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INTRODUCTION

Background

The Regional Meeting of Experts on the Role of Social Stud-
ieé in Education for Peace and Respect for Human Rights in Asia
and the Pacific! was cuavened from 16-22 December 1980, at the
Unesco Regional Oifice for Education in Asia_and the Pacific, in
pursuance of Resolution 1/1.5 2.3/} adopted by the Gzneral Con-
ference of Unesco at its Twentieth Session (1978). The Meeting
also implements Recommendations No. 1 and 20 of the Fourth
Regional Coaference of Ministers of Education and Those Respon-
sible for Economic Planning in Asia and Oceania (1978). 1

Objectives
The main purposes of the Meeting were:

- to exchange expericnces of the Member States on the
role of social studies/civic/moral education for enhanc-
Ing international understanding and peace, and for the
promotion of respect for lluman rights;

to discuss ways and means of imp.oving social studies/
civie/moral education for such purposes.

Inauguration

The Seminar was iraugurated by Mr. Raja Roy Singh,
Assistant Director-General, with Mr. A. Chiba, Deputy Director,
Unesco Regional Oifice for Education in Asia and the Pacific,

providing the welcome address. (Vide Appendix for the Inaugural
Address)

1. The General Conference of Unesco, at its Twenty-first

Session {(Relgrade, 23 Septembzar-28 October 1980), adopt-
ed a resolution that the name of this region be changed
from 'Asia and Oceania' to "Asfa and the Pacific'.
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The Mecting was attewded by 17 participani s from 16 Mem-
ber States and hive observers trom the National Commissions ot
Thatland and the USSR, and from WHO and SEAMIES. (Vide Amnex

. 1L for the List of Participants).

Office bearers

The inauguration was followed by the election of the Office
Bearers of the Mceeting. Tne following were unanimously elecied:

,  Chairman : Dr. Vichai Tunsiri (Thailand)
Vice Chairman : Prof. Ru Xin (People’s Rep. of China)
Rapportenr
General > Mr. N.W.M.S. Gunasckera {Sri Lanka)
Group A Cuairman  : Mr. Sardjono Sigit (Indonesin}
Group A
Vice Chairman : Prof. V. Mitina (USSR}
Grotp B Chairman : Mr. Rex Bloomfield (New Zealand)
Group B
Vice Chairman : Prof. M. Luz Lorredo (Philippines)

Mr. J.Ratnaike of the Unesco Regional Office for Education
s in Asta snd the Pacific acted as Secretary to the Meeting.

The Office Bearers constituted the Burcau of the Meeting,
supported by the Secretariat. The Bureau met regularly to review
the progress of the Mecting. The Bureau also nominated as Group
Lapporteurs the following participants:

Group A : Mr. W. Brewer (Australia)
Group B : Dr. G.L. Adhya {India)

Meeting activities

« In the three plenary sessions following the inaugural, par-
ticipants presented their country reports. (Vide Annex [ Agenda).
Lively discussions fullowed each of the country reports. These

2
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Introduction

reports highlighted the constitutional and legal bases and definitions
for nternational understandiag, peace amd human rights e the
Ccomtiies, They turther elaborated on the development of curncula,
the learnmg. teaching matenals and activities, and teacher train-
. The plenary sessions were followed by Group discussions
dealing with curniculum development, development of leavning/
teachng mae rials, leaming activines, teacher traimng and re-
search, at the Niest level (Group A) aud second level (Group B) of
education,

ERIC
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’ Chapter One

REVIEW OF EDUCATIONAL EFFORTS KFOR
INTERNATIONAL UNDERSTANDING AND RESPECT
FOR HUMAN RIGHTS

The citizens of all countries represented at the Meeting,
without exeeption, have Therr rights protectad through specific
clauses in their respective Constitutions. In addition, several
countries reported additional legal and other 1nst ruments for cn-
suring respect for the nights of parcticular nationat groups such as
chldren, women, minorities, sociatly amd ¢conomically disadvan-

N taged populations. A few countries have incorporated in toto the
UN BDeclaration on Human Rights into their constitutional instru-
nents.

Internativnal Understanding and Peace also appear specifi-
caly, or are indireetly mentioned, in constitutions or other legal
instruments of all nations, or in high level policy statements.

Nevertheless, the Country Reports imlicate some variation
I the inteepretation of some f(f these coneepts. For example,
Human Rights 1n one country means the right to ‘collective mastery ',
In another, pointed references to not differentiating between Human
Rights and [nternational Understanding amd Peace are indicated.,
Naturally, the national ideology will prescribe the particular in-
terpretation considered valid for a particular country .

Denved from such constitutional, legal and policy directives,
cvery wountry represenied at the Meeting as reported educational
aeton whated to International Dade rstanding, Peace and Respect

1. This chapter is derjved from Country Reports presented at
the Meebing,.
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Peace and respect for hwnan rights

for Human Rights, at buth primary and secondary levels. The
appearance of these educational effoirts scems to he generally
through the arcea of suclal studies, although a few countries have
reported separate subjedt activities under {say} moral education,
in which these concepts are considered,
Within what 1s called social stwdies, countries have reported
a variety of forms of organization - sometimes only as history and
geography taught separately or as a single ‘area’ in the timetable
but having subjects with separate identities. Others have put
together, though with stll separate identities, combinations of
history, geography, civics, economics, sociology, anthropology,
psychology. Sull others have attempted inter-disciplinary or
multi-disciplinary amalgamations, deliberately linking two or
more disaiphine areas through integrating conceptual priuciples or
Hirough using such discipline principles to play upon significant
real life issues. A variation on this latter themce is a hybrid of
separate discipline content considerations in the classroom (the
theory) and an immediate foilow-up ia ott-of-school activities in
which the theory finds opportunities for application in real life
situations.

Whele this wide spectrttm of organization of content called
'soclal studies’1s reported by the countries, it would seem that in
most countries, at the lower primary level at least, a degree of
integration of content has taken place. The increasing variation
among countries becomes more and more visible higher up the
cducation system.

Methodologies for teaching and learning are not reported in
detail by most countries, but where reference is made to these, at
least in some countrivs it would appear that a variety of learning/
teachwig strategies and approaches are being practised, over and
above the direct teaching 1n classrooms. Ina few countries, in-
tervention 1a the community on social action activities, and joint
activities among students, teachers, parents and the community
for concretizang and cnhancing concepts of international under-
standing, peace, and respect for human rights, form 4 particularly
important learning/teaching strategy.

6
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Review of aducational efforts

Specific mentton of programmes for teacher education re-
lated to internarional understanding, peace and respect for hunwan
rights has been made only in a few Country Reports. However, in
these countries the vital requirement of teacher enhancement for
the 1mplementation of edncational eifores for mternational under-
standing, peace and respect for human rights has been strongly
‘ndicated, with specially designed training and orientation pro-
grammes developed for the purpose. A v. riety of learning ma-
terials used in the couatries have been mentioned - ranging from
a direct textbuok to resouree packages, often multi-media in
design.

Perhaps the arcas that are least reported upon are research
and evaluation = and what is reported in fact indhcates the admitted
madequacy and paucity of such efforts.

In the following, vevy brief country sumnaries of edu-
catuonal ¢fforts for irternational understanding, peace and respect
for human rights arc presented:

Afghani stan

The gundelines for wdncational efforts 1n international under-
standing, peace and respect for human rights indicate three prin-
ciples: (a) persevering in efforts to resolve conflicts without re-
course to force; (b) steadfast ¢fforts to halt the arms race; (c)
long-term efforts to develop in the mind of man a fully conscious
vision of the supreme need for a solid foundation for peace.,

Closely associated with the efiorts stemming from these
gurdelines are the programmes for the eradication of illiteracy and
the expanston of cducational epportunity including learning in the
mother tongue of the vanious national groups, which form essential
components of the pracbcal manifestation of respect for human
righis,

A scecond ared of operanon is in the content of education,
in parttcular for soaal studws . The currienlom sees high stan-
dards e cavie amd moral education and for enhancing interaational
underseanding and peace. The social studies currieolum

g
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incOrporates components of sociolegy, political science and
civics in addition to history und geography .
International issues. such as the benefits of disarmament,
are components of the learning.
© Teacher trainng specifically for this avca of learning has
been imtiaied at o new institution - the Institue of Social Stwdies,

[

Australia

" The devolution of responsibility for curriculum decision
making, away from cemtralized system agencics and towards indi-
vidual schools, has produced great diversity berween schools and
frequently within schools. Hence an unitary description of cdu-
cation for iuternational understainding, peace, and respect for
human rights in Australia is not possible ., Nevertheless, the phil-
osephical commitment to this area at present i1s stronger than at
anytime previously. )

L
Y

1t 1s possible to identify a typology of four bioad categories
of approaches in this area within the broad framework of the Social
Studies: inter-cultural and multi-culturai education; international
education; glohal education; development education.

Each learning category is usually derived from some source
that gives that particular movement its philosophical identity . Simi-
larly, each category is usually translated into some curriculum
organization, be it syllabus, programme or packages of materials.
Ultimately this will be interpreted by the classroom teacher and
the stiklents. Through tcacher-~education, research and other
means. concept renewal and nurturing is attempted.

In primary schools, social studies curricula usually follow
an expanding Interest model: self; family; neighbourhood; com-
miwity: state; nation; other nations,

In secondary schools most social studies programmes in-
troduce kieas and values related (o international education in the
context of community studies; urban studies: compatative

8
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Review of educational efforts

grography: cultural studies; contemporary Australian 1ssues;
contemporary world issues.

A vanety of teacher training programmes have been in-
tiated tor the purpusc. A central problem is the excessively com-
prehensive, diffuse and convoluted message of internationalism.

It becomes at onee, everything yet nothing. The movement clearly
requites a fous of energy in a few approprate areas of the cur-
ricalum. The purpose should be to undertake a limited vange of
activities and do them very well,  The second major difficuity
becomes one of how best to induce change in educational systems.
It seems that the wdea that ‘pieces of paper’ distnibuted frequently
aml widely to potential chents is the way to achieve communication
amd change, 1s stoll vahd. Obviously this is not the wase, Change
is a person-to-person process, Those activities which have used
this approach have clearly engoyed success, The subtlety and com-
plexity of change processes do not seem to have been taken into
consideranon, Other difficulties are epparent, such as inadequate
teacher education and the lack of learning materials. These will
be self-resdlving as commitment grows. The education effort is
engaged in chahging attitudes and values of people as a pre-requi-
site for cultural change}. The ume span for this type and scale of
activity should be measured in generations of people. Consequently
thorough, sound and endurifdg change should not be sac rificed for
cosmetic and shori-term outcomes,

China

Moral education, as a vehicle for educational efforts di-
rected towards enhancing international understanding, peace and
respect for human nights, begins early at kindergartens and pri-
mary schools. lits main theme comprises the ‘five loves™ love
for the country, love for the people, love for work, love for
science and love and care for public property. Children are
taught'to respect other people, to respect their teachers and their
elders, to be good to cach other and to observe principles of social
morahty. In the Hirst year of middle school education, a special
course on "How Teenagers Should Cultivate Themselves' is
offered for the Orst werm to help students develop a moeral sense
and observe a civilized vode of conducet: a course on "The

9
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Peace and reepect for hwman rights

Constitution and Law "is offered fo. the second term. which de-
votes mostly to teaching students to respect and protect human
rights. L. he institutions of higher learning, there is a weekly
seminag on curre.d affairs and political studies, at which students
get together to study the Constitution and the Chinese legal systemn
and discuss international affairs; in some educational institutions
special lectuxes are also given on related subjects.

Human rights education in schools and in the inétitutions of
higher learning is directed by the political educavior department
under the Ministry of Education., This department is compiling
text materidls for the various levels. In tes:hers' schools and
colleges] more peuple are being trained for teaching this subject.

