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ABSTRAGT® -

Sexist language is not a problem that is likely ‘to be

“eradicated in the near future. But we as educatotrs-can have. a \\‘

. . . | -
healthy impact on our own classes by making our students aware
. 'of the implications of sexlst language. its distortions and
LY , ’ 1
amblgulty as well as its demeaning and. allenatlng effect on '

,/’females. An experlentlal approach, coupled wlth a sense of '
« humor and good Mll--rather:- ‘than a, Judgmental or dictatorial one-;
. wlll hopefully enable students to change their attitudes as well
as their language usage and will give them greater insight‘into v
their own’uncgnsc{:us assUmptions as well astthose'communicated

by our male-oriented language. ¢

~ L a®

‘This paper contains a number of exercises and activities on
1
sexist and non-sexlst ~language usage both for h1gh gchool and

college English classes and for teacher preparation classes.
:Exerclses for English classes are d1v1ded into- several categoriess

1ntroductorw'consciousness ralslng exercises, connotative/denotative

language exerclses (includgnglihe selection of details in creatlng

slanted language). clarity exerclses, audience response exerclses.v
. exercises on sexist .language in’ llterature. and nbn-sexist usage

« ' ekercdses. The sectlon for teacher preparation classes starts

+

with consclousness ralslng activities that concern both the use of

sexist language in academlc contex;s and alse uhe or1g1ns and V'

Justlflcatlons of the . genprlc mascullne. Pract'cal appllcatlon

activities follow which include tactlcs for combatlng the effects
.of sexist materials on students &nd also slmulatipn experlences

in evaluatang bookihand materlals on the basis oﬁ their SéXlSt
i ] »
. or non-sexist implicatlons. M " ) - ’
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Sexlst Language and .the Clasﬁrooms .
Exerczses ahd Activities = S
by Barbara Wade = - Lo

Myth ,
W
o Long.afterward Oedlpus. bld and blinded, walked‘-
G- the roads. - He smelled a familiar smell. It was
the Sphinx. Oedlpus said, "I want to ask one
s question. Why didn’t Irrecognlze ny mother?”
"You gave the wrong answer," said, the Sphinx.
"But that was what made everythlng poggible, " s
said Oedipus. “No, " she said. "When asked, ‘
What walks on Tour legs in the morning, two at _
noon, and three in the evemning, you answered, . L
Man. You didn’'t say anything about woman.", ’
“wWhen you say Man,"” said:Oedipus, "you include
© women too. Everyone knows that " She said, “That’s
: what you thlnk.“ o

——MUriel Rukey‘ger1

-

. I
lee Oedipus, many ‘teachers are learnlng that the use of

sexist language can have the unde31red result of alienatfng .
aqdiences ag well as faillng to communicate ideas accurately and )
clearly. And many teachers have'doubfiesa deveIOped'straregiés
for making their students aware of fhe\effects.and ihp;icatfons
‘of sexist lahguage. Yeh Tew publiah?d‘articies have'conoaihed
specific exercises or activifies for’olassrooh dee' This paper
is a collectidn of suqh exerczses. both for Q1gh school and
college Dngllsh classes and for teacher preparatlon classes..
rrlhn order in whlch they are presented is nbt neoessarlly the *
order in_ wh;ch they should be used (although the consczousne§s-’
ralslng exer01ses should loglcally precede practical applicat
exerc:.ses). rafther. teachers c;hould select exerolsés approprila

e
for their partlcularvclasses and course ‘outlines.

1 .
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* .. h‘ - ‘.. : .. _\' ‘. -
:“ N .: wade“z-» .
b ' ‘ i .
g INTRODUCTORY EXERCISES . .
. \ - - * * »
An 'xercise that mlght ‘be used 1nran 1ntroductory way to ' !

» - B

reyeal to students the serlousnesa of the problem of sexual
v stereotyp;ng through . language is one suggested by Betty R@nahaw ¥
1n a handout entltled “Games/Exercises for. Revealing/beallng

with Sexism." w2 (the’that this exercise might fit in naturally

3

P * when diecqﬁsigg deTinition papers or the definition processh"

,  The Ideal 'Person. (7 -

Ask students to call out adjectives or -phrases to

T .describe "the ideal person,” and write these on the

board; do not specify the sex of this hypothetical

person, Repeat the exercise for "the ideal male,"

and & third time'for "the ideal femdle."” Discuss the

dlfferences in the descriptions. Talk about why such .

distinctions are made, and the possible value (and

dlsadvantages) of such categorizing. Are any of the

traits generic in character? What part does social

, conditioning/programming play? Note ee{ecially any

! correlation between thé lists for-"the lideal person
and “the ideal male.

"An gxtenszon of ‘this exercise might 1nvof%e looklng at.a
nuaber of paSSagea where the assumption seems to be that all
pe0ple-are males. where even when ndnrgender epeczflc tetms are
-being used males are clearly 1hdlcated by the context - women
ane the exceptlon or abe%ratlon. Ask how this deflnltion of

the male as the norm might affect thlnk;ng, roles or aspirations. l

How are ma}e/female_roles deflned?

-Male as Norm - N

'
,\\\ " It’s:the great secret among doctors, known only to _
. " their wives., that most things get better by themselVea.“

. " {fife and, drum] corps’is:that it is strictly an adult - )
. , group It doés not take in e ther women or students_ h
who are still in high 'school, . ’ 3

= Anoth%ﬁndlfference ‘between .the Marlners "and many other-
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.Our peomple are the best gamBlers’ int the galaxy.

T, We compete‘fér‘power. fame, women. (Star Trek) 5
We find that holders of the MA and ¥S who enter "this
department do well in graduate work here. Their.
applications, like thode- of women, and of members.of .
minority groups, are welcome.6 (Unlverslty of TBnnessee
flyer, Psychology Department)

Soclcloglsts « + o along with cther persons, retain ‘Q\
the sacred for.their friends, their-wives, and them~ .
selves. (Goffman. Encounters) . -

Sharlng our rallgay compartment wére two Norweglansaﬁ
and their wives,“ . .

L] A ¢
-

:Piomeers travelled West, taking‘their'wives and
children with them. .

]
4

In the ‘last .three sentences, wivels can be changed to husbands

-

orally, and students can discuss both their responses to the

change and the dlfferent assumptlons that such a change "would

1nd1cate. . '-//B ’ . Ads

—~

" Ancther 1ntroductcry’act1v1ty 1nvolves shcwlng students

-

a current ad that uses sexist language. (oome'alrllne commercials
have been especlalrx blatant; "fly me” and "we move our tail
fcr you" are two recept alrline ad slogans that.recelved a flurry

of prptests and tould lead readily into a,disousslon of

o/

connotative meanings'and uses .of language. . Infadditipn; Ms. '

Magazipe's "No Commeént" pages feature a. variety of sexist ads

each month.) _ Dlscusslon questlcns might 1nclu§f the’ followings
. )

1) "What ar nderlylng assumptlons abcutﬂ:omenxpr men or about .

- ' )

male ér frmale roles?" and'z) "Do you find thé ranguage’ usage

L]

cffensiv'e9 'fUnny9 persuasive?” After. the discussionf tell

students to brlng in .ads ‘which they feel are sexlst to share with ‘

the class. They might also each come wlth a paragraph explalnlng

. »
- . -




, _ : Wade-l
) Co. o ‘why they find their ad objectionable or how the languaqp works .
to create, stereotypes or to demean women or men. All’ of the,
ads mfght be made into , collage artd, the culmulative effect of
..  the ads oiscusseo. Or a parallel qé;15g7 could also be conpileh
of non-sexist ads, and sStudents coulo conpare the tuo; perhaps
beginning to explore the question of' the role of language i;
'reinforcing:as well as reflecting stereotypes. The class A
.discussion of sexist ads coul& also provide the basis for a ’

longer paper on sexism in advertising or even be ‘the starting .
L -

’ . point for an exploration of language usage and logical fallaCies
. i advertising. * -0 . . .
¢ 4 o0 : s : R
. \ " CDNNOTATIVE/DENOTATIVE LANGHAGE T

s As the last exercise perhaps suggested. exercises on

-

.sexist language fit particularly well in discussion of
"

connotative and denotative meanings of words. Several options

-~

are available here, and these would be appropriate in communications

o

) . + courses aS'#“Il as . ?omposition classes.” , =

A particularly iptertaining as well as experiential approach
. is to start‘yitﬁ the subtle-meanings_that are expressed.non-
veroally;~-Héye stuiehts‘loik around the classroom to discoyer
xattitudes that_are oeapg_expressed nonverbally. or: if that seems
¥ too threatening to students: act out attitudes in posture‘and

., . - . .J‘ _. . .
¢ moveément and have student$ identify them. Next, have the men °

r ' :* ! ]
- act out the following set of directionsy . - L,
* ‘ 1 Sit'down in a straight chair. _Cross your legs at the,

.. ankles and keep your knees pressed together. :

2.Bend down to pick up an object from the flogr. Each
time you bend, remember to bend your knees so ;Bai
your rear end doesn t stick up, and place one d on
your ‘shirt-froht to hold it to your chest. v .

