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1.0 PURPOSE OF THE MANUAL

is the third in a series of manuals produced by

's Making Special Friends Project. The initial volume

series, Burlington's Making Special Friends Project: A

he Literature, overviews current literature regarding

nteractions between severely handicapped and

sped persons. Volume II, Burlington's Making Special

dect: Model Overview describes the components of a

livery model for increasing and maintaining social

ts between severely hamdicapped learners and

sped persons in school and community settings. The

Lose is designed to be a companion to Volume II. The

:Ommend that Volume II be read prior to this.Manual to

'prehension of the procedures described herein.

urpose of this' Volume is to riescribe an inservice,

program which can be employed to facilitate

t/

Friendsof 8u/cling on's Making. Special iends Model.
o

i11:

guidelines for plementing the model and materials

be used in rviee training are provided. these

and materials are not intended to be used as a.

It is expected that they will be modified and adapted

le specific needs or local 'communities. ,Volumes IV

in thi, monograph series are intended for use in

:raining. Volume IV: Strategies for Implementing Model

describes procedures and forms for implementing each

sf the model: Community Integration, TrySchool Social

and Parent Involvement.

Developing Community Resource land Accessibility Guides:

Volume V provides. instructions for, developing community resource
I

and accesdibility guides, and Sample Forms: Volume VI contains

blank copies of the forms keferred to throughout all of the

manuals.'
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1.1 Appropriate Service Delivery System

.1n order to implement Burlington's Mailing. gpecial' Friends

Model, severely handicapped. learner; must alreidy be physically

iritegrateld into chronologically age- appropriate public ''school

placements. Another prerequisite, of the model requires that a

district's special education .teachers be skilled jn behavior

analysis procedures ancrpoficie1nt in*developing, implementing and

evaluating instructional progtes for ledrners with severe

V.

1.2 B ic Assumptions oftbe Model

handicaps.

The e1ght basic assmptfOne of Burlington's'Making Special

'Friends Model are listed below: Volume II of this monographs

series presents a rationale for these )assumptions and disci:rises

each at greater Length.

1. .Severely Handicapped Learners Should Attend Integra-
ted Public Schools. Social' interactions betWeen
severely handicapped and nonhandicapped learners are
enhanced in settings which provide . ongoing
opportunities for social 'interactions. Integrated
public. school settings increase opportunitias for
longitudinal social -interactions between severely
handicapped and nonhandicapped learners.

..

2. Severely Handicapped Learners Should Attend Chrono-
logically Age-Appropriate Public Schools.

: To
facilitate. the development of arbnologi al N,

4 )e/
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r 2'

1st before leachers are reqUired to complete such a

this generk:schedule for model implementation and

raining has been established, a deciston regarding how

ie
.

Model components into the classrooms 'must be lade.

.

Ice 'suggests that it is better Ao,systematically phase

to the, model, rather' than to expect -a teacher to

:he entire model for several severely handicapped

a short, period of time. For example,. in BujliriWn,

: of severely handicapped learners selected oneStUdent

to ilot implementation of the model. Inservice

3 technical assistance were provid d to these teachers

the semester as they implemente components, of the

the pilot learner. After implementlpg the model with
.

Its and making modifications to fit the characteristics

Ice delivery system, each teacher'fotmUlated a.Plan for

remaining udents into the model ovelf g six-month

ernative strategy for implementing the model would be

all stulpnts simultaneously over an extended ,period of

ver, implementing. the model with only one learner ha's

;e of allowing teachers and task force members to adapt

.0 the characteristics of the service delivery system

LI implementation with all learners. /

le format for phasing. students intd the model bas been

n, a more definite agenda forAmplementing the model

an be devised. Sectiom 3.0 provides sample inservice

dules'which reflect an agenda tot 'implementing the

1o.

model oveelkie course of a semester.

