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1.0 PUGRPOSE OPF THE MANUAL
R \ ///,

is the third in a series of manuals produced by

. - . {

s Making Specidl Friends Project. The initial volume

eries, Burlington's Making Special Friends Project: A

he Literature, .overviews current literature .regarding

nteractions between severely handicapped and

ped persons. Volume II, Burlington's Making Special

ject: Model Overview describes the components of a

xlivery model for increasing and maintaining social

s. between severely hasdicapped
. 5 .

ped persons in -scnool and community settings. The
!» X .

lume is designed to be a companion to Volume II. The

ommend that Voiume:II be read prior to this-manual to

prehension of the procedures deécribed herein.

urpose' of this: volume is to _descrioe an inservice,

program “which can be “employed to facilitate

ion of Buﬁling(én s Making. Special Priends Model.

guidelines for ?mplementing the model and materials
L]

be used ”in ervice tra{ning‘ are provided. These

and materials are not intended to be used as a-

It is expected that they will he modified and adapted
e specific needs of local tommunities. Volumes IV
A

in thiF, monograph series are intended for use in

raining. volume IV: Strategies for Implementing Model

describes procedures and forms for 1mplementing each
f the model: Communlty Integration, rn45chool Social

and Parent Involvement.

I
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learners  and

I3

Developing,Community Resource Qnd ‘Accessibility Guidea-

|

3

volume v provldes 1nstructions for. deleoping communi;y tesource

blank copies of' the forms teferred to throughout all of , the

manuals.'

.In order -to implement Burlington's MaHlné- Spec@al' Friends
Model, seéverely handicapped. learners must already be physically

1ntegrat4d into }chronologica}ly- age-appropriate ppblic"aohool

placemen

district's special education teachers bes skxlled in behayior

4

|
ta.

“Another prerequisite. of the mooel requires that a

1.1 Appropriate Service Delivery System

'

\

analysis procedures and* p;oficil
evaluating 1nstructional progtams for
1

handicapa.

The eight Saeic assumpt fons  of Burlington's(Making Special

series presents a rationale for these\‘

1.2 Bagic Asgumptions of. the Model
H .

(s

ledrners

)

v

\\\h ‘ ..f |

" Priends Model are listed below:

eagh at greater dength.

T

ssumpt ions and discusses
1Y . B

with

r

severe '

1. Severely Handicapped Learners Should Attend Inteqra~ .
between
severely handicapped and nonhandicapped learners are
provide

2,

ted Public schools.

Social

enhanced

opportunities for

handicapped and nonhandicapped learners.

C

in

ally Age-A
tate
¢

»

the

settings  which

-development
-

of
[ ]

social ‘interactions.

interactions

/ .
Severely Handicapped Learners Should Attend Chrono-
ropriate Public Schools.

ongoing
Integrated
public, school settings increase wopportunitids for
1longitudinal social -interactions between

severely

ronolog j:

o

al

[

: and accesdibility guides, and Sample Forms- Volume VI contains

in* developing, implementing and

volume II. of"thri monograph!

PR






. e .

st before Yeachers are required to complete such a

s, .

N L.t 4 r

this genera\“schedule for model implementation and
raining has been established, a deciston regarding how

e rodel components into the classrooms must be made.
\

1ce suggests that it is better ,towsystematicall,y phase.

/

to the model, rather than to expect a teacher to
9

he entire model for several severely handicapped_

a short period of time,  For example, in Burlinggon,'

- of severely handicapped learners selected one- student

to pilot implementation'of the model, ,Inservxce

] technical assistance were provided to these teachers '

the semester as they implemente components of the

the pilot learner, After implement‘ipg ‘the model with .

1ts and making modifications to flt the characteristics
lce delivery systém, each teacher focmulated a: plan for

remaining #udenbs into the model ove"{a‘ six-month
ernative strategy "for implementing the model'v'lould be
all stud;nts simultaneously over an extended period of
ver, implementing. the model with only one _;learner has
je of allowing teachers' and ,task force members ‘to adapt
o the characteristics of the service delivety system
.1 implementation with all learners. /

e format for phasing. students intﬂhe_model has been

N, a more definite agenda Eot'implementing the model

3
>an be devised, Section 3.0 provides sample inservice

dules - which reflect an agenda fof ° implementing the

ERIC
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. The most effect,

- . ) . Y
model over‘\lle course of a semester.

