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FOREWORD

This module is one of a series of 127 performanag-based teacher
education (PBTE) leaming packages focusing upon specific pro-
fessional compatencies of vocational teachers, The compatencies

upgn which these modules are based were-identified and verified
through research as being important to successiul vocational
leawingalbommesecondarymposisemndaylavalsolm-

struction. The modules are suitable for the preparation of teachers .

and other occupational traingrs in alt ocmpauonal areas.

* .. Each module provides leamning experiences lhat integrate theory

and apgplication; each culminales with criterion-referenced as-
sessment of the teacher's {instructor’s, traner's) performance of
the specified competency. The materials are designed for use by
teachers-in-tralning working individually or in groups under the
direction and with the assistance of teacher educators of others
. acling as resource persons, HesouroepemnSshoddbeskilled
in the teacher compelencies baing developed and should be
thoroughty oriented to PBTE concepts and, procedures before
using these materials.

The design of the materials provides considerabie flexibility for
planning and conducling performance-based training programs
for presarvice and inservice-teachers, as well as bysiness-
indusiry-labor trainers, 10 meet a wide variety of individual

-and interessts, The materials are intended for use by uni ies
and colleges, state depariments of education, postsecondary
institutions, local education agencies, and others responsible for
the professional developmient of vocational teachers and other
occupational trainers. .

The PBTE curriculum packages ia Category L—Ser\nng Students
with Special/Exceptionat Needs—are designed to enable voca-
tional teachers and other occupational trainers to create leaming
environments that are aceessible, accommodating, and equitable

in meeting the instruclional needs of individuals in those groups -

previously denied equal vocational education opportunities. The
modules are based upon 380 teacher competencies identified and
verified as essential for vocational teachers to meset the spacial
needs of all students in their classes. Includiéd are special popuia-
tions such as the handicapped, adults pursuing fatraining, and
students anrolled in programs that are noniraditional for their §ox.

Many individuals af institutions have conlributed 10 the research,
development, testing, and revision of these significant training
materials. Appreciation is extended t0 the following individuals
who. as members of the project technical panel, advised project
staft, identified hurhan and material resources, and reviewed draft
materials:

Gerald R. Fuller, Guzman, Jerry Holloway, Barbara Kemp,
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. Specialist and Wheeler Richards, Graduate Research

Jame%hanﬂoyer Ken Dieckhof, Mary M. Frasier, .

Jeffrey G. Keﬂy. Befty Floss-Thomon. Ann Turnham Srnllh and

. Richard Tyler,

Apprecialion is also extended to the approximately 80 vocational
deachers and supervisors from throu the United States who
served on the eight DACUM anatysis 5 that assisted National
Center staff in the initial identification of the teacher competency
statements. Appreciation is extended, oo, 1o the 80 additional
teachers and superyisors from mroughwl the Unitod States who
assisted in the verification of the 380 competencies. =, .

Field testing of the materials was camied out with assistance of
field-site coordinators, teacher educators, students, directors of
staff development, and others st the lollowing instiutions:
Univarsity of Alabama-Birmingham; Albuguerque Technical-
Vocational Institute, New Mexico; University of Central Florida;
University of Southern Maine; Maricopa County Community Col-
lege District, Afizona; Murray State University. Kentucky; Univer-
sity of New Hamgishire; SUNY College of Technology-Utica, New -

. York; Ternple University, Pennsylvania; Texas State Technical

College; Upper Valley Joint Vocational School, Ghio; and Ceniral

_Washingion University.

Special recognition for major individual roles in the development
of these materials is extended 1o the following National Center
staff; Lucille Campbell-Thrane, Associate Director, Development
Division, and James B. Hamilton, Program Director, for leader-
ship and direction of the project; Lois G. Harrington, Karen M.
Quinn, and Michael E. Wonacolt, Program Associdtes, for train.
ing of modula writers and module quality control; Cheryl M. Lowry,
Research Specialist, for developing illustration specifications; Kevin
Burke and Barbara Shea for ant work; Nancy Lust, Research
Iate!
for assisting in the coordination of module lisld testing and data
summarization; and Catherine C. King-Fitch, Program Adsociale,
for revision of the materials following field testing. Special recog--
nition iz also extended to the staff of AAVIM for their invaluable
contributians to the quality of the final prinled products, paricu-
larly to Donna Pritchalt for module layout. design; and final art
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INTRQDUCTION

-

The assessment of student progress is one of your

most important - responsibilities as a vocational-
“ technical teacher. The information. that you obtain
through, assessment provides a basis for ideritify-
ing—>both for you and for your students—areas in
which they need to improve their performanoe

Without an adequate .understanding of how your
students are functioning in the program, it is impossi:
“ble to give them feedback on their progress, plan
instructional strategies geared to their levels of per-
formance. provide future career drrectlon of even as-
sign grades accuralely

However, it may be difficult to assess the progress of
students with exceptional needs in the same manner
thatyou assess the rest of the class”Sometimes, the
" characteristics of students with exceptional needs
. interfere with their performance on the assessment
instrument. Therefore, in order to assess accurately

.problems so that you can obfain a realistic

what a student with exceptional needs actually knows’

‘and is able to do, it may be necessary to modlfy your

assessment techniques.

Forexample, some studénts wulh exceptlonal needs
have difficulty reading and understanding written tests
because of physical lichitations or academic deficien-
cies. For these students, ‘modifi catlomof wntlen as-
sessment materials is essential. S

As a vocational-technical teacher, it is important for
you to be familiar with the assessment problems that
students with exceptional needs are likely to en-
counter. And you need to know how to correct these
d accu-
rate estimate of their knowledge and skill leyels. This
module is designed to give you skill in agsessing,
recording, and reporting the progress of stu nis withe
exceptional needs. °




ABOUT THIS MODULE -

s

Obiectives

Terminal Objective: In an actual teaching situation, assess ’

the progress of exceptional students. Your performance wilt
. be assessed by your resource parson, using the Teacher
Performance Assessment Form, pp 33-34 (Learning Ex-
penence m.

‘Enabling Objectives: ‘o

1. After completng the" required readmg demonslrale N

knowledge of the rationale for and procedures involved in
asseésing the progress of Students ‘with excaptional
necds (Loarmng Experience 1) -

Gwen case studies describing how vocationat teachers
assessed the progress of siudents with exceptiopal
necds. crtiqus’ the perlormance of those (eachers
{Leammg Experience I}

Prerequns:tes - o

The modules v Category L are not designed for the pro-
spective teacher with no prior traimng and/or experience.
They assume that you have achieved a minimal level of skill
in the core teacher competencies of iristructionat planning,
execution, and evaluation. They then build op or expand that
skil lgvel. specifically n lerms of serving siudents with
special exceplional needs.

Learning Experience lii
* Required .
An actual teaching situalion. in whlch yoUu can assess
- the progress ol ‘exceplional students.

A resource person to assess your competency in as-
sessing the progress of exceptional students.

Terminology

Special/Exceptional Needs: Reterrea 10 in the modulas
simply as exceplional needs. 1his term refers lo those needs

9

- that may prevent a student from succeeding in regular

In addition *to complele this module.cyou sholild have de- *

hined or redefined your educational philosophy 0 inclyde
your respg@sibdity for serving studenis with exceptional
needs: and you should havé competency in identifying and
dragriosing ihe needs of these students. if you do not already

. Meet these requirements, meet with your resource person {0

44

doterming what method you will use 10 doso. One oplion is 10
complete the mioﬁ‘hatuon and practice activities in the foliow--
* ing modules:

e Prepare Yoursell to Serve Exceplional Srudents Mod-
uler -1

o ldently and Diagnose Exceptional Smdems. Module
L-2 .

Resources

A bst of the ousside resourceihat supplement those con-
tained within tre module follows. Check with your resource
person {1) to determine the avadability and the location of
these resources, (2} to locate references n your occupa-
nonal specialty. and (3) 10 get assislance in setting up activi-
wes with peers Or observanons of skifled teachers. if neces-

sary. Your resource person may also be contacted if you

have any (mhcully with direchons or in assessing your prog
rgss at any time. . ¢

Learning Expenence 1
No oulside resources

Learning Experience i
No oulside resources

‘

vocational education classes without special consideration
and heip. The foilowing types of students are included in our
definition of students with exceptional needs:

» Persons enrolled in programs nontradiional for their
sex (e.g.. the maie in home economigs)

« Adylis requiring retrairing (e.g.. displaced homemak-
ers, technologu:ally displaced)

" o Persons with limited Engiish proficiency

o Members of racial/ethnic minority groups

« Urban/rural economically dlsadvanlaged

o Gifted and talerted  »

¢ Mentally retarded

« Sensory & physically impaired

General Information

For mforrnanon about the genera! organization of each per-
formance-based teacher education {PBTE) module, general '
procedures for its use, and terminplogy that is common to all
the modules, see About Using thd National Center's PETE
Modules on the inside back cover. For more in-depth infor-
mation on how Lo use the modules in teacher/trainer educa- .
tin Erograms you may wish 1o refer to {hree relaled dogu- .
mels;

The Student Guide to Using Pedormance-Based Teacher
Education Materials 13 designed 10 help orient preservice
leachers and occupational irainers 1o PBTE 1n general and 10
the PBTE matenals.

The Resowrce Person Guide to Using Pedormance-Based
Teacher Education Materials can help, prospective resource
+ persons to guide and 3ssis! preservice and inservice leachers
and occupational frainers in the development of professional
leaching cOrmpetencies threugh use of the PBTE modules. It
also includes lisis of all the modple competencigs, as wall as a
lishng Of the supplementary resources anpd the addresses
whera they an be obtained. .

The Guide lo the fmplementation of Pen'orrnance Based
Teacher Educalion i designed to help those who will adminis-
ter the PETE program. It contains answers 1o implementation
queslnons possible solutions tO problems. and alternative®
courses of acion.

=




Learnlng Experlence |

‘o OVERVIEW

- . L)

Enabling . After completing lhe required reading, demonstra!e knowledge of the rationale

Obiective - for and procedures involved in assessmg the.progress of students with excep-
| tlonal needs., . »

‘e . -

- : N 0 T w
i» F

You wil] be reading the information sheet, Assess:ng the Progress of Students
with Excepttonai Needs, pp. 6-19.

.

You will be demon'stratl'ng knowledge of the rationale for and procedures in-
volved in assessing the progress of students with exoepttonal needs by complet-
“ing the Self-Check, pp. 20-22. . .

Fesdback You will be evalualing your competency by comparing your completed Seif-
eedbac Check with the Model Answers, pp. 23-24.

3




- Activity

#

The needs and abilities of studems with éxceptional needs may affect your e

assessment of their performance. For information on how o appropriately and
1 accurately assess the performance of students with exceptional needs, read lhe

following information sheet.