2.2 Assign'Staff Responsibility for the Project

An, important consideration in implementing Burlington's

Making Special Friends Model is assigning someone primary

responsibility for the project. The staff member given the

responsibility should be someone who has authority to make

changes. Depending on the available, resources and the

administrative sltracture'of the district, th person could be the

director of special education, an assistant director of special

education, a head teacher pr g" support, staff Member. IP

Burlington, the Director and the Assistant Director of Special-.

Education assumed thit responsibility.

2.3 Develop, a Task Force System

The developmentra71 implementation of strategies to improve,
' .4 1

social interactions between severely handicapped stlents and

otter persons is a complex, multifaceted prpcesS4 The ultimate

o 9 success of specific strategies rests with a broad base of support.

A task force system can be an effective method for securing
ft'

support for the project and for receiving input into the

develOpment, impl mentation and evaluation of model components.

The most effect

with varying- in

task force would be composed of individuals

este relating to the project, such as

administrators, parents, regular educators, teachers of severely

handicapped students, 'support service providers and interested

community members.



ce at least three ways in which the .task force system.

Used: first, single° task force can be-CoiniVened:

pirt into the anti el. A second method, is

ree separate task lorces, each. addressing one of the

pnenta: ,.1) Community Integration; 4-In-School Social
: ,

1; and 3) Parent InvolViment. A third option is. io'

4

! task- foe to, consider the,tril,ire model while a second

, composed primarily of parents,, specifically .focuairig

L input and support. It is extremely valuable tOAdye'a
-

ask force that concentriies on parental coriMetnie and

support base for the project..

List task force. meeting should be conducted prior to the

of.thehproject in .order to review goal's and to invite

model development. Dt extremely inObitant in

the. task, fo5pe wi of responsibility and

p
)f the model. Additionally, the authors recommend that

meetings ilway0 have an agenda reflecting specific

e ScCompiiShed. Following initial task force meetings

foCused on the development.of specific' strategies,. task

, .

Lad reconvene pert ically to review the implementation

el. Care should e taken toxmly .convene a task force

en there is work to be erformeb Overscheduling task

ings.is a sure way to cause lack' of interpet and low
. .

OP
,0.

2.4 Determine Which Components of the Model are in Place'

An initial step in/the implementation of-Burlington's eking,

Special Friends Model is to determine which yodel coMkrnts:are."

already in place in the school distact's, existing 4ervice

vr
delivery system. dasio' components of the %mode! are

1. Implementation of

* 11,

the model consists of refining the existing components.aladding.

the cdmponents which tare not already-14aee. A comlyinent is

illdttrated in a checklist format in"qTable

considered to be fully in place until it is an .institution

part of the servlice delivery sy0pm and ,is applied to ev

severely handicapped learner in the school district. only when
v.f,

the'cOmPonentsinstitutioDaliiedwillthey.endure through
1

chani34sin personnel.

IA-SCHOOL SOCIAL

HP objectives which address
a social. Interactions for all

learner,

_Regularly scheduled times
and activities for social
Interactions

Sotto for principals and
mule, teachers' In the.
schools to provide input
and feedbacien social
integretton activities

System for training non.
handicepped I to
socially Interact with
hindlcepped learners

40 TABLE 1

Model Component Checklist

WIRINIIY11ASID TRAINING

Community.referencesi and ccomunity.
based training ObilCilV2S In IFP's .
of all learners

psrierity

enxadures for facilitating trail.
silica from clastroomjto classroom
and from school ta postschmal
services

System for coordination of teacher
end suPPoet Steil roles In camasity
referenced and calmunity.besad
training

System for parent Involvement in,
(grtifying high priority community.
ad training needs

Administrative policies or guidelines
which facilitate foimeanity.besed
training

13
.44

PARMACIVIC S

System to identify and address
parent Information and train!ng
needs

System for assessing parent's
priorities and expectations for
their children

System for regular ongoing
contacts behold parents and
educators

System for Aar /school visite

telltale§ of a community re-
source guide and an .cctssIbIllty
guide and a sotto for.uptatine
thee

