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, ~ Schools must teach gur children to think for themselves,

Orphdting it .
Mary Lhdnnes oo been mdade ll\ﬁpﬂ'\‘l e

EPrLALL Ingn vty "._ .
- .
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COMPOSITION IN THE IN!BERHED ATE GRADES:. HOW TO
PROHOTE THINKING camrzvmr

.Thinki_gL_Crdativi z, and the ruturo
-*In 1962 the Bducational Pol:ciea.Commission aeaerted '

. that the centrnl purpope of American edueat:on "is the
development of the eb:l:ty %o think” (Rlaan, P, .57). The
ture promiaea tp hring rapid technologzcal and cultural
'changee. For exemple,.fuxuriete predict that by 1986 aoventy~
five peregzt of the work, force will hé produclng goods and °
'servieee'jhat mere non-existent ,a debigg bmtore 1Ragan*
;p.486-87). With more rapid change, one, muet also expeet an

increasing number ef new problems that will need to be con-

, fronted by menkind., The knpwledge and solutions of the

. pest will be pf little, it any, use, and one*s past life‘ _
experiences Will also, be of doubtful utility. Alvin Toffler

* has characterized thie,perioa as being one of "future ‘shock, "
Man's pr'hlem-eolving capacity will be aevprely‘teeted, and -
hip\sﬁeceeeea and failures will determine tEe lifeatéle of

future society. .The outcome may be en inCreeeiﬁgly more

convenient and lelsurely way of life, or it may be a return. .

to aimplie:ty. Indeed, the very Survzval of mank:nd may

depend on our children, the adult prohlem—solvers in the

age of. future shock. | o .
The implieatiepa for today's education are evident. .o

but not -all schools are presently meeting this ehallenge. .

i

1 ¢ N Ty

- =~ . VAT DEPANTMENT OF EDUCATION - v
" e ) NATIONAL INSTITYTE OF EDUCATION  "PERMISSION TO aEPRGQHmJCE ;.Hls ’ w
I EDUCATIONAL RESOURCES INFORMATION  °  j4aTERISL HAS BEEN GRANTED BY
N CENTER EAICH * James . La“e?
- )Trm docurment nds beenr epoduied o5 James D Laaey
iectved Hoin the persen of pagdrekatedn N N




[+]

‘Various obetaelee atand in. their wey, ALl too often the'

PD.18889), Likewine, E. Paul Torranee asserts that the ;5' -

hd - . . St

teacher playe the role of fact-giver; all too-often parents-
. and teeehera do the thinking for ‘the chi.dren through Pro~
tecting them and tel%ingrﬁhen what to do. The mass media,
too, ‘is 5uilty of uﬁhermining ekille of eommuntoation, in- Toe
qu;rwy and contempl&tto in our children (Lundetoen, pp.4w9," .
12). The rise of the Jrgnitive mevément in educetion offers
hobe_that theee factors can be reveraed or overcome in the
_near future. | '

Theifozaeeaion of " thinking ekille is a neeeeeerw'bmt

not a sufficient condition for the euceese of the problem-
solver of the future‘- Creativity ie ‘8180 an.oeaentiul T
characteriatié; for unique and untrﬂed idems, the producte‘ '
of creative minde, will be the souree of solutions ia a
world'where the ideas of the past are inadeguate. |

Sone- readers _are probably thinising that creativity is
something that cannot ‘be- taught for they would contend
"that & pereon is either innately €reative or he ie not.,
The procees definition of creetivity, on the other hend,’
assunes that all people have creativity to some extent and
that identifiable creative processes exist vhich cen be \_ -

tevght in the schools, Studies by Gextrude M, Hildreth and

. by eeorge I Brown of college etuﬂonte partieipating in

creativity training programe provide sone evidence that .
ereativity can be positively’ effected by inetruotion (Earp,

e~ c S

‘.’




B echool haa e strong envzronmental influence on the develop-
ment of creatiV1ty, for he ﬁotee periode’ ‘of increaeing and
decreasing creativ;ty in children ae they progreea through
" sehool. Deelinee in creatiritx occur 'in kindergarten, B

- e

fourth grade snd eeventh grade. Theee drops in creativity
are attributed to. the novetty of teacher—ilpoeed group eon-
iérmity in &indergarten and to soecidl preeaurea in . the fourtﬁ
and eeventh gradss (Earp,'pp.l?Q-Bo). In ehort. it ie ag—
sumed by this author that the eehoole cqp encourage ereativ-
ity through providfgg a non-threatening atmoephere utiliz-
ing ereative classroom proceduree, and - teaching ereative
‘proeeaeee.- ' . '