" oA,
o s
L] . . :

' - . .
'MAr "\-‘ll ' . - ' ' .‘




Ce ’ o Wade-5
3 Run a- short dlst nce, keeping your Knees together.
. You will find you have to tdke short, high steps
- 4 Sit comfortably on the.floor. . . Arrange your legs
: ‘86 that no one can see your iunderwear . Sit 1
onEg
our

-

this for a long time without changing positi

5 Walk around with your stomach pulled in tigh
shoulders, thrown bac¢k, and your chast sut. .
Try to spéak‘loudly and aggressively in this
posture 9 ) o

Then have ‘the women adbpt "masculine"” stances and movements:.

[ 4
) N 1 Slt comfortably. legs apart- and arms ‘away from 5 \
. - -+* your gides. Take up all of. the available space.

2 Stand with both feet on the floor and legs apart. ’ .
-Breathe~deeply Address the person farthest away from
you in a strong, confident vozce

3 Walk with long strides, arms swinging, head up T '

i Flnally. have the women and.men walk to meet each other, telllng

them, to walk as they dld in the prev1ous exerczse Instruct the i\

Y

men to look away and to keep their faces expresslonless ags they .

‘meet the women. Tell the women to look boldly and openly at tbe

i

men., After everyone has had a turn, discuss th feellngs that
* e ’ ® . . ¥
were aroused. " Then ask what is being communicated by these

-
L}

culture-prescribed postures and'moqements. wnat is the non- .

verbal language saying? . ) to T
- ‘ i - ' 1
'In a subséquent meeting, ask how the appropriateé behavior,
L3

for nﬂ;és and females is revealed through verbal language as well.’
Put student examples on ‘the board. To supple ment them Aor 1f )
. ' . students have dlfflcu ty. beglnnlng). 1tems from “HOw to Teil a oL

Businessman from a.Buslnesswoman (& Pearl for, Wwomen's L1beratlon)

. . . . o
_can bg-useds . . ' R N

'

© A businessman is aggressivéy a buslnesswoman is pushy

t

A buslnoss man is good on detalls; she is plcky

He loses his temper because he s so0 1nvolved in his ]
jo®;. she's bltchy ' o . , ’ - ,

.
When he's depressed (or hungover). everyone t1ptoqf/past '

b Y , \ '

;131 L B
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# ‘ )- - . "p"’ o
his offlce.a she's moody. so it must be her tzme of

a the month ) ' « ‘ . ca]

~ He follows thro&gh; she .doesn’t know'whén to quit.

T : e He 1S confident;- she;s conceitéd. . .. " '.; .
S * v % ol . ) .. } A Wt ) y

- He stands firm: she”s impossible to deal with. "’ -

W.'ﬁ ’ s

His judgementsfare;her‘ﬁrgjudices.

He is-firﬁ; she's hard,

N - He's a'man of the Wworld; fhéfé'been around. | “’ .
i -_- He drinks because of the exce331ve Job press&res; -
'(\\wﬁzfalush' | . ‘ T T
He isn't afrald to Bay what he thlhks.' she‘s mouthy.. -~ :
IS ’ He exercises authorlty dlllgeﬁtly; she®s powér mad. "g?
* He' s close-mouthed; she's secretive. K . ; S
He cllmbed the ladder of subcess: she sléth:Zt haj.to .o
A ' the top . L - o }'.", *
" L He'’ s a stern taskmaster; she's hard to work for. . A,
-+' . . He's“witty; she's sarcastic.%o . T. o t" .\.'
‘. . :n Asunplé’ activity which lmight be* uged in p‘ . . .
ohe is to read a llst of wbrds to Students and’ have thém 30t -, ‘
down “malé" or "fema!e."*whlgaever comes to th ir minds fzrst ‘ c 7
e fords s?lected mlght :nci?de the followlngz assertf%e. aggre551vg.
"pushy-, ambitfous, g0331py.-aff1able. prostltufe, whore. tramp . )
- ] Discuss choices. Then discuss actidns ‘of males and females who f-f
mi'ght be. given_thtse descriptors, and note‘qu diégfepencies." ) ‘
) How 1is ;n aggreésive man different- £tom an aggressive waman”? -Is .
L 1t’appropr1até for women to be ambitious? -Hbw does a male tramp \ ’
' differ from a female tramp° Is At possible ipr a man to be a . *1::
prostitute?. 4 whore? What is the dlfference° .‘ E ‘
. . "\ oW
» . .-, - v - "' S : . P .
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-

. ‘petty Renshaw, 1n her handout entitled ”Games/Exercises
§§h for Revealing/bealing with Sexism.“ suggests a similar e;ercises
' - Have students make two.colUmns on a sheet of paper. .
) L each numbergd one through eight, labeling one- column .
- ] "female," the—other 'male.” Then ask them to write the
first word that comes to mind-to describe or name each
. of the followings
-(a) Uhmarried 45 year-old women; Unmarried 45- year old ‘
, ' hen.. .
{b)  Females whd dominate theip’ family. Males whb dominate
(c)’ Males who.are outspoken with their opinions :
Females who-are outspoken... |
. (d} Wives ‘who boss thHeip spouses Husbands who .boss...
.o . {e) .A male-teenager who is unmarried and. sexuvally

.- Lo active. A Temade teenager who is unmarried and... ©o~
N * , Giat:A female teenager who drinks, tells dirty jokes' or
AW . e swears. A male teenager who... ' :
¥ ‘. (g)v A man who excels in sports. A an. who... ,
: _ ach. A woman whose job is cleaning e and cooking.» A,
: Tan whose. ; :

.

Then, disguss the 1mpact that language has ‘on our thoughts
and behaviors.. ll =

, Yet another approach can be used in naking students aware
of the sexist assumptions often conveyed by connotative meanings
L g 7 12
of words - the v1sual approach Start by grojecting the cartoon

on the follow1ng page or by giving students'copies hqk it the -
,cartoon accurately depicts the meaningsﬁasfociated with ﬁhg;pairs

.- af, words.and why the ‘pairs of words carry such different conﬁota-

tions See if students can thinkacf other pairs of wprds that '

should be paraller\in meanin%§5ut 1ns;ead carry‘?”“‘ differenf 5

connotative meanings Such words might 1nclude“Iord/1ady (who-'

ijever heard, of a cleaning lord?). governor/governess. master/ . ' L

o imge, '% b v

mistressj courtier/courtesan. knight/ﬁame e g,i1}

:?Qb

- T, ;‘ . - . L ¢
. . . - X . Y .
a, . 4 PO . o) . . . - T gt g
-~ B T ”W"t-"’s:: et . R L
v - - LS - . P B -
+ ‘-"1. il Tn v Tt ‘ T . 7 .t
L ‘ PR + - e . u +
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.~ brave | squaw bachelor "SpmSTEI

Praise him/blame her words: why is it thac ssr and madam carry very dif-

<
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S . .M, - .' ,3 . " . Wade 9
An’ act1v1ty fhat\I have.used in an 1nterd1301plinary
‘writing course unit on $eklsm would also be apbropn&gte for a
dlscu331on of denotatlve ggz connotatlve languagea
h

