same cammon Jutivicles In uhiich peaple €ngage in che comunity. Please —

indicace at what level yout son/daughcec patclcipaces |p each one and il you feei .
a:y :::uld b: :ddre::edyin ’c]mo‘."i. ° . " ® In che neighbochood? _Walks with supervigion. does not ccdss streets safely, knows

___way to cocper store and friend Bill's house. )

In che ¢ 1ey?  Walks with supervision, does not know his way around town. does

not_crgss Strects safely,

with

Supervision
with Aspistence

Participates
Independently
Farcicipates
Participatses
_l_’ar: icipate
Would lika

to Address

Would you like him/her o acquire wore {ndependent mobllity skllla? _Yes
» )

Visics home of neighbor, celakive o Iclend - - -

Goes grocecy shopping 7

Wnac speclfic mobilicy akflls do you think should be eddressed? _Lrossing streets

Goes to library . .

Goes to shopping mall .

Coes o church

UYses @ bank .

Of the previously desccibed community acttvicies, lisc {n order of {mpoctance the

Goes co doccor/dencist office . four thac you would mosc like yout son/daughcer to leacn to do.

Uses Communlty Secvices (:;ﬁ;;i“;::;i‘h‘:ﬁ:fz;,,_ . . Undet each accivicy, describe whac you chink Your sen/daushcer needs go learn ln

‘ 5 0 & . order co paccicipace more independencly oc efficiencly.
Eats af Tescaucantsdh ', .

l a. Crpcs strepts
Uses fublic bathroom . e e . b. _needs to ludge.distances of maving rars, dttead to traffic si9nals

Bu¥y own clothes - -

#
Buys pecSonal items .

be able to buy a few ftems at corner store .
use money 0 make Purchase
Uses s pay phone . -+ -+ « o o s 4+ 4 s on o on e oa s _locate items, using & shobPPing 1ist

Uses the poat uIIlZL- e e e e e e e . . _fio grocery shopping .

Uses the loundromat . , .,

Goes to Lachec/beauty shop Buy own clothes
I

Others ] b. _needs mongy ski11s
does not know sizes. how to try clothes on

——
-

- _Est.at, restavrant
b. _order frommeoy, talk tg waiter or waitress
- gay far _purchase
impcove eaking behav lors

PAFulToxt Provided by ERIC




Please Indicate which of Che followint communiey leksure activioles your danghterd

non doca and to what cxtent shefhe participatcs, 10 NIE INTERVIFWER: .

Kevlew with parents those environneatsfactiviten which they have 1dentifled as belng
most dmportant for their child to become iptepeudent in.  Considering the pardac pref-
erencess the number of enviconments in which skilis can ba applied. the practical
tealitics of your providing instruction in that eavitonmeatfactivit?s che chronological
age-apploprlatencss, and the studenl's opporluniCy to use the environmentfaccivities

In question, 3s8lst the parents to scleet the ldghest priorkty home of community
cnvironments f[or Eurther assesament and instruction. .

28

Porticipates
Independentiy
Participa
with
SupeTvision
Participates
with Asaiscance
Doos Mot
Perticipate
Would lika
to Addresy

3

If we could selcce onc of ail che home~living. communic¥. vocational, and cecreation/
lelsure accivicies we have calked about as being mosc imporcant fof yove son/daughcec

to home of neighbor. fricnd. Celatives ov 3
Coes Lo E to leatn to do. which one would you mosc 1ike the achool progfam €o begin working on?

— Crossing streets

tse pubiic IibCary . . - - « . 4 . .

a\t!.ﬂ\d movies, plays, concefis . .

Goes bowling - « « & o = = + & 0

Second woat impoctant? _ Hoysegeeping and food preparation . __;“\

A

Thitd poat ilmpoCtanc? vbrgtjggal experiences in types of Jobs meptigned A

Co}u to public besch/suiaming pool

Coes Co the PACR + . . « = ¢ v o 4 0 e 0 0 e e
¥
Uses TMCA Of othel community vecteacional facilicies : -

QOchecs? Grocery shoPPing
Goes Skiing - « - & ¢ & 4 4w e e s n e e e I

* .
3

Actends faoily vacarions of oulings .

. b . &
Coes skating . . . . e e (For Younget Learnecs) Your chiid wiil most likely be ™Wing {fom my clags to
™R I¢ cinss ar Burlington High School- within the pexc Year

Coes €O aCogdes + = = = = = & =~ = @

1.
. Yeats. Can you suggest an¥ accivicles Chat mipht make phe tCanslclon 88 sasy as
Atcends partlies, dances, social events

: posaiblc for him/hce? ’ .
AtCends sthietic-events . . . « . + « Several visits to high schoal 50 he could become famitiar

Uses exefcise CacifiCy . . = = « . . & with $chool and teachers. Keep us informed 5o we can ealk to him about ¥t as

-

Otheta much 3s Possible.

-

Whact leisure activicies would You like yout s0n/daughcec learn to do in the
® nicy? Go to mvies along - places
with: friends

ERIC
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Section 3 (continued)

¥I1. PARENT-TEACHER COMMUNICATION

. .

A. Please indicate which methods of communicating with the teacher You would
prefer to use and how often.

HOW OFTEN

OTHER
LHonthly | Please specify

35 peeded

. Phone call night:. ... ‘ -

P P = S

Home ¥isfts.eunivsnnnsnnnnnnns

« School Visits......