Researcin work on human rights probiems is conducted
mainly in institutes under the Chinese Academy of Social Sciences.
China’s social scientists are delving into the human rights problem
from the angles of philosoplhy. jurisprudence, sociology and
political science. This hag aroused widespread interest. In the
philosophical circles, an effort is being made to give a new ap-
praisal of the concept of humanism and the study of human rights
{s conducted on the basis of the principle of socialist hurnanisin,

India

The Indian Nattonal Commmission for Unesco has been active
in framing guidelines for curricular improvement concerning edu-
cation for peace, 1nternational understanding and human rights for
a long time. As early as 1965, the Commission had organized a
National Seminar which recommended specific instructional items
for differeat levels. It recommended that for the primary level,
instruction on awareness of basic human rigrts of childrene.g,,
right of every child to dress properly, eat regularly, go to school,
etc., needed to be created. At the secondaiy level, the Study of
the Deciaration of Human Rights, the achievements and violations
of the Declaration, were required to be studied by the srudents.
These reconimendations were later hinplemented by the National
Council for Educational Research and Training (NCERT) and its
counterparts in the States in curricular modifications,
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In social studies, soval soiences, along with the basic wems
of the disciplines, vssential clements for the promotion of human
nghts, mternational understanding and peace have been incorpor-
ated at all levels, At the first level, the students are introduced
to diverse ways of living by dificrent peoples, the variety and rich-

. ness of their hentage, the shrinkage of the workl by improved
nleans of commumeations and transport and inter-dependence of
the peoples for gouds and services, An entire unit 18 devoted at
tins tevel to the fornnation of the Umted Nations and its varied func-
tlons. The mai puints h:ghhghted in this ume are. things that
divide people, beginning of the United Nations, UN Charter, UN
Organizatuon and the achievements of the UN,

in all the components of the social studies/social sciences

course ot the secondary level, namely, history, civies and geogra-
phy, physical and human developments have been explained in their
workd context. Ar this stage, history forms a major subject area,
For the first three years, history of India and its world background
15 taught, whereas the last two years are directly given to the

= study of world history. Particularly at this stage, the common
twots of human civilization and the contributions made by various
cultures to the total heritage of mankind are described in bold
relicf, The other important aspect of the history lessons at the
~eeond level is: how human rights evolved and were established
through suceessive revolutions and world developments, especially
during the last three centuries,

The teaching of civics at this level aims at making the
students understand the important politicat, administrative and
social institutions of the country, assess Iindia's role in the present
day world and appreciate the functioning of the| U N as a meaning-
ful mternational agency . In the prescribed civics textbooks, while
descenbing the democratic form of the Government of India, the
major problems challenging democracy in the country, such as
vastersm, untoudhability, communicanion, inequality of woman,
coonomie inequality, have also been pinpointed . How an inter-
nellonal organizanon is engaged, through its specialist agencies,
in all kinds of humanitanan activities which range from ‘preventing
wars to preventing dhseases’ is present in the last scection of all

1L
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civie s textbooks, In this connection, India’s continued co-ope ration
with the U.N. since its inception ts also highlighted,

The curriculuin and textbooks on geography, at the second-
ary level, < wer ¢ wude range of environmental, economic and tech-
nological cnaracteristin s of all the regions of the world. By study-
ing the widely varyng ways of living of the peoples al over the
world, the students develop an appreciation of the enviromnenial
and soclo-cconumie causes of their problems as well as of the
inter-dependence of varous geographical regions.,

The re s provision for moral education in most schools in
India, cither as an mdepeadent subject or ingegrated with other
subjeets. Moral education programmes help to inculeate values
concerning unive rsal brotherhood, respect for human chgnity and
human rights, mterational viklerstanding, awareness of inter-
dependence of mations, along with many many other values per-
taining to self, socicty wnd the coantry.

Indonesia
The National Ideology or Pancasila consisting of the following:
- The Principle of Behef in the One and Only God;
- The Principle of Just and Civilized 1fuinanitarianism;
- The Principle of Indonesian Unity;

= The Principle of Democracy Guided by Wisdom through
Deliberation/Representation;

- The Principle of Social Justice for the Whole of the
Indonesian Peoples, .

forins the essential gundehne for efforts in educanion for inter-
national understanding, peace and hinman rights,

The second principle of Pancasile, namely the Prinaiple of
Just and Civihized Humamtariamsm ™ anatysed further, results in
the following concepts:

- Recognizing the equality of levels, cquahty of rights
and equality ot obligations among the people .
2
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Mutual love amoug the people.

Establishing the attitude of respecting others.

Not acting arbitanly towards others.

Highly cespecting human values.,

Being fond of performing humane activities.

Being brave to defend truth and justice.

- The Indonesian Nation feels that they are part of the
entire human beings, thus the attitudes of mutual
respect and co-operation with other nations are
established .

Suocial sciences in Indonesia function to develop the intellec-
tual conpetendies to be able to study social problems scientifically.
Pancasila Moral Education especially emphasizes understanding
and living based upon Pancasila and the 1945 Constitution as the
life-view of the Indonesizn Nation. In the social sciences, umler=
standing of the value system is related to its comparison with
other value systems, while in the Pancasila Moral Education, the
value system s clearly undersiood as that contained in Pancasila
and the 1945 Constitution.

The curricula for elementary education and general second-
ary education were completed in 1975, and those {or vocational
secondary education in 1976, Befure that, the Pancasila Moral
Education wzys integrated into civies. Since civics was considered
not suitable any tonger, for this particular purpose, the fiell of
studies of civics was changed or widened covering moral education
as well, which was than called Pancasila Moral Education. The
terms haman rights, international understanding and peace are
explicitly mentioned and described in the curricula. All of them
refer o the morai points and ideology o1 Pancasila, as reflected in
the second Principle. Intended learning outcomes are specified in
detarl in terms ot cognitive, psychomotor and affective com-
petencies,

Several ¢educational methods are vsed in Pancasila Mo ral
Education, stich o8 the lecturiag; question and answer; discussion

13
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or delitberation or exchangung wleds,; assigniments, games and
stimulations; socio-drama.

Owing to the 1mportance of Pancasila Moral Education in
nattonal building, a special team was formed in the Ministry of
Education and Culture to deal wih the problems. The wisk of the
team is to prepare the teaching materials suitable for cach level “o
of educatlon, to select methodologles and evaluation technigues,
and to arrange the writing and distribution of the books.

fince the ultimate aim of Pancasila Moral Education is the
computence to live and practise Pancasila, a Pancasila Moral
Education teacher is expected to:

E
- have conviction tewards Pancasila, as the foundation of
the State and a3 the life view;
- have morals, reflected in attitudes and behaviour which
are in accordance with the living norms of Pancasila;
- have true knowledge of Pancasila, the 1945 Constitution
and other supporting knowledge:
- master the required educational and methodological
skills;
- understand means of evalvating moral education.
In the preparation of prospective Pancasila Moral Education
teachers, the following fields need ro be well understood by them:
Basic knowledge
- The 1945 Constitution and its implementation.
- The Guide to the Living and Practice of Pancasila. and *
the Broad Outlines of the State Policy.
Suppoxting knowledge .

- Philosophy/moral philosophy
- History of the national struggle

- Civics/Indonesian State structure

- Sociology/Indoncsian anthropology
14
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Pedagogical knowledge

- Geperal pedagogy

Psychology {general, child, and youth)

Guidance and counselling

Didactics,/equcaticnal methodology/specific methodologies

Curricular problems at school.

Pre-service aml in-aervice courses for teachers have been
organized for all levels of education, specifically to teach Pancasila
Moral Education.

Research in this area includes investigations on:

- Pancasila Moral Education materials which are related

with the*Guide to - o0 g amal the Practicc of Foncaaiia,

Delivery methods for Pancasila Moral Education.

Evaluation techniques in Pancasila Moral Education.

¥

Teachers' experiences in teaching Pancasila Moral
Education.

Japan

Japan has national cuoriculum standards to be used for
curr culum planning at ¢elementary, lower secondary and upper
secondary schouls and these are rigorousty followed. "Courses of
Study " for both clementary aud lower secondary schools are com-
posed of three azeas, namely discipline subjects, moral education
and special activities. Schools should atlocate one school hour to
moral education every week, and teachers should endeavour to give
systematie and developmental guidance during the hours of moral
cdiation. At the same time teachers are expected to supplement,
deepen and integrate moral cducaton during the hours of other
subjects and special activities. There are 28 basice values listed
1n the "Course of Study” for elementary schools aad 16 values for
lower secondary schools.

15
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For the lower secondary school moral education, the over-
.all objectives are as follows: "Moral education shiontd he aimed
at cultivating the pupils” morahty essential in having them grow up
Into Japanese, who would apply the spirt of respect for huimanity
in their specific hife ar home, at school and 1n society, strive for
the creatyon of a culture rich in individuality and for the develop-
ment of 2 democranc society and nation, and contribute toward a
peaceful international society . ™

In elementary schools, usnally three hours a week are
allocated to social studics. After teaching about pupils’ familtes,
neighbon ning commumties and theyr own téuntry, teachers are
enconraged to guide pupils (6th graders) to understand aspects
snch as the world's natural enviconment, the situation of the peopie
hymg under dhiversificd chimatic conditions, the close mutual re-
lations hetween the nations of the present world and kave the ciaildren
Gevpeeas GL0T U e atene Ty w0 sive of people for peace in
the world and the standpoint of Japan which is striving towards this
end .

In fower secondary schools, social studies are taught as
geography, lstovy and civics. Specific attention to international
understanding, peace and respect for huinan rights and dignity have
been incorporated in all three.

Textbooks are free of charge to all pupils iu the compulsory
vycic,  Although textbooks are published by private publishers
following the guidelines set by the "Courses . Study ™, they are
subject to authorization by the Mimstry of Education, Science and
Culture. [For moral education, authorized textbooks are not re-
qured, bit for social studies there are several types of texthooks
in each grade and ficld .

Special teacher education programmes, excri-curricular
acuvines, mass media progranmimes and commnnlty programnes
are developed to support education for ite rndtional understanding,
peace and respect for human rights.

Research ou international education has been comdneted
sipee 1953 whien the first Unesco Associated Schools were

Ih
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designated. The rescarch has been currently underiaken in four
elemeatary schools, 1 lower secondary schools and eight upper
secondary schools. When the research began in 1953, experi-
ments dnd diffuswn ot inte rmatnonal educarion was attempted in
studhvs of human nghts, umbcrstanding of differeat nations and
ethnic groups, and stihies of the United Nations and other organ-
1zanons,  International educanon today is beirg extended to the
clementary level of edacation as well as all areas of curricula,
Moureover, recent research covers the analysis of the place of in-
twenational education i adult and conttrutng education,  In addition,
other prujects include themes related to pollution, the environ-
ment and use of nataral resources, all of which are contemporary
ESSLLS .

The expenmental work being done 1n the Unesco Associated
Schools s carefully evaluated. This work has demonstrated possi-
bilines fur fature sternationa] education for Japancsce S},llOOIS
though 1€ 1s argucd that 1t may be difficult to apply what* has beer
achicved an the pilot schools o regular school situations.

*

Malazsia

Social studies 1s taught through geography, history, civics.
Morzl education has recently been proposed as well. However at
the lower elementary level (grades 1-3), social studies is inte-
grated in local studles, constituting elements from the above sub-
jects. At the upper elementary level, and up to the end of the 1lth
year (grades 4-11), social studies 1s taught as separated subject
areas. The 1ssuzs pertaining to human rights, peace and inter-
national understanding are embedded in the history, civics and the
proposed moral education curricula,

Malaysia 1s deeply concerned with two major issucs: national
umty and mectlng manpower requlcements. Mglaysia hopes 10
achieve aational unity through an active language policy and {oster-
ing of the night values and atitedes. Through the school curricula
1 gen ral, aml through the social studies subjects in particular,
childven are encouraged to be wolerant o cach other’s religions
and behiefs, apprectate their sinmmlarties and respect therr differ-
ences, amd o stoive for world peace.  As the workd grows smaller
due to miprovements i transport and communications there is in-
creasing riter-dependence. |7
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No country can afford 1o hsassoQiate 1self trom the rest
of the world. Nauonal unity based en mutuai trust and respect goes |
hand-in-hand with global interdependence and international upder-
standing . All these concerns are refleceed n the educational poli- .
cies and school curricula.