System for coordinating sdxsol
and home aCtivitits

Administrative policies or
guldellrf Ich Vasil I ta his
sorting closely with parents



2.5 Plan for Inservice Training scheduled for delivering the training are important

t.1

rvice training should be, offered to teachers of severely

ed learners

on and skills:

to provide them with the

he rationale, goals, objectives and assumptions of
urlington's Making Special Friends Model;

ow to conduct parent interviews and develop parent
nvolvement strategies;

ow to conduct ecological analyses and discrepancy
ssessments;

7)
ow to develop and implement transition plans; and

ow to translate information gained during the above
ctivities into functional community-referenced and
omunity-based IEPs.

ddition, teachers may need information and training on

with 'parents, Providing community-based training and

social interaction skills. The amount' and type of

training the teachers will need to successfully

the model depends upon their current knowledge and

last section of this manual contains modules, information

rials that can, be used as guidelines for planning

training. Possible methods for providing this training

de the, provision of special education courses by a local

c university, inservice orkshopi designed specifically

41
school district and of red by a local university or

special education faculty, and/or training sessions

Dy the public school special education staff.

amount of time allocated to. 'inservice training and

considerations. Training can be provided over several full-day

sessions it dividedinto weekly two:hour sessions. Our experience

has shown that weekly two-hour sessions over the course of a

semester Provides an excellent format 'las it allows fcli constant

follow-up and feedback. Using this format, teachers can be given

assignments such as completing a Parent Inventory, and can receive

weekly technical assistance on the completion'of these assignments

from the workshop thltructor. A sample syllabus for a

semester-long .inservice training course is outlined in Table 2.

TABLE 2

Inservice Training Syllabus for a Semester Workshop

51e51 MPM

142 ,Nodule I
Orerfle.oftlial

4ractdel

loqM4gration

OierrlftoltneParent
kirolimentComaiment

MOW]
,Dreralmohtlietn.

,lclioolSoclalIntegratim
5onioment

Nerrievolthe
nItylMegratim
ant

6 1. el S
ttcologIcal analysis

i1/66041 6
Comnity PaStiorgeS and

jAceessibility

,Nc'dTransiltilon Plans

iloralng 1t1 Parents

I /Wel 9
Facilitating Social
Integration

10 Model IO
leaching Social Interaction
Skills

11/44eCocieuni iiity.Aererenced

and CceognIty-tased
Training

Aeports on model lepleeentetion

13 Follow.* al needed

ASSIGNMENT ME DATE

Select pilot learner(%) Class 3

Can'teta Parent Inventory Class

For. and treet with Social , Class 7
Integration Subtaiit Forces

Camlete Ecological analysis Class II

Corolete Trim filo Plan Class II

Coeolete Parent Services flan
Parise IFP's

Coeolete 11110°01 Social'
Integration Plan

Full model 1.plerentatlan

Class II
Class. 12

Claus 12

Class 13

14
"
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1,

%

seen school and hpme/neighborhood environments. Various '

f maintaining ongoing, systematic communication are

in VolumeIV, alongwwith other strategies for promoting

plvement in the edbcationprogram.

15

sition Plans

/

idualcized tradsition_ plans' should be developed for all

pon lentering an educational program in .order o. best

.

le student for moi(ement to, the next environmen In

or transitions'from one classrooM to another (subsequent

transitions), the learner's current teacher, parents,

teacher should work together to develop strategies 'for

ng the move. The prOces, for' developing a subsequent

transition plan, should include the fyllowing activities:

the new classroom by the current teacher, the parents,

earner; visits to the current placement'by the future

observe the learner; delineation of skills which will

success in the new placement; inclusion oWielevant

objectives in the learner's IEP; and identification of;

Oh will ensure continuity ofthe learner's educational

ltion plans for learners who will be moving from public

adult services are referred to as pbst-sc ool Aitsition

>st- school transition plans should include idthtifitaton

thool options; identification of personnel

n the transition; visits to the potent%1

ier, the parents, and the learner;

-related objectives in the learners

\ 20

who should be
1144

placeMents by

inclusion \of 1

IEP; andNthe

. k

deVelopment of a method to "%sure fontinuitY of the learner's

program. Volume IV. contains detailed procedures, and sample forms

fw-dialleloping subsecpient crassram ,and post-school transition

plans

. .