- Parent Invéntory..........eivee. - gnce Yearly '
. TEP Repore Card. )

social Integration Report Card...
E -}

. OTHER.............,.

B. Please place a check mark (/) before the kinds of {nformation you would Yike
to receive from and share with the teacher. ~

% 1. progress on [EP abjectives { .
2, Sacial interactions with nonhandicapped Peers
3. Classroom behaviors
" 4. Medical information

5.

Input from suppart service providers {e.9.. Occupational Therapist,
Speech/Language lherapist Physical Therapist)

. Daily classroom Schedules and routines
.- SPecial Projects
. Community-based training programs
9. lnformation about staff (teachers<aidess Peer tutors. eec.)}
10, Information about School
11. Mainstream programs
12. peer tutor and Peer buddy Programs
13. OTHER (please sfecify)

g | 5)21_4-

ERIC
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APPENDIX B: Tranaition Planning Process
»

In this appendix, each component of the tranaitlon planning
pro¢ess i3 described in detall with regspect t0  suhsequent
classroom transitions as well as post-school trahsitions.

Completed sample forms are also included in this section., Every

effort should be made to coordinate trancition and IEP processes

to ensure a manageable, time-efficlent procedure. ,

a

Section 1: When Student Enters Program." It i3 recommended that
+the folowing transition-relad&d activities be conducteg as part of

the IEP process for each new student entering an educational
APPENDIX B
Transition Planning Process

program.

~
o ’ -

a, Identify pofential Subsequent environments and
service ptoviders. TeaChers should- attempt to
get at least a general idea of where each
student may be going upon leaving thelr-classes.
In many school systems, clagsses fgr severely
handicapped students progress from elementary
through middle and inte high school se that
teachets at the lower . levels are aware of

ﬂnﬁﬂ?s ent placements for their students,

It is imperative that parents and ceachers st¥tt
considering post=achool residential and
vocational placement optionsa early to insure
access to agencies which provide adult services
and potentlal employment opportunities» This'is
particularly true in relation to those.agencies
which have long waiting lists. In" addicton,
early identification of potential post-school
f’ opportunities and services will facilitate the

; development of curricular content that Iis
. televant o the student‘s preparation for adult
living in the community. Teachers, parents and
significant others should work _together to
identify post-school options and speclfy which
options are most relevant to the student's needs

and abilicies. In order to accomplish thisg
task, teachers and parents should survey the

~ community to find out what agencies and services
are available. A community resource gquide may

N

.

3




exist which provides idformation cegacding the .
names of agencies, locations, setvices provided - : .

and- contact petsons. The yellow pages [rom the i, , 3 :
phone book may atso prove helplful., ) . - Vigit Subsequent Enviromment{s) and Conduct
. b . Ecologlcal Analysls to Identlfy Requisita Skills
Once options are identified, service ptovidcrs and Behaviors. The sgending teacher Should
associated with each option should be contacted . . Initiate the transition process by making
for information regarding programs and Secvices . . arcangements to visit the s potential
provided by the agency, along with cligibility ! Placemantis}, At  this point, the sending
tequirements. - 'Agencies contacted should also be I teacher should complete am ecological analysis
asked for information about other agencles, ! L. i : ., of the ‘- subsequent getking dccordlng to tha
setvices and progtams which®may also be relevant ! procedures descrlbed in Section 1,2.2 of this
to the targeted student, Table 25 illustrates a - o . manual. _An ecdlogical analysls necd only be
format for Ocganizing information on each . ’ . completed once for each sctting even if several
potential transition site. .students are moving ‘to the sgame placement.
™ . : . Petlodic updates may be cequired, however, to
. TABLE 25 . reflect substantlal changes In a sgeclfif
; - setting. It is suggested that ecologica
- Potential Transition Sites analyses be updated yeacly by making addxtions

X , ’ ) - or deletions on the origihal form.

LI
LGAT 100

Part I of the Genecic Ecological Analysis

- Format identifies priority activities in which a

pate: : ' student should - particlpate to  facilitate

CONIALT pORLCY, PO TION : adaptation to a subsaquent classcoom. The

’ sample generic ecological analysis presented in

Table 26 illustrates the types of activities

that may be addresscd several years prior to a

HRATCES adatLsent . “trapsition to. a8 different classroom. Since

ACTCAIBILITE - ecologicdal analyses for residential sites, job

. ' sites or other post-school options would

- similar, an example for such environments is not
Bgiiim N lncluded.

tout )

Pwcnl

rrel uf JACILETYY

In the case of a post-school transitlion, the
sending teacher should engage the-assistance of
. the potential sactvice provider in completing the
- : ecological analysis. . At the same time, they may
: - discuss additional strategies for Eacllitatlng
the transition. The sending teacher should
. . solicit Lnformatfon | regarding methods _of
' coordinating aspects oF the educatiopal pcogram
wit performance demands of the potential
enpviropment. Other tcansition concectns may also
bé addressed, such &5 methods for ensucing
b. Contact Parents co Discuss and lIdeptify access to sefvices and information about othet
Additional Potential SubSeguent Enviconments. agencies which provide appropriate gervices.
As mentioned pteviously in this volume, it is . :
tecommended that teachers complete or update
parent .inventories annually. Teachers , should
attend parent. interviews Pprepared to exchange
information regacding potential school O¢
post-school placement options for the student:
It is especially important for teachers and
patents of high school students to identify
placement options which are both available "and
desirable,

COMHENTS/SFER (AL (OnCL k%

EOACICAL anM 15T COMPLETED BY: (nare ang tiC1al
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TABLE 26

o Fars ¥ Qepeeal Inforeaion

'
S wdent-

n ———

Fart FE_ Sitenldonsonte 3ng actlvitle:
XS

. ” =
- Locher area In hallvey
_ipcate own locker.

a T Geneic tnvl::r_w.-_u!h,_nl;._h.mql___._-_.