»
’

9 1]

2.2 Agsign 'Staff ResponsiBility for the Project ‘

An, important consideration jn ‘implementing Burling-ton,'s .
Making Special Friends' Model is assigning someone primary
responsibility for the proje‘ct.," The staff member given the
‘responsibility should be someone who has authority to make'

changes, Depending on the . available_ resources and the

administrative structure'of the district, this person could be the -
. « ;

.director of spe.cial education, an asgistant director of spe'cial.

education, a head teacher or & support, staff -member. In

Burlington, the Director and the Assistant Director of Special\“

.-~

Education asrmmed this responsibility.

.

2,3 Develop. a Task Force System

P

The developmen'7~an\d implementation of strategies to improve
social interactions between severely handica}:ped st‘Ents and
otl\er persons is a complex, multifaceted prpcess, The ultimate
success of specific strategies tests with a broad base of suppert.
A task force system can be an efgective method for securing
support for the project and for rece‘iving linput into the
development, i_mplmentat_ion" and evaluation of model components.

task force would be composed of i{ndividuals

) ‘ .
with varying™ integests relatiny to the project, such as

administrators, parents, regular educators, teachers of severely

handicappsd students, *support service providets and interested

* cémmunity members. e : 1



~
.

re at least three ways in which the task force systvem,

lized. s,

pﬁt into the enti :lm'_‘ el. A second method is to
'

cee separate task forces, each addressing one of the

onent s 1) Community Integration; Z) In-School Social

g and 3) Parent 1nvolv3nent. P third option is -to
] task force to, consider thev‘enure model uhile a second
, composed primarily of parents,‘ specifically focusing

| imput and support.

i

ask force that concentra"t‘es on parental coni:erns" and
support base for the project. .

lrst task force meeting should be conducted prior to the

of .the~proJect in- order to review goals and -to vinvite.

model development.

thé. task, fo,pe wi of responsibility and

:f the model. Additionally, the authors recommend that
meetings always’ have an agenda reflecting specific
e accompl_ished. Followirrg initial task.‘force meetings

focused on the development_of specific strategies, task

uld - reconvene peri ically to review the inpllenientation

el. - Care should aken to .only convene a task force

en there is work to be erforme& Overscheduling task

“

ings is a sure way to jcause lack of intereat and low

7,
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extremely imﬁortant in

.

single task “force -can brconvened to”

It is extremely valuable t6: ‘haye a o

]

2.4 Determine'which Components of the Model are in Place’

_An initial step in/the implemen-tation of-Burlinaton's Miking.

Special Friends Model is to defermine ‘which

G

fodel compo{\ents are

alrbady in place in the school district's. exiss‘:'ing ?ervice

o delivery

illd!trated in a checklist format in*'l‘able l.

the model coasists of refining the ex

system.

basio’ oomposuernts

e
veag M

the co’mponents which @re not already EY.E

of the ‘model are
é

’
Implementation of ~

{sting components an} adding’

ade, A com‘ponent is

considered to be fully in place until it is an institution lized 4'

" part of the serv;ice delivery sys\pm and is applied to ev

severely handicapped learne'r in the school district.

b

chanl;es in personnel.

IX-SCHOOL SOCTAL INTERACTION

1EP obJectives’ which address
A shctal interactions for LU
Tearnery

. Reqularly scheduled times
"7 and activitias for social
{nteractions

— Systes for principals -and
T reqular teachers' In the
$chools R0 provide {nput
and feedback on soclal
integration activities

Systes for training none
handicapped learners to
soclally interact with
Mndicapped 1earnery

*

TABLE .1
Model Component Checklist

" COMNTTY-BASED TRAIKING

o Community-referenced and ro-mry
= basad mmng objectives in [EP's
of a1} learners

__ System for MM!"ylni high priority
= commnity-based training needs

e Prucadures for mnmun? tran-
T sttion from classroom 20 classroom *
and from school to post-schoat

services

-

o Systen for coordination of teacher
= 1nd Support staff voles 1n community-
referenced and community- blnl
trﬂn!ng

oo Systesm for parent {nvolvemest in,
tifying high priority co-nily
4d training needs

. Maminlstrative poHcm or guidelinas
T wbich faciiitate community-dised
training

Only when

the qomponents are, institutioaalized will theya endure _through
. A

w’i u

oagent SavicEs

. System to identify and Mdms
= parest tnformition and training
needs

. System for assessing parent's
“ priorizies and expsctations for
their chldren

. Systes for mmr on-gaing
tonum betuween plnntl (L]
Mun

Smn for hu-/unool visits

_ Ceistenca of & community re-
T source guide and an nrrnsilmq
'um and & systes for updating

. Systen for roord!mun] le J
= and home activities <
— Aominfstrative policies o

T guicelines which facilftates
working closely with pareats

t



2.5 Plan for Inservice Training -7

L

-
rvice tralning should be offered to teachers of severely
ed  learners to provide them with the Eollﬂlvg
. - N

on and skills: ) ' .