16
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3.3.3 In-Schiol Social Integration Plans.

An, in-school social integration plan should delineate the

members of the task force invol'ved in developing and implementing
---. .

the plan, articulate `e vironments' in which social interaction

il
.

activities presently oc k or i expected to occur, provide a

general desoriptiorc of the non ndicapped learneft who will\P
participate in the activities (e g., lselgraders, 7th grade boys,

etc.), and describe the nature of the social interaction

activities. Strategies selected fcif facilitating social

integration should be briefly described (see'Volume IV).,

, .

3.3.4 IEP Revision.

Raged upon the parent inventory, the ecological analyses and

the transition plan, the leader's IEP should be revised to

include community:referenced and 'community-based training

objectives which emphasize social interactions. Whenever

appropriate, conditions, and criteria of IEP objectives should be

written to indicate the commu ty environments in which shill

performance will be assessed nd evaluated. The assessment

portio f the IEP should ind ate that parent. inventories and

icologic 1 analyses were among the tools used to select IEP goals

and Wec ves,

c .

21
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.MODULO 1%
.

. ..
..

.

erview of BUrliAgtOn's.Making,SpeciAl.Friesdsiodel ..

.. ... ., :
.. -

LI

articpants will :Obtain knowledge of crnirse:objectives,
ut.puts and timelines. . .

.
.

. , .

articipantsWilt,obtain knowledge of the rationale and
asic assumptions of the Burlington, model...

ties

iscuss 'three* compdhenti.'Of the BurlingtorvmOdel: lj
ornmunit Integration, 2). In-School Social Integration,
ncl'_3) yarent.Involvement. ' ' **..'

,
eview course requirements.and outputs including Parent:,
evolvement 'Strategies, .In- School Social Integration..

. . t
Tans, and Trinsitionn`Plans. 0'

,

iscuss..rationale for the social inAgretiOn model:
. i

need for longitudinal social rntegravtioni and
infrain raciiont between severely handiCapped andctions

andicapped learners!throughout 60r: school yeart

.
. .

need-to traininonhandAcapped peers to socially interact
o4th seyeielkhandicapeed learners ' .

.

need to teach severely handicapped leainera tri
interact with nonhandicipped peers ;: .

learners withou ciprocal emphasis:on teaching
nonhandicapped pee lrft how to interact with severely,
handicapped. earners

5. Discusi:wily social interaction training 'should be an
integral" component of instruction on tasks of daily life
andwhy it shodld.not be'a separate. urriculum domain.

6. Discuss how social interaction.skilis' (including the
ability to initiate; receive; 'sustain and terminate
social 'interactions) can be incorporated into
recreation / eisureactivitiee and activities of daily
living'.. .

. .

.

7. Discuss various means which-qow functioning, nonverbal'
:students can use' to initiate; receive, sustaitt :and
terminate social interactions.

8. bisduss the need to generalize 'social
to .'activities of daily living.which
other:community environments. A.

0 ,'

J

thefollowing. dpproaches:

iscuss factors VhiCh inhibit or limit social

nteraction training.

idgregated,s0oOlt

Segregation.or.isolation within an ,tri

minimization in public schoolsof.
ppportunities for nonhandicapped lehr

Limiting social . interaction*
recreation/leisure activities

eqpeting social interaOtions.to COnver atiOn

egr'ated setting

vial interaction
ers

rYfiing to

.

interaction" skills
occur in home and

-ecological analysis. .

-developmental and cumulative skill building

:-curricUluMguideline.

