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.The articles describe writing exercises wvhich huve proven to be
successful in the classroom. The first article gives suggestions for
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graph:c representations of information as an aid in organizing ideas
for written and oral compositions. An example of mapping and a
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day-by-day instructions. The final article describes two methods of
using writing as a means of enhancing learning across the curriculum.
.The methods, speculative and doublo—dntry journal wn&t;ng, involve

stopping frequently vhile reading in order to write down observations

and thoughts. It is stressed that this type of writing is a process
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WRITING ASSIGNMENT OF IHY MONTH

L

“ Every writer begmns by facing a blank page. waiting for dcas and

< words. Some writers make lists before writing, some work out
ideas in theiwr minds, some outline, some doodie—biit ajl writers
develop techniques for beginning. Mapping is one such technique.
Because it helps writers gentrate ideas, brcause it allows them to
add or delete material readily, and because it is easily learned,
mapping is an extremely useful skitl.

_ What Is s Map?

A map is a graphic representation of a written cr ar:ﬂ composi-
tion: often it includes only key words. It adds a visual dimension
that helps studets gain greaer control of and Tluency jn thinking

tion. organize that information, and go on to create a product
uniquely theic own, Because it teaches students to differentiate
among primary, s¢condary, and tertiary ideas, a map aids com-
posing ard comprehending. Mapping cau be a prewriting, revis-
ing, or postwriting activity, enabling students to orgamizc,
compose, and evaluate their writing.

Introducing Mapping

Introduce mapping 10 students with an everyday topic that allows
them 1o work together to gencrate an extensive list of related
words and ideas. This step does not differ significantly from
what is often called brainstorming. With junior high students |
have used such topics as sports or soap; with high school students
such topics as advertising or the troubles of being seventeen.
Writing about a ‘best friend or whateil topics {(What if no adults
came 10 school today?) are also good choices.
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and writing. A map helps students produce and rective informa- -

Mapping: A Prewriting Technique that Works

o
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A Whsn students seem 1. hive ren owt of idess, we orgasioe the
. words into categories. A( this step students frequently get new
" . - ideas and insights as they befin 1o perecive 2 Mructore that can
.- be expanded or contracted depending upon ihe-writer’s purpose
. afid intent. The topic soap, for example, vickded the following
terms and categories: T ' -
type use . color”  smell texture
. -liquid - shower white freahy - gritty .
S powdered  bath green lemon . granule
3 bar dishes pink’  clean slippery
. - * clothes ¢ yellow  herbal - bubbly
laundry - creamy  bayberry  sudsy
cleaning milky spicy satiny
4 . cars iridescent outdoorsy creamy
o+ . . lubricant * pine fluffy
’ blowing bubbles floral smooth
- Next, students arrange these categories and wondls on a map *

* tike the one shown below, with the congrolling topic or ides in §
dominant position and the supporting ideas as extensions. A

interchanges help to prepare students to write their ow cssa
Inter N, .

DA R Y

Bated on our map, we work out a topic sentence as & group
aad draft a first paragraph wogether before students take off on
their own 10 complets their- drafts. We revise these in small
groups, and read some 10 the clais and show others on the
overhead projector,

Alter an introduction 10 mapping, students typically go on 1o
crepe more individuslistic maps. Older studenss develop rela-
tively sophisticated ones (intsrlocking trisngles, concentric circles,
M&m)thuhclptbemumumt_hei:wmiumdahq:_eitf
special purposes and sudiences. Mapping in & sense. provides |
own outlins—puch catagory inviting developmam with

2 piswheel shape, however, is only one of the many comigurations
(that will Again, new ideas often emerge during mapping
ang additi deletions should be encouraged. At this step,
mapping cncGurages interaction among students, and these

‘{ -

Mapping a shert story or estay Lefore writig abdwt it helps
studets discern how an suthar has structured idess. The example

betow illustrates how a fifteen-year-old sophomore was able to
show parallels between Chaucer's “Knight's Tale™ and his -3
“Miber’s Tale"—first by mapping, ihen in writing a first deaft of . 3
& comparison paper. Clearly, the mapping technique assisted ¢his &
student in writing » draft that both analyzes and synthesizes. the . A
structures of the two tals. )