he rationale, goals, objectives and assumptions of .
urlington's Making Special Friends Model;

ow to conduct parent interviews and develop parent
nvolvement strategies;

ow to conduct ecological analyses and dxscrepancy
ssessments;

ow to develop and implement transition plans; anjd
ow to translate information gained during the above -

ctivities into functional community-teferenced and
omunity-based IEPs,

ddition, teachers may need information and training on
with -parents, providing community-based training and
social interaction skills. The amount' and type ofl
training the ‘teacllaers will ‘need to successfully

the model depends upon their current knowledge and

last section of this manual contains modules, information
rials that can|r be used  as gu.idel'ines for planning
training. Possible methods for providing this training
de the‘_p'rovision of special education couts.es by a local
r univer‘sity, insecvice lorkshops° designed specifically
school ‘dist:ict and offfred by a local university oc
special education facuPey, and/or‘ tcaining sessions
)y the public school specfal education staff.

amount of time allocated to. "inservice training and

ERIC
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scheduled for delivering the training ace impocrtant

considerations. Training can be providéd over several full-day

" sessions Qr divided into weekly twohour sessions. Ouc experience

has shown that weekly two-hour sessions over the course of a
semester provides an excellent Eormat as it allows ¢dc constant
Eollow-up and ‘feedb.ack. Using thxs format, teachers can be given
assignments such as completing a Parent Inventory, and can recewe'
weekly technical assistance on-the completion‘of these assignments
from the workshop mitructor. A sample syllabus for a
semester-long.inservice training cowrse is outlined in rab1e‘2.

. TABLE 2
. Insérvice Training Syllabus for a Semester Workshop

3

o ' ASSTOuENT oL pATT

2 lhduh 1 Select pilot learner(s, Class )
v | Overview of the Soch\ et P arnerts) ¢ gy
‘;unttlnnllntmmnn

1

'fg

s

c}'

s ~
Ny 12 Comlete Parent lnventory Class 6 -
IMrvIeu of the Parent
,ngum-ml Component
O kel ) Form and meet with Soctal :  Cless 7
. “Overview OF the In- Integration Subtask Forces
, S¢hoo) Soclal lnteqrnunn .
.anml

mmm of the
inity Integration ]
ent

§ . Nodel 5 Complate Ecolagics! Analysis  Class 8
f \l:nlngml Analysis
)bal B
I’:a-mlly Resources and
. ThceussidiHity .
P Wl 7 Comolete Trarsiticn Plan Chass 11
Teansition Plans

t Tmda 8 » < Coeplete Parent Secvices Flan  Class 11 .
Working with parents Revise 1EP'S Class. 12 |

1 hay Comlete In-School Soclal”  Class 12
. FaclHtating Socia? Integration Plan
Integration i

uw Mode) 10 '
Terching Soctal lateraction
oSkl

v Model 1l

Corwunity-Relerenced
. and Commnity-Based
Training

12777 Reports on model fuplesentation  Full model (splesentation Clhass 1)
1 Follow-up as needed ' .
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~ , . ey

een school and hpme/ne.ighborhood enviro\nments. various '

f maintaining ongoing, systematic communication are

in volume“1V, ‘along>with other strategies for promoting .

ylvement ih the edbcation* progeam.

: i )
sitiog Plans .

R 14 ) . ‘ ) - .
idua\ized teddsition, plans should be developed for ‘all

pon ente:ir{g an educational program ihor@e:ﬁ{)e}t
.« Sy .
e student _for moyement to the next environmen In

or transitions' from one classcoohm to another (sﬁbsequent

transitions), ;he learner's curre_n't teacher, barent-s,

teacher should work together to develop strategies 'for:

ng the move, ”"rhe pr.éqce_s’ for- develop-ing a subsequent
tcansition plan should include 't;e fgllowing activities:
the new classtoom by the cirrent teaéher, the'paréht.s,
earner; visits to the(current plqce‘ment"by the future

 obsetve the learner;; delineation of skills which will
-

success in the new placement; inclusion of \Felevant ~

objectives if the learner's 1EP; and identification of
h®n will -.e'_ﬁ'sure continuity of «the learner's educati;m_al
o . : . ‘ . )
ition plans for learners who will be moving from publig
adult services are referred to as pbst-school :%nsition
)st-school trangitio;i plans should include identificaton
hool options; idantificatio;.o.f pecrsonnel who &!}fqld be

n the t:ans'kiony visits to'the potenti\al placements by’

ec, the pacents, and . the learner.;—inclus&on \of

-telated objec.tiv‘es in the learne:{s IEP; and\the
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{ ' ' o S
development of a method to ensure fontinuity of the learner's
\ ;

program. Volume IV.contains detailed p:ocedu‘res, and sample forms
- .

fo eloping subsequent classcoom )nd‘ post-school transition
plans .