Generié Ecologlal Analysis

r

L

AStivilicy

Hantwreed |
Al

Fare_ [l 1 JUUgaepaney Anepas=pag

St Ivlibvn Masteded bey: InLe

“oleres mtlvbty ndeperdoarly

PeCovpleees packn of 2:11vdty irdepies deudiy,

Oaniredn snrlstonce thiophoue detd vty

Ansrnatent Fey: Dieplieet fhavivatdon, lelrteeviee,

Pleevlour Recardn

Viodisd syi1la
| Avseaned

Hasiered

Frubied

4 \

Alaptat beny
f

T

[ 1Y
%, Open toebimation lock.

# £, Store cuter clothing in ToLkes.

e i f

[l
B - 3 LI |
- _Bathroomg
'_u‘_l,gute corract bathroom,

2T b.__Use_bathroom independently VW10, 101 PeLUrIRET)

e, DeMons trate deessing sulils required for taileting

TR

1

. faretaria -
Locate tafwtéria, T P

.._ 88 cesponsible For lunch tlchet.

Eat jndecendeatly.

"
"6 GO through lunzh 1ine. !
£

Il

r

Feturn teay,

© _Hallwafs
ave through hallwsyt ot sopropriate rafe.

Locate classroom. gym, careteris. bachroom. erc.

el
b,
LN
g
e,

. ' . -

= _Lomaynity-based tevining 4 ' -
» fonmunicate with yofemillar people{wpiter)

by_Tedvel a% sppropriate sate

gerAngtrate indepandent Pedeitreidn 1kills

r! Cltassrgom '
‘"a_worh Independentily for st lesst 30 min,

:
']'{-_.tp_l!unlgtg with supervisor, peery

L

— b= = ———] == =]~
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' deplcted

. geet-wl%h Potential Service Providers to Discuss
Transitlion Concerns and Plan for Proqram

Coordination. An Important consideration- in
planning for transitions ‘is detarmining who will

make the contacts witlh potentlal service
providérs, especlally ! when preparing for
post~school transitlions: Teachers should
contact the appropriate educational program
administracor (e.g., the Director of Special
Education) to ascegrain hot thése contaces
should be made before proceecding.
Administrative support is a crucial element In
thia ﬁ%oceés. . i

The - potentlal service provider(s) shoul He
contacted through the proper channels,| .and
meetings should be scheduled to solicit 'thelr
input . concerning ~ the Severely handicapped
student (s) being considered for placement. .When
tive movement will be to a subsequent classroom,

the sending and receiving teachers should
consider developing strategies designed to
ensure consistency between thelr programs.

Programming efEorts should L be coordinated so
that programs (e.9., - materials, cues, and
corcection procedures) used 1n  the sending
classroom closely approximate those to be used
in the recelving classroom.. This ccordination
is especially important for behavior management
programs. "

An example of a highly structured plan for
program coordinacion iz provided in Table '27.
It is doubtful that all teachers will use such a
specific plan, but it is ingluded here to offer
ideas for achieving  consistency  between

_ The titles of the guais or objectives from the

carrent ITEP are listed in the left-hand column
Part 1 {Goals/Objectives from current IEP) as '

in Table 27. #ext to each title, a

check mark is placed 4n the column which best

indicaces how program coordination- will YBe .
achieved. The teachers may agree -to, 3} use the.
same Programi b) have the receiving teacher

thange hia/her program: or. c}zﬁave the Sending
tepcher change his/her program. If 3 differént
strategy 1S agreed upon, it should be briefly
despribed in the column labeled *other”.

Using .Part II, the titles ©Of the programs
typically implemented 'in the receiving classtoom
should be lisced. Again, a check mark ia placed
in ‘the column which indicates how coordination

. will be achieved. The sending teaner may agree
. ¥
- L4
T C . 98 ¥
. \ \
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i
TABLE 27 _ .
[ Program Coordination Plan ‘ -
4 , 1 ' |
TR r . . Iy . 1 ] K R GLES
Studeat: J.B, —_— Date of Tlan: 630,82 * Il Frograms Typlcally Urplemented w&’@“_"}i&“_ﬁéﬂ ﬁ.!;—'_]-— -?I.\..‘}..T.Lilﬁ
SerJing teacher: _J.D, ‘I.n Recetving Clasvszoon Sead. V. witl Send. T. will
. ) ' ) implement tnittalll implement prox. OTHER
Recelving teacher: R.T. ' scep of progtam ) co tlach requi-
. ' alte akills
i. Goals/Objectives -from " : L PROGRAM COORDINATION 5TUATEGIES 1. Shopping X Fl
b Current [EP Use samedRec. T. will] Send. T, will OLIUER ' ‘ 4
. progtam lchanee pror. ) chanie pros. ) 2, Money Management X
: " . ’ 3. Vocational Preparatfion X
. « L. Locker . X - A Sending teacher will .
implement receiving 4, Grooming/hygienc - X
i V' teachers progrem .
. 3. Hobility--conmunity - X
2, Bathroom . E S o Sending and receiving - - . i
' teachers will design 6. Laundry & clothing care Will be implemented
. program cooperatively - afeer transition .
3, Lafeteria o X Sending teacher will 7. Cooking < ] X
N ' design and deploweat t "
) . . . ‘ . N program L% 8. Homgekeeptng
{ 4 Hobiliey ' X X. 9., Time Management o C X, N : .
. 10, Recreation/Leisure skills, X ) N
55 Communication X ‘ Use current program
* . in both settings " . 1
= » I
o 6. Behavior Hanagement Ed X » Feceiving feacher 1 .
Will use sawe ) -
Ly ogran
\I' ? B
, . - R
.\-N
. L3 ) \ .
¥
b4 L * -
- , ] . ""
1
¢ 1 N
- : .
! )
» o
It *
r
!
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‘to implement the initisl steps of the rocalvjing’
plant  to.