KNI EHIE TALE  ROwnTiIc  MNLERS TAE : VoLkaR g
EMILy (tvsy)

LOVE TRIANSLES

. USES,
ASTROLDO Y MO
DISTERT TRUTH fog ioond
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A Comparison of the Knight's Tale and'the Miller's Tade
After the knigh finished his beautiful (and overiong) tale,

any tale of the knight’s. At first, the .
two tales seem to be {otaily opposite, but after-a closer jook
one can find nany similarities. . e
e love wisngle, where two tien swk the
and fight for her, In "The
rs are Palamon, Arcite, and Emily. In *The
be charatters are Absalom, Nicholss, sad
ight’s triangle is very pure ahd romantic, The
is somewhat raunchier; Nicholas, for exassple, »
i Alison while Absalom was stifl begging for -

%e m the gods, teiling him a grea flood is coming, 1o
ick The carpenter into hiding in a barrel.
Destiny solved. the differences between Painmon ond
rcite. Both men won, evéin though Arcite died. He won
Emily'shmdinmmud‘tbenhadmmmhelq_ ¥
dying, he gave Emily to Palamon. So it wis in the millery |
tale; everyone was “rewutded” 50 10 speak: foolish Abealos . %
with a misplaced Lius, over-confident Nicholas with & severely
bumned bottom, and the snxious carpenter with a broken arm,
The mitler took almost every detail of the knight' tale and <7}
twisted it'into something vulgar so that the storics seem tobe
very dissimilar. Howaver, after careful scrutiny, many like
xmhMMumﬁmmmﬁuwﬂm
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- Conclusion
Mappin3 enhances verbal thinking because it provides a visual/
spatig) pcrrecuw Jallowing poorer writers to generate and shape
ideas with greater ease and assisting more sophisticated writers
with analysis and synthesis. Mapping scems to be effective be- ¥ . ) .4
*  cause it combines whit Susanne Langer called the discursive . | o
(speakiog, lisiening, reading. and writing) with the presentational " g
{art, music, dance, and sculpture)—two basic ways we sym*wlize . .
experience. ' uging both the verbal and the spatial modes of ' . * %
thinking, mapping takes full advantage of the symbolic process 3
If we want students to generale words easily, if we want them
. o organize their essays or stories efficiently, if we want them to . .
write cohereritly, then mapping is one of the skills we will teach, -
As a prewriting activity it belps students begin, as » slupmg - o
activify it helps them form their ideas, as & holistic activity it . -
-helps them to synthesize ideas, Becaust mapping takes advantage
of our verhal and visual abilities, it adds a new dimension and
power to all language activities, especially writing.

Owennoyle.mumbh'ectw,hymvn‘!ﬁu?mjm
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WRITING ASSIGNMENT OF THE MONTH
(omparative Film Criticism .

*$y packet of neverfail food recipes is slim dnd treasvred,
though womn and smudged stound the edges. So with my
tried-and-true claasroorn recipes, those rare, rep~stable anign-
" mts'(hu.ywaﬁeryw,m preserwdbecamthbynlwayt
manage 10 ignite inerest, engender enthusiastic effort, and
vield results satisfying 10 stugents and teacher. Welcome to a ~
lavoritt—Comparative Film Criticism—pedagogicaily scund
and ofl‘enng a gourmet mix of scuey 2ritics, lively discussion, -
eontemporary periodicaus, and dandy papess. At first glance,.
the o%,¢ctives may ~ppear imposing, but they can be achieved
within a fortnight.

Objecives | -

1. Asquaint students with feading film critics, their styles ana
biases,

2. Get students reading in a variety of publications not pre-
viously explored (The New Yorker, Saturday Review, Com-
mentary, New Republic, Nation).

3. Veach research skills-on’a limited and controlled scale:

a. Finding movie reviews in The R * Guide

b. Preparing bibliography cards and aTinal bibliograghy

¢. Taking notes with only three “stugs™ pro, con, other
opinion

d. Incorporating opinion--paraplrased and directly quoted

¢. Footnoting quoted and paraphrased opinions

4. Enable enthusiastic sharing of inforemation through brief
oral reports.

5. Develop skill in orgamzﬂ and writing the paper of

' comparison/contrast.