- combining tbesehree approaches to
docial'intetaction.skills through f
of dally14ving

71.1Sing..the .prinOiple of, participation
.exclusfah of severely IandiCapped learners

interaction activities

ilitate teaching
tional activities,*

to prevent the
from social

'..Assignment

1.'Belect" learner(s) with-whOm:to mplement the model.

Required Readings

.Schutz, :R., Williams, W., Iverson, G.S. and Duncan, D.
Burlingtv's Making Special Friends Projects AReview of
the. Literature - Volume; L.. CenterA for DevelopMental

University.Of'Vermont, 1183, pp. 1-54.

W..4:I4erson,A.S.. Schutz, R., Duncan, D..
Holbrook, L. . Burlington's Making Special Friends
Project: ... MOdef.OVerview-Volume II. tenter for
ttvelopmental, Disabilities, University of Vermont,
.Burlington, Vermont; 1983; pp. 1-39:

eqating ehocial..'%nteractloh,' raining 0' langua
trai=ning :5 "

AdViSion Of social interact training to handicapped

4



MODULE 2

Overview of the Parent Involvement Component

rticipants will obtain knowledge of the goals and

jectives of the Parent Involvement Component.

,rticipants will obtain knowledge of strategies to

crease, enhance and maintain social interactions in

aR and community settings through development of close
aking relationships with parents.

irticipants will obtain knowledge of how to conduct
/rent inventories, determine parent information and

Tport needs, and develop parent/teacher communication
'stems.

:ies

.scuss the:goals of the Parent Involvement Component.

scuss how a parent task force can be convened to

ovide input into the project and what the role of the
tsk force should be.

view the procedures and forms for conducting a parent
aerview and developing a parent /teacher communication
'stem.

scuss how teachers could use a Community, Resource
Ade in directing parehts to agencies and services
Ach meet their informational and support needs.

scuss strategies for maintaining/institutiOnalizing
le Parent Involvement Component.

mplete the parent inventory with parents of targeted
:udents.

Ld Readings

Lams, W., Iverson, G.S., Schutz, R., Duncan, D. and

Abrook, L. Burlington's Making Special Friends
:oject: Model Overview-Volume II. Center foe

ivelopmental Disabilities, University of Vermodt;

irlington, Vermont, 1983, pp.77-81.

28

23

Iveison, G.S., Williams, W., Schutz, R. and Fox, T.

Burlington's Making Special Friends Project: Strategies
for Implementing Model Components-Volume IV. Center for
Developmental Disabilities, University of Vermont,
Burlington, Vermont, 1983, pp. 1-32; 56 -70; Appendix A.

Pine, L. Rissler, N., Williams, W., Iverson, G.S., Schutz,
R. and Duncan, D. Burlington's Making Special Friends
Project: Developing Community Resource and Accessibility
Guides-Volume V. Center for Developmental Disabilities,
University of Vermont, Burlington, Vermont, 1983.

29
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NODULE 3

!rview of the In-School Social Integration Component'

irticipants
ojectives
omponer)t.

will obtain knowledge of the goals and
of the In-School Social Integration

irticipants will obtain knowledge of strategies to
mrease, enhance and maintain social integration and
oteractions in the school setting.

Irticipants will obtain knowledge of how to develop and
plement an in-school social integration plan.

:ies

.scuss the goals of the In-school Social Integration
omponent.

!view the procedures and forms for convening a social
tegration task force and developing and implementing a
ocial integration plan.

view strategies to increase social interaction
Tortunities in school:

mliciting support

.dentifying and creatidb social interaction
opportunities

'ecruiting nonhandicapped peers

.scuss how the strategies can be adapted to 'meet
idividual needs of teachers and schools.

view and discuss strategies to enhance social
teiactions:

Tovision of t social interaction training to
onhandicapped peer

Tovision of social interaction training to regular
lassroom teachers and interested others

rranging environments to , facilitate social
nteractions

44
1liew and discuss ) strategies to
intain/institutionalize social interaction
portunities in schools.

0.