' In the intermedtate graaee, the eompositiqn component
of the langﬂage arts curriculum-is axf ideal area ‘in which
to “teach thinking ekirie ‘and creative proceeees. quroving
akilla in communieation neceeeitatee foatering oonnectionl
betweeh apoken and written thought and the great number ‘of
‘unknowne in both oyeative and practical writing taeke Pro=
vide avrle opportunities. for creative thinking, gThrough 23
emplojing\metacognitiye etrategiee,'creative Problem-solving,
‘and creative thinking techniquee, the compoeition teacher
in the intermediate grades can do mueh %o pronote thinking
and - creativity, which in this author's opinion are the two

main goals. of American'education‘

‘Metacognitive Strategies

L1
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Hetacognitive strategiee help the learner to be anare
¢ . of his own behgvior, to’ Organize iniormation, and to monitor t )
his own progress. Bonnie W Canp'n work with young, ‘ag~ ‘
gressive- boyn end Virginie I. Douglas' work with,hypernetive \
chilaren illustrate the utikity of metacognitive utrﬁtegiee

in maintaining student attention, in inhibiting impulsive

. ' . responges, and in eontrelling ntudent arousal.: - )
) - - Comp's "Think Aloud' progran for young nggreasive boys | .
. emphaaizen the modeling of verbal mediation etrntegien, ) '
‘ ' typg of cognitive stra£§s§ Ap-etudents engege in a epoei-
. ‘ tied ganme, problem, or task, hey apawer fg;r basic questionss’
; \,"_ | . " ¥What ig n& greblen? | ‘ I
u o '2. ‘How sball I do it?" . L
; . 3. Am I following my plan? LECE ' ‘ \\E‘A A

= .+ 4. ‘How 441 do? |
. Camp s work has d strong resenblanee to that of leichenbaul ¢
"and Goodman (1971) (Camp, P.196). ‘
Douglaa' training program for hrperactive children haa

-+

N three main goala. First, Douglae wants the children to underntnnﬁ
.. ~ %hat the probleme they are encountering at home and at’
school stem from their failure to "ntop, look, and.listen, ( ]

' - N
. . a. problem behavior that can be corrected. Secondly, the. .
\ tra;ning program attempta to meke children aware of the faot
tﬁat they are p?bblem—solvern and to -eonvince theachildren

; ’
"+ " of the importance of this problem-solving role.’ Thirdly, St
the program teaches children problem-solving etrategies 4 |
Q > . . ’ : i +
. \ ( . w
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that will hopefully transfer tq academxc activities (Douglau,

o , ,
Douglas' training sessions stress four methods:’ model-

ing, selfbvexhalizétinﬁt aelf—monitqring,‘hnﬂ self-reinforee-
. ment. In the initial training s¢ssions, tﬁe‘*eacher models

nolving e prodblem. Aa he engagea in the problenhaalving A
task, the ‘teacher describaa outIoud what he ia doing and

what he is thinking, Bmphasis is-also plaeced on checking

one's work ‘and on undertaking the formstive and summative -

' student use of the strategies becomés covert. (Douhiaa,

. . g t . g
evaluation of one’s progress. Then the child imitatee the ™

teacher‘s behevior. Students are encouraged Yo~ use their

. own words when v aliéing instructions and to dcviee their.

ovn strategies, Eventually, modeling ia eliminated, and

-

“pp. 303, 311). ,
Normal children. can also benefit from training in mota-
eognitive strategiea, eapecially When thase atrato&iea uro

“tpplied to the conplexities of the writing taake Typieally,

atudents in the intermediate gredes fall 1nto thres major
writing traps, Pirat, concerned with gunerat;ng enough con-
tent to fill the page, they may give most of their attention”
to th:is problem, Overcoming the first problem leads t‘o e
second pitfall, for students then feil %o etay within the
boundnaries of their topie, Compositon becomes knowl'sdge-
telling, The student writes down everything that he mows

-

abdut a given topic or that is even remotely related to e

Y
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givea topics +thus; rambling proae results, Thirdly, over-‘

whelmed by the numbe" of deoieions inherent in the writing

ﬁtask, the typioal student makee many important deoieionp . ,

arbitgarily. He may evenr take the essy way out by devoting
Jmost of hiefattention bo tha problem of fluency and the
generation of content as mentioned above (Bereiter, PP.23,
27-23). ) ‘ ”
Perhaps the writing diffioulties etudente experierice’

can best be_ attributed to the great number of variabie!'dye

- must: e-multaneouely ooneider when writing and to the linmited

attentional oapaoity of tH® human brain. Daniel-Kehneman '
“describes this’ limit on attentional oapaeity as a "general s
limit. on reeouroee“ ahd propoeee that inoreaaad mental ef-

fort and - aroneal ean boost the availability of theee _sanme

resources (Rorman, ‘p.71).
- Metacognitive etrategiea oan heﬂ% solve thie préblem

~of limited fertal éapaoity or decieionpmaking resources by .

maintaining the attention, inhibiting the arbitrary reeponsea,

and controlling the “arousal of etudent writers. Also, by o

A ——

" employing matacognitive atretegiea in oompoeition asaign-

ments, etudenta cah eyutematioally attend to the elemente
of the writing task both eeparately ané in oombination.