One of the tasks of the Curricntum Development Centre 15
to formulate curricular materials such as the syltabus, teachers
gudes, learming mdterials and teaching aids. The formulation of
schoeol syllabi tncluding those for the sociat studies,however, is
not the responsibility of the Centve alone. When the aeed for any
vurricolar revision or renewat 18 felt, a subject syllabus commitee
15 formed by the Central Curriculum Committee (this body is the
highest professional committee in the Ministry of Education) which
appoints one of the Directors of the Divisions in the Ministry to
chair 1t and draw members (rom the different representatives from
within and outside the Ministry. The latter usually come from the
local wniversities and act as resource persons or cxperts in the
comunuttee. The relevamt section of the Curriculum Development
Centre acts as the secretanat and the co-ordinator. After the
completion of the syllabus, it has to be approved by the Centrat
Curriculom Committee which then sets out implementation strat-
egies. At this stage relevant divisions of the Ministry will be in-
volved, such as the Teacher Training Division for pre-sexvice
teacher education, the Curriculum Development Centre for in-
service teacher education, the Textbook Burcau for the preparation
and evaluation of textbooks.

Both the civics and histery curricula went through these
channels and have now been implemented in all schools since 1978 .
for history, and 1979 for civies. There is no special commission/ ~ .
committee/task force/unit responsible for the preparation of cur-
ricula related to respect for human rights, nternational under-
standing and peace.

In the development of social studies curricula and texthuoks
for promoting respect for human nghts, ternational understand-
ing and pcace, the Unesco Nanonat Comnussion has contributed in
organizing senars and ¢xhibitions based on the United Nations

8
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theme amd enabling officers of the Ministry to participate i sem-
tnars, and workshops dealing i these tssues.

Major 1ssues for the promotion of respect for human rights
dre incorpordated 1 the proposed moral gducation syllabus, <urrent-
ly being tricd out 1n prot schools. In this syllabus, sixteen values
are wdentificd o be taught at the elemundary and secomdary level,
the treatment of which beconzes progressively deeper ot the higher
prade levels. Through the two values, love and resnect, the pro-
monon of human rights 1s directly or indirectly deatt with,

At thu lower grades, respect for rules, law amd avthonty,
respect for ume pynctuality and time usage, respect for elders,
fihial prety amd respect for anower's beliefs and customs are being
emphasized . The last one, respect for anothey's behiefs 1s in hine
with one at the fundamental liberties of human beings, freedom of
rehigion.

The cvies syllabus for the clemenary grades gives the
same emphdasts, under a broad heading; Desirable Personal Charae -
ienstics and Values, Under this topie, a child is required 1o
respect parents, teachers, leaders and eldurs and to respect and
to abide by rules and laws.

In the history syllabus at the elementary grades, concern
for human rights 1s impheit. One of the global ubjectives for
learming histury 1s 10 instil the fecling of oneness among children,
through an appreciadon of the religious and cultural beliefs and
manifestations of other ethnie groups. Topics on religious and
cultural activities are incluwded to make chilkdrep aware of the dif-
ferent beliefs and rehigions of the people, to respect them amd
participate i them. Observation of public holidays for the main
religious testivals 1s one way of doing this, The treatment ot
human nights at the sccondary level is also indirect.

In the proposed moral educzation syllabus, the issues of
ternational understanding amd pedee are to be integrated in the
teavning of values such as: respect for nation, love for nature,
respect for danother's beliefs, love for life and humanity, love for
nation, patriotism. love for peace and harmony as opposed to

v
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friction and stnife. These values arc taught right through the el-
ementary and secondary levels. The treatment would, however,
vary according to the grade levels with emphasis more on habit
forming at the clementary level and convictions and beliefs at the
secondary level.

The issues of international understanding and peace are
given direct treatment 1n the civies syllabus both at the elementary
and secondary level. At the elementaty level, these issues come
in the topre Our Government and Nation. At the secondary level,
these 1ssues are provided more depth. While at Grade 10, children
learn about Mulaysia as a society, at Grade 11 this topic extends
to learning about Malaysia as a nation. It i5 under the sub-topic
Relationsp Among Nations, that international understanding and
peace are discussed. The importance of close relationships among
nations and the nation's effort to practise co-operation with neigh-
bourg nations and other nations, form the main elements.

In the story curriculum, promotion of international under-
standing 18 one of the global objectives. In the proposed history
syllabus for the upper secondary level, issues that are international
in nature are to be introduced, Examples of these issues are the
refugee problem - its impoxtance to Malaysia and the need for in-
ternation ' co-operation to deal with it - and international terrorism.

Besides school textbooks, many reading materials are pro-
vided to children for the learning of international understanding
and peace in the school libraries/resource centres and public
hbraries.

From 1981, presservice teacher-training prograﬁlmes will
be provided for a period of three years. Local studies, hstory,
cwvics, geography and moral education have their own curricular
specifications and requirements for teacher training.

No specific experimental activities anl projects have been
or are being carried vut in Malaysia to promote education for
human rights, international understanding and pcace. Related re-
searches nd evaluations that are being conducted in Malaysian
schools during the last five years include evaluation of the
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implementation of the civics syllabus fer secondary schools

{Grade 7-9).(1975), evaluation project to obtain public reaction
towards the values wdentified 1n the moral education syllabus (1980),
evaluauon of the effectiveness of the method of orientation to
curricular programmes 1979/80, and evaluaition of the moral edu-
cation project in Malaysia.

NeQal

Social stwdies at first aid second levels includes a section
on the United Nations, through which the concept of human rights,
peace and international understanding as stated in.the Charter,is
Imparted to the students. At the second level, the basis ot Nepal's
forergn pottcy - Pancha Sheela {meaning five principles: respect
for integnty and sovercignty of nations, non-interference in another
state's 1nternal affatrs, economie and cultural co-operation, re-
nunciation of force amd peaceful co-existence)is emphasized.

A committee responsible for curriculum development for
cducation in international understanding was constituted by the
Unesco National Commaission of Nepal,/Education Ministry, in 1969,
The Unesco National Commission of Nepal has conducted symposia
to develop curricula for classroom teaching and for extracurricular
activities in this area,

To facilitate the teaching of human rights, peace and inter-
national unde rstanding several teacher resource books, somwe trans-
lated from English, have been published. However, textbooks
especlally promoting human rights, international unde rstanding
and peace have not appeared as yet at the school level,

With the exception of a few privileged schools, the only
teachng m. thad used is the historical one. Project method and
spcdidl experience are seldom used. This limitation in tedching
methods used is due to the fact that most of the schools have a
farge number of students in a class and that teachers have not
recerved p'rnp-.-r traming 10 vanous teaching techniques. The oxtra-
curncalar o tvities most commot among school students which
help to promote international understanding are participatnon 1n
Junior Red Cross, Girl and Boy Scouts and Unesco Clubs., Other
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activities need to be mtroduceg and popularized.’ Schools al:;u{
enjoy holidays on Human Righﬁay, UN Day, Cluldren’s Day,
Women's Day. These occasions are celebrated with ¢ssay CONtests
and lectures n the respective subjects. In somne schodle simu-~
lated UN sessions ave held. At tlus stage, without thé proper

study, 1t 18 difficult to ascertain the kind of changes ipatlitudes
and behaviour patierns of students as a result of Hi¢se activities.
“ .

The lack of pre-service teacher training in the subjects re-
lated to human rights, international understanding and peace s a
significant factor. As of now, occasional Unescr/Education Min-
15try sponsored symposia for teachers regarding human rights,
international understanding and peace seem to be the only orienta-
uen available .

The Associated School Project {(ASPRO) vras first initiated
in 1969 with four schools participapng’f The main objective of
ASPRO was tv promuote 1nternatio "i understanding th roug‘h educa-
tion. Three main subjects are taught under the programme: study
of other countries, study of human rights, and study of the UN.

By teaching tiiese inter-related subjects, ASPRO aims to produce
a better citizen fully aware of human rights and committed to in-
ternational understanding and world peace.

New “Zealand

In New Zealand all students follow 2 course in integrated
sooial studies from the age of 5-15 years. In the upper secondary
school, they study history, geography and economics. Exploring
the values and beliefs and human rights and obligations is part of
integrated social studies. The policy is not to teach moral educa=
tion as a separate subject. :

A project is underway in which the Ministries of Transport,

Police, and Justice, along with the New Zealand Law Society work .
with the Ministry of Education to produce learning materials. .
Youth education resource people irom the Ministries of Transport
and Police visit echools to work with teachers and ciasses to edu-
cate about rights and responsibilities in the law.
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Some uf the tax on alcohol 1s used to fund a drug education
resources project to deal with the problems of aleohol, and of
therit drugs.

Fhe econvinie recession has o reated significant unemploy-
rent fur the st ime w30 years. Materials and programmes
to help educate about the night o work, amd t help school leavers
tinel &15 are recening current attention. These include work ex-
perionde progrannmes for students white they are still at school.
A resource kit of material on the role of trade unions has just been

produced.

Perhups the nrajor issue in human righis 1n New Zealand is
how to Glucate the wajority about the need for cultural maintenance
of mimotny groups vspeclally oaovns and Pauific Isianders., Maori
and Pacific Island groups have o major role to play in developing
the national way ot life. The traditional pobicy of assnnilation,
however, sull fnids many suppoerters 1 the puphic, aml in the
teaching profession. Attitudes ¢ o he changed. This is prov-
ing a dafficult task.

Teachuing guidelines have been prepared on ways of develop-
myg meral and values 1ssues related to human rights, in social
studies. A book discussing the concept of a morally educated
person has been distnibuied to all schools,

There 15 an emphasis on the study of the cultures of peoples
i1 Asta and the Pacific, 1n soctal stubes aml also in geography and
history. Much of tlns mate rial 1s now becoming dated and New
Zealamd would hupe to establish tinks with curriculum centres in
the varivus couninies uf the reglon to get their help in producing
new 4nd more authentic material. Textbooks are not used for
socndl studies . Supplementary booklets, picture sets, tapes etc.
are required . Studies of world problems and world peace are
carried out nosoctal studies, The efforts of United Nations agen-
cies such as Unesco do not receive ¢ffective treatiment, however.
In many school programmes, cducation about disarmiament and the
arms race s done, but notin 2 co-ordinated way. Posters and
materiels o allow a main focds on tns i schools would be perhaps
a way of enmiphasizing the problem.

2
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Most primary school material s produced by the Mimisty,
and most secondary nmiaterial by the Private seaor publishers,
with guidelines from the Curriculum Development Centre .

A policy of widespiead pubhic involvement and discussion
of moral values and religious 1ssnes 1o the curriculum has been
followed, vspucially since 1974, Wihale there is a basic human
right involved, the right of parents to help shape the values of the
cutriculum, rhere are also dangers, clearly apparent, of pressure
group influcnce on schooling.

Teacher training {pre-service and in-service) emphasizes
the wivie, soecial and moral values issues which are basic to
social studies. Nevertheless, many teachers complain that they
do not know how to handle volues 1ssues and human rights. Many
woall still prefer to just teach factual informanon. Teachers are
not well informed about the Umted Nations statements on human
rights. Because they are 90% English in origin 1n New Zealand,
teachers lack the skilis in kearning about other cultures in deeper
or more meaningful ways, Treatment is too often superficial.
Some experiments and innovations on teacher training to improve
inter -cultural skills appear promising. Economic constraints for
in-service work are a major problem.

A project is underway on resources and teacher training
for education about ethpic minorities. A national survey of
learning and teaching in the social studies subjects is underway,
to be completed in 1982. It includes sections on pupil achievement,
classroom p}'actice, resource use, and communily expectations.

Pakistan

The ethics and the mc es of the Islamic State of Pakistan
inevitably converge on the desirability of peace, which can come
only through vt *rstanding, accommodating, putting positivel, a
high premium on differences and developing respect for others’
moral, political and econoinic concepts and not merely tolerating
the differences between different vilue systems.

Due attention has been paid to the inculcation of knowl~
edge of international <ystems. The curriculum designed

4
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tor various grades has focused op the awariness and movledge .
The extra-curricular activities arranged to celebeate hionan rights
day awd other activities bearing on internat:on2? ande crsanting are
recurcent features in school life. The two sabjecis, so. ial studies
amd Istanne studtes form the basic core i creadng die world view,
The curricula m socul studies deals with history, Lewgraphy,
political science, sociology, anthropology and plnlosoephy.

The course content for secondary level is as follows: wdeol-
ugy of Pukistan, emergence of Pakistan, system of government;
.onatural and industrlal resources; people and culture, welfare staie,
compunity development and education; geography of Pakistan, in-
ternational refations. These topies are organized as Islamic
ideology, national cohesion, personal development, pursuit of
knowledge and international understanding.