-task forces

-development of guidelines for

interactions.

Outputs

in-school social

1. Inclusion of gbjectives which reflect social
interactions in learners' IEPs.

2. Regularly scheduled in-school social interaction
activities.

3. Development and implementation of an in-school social
integration plan.

Required Readings
. ,

1*.

Williams, W., Iverson, G.S., Schutz, R., Duncan, D., and
Holbrook, L. Burlington's Making Special Friends
Project: Model Overview-Volume II. Center for
Developmental Disabilities, University of Vermont,
Burlington, Vermont, 1983, pp. 45-61.

Iverson, G.S., Williams, W., Schutz, R. and Fox, T.
Burlington's Making Special Friends Project: Strategies
for Implementing Model Components-Volume IV. Center for

410 Developmental Disabilities, University of Vermont,
Burlington, Vermont, 1983, pp.32-40.

31



MODULE 4

27

Overview of the Community Integration Component

rticipants will obtain knOwledge of the goals and
jectives of the Community Integration Component.

rticipants will obtain vknoOledge of
tween community-referenced and
aining.

rticipants will obtain knowledge of
creasing, enhancing and
mmunity-referenced and community-based

the relationship
community-based

strategies for
maintaining

training.

ies

scuss the goals of the Community Integration
mponent.

.4

scuss how' community-referenced and community.-based A
aining can be employed as vehicles for generalizing
cial interaction skills to nonschool environments.

scuss how the emphasis of community-referenced and
mmunity-based training can differ for younger and
der severely handicapped learners.

view and discuss strategies4for increasing integration
d interaction opportunities in the community though
mmunity-based training:

cological analysis

arent inventories - working closely with parents

eveloping a working relationship with the community

eallocaton of resoOrces withiOf the school district

scuss strategies for enhancing social interactions in
e community:

rovision of training in the community

rainer advocacy

scuss strategies Por maintaining community integration
d interaction opportunities:

velopment of community-based training guidelines

32

Outputs

1. Inclusion of community-referenced- and community-based
. training objectives in learners' IEPs.

2. Classroom instructional schedules which reflect
regularly scheduled community-based training.

Required Readings

Williams, W., Iverson, G.S., Schutz, R., Duncan, D. and
Holbrook, L. Burlington's Making Special Friends
Pro'ect: Model Overviqw-Volume II. Center for
Dever mental. Disabilities, University of Vermont,
Burlington, Vermont, 1983, pp.62-75.

Iverson, G.S., Williams, W., Schutz, R. anp Fox, T.

Burlington's Milking Special Friends Project: 1Strategies
for Implementing Model Components-Volume IV. Center for
Developmental; f Disabilities, University of ;Vermont,
Burlington, Vermont, 1983, pp.44-56.

33



NODULE'S

Ecological Analysis

trticipants will obtain the knowledge and skills4 to
)mplete an ecological analysis.

:ies

!view and discuss the procedures and format for
inducting an ecological analysis.

induct ecological analysei of priority environments
lentified by the parent inventories and .Social
itegration Task Force.

A Readings

ams, W., Iverson, G.S., Schutz, R., Duncan, D., and
abrook, L. Burlington's Making Special Friends
oject: Model Overview-Volume II. Center Tor
velopmental Disabilities, University of Vermont,
rlington, Vermont, 1983, pp.30-33; 67.

on, G.S., Williams, W., Schutz, R. and Fox, T.
rlington's Making Special Friends Project: Strategies
T Implementing_Model Components-Volume IV. Center for
velopmental Disabilities, University of Vermont,
rlington, Vermont, 1983, pp.9u15; 25-291 51-56.

4

A
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Goals

MODULE 6

Community Resource and Accessibility Guides

1. Participants will
community resource

2. Participants will
community resource

obtain knowledge o uses for
and accessibility g es.

obtain knowledge of how to develop
and accessibility guides.