teacher's pragctam, o€ o implement

teach the requisled akills for the program. Any

othet strategies should be hriefly descelibed in

the thilerd column.
- L]

¢
Meet with Suppocrt Service Personnel fb.9., OT,

PT, SLP) to Obtdin Relevant AsSessment
Infornat [on and Coordinate iducational Program.

" The sonding teachef should.mect with all suppurt

staff involved with the student to discuns
transition-related cofcecrns. Support servlice
providers should review the ecological asnalysis
to detecmine thodge aceas in which their services
might facllitate the transition. —For example,
physical and occupational *%heraplats should
ldentify adaptations which may FEaclilitate
pacti¢ipation in the now environmenta so” that
pack ofgthe student's training can be devoted to
using !hose’ adaptations. A . speech/landuage
pathologist could ldentify wvocabulary wotds
necded and add them 'to "a communication board.
Another reason for méeting «&lth suppory secvice
providers is to obtain assessment information
which will assist the teacher in conducting a
discrePancy assessment. L

b 1

rl
Conduct Discrepancy Assessment to Assist in
DelTneating IEP Goals and Objectives.
Discrepancy aSszessments Should be  conducted
acco?ﬁing te the directions outlined 'in Section
1.2.1 of this manual. As previously described,
such an assessment is ConduCted to detetmine
whieh activities the Student can ' alreaady
pecrforme and what adaptations arte requiré&d to
increase participation. The. sending teadhel
shdald conduct discrepancy assessments with the

assistance of the parents. suppott Bervice
prtoviders, paraprofessionals and others who Are
familiar with the student. . Individua)l
discrePancy assessments (ust be completed for
each Student, even IE se¥eral students are
moving to the same placement. If several
placement options oexist Efor a students A

discrepancy assessment Should be conducted in’

The example in Table® 28
fllustrates a discrepancy assessment Eor the
subenvironmenta identified in
ecological adalyals (Table 26}.

each of these seltings.

Delineate Potential IEP Goals #hd Objectives.

hfter teviewing the diScrepaficy assessments to -

‘wscerdain the gkills needed to facilitate the

. 101

the preceeding’

%
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Generdc Ceologlepl Analysis:
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e, Qemonitrdle geeqning sLiliY epquierd for taniet g ¥ m
4 -
.
-
- tateerty e —
bz o ate cateveend, 1 4 o
b._ Gp theougn ik )ine, L o
o __Be respomadble f2e dwnth tecuat. * [11]
v, . o =
d. " Eat_{ntenendently. | J
o Metufn tey. . — ¥
' . . .
T s - [
4. _Mous Lhenugn NEiTedpy BT Appropcidte cate. t Z LYy
B, LoCand elabSeR0m, gym. CAFRLerids Bathromm. sir, 1 o -
L) -
.
4. a
L2
1
*
-_ABmmunite-bdsed srdining * *
¢ _Lommugliate ml miligr {wartan] * k[T TNPORIY)
#._Irpvel 4L appropriate rsta ' I.m. *
£._Drronst®ata Indepandant Padestelan suithy 4 m
o -
3
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- v - . v o ' fen
teansltion, peiotity nends may be nelected for teaching strategy [or promoting genecralization
inclusion in the IEP. At thils stage in the of Eunctional skills and mlnlmizing potential
teangitinn  proceass, the goals _and oh]oc&lves adjustment difficulties is to gpfovide as much
solectad ghouwld target hroad, "dencral sKills . ' direct tralning as possible .in the tacgeted
that may be pertinent to a wvariety of community settlngs. For  example, it an
enviconments and activitien. AS the transition individual' i8 to be placed in a qtoup home,
date draws near, the doails and objectives should training on such adaptive skills as cockling
become® mote ape$ific to the actual environment ' - should be, provided in that gcoup home as often
that the student will be entering. Table 29 : ags ponssible. Lf training In a targeted setting
ptavides an axample of a format listing the . is/ ot [easible, an altecnhative is to provide
IEP doals add  abjectives :levant  to  the tealning in a (r.ett?ng whlch closely resembles
Subsequent classroom. Supportisecvice pecrsonnel . it. . . "
may be contacted to agist with the - 1 - . . .
implementation of the tranfition goals and

objectives. The followlng example {3 based on Section 2: Annually Prlor to Tramsltion.- Durlnd each subsegquent
the somple  discrepancy analysis  illustrated . . .
»

’preeiously. ” yeat that the scudent cemalns in the programs the teacher should

update the transition, agtivitles. . The following sections c:i.scuss

' how eagch of the aetlvi;:rzs may be updated as part of the _LEP
TABLE 29 - - o

Potential 1EP Goals and Objectives process.