In other: words, the etudente cah attack the writing thask in
_an orderly fashion %Arough tbe use o‘f;eelf-monitoring"verbal.a.° 2
izatione or instructions,’ ‘ B

',,

Of course,’ differnnt'inatruotione and verbalizations

*
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are appropriate for different kinds o; writing. The ques~

tions below, deaignad for a sixth grade composition courue,
are meant to aerve ‘as guides fbr student Verbalimtions &8 .
they engage in descript:va, expository, nsrrative, and )
argumentative (or perauaaiva}/writmg. Note that the ques-
." tions are in e forh auztab.l.a for use in salf-evaluation at
tha completion of a f}rat or subpequent draft of a oomposi-
tion, bat theae questions should a.lao be donsidered by thg
writar baYora and during the writing taak. Knowing w-hat
. conatitutaa an acceptible end prodtuct in 'ri;)ting halpq one .
to amploy appropriate méaps to achieve tha esired fout’oomas.
'Thua, the following queatmns function as guides to shape
- gtudent verbaliZationé bafora, during, and e.ftar the act roy
of writingz T . ‘
‘ Desoriptive Para;raph Wr:tzng (Painting a Word Pictnro):
1. Doea my paragraph begin with a lne.in idea sentence -
’ that tells what the whole paragraph i.a abont? o
a'"ﬂoas the bofly of my paragraph includa aupportmg o
detaila that are approp;'iataly elaborated?
< 3 1}005 :W pgragras:h.and with a aummal? sentence that
repeata the #kin idea? )
4, Did I gelect specific and concrete words, rather
than genersl eud abstract w.ord's, from ny, parsonal‘.
',; observations? '
. s 5, Does'my writing evoke images and emotic;ns in the
< e audipnc;‘ » L ‘ . . - ¢
T "_3 g - »,
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Expoaztory Parag&aph Writing (Explalning a Proceaa)

\ 14 Does my paragraph b&ve a main idea- -oentence and
)

a summary aentence? T . “:
2, Does dy explanation present stg?é'in a logicﬁl, |

aequentaal order? ' .
315 Did I salect'the exact wgrds needed to clearly

identify the materials and actions mnvolvep?

"4.* Is my writing clear so that the audience can easily '

follow'the process I ‘am expla:ning atep by step?

'Could Membera of the audience rhplicate ‘the- prooesa? -

6

' Narrat1Ve Writing (Tell;ng a Chain of Evonta)

1; Dboes my story preqent e big problem fbr the main
:character(a) to Solve?

2, Does my atory present several poaaible waya to
'aolve the problqm? ‘ ’ .

3 Does my story include -1 ;aaolution to ‘the conflict?

£, Did I chooae adaectxvea and describe traits in

auch a way as to crea’e intereatzng characteriza- ‘

Jtions? Do I feel that I know the characters?

5. Does my story preqpnt 8 problem that holds’ the

n audience in suspense’ until th;,ve;y end? |

\ . R
Argumentative or Persuasive writing (Debating a Propn=

sition of Policy or Expressing an Opinion)
‘'l., Does my writing présent an opinion followed by
’ contentions and suppcrting evidence?

i

\
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Z. Are the Bebt argumenta placod at the beginning )
. .7 and end?
> | 3. 'pid I gselect words with the commotations I wish

.%o g8t acroasf
4 Do, the contentioﬁs listed in my writing appeal to .

- ﬁhg audieﬁce“s'ldgic and valug;pramisea? .

. The questions above emphasize the importance of para-
éfaph stru?tura, word choice, 4nd awareness of audience reac-
ti9nf' Note that none of the questions show a cnnoorn_fof
correct g;aﬁmar,.punctuation, capirtalization, or spelling.
Again,fcﬁnsidﬁration of these elements, especizlly during
the firat aratt, would drain the slreedy 1imited decisione

* making resources of the writer (Daigon, p.244). Attantion
’ to these machanical and grammaticel features of writing

can Wait until the proofreading phase of aubsaquent drafts,
' A contrivad verbalization 1y help the reader to better

undergtand this technique as applied to the writing prqpass.
The following gxcarpt is an example .  a pre-writing vagbal-'
#ﬁaﬁion for a descriptive paragraph thet .can be modeled by
thd”composition teacher and imitated by students:

‘) . fihen writing a descrlptiva rarsgraph, 1

<4 must remember to include thrse things: a main
- idea sentence, elaborated details, and a sum-

. . mary sentence., I must also .try to use specific
and concrete words, WYorde like 'pretty'’ and

© tbeautiful* 4o not tell me much., I want my

" fellow classmates who will read my paragraph
to be able to imagine the things I as writing
aboute If I kéep all these things in'mind, I ’
will be able to write an orgenized paragraph.

Q ko4

+
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thet my audience will enjoy remndi
Before beginning to write, I irst need

to decide on what to write about. My teacher
gave me the title,. "What Kakes Me Smile." I
must tHink of something from my owm exporiance .
that makes me smile. Let's see, there's get-

. ting presents and riding my bike. . I know!
I'1l write about watching oy grandmother make

8 cookies. That will be the best choice becans :

there's a 1ot to deecribe: eights, smells,
tastes, and sounds.

Now, if I-am £0ing to write about watch-
ing ‘my .grandmother make cookies,- that means
my main idea centence must mention two things:

P ny grandmother's cookie-making and my emiling.

Al. I have t0 do is to put thes¢ two things to-

gether in a sentence. ‘A smile comes across my:

face when my grandmother makes gingerbread men'

ig a poesibility. Yes, I've done a gvod joh

of thinking of a mein jdea sentence . . o .