- N - .
3.3.3 In-ScQ;)l Social Integration Plans. ° o *

an in-school social ‘ i;itegratior; ‘plan should delineate thé
members of the tasit force involved in developing and impleménting
the plan, articuiatg"e viconmentsr 1n\’which social interactfon
activi_t'ies preséntly 001 ot e exb_ect\ed tc; occur, provide a
genecral desqriptiorf of the 'nokandicapped llearnefs who will
participate in the acth;\tties (9., lstygraders, 7"th grade bq‘s,
etc.), and describe the nature of the social interacition

\

activities. . Strategies selected to’ faciiitatiqg' social

) ) . .
integration should be briefly desccibed (see’Volume 1V)..
. R [ . '

3.3.4 1EP Revision. s

¢

Based upon the parent inventory, the eco'loglca_l analyses and

_ the teansition plan, the leacflec’'s IEP should be revised to

{nclude community-refecenced and community-based »I!'rair‘iing
objectives which emphaﬂze social inieractions. Whenevect
appropciate, conditions,and criteria ’of 1EP objectives should be
. ty enyirén‘ments} in which 5&111

'

nd evaluated. The assessment

.
weitten to indicate the commu

petformance will be assessed

f the IEP should indjfate that pacent. inventories and

écologic 1 analyses were among- the Eools_used to selec_t' IEP goals

8,
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’j?f‘ I HODULK l -T' : R . L . learnets - withouEi!Eeciprocal emphasis .‘on teaching
oot . ek : o B nonhandicapped how to interact 'with severely
erview of Burlihqton s MakinquSpeci&l Frieads Model o e 8 handicapped_learners . o : R
N S LT wl ey 5. Discuss- why social intecraction training “should be an
C ' s s ' ‘ integral component of instruction on tasks of daily life
articpants will obtain knowledge of course obJectives, B P and why it shOuld not be a separate curricuium domain,
utputs and timelines. AP TR L A O 2
n D { et _ 6. Discuss how social interaction aktlls (including the
3!t1CﬂPﬂnt5 i1l Obtﬂln knowledge - of the’ rationale and e 4.7 - ability to - initiate; receive, > sustain and terminate
asic assqnptions ‘of the Burlington,model T e e L . sotial ‘interactions) can. 'be incorporated into
L . . ‘ ;‘1‘ - : L AL recreationé}eisure- activitiea and activities of daily
R T "‘“Z" R T PP iiv1n9~ : . . .
ties - - C T Tl B T O i . I ' :
M B Lot nn.7.'Discuss various ‘means which«low £unctioning, nonverbal
iscuss ;ﬁ;'three‘components"of the Burlington-model: 1) =~ "~ © .+ ‘students can use’ to initiate; receive, sustaif -and
ommunitk”Integration, 2). In-school Social Integration, LR e ) terminate social interactions.. . -ﬂ ‘
nd 3) Parent Tnvolvement. e S ;_; T .
et 5 T e 't 8. Disduss the need to generalize social interaction skillm
ey few course requirements-and Outputa including Parent - . . ) .+ to.activities of daily living- which occur in home and
nvolvement 'Strategies, JIn-School Social Integration ’ , Lo other .community envi;onments. .a. R .
1ans, and Transxtion ‘Plans. ‘g' R B A o L L e
) . T S lY, Diseu's the followinq approaches- ’ tat o
iscuss rationale £or the social inflgration model- ' : ' - ' ‘ o
’, : . L —ecological analysis . <9
need : £or longitudinal social - lntegratiom and ) oy R
in tactions between severely handicapped * and A '.'—developmentai and cumulative skill building
andicapped learners ‘throughout their school years : I
-curriculum guideline
need to traiq nonhand}capped peers to socially interact . )
vith severelykhandicapped learners - -,- d-combining these ‘three approaches to ilitate teaching
A ) . . .’ social ihteraction. skills through fulietional activitiésv
1eed to teach seve:ely hatdicapped learners to 50cialiy- . P o .. . of daily iiving o L
interact with nonhandrCapped peers .': . B T . ce .
ke Vel ERE _" "ut e N K -Using ehe~ prihciple oﬁ patticipation to prevent the.
: o f' - Co i LT exclusfbn of "severely handicapped learners Erom social
iscuss factors vhiCh inhibit or - limit social R - interaction acc1v1c1eg .
nteraction trainipg. X O . o T "
. . . LA - . LT P B AN - .
ségregated schools n ! e e . o RN ssighment“ L
segregation or isolation within an .in egl’ated setting T T 1 select learner(s) with-whom -to mplement the model.-
ninimization in public schoola of cial interaction ST S o
apportunities for nonhandicapped lear ers -0, e . e -Reguired Readings oo .
Limting social . interaction' .. to ¢ : . -.schutz, .R,, ‘Williams, W., ‘Iverson, G.S, and Duncan, D,
rec:eation/leisure activities - o " Burlington's Making Special Friends Project: A Review of
) Lo S . . the Literature-Volume I. - Center, for . Developmental
°quating social interactions to conver arion ) EPU Disabilities, University df Vermont, ‘1983, pp. 1-34.