Unesco hlas co-operated in running the Assotiated School
Project in Pakistan through assoctats nof 50 secondary schools
scattered ail over the country. These institttions are either pilot
secondary schools or comprehensive high schools. A second
National Convention of the Unesco Schouls Project was held in May, -
1979. The Unesco Clubs have also been formed and the membe rsnip
In 1 reasing as the working teachers in various institutions are
taking keen interest 1n the activities of Unesco.,

Philippines

In 1977 the Burcau of Elementary Education unde rtook the
Expernimental Elementary Education Programme (EEEP) which in-
cluded the follosing objectives: to develop the spiritual, moral and
physical capabilities of the child; to provide the child experiences
in the democratic way of hife; to inculcate in the child the weals
and attitudes necessary for enlightened, patriotic, upright and
useful citizenship.

To achieve these objecnives, elementary education shall
provide for: the imcutcagjon of spiritual and civic values and the
devetopimient of o goud Fulipino based on an abiding faith in God and
genune tove ot country, the training or the young citizen in his
rights, duties ond responsibilities in a democratic soviety for
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active participation 1n a progressive and productive home and

community life: the development of a basic understanding about

Phulippine culture, the desirabile traditions and virtues of the people
as esscntial requusites in attaining national consciousness and
solidarity: the teaching of basie health kXnowledge and formation of
desirable health habits and practices. the development of functional
hiteracy aa the vernacular, in Pilipine, and in English as basic tools
for further learmng; and the acquisition of fundamental knowledge,
attitudes, habits and skills in science, social studies, mathematics,
arts and work education and their intelligent application in appro-
priate life situations.

Direct educatior: in human rights at the elementary level is
placed 1 social studies and character education, although concepts
of the human rights are integrated in all subject areas. There is
no spucific strategy used for the teaching of human rights. However,
emphasis 1s given to behaviour change. Learning in any subject
proceeds from the acquisition, integration and application of
particular knowledge, attitudes, and skills that will result in the
internalization of desirgble values which are expected to be demon-
strated constsiently in the child ‘s behaviour.

The expected variety of behaviour is Included in the elemen-
rary learning continuum as key behaviour indicators (KBIs) which
the teacher and the pupils must be aware of before any learning
activity and which must be manifested by the children after instruc-
tion. These KBIs include behaviour relevant to human rights as
well as other (esirable values and ideals which are basic to making
an individual an effective and productive member of society.

The key concepts which make up the contents of social
stuches include environment, social organization, change, socio-
cconomic development, and heritage. These are the concepts
which run through the entire social studies programme, gradually
growing in sophistication and complexity in the expanding environ-
ment of the local, the national, the regional. thence the international
commumties. The social studies offerings have corresponding

nceptual themes for cach year level. Social Studies | - I%
community, deals primarily with the native town, spiralling to the
neighbouring towns, for purposes of comparison to have bases Jor
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genctalizatons . The study may extend to the student's provinee

or region. Soual Studies 11 - Thihippine History and Government,
deals with the nation. Souial Studies I - Developnient and Progress,
takes up thie problems of the nation. Social Studies IV - the World,
deals with e naternational community . Human righes, per se are
studhed and discussed during the week of United Nations Day and

the week of Human Raghits Day. The weck's lessons are often

capped by a programme for the whole school, or some such sig-
nificant activity..

In the social studies curriculum, the study of human rights
15 integrated n several lessons taken up throughout the school year.
In the first year, in the study of the student’s native community,
the recogmtion of human rights and their violations in the home and
in the community, takes place.

Although integration of human rights is possible with all the
key concepts mentioned carlicr, it Is with social organization that
human nights 15 mcorporated direcely. Situations retated to such
sub-coneepts as role, interaction, social control, and the family
45 4 basic social institution arve examined, and discussed through
values-identification and clanification, Situations such as the in-
human or dignifying treatment of household help and less fortunate
relations living with the family, the domineering posture of elders
or older brothers and sisters towards siblings, the unkind and cruel
treatment of the physically defective among peers and playmates,
are used for the purpose. Utilizing various techniques, values are
wlentified, modihed, created and re-oriented. These values neces-
satily involve human rights.

In the second year, Social Studies Il which focuses on
Phalippine history and government, is virtually a course on the
people’s aspirations for Luman rights and fundamental freedoms.

- The study of the historical beginnings of the people is a study,
among other nights, of the right to life. The study of the early
vevolts, the Fahippme revolution, the struggle for independence,
15« study ot the tight to self-determination, the right to nationality,
the ight to be Tree ot the shackles of colontalism and imperiallsm.
The study of the structural and functional organization of the
govermnent s a study of basic political rights.,
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In the third year, n which Social Studies [H deals with the
prublems of nanional development and growth, the study of human
rights 1n the economic, the social, and the cultural spheres takes
place. The analysis of problems such as poverty, unemployment,
drug abuse, mflation, population e¢xplosions, soil erosion, etc.
invariably hinges on human rights.

In the fourth year, the scope of Social Studies IV, which
deals with the international community, allows the discussion of
human nights 1n depth: the viclations, the denials of human rights
where they happen, and respect for human rights where they are
esteemed and upheld.

A wide range o: teacher education programmes have been
nitiated to support thes: educational efforts for international under-
standing, peace and respect for human rights. Aside from regular
teacher education institutions, other bodies, such as the Law Centre
of the Umversity of dw Philippines have been associated in the
training and orientation of teachers.

An Asian Centre on International Humanitarian Law, Law
on Human Rights, and Refugee Law is in the process of being
established 1n the University of the Philippines Law Centre.

The Centre, will work in close co-operation with the United
Nations High Commissicner for Refugees and the International
Institute of Humanitarian Law. It initially countenances a documen-
tation centre of Philippine materials on human rights.

Republic of Korea

Respect for human rights, love of peace and international
understanding are a part of constant themes repeatedly emphasized
in all the textbooks on all levels of education in civic morality and
social studies. At the primary level, episodes are used to illus-
trate guiding principles such as love of mankind and world peace:
or respect for human life transcending national! boundaries.

At a higher level, in a textbook of social education for third-
year students of middle school, basic ideas of democracy are

outlined - that democracy rests ulamately on respect for man,
28
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his basie Ireedom and cquality, regardless of lus abihity, charac-
ter, and aspitations. It is also noteworthy that democratic ele-
mentsan hastory and cultural traditions are emphasized, such as
democ ratie institutions of Korea in ancient times and views of
Contucran scholars that nativnal policies should be based on the
public opimion of the people. In g texthook of morals at the same
level, an eprsode concetning ravialistic behaviour is intended to
ustrate that 1t 1s essential in human society to be able to think
in anothers” position.  In the texts for the courses on society,
pohtes wnd coonamics, or on vvie mosality for high-school and
college students, the same themes are repeated, only in more
suphisticated ways: the philosophical roots and historical back-
ground of the idea ot human rights are discussed 1n both western
and traditional contexts, Special attention is given to human dig-
mtg, respect for hife and benevolence .

There 15 no separate research institute devoted to the study
of human rights. There, however, is an Institute of Humanitarian
Law, amd the Kovean Association of International Protection of
Human Rights, which acts as a consulting bady to the people. It
also makes an annual report on the cascs of violations of human
rights in Korea. There is also a Department of Human Rights
attached to the Mimistry ol Justice. There are scveral institutes
for the study of peaceful unification of Korea. But there does not
seem to be any ipstitute devoted to peace research, except for one
established at Kyung Hee University, which, apart from researches
on peace, 1s offering post-graduate courses in peace studies lcad-
ing to a higher degree,

Socialist Republic of Viet Nam

e.ﬂ’m educanonal reform is now being undertaken in the
Socialist Republic of Viet Nam. One of its main targets is "We'll
look after aml cducate the young generation from childhood to
Mmaturation, »o as to credte a very important initial basis for the
furmation ol the new Vietnamese, the working people imbued with
a senae of collective mastery and developed multi-sidedly . In
order to reach this target, an all-round education, in general,
aml a moralny educ.tion, in particular, is being carried out. Due
attention has been pand to the problems of human rights, inter-
nattonal understanding and peace.
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Uncle Ho's five teachings are the content of morality edu-
cation of the pupils. They are: Love the country and fellow-
countrymen, study wetl and work well, unite and maintain disci-
pline, practice hygiene, be honest, modest and Lrave.

This content is taught to the pupils through the subject
‘morality". At first level schools, they can grasp the basic knowi-
edge of morality. At second level schools. they have a better
understanding of it, and at third level schools they continue to form
more firmly concepts of morality and especially get acquainted
with various categorics of morality.

Apart from morality, general sociolagy is taught from
grade 7 to grade 10. 1t supplies the pupi's with systematic and
basic knowledge of the Constitution, v'ews and concepts on nature
and society, moulding up of the collective mastery system. forming
of large~scale production, a new culture and a new type of man;
national delence and national revolutionary cause, international
policies,

Human rights are viewed as the right to cvllective mastery:
mastery of society, mastery of nature and mastery of oneself. 'This
content is included in the programme of morality education at first
and second level schools as follows:

a) At the first level: to respect the national flag, anthem
and the portrait of the great leader - beloved President
Ho Chi Minh: to love the country and the people (parents,
brothers, sisters, teachers, friemds, relatives); to be
willing to help others and to have a sense of safeguarding
public property; to fully accomplish every task concern-
ing study, manual work to strive to learn well by good
methods: to carefully keep and save public property;
to behave well towards everyone. including foreigners;
to respect social ways of life. regulations and rules
(from traffic rules to school’s internal regulations}
to practise hygiene and keep in good heatth.

b} At second and third levels: the right and the duty to
study, and perform manual work and national defence;
ideals, prospects. loyalty o the motherland and feelings
and behaviour towards other people; love happiness and
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marrge; industriousness, expeditiousness, optimism,
patience, scli-reliance, responsibility, discipline,
honesty, modesty. love for science; methods of tralning,
inorality .

On iternational understanding and peace, the pupils get
knowledge of other countries aml gradually form good manners
and habits towards foreign guests {polite, hospitable, kind, in-
offensive}. Then they gradually get a better understanding of,and
have good sentiments towards young friends and people in other
countries {love and respect, unity, support, correspondence, wall-
newspapers, introducing foreign friends’ activities, world painting
competitions, friendship, solidarity, support and assistance to
struggles for independence).  Besides, the pupils are educated in
love for peace, an vigilance and hatred for the cnemies that invade
their country amd other aggressors as well. Therefore, they are
ready to take arms to defend their beloved homeland.

In oxder to equip 1 .« pupils with good knowledge, senti-
ments,moral habits and manners, the following activities (in-and
out-of ¢lass) have been applied at first and second level schools:
Teaching and learning sul cts, particularly ‘morality ' and
‘general socivlogy’, taking part in manual labour in general amd pro-
tuctive labour 1n particular; taking part in social and the masses’
work anud artistiv, sport, gymnastic, entertaining and scientific
activities; moulding commune consciousness of pupils; taking
part in intcrnational activities.

The training of teachers in terms of the required com-
petencies, at all levels of education has been given high priority.
Further, the orientation of principals in the ability to direct
the murality cducation of the pupils has been given attention,

Buitding up the materialt-technical bases for morality edu-
cation (books, newspaper, magazines, notice-boards, tradition
halls, film=projectors, cte, .. ) has also been given speciat
attention .

Sri Lanka

The primary school currrculum has epvironmental studies,
which Uevelops into social stuhes as the student reaches grade VI,

3l
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the first step at the Jumor secondary level, Environmental studies
is based on 11 themes, several of which incorporate simple wleas

of international understanding, peace and respect for human rights:

our house ami thelr oLLupanis, whal we 246t and drink; whar we

wzal: heip tn our work; umty in diversity: our environment, things

that are around us: our sChool, 1t's envizonment; our helpers: .
our movements ways and means of commumication; earth and its
surrounding: what we sec and hear.

Al the secondary level, local study, society, social changes
and cultural acuvities of the grade 6 syllabus gives a wide under-
standing of social structure and its functioning in the students
mwinmediate environment. The student himself being within that
soctety will be conscious of the differences among individuals and
groups. Given such an environment he will be able to come to his
own conclusions. regarding the character of the society. Such
knowledge of une's own society may later be extended to knowledge
of a wider arca embracing the whole world.