“- . d- out dlt;oed sheets divided, inta four boxes
< tled Feminine, Masculine, Womanly, and Manly.
Give students oﬁly a few*mlnutes to jot down ideas
that come spontanéously to mind as they\look at each
word. Encour%fe them to fiil the boxes completely,
and have them@dentify themselves by their sex only. .
{Draw.51mllar boxes on the board and fill them by
_having students call out their written responses.
(If the class'is a reticent one, the teacher could
. make .out dittoed lists from their papers and _ o
* continue the next meeting.) Discuss the different
connotations that’'each word has for differerit people
in the class. Then note any differences between the
first two sets of words and the second. Does feminine
connote something different from womanly? Masculine —.___
from manly? Follow up by having students look up the .
four words in their dictionaries and also emasculate
and effeminate. Discuss these dlctlonary definitions
: .and ask how much language reflects societal views and
- ‘how much it influences these views. -

An alternate version of this}errcise would be to have all the
. male fesﬁ&nsés separated ffbd ?he female responses. Then,

diffqrenées could be discussed. Or, male responses to feminine

and womanly could be used and females could én react to the —\?
- . .
. responses‘and vicé-versa. ",

- / ' Selection of Details ' i ‘ '

: An extension of the consideration‘of the usagej of connotgtiv;/
.’denotative language ig a consideration of fye selection of details.
To make S?udeyts more conscious of the rofe ofoselgdted deta.ilé~
in creating an’ impression Tparticuiarly a sexist impressioh),
read -the following‘por%ion of the newspaper akticle "Male Mayor
Gets Taste of Querieé HiS F;malé Counterpérts‘Re;eive” - without '
_‘régﬁiqg-the title:, © \
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¥ +
Dallas Mayor Jack Evans, a tall, willowy man, .
was interviewed last week in his Sth-floor office(
at City Hall. The scene was gtriking. ‘The natyral
tones of the office furniture _perfectly matched his +
+ camel, gsports coat. *
"The interview began with a questlon about the change
in city managers--George Schrader has been replaced
recently by his assistant, Charles Anderson. The
mayor was askéd to compare the -two men., ' ) )
As the mayor pondered, he flicked..s- éhrqad from '
"his 1light-blue designer shirt.. Hlsngeﬁelry'waa gold
and understated. '
"Are you interested in their dlfferent agproaches to
city'government or the differences in their pollcies°”
he asked boyishly. .
What about the dlfferences in the way thp two, managers
dress?
"George Schrader is more formal. He was always in’
(thﬂpe-plece suits,” said the husband of North Dallas‘’
homemaker Gene Evans. "Charles Anderson is_a lot more
casual, His clothes are, “too.™
The mayor shyly drew the conversation®back to City
"Hall issues. He explained there was a tough ZOnlng
- case in the council meeting the day before. .
But how does he know what to wéar to face a challenge
like that? ! ,
"I love clothes, but I'm a casual‘clothes man myself,” :
said the leggy mayor, who was sporrting a pair of brown .
slacks, ”But for council meetlng days, I usually wear
‘a gray, pin-striped suit.” R )
What does he cﬁgszder his worst fashlon mistake?
"It*s this cashiere coat that looks like a horse

. blanket. ' There just aren‘d very many places I can+r ' -

wear it., 1 would never- brlng it toCity Hall," -

It’s 10 a.m. and the mayor's schedule for the d?y . . -~
was jammed. Time was at a premium.

That's why it‘s so important. for him to have the cos ’

kind of hair style he cah do himself. He ran a well- . LN

manicured finger through his .mane of gray-frosted

hair. The pompadour was full and shining.  He con-

fided He's been' going to. the samé barber for 20 years.
- *Is the frosting natural. or do you touch it up?”

1. "It‘s all natural, ™ he said wvivaciously. ,'. .

Now, about his lifestyle. ‘Has it changed since he s'
been mayor? What does he do for fun? '

“Oh, T like to socialize. I love meeting people. I
do a lot of socializing on the job. There are lotg of
lyncheons dand dinners. O0f course, I have’to watch what
I-eat..,.I like. to kegp in shape,” . ’

He struck a lltheso pose.'
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_ Will he share his secrets of keepzng trim?: ‘ Lo
R 5/ "l use the :stairs instead of the, elﬁvator. T eat . "
, small portiongl" o

f . * The mayor smiled disarmingly and said he had to ' :

- excuse himself. Hé.was due, to make a speech in the: .
. council chambers. ' A .

St He made a graceful exit. 3 BN
- - .- But the scent of his after- shave still llngered.
. . It's Lagerfeld from Nerman-Marcus. 13" ‘

-

I

After readlng this parody df an 1nterv1ew. ask students to o
responds_ _ '
- P, What feelings'dzd you have‘while listEning° ! =
. . 2. Does this sound like “realistic" repurtin A
. -+ . 3. Have you ever noticed reporting like thi Where?
) ! Who were the people interviewed? ; .
4. What is the effect of choosing details of
g‘ ‘appearance and personal life when dlscuss1n5
' politica} of other public figures? < .

'
LU

~n. After-class discussion, give students the following assignment:

£ Find a néwspaper or magazine article on'a current
public figure that.emphasizes dress, appearance, &

- family life. Bring to claas to share. If you find
more than one, how many #re written about men? “About
women? When does it seem appropriate to focus on * .
appearance and family life? When npot? '

hd .ot

s

* ! \ .
Students might then write twe papers on the same topiz in which

e of
connotatlve language) creates two strakingly dafferenttimpress1ons.
These could be &one in a number of ways. The teacher may szmply
re;ulre that stuaents create a pesltlve and a.negatéve impression.

the selectlon of detalls (perhaps together with the u

[T
A

’&Or they mlght create one whlchfshows respect for a person ang . ,
)/ * € .
another which trzvzalmses that person and her or his accompllsh- .
r “, *

ments. Or students may even write one account which is’ SEXlSt

LJ L]
>

and one.which. isn‘t. . : ' .




v 4 Wade-12
B & o :

CLARITY

.,

Perhaps one of the mcst serious oonaernd of the English -ﬁL_

teacher is the need for clarity 1n writing. Numerous studies

- . -

have indicated that the "generic” masculine is not perceived
as generic by a maJcrity of peop1€. Qiting research might con-
.- vingﬁﬁgtudents cﬁ.the lack .of clarity created by the use of the . -

"generic" masculine. but perhaps a better tactic is tc have
e N S N .

.'students_disccver their‘cwn respchses.tc the use of the generic ' &
| masculinE»thrcugh class‘activities: ! C . .
. Ask studegﬁgjtc sig quietly with their eyes closed and to |
L 1et their imaginaticns create pictures whlle they listen to

the passage being read. Encourage them tc nctlce any 1mages that »!

- {

: ¢hey "gee"s - - .. : T L\
¢ ) .3 "‘ . :

"es+It i8 now thought that a million years ago and.more,
earth was populated with more or less manlike creatures,
descended not from apes but frcm/scme forefather of both - ~
‘apes and men." ) ;
"The personal commitment of 'a man td hig 'skill, “the’
intellectual commitment and the emotional ccmmmtment
working together as one, has made the Ascent of Man."

* "Man has learned a lot. He ha$ invented ever so many
things. Scmeday Kcu may even be able to go and visit

other.planets:” ag//’?*a_,/ "
Give students an opportunity~to'respcnd. How mahy pictured women ’

invo;ved in thegvarious activit1e59 qu'many pictured men?

Ahat exactly did the ape—like creatures lcck like to them?
* WRat did they picture khem dcing° ‘
- Ncw rask them to once .again qfcse their eyes and Yet thear\hhx

TR

"iq?ginztlcns and emoticns respond freely while the next passage

-

is being read: ' - :
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4 - WOMAN --- WHICH INCLUDES MAN, OF COURSE .
. _ An.Experience in Awareness =N ‘ IEEIE
" N . B ’ : Adapted from Theoddra Wells
~)' There is much concern today apout Ehe futuig of man, which means of
course, both.men-and women---generic Man. For-a woman to.take exception to: |

this use of the term “man" is often seen as defensive hairsplitting by an
Vemotional female." . - A S

.

The following role reversal is an invitation to awareness in which you
are asked to feel into, and stay with, your feelings about the use of the
gener1c Homan, -

P - 1. ConSIder reversing the' generic term Man. Think ‘of the future of Woman,
T ~ which, of coprse, includes both women and men. Feel ‘into tHat, sensing
jts meaning E? YOU... as woman.., as man. ’ T
2. Thlnk of it always being that way, every day of your Vife, Feel the’ °
everpresence of woman.and feel the non-presence of man. Absorb whdt it
telts you about.the importance and value of beﬁng woman--- of being man.