T

lquating 'tocial interaction

aining t°“1an9°390‘ g : Williams,. W, leerson,~ G s.. Schutz, R., Duncan, D.,

ttaining . - e Holbrook, 7 , L. ;. Burlington's Making Special Friends
' . R Project: .. Model.Overview-Volume 11, %, nter for
:ﬁdvision of social interact n-training to handicapped R .. Developmental ~ Disabilities, University of Vermont,

U : ) L Burlington Vermon:. 1933 PP. 1-39:

ERIC

Aruitoxt provided by Eic:



¥ Iverson, G.S., Williams, W., B8chutz, R. and Fox, T.
MODULE 2 ' . - A Burlington's Making Special Friends Project: Strategies
;o for Implementing Model Components-Volume IV. Center for
: Developmental Disabilities, University of Vermont,.
. + Burlington, .Vermont, 1983, pp. 1-32; 56-70; Appendix A,

Overview of the Parent Involvement Compenent

. X Pine, L., Rissler, N., Williams, W., Iverson, G.S., Schutz,

7" R. and Duncan, D. Burlington's Making Special Ftiends

rticipants will obtain knowledge - of the goals and . A . - Project: Developing Community Resource and Accessibllity
yJectxves of the Parent Involvement Component. ] ¥ T Guides-volume V. Center for Developmental Disabilities,

PO University of Vermont, Burlington, Vermont, 1983.
rticipants will obtaxn knowledge of strategies to ;

crease, enhance and maintain social interactions 'in - _ Yy ’ ‘

me and community settings through development of close . i
rking relationships with parents. ' r

rticipants will obtain knowledge of how to conduct i
rent inventories, determine parent information and O
pport needs, and develop parent/teachet communication
stems.

ies ’ ' i _ ,
SCUSSs thé:goéls of the Parent Involvement Component. N,

scuss how a parent task force can be convened to- »
ovide input into the project and what the role of the -
sk force should be.

view the procedures ‘and forms for conducting a parent
terview and developing a parent/teabher communication

stem. S ' , ‘
scuss how teachers could use a Community, Résource L

ide in directing parents to agencies and services i

ich meet their informational and support needs.

sCuss strat@gxes for mainta1ning/inst1tut10nal1zing ¢ ) . ) ",
e Parent Involvement Component. §' : .

i ko

Lo N Gttt

. V'/\ N

mplete the parent 1nventory with parents of- targeted s
udents. ) ! A 3o
:d'Readingg ‘
lams, W., Iverson, G.S., Schutz, R., Duncan, D. and’ . : ‘ _ -
lbrook, L. Burlington's Making Special Friends - o o
oject: Model Overview-Volume II. Center fog ) . ) . . i

velopmental Disabilities, University of Vermort, s
irlington, Vermont, 1983, pp. 77-8 . o : ;

% | 29

[
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MODULE 3
rrview of the In-School Social Integration Component’
irticipants will obtain knowledge of the goals and

jectives of the. In-School | sacnal lntegration
mponent.

rticipants will. obtaln knowledge of strategies ‘to
crease, enhance and® maintain social integration and
teractions in the school setting.

rticipants will obtain knowledge of how to develop and
plement an in-school social integration plan.

ies

.

scuss the goals of tﬁelln-sghool ‘Social Integration
mponent. )

view the‘procedures and forms for convening a social
itegration task force and developing and lmplementxng a
cjal integration plan.

interaction

view strategies to increase social

portunities in school:

oliciting support '
dentifying and creatidb social interaction
pportunities

ecruiting nonhandxcapped peers

scuss how the strategies can be adapted ‘to ‘meet
dividual needs of teachers and schools.
strategies to enhance

- ~
view and discuss

teractions:
training to

rovision = of . sqcial interaction

onhandicapped peerq

rovision of social interaction training 'to regular
lassroom teachers and }nterested others

rraﬁging' environments to - facilitate social
nteractions L‘Q@ '
Xiew and discuss - strategies to
intain/institutionalize social interaction
portunities in school: '
)
‘(“ o~
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sotial

25 )

’ -task forces
. -development of guldellnes‘ for in-school - social
’ interactions. . N
.
Qutputs
/// - 1. Inclusion of Sbjectlves which reflect  social
) : interactions in learners' 1EP's.
2. Regularly scheduled social - interaction

in-school
actlvltles. . !