'The teacher or student'would continue the pre-writing
varbalization 1n this manner, developing a framework or

plan for the entire composition uhfch includgs Y liating

of tre detaile to be elaboratod and an idea\for the surmary

‘ sentepce. Uohpoaition planni?g'workaheeta, on which

studonts write down brief reminders of thess doczi\sions,

are holp{gl. (Sea tho appendix’ to thJ? paper for axamplos,j
of comgéa%tion ilanning worksheets). . Such plﬁnnieg work- ‘
sheets may serve as gsubatitutes for the formal topie outiine,

which is of limited usefulness in writing. The topic owt=

line tells what one is going to write about, but it fails

to deal with what one)is actuelly going to say in the com-
poaition (Begreiter, 7.28). Composition Planning worksheets, .-
on the othér hand,'are more‘detailed and:make gtudents ?hink

" about” exactly what they want to says

- -l

Al




11

-

Creative Problem-Solvir -

The metécognit;ve strategies discussed above are idqal
for use within a creative Problem-solving framework. Sidney-
Parnes, Rutk Noller, and Angelo Biondi divide thevéreativg
process into fiv§ aEages. Divergent and eonyergont think-
iné characterize <+the mental activity invélved in each
stage. In the f;rst atage, facts about the problem are
gathered.
problenm is Fevqlopedt' The third stage consiata’of listing
g variety of id?as for solving the problem, and the fogfth
stage consists of evaluating these ideas and ooming up with
g‘aolution for imp;ementation. Finally, “he chosen idea is,
implemented and *s0l1d" to the appropriate people (Duwés;
PP.41-44; “eldhusen, pn,60-61). 5

S5a.e W. Lundsteen outlines a fromawork of teaching-

|

" leerning techniques for written corposition that closely
parallels the stages of the creative broblem—oolving prboeana
The aefen-part model offers a preferable alternative to the
treditional “"select the topiec, coréect the error, and ex-—
pect improvement" model of instruction (Daigon, p.243).»
,Eightydtlve percent of lecomposition activity occurs
in the first four a?epa of the model before the gctual
riting ‘begins. ’
ere the first two steps, and they parallel the fact-finding

Stimulation

‘Stimulation of impressions and re-crestioa

stage of the creative problem-solviiig process,

of impressions comes from geveral sources: "sensory ex-

A

k!l

1<

-

Secondly, e .statement defining the nature of ~“he -
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perience; natursl objects; vicarious (or indirect) ex-
periences from pictures, phoicse. movies, frém the talk of
" other children or from children's literature® (Lundsteen,
pa285){ In the re-creation step, the wtudent writer draws
‘upon his experiences to find osut what he has to say about
the qtimﬁlua.or the stimulus itself may provide a new ex-
per?ance from which the student can ‘drew ideas {Lundsteen,
p.287)e - |
Creative problem selection and oral consultation arve
also part of the prewriting phase and constitute the third
and fourth steps in Lundsteen's scheme. In step three,
which parallels the problem-finding stege of the creative
pProblem-eolving process, either the child selects a creative
problem on his own or the teachq\‘aelepts & creative Problem
. for the child bvased on his knawledge of. the chzld'a interests.
and needs. Composition problems may be dorived from the
*three nims of discourse: t{o report, to persuade, and -to en-
tertaine If the teacher selects the problem, the teacher
must work to ensure that the child values the given problem
(Lundsteen, pp.283-89). Ideally, the problem shoulh origi-
nate within the atudent‘ﬁriter, but there are still many
other unimowns and choices in the-writing process that pro-
‘vide opportunities for creativeness on the part of students.
For inatence, the child may still choose among alternatives
related to experiencial elemente, mood or tone-setting de-

: : tails, event sequencing, word choice; sentence structure,

13
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and compoe:tional framework. Problem-,olving becomes "the ] .
force that blends compoe:t:onal elements in the creation“ i
(Lunﬂsteéh, Pe277)e ',
Paralleling the idea~finding stage of the creative
problem-solving prooess, orsl consultation is the fourth

[

step in the writing model.,. It consiete of peer group oon~-
eultat:on and oral brainstorming in emall groupe or with the -
entire claee. Three things are acoonpliehed through oral
: CUneultatgon. 'Piret, counections ares fostered between .the
provious three steps; thefefore, this etep'clariflba what
the student is to do. Seeondly, ﬁrainetorming composition
ideae -and vocebulary helpe to ensure that the child writer
v:llfhave no trouble generatzng content fluently. Thirdlr,
this etep contributes towards audiehce awareness {Lundeteen,
PP.290-91). -Perhaps euch tools as the cunpoeitiongplenning .
worksheet can best be utilized in thie last etep4of the pre-
writing phase. Completing the wor;eheet forces the student :
writer to rehearse various writing elements separately and
in combination. ’ T [

As in M, C, Wittrock's model of generative learning
the student writer in the four steps of the prewriting phase
of composition discovers the meaning or makes senge of &
writing assignment by relating the stimuli preeented to. his
past experience. Generation ¢? imasinal‘and verbal eiabora-
tions facilitates this associetive procees, end compeeition

planning worksheets are suitable for guiding the - first

B
14 - .
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verbel ;laborationé. (Examples 65 such worksheeta for
desoriptive, persuaaive, and -narrative wrlting appear in
the appendix to” this paper). In later staps beyond the
prewriting phase, the afudqnt writer generates more com-
plete verbal elaborations, and the rough araft graduallr»