3. Remerber that y ur early ancestra] relatives wgre Gro-Magnon Woman,
Java Woman, Neanderthal Woman, Peking Woman--- which includes man of
z/// © 7 coyrse. Recall that Early Woman, invented fire and discovered the use of
’ stone fools pear the beginning of the Ice Age. Remember that what
separates Noman from other species is that she can think.

= e 4, Reca]1 that everyth1ng you Kave ever read all.your life uses only _
) fenale pronouns-~- she, her---meaning both girls and boys. both women “., .
and men. Recall‘'that most of the voices on radio and most of the faces
on TV are women's~---when important evénts are covered---on commercials k\\% v
-~-and on late night talk shows. Recall that you have no male sendtors by
3 - vepresenting -you +in Nashington ¢ ’ h

» -

o 5. Feel into the fact that women. are the« 1eaders, the power-centers, the
. primemovers. Man,' whose natural role is husband and father, fulfills ~
: humself through nurturIng chitdren and making the home a refuge for
woman. This ist.only natural to balance the biological role of woman
M who devotes her entire body to the race during pregnancy. Pregnancy
---the most revered power known to.Noman---(an& man,  of course},

6. .Theh feel further into the obﬁrﬁﬁg b10]og1ca] explanation for woman
as the ideal. By design, the female reproductive center is compact
and internal, protected by her body. The male is. so exposed that he
mus t be, protected from outside attack to assuré the perpetuation of the
. race. Thus by nature males are more passive than females.

7 Af the ma]e denies these fee]1ngs he is unconstiously reJectIng his
masculln?ty Therapy is thus indicated to hetp him adjust to his own )
.nature.' 8f course, therapy is admimistered by a woman, who has the -

" education and wisdom tg FaC111tate ‘openness lead1ng to the male's
- se]$ growth-and-actualization. . . -

dug
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-

8 To He1p him fee1 into his defensive emot1ena?1ty, he is invited to get ln ‘
touch with the "child" in him. yHe remembérs hijs swster could run, ¢limb, -
and ride horseback unencumbered. Obviously,.since!she is free to move, she_
is encouraged to develop hex body and mind in p#eparat1on for the®active
*responsibilities of adult womanhood. Male’ vulnefaﬁ1l1t& needs female
protection, so he is taught the less activg, ca§1qg virtués of homemak1ng

o 9. He, is encouraged to keep his body Yean-‘and dream of gett1ng marr1ed .

"I now pronounce you Woman dnd Husband." He waits for the time of o ]
/ fulfillment: when "his woman" gives him a girl- Chﬁld to carry on her , =, "

family name. He knows that if 1t is a boy>ch1ld he has failed somehow

---but they cam try again.® - . : ‘ . N

10. In getting-to your feelings on being a wommn——-od being -a man--- stay. .
with the sensing-you are now exper1encypg As the1w0rds begin to surface,‘-

- say, what you feel ingide you. [, 3

' -
R .
a e h . -
. . .
- + * v -
. . -
! + - - - - ~

. -

* 1



For younger students. another approach might work-better.‘

"% | IR S L, Wade-ls.
. . .

(or this approach could be ‘used in additlon to the previous one,

" for college level .students aa wellf it was used orlganally as

an exer01se in a, teache awareness training workshops) o -
Terl students fhatzgou are golng to read a passage from a .
news article in w?kch the word.Martlan will sometimes mean’ a
Martian and sometimes mean an’ American c1tizen. Ask students..
" to lls;en.ca?efogly and to be aware of any 1mages f&rmed in ‘ /

their minds.-‘After'reading the. passage, ask if it caused any

confusion. Did thgyfimagine American citizens when the context
. - . a/ . . , * ; i . . . - L]
: indicated that was what was meant? Or did they still imagine .

i " Martians af first?' Do thef‘see‘any similarity between the use:

of Martian to mean both Martians and human beings and the ute

" L - * v, . e
) of man to mean both males and females? Why or why not?
{ . - \ 2

v durrent'neys article or newsoast cofild be used for
this exefpise andiﬁould pfooably‘be mope effeotfve than an oyt~
K dated article. Howefef. teacheré intepeated in aeeing %he_ . '\ji
‘article originally used with this exercise and perhaps in ., '
modeling one aﬁter it shoﬁld consult Alice Mooney Mu1v1hill, et.

~ al., Teacher Skill Gu&de for Combating Sexism. Module 2. Sex

Bias in ggage and Instructlonal Materials (ERTC: ED 196 8Z#o 1979)
Another problem breated by the use of the "generic" '

i masculine is amblgulty.. It is often difficult to_ determlne oy
i - & ) v ’ .

+
s " . s t A
v
- v
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aw%re of th:.s ﬂnbiguity m"their bﬁ writing by cpﬂ.ents made on-

o the papegs‘ such as, "Do yo“ix mean Mmales only"’ Or-do you mean to

. 1m:lude females also" L cannot ‘Qelzl' frozp,é‘*the context " Such

¥

‘comments pomt out the lack of clarlty 2d the need for cha.nge
to more spec1flc language rathe,r Jthan ‘arbltrar:.ly leg/islate
- ‘\ ) achange and therefbre may meet with léss res:.stance. But perhaps
‘students need to be conv:.nced d‘:.rs,t ‘that the usage really 1s
._ .o amb:.guous. The follom.ng class act:.v:.ty ﬁgnt helps

Prepare an overhead transpa,rer@y‘ so that: port:.ons of

the various statements can be .temporarily. covered

, - up. Start with several usages. of the masculihe and:-ask
students wh)&:her the usage 1s generlc, or gender«speclflcs

. e —_—

' - r .
a . &y

Ma.n is a d-reamer. . % ; ' -~

Ma.n domestlcatedg animals.
- ¢ §

[} 9

- Neanderthal man Was ‘a hunter. - .

« . Wherr man 1nvented*athe wheel h:.s worrd Qvas revolutlpniZed.

Q- " ~Men by the t}wusands x@bel‘led against tyranny. S

. | All men. are created eqqal. . ’51"'-— e

Note any dlsputed resps ses?s.a.n "instance of the lack

of clarity. ]fdisput the last statement in -he

legal system, especially,’ nught ‘be notet{ (For this you may

“wish to consult Haig Bosmajian’s article “Sexism in the

J:a:rguage of Legislatures and Courts.“ in Sexism and -
anguage, NCTE, pp. 77-104%.) ' Nexiereveal the following

¢ ’ pa:.r of statements .on tle. overhead projector., How does

the mé’°an1ng of “the_ average wogpkmg man"_shift?2

-~

The rich” capnnot po sibly apprec%ate the 1mpact of in- '
flation on the-ave age worklng

The average wbrkl . man earns about tﬁ.ce as_md&h a‘s the
average workmg ﬁoman. . "'.- ‘ " :

.
&

_Finally, reve.a.'l, only the flrst pant of each of the , ’ .o
‘ following sbatements (ts the /) and have students .*
decide: whether or not they think,that ~the usage is
generig. Then reveal the second h f.and discuss -
any changed" opinions. What is the eﬁ'eet of the . shift? ‘

\ . -
. L]
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' _ Man can do several things which the animal cannot do/. ¢
T His vital interests are not -only life, fopd, access to
v, ‘ females, but.also values, .symbols,#institutions. :

. (Note that this.codld‘also be separated after fogd.) ¢ -

L

‘ “... ¢ - or (more simplyk.’
. ot To'éuryiﬁg man néedé‘food, water, shelter,/ and femaie ' -
4 ‘  companionshjp. | A IR . . ‘

Ag for man, he is no ‘different frpm the rest. "His back . -
aches, he ruptures easily/ his women have difficulties ° )
in ohildbirth, 15 - U - .