Grade 7 takes him to the past. He learns about the
origin ¢f life on this rianet and its gradual development up to the
present day. In this unit he will learn how human Species evolved
to its present stute. Human types have certain characteristics.
These may be slightly different from one another. depending on
the clitnate and other physical conditions under which they have
evolved. In grades 9 and 10 students are expected to study themes
such as society, man and political blocks. In this section his knowl-
edge will be extended to the global society and international organ-
izations. In the grade 10 syllabus, students learn about wars.

They study about important wars and warfare. Peace means not
only absence of war. The antagonisms between countries may
continue without resorting to open conflict. This is a good oppor- *
tunity to understand the concept of ‘cold-war'. They would learn
that peace can exist only when there is international understanding
and co-operation. In grade 8, under international organization and
the role of the United Nations, respect for huiman rights is stressed .
In 81 hanka, which has a history of more than 2,500 years of
Buddhist influence. equality of all human beings is easily taught.
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Trainmng teachers [or social studies has been a problem.
Most of the teachers have had no special training to teach this
smfbjuut. In oxder to overcome this dilficulty, an in-service train-
g programme has functioned from 1972, Master teachors
apponted by the Mimstry of Educaticn help the teachers not only
to keep in touch with phe latest developmients, but also explain the
current methods of teaching social studies. The universities
started a new diploma course in social studies. Tuwlay teacher
traning colleges in Sri Lanka have taken up the respongibility of
providing courses to train teachers in this subject. Moreover
there is a pustal traimmg unit which supplics the necessary instruc-
tions to teachers. After completion of this course, an examination
is held and the successful candidates receive a centificate of coms-
petence. The need for pre-service training for teachers to teach
this subject is strongly felt. But inadequacy of funds has prevented
such a programme from becoming a reality.

Thailand

One of the landimarks in cducational development in Thailand
was the announcement of the National Education Scheme of 1977,
The scheme prescribes a new schooling system, as well as new
objectives of education at the primary and sccondary levels. Among
these objectives, the most relevant to human rights and inter-
nativnal understanding are: to promote a sense of respect for one's
own and others’ rights and duties . . | to promofe consciousness
of belonging to the Thai nation, as well as to the human race as a
whole; to uphold equality, integrity and justice.

Tu translate the new National Education Scheme into practice,
the new clemmentary and scecondary curricula were launched in i978.
The new elementary curriculum aims at imparting basic literary
amd life skills to the general population of the majority of whom
hve in rural areas. Among the social relationship skills, the new
curriculum scts amonyg other things objectives on rational decision-
making, problem-solving throngh peaceful means, and true under-
standing of regional end international environments. However, onc
does not find conrse ootlines in life-experiences (the new subject
arcas incorporating social, and natural science studics), which
reflect the objectives so stated.,
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- At the lower seeondary lesel, which consists of three grades,
the new currieutum 1> set with ten objectives. Among these,
objective No. 10 provides for the promotion of good undersianding
of mankuw, with the view to peaceful hiving. The course-outlines
for soclal studies ot secondary grades 2 and 3 provide studies of
neighbouring countrics such as those in Southeast Asia, and cthers
such as Australia, New Zealami, Africa, North and South Amcericas,
as well as Europe. The social studies at both grades 2 and 3

take up about five units out of the required 21 units per year, thus
constituting a considerable portion of the learning periods.

At the upper secondary level, which consists of three grades,
the new curricutum provides for seven objectives or aims. Among
these, arc the anns to-gromote respect for human rights, and to
increase true understanding of the economic and political problemrs
of the world, and to foster consciousness in being part of the inter-
dependent world, and know how to solve problems thrqugh peaceful
means. However, in the course-outlines of the social studies, it
is not easy to find any portion of the required courses explicitly
devoted to such objectives or aims. The units on democratic politi -
cal system at grade 4 involve a study of human rights. The units
in the electives provide for a study on conflicts among nations and
the role of international organizations such as the UN, in the
keeping of peace.

Learning, on the other hand, is the result of the tgfal en-
vironment, in school and out-of-school for that matter. Deliberate
school~organized activities may also exercise an immeasurable
impact on students' attitude and value systems. Believing in such
a principle of learning, the Ministry of Education encourages the
schools to organize activities which tend to promote international
understanding and human rights. Since 1960, about 55 schools and
colleges 1n Thailand have been associated with the Associated
Schools Project {ASP) launched by Unesco since 1953. These 55
educational institutions consist of 11 teachers colleges, 3 technjcal
colleges, 35 secondary schools and 6 primary schools. They are
all scattered over different parts of the country. The school acti-
vities which they have organized cover a wide range, from an
exhibition of artifacts, slides amd posters of different nations on
different occasions, to essay contests on the subject such as
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human vights, and the role ot the UN i the resolution of conflicts;
1o exchange of arts vbjedts with different countnes such as Mahta,
cte. All these 55 edycational institutions hayve expreossed therr Hvely
interest i extending these activities, and expressed their concern
that the new sccodary and clementary curticula are rather restrie-
uve i these matters. It is thercfore hoped that if more encourage-

> ment 1s given to the schools and colleges in both spiriteal and
physical aspects, the ASP may be extended to cover more schools.
= Union of Soviet Socialist Republies

The foremoest tasks of the Soviet school include the fostering
in pupils of a scientific workd view and thetr education in the spirit
of pace, patnofism and internationalism. The scientuific world
outlook, wluch s important for every individual to possess, is
shaped at school by way of imparting to the pupils a s¢stem of
knowledge abow the workd around them, about man's past and
present, by developing the cognitive activity of children and
adolescents amd mvolving them i public and labour activities
along with adults. Onc of the tasks of the school is to take pupils
outside ordinary consciousness and cultivate in them a scientific
consuiolisies s that reflects vbyective reality more deeply and fully .
Scieatific knowledyge forms a solid basis for enabling pupils to
unde rstamd an vbjective picture of the world and its development,
interrelationships, times and peoples, the causes behind wars and
the conditions for preserving peace on earth.

The contributon of all school subjects such as mathematics,
bwology, hteratire, foreign languages, is essential for the educa-
tion of an inte rndationalist, who must have wide mental horizens, a
worldvicw, free from nationalistic opinions and feelings. But, un-
questionably, social scienee, and geography are the subjects that
mdicate to puptls about the develuopment of mankind, its past and
presunt, the destinies of various states and peoples, and their
relationships and comnections’. The content of these subjects in
thare entirety directly influences the moulding of pupils’ scientific
workl outluoek, their vicws on the world and their attitude to their
compatriots and other peoples,

The teatbooks on ancient history usad in Soviet schools also
contatn a wealth of material revealing links between predatory wars
anmd aggressive acts on the one hand ana the exploitative essence
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of capitalisy social relations on the other.  Abundant concrete
material shows pupils hows in the 17th to 19th centuries. the ruling
classes of different countries established their colonial empires

and waged predatory wars in Latin America, Asia and Africa, sub-
jugating the pcoples of those continents, ruthlessly exploiting them
and thereby retarding their development and progress for years.
The peoples of these territories fought grim battles against col-
omalists in their efforts to regain their freedom and independence.
Thesr struggle was a response to the enslavers' unjust and annex-
attonist actions. On the basis of 1w abundant and concrete material,
the textbook "Modern History' shows that World War | was caused
by the striving of the ruling classes to re-divide the world and seizc
foreign territories. Because of the mercenary aims of the exploi-
tative minority anxious for enrichnrent, mankind suffered immense
losses and 1rreplaceable cultural material and values were burned
in the flames of war.

Much space 15 given in Soviet history textbooks to the gection
entitled 'The Causes, the Character and the Resuits of World Wrr
II'. It inflicted particularly severce damage and suffering upon the
peoplées of the USSR. The generation that sustained and well
remembers all the horrors and hardships of that var, the bloodiest
in the history of mankind, is still alive. In orxder to prevent another,
even mote lerrible war, the younger generation must have a scien-
tifically substantiated answer to the question as to the causes of
World War II. The textbooks show the growing contradictions
between the imperialist circles of different countries and their
striving to redivide the world yet again and destroy the world's
first socialist state. lmperialism is shown to have advanced to
the historical arena as the most aggressive anl misanthropic
force - fasctsm - which was instrumecntal in unicashing World
War I,

The concept on the leading role of thc masses imbues the
ristng generation with a confidence that it is possible to put an end
to war on earth. It makes meaningfud their participation in the
peace movement and in compaigns of protest against the arms race
and tn other actions aimed at promoting peace. The syllabuses in
history provide for a special theme ‘The Movement of Peoples for
Peace’ which deals with ways in which the massces of all countries
can wage the struggle for world peace. ’
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The entire course of social subjects is to bring pupils to an
understanding of the fact that human progress ts incompatible with
acts of violenee, aggression and supprescion of other peoples.

The syllabus n the social subjects in the Soviet school in-
clude special topics and sections in the textbuoks, concerned with
the principles of peaceful coexistence and econonue co-operation
between the countries with different political systems. Textbooks
on history, geography, and social science present the main source
from which pupils draw information and form ideas about other
peoples.

Education to inculcate internationalism begins with things
that are plawn to a child, from the fostering of respect for and
unde rstanding of people of other nationalities living in their coun~
tries. The Soviet school has accumulated much experience in
educating childeen in the spirit of internationalism, for the USSR is
2 multi-national country inhabited by more than 150 peoples and
cthnic groups. lnstruction conducted in the native language of
pupils is a basic principle of the system of pubhc ‘ecdlucation in the
country. In each of the 15 national republics, which are all sover-
eign and havce their own Ministries of Public Education school
children study the history of their people. Besides, there is a
course of tiie history of the USSR which describes the formation of
the Unmon of Soviet Socialist Republics and the contribution made
by ¢very people to the advancement of science, culture and produc-
tion.

Various holidays and fe stivities acquainting school children
with their coevals from other constituent republics are part and
parcel of many lessons. The festivals 'Fifteen Republics -

Fifteen Sisters’ are often held at schools. Every class prepares
material on the republics. National songs and dances are learned,
national eostumies made, amd reports on the labour achievements

of the working people of a given republic are prepared and delivered.
The festivals are striking and vivid celebrations provide a great
cmetional boost to international education. Tourist trips, excur-
sions, inter-republican suinmer camps, joint fabour teams which
stryve to promwote fricndship among a@nls of various national-
itics are widely practised in the Soviet Union.

Soviet school chuldren receive extensive and scientifically
subsiantiated information on peoples of other countrics,

37
Q

ERIC

Aruitoxt provided by Eic:

40




Peace und regpect jor hwnan rights

The inclusive course of history (fasting ¥ years and compulsory for
all school puprls) comprises ancizat history (the fifth form), medieval
history (the sixth form), the history of the USSR, malern world his-
oIy and recent history {the seventh through tenth forms). Textbooks
also deal with the history amd the present-day state of the peoples

of all continems - Asid, Africa, America, Australia and Buvope.

Whilc fostering in the young inte rnationalism and an intereé
1n what is happening in other countries, schools in socialist coun- ‘
tr,2s imbue them witht a rcadinéss to come to the aid and rescue of
those who are in distress and adversity, with a readiness to fight
against aggression, oppression, against racitalism and discrimi-
nation. ‘There is no such thing as somebody else ‘s trouble. ' - N
such s the credo of school children by which they are all guided in
studying the present day international situation.

Uncsco programmes

The Recommendation concerning Education for International
Undcrstanding, Co~operation and Peace and Education relating to
Human Rights and Fundamental Freedoms was adopted by the
Unesco General Conference at its eighteenth session in November
1974. This Recommendation is of great importance as it places
strong emphasis on the active participation by individuals, local
-groups and communities in efforts to deal with global problems.