", evolves into a . fin%ghed composltlon as the necessary re~
_-vislona are made. !hus, the toacher's role in the prdwriting

phase ot the writing process is to faciliate the active
oonstrnction ‘of students®' imaginal aad verhal elaborationa
by providing appropriate atimuli, and the student’s rolo is
to attend to the stimuli so that he can actively conatruot '
imaginal and verbal elaborations in the prewriting, writing,
and rewriting ph.n.ses. (Wittrock, p.26). S

" Gognitive fumctioting in the four steps of the pre-
writing phgae is characterized by pércoptual anelysis and
memory retrieval. According to P;rgus I. M, éraig and
Robert Lockhgrt, bevargl levels of iniofgation proceasing
are discer;aﬂle in*pefoeptual analyeis, - The first levels
jnvolve th; sensory‘analyafa'qf fhe. writing stimulus prh-w

sented by the geécher; Possible ftimuli include verbal in-

- . .
formation, aounds,)sightp, end smelle. Later levels con-

cern- the extraction of meaning ¥rom the stipulus and the

‘ semantio or oogniti%e enalysis of the'stimulﬁﬁ. In qther

worde the stimulua is recognized, and then it'is aaaooiated
’ S 2

with images a#d stories from the sfﬁ@snt writer's paét
experienoes Thus, "depth of processing" and "elaboration
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codlng“ oceur (Norman, Ppo122~’3) .

When rememberins paat expariences, atuéiyte transform
the material ‘or informatlon atored in 10n8 tern msmory into
an appropriate form,'whethen:imagelfke or semantic, for usef
in solving the selected writing problbm (Norman, p.195).

As prqpose&*by Prederie nhrtlett, thege remnmbrancen Ry

not. be entirely accqzato.. Remembering inwolves reconstruc-

”;tion, for~present end past experiences are well .integrated ,
within en. organizational scheme or framswork of experiences
in menory (Norman, p.223).

Writing consultation, the fifth step in Lundsteen's
model, spans the writing and rewriting phases of componition
and is comparahle t0 the solution-findtns stage of the
creative prohlem—aolvi;;hp;ggggal_hnttor writing a foungh.
draft, the student first  consulds with himself, recon-
oilingKQis’pre;ritinglplan with ﬁis initial writing effort .
in terms ;f content, form, and andience. A8 the writer re-—
vigen his compoaition, jhero is much baok and forth move=-

- ment between the prewritins and’ writins phases, for writing
is not a emooth, linear process. An initial conoept from
the prew;iting pha;e may be abandoned in favor of a beiter
idea developed.dufing the writing of the first draft, or
the writer may révise the first draft to better reflect &
good idea originating in the prewriting phase, - Thus, adding,
cutting, ané rea&rangins‘oharacterize the aotivity during
this afop of the model.
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:Additional re;iaiona‘May_oacur.aftar the student w;iter
consul ts wi%h other. people aﬁaut his writing.. Again, small
peer graupa may be used for this purpose.. In the peer
group conaultation, thraa Gr four stndents give faedbaok to
the writer about: his’ oompoaition'a atrangtha and.waaknaaaea,
and they offar auggaationa‘fo*'improvenant. "0f course, the ‘
taachar'makaa this aaaaion more productive by dlaousaing
beforahand the questions to be aaked and the writing- elaponta
to be oonaiderad. The teacher's fole during this step, is
to be a Working editor as he moves from student to student.
:lndaed, axoerpta or whole atudent compoaitiona nay be flashed
. on a screen for the entlre claaa to Jiaw in order to discuss
typical writing problama and possible aolutiana (Daigon,
P+2453 Lundsteen, PP.291~96). This large group revision .
(actiVity is exemplified by the follawin; treatment of a
atude?t'a oogpoaition by an actual fourth grade ciaaa:

' Studant e Original Peragraph That Needs'

IBprovements

When I wes a little girl, I liked to visit
ny grandfather's farm, The things I remember
the most are the sounds. PFor instance, I re-
member the dog barking, the cows screaming, the
“birds. chirping, the frogs Jjumping in the pond,
the tractor, the little rippling waves in the
pond, and the cats purring. .

What was the agsignment?

Each student was to write & well-constructed
paragraph uaing meny 'sound words' 8uch as ‘hoot~ .
ing' 'purring,’ a.nd 'shrieking.’

What needs improvamant in thia paragganh?

17 -
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1.

4.

5.

. g’raph.
‘sound being made.

The first sentence of a paragraph usually
contains ‘the main idea but does net ‘in
this paragraph. In this case, the first
sentence should mention farm sounds since
that is what the rest of the sentences

in the parzgraph are about.

A paragraph should ideally consist of nany

"senterices, but this oné has.only three.

The student should have used more. descrip-
tive detail to edd interest to the para-

- The student could hava told when
the -sound was made or the reason for the
Without this detail,
the paragraph sounds more like a list of
things,

The paragraph does not end well. I+t stops
shorte A good paragraph ending w:ll re-
peat the main idea.

Be sure not to start every sentence with

'I heard' or with the name of the thing
making the soun&.

——
Parsgraph Rewritten by the Class:

When I was e little

rl, my

favorite plece

to go was to my grandfathe

ﬁir 's farm becauge of

8ll the different sounds I heard there.