4
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ASSESSING THE PROGRESS OF STUDENTS WITH

.EXCEPTIONAL NEEDS

Assessment is the process of delermln |ng whether"
your students are making progress toward achieving -
their instructional goals and objectimes. You assess
this' progress in three areas—knowledge, skilis, and
attitudes. A student's spectlic objectives in these three

— areas should be contained in your instructional plans.

Thus, assessment shoulkd be simp!y’ a matter of finding
out whether a given student is learning according lo
these plans.

However. the assessment of students with excep-
. tional needs may be different from that of the rest of
your students. Let's look at some of the possible
similarities and diﬁerenceaa -

Similarities , ' '

In many ways, assessing the progress of students
with exceptional needs is no different from assessing
the progress of any student. The purpose of assess-
. ment does not change. You still want to deterrine
whether students are making progress toward stated

goals and objectives. And you assess their progressin.

the sam® three areas as you do for other stuclents—
knowledge. skills. and attitudes.

- Likewise. assessment of the progress of-students

with exceptional needs occurs on the same otCa-

sions as it does for other students. You assess their
performance when Ihey enter your program (preas-
sessment) lo find out each student's current level of

performance. You assess student progress almost:

continually thioughout the program to determine
whether levels of performance are improving. Then,
you assess performance when they leave your pro-

gram {postassessment) as a final evaluation of their -

progress toward their goals and objectives.
Most impoftant. the ysrdstick agaunst which you

measure student performance~=minimum business

and industry. standards—doés not change.. In your
instructional planning. you may have outlined more or
lewer or different objectives for some studenis with
exceptional needs than for your other students. Yet.
regardless of how many objectives each student has,
you use lhe same yardstiCk to measure whether the
student has achieved. each objective. If you are train-
ing a student to perform a specilic task. the ctiteria for
- quality’ do not change.

Diﬁerences

There are, however, some key dlﬂerences to take
info account when you assess the perfaymance of
your students with exceptional needs. One* of these
differences lies in the assessment techniques you
use. The techniques you have traditionally used to
assess student progress may not be appropriate for
students with exceptional needs. Sometimes theis
needs and abilities can interfere with the assessment
procedure.

-

For examplé, some students with exceptional neecls

__ may have low reading skills. This could be true of a .

mentally retarded student, a.student with limited En-
glish pr8ficiency, a student with dyslexia, and others.
Imagine one of these students trying to take a paper-
and-pencil test on engine repair procedures.

The student might know the material covered buf be

. unable to read the questions on your test or write the

correct answers. Thus, the student's {est results would
not be a true assessment of whether the student
knows how to repair‘an engine. o

Another possible difference in assessing the prog-
réss of students with exceptional needs lies in stu-
dents’ fear of testing, Although many students are
afraid of tests and testing situations, this fear of testing

is moré likely to seriously affett students with excep- ,

tiona! needs. They may simply have more reason to'be.
afraid of the testing situation than other students:

A student with fimited English proficiency, for in-
stance. may never have done well on written tests.
Thus, she wouid be aii the more apprehensive when
you start passing lhe%oul An aduttin retraining may
be quite nervous at th
twenly years,

Even if these students know the information on
which they are being fested, fdar of failure may make
thém so nervous.that poor performance is inevitable.

. Thus. itis parllcularly important that you do everything
* possible to minimize fear of testing for sludents with

exceptional needs. .

-

Likewise, using ‘assessment results to Provide

- feedback—always an important part of assessing

student progress—-—rnay be critical for students with

hought of laklng his first testin -

L]




- . - . s » .
exceptibnal needs. Feedback iells both you and-your.

students where théy are—what they know, what skills -

they have acqmred and so on.

Yer, some students with excepuonai needs may not
progress as quickly as other “students. They néed
frequent assessment and feedback concerning the
results in order to identify and correct weaknesses.
And. the more frequently you asse ézs and provide
feedback. the. more quickly and effectively you can
spot difficulies aad modify your mslrucuon accord-
ingly. .

, In addition, because of theu past experiences,
some students with exceptional needs have.low self-
concepts and little self-confldence. They may feel that
ihey can never be” successful. Consequently. itis very
. important to provide them with feedback concerning
their sirengths. Seeingthe progress they haye already
made can give themn a sense of accomplishment and
motivate them to pragress still flirther.

Furthermore. recording the results of assessment

can aiso become more important when you have stu-
dents with e§ceptlonal needs in yous program. You

may well be dealing with a much wider range of in- -

stryctional goals and dbjectives for students when
some of those students have exceptional needs. In
order to keep frack of student progress in meeting a°
variety of objectives {or in meeting the same objec-
tives at varying speeds). itis essential that you record
the. results of assessment.

A final difference that may occur in assessing the

. ~vProgress of students with exceplional needs is in as-

signing grades. You probably have some kind of stan+
dard grading procedure in your program. This may be
a procedure your administration requires you to use or
One you have devised yourself. In any case, let's say
that you have a system whereby a student gets an A if
he or she attains a specified leve! of skill in peﬁormmg\
a specified number.of tasks.

However, what i you have a mentally retarded stu-
dent in your program? What if this shitlerit’s occlipa-
tional goal includes only half the obijectives that you
normally require in the program? If the student can

&

pertorm each-of those skills at the required level, do "«
you give_him or her an A? Would an employer be able_
-to accuratefy interpret this A2 A prospective employer
might.conpciutie that the student can perform the usual
range of skills with protimency. This would be a mis-
take: Lo

Onthe other hand, can you give th!s studenta C to
reflect the fact that he or she has met gnly half the
usual program_objectives? Would this be fair to,the

- student? After all, the student has met all the ob]ec-
- tives required, to achieve his/her occupational goal.
Obviously, the varying needs and abilities of students
with exceplional needs must somehow be accommo-
' dated in your grading procedures

“In"short, 1o determune-—faurly and accurately—
whether students with exceptional needs are making

., progress.toward their stated instructional goals: and

oblectlves. you need 1o do the following:

. Use’ appropnate assessment technigues=
Consider the special needs and abilities of stu-.
dents when selecting the methods you;wiil, use 10
assess their progress. Change your tethniques.
it necessary, to fit students’ needs and abilities.
Minimize fear of testing-—Ensure that students
witiYexceptional needs feel comtortable with the
idea of being tested. Try to maké assessment a

" positive experience for‘them.
Record assessment results—Be sure you
" know where all students are in their progress
~ toward various goals and objectives by writing

- down assessment results.

Provide frequent and continual feedback—
Help students- with exceptional needs feel a
sense of accomplishment concerning what they
have already learned. Use feedback to help them
improve their performance and to motivate them

" 1o learn and progress further.

Use an apprOprlate grading system—Use a
grading system that gives an accuraié picture of
each individual student’s progress toward meet-
ing his/her instructional goals and objectives.

Let's take a closer Iook at each of these sugges-
TIOI"IS » .

_Use Approprlate Assessment Technlques

Traditional assessmem techmques may somelimes
be appropriate for students with exceptional needs.
Consider, for example, a lyplng course. One of the
instructional objectiveg for students in the course is 10

type at a certain speed. The best way to assess stu-

dents’ progress toward this objective is to give them a
speed tgst—qgive them a typewriter, typing paper. ma-
terial 1o type, and tell them to go at it.

-

.

Now, assume Ihal there is a young man in this
course. and assume that this parlticular coursé has
traditionally included only women. Is the speed test
appropriaté for use in assessing this nontraditional
student’s progress toward the instructional objeciive?
It is quite appropriate. .

-




What makes Ihls student exceptlonal is gi
he is male in a program wheg the majosityof students
are female. His manual deflerity js*presurhably as
- good as that of the females. And, sifice there is nothing
about his gxceptional. condition that should prevent
him from performing successfully on the speed test,

the traditional techmque should be appropnate for -

him, .2

However, different assessmenl techniques must be
used whenever students’ exceptional needs inferere

with their abuhty-!o complete a particular test. The most'

obvious example would be a blind student who is
supposéd to take a written test._ How could this
sluclenr—-who cannot see—read the questions-and
write“appropriate answers? In this case, you must
choose a technique that is appropnate I-low can you
choose? . - .

First. & techhnque is appropriate if it fi ts'a student's
ievel of physical, sensory. and mental functioning. In
othar words, if the sludent cannot see. the assessment
technique should not require the use of sight.-if the
student cannot read well, the technigue should not
require the use of high-level reading skills. If the stu-
dent has cerebral-palsy and cannot writs legibly, the
technique should not require written responses.

Second. a lechnique is appropriate’if it assesses
only what it is supposed to. Let's take paper-and-

nencil tests as an example. Paper-and-pencil tests |

assess not only studénls’ knowledge of the informa-
tion covered. but also their ability to read and write. I
you give your sludents-a paper-and-pencil test. you
are alsc assessing their reading and writing skills—
whether you iptend to or not. -

Or. assume that an instructor wanted to determine
whether students could perform a particular skill—
changing a lire. for example. Would it be appropriate

~ for that instrucior to give studenis a written tesl, with

f‘.’ N
the quesllon “How would you change a tire?" Prob-
ably not. One student may be-able to changea tire but
unable to describe the’ operation n writing. Another
student may be able to désctibe the operation in writ-

-

ing but unable to actually perform it™

The appropriate techniqua.to use in that’situation

“ would -be a performance test. The ingtructor could
' provide acar, atire, a |ack and a tire Tron, and have

each student cjange the tire. This technique assesses
only what it is supposed to-whelher students cdn
change a tire.

Do ot mfsundersland"ln much of this information .
sheet; we will be discussing alternative ways to as-

. sess students’ technical knowledge and skills ' when

they have poor reading, wrmng or speaklng skill

. begause of their exceptiondl conditions. This is not to

imply that English skulls—communlcatlon skills—are
not important.

if these skills are needed to succeed in the ooc:u?a -
tion, they should be tested and students should re-
ceive needed remediatidon. Even if one or more of
these skills aren't needed in the occupation, they are
needed in life, and remediation shouldbe part of the
stuclents educational progrém -

, *
However the point in this module is that, when you
want 10 measure technical knowledge and gkill. you -
need to make sure that—and only that—is what you

'are measuring. If a student “fails” a test because

‘he/she cannot read it, you haven't tested his/her
knowledge of the technical content—only his/her
reading skifl. If Jou want to know what the student
knows and.can do, you need to ensure that is what you
are testing. .

o R
- .- E-

PG X
Use Performance Testing

One uselul technique for assassing the progress of
students with exceptional needs is performance test-.

ing. Briefly, performance testing consists of having-a

student demonstrate a skill while you carefully ob-
serve. and evaluate the performance‘

ln most cases, a student must possess specific
knowledge in order to perform a particular skill. For
example. a studént musit know what steps to follow; in~
whal order, before he or she can change a tire cor- -
rectly. if the student performs those steps. in the
correct order. then one can usually assume that
he,’she possesscs |he required knowteclge

Usung performance testing as one means of assess-
ing knowledge has spme advantages. Performande
testing often does not require students to read and
writex It thus allows students with poor reading and

writing skills to demonstrate their knowledge in’an-
. other way

-

- s F}
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1 To gain skil in develdping a'*BJ admimsterng perlormance tesis, you
may wish 1o reler 10 Modate D-4. Assess Siudent Performance: -Skills, F -
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Videotape Student Performance  :
if you have access o videotape equipment, you can

- videotape student performanée of a skill. Then, the
student gan assess his/her own perfgfmance by re-

Wiewing the videotape. This method works. extremety
wedll for many students wilf) excaptuonal needs.’