‘3. Development and lmplemenbat!on of an 1n-school soclal
integration plan.

Required Readings ’
' williams, w;, iverson, G'S., Schutz, R., Duncan, p.'and

Holbrook, L. Burlington's Making Special Friends

n Project: Model Overview=vVolume I1. .Center for
. Developmental DIsabiTities, Unxverslty of Vermont,
o Burlington,- Vermont, 1983, pp.45-61. .
Iverson, G.S., Williams, Ww,, Schutz, R. and" Fox, T.
Burlington'’s Making Special Friends Project: Strategies
i d for Implementing Model Components-Volume IV. Center for
. LY " .Developmental Disabllities, University of - 'Vermont,

‘Burlington, Vermont, 1983, pp. 32-40. EREN

-~
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ODULE f E o C . Outputs .
Overview of the Community Integqration Component - - . o 1. Inclusion of community-referenced” and community ~-based

training objectives in learners' IEPs.

2, Classroom instructional schedules - which reflect
regularly scheduled community-based training.
rticipants will .obtain kndwledge of the goals and - . -
jectives of the Communxty Integratxon Component.

Required Readings

rticipants w111 obtaxn*knowledge of the relationship . .
.. Wwilliams, W., Iverson, G.S., Schutz, R., Duncan, D. and

tween community-referenced  and community-based

aining. ) Holbrook, L. Burlington's Making Special Friends
. . ’ . ' Project: Model Overview-Volume LI, Center for .
rticipants. will obtain knowledge of strategies for . . Developmental Disabilities, Unlversity of Vermont,
creasing, enhancing and maintaining Burlington, Vermont, 1983, pp.62-75. '
mmunity-referenced and community-based training. . ) ) : N
’ 4 : . Iverson, G.S., Wjlliams, W., Schutz, R. anfl Fox, T.
. ) " Burlington's Making Special Friends Project: * Strategies
les : o for Implement®Xg Model Components-Volume IV. Center ftor
. . Developmental; Disabilities, University of Vermont,
scuss the goals of the Community Integration L . Bu:lington, Vermont, 1983, pp. 44- 5 - ’ L
mponent. - . R

. Comee
scuss how’ community-referenced and community-based g
aining can be employed as vehicles for generalizing .
cial interaction skills to nonschool environments. ' ’ . PR L e

scuss how the emphasis of. community-referenced and . :
mmunity-based training can differ for younger and ' 4 :

der severely handicapped learners.
1

view and discuss strategies‘for increasing integration
d interaction opportunities in the community thqough
mmunity-based traxnxng. ) - B

cological analysis #

arent inventories - working closely with parents

eveloping a working relationship with the community

eallocaton of resolrces withi/ the school district _ . ’ ) .o -

scuss strategies for enhancing sgocial interactions in
e communjity: . .

rovision of training in the community
rainer. advocacy '

gscuss Strategies ?or maintaining community integration
d interaction opportunities:

velopﬁent of community~based training guidelines

J

ERIC

Aruitoxt provided by Eic:



=

¥° MODULE'S

Ecological Analysis

irticipants will obtain the knowledge and sk:lle to
>mp1ete an ecological analysis.

ies
!
'view and discuss the procedures and format for

nducting an egological analysis.

.

nduct ecological analyses of priority environments
lentified by the parent inventories and ..Social
|tegration Task Porce.

d Readings

ams, W., Iverson, G.S., Schutz, R., Duncan, D.’ and
1brook, = L. Burlington's Making Special Friends
oject: Model Overview-Volume II, Center Yor
velopmental Disabilities, UnIversity of Vermont,
rlington, Vermont, 1983, pp.30-33;
'

on, G.S., Williams, -W., Schutz, R. and Fox, T.
rlington's Making-Special Friends Project:
r Implementing Model Components-Volume IV, Center for

velopmental Disabilities, Unlversity of Vermont,
rlington, Vermont, 1983, pp.9~15 25 295 51-56,

ERIC

Aruitoxt provided by Eic:

Strategies.
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MODULE 6

Community Resource and Accessibility Guides

)
.