In every field and at all levels of education, it serves as a legiti-
mizing force for intensified action to develop international educa-
tion. For the implementation of the Recommendation, Unesco
anized the International Meeting of Experts on the Role of
SocialStudies in Education f,r Peace and Respect for Human Rights,
in 1976 in the USA. Unesco has also organized a series of regional
seminars for educators: Geneva (Switzerlamd) - 1977; New Delhi '
and Jaipur (India) - *978- Helsinki (Finland) - 1978; Sofia (Bulgaria) *
= 1979%; and Helsinki (Fituland)} - 1980, A serios of national studies
has been conducted in Czechoslovakia, Egypt and India. Further- .
more, & handbook for classroom teachers on implementation of the
Recormmendation 18 being prepared at present by a group of ten co-
authors under a contract made with an international non-governmental
ganization.
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Tihe recem Twenty-first session of Unesco's General
Confurence bield m Belgrade has approved the conveming, 1 1982,
ab di ke r-goveanpiental conference on educanon for international
understanding, co-uperdtion and peace and edecation relating to
buman rights and tundamental frecdoms, widh a view to developing
a chimate of opimon tavourable o the strengthenig of sceurity
and disarmament. The Associated Schools Project in Education
tor International Co-operation and Pedace, comprises at present
somg 1,400 cducational mstitutions (primacy and secondarcy schools
and teacher-tramng mstitutions) i 74 Member Swates. In Asia
and the Pacific there are at present 14 participating Memixet States
with sothe 473 schools. The number of Associated Schools per
country vaties from ore in Indonesta to over 100 an the Philippines.,
The objective of that Project is to promote education, to encourage
the carrying vut of expernmental activities during the conrse of the
schivol year and wathin the framework of the curciculum, on worid
problems aml the role of the Umited Nations in solving them, on
human rights. on other culinres and countrivs, and on man and his
vaviromnent, The results of such activitics are to be disseminated
at both the national amd ieernational levels, so that other schools
and countries can learn of the posittve results obtained and under-
take similav action, i

Une sco has recently careed out an overall evaluation of the
Assucrated Schools Project, and organized an International Meeting
of Experts on the Do, zlopment and Evaluation of the Project, in
order to consider new strategies for further development of the
Project in the hight ot the evaluation xreport. On the oceasion of the
Project's thirtieth anmversacy in 1983, Uncsco plans to orgamze
a World Congress on the Associated Schools Project,

Another aspedt of Uneseo’s current programme includes a
two-yedr project tor mulvlateral consultations on scecondary
school history teathooks published o several European Member
States (Finlamd, the German Democratic Republic. Italy, Poland
and the USSRY, This project is being carried out in collaboration
with the Finnrsh Natonal Commission for Uneseo, A similar
project 1s forescen for several Member States of the Asia and the
Pacifie region for the next tricnmum, Negetiations have already
began with o fow Netional Commissions for Unesco in the region,
Publications on apartheid, disaomament and geography teaching
are also mlerway . 39
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The International Congress on the Teadhing of Human Rights
took place in Vienna in 1978 at the joint initiative of Unesco and the
Government of Austria, Following o recommendation made at this
Congress, a meeting of experts was hold at Unesco in 1979 to draft
a Seven-Year Plan for the Development of the Teaching of Human
Rights (1981-1987), Another important activity was the organization
of the World Congress on Disarmnament Lducanon held in Paris in
1980,
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Chapter Two

IMPROVING SOCIAL STUDIES/CIVIC/MORAL EDUCATION FOR
ENHANCING INTERNATIONAL UNDERSTANDING AND PEACE
AND PROMOTING RESPECT FOR HUMAN RIGHTS

(Group Reports)

The Meeting formed two discussion groups:

Group A - Primary Education
Group B - Secondary Education

for the detailed consideratlon of ways and means to improve social
studies/civic /moral education for enhancing international under-
standing and pracc and promoting respect for human rights -
Agenda Item 5,

Each group, in respect of the level concerned, deliberated
on significant aspects of the following:

Curriculum development/research

- Learning resources
- Classroom and extra-curricular activities

- Teacher training

A technical discussion no:mte.l which raised a number of
critical 1ssues in t j-and to the various sub-topics of discussion,
formed a take-off puint for elaboration of problems and issues and
possible solutions.

General implications of the doctrine of human righis

The International Congress on the Teaching of Human Rights
hetd in Vienna (1978) stressed the fundamental importance of
human nights  The final document of the Congress indicated that
"Human rights 1s education and teaching must aim at fostering

b. Provided by tre Bureau of the Meeting.
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the atritudes of tolerance, respect and solwdarfty mherent in human
rights; providing knowledge about human rights, 1n both their
national and international dimensions, and the i1nstitutions estab-
hshed for their implementation; and developing the individual's
awareness of the ways and means by which human rights can be
translated into social and political reality at both the national and
inte rnational levels.”

The present Experts’ Meeting also recognized the founda-
tional importance of human rights in its deliberations, and a back-
drop for the Group Discussions, a sub-committee of the Meeting
provided the following general implications of the doctrine of
human rights for international understanding and peace.

The doctrine of human rights manifested in various declara-
tions in the contemporary worid, especially in those of the UN,
1s of paramount importance to all peoplie in the sense that it is the
first universal moral code in human history which is accepted in
principle by all the peoples of the world. Its basic idea may be
said to be traly universal in the sense that the moral injunctions
for the respect of fundamental human dignity may be identified in
almost all cultures and religions. It may also be regarded as an
aspect of inevitable tendencies inherent in modernization. namety
the ‘mniversalization of experiences’.

For the first time in human history, the emergence of cer-
tain specified international standards in civic morality is being
witnessed. It provides a moral standard to judge the nature of a
given political community. It also offers hope of educating the
youth of the world to work for a coinmon goal of building a better
world. With a liberal dose of imagination, it may be posSible
e®en to look forward to the time when the traditional conflict
between the ’'good citizen’ and the ’'good man' would disappear.

However, while recognizing its importance, itis also neces-
sary to note some of the problems in implementing the inter-
national standards of civic morality in pPractice or in education.,
particularly in this region.

First, the doctrine of human rights has an element of
ethnocentricism in its currently prevalent forms. It appears to
have becn predominantly based on the particular values and
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eaperiences ol the developed Wesicon countnies acquinred in the
coutse of thelr modernization, {t seems to have been assumed that
thete baste notivn of atomistic indiny uals possessed of a4 bumdle of
mehenable nghts could be extended o the whole worll, In practice
s anay cocounte t cultural o deologieal 1esistances, which would
Hpait the chanees of implementing the basic sprent of the docteme
isell, Besides, 16 1s essentialiy an abstract princple, which is
hikely to rematn iupty words without tradthion or conswle rable
accumdlation ol expertences in cunnnig socal istitutions for theic
reahization. Itmay be tmportant, m ths respect, 1o revive and
Keep up with tradiional clemems i cach country corresponding to
the basie wea of the docerne.

As an example, some countoes have a goud tradition of
respechimg amd raking carce of old people, who would still remain
helpless and abonated from the soctety even f formally entitled to
enjuy all the rights cunerated i the dedlarations of human rights.
inthe tradivon of these coumtries, 1615 not the rights of old
people but the duty an the part of the youths which has been given
viephasis  duty cmanating trom the extension ot conerere filial
picty tieyv 1eel for therr own parents, and npot from any apstract
principle of the nights of the old,

Scoomdly, those rights declared as unalienable are in reahty
contingent upon cuncrete conditions of a given society . Besides, -
some of them may be mutually contradictory if taken literally.
This may bread cynictsm and dhsiusionment about the principle
iselt, Hlaving been largely based on the expericnces of the devel-
oped world, the doctrie, o its present form, may conie into
conflict vath the necessities of the countries currentdy eagaged in
therr efforts for econonvic, political or social development. It
may be helptol for its actual implementation, to incorpotate some
scnse of ‘duptes’ m the doctrine,

Thigd, the umtversality of rag doctrine :ﬁould be given due
vimphasis not merely as an abstract principle, hut in the concrete
context of the miodern world in which the principle of national
autarcly 1 largely o dream of the bygone age and exastence itself,
et alone satisfactory existence, depends on mutwal understanding
and cofoperation vl nations, A unmiversal code of morality, a
broad conscasus on the common objectives of the world, is a
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necessity in a world in which Jaily lives are closely inter-connected
and people cannot remain apathetic to conflicts or sufferings in
other areas without incurring detrimental ¢ffects on themselves.

Finally, in view of the limitations of the doctrine in its
present form, It may be desirable to try to formulate a new prin-
ciple which is more universally valid and more widely applicable,
based on the cxperiences and aspirations of a wider range of _
peoples, establishing truly common goals for the whole mankind:

Report of Group A (Primary Level)

Social studies, whether manifested as a single subject {in
various forms of integration), or as separate subjects, deals with
content related to history, geography, civics, economics, socio-
logy, anthropology. More than in any other subject area, social
studies deals primarily with the human species in society, in a

" variety of aspects related to the functioning of the human being.

Q

Even cold facts’ of social studies embody in them the drama of
the strivings of lluman beings for a better society and for self-
realization, over time and space. Thus the content of Social
studies is uniquely suited to act as a vehicle for projecting inter-
national understanding, peace and respect for human rights. By
its very nature, in its multiplicity of dimensions, social studies
provides the basis for progressing from an ego-centric or uni-
centric view of the human being to a socio-centric and global-
centric perspective. In the concepts of sociai studies are found
the rational foundations for a humane world as well as the con-
commitant prerequisities of empathy, concern for others and
appreclations of human beings as individuals and as clusters

of individuals labeied communities or nations.

With such obvious and powerful convergences with inter-
national understanding, peace and human rights, social studies
has not only 2 significant role to play in regaxd to the promotion
of these ideas, but also a paramount obligation to do so, especial-
ly in the present context of the power of nations to destroy the
world - both the innocent and the accused.

The arguments indicated above for the role of social studies
apply irrespective of the manner in which Member States organize
the area of social studies - integrated, separate subject areas,
separate subject for moral education - examples of all of which
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are found 1n the region. While sufficient research evidence does
not exist in the region to make a conclusive judgement about the
benefits or otherwise of one kind of organization or another, at the
lower primary level at least, there are, predominantly, move-
ments towards integration of the content of social studies, frequent-
ly focused upon selected, locally-relevant real-life situations.

At the primary level, it seems clear that at least the follow-
ing specific roles may be provided to social studies/civic/moral
education in the context of jnternational understanding, peace and
respect for human rights:

- Promote those values and that moral development regaired
for international understanding, peace and respect for .
human rights, which will lead to more sophisticated ideas
and convictions later.

- Establish habits or patterns of behaviour that society
considers important for gsocial identity and cohesion.

- Provide basic awareness and knowledge frameworks for
the learning. Reflection, analysis and deeper meaning
will emerge as the child matures and engages in further
learning. '

The cluster of concepts taught through social studies or
otherwise, hut relared to international understanding, peace and
respect for human rights, does have different interpretations in
the different countries of the region. However, the Group decided
not to engage in terminological or definitional clarifications or _
consensus activities. It resolved to accept the general meaning
and implications as wcll as the implicit ideological basis portrayed
in the UN Declaration on Human Rights and other UN Declarations
and Resolutions. The Group also acknowledge the individuality
and diversity of interpretations that may be placed on those general
meanings. The Group recognized that the Unesco Recommendation
Concerning Education for International Understanding, Co-oper-
ation and Peace and Education relating to Human Rights and
Fundamenta] Freedoms, had also retained the definitions of the
above sources. The rights of the human heing form the corner-
stone for all the other concepts involved.
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Article 26 para. 2 of the UN Declaration on Human Rights
was taken to be particularly relevant in the context of primary
education,

"Education shall be directed to the full development
of the human personality and to the strengtheéning

of respect for human rights and fundamental freedom.
It shall promote underatandmg, tolerance and friend-
ship among all nations, racial or religious groups,
and shall further the activities of the United Nations
for the maintenance of peace,"

Further, Section lII/4 of the Unesco Recommendation pro-
vides the guiding principles for educational efforts in this area. .,

a) an international dimension and a global perspective .
in education at all levels and in all its forms;-

b} understanding and respect for all peoples, their cultures,
civiltzations, values and ways of life, including domestic
ethnic cultures and cultures of other nations;

¢) awareness of the increasing global interdependence
between peoples and nations;

d) abilities to communicate with others;

- e} awareness not only of the rights but also of the duties
incumbent upon individuals, seocial groups and nations
towards each other;

f) understanding of the necessity for international solidarity
and co-operation;

g) readiness on the part of the individual to participate in
solving the probk ms of his commumty, his country
and the world at large.