Preliminagy discussion, instruction in research skills, and
Isb days require six or seven da final day ‘or two are
needed for brief oral reports and thé teading of one another’s

papers. The work load for each day generally follows the plan -

+that T've outlined here,

Day One - R

1., Discuss fitm critics and their role®
*a. How manyof you rcad movie reviews? Where do you

find them? Blo they influence what mevies you see and
how you feel abeut thems?

¢ b. How influential are-movie critics anyhow? Can they -

doom a film? (Try to think of films critics have hated
* but the public has still supported. Also try to think of
fitms and actors the critics have destroyed.)

c. Whugthenwmbruncuonandmonlmponablhty
10 artists and to the public?

d. Who are the major film critics today?-(Gnher your list
by going through current newsphpers, magannes and
books on the media} What are their-preftrences, bmes,
and degree of public influenice?

2. What maegwzines and ncwspapers regularly feature ﬁlm
reviews? (Have available a cart with magezines and news-
papers that regularly print film reviews and introduce stu-
denis to periodicals new to them. For example, point out
that The New Yorker effers film summaries as wel) ar
reviews. Suggest sources of magazine bias—religious, l'eral,
conservative, special interest—and possible effects on the
way films are reviewed.)

3. Distribute a list of films from the past iwo years along with

. the assignment shown below. ¢

The Assignment

& Select a film from the list or one of your own choosing.

b. Find and rend five to eight reviews of this film, drawing
MMMMWM
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_ & Make bibliography tards fof each review following the
* forw, given jn your handbook.
d, Take notes on what the critics like (pro), dislixe (con),
and sepriately emphasize (other opinion).
¢. When reading ix concluded, list points of agreement and
disagrecment and other opinions worth noting. '
{. Organide findings into a paper woording to the following

design.
® (1) Formujste a genegalization about the overall merit of
the film based on the reviews you have read and
write g first paregraph that summarizes what you
have discovered. For exampie:

. The Love Journey is clearly a}l_um‘ [medimé
deplorable) work, according to most reviewers.

. ost critics concur that . is its strongest
feature, they differ considerably 15 their judgment
of its . and What is mos}
apparent is that Love Journey (excels/succeeds) if
——— but is less than successful in its .

(2) Give a brief plot summary of the film. *

(3) Present areas on which the reviewers aw in agree-
ment, utilizing appropriate guotes jo suppon yous'
discussion.

(4) Tell in what ways the reviewers dlsagree

- {5) Include gther opinions that seem worth mentiomng.

(6) Offer an overall nssessment, adding up all you have
read and deduced. Is the film .wonh sceing? If you
have seen the film and strongly disagree with the
critics, explain why.

Day Two

1. Check bibliography ¥ards for form and number of roviews.

2. Teach form of notecards, asking students to use three kinds
of slugs: pro, con, other opinion.

3. Distribute a duplicated film review and have students pre-
pare pro, con, and other opinion cards for it,

4. Help students determine which information is' best para-

*

®  phrased, which directly quoted.

Days Three and Four *

1 Create lab hours for readmg and notetaking in the library
©or classroom. .
2. Check student progress and handle problems.

Day Five ,

l. Discuss how to organize a compansonfconm paper,
usmg the specifications in the assignment,

2. Review the concept of plagiarism, creating examples of
proper and improper attribution from the fitm review dis-
tributed previously.

3. Teach students how tb incorporate paraphrased and directly
qQuoted majerial, including the namerof the critic cited. Fot

_+ example:

a. Pauline Kaet was especially critiva) of the camm work
in Dea:kSong. qdocumen%ﬁ ’ﬂllote!o
b. The collapse of the gecond of the 11m.acoo:dmsto
Stanley Kauffman, accounts for its loss of suspense and
. | contipuity. .
4, Discuss with students the use of trapsition words and
phrases tq move from “pro™to.“con.”
a. Transition words: in contrast, wdﬂte
the other hand., -~
+ b, Transitional phrases ~nd clauses: “A lone voire of dmcm,
John Simon contends that Swift Assassinis "
or "While most critics applaud the actms, Richard
Schickel has reservations ahout — .
5. Review lootnoting techniques and the required format of

thic completed paper.
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Days Six 1o Ten