Goals

l. Participants will obtain knowledge o uses for
community resource and accegpibility g S,

2. Partlclpants will obtain knowledge of how- to develop

1

Activities

3

community resource and accessibillty guides.

If - available, obtain -community, resourcei and
accessibility guides for the community of concern prlor

to class. o

‘Discuss how community resource guides apd accessibllity

guide could be used by téNthers in planning

community-based training and in referring parents  to -

appropriate gervices when
Involvement Component.

designlng the: ?arent

Discuss  how to develop communlty resource and

accesaibility guides and the need to- develop them Tor -

- the pommunity of concern.

Haye representatives of various community sérvice

-agencies (e.g., mental health, vocatonal rehabilitation,

ARC) visit the class to explain the services they

provide.

N t

Qutputs

1. .Development of community

resource
guides if needed.

Required Readings . . ' .

Pine, L., Rissler, N., Duncan, D., Williams, W., Iverson,

Appendix B; and Appendix C.

AN

'

and accessibility

G.S., & Schutz, R. Burlington's Making Special Friends
‘Projects Developing Community Resource and Accessibilit
Guides, Center for Developmental Disabllitles, University

of Vermont, Burlington, Vermont, 1983, pp.1-26; Appendix A
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. » - MODULE 7 . -
Transition Plans

rticipants  will obtain the knowledge and skills to
velop a subsequent classroom transitifn plan. :
»

rticipants will obtain the knowledye and skills to
'velop a post-$chool transitron plan.

o 7

'view -and discuss procedures and formats for developlng
subsequent classroom transition plan,

view and develop procedures and formats for developing
post-school transition plan.

«

-velop " transition plans for targeted learners.

clude objectives which will facilitate transitions in
'arner s IEP's. !

d Readings

- . ¢ .
, L., Pumpiad, 1., Baumgart, D., ‘VanDeventer, P.,
rd, A,, Nisbet, J., Schroeder, J., and Gruenewald, L.

ngitudinal ¢ransition plans in programs for severely
lndicapped students., In L, Brown, M, Falvey, I.

mpian, D, Baumgart, J. Nisbet, A. Ford, J! Schroeder,

Loomis (Eds.), Curricular strategies for teachin
verely handicapped students functional SkI1lS in ]
hool and nonschool -environments, VQlume X, Madison
tropolitan School Distrrct,‘December,_l980. -

on, G.S,, wWilliams, W., Schutz, R., & Pox, T.
rlington”s Making Special Friends Projec
t Implementing Mode by or

velopmental - D¥s n © _Vermont, .

ERIC

Aruitoxt provided by Eic:
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", woDuLE 8

Working With Psrents (.L ,

Goals o \

"1, Participants will obtain knowledge of strategies for -

involving parents .in educational planning, enhancing
social interactions at home and in the communit?,
assisting parents in meeting their information and
support néeds, and «eveloping on-going communication
with parents,. :

v

Activities

1, Review and discuss with parents procedures and forms for

developing and utilizing parent inventories, surveys of

" parent information and support needs .and parent teacher
gommunication systems._

2, Discuss with the parents what' types of - special education
.activities may promote social interactions in “home and
community settings.

3‘~biscuss with ‘the parents strategies which could promote
the parent/teacher partnership. R ) .
Outputs ; - -

1. Revige the parent inventory to reflect Changes suggested
by parents. ] . .

2.. Develop a system for assisting parents in meeting their
information and support needs,

5

[ .
3. Develop an on-going communication system with _parents of
each handicapped student.. | ’ A
Required Readings o o B S 'Hg.'

Iverson, G.S.,. Williams, W., Schutz, R., & Fox; T.

Burlington's Making Special Friends.Project: Strategjes

-for Implementing Model Components, * Center ‘«for -
Developmental Disabilitles, University ,of Vermont,

Burlingten, Vermont, 1982,_ pp. 56-70.

nie o ~



HODULE 9

Pacllltating social Inteqratlon

.

lrtlcipants wlll obtain knowledqe of strategies for '.
social

icreasing, enhancing, = and maintaining
1tegration and interactions. e
articipants will gain knowledge of conceptual lssues
2lated to educational lntegratlon.

lrtlcipants will . gain knowledge
>cial interaction skill definition,

ties o _ o oo L,
eview the disEInc;ion between prsicul and 5oc1a1;’ff'f
‘tegration, ] .

iscuss the need‘for educatxonal programmlng beyond the
lgssr

. . L4 ~.