L3
Fl

U W A0 otk CLY. dedependent mabi) ity 0 schoo) #metron. b leay ' a. Attempt to Pinpoint Potential Placements. ASs

v v o : - the transltiony date Jpproaches, it will be

- necessaly to narcow the potential placeqent

b foemcormiertan dnck b, _IDcats cafeteris : options’ for post-school transltions. Options

g Dwtrm ardads o vrer e dneier . _Lotate uymnasium that are no lopger avallable or approptiate may

he ellminated, while those ‘that cemain

- T " . possibilities may be emphasized. New placement
Lye IR g b e, om oy v ey ety € T bebaviors . options may 6 acise which will also deserve-

. : ‘ ) . . attention. BHy pinpointing ‘potential placements

Adrtroemntyet S - omoce closel{ each  yeat., more specific

BT . b. transition-related objectives can be ,developed

Arremge el 00ae g, Bantew pyata, telt . ;c;aé::':et::: pﬁe?aw the student. !oui th? upcoming

Licule vun Tnaer . Ltnate bdlheoon

9 . s

. This step may not be of importance when the
GO tArCwIn cqfelactia Ororedirey Indvhendentty ) i ransition fnvolves movement to” another
B0 treiop catess 13 Line . : clkassroom In the publi¢ school system. 1In such
Lal lunch 1o dere deafly ) situations, thece may be a lggical progression
through elementary, middie and’high school which’

offers few alternatives. ) :

Selurn bur KTear o0 malk for pail

F

Update Parent Inventory. A3 pteviously -
tecommended, pacent inventories  should - be
cdflucted or updated ydacrly. In t:}(f MNay,

\ . teachers can  keep. parents informegh
: : placement options for theit child, and
h. pProvide Training on Transltlon-Related Skills in patental preferencea and conceens
the Mext Environment(s) Or in Settings Which imminent tcansitions. "Parents may also be ab
Closely Approximate Them. A very etfectivd . ) to  provide } important information cegacding

-

.
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-procedureés lor ¥actlvities. 1t .

o ’ - nF
* P

l-- el s . v
additfonal. needs a’é abilitles o{;ﬁﬁelr child,

-

Update rcoluqical Analysis. It *may’ | be
encileal ko "vislt the targeted: optinnn once
yearly identify major , changoa  which' may

affect the™gransitlon, such as new..equipment,

" necesgary to uplate ecological -analyses only in

-environments where

placement is - still a
possiblllty. - It will also ,be neceagsary to
conduct ecological analyses in newly ldentified
potentlal placements.: The potential serv{

" providet may be very helpfu) kn accomplish

this activity, -and it {2 recommended that
meetings with such personnel be conducted ‘at the
same time 5g tpe ecological amalysis.

Meet With Sﬁpport Servlce peisonnel.

-with 'support a¥aff should be conducted annualiy
prior to IEP develqpment. . Thede ‘meletirgs

provide a goed opportunity to , discusd the
eff@ctivepess of all aspects of the gtudent's
educatlonal program. The student's progcess on
all IEP goals should be reported and suggesttons
for, hew goals and objectives can be- offeced.
The' teacher and support staff should evatuate

should be *

. Meetlpgs’ -

the /strateg les used for program coordinabfon and

decide Whether they are ‘cufficient or" if new
ones should be established. Any new activities
idegtified by" the updated ecological analysis
should ‘be discuszed . and arrangements for

* assessing the Student's per formance i  these

activities should be made,

ppdate Blscrepancy Assessments, This * activicy
may be accomplished by simply reviewing each
discrepancy  assessment, and noting additional
skills which have beedmastered as a result of
the past year of instructlon.
received from the parents_and support secvice

1n£prmatlon

u-

providers may be wvery helpTful in updating the -

ASSESSDEnts, The activities which - remain
unmastered are then prioritized and new IEP
goals and objectives are selected. As the
transition date approaches, the number of
potential placements .will be narrowed down and

discrepancy assessments will be Fewer in number..
. This will

enable the educational staff to
identify more speciflic instructional needs based
on the demands of the most likely placements.

A

e

f. Provide Training on Transition-pe)ated Skills.
As  previously stated, tralnlng will be most

effective if  carried out in  the actual
Lenvironment  or in settings which clasely.
resemble the actual ' environment.: puring

insfruction, teachers should make every effort’”

to approximate the cues and performance demands
present *in the actual potential getting.

Section .i= Six Months Prior to Transition. . The

Eollnwing

actlgitigs shduld be carried out during the last six ﬁ%nths before

the transition is to occur.

These activities are not part bE the

FEP proeess. but nevertheless are essentlal for ensuring & smooth

tranglition. ..

» - . .

a, Identify Case Manager(s) in Targeted SubSequent
Environment{s) . The case manager Is defined as
the primacy contact pecson rtegarding the new
student who assists the sending teacher and
patents in planning for and implementing the
Einal steps of the ctransktion. The sendling
teacher acts as the case manager until this time
but once the student leaves the old classcoom, a
new case manager must be assigned.. 'In the case

' .0f a subsequent classroom t:ansttlon,‘ the new

- \teacher will most likely assume case management
responsibilities. when a gtudent is leaving the
school system, an adulkb tvices case manager

ould be identified the perspective

lient™, If sevetal agencies may be subsequent
gettings, the case manager from each agency
should be encouraged to communicate frequently
with the others to coordinate services.

b. ramll;:zlze Cage Manager With Student. The case
manager (8] should be invited to wisict the
classroom and meet the student prior to

I3 trangition. It will alsoc be helpful Eor the
teacher to complete andyd forward a Student
Profile containing information about the student
not previously dlscussed. A sample completed
student Profile appears In Table 30. The new
case manager shduld be made aware of any support
services which the student will continue to need
go that arrangements can be made for chelr
conthnuation. In many cages, Private agencies
which provide .therapeutic gervices must be
contacted and funding must be arranged.