-

I . - -

And what is one to think of‘Lur fellow citizens and
_ ‘their passivity? They will take anything!/ It's
\ .enough to make you wonder whether someone has relieved ' . ~
.them of their manly attributes® e
Attributes of wyhich she, on the other hand' clearly had
plenty, despite her sex. (Robert Merle, Malevii, p},BhO) 16
: “+ . Cr
) . To complete- this exercise, show students a copy of the
' ’ ‘ Eakins and Eakins cartoon on "men of good willj:

L »

. . L4 *
. . . -

t42  WHEN WORDS SPEAK LOUDIR THAN PLOPRL u& 4 S ) -

N L F
: ]

[ 4 - z 1. :
- - - ) - . "v = - . - . s . »
¥ . {“ When reading about *nien 6f good will,” how many teadess will pictute a . -
- group of amicable females? . - . ' -
. . i o o

" e
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AUDIENCE RESPONSE

-

. ' . - 3 *
_A fhpal\ area where sexist language discussions“and exercises

into the c0mposition programh(and one related to

'éhe last unit on clarlty) is audience responge" Not only” do C.

5p€op19 often mlspercelve 1ntended meanlng becauseﬁ;i\the use
of-sexist langUage.,but -many people are also beccmlng cffended

" by ’ts usage. - In writlng. studentS'need to . think of thelr

intended audlences and av01d alienatlng them. Becoming ware of
. 1

responses to SEXlSt 1anguage even .just within a 81ngle c%assroom

might sensitize them to its usage - The following exercise‘has

as 1ts gdal, this awﬁreness. It is, @erhaps. motre suitable 0o
¥

hlgh school senlors and coilege students than to youngEr studentss S

L™

Provide students with the followzng 1ist of statements .
and have them - label each uslng these descrgptorss

-~

1) perfectly acceptable - I. wouldn t hesitate to write

or say this
. 2) somewhat’ questionable —E*might rephrase to avoid
v 3) objectlonable in some ‘way - I would avoid saxlng.or
- writing this . . /
Some stamemen are intended primarily to raige conscious-
_ ness or to iNdicate pessible alternatives while others
are intended to stimulate serious class discu sLon “Each ’
* alternative to a statement should be labelled|.

“Man, being a’ mammal breast feeds his youyng. 2. w17

* "Menstral paxn accounts for an enormous l'ss of man-
* power hours.” 1B

- Ralph wanted a;careér'girl for a wife. (career woman)
Sally wanted a career boy for a husband. (career man) y

The gynecologlst Dr. Sudan atrand was presented a medlcal
.3 ’ award for servzce to her.- fgllowman _ . tf

Marg-ig.John's widow.. , |

]
1

i

.,1;134'

: v .
. L .

L3

L
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John is Mary's. widower.

If-I had more money. I wlule hlre a cleaning lady
If I had more money. I would hlre a cleanlng lord.

Chapter three descrlbes the "development of the uterus J )

in rats;y gu;nea pige and men." 20 PO ) ‘ .o
g o P R

we hired a new girl for the office; she'has 21 years of .

elerical experlence ) “_L‘ <

According to The National Enqulrer. le and -Burfton have’

become reconciled .

"Paul Roberts was: elected chairman of the ‘commi ttee.
(chair (/ . chairperson . . . chadrwoman)

Susan Powers was elected chalrman of the committee. ]
(chair .'q » chalrperson .« e . chalrwaman) 2 -

Glorla Stelnem is a famous women's: llbber. .

+

i Stokley Carmlchael 1s a famous civil rlghts libber.

' gPe average student is worried about his grades
(her grades . . . their grades . . . his_.or her grades
. hls/her grades . . . her or ‘his grades) , -

Emily chklnson is a famous Amerlcan poetegs. " ) ’

Janet Roblns fs a lady lawyer..

L]

Marathon swlmmer,Dlana Nyad became the f;rst msn to swim -~
. the 60 miles from the Bahamas to. Florlda 21 ¢ ’V/

#

. After students have had suffiblent'tlme to label the Lo ok
statements, ask for their responsess o I

Man has two sexes. Some men are female. 22

l) What did they base a deC1slon of “ob;ectlon ble" on?
" Was the passage offensive-because it trivi lized or
~excluded women? Dldqﬁt sound odd or. ridigulous?
2) Did any paired statements make them want4fo reconsider
first responses? Why or why not? 'If yes. which- ones?
3) What assumption? lie behind seme of the statements?
) Can they think of other sexist usages of language
that they have found particularly offensive?,

* ]
+

a T -
- . . . n
v . - . *

rs
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oo SEXIST. LANGUAGE IN
. | E IN LITERATURE , %:,

Outol Carpenter in her article "Exerclses ‘to Combat - .

Sexist Reading and Wr;tlng" 23 suggests an eXerclse to make studentb
. '-‘ _’\:\ . . o
. morefaware of sexlst language in literature. Students shoufJ 5

each.chogéega‘male and a f%male character and sample passages

I

from a work of fict:.on (Carpenter recommends us:.ng works by “‘
F Scott Fltzgerald Earnest Hemingway, and. Joyce Carol Oates Y

Students should then make llStS of nouns. ad3ect1ves. adverbds,

) . - ~_ b
and verbs used repeatedly to descrlbe each character or -jn the _
L] % S

T izzgacter,s speech. Using the word llsts. students can then ¢ -

determine the author's ath{ude towards each characteroand‘by

>t comparing the1r flndlngs perhaps towards men and women in generai 2

~ S%ugents mlght asﬁﬁ ll How many actlve verbs hav? been used for
 + each character? 2) What.sounds of words are used and what are

’ the effects of these° Are they harsh? Soft° \Gutteral° 3} Does -
e s )
word cholce work toward deflnlng and llmltlng characters° Toyards .,

reveallng theme° Towards creatlng role mode1s° CarpenterAthen i

. sample % ‘ .
¢ prov1deSAQuestioPs for a diass d1scusszon on the effects of .

. . s . .

sexlsm o\ thé characterss:. e ¥ & - .

[ Are emingway's charaéters made vulnerable because of« - '
their adherence to the male female code of behav10r°

-

. Does Henry question ‘the dlcta of masculinity or try to .
, escape the conyentlonal/actlng out of the male ego? A '

. Does the “culfure afd en#ironmeht of the ‘First World War.
- T affect male or femalé characters differently; are o
. partlcular "war" sex roles and'expectations»c eated?
rd

‘The asslgnmentﬂplght end with a character sketch or,charaptEr

’ L]

s analysls. or simllar word lists might, be used as brainstorming
B
dev%q@s for personal experlence papers on sexlst attltudes

I
+
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NON-SEXIST USAGE EXERCISE

X " Once studeﬁts have been sensitized to the destnabilitﬁ’of’
non-sexist 1an;uagef;they need exefcises in;ofeating-non-ssxist,

-aiternatives‘to sekist 1anguage. ‘Stuoents could bejbrovided' SN

with coples of a publlsher s guide to(non -sexist usage such as

the McGrawuﬂlll guldellnes or-the Scott, Foreman’ and Company

.—’ . - guidelines (see appendlx) or even Mlller and-Swlfg“s Handbook of

Nonsexist ertlng. Then they'mlght be asked to revise a list of -

sexist statements and explain why they aré s?xjst. .Or they might -

work in small groups .with such a list before ‘geeing any such

‘guldellnes and tny to come up wlth thelr own solutions. They

would then. be confronted with difficultles in mdklng changes and ~
[ .. -

could discuss them in the larger group. ,Flnally a gu1de11nes

2

\', handout or the Mfiler/Swlft Handbook could be cbnsulted for those

usages whlch the group found Hlfficult to alter, A third usage .
. of -such a list could be as an evaluation“of'the students' under- C{
N =
L stand:.-ng of se‘ist 1anguage and, non- sexlst alterna.tives or of

.

one S'own teaching about sex{st and non-sexlst 1anguage. Examples

come prlmg;lly from the guldeliness . .1\’ ' ;
~ ' 1.,.7 Changde, the following sentence in two ways to avoid
. -+ the use. of the masculine pronoun: N )

. _,Tﬁe average American drinks his coffee black. g“
2.° Explsin whst.is sexist abo&t’the folloﬁﬁng; ’ -
tthe men and the ladies - ' '
career éirl '

. housewite




n \ . . ‘.- * . T
‘ : , | . | . Wade-22

- .
women's libber: .
i

man and wife
coed . . .’

‘ . poetess T ,

.o . ) .