33

ofg'qgflnitlone .6%

e '

2view definitlons of lsoclal interaction 5kllls and
tivities as related to: [

:ommunlcét?on/language training
:ecteatiqn/ielsure skills training

lassification of interactions as proxingl,':
lelping, instructiopal, service and reciprocal, ’

ive components ' of  social

ncorporated -inta activities: :of daily living:
ecognizing, initiating, recievlng,g sustaining, and.
aiptaining T

. . g2 V0
scuss fundamental ‘- approaches to prom6lln§“aoc1a1

iteractions including:
Lntegration N
everse integration

lassroom location L

ERIC

Aruitoxt provided by Eic:

interaction which can be - -

Iy

5
\mg

Iverson,

students

ration Plans

present and discusa their plans 1n liqht oE actlvltaeS;
1-4 above, . . o

. Reguired~Rend1ngs ’ ‘
- G.S 5@nlllams
Burlin tﬁn'; Mak in: .

- for Implementing Model Components,

have completed thelr In-School Social

(assigned .in Module 3y

>

" * Schutz, . R.,-

Developmental
. Burllnqton, Vermont, 1982, pps. 32-44,

"

Disabilitles,

L \
o .

‘Center-
~University _of

& ?ox,
S eclal Prlends ?ro ect: Strategiés

have them

v

T.

for
Vemront,




T A :
Teaching ‘Social Interaction skills - .

Participants will
teaching  social

Pagticfpants will gain owledge of procedutes L for
teaching . social integaction skills to nonhandicapped
peets and regular school staff, &

ities

Select activxtxes of daily llving and have
delineate "and discuss how the five-componen& nodel. of"
so1al interactions (i. e., recognizing, 1n thating,
recieving, sustaining and terminating) can be. aBsse
and taught through the activities, ’

piscuss how social integration groups can bé:':'J
to promote interactions. Review I .

structural procedures:’ .
Bl

-small heterogeneous groups

-competitive individual and cooperative goal structurinﬁlg " y:

R . ! . :
Discuss how nonpandicapped peer prompting and modeling
can be used to promote social {nteractions,
Discuss the function of -sensitization training in
promoting interactions. o .
piscuss how modeling and foedback can be used to
facilitate social interactions between regular staff and
severely handicapped learners.
red Readiggs

! u " a
rson, G.S., Williams, W.,” Schutz,. R. and Pox, {. :
Burlington®s.Making Special Friends Project: Strategies e
for Implementing Model Components-Volume IV. Center for
Develofmental Disabilities,  University of vermont, .
Butllnétdn, Vermont, 1983, pp.49 51 . N .
N : X .
. K °
. #
":\:"‘/* / )
; 14 .
. . l;‘ ) A
L L N v
A

O

ERIC

Aruitoxt provided by Eic:

Students S

Iy

Goals

1

Ca,

“williams,. is\, Iverson, G.S4

-communxty-referenced tralning technlques.'

, Developmental pisabilities,

ia
. Iverson, ;G.S ]

Community-Refergnced and Community-Based Training

H ’ . '. .

Part;cipants wi11 gain knowledge of community- baped an

PR

barticipants will gain knowledge of thé use o
ecological analysis, the use of parent inventories
utilization- of ‘community resources and educating th
‘local community regarding  .community-based an
community referenced training. o '

3. Participants will gain knowledgié(of factors whic

. _enhance and inhibit ' comimunity-based - .an

" community-referenced training. 7
.J s //
" Activities- /'
/
1 Review use of . the ecologlcal analysis approach
. reallocation of resources, trainer advocacy, and workin
closely with parents a8 strategies for developing an
implementing community-based and community-reference
training. .

2, Invite an admlnxstrator {e.g., the Director of Specia
Education) "to discuss strategies for .overcoming .th
following . potential inhibitors of communlty-base
training. ’ “ . ’ L

- -liability when in the community
» ) . . .
- -allocating staff to community-based training -
" -schedullng community- based trainlng on a regular basxs
'-transportatlon to community sites . ’ < L
-selection of approprlate communlty—based txalning site
: L . \ “ ‘
. . ¥ ,,. e
Required Readings o . '1

schutz, R.,;ancan. D.!
Burllngton s Maklngﬁp_ctal Ptlend
Model Overvlew-Volume ‘11, Cqﬂter fo
Universlty of Vermont
Burllngton, Vermont, 1983, pp. 66-82.

Holbrook, L.
Project:

williams, W., Schutz, R. and Fox, .'T

Burlingtén' s’Making Sgeclal Friends Project: sStrategie
or Impi 'nt ng Mode Components Volume IV. Center fo




_ pevelopmental: Disabilities, uh’lv.'.e':"s'iv.t.y. "of vermont, "
Burlington, Vegmdht, 1983, pp.44-51. . .. .
v
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