The Group also noted that while interpretations of the
concepts varied, it was Possible to identify universal or common
values that all peoples currently hold, and which correspond to
those stated in the Declaration of Human Rights. Many philo-
sophers would contend that values related to the preservation of
human life and survival were universal in their simplest form.
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Sunilarly, all people have certain brological or cinotional or moral
needs that inust be met such as susienance and shelter; physical
safery and health; affiliation with others; self-realization.

.

These simple commonaiitics could well form the first intro-
ductions to the more complex concepts of international wide estand -
ing, peace and human rights. In fact, the scarch for commonalitics
rather than diffcrences in other aspects of living - commonalitics
of the Joys and sorrows of common people - their ceremonies,
songs, folk tales, games may well become the initial bases of
complex concepts.

Curriculuin_decision making

Tie Group recognized that problems in curriculum decision
making c¢an arise from the very nature of the ideas, values and
moral aspects of {earning theinselves. Some counttles expressed
difficulty in finalizing and intcrpreting a basic reference point or
body of knowledge that might provide the substance of these studies.
However, when a focal point was available, such as through a
national ideology, curriculum decision making becomes a much
easier task.

The laws, rcligious beliefs and practices, customs, tradi-
ttons and constitutional statements were variously cited as pro~
viding frameworks for studies in this area. However, it was
acknowledged that expectations implied in these sources, and
actual outcomes, were not always matched. Beyond the suhstan-
tive or major value positions identified, there existed those values
which were negotiable, less precise and subject to change from
time to time. There were also others which may be argued to be
valid in the context of the greatest good to the greatest number,
but not neeessarily to some given set of individuals. The possi-
bility of tensions between the ideas, values and beliefs of iadivid-
uals and the socio-political context in which those beliefs are
enacted, is commonly very real.

It was acknowledged that the reality of the world is such
that a government would wish or be obliged to behave in such 2
way that may scem to contradict the Personal value positions
that 1t has cndorsed nationaliy or internationally. At times
people may be askaed to relinquisi or suspend values on rights in
’ 47
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the national interest. Changes of this type must produce uncer-

tainty and even cynicism. Further, the voiced idealism not neces=
sarily manifested in international events by those countries which .
voice them, must also add to such uncertainty and cynicism. .

Such contradictions, dichotomies and aberrations arising
out of various interpretations of the concepts involved are inevit- ‘.
abie in the real life of nations. However, if more than sentimental
superficiality, or ritual tokenism is to be achieved, prior to cur-
riculum decision.making, ait is essential that as much of & consen~
sus regarding the interpretation of these concepts must be reached,
with as wide a participation of the generai public in the clarifications
as possible.

However, this does not mean that exposure of learners to the
complexities, contradictions and sophisticatlons are always needed
at all levels of education. Dealing with the primary level; these
complex concepts themselves as well as their relationships to,or
contradictions visible in national and international socio=-political
issues, are unlikely to find & direct place in curricula.l The
maturity of the children of this age group would not permit a
meaningful discussion of these sophisticated issues. The implicit
abstractions, complexities and subtleties are best left to higher
levels of education, after the learners have reached formal levels
of cogilitive operation .2

Nevertheless, these abstract concepts, in their essence and
in their component elements, must find a place in the curricula
at the primary level at a level of concreteness within the mental
capabilities of young children. A gradual progression has to be
deéigned and built, making it possible for the learners, given
time and with growth of maturity, to comprehend the nuances of

1. It should be emphasized that while sueh complex issues
may not appear in primary-level learning sequences, the
curricuium developers must concern themselves with sueh
issues, and find answers that are applicable in the given
nationasl situation.

2. Since many children in the region leave school at the end
of the primary level, this further education in regard *
to international understanding, peace and respect for
human rights has to be continued in ocut-of-school edu-
cation, 48
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_the concepts of mternational understanding, peace and respect for

“human Tights and tndeed find conviction and pre -disposition for

action rega‘rdmg individual duties and obligations related to these
concepts.

One example of such a pmgres,'sion"could be the following:

Promoting respect for the rights of oters in the home/ -
schooi/neighbourhood of the learner:

as 2 means to:

Promoting respect for the rights of others in the wider
community of the learner: l

as & means to:

Promoting respect for the rights of others in the larger
society (nation) of the learner;

as a means to:

Promoting respect for the rights of others in other
societigs {?ations); .
’ as a2 _means to:

International Understanding;
as 2 means to:
PEACE

The vehicles for acquiring such preliminary ideas could be
ve - simple at the primary level, in keeping with the need for
cus.espondence with the maturity level of the learners. Even
rule-bound games, or recognition of toneliness, pain and suffering
in others, or placing oneself in the 'skin’ of another, may be
such vehicles. Pervasive moral ‘principles’ as "do to others as
you -would expect others to do to you" may be the foundational
ideas at this level. '

" This illustrates the next imporftant issue in curriculum”
decision-making - the close interaction between ‘content’ and
‘methodology’ in the iearning and teaching of international under-
standing, peace and respect for human rights, especially at the
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primary level, A similar integration exists for example in a
'simplified ' component of human rights, but.in terms of pre-
requisite competencies that must be achieved by learners moving
towards an understanding of, as well as a predisposition to take
action about,human rights. ln this context the}_acc}uisitiOn of self-
worth {in addition to recognition of gther's worth) is such an
esscntial pre-requisite. The development of self-worth can lead

to ¢ belief in the possession of human rights, especially ia social-
ly and economically disadvantaged populations. Curriculum deci-
sions related to the ‘content area’ sclf-worth must mingle intimate=
ly with the methedological aspects of utilizing those real life situa-
tions in which the learnex, without perhaps consciously recognizing
it, is indeed exhibiting excetlence - such as in looking after buffaloes
or in a particular participatory role in a village festival, Especial-
ly at the primary level no clear distinction need be made between
‘methodology * and ‘content’. Indeed the methodology used often
becomes the content on which preliminary ideas of international

. understanding, peace and human rights are developed, It is »seful
to consider @ methodology-content hybrid as the basis for curric-
ulum development in this area at the p,ri’niai‘y level, {Even at
higher levels, methodologies such as simulations can form the
basis for concretizing and internalizipg sophisticated concepts

such as respect for others convictions and religions).

Coherent convergence between the maturity of the pupils
and the sophistication of the c0nce|:3is involved in international
understanding, peace and respect for human rights is but one of
the dimensions of the maturity factor.

The maturity factor has ochér dimensions too, of importance
in curriculum decision making. As learners mature, their nioral
development, in particular mora§ reasoning, and belief systems
undergo changes. As content currf methodologies are being devel-
oped, the nature of the maturity dtage of moral development, and
the reasons the learner attributesi to a particular moral stance
become vital characteristics to be taken account of in curriculum
decision making. Other aspects Such as the nature and extent of
intervention outside the classrootn that may be sultable or accept-
able are also 1mpllcat10ns thiat would need to be considered in
relation to the maturity factor. : R
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Curriculum decisions regarding sequencing of learning form
another cluster of issues that are particularty diffichit to solve in
the area of internatidhal understanding, peace and respect for

. hinnan rights, The difficulties arise from the atiributes of values
learning and rwral development by pupils. Inthis respect it would
N seem most practical to reach sequencing decisions by considerations

of the actual learning sttuations in the primary level classrooms.,
~With the recognition that curriculum development in this avea is
a hybrid of content and methodology, the decisions regarnding care~
ful sequenang take on a specidal importance. In a practical scuse,
. teachers have diffiatlty in dectding where to start in this area and
what reasvuable expectations they might bave of their pupils. Are
these values tanght or caught? Should knowledge and understanding
be interdependentdy linked?  Ave pupils motivated or interested
enouglt te accommodate the learning into their behaviour sy stem?

It 1s claumed that for classronns, schools, cn)t1{111t||1'1tie_s and
soieties to function in a4 coliesive and organized manuer, cextain
habits and behaviour traits nuse be inculeated in young chitdren.
The ideatification of these hahits, the scale of that learning or
‘conditioning’ and the way in which thag learning is undertaken will |
vary from country to country. There is an inherent danger in this
process. Young people may become so entrenched, closed amd
inflexible tn their behaviour that they may lose the ability to adupt
to changing situations, and certainly changes will occur, often
rapiclly .

A second aspect of learning in this arca could be labelled
knowledge-awareness. 1t could be‘agreed that at the primary levels,
the lowest levels of cognition should be achieved. Recall, compre-
Lension and acceptance of basic knowledge or belicfs about socicty
i a starting point, As the child matures, engages in further learn-
ing in the broadest sense, the knowledge gained will acquire mean=
ing, through reflection and personal experience .

A third aspect of inoral and values learning is the provision
of reul life experience where the learning can be applied. When
behaviours are met by approval and appreciation they will be con-
solidated in the child's behaviour patterns, This is the way of
parenting and it wonld seemn to be appropriate for*schoels, at least
for the Deginuing yeuars of schooling.
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The three aspects.of moral and.valves learning may be
represented diagramatically as follows:

ist Order Establishment of cognition enablin, |
desirable behaviours (including habits
and rituals), and establishment of

these behaviours.

4

2id Order Acquisition of basic knowledge-
awareness and comprehension related
to these behaviours.,

_ 4
3l order Provision of real life and simulated

application situaticns for practice and
reinforcement of these behaviours. ,

It shiould be emphasized that the aspect that involves the
acquisition of knowledge is a critical one and may indeed be made
simultaneous with habit formation oxr may even preceed it. All
aspects interact and are interdependent.

The learning sequences should assist children to ianire
into the ways people think, feel and act, at the local, national as
well as at the international level. An extension of this is the
development of assisting children to be sengitive to their own values,
as they compare their own situation with thar of other people.
‘Moral dilemn as’ used in simulation situations or in social drame
are particularly useful in helping children to develop such compe-
tencies. S0 are social participation, and community intervention
and involvement.

Aside from ¢ cisions . lated to intended learning outcomes,
the Group aryreciatew t?m -r cific attention had to be paid to the -
organization of efforts - % development of curricula - the
process for curriculum accision aking.

In one important sense, curricuium cecisions are made by
teachers continually, in the classroom. This is an integral part
of the teaching/learning process. Teachers react to the responses
of'their children in the course of the daily learning programme.

52

55

e




Improving social studies/civic./moval education

"Consequently, a teacher's personal commitment to education for

inte rnational understanding, peace and respect for human rights is

a critical factor that cannot be overlooked. However, official

curriculum statements and policies, which amount to statements

of intent, are a part of all educational systems, to greater or lesser
. degrees.

Systems vaiy in this approach to formulating those curric-
ulum statements. In some in...nces Governments may generate the
statements ndependent of educators. On other occasions a small
centralized specialized committee will make the major curriculum
decisions. In still other situations, recognized academic bodies
may be delegated the task of advising the Government on such cur-
riculum decistons. At the othier extreme, the curricnlum may be
ncgotiated benween parents, students and teachers at a given school.
Usually various combinations of the above occur, at various levels
of the education system, and at various stages of decision making
and implementation. ‘

The relative merits of centralized and decentralized curric-
ulum decision making have been the subject of much educational
debate . Whilst centralized decisions are easy to monitor, provide
predictable outcomes and a certain degree of equality of educational
experience, others would contend that genuine involvement of (say)
teachers, parents, the community, in curriculum decisions can
create commitment to reinforcing educational -philosophical posi-
tions and contribute substantially to enhanced success in imple-
mentation, without the need for centrai coercion. The two posi-
tions are not mutually excluzive, especially in the arca of content-
methodology for international understanding, peace and respect
for human rights. “The question becomes; “Who can best do what?*

It may bk appropriate for central committees to provide
philosophics. 1nterpretation of concepts and frameworks for action
that can also provide ooportuenities for teachers and the community
to make those decisions that directly effect learners in the class-
rooms.

A final important aspect of curriculum decision making
relates to evaluz on in values leaming and moral development in
intcrnational understanding, peace and respect for human rights,
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Peace and respect for human rights

Evaluation of affective learning is extremely difficult. The question
becomes "should sophisticated and protracted techniques of
measurement be utilized or can rel’unce be placed upon the judge-
ment and good sense of teachers to assess the impact of their
teaching activities?”