' ' In New England, the typical farm wds so small that® the ,
+ owner and his sons could take care of it by themselves. R

A s}lave could not” claim his wife or children 48 his own .
begause the laws did- qot recognize slave marriage.

The ancient Egyptians allowed*women con81deﬁable ontrol .
over property. > /? '
R | . ‘ . -
: . " The.candidates were Bryan K. Wilson, president of ¢
: Amerlcan Electronics, Inc., and Florence Greenwgod}
a pert,, blonde grandmother .of five. -

N 3. Give posszble non-sexist alternatives for the following:
- fireman e repalrman - '
» policeman - manhole,
[ salesman ' * brotherhood :
* P » -
: congre§3man fellowship
] * .
1nsurance ma? man-made .
-
chalrman 2 ) early man . -
o ) . e
' foreman -  \ : Neanderthal man - 'ﬁ
- . . .  man power _ °  common man .
' i mailman ;1_ .. : History of the Black Man in America -
L . mankind - N T~ B .
S - “ . - - . ¢ ) )
- ' & Y‘ ‘ ' - fit \ -
! - - —— £
* »
. .
“ - N ‘ &~
H
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. * CONSCIOUSNESS.RAISING ACTIVITIES  * - :
2h

' As the preceding ‘cartoon by Elsa Bailey“' implies, a belief

in‘the equality of males and'females is not enough; We‘as

h

teachers must become aware of our own sexist attltudes and of

> the poWBr of language to create stereotypes and limit roles.

>
‘.

v Many of-‘the exercises ‘and actlvltles used for consciousness
| ' raising about sexist language in the previous unit would be
‘useful also in a teacher,preparatton class, ”Women--ﬂhlch
Includes Man, Of Course" (pp; 13-14) might be a good starting
/ p01nt. or students night begln by responding to the list 51 |
statements on pages 18-19, Alice Mooney MulVlhlll begins a

teacher's workshop on: sexist language with the Martian newscast

f

Ve exercise (p. 18). B . . A\

Other materials can be designed or adapted for use in a

1

" teacher prepaﬁstion class, One possibility is a parody of

faculty meeting minutes. (This parody is based primarily upon -
A . . v . ALl _ . .
actual stateﬁents heard in a variety of departmentsl and faculty

\'meetings although part-is based on Jlsmples,from nori-sexist guideiines.)-
Faculty Meeting Minutes

The faculty meeting opened with the introduction of fouryp «
full professors who were being) considered for the pesition
of viSiting lecturer for the <course "Man and His History."
.Professor Smith, Chairman of the Search:Committee, éntro~

* duced the, candldatess "Dr. Robert Manly is famous {or his
studiel of how, immigrants moved from the 01d World to the

New World, .bringing their wives and children with them,

.Dr, Wallace Georgf/has spent twenty years studying. aborlglnal
‘man_ in Australia, / Finally, Mrs, Edwin Summit has studied
man’s religions prior to recorded: history through inves-
tigation of man-made artifacts.”

Following the three excellent speeches, Dr, Blane Wilson,
Chairman of the Business Department, ihtroduced a new faculty
member: “*Mr, Eastwood has done his regearch gn the plight . .

. , 0f the xorking girl, We're pleased to ‘welcome him into our
) . depaptment. ~ Another new faculty “meniber was introduced by’
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Susan Montgom ry, Chairman of the Chemlstry Department:.
- "I'd 1like to ntroduce Professor Bert.Reynald from o

) California Tech," she ‘began. *“And one thing I will say
for him is that he certainly has improved the looks of

-~ the department."

i A quick vote was taken for the secretary of the faculty
meetings for the current academic year.  “She should be
somecne,"” President Thurmond noted ag he asked for nomina-~
tions, "who is able to transcriBe notes.accurately and
rapidly and who attends facultﬁ?meetings regularly.”
clogsed the meeting with a remirder of the -reception for the
three candidateg where the lady and the two men would be
available for questioning. "I assure you," he said, "that
we intend to hire the most suitable c&ndldate. regardless
of hig sex."” - _ \

" Pass out 90pies of the minutes and have students cirtile any
portions which they find sexist. Discuss circled passages and 3

| their reasons for circling. If noone notes ﬁhe sexism of .a
payticular paésage. the.instructor could point out:that au&h a

’usage has often been considered sexist and have students try to-
determine why. Then students might explain why they did no%
consider the passage as sexist. Would the chemistry department
introduction have been considered gexigst had the roles been

¥ rev;;sed? Why or why not?
A '‘Another consciousness faiﬁing activity that might be used

is to have students consider the implications of the observations

made by Professor Tollefson of thedgniversity of Washington in

his classroom handout, "On the use of ‘he or she® {and other

details)":’ K . ;
1. In an address by a promlnent ;ingulst. "he was used _
. throughout the lecture in'réference to "a linguist,” "a
*} student.” "a sneaker," €tc. In only one. instance did he
- use "he or she®: when he said "ii_someone is an amoeb01d
or mental midget, then he or 8he..."

2. In California., an information pamphlet for potential
jurors calls lawyers and judges "he," while jury members
are “he or the," but the jury foreman s "he."

3. Regearch shows that "he or she" is E?éé by newspapers, to
refer to campaign workers. but "he”"is used to refer to
p0331ble political candidates.

’ 32 L
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b, Military officers are typlcally "he._ while enlistéd

persorinel are. "he or she.”
P : 5. In the film YThe Main Event” starring Barbra Streisand
anq Ryan 0'Neal, 0°'Neal as a boxer rants to his manager,
- 3treisand: “What am I, a plece of Meat? Whaddaya think .
I am, 2 girl? I°'m a person, I°m 2 man.” Note the
§s§ending order of status: Cirl is above piece of meat,
elow personr, two ‘levels below m .

6. The A3301ca¢e of Arts degree ndﬁgglven by two-year ‘.
colleg s*in the U.3. was origlnally the degree given at
women's colleges because’it was thought unseemly to give
a bachelor's degree to a young lddy.. / -

7. When a#Xed his .opinion about abortion. $.I. Hayakawa ‘

‘ Eeplied: "I believe it°'s strictly a matter between a
patient and his doctor.” It may be semantically correct
but biologically shaky.

8. Research-.on the use of "person" rather than "man” by
university newspapers revedls that "man" is systematically

. used for 1nd1viduals in. power {(e.,g. department chairman)
’B while person is uséd for those people with relatively

little power in the university structure (e.g. a student
chairperson of a student coemmittee), - That is, "man” is
"an indicator of power, "person®” an indicator of powers
leSsness, , A ; .
: Ambiguity .
'_Potential teachers should become aware of the problem of

ambiguity caused'by the use of the ﬁgeneric“ masculine, both

through lbaking ét examples and through becoming acquainted

with some of the research. The former task could be accomplished

[

by disc?ssing exaﬁples used inrtﬁe‘exercise on pages 6 & i7,
" with two';dditioﬁs. "The first is Paul Meehl's description of -
a hypothetical researcher aé quo%ed by w§ndy Mertyna. (Female 9
students might be asked if they can identify ‘with the im%gery of

Meehl's description): ’
I "He" produces a long list of publications but little
contribution to the enduring body of knowledge, and ' '
, N *his true position is that of the potent-but-sterile
+ rake, who leaves in his meérry wake a long train of :
.ravished maidens. but no viable scientific offspring.”25 -

4
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The second is'an excerpt from William K. Zinsser's textbook® \
‘ -
On writing Well: \ : /
: K
. Who is this elusive creature the reader? He is a
! person with an attention spgan of Zbout 20 seconds,

- " He is assailed. on every side by forces competing for
his times by newspapers and magazines, by television
and radio and stereo, by his wife and children and pets.26

Zlnsser s statement might. lead 1nto a discusdidnc of the subtle

sexism that they can begin to ‘be alert-to in fexts. ‘#S

~,

The task of acqQuainting students with ' Earch\dn thefper-

+

ception of the generic masculine coiiid be acfomplished ejther

by providing them with a list of resogrces r with a summary‘of

-

the research, Miller and Swlft provzdevsu?h a summary in the1r
chapter "Who Is Man" 1n Words and Women (New York: Doubleday. 1976), -
An oft-cited aftlcle is Joseph W. Schneider and Sa}ly L. Hatcher's .
"Sex Role Imagery and Use of the Generic 'Man’ in Introductory

Dexts: A Case in the Sociology of Soczdlogy." The American

~

Soc:.ologg . 8(Feb., 1973), 12-18, 27 o

A final. consciousness ralsing actxvity might be to have
students discover the orlglns of the generlc mascullne. This

exer‘ise can be approached in two ways. The first involyes
- \ .l' .
primary researchg

. 1

0.E.D. Exercise

.
- ——

Consult the 0.E.D.(Oxford English chtlonary) and answer
the followlng questlons:/ .
-‘What ‘does the OED say about the use of they to _refer to

singular, 1ndef1n1te ronouns? What historic examples
show they being used/in a way distouraged today by many
people or even consi/dered "illiterate“9 ’Cite two examples.