On'the videotape, students can see ' themselves
parforming the, skili—e.g.. roliing a client's hair on
curlérs in the cosmetology-program. By:ewewmg their

own performance, studeots can assess their own skill
—tevel. They can see whdl they are doing right-—and
feel .gaod about it. And they ¢an see their own.
mistakes—e.g.. rolling the hair in the wrong direction.
*This concrete information:can help studentarmprove
their future performance.

You could also videotape model performances_of
given skills Studems can assess their own perfor-
mance by cdmparing it against the modet. In addition,
they- gcan wview the videolaped mode! as often as
needed and use.it as a guide-to |mprov|ng their per-
formance n the fulore. _ - .

Use ‘Appropriate Criter‘ia-

In assessing éludem perfarmance. you base your -

criteria. for the most part; on entry-level standards:
Specilied by business and industry. For 2ach objec-
tive, student perfartnance must meel or exceed those
standards. But some students with exceptional needs
may have higher-level objectives than other students.

especially talented in your occupationaldrea. an adult

who has had a great deal of past experience—each of .

these students may find higher-level objectives ap-
propriate and challenging. Itis important in thls kind of
situation to use criteria that adequalely measure slu-
dents’ achievement ¢l higher-level objectives.

& ab

An inteliectually gifted student. a student who is., -°

An example ofa higher-level objective in a catering -

menb¥or a {foad service concession. If the tgacher had
never before assessed this skill. he or she would need
to delermine whal the pérformance criteria for this skill
should be. based upon industry.standards, Student
performance could then be assessed based upon the
appropriate, criteria.

and vending program might be clevelopin£ a weekly

Another way of assessmg the performance of $tu-
dents who are working on tasks beyond the usual

realm of the vocational-technical program is to use a _

panel of judges. For example, a gifted student in a
welding class might be learning to fabricate metal
sculptures Who should, rate his her perforrnanc 7‘{

The welding instructor gould assess the techmical
adequacy of the student's welds. But to assess the
sludent's work fully, a.qualified panel of judges should
be involved. Art instructors, advisory commiltee
members. Or other members of the commurnity —with

1

éxpertige in the area of metal sculpture—could be °

* asked to visit the schiol and rate the student's work, -

This would provideithe student with valuahle informa-
tion abou! his/her progress, beyond that whuch the
instructor could prowde .

Modliy Paper-anql Pencnl Tests

* When you use paper- and- -penci tests, some mod- -
ifications may be needed far students witl excepluonal
needs. Sometimes you will need ta modify the test
itself. Sometimes you will need to modify the way you
use it. . .

*

Modifying the test. You may need to rewrne tests

- at a lower reading level for students with lower-level

reading skills. By adjusting the reading level-to ac-
commodate a studeft's reading skills, you can more
readily abtain accurate.information about the student's
understanding of the material. Satnple 1 shows a writ-
ten tesl that has been adapted for students with lower-
level reading skills. ;

For students.with lifmited Engllsh prohcuency you
might have tests translated into the student's najve
language, A foreign language teacher, a bilingual stu-

* dent. or a parent might help you transiate your written -

tesls. The use of native-language tests. however,
should be used only t0 assess sludents’ knowledge of
technical skills, if the correct use of English is itself a
necessary skill i in the occupation, you, obviously can-
not assess that skill by using a.test written in the
student’s native Ianguage %

Finally, you can use wsual aid to enable stidents .
with poor reading skills to comprehenita test: Pictures,
ilustrations, films or filmstrips, and ive demon--
strations can be-a great help to students whp are poor
readers gr who have olher communication problems
{e.g.. hearing or viswal rmpairments, mental relarda-
tion, leaming disabilities. or educauorral disadvan-
tagement).




-§AMPLE1 o AU
MODlFlED WRITTE/N TEST READING LEVEL

-

ce

Building Maintenance .,

: N * I‘ ! - I’ol - ) 4 -
A, . . writtenTest .. .. . . - “Modified Test
For each item be!ow c,rrcle ‘the letter of the response- Flead éach itembelow. Circle the letter beside the right
that correctly compleles the item. | . v answer.

-

1. The correct procedure for wrre-splaclng :nvohres 1. To make a wire splice, Ik
a. soldering separate strands with appropriate . a. use solder and iron
- *  lools : b. use a screw

b ulllrzrng a screw on mechamsm RS c. twist two %lres together
c. mterlacrng separate strands laid at right angles . . -,

Iy

2 Functronaily the awl serves to: . N L. 2 Anawlisusedto: .
a. transfer dimensjons for. - proper srzu‘-g . ©° a. mark corect m,easl.frements
. b, increase a circumferential. drmensron ~ b. "enlarge a hole’
¢. delineate a boundary . S ¢. draw a line
. i
_ » For example. a studenks_abifity "to identify -au-  nmited reading skills. It enablés these students (o re-~
. tomobile repair tools could be assessed using'illus- | * spond lo test items based.on their bwn knowledge of
< trations, as long as they provide an accurate assess- »  the content material ang to complete the testindepen:
ment of the student's ability. Sample 2 shows how  dently. , . .

ilustrations can be used to supplement a testn auto You might use an overhe ad projector and trans-

mechanics. : parencies. in testing the knowledge of a mentalily re- .

Modifying the use of the test. Youcanread written,  tarded student. for example. you could flash a picture -
tests aloud to gtudents with poor reading comprehgn- of a tool on the screen vith the pame of the 1ool

sion. You might plan to read the test items to a group of - covered. After the stugeri r-\:-sponds‘correctly by orally
students with poor reading skills. while other students  giving the name of the we). yu: can uncover the same

* are iaking the wrilten test. A leacher's aide or yolun-  so thatitis shown.on the screen, The immédiacy of the
-teer ¢can also be asked-tq read:the test ques! )20 ns 0" -feedback can be valuable to the studentin learning the’
Students and answer their questions. . | appropriate’ response. This cobid also-be helpful 1o,

Students can answer orally, Although this requrres‘a students wrlh limited Enghsh 9[0 ficiency. ’

one-on-one approaéh: which canbé time-tonsuminy. *  Finally, it may be heipful to allow students wlth sen-
it benefits students who have physical impairments  sory or physical |r'1palrmems o respond 1o test ques-
that make 1t difficult for them to write. Stydents wi “tions Using a lypewrier. Sometimes>students who -
limited English proficiency and those with mentay. have trouble’writing answers to test quesuonsby hand
_handicaps or learning disabilities may also have dlﬂl- can use-the lypewrlter to respond_

cutty in prowdrng wrilten responses. , Forexampie.a stuc_jent with cerebral palsy who has

. In adddion, use of oral’ ‘lesls may be the best.ap-  peor muscular control might be able to'type the an-
proach for studenls with exceplronal needswho lack swers with the use of a special plate that covers a
-mohvatior” .Your personal involvement with' them in starrdard keyboard. A-quadriplegic student wno has
thns"teslmg situation may stimulate them to try hardér,  nouse ot hls:rﬁr lr: ngers might bie able 1o use a mouth-

tick to-type olit the answers. Many visual rmparred
You can  fape: record flems and have students tape- - ./:tugients who hdve difficulty writing can ty p'e}’ using the
record their responses. This allows each studepi o™ " (o cn systern. This method also provides an alterna:

work onlthe test indwidually with a tape recorder— * i o aniroach for -5
. . e " ' eech-impaired ‘individuals who
thus freing you to do othertasks. This method may be cannolt)?espor;d Ol‘a|::;f to tesr{‘ Euestlons

usetul for visually impared” students’ and-those with

»




SAMPLE 2 - 3 -

MODIFIED WRITTEN TEST: ILLUSTRATIONS

- - -+

Auto Mechanics

Written Test ‘
Directions: Malch the name of the tool with the correct définition given in the right-hand column,

o g

a. open-end wrench

" b. offset box-end wrench ..

¢. box-end wrench

L3

-

'a double-ended wrench wlth both ends clased to -
prevent slippage’ L ,

a double-ended wrench with both ends consisting
. of open jaws . .

.a double-ended box' nd wrench with bent shank fo
allow obstruction clegrance.

L]
Y

. Modified Test

Dlrections. Match the name of lhe tool with its ucture

a. open-end wrench
b. offset tox-end wrench ~

“

¢. box-end wrench

Minimize Fear of-Tésting

Some students with exceptional neecls have expe-
rienced problems in assessment siluations. Conse-
quently. they may be afraid to take tests and may need
your encouragement and assistance. Whal ¢an you
do to help these students?

Explain Test. Prgcedurés

An important way in which you can help is to make

sure that students fully understand how they will be
. assessed. Whatever assessmenl technigue you plan
fo use. you must be sure that students with éxceplional
needs understand (1) what they will be expected (0
know or do. (2} how to complete the test they will be
taking, and {3) how they will be graded (the standards
for successful performance onthe test). In order to get

* . this information across, you will need to give clear and

- simple test directions to your students.

Just as you deliver your instruction in a variety of
modes—illustraled tatks, task sheets, demonstra-
tions—it is aglvisable to present lest directions“n a
variety of modes. You might explain the direciions

“

aloud. supplement them with writlen directions;' and
reinforce the directions with a demonstration of how to
complete a sample item or task on the test.

Adult students who are returning to school for re-
training often have a real fear of taking tests. You ¢an




allay this fear by discussing in class—in advahce—
the malerial that will be included on the test andgby
reviewing it in practice sessions. In this way students
can gain mastery of the test.content without the pres.
sure of being evaluated. '

Make Assessment
a Positive Experience

You can help students with exceptionalneeds to
view tests in a positive way by showing them how fo
use assessment feedback to improve their perfor-
mance. For example, asgume that a mentally retarded

asbeen evaluated atthe hake
station of a“tatering and vendlng pragrarn. This stu-
dent is having difficutty measuring the rlght amounts
using a measuring cup,

The instructor needs to help this student understand
that lests are a means, not an end. Test results allow
the instructor and the student {© pinpoint—and
correct—specific difficulties. The instructor should
then show the student the comect way to use a
measuring cup, using the test information as a refer-
ence. He or she could also provide some praclice
activities requiring the use of the measuring cup.

It is important that all assessment be a constructive
activity. You should enCOurage students to praise the
work of others when il is correct—in addition to point-
ing oul tactfully when it is incorrect. Acceptance by
peers and recognition of atask well done cando much
to bolster the self-confidence of a student with excep-

Jlional'needs and to inceease his or her degire to try
new things.