The

dozs were always barking at the cets living
beneath' the farmhouse. I liked to hear the
cows mooing for more weter in their trough.
They seemed * sey, 'I'k thirsty.’ Then grand-

o

father would -un to get the hose.
turned it on{ I couwld hear the bub

water,

a¢ daybreak, I remember th

When hé
ing of the
birds clirp-

ing. They &hattered at worms that swished

e through -the thick, green grass. In the river

. which splashed beside the barn, gurgling Progs
jumped across the water with a kerplunk. . When
I walked by the fields, I could. hear the crash-
ing -of the tractor as it pushed its way through
the s0il. At night the farm went to sleep. I -
remember the crickets singing a sweet lullaby
under my window. Then I would go to sleep.
Eveo today, [ still love to go %0 my grand-
father-s farm because of all the wonderfu]
sounda that give me happy mamories. :

-
Aoceptancefinding is the final stage of the creative T

problem-solving procéess, and oral ‘and ‘written display, the

\)4 . - d L] -
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gixth and eeventh etepe of Lundeteen 8 echeme, varallel

th1e stage.” In both of ‘these etepe, the etudent writers
ghare their finished oompoeitions with an appropriate
audiences; therefore, cq;eful proofreading is necessary

before “publication” of a fini‘ebed oraY or written product
takes place. Tewarde the end of the preceding writing con- . i\

. 'eultatzon step, 1t is a gOOd idea for(ﬁtuﬂente to get help .4

in preofreeding for mechan;cal ang, grammatzcal errors from

the teacher, etudent experte, student monitoring groupe,-or

a claee-conetructed proofreadins manual. Not every writing
assignment should be taken to this poliehed eta+e. If thie

was required for every composition, students would soon grow - -
tired of writing. Netertheleeb, children de needﬁexperienee(///,ﬂ_
with‘revieing, proofreading, apd rewritipg a finalized cop&c
'Perhans prac%ical-piecee of writing, such-as stories and re-

Ports for.diepley'and notee to papente,’are'beet suited for

this purpose, for they are truly meant to be read by an .5 &

L

audience'(Lundsteen; PP.296-98), - O

Creative Thinking Te~hniques .
Creative tﬁinking techniques also heve a place in com-

poeiticn inetrgctionlin the intermediate grades. Brain-.
storming, . attribute listing, morphologicdl synthesis, and
synectics methods are among the techniques commonly teught
in creetivity training courases, and they car, help the writer
come up with new jdeas a?d new idee combinatione. Thus,
these techniques serve to eupplement the writer’s intuitive

u

13 .
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store of ideas, providing him with a greater number, of al-

ternat;ves from which to ‘choose, . ;.‘

Brainetorming is one creative thinking technique used

to generate numqroua ideas for solving a problem. In a
bralnstorwdng session, oriticism- or evaluatign of the ideaa
ia not perm;tted, for the emphaaza is on quantity. It ia‘
aasumed that a Yong 1iat of alternativas will oontain éoma
"qualitative ahswerd. Hhmorons and far-fetohed ideas are
encoyraged because they help the participants to get away
from commonplace answera., Also, participants may "hitch-
hike}, on ecroh other's idess in J;der t0° oombine or improve
Evalwation of the lengthy list of ideas occurs only
"after the brainstorming session has ended (Davié, bp.60-61;
’Peldhusen, pp.39-40). .

Brainatoé%lng contributes greatly to the planning of

For example, the

ideas.

dt:th individual and group compoai_tiona.

" class can brainstorm topios, experienoes, suppqrting detsils,
. %

appropriate vocabulary, and figures of speeth for use in
writing a deseriptive paragraph. Generating analogiea also
atimulatﬁé deacriptive writing. Consider the followinq{
queatlons for use in the congtruction of analogiea:
\ ‘How is a turtleslike a tank? J
How is a bull like e steam looumotive?
» How ig a water hose like a snake?
How is a sateam shovel like a dragon?

Elaborations of the analogies that are produoed oan be for-

20
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‘mulated_into 1nterest1ng *paragraphs. When pla;nning 8 per-—
suagive pa.ragraph advertieing a8 produot, the atudents can
brainatom product ideas, infomiion that will sonvince A

" consumers o buy, "and words thdt appeal .o the senses. -
Again, these idoaa mnay be listed on a compoaition planning -

. worksheet.—‘(SQe the ;ppendix td this paper for examplos). ‘ .
Experienoe with grov.p brainatoming will hopetully trans:ter
to individual writing etforés, for group breinstorming ef-
fectively modeis a strategy that individuala éan omploy in
aupplementing their etore of 1deaa. .