-
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. ¥

c.‘gonsult With Case Manngera Consgultations with _

the new case manager should occur ag oftan as

necedsary during the last 8ixX months prlor to

the transition. Ar this time, the strategies
developrd for *ensufing program coordination
should be carefully scrutinized to ensure a
smooth ernnsition. .

. )
Identify Speclfic IEP Goalg and Objectives to
nddress if Appropriate, During consultations
with thé~nkw case manager, specific skills still
needed by the student may be identified. 1E
these skllls are oonsidered’ cruclal to the
success of the transition, .new IEP goals™and

objectives may be ‘developed and instructlional-

programs implemented., I€ the student is moving
to another -educational placement, the sending
and receiving personnel may collaborate to
develop a new IEP. .

Arrange for Tramsition of SUpport Sepvices. If
arrangements have been made for the continuation
of* support services for students who are
changing placements, the current support service
providers should contact the new one{s) to pass
along useful information. MNew gervice providers
must be informed of the transition date 80 .that
they may begln t3 plan for the new client. In
the case of a subsequent classroom transition,

* transportation personnel, school nurses.,

phyfical education teachers and any other
persons who will be involved with the student's
educational program should also be notlfied of
the change 1n placement so that they may begin
to plan for revisions in their services.

Arrange for Parents to Visit Targeted
Platements. Parents should be invited to visit

the placements and offer any COmMmMEntS, CONCerns
and reconimendations for facilitating a smooth
transition Eor their child.

g. Delineate Follow-Up Strate?ies. The sending and
‘recelving personne should develop strategies

for ensuring effective f£ollow-up, Table 31
ffers an example of a Fallow-Up Contacts

w—Schedqule which is a method of formalizing an

agreement regarding the types of contacts to be
made f{e.g., phone calls, visits, written
communications), when they are to oecur and who
is responsible for imltiating cthe contacts. '

+
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. example, transition concerns can be addressed durgwg th

h. Mrange for Student to ¥islt Hew Placement.

The student should visit 'th

alften g5 can be nrennged,

new placement as

deally, the student

gh@uld have an opportunity te be involved in all
.sngnificant activigies and* mecet all significant

peoplé.

Section 4: Scheduling and Ddcumenting Trangition-Related aotigi-

f,cs. Mdny transition-related activities coincife with' pre- IBP

activities as dliscussed in Sectlon 1.2.5 of this manu:? Fot

parent

interview:'ecological analyses of potentJal, ‘futhre environments

-~

can be conducted:

assessmént infotmat ion

and objectives can be 1nc1uded In the lBP.

can Identify  the

student’s needs in §P~Hf° sectings; and transition-related goais

The resules of these

l activities should be kept In the students' files and, if desired,

the teacher may indlcate which activitiequwere directly related to

l:,he transition Process . These

activitieg are

utlimately-

documented when transition-related goals and objectives appear on

the IEP.

The trangition process does delineate a :%311 number of

activities to be accomplished six months prior te the translition

which are not part of the IEP process as discussed in Sectlon ) of

this appendix. It

identified and scheduled,

is recommended

that

at least tentatively,

these activities be

prior to the IEP

meeting. The teacher Mmay then present this information to the IEP

team at the meeting.

of the IEP team are aware of the

This procedure will ipsure that all members

transition plan, and that

approPriate Individuals are assigned o complete the activities.

Documentation of the activicties is also & necessgley.

plan format is presented in Table 33,

-

L]

A transition

This transition plan can pe‘“

e
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\_* TABLE 30

)

Stqdent Profile

' I, ¢
‘ H
. . ) ‘8. What is ___J.8,'¢ cotlating proceduce? .
1. Nsae of )tnn’l:nar,: J.8. JII Tlesrnec e naae) ‘ tEe 9,- i
ad . -, . ’- . 'V I
2. agm 14 e Toilet s 1f 4 ‘ ”
. 7 |] . ety splf dndependently, initistes toilating. Haeds reminders to fiz
3. Najor sreeazchsr _ Mogor skills. mehility ! — — clothing. ‘ i IR .
’ - : ’ - 1 -
. . | - )’\ . ALY . , . P .
N | ) . . \.» ]
&, Mpjor- disabilities: _l;_qmj_;‘_;jm_ || 9. Whet sce )0 ‘s fesdlng procedaced? o
. : ! ) « . {leagnac’a nace) . v :
. L - . | . + i s . i -
., 7 . ’ S ‘| g Cac feed self, but is often messy snd usually eats too fast, Proqrom §§ - -
3. salruces: Yes - Re X o - . . . ‘
Rt L - | implemented for' refinemant of eating behaviers. ' .
. if yes, type.acd fraquency: : : — . -
4 1 .
Medications end’ ellecgies: ;7 | - .
. -
- i