Likewise, you need 1o be sensitive to the feelings of
students wilh exceptional needs when correcting their
“work. Some of these students may have- low self-
concepts and may become embarrassed or discour-
aged if corrected in front of the class. it is always a
good policy to correct students diplomatically. You can
talk to students -aboul their errors on an individual
Basis in order to be sure they understand the errors
and know how lo correct therd.

Most all students like to receive positive feedback '

from ateacher. Receiving praise, along with correction
and instruction, can encourage students with excep-
* tional needs to continue to work hard, even when they
encounter difficuities. .

Use Practice Tests . ‘

Another way to minimize students’ fear of testing is
to give practice tests. In working with students who are
less famihar with-<the congepts you are leaching or who
have greater difficulty learning them, practice test are .
often beneficial. Slower learners are aided by repeti-
tion and frequent exposure to the same material. The
repetition in the practice tests reinforces what they are
learning in class. -

Practice tests can also reduce students® fear of
being tesled by allowing them o review in advance
what will be covered on the-test. Of course, to be fair,
you must make the practice lest available 1o all the
students inthe class. In that way, you will be evaluating
ali the students consistently and equitably.

Have Students Self-Assess

Another way of minimizing fear of assessment and
encouraging a’positive attitude is to show students
with exceptional needs how to seli-evaluate, For in-
stance, adults in retraining and students who are gifted
or talented often have a strong desire to know. at all
times, how they are doing in the program. They can be
highly motivated by being permitted to check their own
progress.

To assist them in checking their progress, you must

first give them guidelines for self-assessment. These-

guidelines should include directions for self-assessing
objectively, as well as specific assessment criteria-—
indicators of successtul task completion. Forexample,
one indicator that a tire has been cotreclly mounted is
that the bolts have heen tightened mechanically with
the aid of a lug wrench or pneumatic tool. To assess
whether they have performed the skill correctly, stu-
denls must examine this and other specified indi-
cators.

After successfully performing a skill and  self-
evalualing, students could also check the skill off on a
progress chart-—such as a competency profile for
your occupational area. For many students, checking
oft each skill successiuly performed can be highly

motivating.

-




.Record Assessment Results

-‘.!

An important aspect of assessing the performance
of students with exceptional needs is recording the
assessment results. The information that you compile
on students’ performance will enable you to determine
their overall level of proficiency. -

You will make severalimportant uses of this infor-
mation: (1) providing feedback to students on their
periormance, (2) planning for instructional strategaes
+ that will best meet each student’s needs, (3) providing
students with future direction on the employment pos-
sibilities that are most in line with their individual

achievements, and (4) assigning grades to students.

To be useful {or these purposes, the information you
collect must be detailed, objective, and obtained fre-
quently throughout the program. The format you
sélect for recording assessrnent information will de-

pend on these considerations. as well ason the nature -

of -your program and the specific needs of your stu-
dents.

The, following suggestions can help you design a
. fecord-keeping system that allows you to combine, in
one place, the data from written tests, performance
tests, and your own observations of student perior-
mance in the ¢lassroom or lab.

Maintain Individual Progress Charts

Keeping student progress charts, ‘perhaps in a
notebook or grade book, can be an efficient way -ol
monitoring where each student is in learning various
occupational skills. This can be especially critical
” when, because of their exceptional needs. students

are progressing at very different rates or pursuing very

_ different objectives.

Records of s* 'dent progress should reflect the exact
nature of the problems individual students are encoun-
tering. Each aspect of a student's performance should
be recorded, s0 that you can provide the student with
the detailed feedback he or she needs.

Post a Wall Chart

Student progress can also be recorded on a wall
chart. The major skills that students are expected to
achieve can be listed across the top of the chart, ason
a competency profile. When a student has success-
fully performed one of the skills, it can be checked off
on the wall chart. The use of a wall chart can be
motivating to some students with exceptional needs; it
can challenge them o keep pace with their class-

- ‘'mates.

However‘ there are disadvantages to using wall
charts to post student progress. If a student is too far
behind the rest of the class, he or.she might, be das}
couraged by the comparison. Futhermore, if the pro-

_gram is truly individualized, comparing one student’s

progress to that of another contradicts the goal of
individualized instruction: allowing students to work at
their own pace toward their own goals. Furthermore,
in some schools and districts, “publicly” posting stu-
dents’ progress is Not pemitted.

Use a Record Sheet ‘

Another way of recording student progress is to use
a record sheet like the one shown in sample 3. The
sample record sheet combines attention to the details
of a student's performance with a point system for
precise assessment. . .

Students are awarded points on the record sheet for
effort and cooperation, proper cleanup of their work
stations, observance of appropriate safety rules. and
being on time. They are penatized for being late.
Bonus points aré awarded for additional work that
students complete on special assignments.

This type of point system can be especially reward-
ing for students with exceptional needs who are hav-
ing difficulty with some aspect ohthe program. For
example, a mentally retarded student might be slow in’

.learning program content. You could provide addition-

al assistance in this area and show the student how
his/her improvements add additional points to the
overall score. In addition, this student's other scores
can contribute measurably to his/her grade.

p .

-



http://might.be

SAMPLE-'S
RECORD SHEET

NAME L VOCATIONAL AREA :
TOTAL POSSIBLE POINTS - TOTAL ABSENCES DATE
TOTAL POINTS EARNED TOTAL TARDIES

FINAL GRADE o

Tardy (-2)

On Time

Effort (+2)

Cooperation
(0-5)

Content '
Knowledge (0-30)

Manipulative
Skilis-(0-40)

Cleanup (0-5)

Safety (0-5)

. Bonus Paoirts
(0~15)

-

Total Points/Day -

Tota! Points/Week
Grade




Provide Frequent and Continual Feedback

One of the important features of the record-keeping
devices we have been discussing is that they allow for
providing frequent feedback to the students with ex-
ceptional needs in your class. Frequent and continual
feedback may be essential to their development of the
required skills, Students with exceptional needs often
need such feedback in order to improve their perfor-
mance in the face of the spemal adjustment problems
they may have.

Pair Students .

One method of providing frequent and continual
feedback is to pair students in the classroom of lab.
Students can check each cther's performance of the
skills they are learning. You would. of course, need to
provide the students with objective criteria for assess-
ing each other’s performance and models or guide-
fines for doing so.

For example. siudents paired in a nurse’s aide pro-
gram could check each other's periormance in taking
temperatures and blood pressures or making up beds.

"using guidelines provided.by the instructor. The stu-
dents would thus receive immediate feedback from
“each other on their performance and gain expertise
vig the shared practice sessions. i

- 1
- .
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This type gf experience. combined with immediate
feedback, can be especially valuable for students with .
_ exceptional needs. It can be extremely reinforcing.

" - Being able to measure blood pressure accurately may

molivate students to work hard on {earing other
skills—skilis that they might find more difficult to mas-
ter: Their feeling of accornpiishment may bolster thelr
, self- confldence as well.

Provide Feedback on Student Attitudes,

Your assessment of student performance shouid
take into account their attitudes and. work habits, as
well as skill performance and knowledge of subject
matter. A student’s attitudes and work habits are im-
portant because they direclly affect the student’s po-
tential for employment success.

A student's attiludes &re reflecled in his/her be-
havior patterns. Measurable evidence of specific atti-
tudes is provided in such behavior patierns as at-
tendance, prompiness, cooperation with co-workers,
effort made on assigned work, finishing assignments
on time, concern for safety. and responsible use of
toals. to mention a few.

Some students may have adjustment prablems re-
lated to their exceptional characteristics. As a resulit.
they might deveiop a variety of attitude problems and
exhibit them by acting inappropriately. Therefore, it is
especially important for you to assess student atti-
tudes and provide feedback o students concerning
this area.

A good way lo assess the attitudes of your students

" isto observe their behavior in the classroom or lab and

1o record your observatons in wriling. You can make
daily observations on record sheets or cards. which

. can sefve as both an assessment.toof for you and a .«

feedback device for your students.

Making your comments accessible 1o students can
provide a source of information and metivation. Youf
comments can aiso be combined with progress rat-
ings. The more feedback that you make avaitablé to
studenis with exceptiofial needs, the more they can
benefit from it. They can better understand what mis-
takes they are making and what they need to improve
upon. .

It can also be very rewardmg and motivating lo ,
these students to see that they have made improve-
ments. You should always stress the posilive when
you are providing feedback to your students. Itis much
beter lo'say, "John needs improvement in recognizing
the names of toois.” than to say. "John is teo slow to
recognize the names of tools without a great deal of
prompling.” .

17




Use Media R

Itis.often effective to use visual aids 4nd audiovisual
media to provide feedback to sludents with excep-
tional needs. The use of such deviCes as wall charls,
checklists. and concrete objects can benefit slower
learners, disadvantaged students, students with hear-

ing impairments, and others. Some students can use

concrete objects as models for evaluating the prod-
ucts that they construct. Videotapes and audiotapes
that students can review can also provide some stu-
dents with a good source of Teedback on their perfor-
mance, )

Assess Qut-of-School Performance

Students with exceptional needs may be placed on
the job as part of the vocatidnal program. In that case.
you might need to assist on-the-job instructors (or
supervisors) in assessing the performance of these
studenls. You would need to orient each on-the-job
instructor by giving him/her a complete picture of the
studenl's present level of performance.

In addition, you would need 1o alert the on-the-job
insiructor to any potential difficulties the student imight
have as a result of his/her exceptional needs. Itis also
helpiul to give the on-the-job instructor some evalua-
tion guidelings. such as those shown in the checklistin
sampie 4.

This type of evaluation checklist tan help the on-
the-job instructor give'you specific feedback on the
student’s performance. It can focus his or her attention
on specific areas in'which the student needs help. To

rate the student. the on-the-job instructor should use

__the same crileria that are used to evalvate the perfor-
mance of other employees—criteria that are consis-
tent with entry-level standards in the business or in-
dustry.

The specific information provided on Ihe checklist
by the on-the-job instructor can be used by you as a
basis for identifying the types of further assistance
needed by the student. The information can also pro-
vide a useful summary of the stucent’s progress that
you can review with the student and his/her significant
others,

Stugenls with exCeptiOnal needs.who have experi-

enced frequent failure in the past need to know how.

they are doing in a realworld job situation. Frequent

feedback on their on-the-job performance can alsobe

used o instruct these students concerning appropri-
ate work habits and attitudes and to motivate lhem to
practice them on a daily basis.

Review} Progress with
Students and Others

Ideally, you should conduct a progress review ses-
sidn with each student with exceplional needs—and
any appropriate others-—-aﬂer you have monitored the
student’s progress over a substantial period of time,
Four to six weeks should usually be adequate,

. At that point. you should have sufficient information
about the student’s progress in meeting the goals that
were outlined in his/her individual training plan {ITP) or
individualized education program (IEP). A student's
iTP or IEP should specify both the short-range and
long-range goals the student must meet to prepare for
histher career goal.