Attrivute listing is a sscond'. crestive thinking tohh- .
niquq,useful in 9ompositf_ton Plhnning, especially \when writ- ..
‘ing atories.' First, story atfributes, such as cJ:.Laractm, ) o

settings, and problem plots, are listod as colufit hea

Secondlyy ideas ot ways to improve eaoh attr:l.hu‘ted:y'

1isted under the corresponding headings (Davis, pp.61-62;

Peldhusen} pp.40-42),' Finally, :th‘e bpst ideas from each -

column are combined and become 'the' eleménts of an original

© -

narrative. (See an example of an attribute listing work-

. gheet for story writing in the appendix to this paper).
This attribute listing technifme can be employed by individ-
ﬁa.‘l.a as a basis for indepe'ndent stories or by the elass‘;a
a l!hole as a baais for dictated g:mu% qtories. Alao, at="
tributo lists generated br a group can be used by individuals

-

a® a source of story ideas. 1If th:ls prooedure is followed

individudls stould be encouraged to add some of their own o
. . X ~

2j . -



~ favorite thépghté ofsédeaa %o. each attribute columne.
lorpholdgicai aynthesis ia a Third k@qd éf oreative »
thinking tecﬁniqqa,‘hnd it involves produéfng originat ideas - -
by putt;ﬁg égobleﬁ componenta or attributes together iﬁ -
& new' and différent waya (Davie, p.63; Feldhusen, p.42)$'
s In story writing, uniqne ideas for onaracters can be senaratgd
through thia toohnique. A simple ratrix is oonatructed, .
with ideas for one attribute nlaced along ‘the vertical axis 'J'
‘ . end with ideas ‘for a aooond ut\ributo pla.oed elong the hori-
¢ zontal axia. In ‘developing idaaa for story charaotera,
aouns identifying poasible heroea anda heroinza are listed
along one a:is.and adjaotivea desoribing posaible qualitioa
of the mgjor character are liated along tLe other axis,
Therelore, new idea combinations reault in the cells of
the mai%ix. (See an example matrix.deaigned for tois pupr- .
pose ix the appandix to this paper’),
The ‘attribute lists described previously in thiajpapor

are eaaily transformed into a fOrn suitable for morzuolog cll

.9*\

aynthesia. The ideas for two of the story attributes (ideas ..
for oharacters and settings) are placed a_ong the axes of
. the matrix, while one idea 'for the third story &ttribute

; (one plot ides) is held oonaﬁspt
y B Synactios is a,fourth oroative thinking technique and
is made up of sevorel different mothods. Like attritute
’liating and morphplqgical syntheaia, it ia alao usefully
) employed in formu;ating ideas for writipg. Inﬁthia teak~-

e
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,Pedﬁme the p}obleﬁ objects in_cdhntrueting'a fantasy analogy,

.plot idems for narrative ariting. Analogies produoed‘throush
" synectics -.met—liéd% thus stimulate oreative writing. .Gl.thoush

T and creative think:ing teohniquea cannot. ma.ke these tasks

22
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nique, the participants construct analdéies_oqametaphora
in order %p_hq}p tham-analyze and solve g problem. Think-
ing ebout how similar problems are solved in mature or veal
life is one synactﬂ\b meihod for deriving analogies. Such
direot enalogies sen be explored in depth in the form of &
dgaor:ﬁtive pa}agrgph, for 9xnmp19. In oonstricting e per=~
sonil analogy, the problem-éokrara lmagine that they have

the propiemaaolvers create orazy, ideal solutions to a
problem. Obviouslf, such analogies can serve as unusual

eynectics was obviously not desigmed withtihia purpose in
mind, creative writing can'be a purposeful by-product of * - .
a synoatice session (Davis, pp.67~69; Peldhusen, pp.45-46).

T opn—
IS

Swea gg [ )
Thinking and oreatﬁve problemuaolving are not easy .

taska. Stephen Spender expresaea this viewpoint in en
article on poetry writing: - »

Inapiration is the beginning of a poem
‘ and it is also ite final goal{ It is thae
first idea which drops into the poet's mind
and it is the finmsl idea which he at last
achieves in words, In between this start
and thi: winning post there is a hard race,
the sweat and toil (Sponder, p.68).

letaoognitive atratogies, the oreative problqgfaolving proocess,

c*
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. any 'ag,aier_‘, but -pamrhapa ‘they can lead %o better solutions
y, ) on the part of problem-solvers. The awccessful search fgr
A better aolufiona, now and in the fut;ro, depends heavily on
the, promotion of thinking and creativity in the schools.

- » -
i ’ . * " .
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_APPENDIX )

Composition Planning'ﬂorksheeté:

TDescriptive I:araﬁ'raph e o o o o
. *Completed Descriptive Pe ragraph

Pé‘rau.aaive Paragreph « « ¢ ¢ o o
Nerrative (3110!" Story) ¢ o0

. Creative Thinking ¥irksheetsr
Attribute Listing (Story Elements)
Morphological Synthesis (Charaotsirization) .

*The descriptive

plamning worksheet in the pggwriting phase,

|

T

-

aph was comprsed jiintly by the
students in a eixth grade clasgsroom using a composition

24 25
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COMPOSITION PLANNING WORESHEE?: L
The Descriptive Paragraph

55%%5%593*’ something that makes me smile~-watching my
ar Tner m Le cookies

Main ides sentence: A snile always comes aoross my face -
woen vy EFEEEno%Ler bekee sins!rhread xen.

Senmeg to upe: sight, touoh, hearing, smell, taste

to describe Tt details): grandnothor, in- *
grt%fon%s (Tiowr), oooE¥§§ u%onsIIs {epoon), dough, un-~

baked cookiee, trcy, sound'of the oven timer, baked cookies,
aound of ny stonaoh, teste of the ocookiee

Worde §§ uses induatrious; ‘precises thin layeér of snow
w our; old wooden apoon; sastiff brown dough; little
brown men; smooth, sparkling, eandy beach; -fat, sunburned
men; bugz of the oven timer; crisp, warm gingerbread men;
tangy, epicy smell; sweet cookie

Figures of speech or unusual dedéripjionn: iike an agrtist
who EEE %Efngad 55%3 scene many times bDelore; white flour
covers her arms like long evening gloves; cookies look
like sunbathers on a besach

ldea Eor 'EE§§§§ sentence: I will tell why watching my
gran ey g Cook’es makes me smile.