6. Ocher partinenc medicsl problacs:
mild heart condition.

J.3."'s
laarner‘e nece

7. thac ate |

. e. Major cesns of mobilicys . Walks with awkward qalt - but with qood balance

o1

w "
b. Mejor means of cozaunicacionr _, $igns and communisation board

[y

[

r. Major dlsruptivéhnapproprhla behaviors:r DOccasional outhursts of hitt’tng ind

Behavior managément program has been

kicking to get out of doing 3 task.

effactive in significantly reducing frequency of these tantrums.

b

Likes: Dislikes; B ~
d. . ‘
1. Prajse : oL _vovies .
2. Physica) Education 2. _green beans S
3. going to restaurants 3 l.l.lk'llrg~ outdoors 1n winter
4. Mosic - tapes, records 4, I
. 5. Dancing 5. _
109 6 Pinball, video games o 5, f

<
10. Addicional halpful hints end ideds including I.numr:loml sateCinle and *
pl:oudul:ea, bahavior ssnagement profcduCes,

evasive hehaviors gnd reinforging positive gng;, hg written program- is ;:nch«.’
to his 1EP.
* . . N " i

11. Whec adapCive aéuipunr. doas the lesrnac use?

_ NONE_ - . ) - '




c. Copsult With Ca¥e Managec. COhsultations with
the néw canc . managet should eccur ag often as
necegnary 'duclng thegrdast six monthn prior t&
the transltion, At this time, the strategioes
developed for = ensdring progcam coordination
should be cagefully scrutinired to ensure a
smooth transition,

»
1

Identify Specific IEP Goala and Objectivds to

Address iLf Approprlate’. Quring consultations
with the new case managet, specific skills still
needed by the student may be identified. 1I1E
these skills .are consldered crucial to the
succesy OF the transition, new IEP goals “and
objectives may be developed and instruckional
progcams lmplemented, If the student is moving
to .another educatlonal placement, the sending
and receiving personnel may collaborate to.
_develop a new IEP. '

v ’

v

Arrange for Transition of Suppothk Services, IE
atrangements have been made for, the continuation
of i;pport '‘sarvices Eor students wh are

chang¥ng placements, the cucrent support decvice
providers should contact the new onels) . to pass
along useful infocmation. WNew service providers
must be Iinformed of the transition date so that
they may begin to plan for the new client. In
the case-of a subsequent classtoom transition,
transpoctacion pecsannel, school nucses,
physical education teachers and any other
persons who will be involved with the student's
educational pro%fam should als¢e be notified of
the change in placement So that they may begin
to plan for revisions in their secvices,

N -

Arrange for Parents to Visit Tardeted
Flacements. Parents should be jnvited to visit
tha p[acements and offer any comments, concecns
and recommendations [or [acilitating a smooth
‘transition Eor ctheir child. .

3
pelineate Follow-Up Strategies. The Sending and
receiving personnel should develop strategies
for ensuring- effective Eollow-up. Table 31
offers an example oOf a Follow-Up Contacts
Schedyule which is a method of Eormali;‘ing an

agreement regatding the types ©f contacts to be
“made {e.g9., phone calls, visits, /jwritten
communications), when they are to occur ‘and who
is responsible for initiating the contacts.

ERI

Aruitoxt provided by Eic:
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Student,

.

S

TABLE 31°

Follow-Up Contacts Schedule

Datm _ June 30, 1982

TABLE 32 -
Instructions for Comp]eting tﬁé Transit1on Plan

Sénding Teacher

Raceiving Teachar

communications, etc.
and who will initiate the contact.

Type of Contact

J.0.

R.T.

Phone calls

Meetings

Interoffice
Memos

.

Scheduls Person Responsible

Fol low. up contacts may include phone calls, visits, written
Indicate tha schedule forwkhese contacts

Every Friday at
2:30 p.m. for
September and
October

Friddy. September
24 and Friday, October
29 at 2:30 p.m.

As nesded

J.0.

Meatinds to be
held in R.T.'s

classroom

3
R.T.

ey

1, Enr.er 1he s'tuclenr.’s name, the teacher s name, the present
date arﬁ:he profected date ‘of cranslticm at the wop of -

“the forh,
2. List the

Fl

“of the coneact Person.
{Table 33),.he projected placement for the student is the

TMR IV class at Columbus School.

e * ‘
irst projected Dlacelnel?t. and the name and tlcle -
In the subsequent classroom example

The high schoal student.

exemplified in Table 33 is bound for sipervised community

employment &t City Hall as well as 2 supendsed apartment,

3. In the column entitled Action Plan, list a1l of the ac-

% " tivities to be accomPlished Prior to the transition.

In

the example of the subseddent classroom transition, the
activitles lisced are meeting with the new teacher,
contacting the PT and OT, student visies to thz new

classroom, and
the student mov

f

rent visits to the new classroom. For
g into community employment, a student

Profile and pPertinent records will be sent to the case °
manager, monthly meetings have been schedyled between
the teacker and case manager, and the student has been
schediled to recfive on- t)le-job tra']n!ng before the end

of the school year,

- ‘The follow-ub column 1s used to document the proJect’ed

dates or schedules for completind the activities. In
sOme cateS. the exact dakes are specifled. whereas in
Tothers” they are only approximated.

5. The perSon assigned responsibility for enwring that
each activity is completed on schedule i5 nbted in the
next colum. This Person must confirm tentative dates
and make the Contacts necessary to carrr out the

activities,

6. The 1ast colum s used to document the actual compleciom

dates for each activity.

the informacion in” this colum

indicates which comonents of the Transiton Plan have
been completed, and which are still incomplete. The
teacher should keep track of the activicies and enter
cospletion dates as they occur. This will enable the
teacher to monitor the itplementation of the entire

Transition Plan.