Your purpose in this session is to review the stu-
dent's progress o determine whether, in fact, lhe stu-
dent is meeting the short- and long-range goals. For
the purpose of the review, you will need to coliect and
summarize all data on the student's progress to date
so that you can present them to the student and to the
others mvolved

Other persons that should be present at the review
session include those who were -initially involved in
planning the student's ITP or IEP, as well as those who
have been involved in implementing it. For example,
support stalf, counselors, student's significant others, -
the special education teacher, or the remedial reading
teacher might be included in the review session,

1§




SAMPLE 4 -
EMPLOYER CHEGKLIST

LN

Supervisor's Name; : . : Trainir~ Pgosition:
Student’s Name: : : Date:
Attendance: Absence (No. Days) ‘Punctuality (No, Tardies) —

Directionss Check the box that most accurately describes the student's performance, using the following rating \.\
scale: ’ 3 . ' - o . ) ¢

1 = Unsatisfactory

2 = Needs Improvement
3 = Satisfactory

4 = Superior

Cooperqlion with co-workers

Cooperation with supervisor

tnitiative and effort (lack of need for supervisicn)
Self-control {coping in stress situations) . .
Adaptability (leaming new methods/tasks)

0O000o0aos
0oooooog-

- Ooooo

1.
.2
3.
4,
5.
6.
7.
8.

Cornrnénls: .




During the review session: the sludeni’s suGCess in
accomplishing the short-range goals should be exam-
ined closely to determine whether the student is hav-
ing difficulties that must be worked out. If the student’s’
progress is unreasonably slow, it may indicate that the

-original goals were unrealistic and need to be mod-
itied. If all parties decide lhat is the case, the student’s
IEP or ITP should be modified accordingly.

But periodic review sessions are not the only times
at which information should be shared with other pro-
fegsionals. Itis very important to share information on
students’ progress with the support staff who are work-
ing with them on an ongoing basis. The exchange of

1.
Use an Appropriate Grading Sysfem

- Fy I .
information between you, the student, and the support
staff .an provide vital input for the improvement of the
student’s program.

For example, the reading teacher who is tutoring a
mentally retarded student needs lo be kept aware of
tha progress the student.is making in your class. Itis
not enough-simply to report the student's grades to the
reading teacher. You should also provide specific in-
formation that would be helpful to the reading teacher
in working with the student. For example, the student’'s
progress in learning technical vocabulary would be
useful information.

Finally. there remains one polential problern in as*
sessing the progress of students with exceptional
needs. You can use approprialé lechnigques, minimize
tear of testing. record assessment results, and provide
frequent and continual feedbar. Yel. after all this. you
still may need to assign a grade to report the progress
of these students. -

Usually. you assign lelter grades by considering
each sludent's progress toward the stated program
goals and objectives—achieving entry-level compe-
tency in the occupational area. However. some stu-
dents with exceptional needs may not have the-same

set of goals and objectives. Their ITPs may include. . .

more, fewer. or different goals and objectives than are
- usually included in your program,

For example. a gifted student may have individual
goals and objectives that go well beyond the usual
program goals and objectives, reflecting the student's
greater ability On the other hand. a mentally retarded
student may have somewhatrestricted goals and ob-
jectives. This student fnay not be able to learn as much
or as quickly. So. this student's goals and objectives
may include only a part of the usual program goals and
objectives.

How can you assign letter grades lo these students?
In theory. you assess each student's progress toward
his:her own stated goals and objectives. Do you then
assign letter grades based only on this consideration?
If the mentally retarded student has achieved all his
her stated goals and objectives. do you give this stu- .
. dentan A, even though the student has achieved only
a fraction of the usual. program goals and objectives?’

On Ihe other hand, consider the gifted or talented
sludent whose goals and objectives wenl well beyond
the cuslomary ones. If the student does not achieve

all his/her stated goals and objectives, what do you
do? Do ‘you give the student a C, even though the
student has achieved all the customary goals and
objectives?

" If your program were operating in a vacuum, this
problem would not be so difficult. But it does not. Your
final grades are considered by many other people and
used by them to make decisions. Another leachermay
decide how a particular -student with exceptional

needs can be expected-to perform, based on the

grade you gave that student. A prospective employer
may base a decision—lo hire or not to ‘ure—parﬂy on
your Ieller grade. -

If the mentally retarded student recewed an A and- -
lhe gifted student received a C, will a prospectlve-
‘employér know how to accurately interpret these
grades? Probably not. Letter grades, traditionally,
have a common meaning to almost everyone. It is
assumed that all studen(ls are expecied to achieve a
standard set of goals and objectives: An A then means
excellent achievement of those goals and objectives;
a C means average achievement.

What should you do? Obwously, letter grades are
not ‘particularly useful when instruction is not group-
paced and norm-based. They cannot accomplish both
your grading purposes: (1) to report each- student’s
Jevel of sutcess in accomplishing his/her ewn goals
and objectives: and (2} 1o commumcate to other per-
sons what skills the student has achieved and at what
level.
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The best way to overcome the deficiencies of using
letier grades would be t0 use a competency-based
grading system.2 Instead of trying to sum up a stu-
dent's level of achievement in a single letter grade, a
competency-based grading system uses a detailed
profile chart showing exactly what skills the student
has mastered.

The profile chart shows all the skills required for
success in the occupation or for entry-level success.
You can indicate On the chari which skills the student

‘ . has achieved. and you can also indicate a level of

achivemnent for each skili. For example. a four-point
rating scale could be used lo mducale achievement -
levels, as follows:

1 - Some ability to perform the task{skull requlres
supervision
2 = Can perform the task/skill satisfactorily with
- periodic supervision
3 -. Can perform the task/skill without supervision
4 - Can perform the task/skill with more than ac-
ceptable speed and quality

With such a system. a student's future leachers, pro-
spective employers. and others can know exactly what
the student can and can't do.

If you cannot use a competency-based grading sys-
terndn your school. you can at ieasl suppiement letter -
grades with more detailed information. Although not
ideal. lhis would allow you to explain exactly what you

meant by each grade. You could attach a note to each
letter-grade report form explaining the sludent's per-
" formance and progress_in specific areas.

o

2 To ga siall iy usog  compelency-based grading system, you may

“wish 1o refer to Module K.3 Organize your Class and Lab (o Ingtali CBE

-

B

For example, you can present information on the
student's occupational skills, social adjustment, work
habits, safety practices, and test scores in an overall
progress profile. The progress profile can be put to-
gethet from the information you Have coliected.in your |
record sheets, progress charls, or other record-
keeping devices. However, you need to be careful in
including ary data related o attitudes, social adjust-
ment, and $O on. N some states, such information
cannot be reported.

The value of this type of progress prohle is-that it
provides specific information on the various aspecis of
the student's performance. Prospective employers,
among others. can benefit from this additional, specific
information. When your final assessment goes into
this kiod of detail. ermployers will have s&=much betler
picture of the student's knowledge and skills. They will
know which tasks the student. can. perform, and at
what level of skill.

Your school or district may already use a grading
system that is appropriatesfor students with excep-
tional'needs. If so, all you need to do is to use the
system conscientiously. If nol, you should do what you -
can 10 have such a system adopted.

You couid urge your adminjstration to allow you to
use a competency-based grading system. You might

. experiment.with such a system while others retain the
fraditional system. You need to use your common -

sense t0 do what you can to ensure that your grading
systern meets the needs of all your studenls—-ln—
cluding those with e c'phonal needs.




The following items check your cornprehension ofthe rnatenal in the information

sheet, Assessing the Progress of Students with Exceptional Needs, pp. 6~19.

Each of the seven items requires a short cssay-type response. Please explain
. fully, but briefly, and make sure you fespond to all parts of each item.

SELF-CHECK

o

1. Why should vocational-technical teachers sometimes use d:fferent assessrnent methods for students wnth
excephonal needs?

-

-

2. What factors need to be considered when you are ad!ptmg assessment methods for use with studepts who
have exceptional needs?

LI




L

3. Identify atieastfive simpie modificétions that you can make when testing students with exceptional needs, and
explain how such modifications can help students. For each modut:canon give one example of the type of .
student it could help. .

o

s

4. Critique the staternent: Any method ot keeping progress records is adequate since all students—including
those with excepnonal needs—must meet the same performance sjandards.”




-
-

-

-

6. Explain the majorpu rposes of reviewing progress miorrnahon with stidents who have exceplional needs, and
with appropriate others. . .

'7. Should letter grades be supplemented for students with exceptional needs? Explain your rationale.

1

-




Feedback

>

Compare your written responses to the seff- check items with the model answers *
given below. Your responses need not exactly, duplicate lhe model responses;

3. however. you should have covered the same major points®

i -

%

- MODEL ANSWERS

<1 Sludenls with exceptional needs may have charac-

teristics that interfere with the assessment process.
For exampla, a visualimpairment can interfere with
a student's ability to read written questions. In order
‘to evaluate students fairly and accurately, it may be
necessary to use a diffarent assessment methed.

The method you use should (a) remove or lessen

" the effects of the individual's limitations and (2) -

provide a true assessment of histher occupéllona!
knowledge and skills. For example, for a disadvan-
taged student who has poor reading comprehen-
sion: it would bE wise to supplement written test
materials with oral instructions and to record test
questions on audiotape.

. In adapling assessment methods, you need to
consider how lo modify each method in avay that
corresponds to the student's needs. The assess-
ment method should be adapted to the student's
physical; sensory, and mental functional level. For
example, a student with a crippled right arm, who
can use a prosthetic device to assist him/her in
filing records, should be evaluated while (ising the
prosthetic device.

Your modifications should aiso be made with the
goal of producing an accurate measure of the per-

formancs objectives being assessed. #f you' are

using a bilingual version of a test for students with
limited English proficiency, you need to make sure
that the gse of English is not important to the skill
‘hat you are evaluating.

Your modifications should nét interfere with the skill
or knowledge you are assessing. For example, skill
in the use of written English is important for clericai
work, especially typing. Your modification of a typ-
ing test must not interfere with assessnng the siu-
dent's written English skills.

. The following modified methods might be used for
. testing students with exceptional needs. In each

case. the medification would allow the students to
demonstrale their actual levels of occupational
knowledge and skiil. -

Fl

* - benefit from this approach.

Reading written tests aloud. This method can be
effective for students wﬂh poor readtng com-
prehension. _ : -

Tape-recording test materials. Students wlth vie
sual impairments or with limited reading skills can

-

‘n'anslati\g fests into a Student's native lan-
guage. Students with limited English proficiency

can benefit from this approach. .

Using visual aids. Students who are hearing-
impaired, mentally retagded, disadvantaged, or
poor readers can benefit from visual Supplements.

Rewriting tests on a’lower reading level. This

" method can be.of assistance to students wuth low

level readung ability. . ©

"Using videotape Students who leam concrete
* skills ahd actions more readily than abstract con-

cepts. such as mentally retarded students and
those with learning disabilities, can profit* from thas
approach.