Activities

1. If available, obtain .community, resource and
accessibility guides for tfie community of concern prior
to class.

2. Discuss how community resource
4 guide could be used by

community-based training and
appropriate services when
Involvement Component.

3. Discuss how to develop
accessibility guides and the
the community of concern.

4. Haye representatives of various community service
agencies (e.g., mental health, vocatonal rehabilitation,
ARC) visit the class to explain the services they
provide.

guides and accessibility
tafters in planning

in referrinp parents to
designing the Parent

community resource and
need todevelop tror-roy

Outputs

1..Development of community resource and accessibility
. guides if needed. .

Required Readings

Pine, L., Rissler, N., Duncan, D., Williams, W., Iverson,
G.S., i Schutz, R. Burlington's Making Special Friends
'Project: Developing Community Resource and Accessibility
Guides, Center for Developmental Disabilities, University
ErMiont, Burlington, Vermont, 1983, pp.1-26; Appendix A
Appendix B; and Appendix,C. .

1\
35



MODOLE 7

Transition Plans

Irticipants.will obtain the knowledg and skills to
velop a subsequent classroom transit n plan.

la

ir ticipants will obtain the knowled e and skillst! to

melop a post -'chool transition plan. -

:ies

!view and discuss procedures and formats for developing
subsequent classroom transition plan.

!view and develop procedures and formats for developing
post-school transition plan.

Ivelop transition plans for targeted learners.

iclude objectives which will faCilitate transitions in
!arner's I8P's. P

A Readings

L., Pumpiad, I., Baumgart, D., VanDeventer, P.,
md, A., Nisbet, J., Schroeder, J., and Gruenewald, L.
ingitudinal :transition plans in programs for severely
mdicapped students. In .L. Brown, M. Falvey, I.

mpian, D. Baumgart, J. Nisbet, A. Ford, Schroeder, .

Loomis (Eds.), Curricular strategies for teaching
merely handicapped students Unctional skills in
thool and nonschool environment's. Volume Madiebn
tropolitan School District, December, 1980.

4n; G.S., Williams, W., Schutz;. R., i Pox, T.

mlinotoes Making Special Friends Projec Strategies
m Implementing Model Components, nter for
melopmental Dtsabilties, Universit of Vermont,.
mlington, Vermont, ,1983, pp.'15-19I A endix B.

a-
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Goals

MOD= 8

Working With Parents

a
1. Participants will obtain knowledge of strategies for'

involving pare'nts An educational planning, enhancipg
social interactions at home and in the communitk,
assisting parents in meeting their information and
support needs, and developing on-going communication
with parents.

Activities

1. Review and discuss with parents procedures and forms for
developing and utilizing parent, inventories, surveys of
parent information and support needs,and parent-teacher
communication systems.

2. Discuss with the parents what' types of-special education
.activities may promote social interactions in home and
community settings: -,

Aiscuss with'the parents strategies:which could. promote
the parent/teacher partnership.

Outputs

1. Revise, the parent inventory to reflect Changes suggested
by parents.

2..Develop a system for assisting parents .in meeting their
' information and support needs.

3. Develop an on-going communication. system with parents of
each handicapped student..

Required Readings

Iverson, G.S., Williams, W., Schutz, R., i Fox, T.
.Burlington's Waking Special Friends Project: Strategies
for Implementing Model Components, Center -for
Developffiental Disabilities, University ,of Vermont,
Burlington, veraoht, 1982, pp. 56 -70.



MODULE 9

PacIlitating Social Integration

Irticipants will .obtain knowledge:of strategies for
(creasing, enhancing, and maintaining social
ltegration and interactions.

mrticIpants will gain'knowledge of conceptual' issues
elated to educational integration. .

irticipants will gain knowledge of definitions ,of.
)cial interaction skill definition. ..

ties
! ,

:view the distinction 6etween :1:10yeicel and social
Itegration. -

iscuss the need lor,educitional programming beyond
lassrbOm.

view definitions of social interaction skills and
:tivities,as related to:

33

If students hive completed their In-SchOol Social
Integration Plans (assigned in Module .3); have them
present' and. discuss.their plans in light of activities-
1,-4 above.