L3

L
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1activities as discus:ied

h. Attange for Student to Visit New Placnment,
The ntudent 5should, visit the new placement as
often A% can be-aceangnd. {deally, the stwlent .
should hawve an opportunity to be involved in ail
significant activitiecs and meet all significant ! \

prople. .

section 4: Scheduling and Documenting Transition-Related Activi-"

tics.

\Many transition-related activities coinclde with pée-lF.P

in Section 1.2.5 of this manual. For

-

example, transition <oncterns can be addeessed during the parent
intetview; ecological analyses oF potential, future environments

can be conducted; assessment information can identiEy the

student's nends in future sé‘{tings; and trdnsition-celated- goals

and objectives can be included in the lEP. The results oOf these

activities should be kept in the students’ files and, lf desired,
the teacher may indicate which activities werfe directly related to

the transician process. These activities ' are utlimately

documented wheén_ transition-related goals and objectives aﬁpea: on

the iEP. .

The transition process does delineate 3 small/ number of

activities to be accomplished six months prlor to the transition
which are not part of the IEP process as discussed In Section 3 gf

this appendix. 1t is recommended that these  activities be

IS : -}
identified and scheduled,.at least tentatively, prior to the Igp:

meeting. The teacher may then present this information to the Igp

team at the meeting. This procedure will insure that all members

of the IEP team are aware of the transition plan.

appropriate individuals are assigned to cowplete the activities.
Documentation Of the activities is also a necessity. A transition

plan format is presented in Table 33. This transition plan can be

and that’

E3

i
TABLE 33

;
Sample Subserquent Classroom and Post-School_Jransition Plan

* 3. Subsequent Classroom Transition Plan

-

ETUnenE _ Jaeea L -

Tracnra _ Frab d,

- . -
GAtE  April 16, 1%

"
L

TAAMEAE [0m BATE _ S8 inengs qony

‘u/-»—.

*

AL T IoK M

wrojectod Flanrmont

LUnistL
teravaiTitlg

ketlon Flew

Frojrcapd
Davad/Schaduls

Hrage
Aypaponaaile

Carplecdom
baiaa’

TR 1Y CTess ol Colunbub
Senool

SECAMT _Mgry §

ELLIN
Trecher

Mgt with Jon 1p dircurt
trentitlon. rividw I10,
delincate Follow-un 4bre Legies)
qrogn Tof perent end

ludel widite.

Conkact I oand BT tp be gurk
1hed drantltion of Lwppest
a5 Leen arrynged,

PP S B 117 P H
o rternoge (n ke |

Ptk md Clens

Pargnty {0 vishr e clatt
-

Hay |, 198}

Br Hay 31. [0

Mre 7,130)

o

b. Post-5chool Transition Plan

t

DAtk

teamien  R1Enang B

“deruecy 3, 190

LT

Mg L

Hepd2T, Y

TR ITION AN

FransITien pare _luee J0. 19h1

Frojested Hecemnc

Cotiseg

reraon/titla

ACClom Flen

Frojactad
Tatadfchedula

Rarsan

hrdponaibile

Covplation
Lataa

L]
SuperuiLPo Communily eaplpy-
wment ' tultodisl podicion at
1ty Hel

yoo. dshab

Counte 10c/Caiw | amrn..
nghe

Send Student Aroriie and oiher
pertirent racordt 10 Devid §_
Meet wilh Devid ta dlealify
atudeRl s pelne ity phugacingel
aeedi. OiFfuld Diker bransl.
Laon (aRCEend odd Sl ingadd
fe¥lowup ttrategiel

Lruderd begim on-the-job

Heeh 1. 1901

Mareh 31, dptal
29, May 7, Jume
br Jung 17

dust § »

Barbirs §.,
Awsidentiel

Covrdinadar,
Lounty Manta?
Haaltn Agency

Cote Hangur

Pt with Batb to urdite
Trudenl’y pfdrett bowardl
traniltion obiectives. obteln
curcent (aforsation o the
wvaiTabality of a dlacement
by 1he fequired duir, deling.
atr fallow.up Stretediee,
di1Cuts QEREr COMCESML
Cantest parentt snd ttudent
to Inform tram of updeted
Informtion

. SR
wrrgnge +i3115 for Pe

TTudent to ik ARprLAent

diCrard P

Jden. 30, Fab. 22 [ antherd 9‘

F. Joner

February
april
June

Wichard B

Iomeduately
Folloming pach
of 1he above

Pay-Juht, gy
sooh &% apart .
ent BACOMEL
srkileble

alchard P,

Raidils SN SUUOI

Rarbare 5.

arch .
w1

Jan. O

LA
aorll 18

“Tren. 18
Foral 1%




~ .
ﬂled with , the IBP and used ta liit the tranaltion- ralated
I"” ael‘.ivitiqs uhieh are not part of the IEP such a3 contacting the
z - now gase lnanager. arranging student visitations, and délineating "
‘ ;I_'fouou-up stra’teqies.°nirections for usirfg the transition pl.an

toanm}t ate provided in® 'rablef:;z. \ Re!er to’ Téble 133 for a sample
e :_ _,'_.'-gqmpleted subsequent clasacrqom transttlon plan and for a sample

.

i N Loempleted pq,st-school teansition plan. :
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