-

Using performance tests. Performance tests cé(’
be beneficial for all students with exceptional
needs, because they. elminate factors Such as.
reading, writing, and other language skills. Sty-
dents with limited English proficiency, mental hand-
icaps, and communication impairments may find

- performance tests especially useful.

Asking a panel of judges o evaltfate student
performance. Gifted or talented students who are
working independently on projects can benefitfrom
this approach'It allows them to receive input from
persons with expertise in the specialized area they -
are exploring.

Using a typewriter. Studenls wih sensory im--
pairments, speéth lmpalrments or poor muscular
control, who have difficulty responding orallyor in
writing, can use the typewriter to respond more
successiully. )




Using overhead projector and transparencies.
Students with dificulty-responding to written lesls .

can benefit greallyirorrl this approach, asth
respond orally and receive gmrneduate feedba
their answers. . v

. Whileitigtrue tha’t all sjudents’ rnust rmeetthe séme
. perIormance standards,_.the method that you use
for'keeping progress records is vitally important.

For students with exceptional needs, itis impoftant ..

that your records reflect the exact nature of the’
problems they are encountering so-that you can
provide them with specific feedback.

Detailed record keeping serves to highlight difficul-
ties stydenls are expenencmg so that they can get
ihe assistance they need to improve their work. You
should record each aspect of students' perfor-
mance, including work behavior and attitudes, so

ihat you have spegific information on record. Stu-

dents with exceplional needs require feedback that

is frequent, detailed, and objective. You cannot .o

. provide such feedback without the.careful and fre-
quent recording of each asp(e::l of their perfor-
-mance. . J

»

ing'information to others who are workirig with the
students. It is not enough, for example, to tell the
remedial reading teacher that a studentgota C in

_ telated class work. The remedial reading teacher
will need to know how the student is doing in learn-
ing vocabulary and understanding written direc-

tions in order to provide needed.assistance in im-
.. proving the student’s reading skills.
L P
. A student's attitudes are reflected,in higther ba-
- havior patterns in the classroom and lab. You ca
assess a student’s attitudes toward the vocation
program by observing his or her attendance pat-
terns, efforts made in mastering the skillg, relation-
ships with classmates and teachers, responsibility
- in the-use of tools and safety practices, and so on.

It is important to assess work habits and attitudes
because the student will carry them'into the work
place atfer completing vocational training. if the
student has peor work habits and attitudes, he/she

will probably experience some very difficult ad-

justment problems on the job. By providing stu-
“dents with feedback eoncerning their woiw habils

and attitudes, you can help them better prepare for

the world of work.
&

Despne the importance of this area of assessrnent
you also need to remember that it :s a sensilive

Y

o area. There are those wt who.belleve that no ong'has

the skill or the right to assess another person’s

* aftitudes. [n some schools or states, reporting atti- -

tude scorés is not permitted. Your assussment
* practices must.be consistent with the polucues in

- your Iocal snuatlon

6. The pre progress review session serves the purpose of-

"‘updating all parties concerning the student'’s prog-
ress loward goals that were set in hisfher ITP or
IEE..In addition, the progress information that is
shared provides vital |ppurfor the improvement of
the student’s vocational program.

If, for example, & student is cansistently failing to -
meet one of the goats established in his/her.ITR or
- IEP, it might be necessary to revise the plan and.

_ change thé goal to créate a more appropriate and -

_realistic program for the smdent
The progress information that is shared with other -

professionals who are working with the studentcan =~ - ‘

alsq be useful in helping them prowde more effec-
twe assustance to the-student. ., *

T Letter grades do not really provlde a eomprehen-
’ Careiul record keeping is also imporlant for provld- ,

sive plcture of the achievement and skill levels of a
student with exceptional needs, Thus, they shpuld

. be supplemiented with specific information in areas

such as'the student's-skills, undérstanding.of con-
cépts, adju
and so gn.

Because sorne ‘students wuth”exceptlonal needs

have greater gr lesser abilities than their class-

mates in spegific skills that are part of the overall

program, it i& important to ‘supplement the lefter

-grades Wwith details that will highlight these differ-
ences and indicate the student's true capacities

For example consldera mentally retardgd student

. im an auto rhechanics class who has tremendous

mechanical aptitude and yho can work very well-
with his hands. This. same student, however, also
has a low reading comprehensuon level and has -
made low grades on the written tests despite care-

~ ful coaching.

Merely.awarding the student a C for the course
does ot give sufficient information concerning his
actual skilllevel. Supplementing the C grade with
-information about both the student's mechanical
aptitude and his reading problems would provide a
much more informalive picture of the student’s
overall perIorrnanoe - .

'

i

¥

ent to work slanda;ds, work habits, "

Leve! of Performance: Your writteh responses to the self-check items should have covered thé*same major
points as the model answers. |f you missed some points or have questions about any agditional points you made,
review the material in the information sheet, Assessing the Progress of Sludents with Exceptional Needs. Pp.
6-19. or check with your resource person if nécessary. :




Learmng Experlence Il

OVERVIEW

Ena_biiﬁg‘
Objective

: oompleled critiques with the Model Cnthues.opp 29-

Gwen case studles descnbmg how vocational teachers assessed the progress
of students wath exceptional needs, critique the perlormanoe of those teachers.

o N

You wjll be reading the Case Studies; pp. 26-28, and crmqulng the perforrnanoe ~t
of the teachers descnbed-:!;

‘\..\

R

You will be evaluating yopr cornpe[ency in cﬂliquing the teachers’ performance
in assessing the progress of students with exceptional needs by comparing your




The following case studies describe how several vocational teachers assessed
~ the progressof students with exceptional needs. Read each of the case studies
and critique in writing the performance’of the teacher dascribed. Specifically,
you should explain {1 the strengths of the teacher’s approach, (2) the
- weaknesses of the teacher's approach, and (3) how the teacher should have
assessed the student’s progress.

]

CASE STUDIES

| Case Study 1:

Mrs. Jones, the heaith eccupations teacher, sighed
., audibly as she looked at the results of Kim-Deveaux’s
quiz or. patient care. It appeared, from the looks of
Kim's answers, that she had not leamed.any of the

basic concepts. There were many blank spaces, some

answers were written almost |Ileg|bly. and many were
incorrect.

Later on, Mrs. Jones was talking lo Mrs. Frye, the
school counselor, about Kim’ s progress. “ tried to help
Kim,” Mrs. Jones explained. "l let her review the mate-
rial on patient care that | had recorded on casselte
tape before she took the quiz. She seemed to under-

stand the concepts when we discussed them in class.

[}
[

The information that you provided did indicate that
Kim is educably mentally retarded, but | never realized .
that she would have this much dﬁflcully on a written
quiz” .,

“Have you checked her reading level?”,Mrs. Frye

. Queried.

"Not really” replied Mrs. Jones. “Fve been Iiusy
preparing materials for the class. And besides, Kim
hasn't had any probiem learning and performing pa-

_ tient care skillsin the lab. She'seemsto have a natural

interest and ability where working with patients is con-

cerned.”




%

Case Study 2: _ .

Mr. Leonard, the carpentry instructor at Woodward
Tech, had devised a performance test to assess the

performance of his Sludents on the shop iathe. He'

knew that one of his students, Claude LaSalle, had
very limited readitig and wntmg skllls because of a
learning dnsabnhty

The perlormance test that Mr. Leonard planned to
use would bypass. Claude’s problem. All the students
would be expecied to produce four turned chair legs
on the shop 1athe within specified dirensions andin g -
giveh amount of time.

On the day of the test, Mr. Leonard handed out the,
supplies and the specification sheets for the turned’
chair legs. He had given assignments for the students
to work on while each one'was befing tested individu-
ally on the lathe:

As each student worked on the lathe, Mr. nard__
carefully observed his/her.performance while timing
the entire operation. He evaluated and.recorded the
quality of each student's overall performance, along
with the quality of the chair legs produced. He gave
each student immediate feedback on his/her perfor-
mance after the task was completed.

When Claude LaSalle was evaluated, he appeared
to “freeze up” on the machine. He was uncertain of the
proper settings for the lathe. He appeared to be very
nervous, working hesitantly and halting frequently to
study the specification sheet. As a result, Claude
completed only two of the chair legs, and his work was

decidedly inferior. <,

Mr. Leonard was frankly surpnsed Claude had
never had any difficulty working on the lathe in class,




-

Casé Study 3: = '

. Mr. Wilbur, an auto mechanics teacher, had carefully
charted his class’s progress on student record sheets,
., He awarded points to students daily for various as-
pecis of their performance and posted their cumulative
points every two’ weeks on the bulletin’ board. Mr.
Wilbur also customarily reviewed his students’ prog-
ress halfway thfough the course and, during progress
review sessions, he answered their questions about
“their performance.

There were several Hispanic students in the class
As Mr. Wilbur was preparing for their progress review
» sessions, he noted that all the Hispanic students had

+~ them had excelient manipulative. skills. One of them,
Roberto, showed excellent. potential tor being a first-
rate mechanic. .

+

poor scores on the written tests. However, several of -

During Roberto’s progress réview session, he -

asked Mr. Wilbur, "Why you give me a C for this grade
périod? | fix the brakes. | fix the transmission. 1 do
everything like you say in class

“But Roberto,” Mr. Wilbur replled “the C grade s an
average of all your work. } compute your points for
each day's work, and they alf go into the grade. You
have done excellent work in your lab assignments,
However, your scores on the written tests have been
consistently low. You could. have seen from your

- points, which were posted every two weeks, that you
. were,doing average in your overall performahce.” .-



_Feedback

Compare your written critique’s of the leacheré' performance with the model
critiques given below. Your- respons'BS need not exaclly duplicate the model ~

2 responses; howeVer, you should have covered the same maior points.

(J,

MODEL CRITIQUES

- Case Study 1:

Mrs. Jones made a good beginning with Kim De-
veaux when she prepared an audiotape for review of
the major concepls to be tested. While this was not

exactly a practice test, it served the same function for.

Kim. The audiotape grovided reinforcement and re-
minded Kim of the concepts presented in class. Also,

because the material was recorded, Kim's poor read- |

ing ability did not interfere with her understanding of
the material.

In spite of this hopeful beginning, Mrs. Jones failed

to find ocut whether Kim needed modified assessment

methods. The school counselor had informed her that
Kimrwas mentally retarded. This information should
have alerted Mrs. Jones to the fact that Kim might
_ have some difficulty with academic skills such as read-
ing.

~ Mrs. Jones administered the test 10 Kim without
determining what her reading level was. The written
quiz that she used proved to be a test of Kim's reading
ability 7ather than a test of her knowledge of patient

care. Kim's performance in the lab indicated that she -

did indeed have a practical knowledge of patient care
concepts. Mrs™ Jones could not evaluate Kim's true
knowledge of the subject because she used a test that
was inappropriate.