What ig the orlglﬁ ‘of the word man? What ig the pre-
dominant current usage? What usage ‘has been labeled
obsolete? ,
t .. s
What is the origin of the word wife? Of the word werewonlf?
N ’
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Al though rimary‘research‘is perhaps -the moét‘powﬁrful.

there are a n %gr of provocative secondary resources on the

-

origins of th gpnspiclmasculine. ‘What-~they add are accounts of
justificétio%i

of the usage of the masculine as generic,

specifigally;on chapvinistic grounds. For that r ason, professors
I 2 . '

-

may wish to use the'fbliowing exercise in addition to the 0.E.D.

"exercise: . . ’

Originé and Justifications for the Generic Masculine

/ ' - . - '
How was‘ the word.ggé‘first used in English?  When did‘its

* meaning begin to shift? Why? What justificationg were
made in early grammars (and even in the English Parliament)
to prescribe..{or legislate) the usagé of the masculine
gender to refer tg both males and females? What Epglish‘
pronouns have.shifteqpin meaning or‘*usage? In answering
these -questions, the following resources may be helpful:

Bodine, Ann. "Androcentrism in Prescriptivé Grammar:
Singular 'They,' Sex-Indefinite 'He,' and 'He or She.’

Language in Society 4(1975), 131.

Miller d Swift. The Handbook of Nonseiist Writing (New
York? Lippincott and Crowell, 19 0), pps 9-13+—

Miller and Swift. Words and Women (Garden City, N.Y.:
Doubleday, 1976), pp. 27-28, '

Spender, Dale. Man-Made Language (Boston: Routledge &
Kégan Paul, 1980), Pp. 147-51, : -
' StanlefL Julia P, "Sexist Gramﬁar." College Englfsh 3§
(March 1978}, pp. 800-81%. 3 - ‘
' Sfanley. Julia P. The Sexist Tradition: WOfdsfand Meaning.
* - (ERIC: ED 162 303, 1977). ) '

Timm, Lenora A. “Not Mere Tongue-in-Cheek: The Case for a
Common’ Gender Pronoun in English,". International Journal
of Women's Studies 1(1978), pp. 559-61.

L4 . .
%
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An exerczse which forms a brldge between consc1ousness

ra181ng and practlcal application @\\Qne based on an excerpt

e

from BIOﬁmfleld s book gg ggs~ . ‘
. A -
» Jack and JlllJ Actlon and'Speech

Consider the followlng passage. frOm Leonard Bloomfield's
book Lamguage. This passage has" been ¢qffere® by Bloom-
fie%p a8 an observatlon of an.act of eech-utterance“x
“Suppose that Jack and’ Jill afe walklng down a\;ane.
Jill is hungry. She sees an-apple in a tree. -Sheé-makes
_ a noiserwith her larynx. tongue, and 1ips. Jack vaults
. the fence, climbs the tree. takesgmhe apple, brings iﬁ .
' to’ JIl1l, and places it in-her_ hand+ I{ eats. the apple....
Not every Jack-and .Jill wouid behave like theses If Jill.
were bashful or if .she had had bad experiences of Jaek,
she might be hungry and see the apple- 4ng still say nithing:
if Jack were .ill disposed ‘toward, her. he might not fetch
her the apple, even though she asked for it. The occurrence
of a.speech- (and, -as.'we shall ses, the wording ofgit) and,
the whole course of practical eﬁenWS before and alter it% .
depend upon the entlre Jife~hlstpry of the speaker and of
! $ the hearer.... /
If Jill had been alone. she might have been just as hungry
artd thirsty and-might have seen the same apple. If she had
+ ‘sufficient strength and skill to.get over’ the fence and
) . ¢limb the tree, she could get hold of the apple and eat it;
1f rot. she would ‘have, to stay’ hungry'" 28 - .

What are your personalh;esponses to this paésage° What are
some assumpﬂions made loomfié€ld? When might Jill have-

. tried to climb the tree according to this passage? In what
other ways might Ji}l and Jack have behaved? Do you think
that passages like thes®e (or with thewe assumptions) would
have any long-range effécts on children's self-concepts and
beliefs? How might a teacher make students aware of the

: . stereotyping and its llmltlnE effects ‘on children's behavior
. ’ and self-concepts° : lack of convergence with reallty°
Bloomfield continyes . to fake “is assumptions about male/
female relations g -¢lear as those on the speech
“act: > ¥ : )

"At once, Jack begd ake the reactions for her:
performed actions .tha ueh) .“'H"ii 11's strength. and in
the end Jill got the apple (p. 139)” and "Whe'ther Jill, will
speak depends largely?on her liking for apples and on her

_past experiencs o{ Jack" (p. 147). -
What possible reasoﬁs for Jill's speakzng or not speaking
are omitted by Bloomf1e1d9 Surpr;szngiy. this entire passage
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follows Bloomfield € assertion that the llngulst "observes
all speech forms impartially” (p. 138), What effect might
: such a statement have on readers of his hypothetlcal
e example of the entire speech.act?

y As you read this semester, especiglly in education ‘
N\ materials, keep copies of passages with sexis®
- assumptions. If materials are intended for children or )
young people, Jjot down ideas for combating the sexism while
using the sexist materials since many school systems
haven't had the money to get rid’ cfn%latantly gexist
materials {and nonsexist alternates are still in short
supply), and you may need to work with them. We'‘ll
share our findings and ideas at the end of the term.

PRACTICAL APPLICATION EXERCISES - ' )

-

As the iast exercise suggested, teacher education students

need more than an awareness of sexist l&nguage and the prcblems
» N

that it crdates;. they alsc need iefcrmatzcn and tactzcs for

cOmbatlng the effects of sexzst materzals on their students.

29

The ERIC document Tegcher Skzlls Gulde for Combating Sexigm

offers suggestlcns for countering the effects of sexzst materials',
’ \S_ uged in the classrocm._ One is havzng students nmake ”self/stéte-

nents. After reading a stcry in whzch a g1r1 has decided to
ask a boy jor help when she has broken somethlng. students are’
encouraged to decide what she could have thouéht instead,'eg.,
“'I might be able to ﬁix‘this.'" Ahother‘sugg&stion was having:
students rolesplay or‘rewrite an alternate scene or ending to a
sex;biased Stcry. Also the suggestion'was-nade to have children
say "oops" or "beep! whenever sexzst language was heard in the
classroom and to qulckly supply a nonsexlst alternatzve. Carql'
Carpenter in.her ar;;cle “Exercises to Combat Sexist Reading and
Writing" suggests an activity that could be used even with.
elementary studeqts -~rewriting'(cr perhaps reteliing) a.sexist

I
L3

\ L 37




} ) . / .o * . ' | ’
- : i Wade-31
30

To practice such tactics,

fairy tale or nursery rime. .

students could be divided into small groups and provided with

different sex}st stories or, passages to work with. Each group
~ should determine first what is . gexist about its story, what the
underlying assumptions and stereotypes are. Then the group

should devise class strategies for countering the effects of
Y

the sexism. Finally groups could’role play thei} strategies

i ' fdr the larger group.31 ' , ) ‘
' ' o :' . \1 '
" Another important step in combating sexigt instructional

materials is developing and/br'us}ng gﬁidelines for non-
sexist matesials and language. Nomerous activities can address
this goal) One posslbillty is to have students develop their own
.list of guldellnes for readers and handbooks, either in smhll {
groups or indepehdently. Braihstorming might be followed by a «
gleaning of such gu1delines in ERIC. Or tﬁg professor might

" simply pass out some established guidellnes and have students

c;;;are these with their own brainstorming effoqts. Holt, Rinehart

and ﬁinston's guidelines haoe beeﬂ provided in tpe appendix as

well @s a handout which is a ‘compilation of guidelines from a
. . K !
Simulation exercises might also be used to have students

. number of Sources prepared by Mulvihill} et. al.

work with guidelﬁnes. references, and materials in a wa& that
they .could expect to in opelr professlonal cargers. The fellow-

ing involve the selection of library books or textbooksz .