1. Provide a dsy or two for workiuonrou;hdnﬁs-md for
+ consultation, as needed.

2. 80 on 10 other work with o outside assigninents except to
complete the paper,

Day Eleven *

1. Form a circle and ask students to share what they have
discovered in a brief oral report.

2. If ime remains, form small groups and have students read
onec another’s papers and write comments.

LY

By now you huve discovered that this assighinent calls for a
“baby™ research paper, but one so carefully structured that the
objectives can be accomplished in a short period while teaching
students the skills. needed for longer, grore involved rescaicit.
In" addition, the mlsnmem comtb ing, writing, and
speaking in 3 lively mix that smdent;.fmd challenging but not
overwhelming. It Hias proven successful with capable sopho-
mores, average juniors, and honors-level seniors. The under-
lying philosophy of the assignment derives from a professor
who sagely urged that cither form o7 subject be prescn‘bed,.aot
both left open to student choneq. In this instance, students may
choose the subject, but must conform to a controlled process
and prescribed design. They enjoy the freedom of choice, but
they also find security “in harness,”

Any teacher who follows these directions carefully will want
10 huy red licorice braids or frosted doughnuts for “Due Bay.”
Itis a day to celebrate.

Gladys V. Veidemanis, North High School, Mo.ﬂh.
Wistconsin .

-
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WRITING ASSIGNMENT OF THE MONTH
Writing to Learn Across the Curriculum

- ¥

One of the most promising movements in ﬁucation today is
“writing across the curriculum” or, more recently and, more
accufately, “writing to l¢arn.” An outgrowth of the focus on
writing as process rather than product, it restores to writing a'
function it naturally has in Jife and in education. Rather than a

* mere school exercise, or even an act of oommunwanon, writing

becomes an instrument of “thinking and learning in |tself
Youngsters who are taught how to use writing to make ‘sense
of gew material, to sory out and classify what they are lcarning

 as they are learning it, to speculate and react, to integrate the

nrw language of the subject matter with their own language, are
bemgtaught-—not what 10 think but how to g apomt thirking.
Using writing to learn is not a comphcated matter fof
_teachers of stucents. Neither is it an ex innovation; it-is
"sa cheap as paper and pen. Teachers who wish 10 use, wntmg
#x a nleans of learting in their disciplines need not be writing
teachers Or authorities on grammar. What is nepded is a subtk
wirning around by the teacher to look in andihe: direction-—
tdward The process of thinking and learning rather than at .

the products.

Practice on Yoursell -, p

How can a teaches begin to use writing to leasn? First, try'it
yoursel with a speculative journal. Choose something to read:
whether you know it well or not at all is immaterial® Find at
least an hour to read, paper and pen iff hand. As You read,
stop lre quently to write. Do not take notds of copy down the
text. Rather, write what comes to mind: questions, reactions,
problems, memories.

Aftér a hall hour. lock back over what you ha\re written.
You will discover that you have noted more details, made
more associations. observed more about the thought of the
selection, and done more-roe’thinking than you ordinarily do
_» when you read. Jf the material Was new, maybe cven difficull,
you will see a gradial figuring-out of how to go abdut reading
this materia) and perhaps a good many questions. Gradually
you will observe increasing commitment to and involvement
with the material as you are drawn iato it through the active
process of writing,

Go an with your reading and whiting, observing what your
. mind is doing with the matesial as it integrates it with your
personal store of knowledge, feelings, and ideas.¢This is exactly
what will happzn with your students. Although you will not be
concerned with syntax, spelling, of. other details of finished
compositiont since this writing is for you alone, you wll
discover ideas that could be expanded and .claborated into
more formal compaiition later. So will your students. When
they write to learn, wriling fails into its place as a tool for
leaming first and as a means of communication secend. You *
eould even go back through your speculative journal and
undetline the dest ideas for future writing or discussion.