Mrs. Jones could have easily remedied the situation
by taking some exploratory action prior to administer-
ing the written quiz. She should have reviewed the
information provided by the counselor and checked on
Kim's redding level. She probably could have obtained
this information from Kim's cumulative records. If it
was unavailable: she couid have done an informal
assessment of Kim's readung level herself by aclmlnus-
tering a practice test.

Had she determined that Kim had-a reading defi-
ciency, Mrs. Jones could have tested her knowledge of
patient care concepts using a modified assessment
‘method that would have accommodated this defi-

" - cigncy. She couid have rewritten the quiz at a lower

reading level—one compatible with Kim's reading

level. She.could have made an audiotape of the test
items ang allowed Kim to tape-record her responses.
She codid have read the testiteins to Kim and had her
respond orally.

Any of thase approaches would have circumvented
Kim's reading deficiencies and enabled Mrs. Jones to
assess accurately how well Kim knew the méterial on
patient care.

Case Study 2: B .

The assessment method that Mr, Leonard chose to
use in testing his students’ skill on the lathe was cer-
tainly appropriate.- The performance test provided the
means for evaluating the students’ proficiency without
involving their reading and writing capacities for the
most part. Claude's- learning disability should have
been no handicap to his performance on the test. It
was designed to give Mf. Leonard a fair and accurate
picture of his students’ ability to perform the requured
work.

In addition, Mr, Leonard's careful observalion ,ancl
detailed ‘record keeping of each’ studerits perfor-
mance was also quite commendable. This could pro-

" vide Mr. Leonard with excellent informatign for arriving

at an gverall evaluation, and it could serve as a source
of feedback to the students as well. He also made
excellent use of immediate feedback after each stu-
dent's performance test was completed.

Uniortunately. Mr. Leonard did not go far enough to
ensure that Claude was tested fairly and accurately.
He neglacted to reduce his anxiety about taking tha
test by first explaining the test-taking procedures. ltis
obvious that Claude was extremely nervous about the
test, partially because he was having some difficulty

" understanding the specification sheet,

Mr. Leonard should never have casually assumed
that all the students would understand the written in-
structions. He should have clearly presented the test-
ing procedures drally for the class.

-
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He could have supplemented his directions with a
_short demonstration, showing the appropriate settings
on the lathe for the task at hand. in addition, he could

for Ciaude and other students, so they couid first use
the specification sheets to self-evaluate, without lhe
pressure of being graded.

In addition, Mr. Leonard should have clearly ex--

plained to the students what criteria would be used to
evaluate their performance. Claude’s hesitation and

uncertainty slowed him down. He might have been .

unaware that part of the evaluation concerned his
work speed and that he woulcl get a lower grade by
_ slowing down.

All in all, a performance test could be a very

"adequate evaluation method for Claude. However,
Claude’'s fear of the test situation, anxiety about the
directions, difficulty in reading the specification sheet,
and uncertainty about the proper settings of the
lathe—all these concerns hampered his perIOrmance
and oonsequenlly lowered his grade. .

Mr. Leonard failed to adapt his assessment of-

Claude's performance to his special needs and, as a
result. did not assess him accuratety.

Case Study 3:.

Mr. Wilbur’'s carefully kept records of student prog-
ress were not put to their most important use—
--providing feedback to students. He did a good job of
keeping daily records of student progress. His use ot a
point system for evaluating their performance was
alse commendable.

E]

However..Mr. Wilbur obviously did not adequately

inform his students about the specilics of their perfor-
mance. Nor did he let them know that they needed t0
.improve their pardormance in specuflc areas, such as
the wrilten lests.

Roberto's comments revgaleq‘lhe‘facl ‘that he did

not even understand Mr. Wilbur's q;rjyaem This
Level of Performance: Your wiritten €ritiques of the teachers’ performance should have covered the same major

rl t

system should have been clarified for all the students,
and they should havé had an opportunity to see how

- théy were doing in the specific areas that Mr. Wilbur
- have made use of some practice sessions onthe lathe - '

was evaluating.

In addition tothese considerations. Mr. Wilbur's use
of written tests was also questionable, since all his
Hispanic studeits had difficulty with them. He could
have tested for comprehension in other ways or
adapted his written tests so that the Hispanic students
could respom to the quesuons more easily.

+ Such moditcations as tape-recordung the test, ask-

ing questions o-ally, or writing the questions in both .

English and Spanish probably would have helped the -~

Hispanic studeats. Mr. Wilbur could also have used .

some -pefformance tests, instead of the written tests,
to assess the performance of occupational skills.

All students, but especially those with exceptional
needs, can benefit from. receiving specific and fre-
quent feedback on their performance. Mr. Wilbur ceuld
have.shared the student record sheets -with the stu-
dents on a weekly basis. Or he could have made them

~ avaitable for students to look at during class sessions.

He should have explained his point system and
grading system thoroughty and completely to the stu-
dents in order to make sure that they understood how
they were bejng evaluated.

Also he should have discussed their progress orally
on an ongoing basis, instead of relying solely onone or
two progress review sessions for the entire course. In

- that way, students would not have to waste this valu-

able time in asking questions ‘about their grades.

_ In addition. if he had talked with the students infor-
maliy about the areas in which there was need. for

improvement, they might have made better progress

" by warking on areas of weakness. Frequent feedback

can be motivating for students with exceptional needs. .

It can encourage them to put forth more effort in areas
in which they are encountering difficuily.

points as the model critiques. If you missed Some points or have questions about any additional points you made,
review the material in the information sheet, Assessing the Progress of Students with Exceptional Needs, pp.
6=19. or check with your resource person if necessary. '

-
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Learning:E‘Xperience 1]

f -FINAL EXPERIENGE
- . ! ) Cooe

.In an actual teaching situation,” assess trr progress of exceptional students.

'l
L]

-

As parl of your duties as a teacher, assess the progress of students wnth
exceptional needs. This will include— f

» using appropriate assessment techniques : ot
¢ Minimizing fear of testing : i

¢ recording assessment results j

o providing frequent and continual feedback

» using an appfopnate grading system

NOTE: Due to the nalure of this- experienjoe. you will need to have access 1o an
actual teaching situation over an extended period of lime (eg two to four
weeks). ;

As you complete each of the above activities, docume'rnl your actions (in writing,
on tape, lhrough a log) for assessment purposes. ,

Arrange in advance to“have your-resource person review your documentation
and observe at least one instance in which you are actually assessing student
progress in the classroom or lab.

Your total competancy will be assessed by your resource person. using the
Teacher Performance Assessmeni Form, pp: 33~-34.

Based upon the cnteria specified in this'assessment lnstrumenl. your resource
person will delermine whether you are competentin assessmg the performance
of exceptional students,

Fesdback
-2

* For.a defimtran o "actual teaching situation.” see the Inside back coves.

L]







TEACHER PERFORMANCE ASSESSMENT FORM

Assess the Progress ot Exceptional Students (L- 9)

3

-y

i . ] ; ¢ Name
Directions: Indicate the level of the teacher’s accomplishment by placing an X
in the appropriate box under the LEVEL OF PERFORMANCE heading. i,

e . Dat
because of special circumstances, a performance component was not appli- o

cable, or impossible to execute, place an X in the N/A box. -
” - Resource Parsan

LEVEL OF PERFORMANGE

s fée &

in using appropriate assessment techniques, the teacher:

i

1. identified exceptional needs that would present problems in

assessing students’ knowledge and performance : D D I:l I:l D D
. adapted the assessment technique to the student's level of | '

Physical, mental, or sensory functioning _ D D D D D ]:l
. used performance tests wherever possible to'measure skill -

.performance. . D D D D D D
. used approprrate criteria to assess achrevernent of ob;ec- D D D El D D
. used a panei of judges. if appropriate, {o evaluate student - -

performance. .. D D D D D D

. used appropnate modifications of wrltten tests {e.g.. oral

tesls, tape-recorded test materials, natwe language lests, '
visual supplements). ............. oo e D D I:l D

In minimizing fear of testing, the teacher: ' .
7. explained test procedures adequately. ............." ... I:l D I:l I:l

8. explained minimum perforrnancestandardsandtheirrrnpor-- - :
. tance lo sludents. I:l D D I:l

) demonstrated to students how 10 use assessment feedback
10 improve their perfformance. . ......... ... .. . 0 0 .

10. used praise and reinforcement
11. provided practice tests for students when appropriale.,

. 12. assisted studénts to self-assess as aporopriate\.i ..... .

In recording assessment results, the teacher: I:l
13. recorded assessment information frequently. ............

14, recorded specific aspects of student perormance (e. g con- I:l
tent knowledge manipulative skills. work habits). ........

1

15. made asse33rnent records available for students to revuew

33 35
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Q
16. pfowded on-the-job instructors with specuf C guidelines for

In providing frequent and continual feedback, the teacher- ;
17. ensured that feedback was constructive D D D D D D

18: informed students frsquently about recorded abservations. 1. 1 [1 [ [ [
" ey ke media 1o provide eedback (2. .°.r.'f".'?°'. 0O 0O I:I O od
% e stgonts andoars. oo 1 0 O O HER
21. go;nzﬂ ;ho?ns;ugae;;;s and othersaboutstudentperformanoe D - D D D lj D
BT e e . 0 000 OO0

23. supplemented lptter grades wlth detailed information on stu- |
dent performance and progress D D D D D E]

" Level of Performance: AII items must receive N/A, GOOD, ar EXCELLENT responses. if any item receives a
NONE, POOR, or FAIR response, the teacher and resource person should meet to determine what additional
actmhgs the teacher needs to complete in order to reach competency in the weak area(s). :
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ABOUT USING THE NATIONAL CENTER’

PBTE MODULES

Organization

Each module is designed 10 help you gain competency in a
particular skill area considered important to teaching suc-
cess. A module is made up of a series of leaming experi-

ences, some providing background information, Some pro-
viding practice experionces, and others combining these
two functions.. Completing these experi
able you 19 achieve the terminal objective in the final
learning experience. The final experience in each module
always requires you to demonstrate the skill in an actual

teaching situation when you are an intern, a student teach-‘

ef, an inservice teacher, or occupational trainer.

Procedures .
- Modules are designed to allow you to individualize your
educaton program. You need.to jake only those

odules covering skills that you do not already possess.

imilarly, you need not complete any le:
ithin @ moduwié if you already have th

ing experience
skill needed 1o

plete it. Therefore, before taking any module, you

Id carefully review (1) the introduction, (2) the objec-

tives listed on p. 4, (3) the overviews preceding each leamn-

ing experience, and (4) the final experience. Alter compar-
ing your present needs and cornpetencges with the informga-

tion you haveread in these sections, yos should be readyto

make one of the following decisions:

¢ That ymfBo not have the competencies indicated and
should complete the entire module

o Thatyou are competent in ong or more of the enabting
objectives leading 10 the final leaming experience and,
thus, can omit those leaming experiences -

+ That ypu are already competent in this area and are
ready to complete the final leaming experience in
order to “test.out’

¢ That the moduleis muppropfiate to your needs at this
time

When you are ready lo complete the final ieaming experi- '

ence and have access to an actual teaching Ssituation,
make the necessary arrangemaents with your resource por-
son. If you do nof complete the final experience success-
fully, meet with your resource person and arrange 1o (1)
repeat the experience.or (2} complete (or review) previous
sections of the module or other refated activities suggested
by your.resource person before atlernpting to repeat the
final experience.