/

S
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Library Book Select;on ' / : '

.Xour schoo) has just received ant to increaae your
-library holdings, with the stipulation ‘that books .

. burchased be non-sexist. The chair of your department
. . has asked each teacher to compile .a“list of ten fiction
N books for adolescents and to provide both a brief

summary. of the books and-a justification for their ,being
considered non-sexist. You are to look for books for
grade levels + *Selected books and their ,
justifications will be discussed at a departmental
meeting. Please bring a sufficient number of copies of
your list for all teachers in the department.

As a preface to thlS actlvity, students might discuss where

Jthey would be ligelx to find annoyated'b;blibgraphigs of non-

sexist fiction or summaries of books for adalescents. If noone

mentions ERIC, students should be encouraged to look there fér

pertinentareferences and drticles. Several guidellhes which are
elther available without charge or which may be reproduced with-
out permlsslon (provzded proper credit is given) hav%;been‘
included in the appendix to thls paper. Students gﬁéuld be
prévzded with at’ least one of thede if they have. not already
developed -their own guldelines. It tlme permits, the instructor
cculd act as chair andyhold a szmulated departmental meetzng.
If not, studenjs could szmply receive Eopzes of each others'
annotated lists, ‘?he following simulay%on invdlves an even

more Impbrtant selection - the reading text:

L]

, Textbook Selectionx Reader .

Y
Your* elembntary or junior high school is conszderlng %Qe'
adoption of a ne reader, and.you have been appointed
Yo the selection c ittee. Youm.task is to tonsider
the 'sex role stereotypipe (or i?® absence) in the
assigned textbook{s). .Using the following “Checklist
for Evaluaiing Sexism in Readers,” consider the’
text(s) and make your recommendatlons. )

!

39
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_ . CHECK LIST FOR EVALUATING SEXISMIN READERS . -
- » y N - r\-—'—« & ' ‘ L .
- - ‘ Go through each book you are Planming ta use for the points listed .
beiow: . . ' s ]
< - . MALE FEMALE | * J
o 1. Number of stories where man character is: *
& 2. Number of hustranons$8t. - - » %
) ’ 4 Number ot times chitdren are shbwn: s :
b
1
a. in active play - ; 7 .
] . . b. using malive d .-
Y ¢, indepengent , . -
. d.  solving $rodbtems - : . <
. €. earning money / ' , Y
, - 1.' recewing recogattion k\ S . 2
g. inventive : - - : +
'S - h. . involved :}h sports g R ’ i
" i. being passive : o . .
‘ S teartul - M . .
k. heipiess ] : - ¢ -
L. " recewing heip .
m. _shown 10 quet play ) \
\ i - - " | 4. Number of times aduits are ;—!awn i s - .,
" . -, a. in ditterent occupatiqns e ’ . .
L b. piayirg with chitdren il T ‘ .
Ve - ' ; 1 c. ‘taking children on oulings z . . - ‘,
- d. teaching skilis . . L : .
. * e. giving tendermess . . "o . .
. L scotding children : e
: g. biographicatly . - a4 :
5. Ask these questions: & Y. :
o . o
e 1. Ara bays altowed to show emotions? . - . : P
2. Are girts rewarded for inleligence sathet than for beauty?
3. Are there any derogatory comments direc:ed at- girls ip : "
t . . general? i . - r
: - ~ 4. Is mother shown womng outs:de the hOme" What kind of < .
. - job? - Ly
. §. Are there ler stories abiout one-parénl lamihes? Fammes . . .
‘ ) withouf ‘children? Are babysitters shown? . " .
~ AP 6. Are minonty and ethnic groups :rea:ed na:uran%nstead of 32 v
' »
. , ’ ' stereo!yp.rcaﬂy . _ _ ,,-/‘"_H___ i .
% . . ® ) . - .
. - - » . . 1 1 » LY
.- o . ) M N ¥ \-
. - R - - R . - \ - -
h This simuldtion canbe organized in a number: of ways. One is _ Q
1\ ’ . - T ) A
L - .
to have each student choose a preferred grade level. Anofher
is to have each student or small group of students cg:ose a B T
'+ - - R ﬁ.
,  differerit series¢and then share their findings with the larger ¢
. { . o ¥ ] ". s .
‘ group. A third variation is to choose a particularly sexl/s; -
¢ . - g &

: ! . & ’ - '
ERIC . .° -~ . .- - -
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textbook serles and then have students propose alternatlves ’&\\

bl

and gustify “their ch01ces by proving that ‘there is a problem T ‘\\\
mith tne selected texﬁ.and that.tﬁ31r alternatlves are less

% 0

This last variation might most closely résemble actual
situations that thef will ‘encountér as, non-sexT$t language

* "\
advocates in school systems indifferent to or-unaware of the s

~

problem of‘sexism'in textbooks. The'last s%molation exercige

"
L

dlrectly addresses this posslble'sltuatlons

‘ \
* Handbook aelection ‘
. Tl ‘.
P . Your- hlgh school or college department is considerlng

the adoptlon of a.new handbook, and you are partlcularly
conceined about the isgue of sexist language in texts.
You have therefore orgaaned an informal committée to
alyze the.possible choices for.sexist language. Each
’ ggrson will analyze a different text and report back to.
the commlttee as a whole You have agreed to analyze .
. ' con81der1ng the following -
ﬁ“l"‘i‘a\ S e

aspectss . .
: oo

1. 4 companlson of the number of males and femakes

used in examples.
. The predominant roles~¢ﬂat men and womer-assume. _
The use ané explanation of the generic mascullne.., ?
Usage rules for onoun agreement.
Derogatory remarks made about women or female nature

1O v iy

in dxamples. . 3
. Pronpuns used in addressing- teachers ‘and students .
. Use pf titles, referring to women and men. v Lo

3 .. One.member of the committee has agreed to symmarize
t any studies available on sexism in handbooks, 33

e
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. CONCLUDTDN ]

Sexist langyage is not a problem that is likely to be
elimlnated in the neap‘futurs, if ever. But we as educators
¢an have a healthy impsct on our own classes byuaaking our ‘
s'[:udest aware of the‘imp'lica'i:ions of sexist lariguage~-its
distortions and ambiguity as well as its demeaning and alien-
'ating effect on womgh.i An experiential approach, coupled with a

sense of humor and good w1ll, rather than a Judgmental or.
dictatorial one,will hopefulﬂy enable stu&ents to change thelr

_’-—-'-/ %

#
~attitudes as well as their language usage and will give thm.

greé£:iéfnsight into their own unconscious assﬁmptions as well
as thos

N .
communlcated by our mnale- orlented language. Our own
3

1ncrea51ng consciousness of sexist language and its'effects can

Y -

also dlrect usshxi?u*selectlon of instructional materials and
T b '

. o . . -

our use of materials thst are sexist so that our students can

become freer of artificially imposed limitations on their goals,

concepts, and aspirations. < /
» “ . . ‘
L) F .
: » * Fl
rd
E 4 -~ -
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¥
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Endnotes s

ey
LS

1Quoted by H. Lee Gershuny in "Sexism in the Language of oo

iy
Lirfrature.” Sexism and langgage (Urbana, Ill.: N C.T. E. , 1977),
p. 107. ) .
- ' ’ LI . ' -
2Preéented at the .N.C.T.E. National Convention in Boston,
November, 1981. Renshaﬁ notes’ that the idea comes.from Media
and Methods, October 19?5 ~-*with modifications"”) . CEERTE
. - ' + L1 P * .
3Casey'Miller and Kate Sﬁ;ft. The Handbook of Nonsexist : .
( _ " .
Writing (New York: Lippincott & Crowell, 1980), -p. 12.
-, . . . Cs
Ibid‘.' po uao . .
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