ReguiredReadings
,

.

Iverscin, G.S,:01111liams, W., 'Sthutz, . R., , 6' Pox, T.
'' Burlington's Making Special Friends Project: Strategies

for Implementing Model Components, Center: ' for
Developmental Disabilities, -University of:. Vemront,
Burlington, Vermont, 1982, pps.12-44\.

'
.

o \

ir

:ommunicatton/language training

:ecreation/ieisure skills training

aassification of interactions as proxinial, .spolai,
lelping, instenctionsl, service and reciprocal. ;

:We components'of social inteaction which can be
Lncorporated into activities of daily living:
:ecOgnizing, initiating, recieving,. sustaining,. and,
miptaining

Lscuss fundamental apprdiches to pioMotingsncial
Iteractions includingl

ritegration

verse integration

aaisroom location
.

ligani4ation of, the echdai day

'-buddy encl' or systems

38,
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Teaching :sOLafT4eractioh Skills

. -..
fie k iParticipants will ga,,, now edge OtAp,rOceOurefor: .:

teaching social inpOractlonr stilIa..-t0'.`:,,Seyere,11,:,

i
handicapped yearners. ....',',...-

Participants will gain,o. owledge of proCeAures. .:fo-C.
teaching .social intetactibn skills to :nOdhandicapped
peers and regular school staff.

ities
Select activities of
delineate and discuss
sOCial interactions
redieving, sustaining
and taught through the

daily living and have aituilente
how the five - component`' model

(i.e., recognizing, initiating,
and terminating) can be :assessed
activities.

Discuss how social integration groups can bestrUctured
to promote interactions. Review the:,tf011Owing..
structural procedures:-

- small heterogeneous groups

- competitive individual and cooperative goal structuring J

Discuss how nonbandicapped peer prompting and modeling
can be used to promote social interactions.

Discuss the function of 'sensitization training in

promoting interactions.

Discuss how modeling and feedback can be used to

facilitate social interactions between regular staff and
severely handicapped learnet's.

red -Readies !

rson, G.S., Williams, W.,' Schutz, R. and Fox, e.
Burlington's.Making Special Friends Project: Strategies
for Implementing Model. Components-Volume IV. Center for
DeveloOkental Disabilities', University of Vermont,
Burlingtdri, Vermont, 1963,-PP.49.;51.

V

Goals

Community-Referenced and Community-Based Training

' 1.:Participants will gain knowledge of community; bayed an
'Community-referenced training techniques.

'2. Participants will gain knowledge of the use o
ecological analysis, the use of parent inventories
'utilization' of community resources and educating th
local community regarding .community-based an
community- referenced training.

3. participants will gain knowledge of factors whic
. enhance and inhibit co unity-based an

community-referenced training.

Activities

1. Review use of , the ecological analysis approach
reallocation of resources, trainer advocacy, and workin
closely with parents as strategies for developing' an
implementing community-based and community-reference
training.

2. Invite an administrator (e.g., the Director of Specie
Education) to disbusi strategies for .overcoming th
following . potential inhibitors of community-base
training.

-liability when in the community

-allocating staff to community-based training-

scheduling community-based training on a regular basis

-transportation to community sites

-selection of appropriate community-based training site

Required Readings

Schutz; D. an
Holbrook, L. Burlington's MakinglOiOtal Friend
Prqject: Model Overview-Volume II. 7.:Miter fo

Developmental Disabilities, University:of Vermont
Burlingtoh, Vermont, 1983, pp. 66-82.

: Iverson, Williams, W., Schutz, R. and Fox, .7
BurlingPrOA.Making Special Friends Project: Strategie
for Implementing Model Components-Volume IV. Center fc

C,
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pevnlopiental: DtsabilitiWn, University.
Burlington, Vepad4,1983,.'Rp.44-51.

,....,....,-