"~ QOptions for recycling are also ava:labla in each of the

Iearning experiencés praceding the final experience. Any
time you do not meet the minimum level of performance
required to meet an objective, you and your resource per-
sON may meet to select activities to help you reach compe-
tency. This could involve (1) completing parts of the module
previously skipped, (2) repeating activities, (3) reading sup-
plementary resources or completing additional activities
‘suggested by the resource person, (4) designing your owry
" laarning experience, or (5) completing sonm other activily
suggested by you Of your resource person.

o

should en--

" Alternate

. Falr: The teacher is unable to

Terminology - s

Actual Teaching Situation: A situation in which Ql
actually working with and respongible for teaching
ondary or postsecondary vocaﬁonalstudwtsoromerq-
cupational trainegs. An intarn, a student teacher, an in-
service teacher, or bther etcupational trainer would be
functioning in an-actual teaching situation. If you do not
have access to an actual teaching situation when you are
taking the module, you can complete the mbdule up to the
final leaming experience. You would then complete the
final leaming experience later (i.e., when you have access
to an actual teacHing situation). ..
Activity or Feedback: Anilemmalmaysubsﬂ-.
tute for required items that, due to special circumstances,
you are unable to complete.
Occupational Specialty: A specific area of preparauon
within a vocational service area (e.9., the service area’
Trade and Industrial. Education includes occupational spe-
maalbesw) such as automobile machanics, welding, and elec-
Optional Activity or Feedback: An item that is not t1&-
quired butmatnsdesignedtosmpbmentandenﬂchﬂ\e
required items in a leaming experierice.
Resource Person: The person in charge of your educa-
tional program {e.g., the professor, instructor, adminisirator,
instructional supervisor, cooperating/supervising/class-
room teacher, or training supervisor who is'guiding you in
compieting this module). .
Student: The persch who is recsiving occupational jn-
struction in a secondary, postsecondary. or other tralmng
program.. :
Vocational Service Area: A major vocational field: agri-
culturat education, business and office education, market-
ing and distributive education, health occupations educa-
tion, home economics education, industrial arts education,
technicai education, or trade and industrial education.
You or the Teacher/instructor: The| persou who is com-
pleting the mo@zue

~ Levels of Performance for Final Assessmeht

N/A: The criterion was nol met because it was notappll--
cable to the situation.

None: No attempt was made to meet the criterion, al-
though it was relevant.

- Poor: The teacher is unable 10 perform this skill or has only

very limited ability to perform i,

erform this skill in an ac-
ceptable manner but has some ability to performit. -
Good:. The teacher is able to pen‘orrn this skili in an effec-
tive manner.

Excallent: Theteacheris able to petforrn this skill inavery
effective manner.
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Category A: mmmmmwmsm Category G: School-Community Relations . . "

A-1  Prepasefor a Community Survey G-1  Developa School-Comemunity Retaiions Plan lor Yous Vocaionat Program
A2 yConducta ’ G=2 - Give Prassntations 1o Promoin Your Vocstional ; :

“ A-3  Regorithe Findings of a Community Survey G=3 . QevsiopBrochures 10 Proiate Yow vacalionsl Program )
A4 Organizesn Comenities G4 Prepere Displays io Promate Yoursocstional Program R
A=5  Maintain a0 Oocupaiional Advieory Commities . g:: Prepare News Raleases and Articies Concenning Your Vocstionsl Frogram vl
A8 Develop Program Goals and Otjectives L . Arranga Ioe Televisian and Aadio PressntationsConceming Yous Vocstionsl « -
A-7  Conduch an Occupationas . Program ’ o L
A=8  Dwvolopa Course ol Siudy - G=7 - Conauct 80 Open House . )
A-9  Develop Program G-B  Workwith Mambsirs ol the Carmmunity ‘,f
A-10  Conduct aStudent Follow-Up Sty - . G-3  Work with Stale and Loc Educatorns - -
A=11  Evaluaie Yoor Vocstional Program L] G=10 " mmmmwm .
Category B: Instructional Planning. ‘v Category H; - Vocations! Student Organization - .

B-1  Determine Nesds and interasts of Siudents H-1  Deveiopa Petional Philachhy Concpming Viocational Student |
B-2  Davelop Student Pevionnancs t ' , .
B-3  Develops Unit o insirucsion H=2  Establish a Vocations! £
B4  DevelopaLesson Plan @ . -3 Prapase Vpcational Organization Members lor Lesderahis Roles 5
8-5 Select Student inenclional Materials . H—4  Asslsl Vocationsl . Mombers in Developing T !
8-8  Prepare Taacher-Made Instructional Malerlals ’ Hes Ma*mdﬁ':wmdm
CM&F::NWM - H-6  Guide Paricipation in Vocational Studadt Organization Contests

C-1 Dwect ) .

o tuscussions, PaelD and Sympci L~ Categoryt: Professional Role and Development

C-3  .Empioy Burz Group, and Question Box Techniques (5] Kidp Up 10 Date Prodessionally

C-4  Dwecl Sudents n Ingtructing Other . =2 Serve Your Teaching

C-5  Employ Simuistion Technigues =3 Develop an Active Personal Prdiosophy of Education

C-6  Guide Studen -4 Servethe School and o

C-7  Dwect Sicent Experience * -5 mamrmw -
C-8  Dinect Stchents io Apphyng Problem-Sohnng Techriaues ] Expeciances for Frospective Teachers '

C-9  Empioy the Project Method 7 Planthe Siudent Teaching ‘ N
g—iﬂ iptroduce a Lesscn * - . - - '

=11 Symmaizea ™ X .

C-12  EmployOral Cuestioomng Techriques Category.l; Coordiriition of Cooperstive Education X

c-1 * J=1 Estaniish Guidolines 107 Yole Program

C-14  Pyovide Instruction lor Siowss and Mors Capable Lapmers J=2 Man% Transters,and Temsinations of Co-Op Students

C-15  Prasent an tusiraied Tak ) J=3  Emvoll in Your Co-Op Prograni,

C-16  Demonsrae & Mampulstive Skl . . “d=t MTW&?MM&W

C-17  Demonsiaie aConcepl or Ponciple - -5 Place Co-Op onthe Job

C-18 . indavdusiize Inetrucion - s J=8  Develop the Training Abdity of On-the~Job instnactors

C-15  Emplay the Teart Taacing Approach =7 Cotwdingie On-tha-Job insinusction

« C-20  Uss Subject Matier Experis o Present Informabon J58°  Evaluate Co-Op Students’ On-the-Job Periormance
. C-21  Prepara Bulletin Boanda and Exhibds - 3-9 Prepare ke Shudents’ Related instruction

. gﬂ Present Information with Models, Pleal Objects. s Flannel Bowrds J=10 Summmw-emuwmm

- C-22  Present fornation with Overhead and Opague Maltriats

< e o o > s Ma Category K: lnmdngcunmmm(cﬁ)
C-25 Pmu'nwormmmm K-1  Propare Youtssifior CBE
C-26 * Prasenth 0N with, Audic R . K=2 OromialmowmacaEPmpmn
C-27 Pmmmwtmmwm . K=3  Organize Your Class and Lob o Install CEE
C-28 - Employ Programmed instruction K—4  Mrovide Instructional Matenals for CBE :
C-23  Presen! nformation with this Chalkdoand and Fup Chast K-§ mmummdvucbem .
c-30 mmsmt.wmswm : K-6  Giuide Your Studerns Through ihe CBE Program
Category D; nstructional Evalustion L . L Catogoryl.. s.msmmmspocuuzmpuonum .
‘D=1 giabhah Student Pariomancs Cntena L=1 m*wwmwm ¢
D-2 Student Periormance: Knowledge = ' L2 icentfyand Dsgnoss Exceptionsl Students -
D-3 Shudent Parkymance; Atidudes L-3 Flan instruction lor Exceptionsl
D=4 Student Parlormance: Skulls i i L4 Frovide Appeopriste Instructionasl Materials Tor Exceptional Students
D-5  Owetermine Student Grades : L‘i mmmmm
o8 € Your - ' - oo reenm m&mmmmym ’
- L-7 Instructiona) to L
Catagory E: instructionsl Mansgement . L2 e voud ° .
N E-1  Propect Insdructionad Resowon Nesds T L-9 Aae‘uummufaupwm o .

E-2 Manage Your Budgeung and Peponing Aesponsdeties % 1) Counsel Exceptions Students with Personal-Socisl Problems .

¢+ E-0 MwuwmdevmsFm . L~17  Aswst Excepbonal Students in Dgveloping Catesr Planning Skils
E-4  Mantwna Fing Sysiem - T L-t2 <Prepare§mpimal$musrurwny . i
E—s Provde lov Student Satety L-13 P Yout Vocational P with Excaptional $ :

- Proviae First Aud Neads ol Students . . .

R iyt -;.é':u-r b Category M: nmm;smmmmmmm:smu .

.E0 © the Vocational Labs ¥ M1 Assst Sludents in Achiaving Basic: Reading Skils
E-9 Wmvmwm M- muwmm-grmum&n
£-10  Cor o Student: Ve ' il v “:momggm;romofm":mm

-4 ist Students n : i
Category F: Guidance " - M5 Assist Stdents i bproving The kst Sidks
F- ; gaﬂmﬁluﬁeﬂDﬂauwFo« al Data-Coliecwon Techniques M-6  Assist Sjudents» improving Their Survival Shifls ™
. F ather Student Data Through Py, -sonal Contacts
-3 UsoConterences ko Hekp Mol Studen Newds RELATED PUBLICATIONS
F4 Prornde Informasion on Education il and Caroer Opponurties smmmuemu:ml’orbvmanwaasoﬂ' her Equcation Mates
F-5 Assist Studenis n Applywg lor En. Moyment or Further Education Rumhmnﬁuﬂeb%mmmfomsmmm
N Guyida 1o the implameantanon of Performance-Based Teacher Education
. . FPorioemance-Sasad Teacher Educakon. The State of thirAri, Generdl Education and
. Vocabonal Educabon s J—
- 7 =

For information regarding availabdity and pﬂm of these materials cormct—-MVll. American Assoclaﬁon‘ht Vocatioual li'lstrucllmd
Materlais, 120,Dtmmiet Engineering Conter, University of Georgla Athens, Georgla 30602, (404) 542-2536
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