This approach can be refined further with a doubleentry
!echmque Draw a line down the center of your page. As you
read, jot down in the let column phrases, words,sentences
that catch your attention. Just after You have written some-
ihing on the left, move to the right column and write your
responscs, quesuons. comments. As you move through the text,
you will notice that this technique causes you to foius on -
specifics, draws you in close 10 the text, produces ‘adulytical
-and critical thinking on your part, and draws your atten’ion to
maiters of style and arrangement. This approach is ideal for
maih, physics, chemistry, poetry, for any text that calls for
close reading snd aitention to lpealh.

t ]
i
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Classrooin Application
Wheuyoﬁmmdmmmmkuntomﬂems.upeusome
rasisiance. “1t slows me~down,” is the common complaint. Yes,
it does. That is pardy its purpose. Slow down and think aboi
what you are reading. Devclop some ideas of your own rather
than merely digesting the ideas in the text (0 be returned 10 the
teacher on the test. I have found that the most capable stus
dents are most likely to object, at first, simply because they
already know how 10 make A's and se¢ no.need 10 do anything
differently. But it is these students who benefit most from the
approach gnd who, in the end, epprectate it most deeply. Less
capable students often*accept the approach dore readily, for it
means they will alwa;,'s have something to oonmbute 10 claas—
their questions and their reactions.

Now, how are You to use the writing students have dome in .
speculative of double-entry notebooks? I 100 miuch cmphasis
is put upon grading or evaluating the writing itself, it will soon,
turn into a product rather than a process, and we will be back
in the same dead end. Better that it be jooked at first for
quantity and commitment and then iniegrated into classroom
activities through conversation in small groups. Ask at the
beginning of class for & half-sheet of paper on which studeats
record show many pages they have writen on the sssigned
reading, how many ‘pages they have read. and at least one
good question of insight from their writing. 1 group studests
who are at thé same point in their réading, and they discuss
"the questions and ideas they have recorded. [ circulate among
“ the groups, listening to the discussion and adding information
or comments from time t¢ lime. Talking about what one has
read and written is absolutely vital; it means that tvery student
makes the language of the subject at hand 2 part of his or her
personal language—so&cthuzg that setdom happens in teacher
jectures o large-class “discussions”™ where a few students domi~
nate. Later, when the small groups summanze their discussion
for the whole class, other gaing are made: restatement of ideas,
sclection and ordering, and the act of speaking to a larger
group in a nonthreatening situation.

What other uses can be made of the writing? Last semester -

A& asked sdvanced placement students to find in their spacuhlm
« wriling [rom the unit on medieval litezature five questions that

interested them, to rank those five, and to take thy top question
as a personal [-search (MacTorie'’s term-—a rebutta) 1o restarch)
to be presented as a paper and a clasfrepon tclling where they
looked, what they fotind, and what they thought of what they
found. T'he amimmem resul’»d in twenty-four lively, thw
ful searches 1to psychology. social history, theology,
ophy, and even histariography—fields that most of my students
had not kdown existed—and into intervicws with an sesort-
ment of people and reading jn several large libraries, 1 have
never ocfore had students listen with such interent to the
presentations of their peers, and ithe method was much cloggy
10 that of true research rather than the patchwork that oftes
goes by the name. And, of course. students, wrote speculative
and double-entry logs as they did their research, the double-
entry technique being especially suited since it records
and response at the same time and in the same place. 1 ask
youngér or less capahje students to talk in groups from their
writing-o-learn notebooks and then o write informal sum-
marics of their impressions. These are shared in writing groups,
revised and edited, and put into a class anihotogy of com-
mentary or: a story or book or unit of study. |

Finally, most students reread their logs before tests of in-
‘class essays. Of course, they also enjoy looking back lster to
see how they responded to a book when first meeting it, One
junior buys a rotebook the. size a8 the book she ia reading
“go | can put i right beside the book on my shelf.” She fikes to
think about her grandchildren reading her notebook some day .
and wonders if they will read the same books and what the:
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Swudent Reactions

What happens when a student uses wnlmg 10 learn about new
subject mztfer? Let a few high school juniors respond 10 that
question.

At first | didn't know how to begm .. . but after 1 experi-
mented with ( I found that | understood what 1
read m ter and . ., could respotid . ., much better
and i more detail.

1 asked a lot of questions—the uranswerable type.

" 1 doubt that 1 would have understood [the book] without

the benefit of writing.

I don't think I could have done withoot a jonmal There
were just too many things that had to come out of myself
and not necessarify out of the book. . -

\

Dixie Dellinger, Burns Senior High School,
Lawndgle, North Ceroline
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