Summary sentence: I smile, for my grandmother's cookies
are riiied witn her love for me,

it I‘i.




COMPLETED DESCRIPTIVE PARAGRAPH

L ™)
How Grandmother Makes Me Smile

A gmile always comes across my face when

grendmother bakes gingerbread men. She goes
about her work with great industry and preci-
sion. Like an artistwho has painted this scene
many times before, she knows exactly what to do
by heart. A thin layer of snow white flour
covers her arms like long evening gloves ae she
mixes the ingredients with an . o0ld wooden spoon.

‘- Before long, it is time to roll out the stiff

brown dough and cut out the cookies, Grand-
mother places the little brown men in the oven.
%ﬁzggno help but ‘think that they look like sun-

re on a smooth, sparkling, sandy beach.
inside the oven, the men grow fat and sunburned.
With the buzz of the oven timer, Grandmother pulls
out the crisp, warm gingerbread men. A tangy,
spicy smell delights my nose, and m§ stomach
growls rudely with impatience. Finally, Grand-
mother hugs me and gives me the first sweet
cookie:s I smile, for my grandmother’s cookies
are filled with her lowye for me.

27
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COMPOSITION ﬁLnNNING WORKSﬁEET:
Advertising & Product ¥ith a
Persuasive Paragraph

Introduce the product (main idea sentence):

h8

v

Provide information which persuades the reader to bqy the
- product [contentions and ougiortigg evidenoce):

1.

2.‘ - ‘-

3. '

Select words that aipeal to the senses: *

-~

Make your final asles Eitch to_the eonsumer (gummazy sentence):

\

Illustrate tho_parés;abh with a8 poster advertisi

N

e

* the product:
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COMPOSITION PLANNING WORESHEET:
The Sho::t Story ’

]
]

Triggg;a Plot
main cters boy

* . ects e ride (tq the bottom of the Grand Canyon)
ésue: manliness, bravery, determination

. Big Problem: A young city boy strives to-prove his own
mannoou whiie on an outdoor adventure,

J I:Lnor Problems (Middle of Ssory):
. w the Loy aoesn't want to go on the trip, but his

father insists?.

What if a thunderstorz hampers the mule ride?

What if the boy can’t get his poncho loose?

What if the boy's mile slips and falls?

What if the boy decides to make the returm trip with &
throbbing head from his fall?

BiE Problem’s Solution (End of Story): The boy proves his
od by success y completing the return trip despite

A his head injury.
Mental Picture of jbr Cheracters:
. ame--=boy
Age—=14 -
Intelligence--ave
Size-~amall, not athletio N
Looks~==handsome, no tan
- Dress~-=tennis shoes, no hat, city clothes -

Behavior--reluctant, hostile, determined
¥oice-—80ft, high, immature
'Walk-fast, steady

Name-=Jeb PForrest

Age==01d timer

Intelligenca-knowledgeabla vf outdoors, expert wrangler
Size~~phort, muscular

Looks~=tanned, leather-like skin, white hair
Dress~--bootg, cowboy hat, Jeana

Behavior-~kind, helpful

Voice-~loud, booming, towboy dialect

Walk-quick, bounding .

(Use the back of thig sheet .for additional charaétara)

. - 29
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CREATIVE THINKING WORKSHEET:

29

} Attribute Listing (Story Elements) .

Direotions: Let's invent some story idegps.. First, list
diTTerent kinds of characters, settings, and problen Plots

under ,the column headinge below.

Be imagi

native, Then -

choose one item from each colimmn,,K Combine these, three

"items to get a story idea.

¥ry different -combinations un-

$il you get a unigue etory idea that-you wieh to develop

on your own.
Characters B
boy

" princess

butterfly

cat

v

" horse

cowboy

ecientiuﬁ

-time traveler

athlete
gailor.

-

Settinge

3

hmoon

P

forest

. lrairie

house
underground
lab

s#chool
soa R

A

desert °

mountains

Probleg Plota\

. gete lost’
»5§oomos trapped

or stranded
can't moke frienils -

is always forget-
ting things
becomes invisible

- telle lies

" is afraid of some-

—thing -
gets into a fight

is dcoused falsely

}tries to solve &

mystery or crime




-

CREATIVE THINKING WORKSHEET: :
Morphological Syntheeis (Charaoterization)

Directions: Let's create some interesting s‘tory oharacters
by oombining different idees for heroces/heroines with dif-
ferent ideas .for the main oharacter'y personality.

¥ ) .

Ay L]

CHARAGTER THAIT

o # .
. o a BRENE
€ & &9 PN I I
» & 38 00 v :
@ ol
p EEEEEST 1
i i Co @ 8 « # ©o | I J L
voy . |
princess :
. butterfly )
. oat ° . , . s . .
g norey —
g cowboy :
5 scientist . . h . ,
? time traveler ' '
athlete
sailor ) 2B ,
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