Even when objectives are expressed in terms of behavioural
outcomes, doubts emerge as to whether the responses are con-
trived, genuine or enduring. It seems that the seusitivity and
complexity of this learning may well defy totally effective evalu-
ztion strategies and this i$ a cendition that may have o be accepted
wiihin the constraints of resources available for extensive complex
evaluations. Until the matter is resolved, techniques of guided
observation and recording of children’s behaviour in a variety of
situations inside and outside the classroom seem to have acquired
wide acceptanee. .

This is clearly an opportunity for longitudinal studies of
pupil behaviour to be undertaken. When pupils leave the protective
and guiding ambit of the school and family, then the ultimate result
of the learning will be revealed. Other sociological studies of the
effect of moral learning can provide crude Indicators of the effec-
tiveness of educational programmes, such as social deviance,
family breakdown, employment patterns, reactions to political
manifestos and world events. However, the inability, in p. ictice,
to control the many variables in investigations of this nature often
makes the results of dubious value.

Learning resources

It was also likely that a variety of learning resources would
be needed in the system . Special efforts are required to encourage
individuals and groups outside the usual national curriculum cenires
to provide such resources related to international understanding,
peace and respect for human rights, in a variety of forms - not
only the printed page - but as posters, comic sirips, films, video
tapes, slides, etc. The mass media are specially iinportant
sources for such purposes.

To co-ordinate coherent and reinforcing action that can
mobilize such varled resources, a management infrastructure,
sensitive to maximum utilization of available resources, would
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need to be estabhished . This same infrastruciare cound also be
unilzzed 10 provide the carnculum development groups with 2ccesy
to a variety of tesource persons and materiais, often outside the
Miisthies of Education, $0 15ac the fullness of the concepts of
international nndeestanding, prace and respect for human rights
rmay be tmparted in the learning inaterials, especidlly if the simpli-
ficatton and concretization of the sophistivated concepts are to by
arcempted for fearning at the primary level. Such aceess will
ensire due recogmtion of the nsances of the concepts as well as
concreie mstaaces through whidh foumxlanonal vr prerequisite con
ponents may e introduced.

The relationships betwe o teaching?learning methodologies
aikd styi.s, and choice of maierials are inexiricably hnked.
Approadhes advocated for the primary level vary greatly. The
following are only suggestive of the modes that may be utilized.

- Using all modes of expericnee -information as they emerge
m the school and socicty, sucli an evens of interest or
1ssues that artse in the daily life of the school.

- Using life episodes and case studies of people and events,

- Using Nield trips and information gathering activities
within and beyond the school, such as visits to muscums,
culenral sites, ceremonies, factortes, orphanages, forests,
streams, cities.

- Direct involvement in the community by children under-
taking special community projects, such as planting trees,
helping in flood relief, harvesting crops, building fences,
cleaning areas, visiting the old and the sick.

- Using socio-drama, siinulations, music, dance and liter-
ature, ncluding folk dances, felk drama, poem contests.

- Forming irternational friendship ciubs.

- QOrgamzing mevtings of youth representatives to discuss
issues of the day,

- Inviting parents and community members to come to the
school.,

=t
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- Publishing class or school newspapers and engaging in the
study of the daily newspapers.

- Organizing meetings of parents-teachers and members of
the community to share planning of programmes and othe.
matters relative to this area of the curriculum.

- Tea.her discussion, dialogue and questioniné, accontpanied
by a wide range of teaching aids.

- Adoption of system-wide textbooks for all students.

It 13 of course essential that learners see the doctrine of
human rights and mutual understanding, concretely manifested in
the organization aud practice of the above activities.

All of the above require relevant learning materials and,
except for the last, not necessarily in the form of textbooks. It.

would seem necessary, for particularly international understana ng,

peace and respect for human rights as an area where the borxders
of content are not or cannot be defined with ‘permanency’, to
consider ‘learning resources’ as a tctality, within which, of course
textbooks would form an important component.

Concern was expressed that materials describing social
conditions and life in other countries may not be accurate or proper-
ly explained in leaxaing suaterials. It was apparent that no easy
solution existed for tius difficulty. Severe problems of rapid
obsolescence of learning materials was also evident. Unfortinately,
in most countries, the investment provided for echication related
to international understanding, peace and respect for human rights
was far from adequate to provide for the necessary corrections.

Teacher education

The central importance of teacher education in this area of
the curriculum is acknowledged. Clearly the subject of education
for international understanding, peace and respect for human
rights and relared themes and topics, by their very scope and
nature makes thorough amd effective training of teachers impera-
tive. A great deal of potential harm to the young child could be
done by inept, disorganized and unskilled teachers. Behaviours,
either immediate or latent, that would be quite contrary to the
objectives identified, may well be produced. ‘
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Country descripuons of the organization and design of teacher
education revealed widely different approaches in areas such as the
following: entry standards of trainees; duration of courses; content

. of courses, methods of instruction; teacher~internship: teacher
assessment .
. This wide spectrum of processes and procedures related to

teacher education, by circumstance or design, r-sults in teacher
capacitivs and needs that might be expressed as idllows:

Charactexistivs of Teacher Education Programmes and
their Relationships: A General Descriptive Framework

Low levels of eary . high levels of entry
qualification ” qualification

Short periods of training <«———3» long periwds of training
High degrees of teacher autonomous professional
dependence and assistance educators

High degrees of ¥ .. low degrees of
supervision - ~ supervision

Many teacher education programmes fall soniewhere
berween the cads of the spectrum described above. In practice,
huwever, too frequently those with the lowest eniry qualifications
are provided with short periods of training. These teachers
are far from being autonomous professional educators, yet little
assistance 18 provided to them, and the degree of supervision is
also low. Significantly the spectrum does not mention the quality
of instruction. Outstanding teachers frequently emerge from

. dulnous teacher education programmes, indicating that other
* unportant non-instructional elements are involved,

There are several special teacher education needs of social
s studics teachers participating in teaching for international under-
standing, peace and respect for human rights, In most cases,

primary teachers, 1 addition to taking responsibility for the total
curriculum of the chilit are expected to be proficient in guiding

children’s emetional and moral development. The sensitivity and
complexity of this task 18 most demanding, It 15 made more so by
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the absence of any widely accepted theory rvelated to affective learn-

ing as incdleed 1s beginning to exist for cognitive learning. Contribu-

tons by theorists have fuelled speculation and debate rather than

provide a consensus or a reliable theoretical framework that can be .
translated into practical instructional guidelines.,

It has been suggested by many members of the Group that =~ s
cducational psycliology and pedagogy that focuses upon alfective
lecarming provide the most useful theoretical framework for teacher
preparation in this area. Feacher preparation programmes where
thig has received major emphasis seem to achieve success.

*

At a personal level, it is frequently claimed that teachers
who are more mature and have a rich and wide range of life experi-
ences enjoy success in this area of learning. Certainly teachers
need to be emotionaliy and ideologically mature, stable and
confident. :

o

At a practical level, social studies teachiers working in the
arca of international understanding, peace and respect for human
rights should be especially skilled in discussion and questioning
strategies, techniques of acquiring,analysing, synthesizing and
cvaluating a wide range of resources and skills, and in organizing
pupils and others in a variety of learning situations and patterns.

Positive attitudes toward self and others are central to all
educational pursuits, It has particular relevance to education re-
lated to mor.lity and values and to the broader field of inter-
national understanding, peace and respect for human rights. In
rarcas of poverty and deprivation, building self-esteem is an im-
. portant means to breaking the passivity and acceptance of exploi-
tive situations. In developed areas, nurturing self-esteem is a
means to helping pupils through periods of dislocation and uncer- .
tainty 1n their fives. Teacher education programmes should
cnable teachers to carry out this work effectively. .

The teacher is a behaviour model to the pupils. The model- y
g role of the teacher in these affective learning situations
assumes as great an importance as the ‘content’ heing taught.
Teachers are obliged to exemplily all the best qualities and
behaviour that they would ask of their pupils. Human beings being
what they are, all prove to not always meet those expected
standards. This conclition is especially relevant where the

] 58
ERIC 64

.




[mproving social studies/vivie/moral education

distinction between the school aid the community is blurred, such

as in community intervention activitics used for learning purposcs,

In these circumstances, the role of teacher and members fn the

community especially demands strong commitment and dedication.,

The quality ol a teacher’s performance is also a product of the per-

: sonality of that teacher, independent of the training that the tcacher
received., Close attention to the psychological and emotional
strengths of potential teachers should be¥¢onsidered when trainces
are selected for the purposes of teaching for international under-
standing, peace and respect for human rights.

Practical guidelines for teacher education programmes may
be gleaned from the characteristics of succm pre-service
teacher education programmes. It scems that there is an absence

- of consensus in rescarch undertaken on the effectiveness of teacher
education in this arca, The following characteristics may be
tentatively identified on the basis of the experiences and perceptions
of the Group:

a) A practical probationary period, early in the teacher
education programine, provides an opportunity for the
trainecs and the system to assess suitability for the role.

b} Trainecs with higher achievement in the upper levels of
sccondary education have greater chances of success.

c} Programmes where teachers of teachers had evtensive
and successful practical classroom experience are more
elfective. :

d) Programmes with two balanced strands of learning, sub-
ject knowledge and pedagogy are more effective.

: ¢) Programmes where practice gotded pupil -obsexvation,
action rescarch, surveys and analysis of pupil behaviours

; in classrooms help teacher trainees link theory and
practice.

) Programmes with a significantly large experiential com-
ponent of teacher observation and practice scem to be
more effective. (This is perhaps the only gencrally
accepted criterion for successful programmes that is
reflected by research on this topic).
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g) Smaller, locally orientated teacher education institutions
which preserve the trainees’ idenrification with the local
community Seem to be advantageous.

h) Programmes that reflect the special language situations
in which the trainees would be required to work after
induction are favoured.

Despite convictions about the desirable characteristics out-
lined above, the Group acknowledged the constraints placed by
limited resources. To this should be added the tendency of funding
organizations, for a variety of reasons, to favour secondary and
and tertiary learning institutions. The notion of 'higher i$ more
Aimportant’ certainly cannot be substantiated in educational terms.
The generic and foundational aspects of primary education should

" be reflected in the funding arrangements made.~ - -

Special attention should be paid to preparing teachers for

family and community involvement. There is much evidence that

*links pupil achievement and motivation with levels of genuine °
parental involvement in the learning process. Whilst some societies
have traditionally and intuitively accepted this reality, others have
resisted this type of development, The situation is changing. There
is worldwide acceptance that external learning in general and learn-
ing that goes on in the home must be acknowledged with a co~oper-
ative rather than competitive attitude on the part of teachers. This
aspect is of particular importance in learning for international .
understanding, peace and respect for human rights.

The physical and emotional task of undertaking a responsi-
bility can be quite exacting. To visit homes, organize interest
groups, organize meetings, encourage visits to school and utilize
the people resources of the community in the learning programme
\ requires a high level of organizational and public relations skills

and a strong commitment to the task, Alternatively, organizing

children to go into the community to undertake special community
projects is also important and this makes similar demands on the
abilities of the teacher. Many of the required competencies can

be learned, but it is the experience of the Group that they are

seldom taught for in teacher education programmes. If success-
ful genuine and enduring téacher involvement is to be achieved, this
aspect must be reflecied in a designed manner, in the teacher
education programmes that are offered.
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Because of a variety of fuctors such as ambiguous curriculum

specifications, upsuitable or inadequate training, lack of resources,
it is frequently jound that teachers are unable to translate the cur-

. riculum developer’'s intentions into classroom practice and acrieve
the intended learning outcomes. THis is specially so in the complex

s area of international understanding, peace ana respect for human

’ rights, even after the best efforts of teachers. Consequently,

teacher education programmes should also reflect essential com-
ponents of curriculum development theory and practice that will
.enable the teachers to interpret accurately what has been written
in curricular specifications. The programmes must concretize
the curriculum theory and practice through exposing the ‘chain
links' that start with policy decisions and sophisticated conceptual
franieworks related to international understanding, peace and
—...— -human_rights and connect themselves all the way down to simple
learning sequences and activities recommended for the primary
level classroom. Curriculum developers must assist also. It
seems that curriculum development personnel often nurture the
mysticism of their craft at the expense of clear and simple language
communication. )

It has been suggested that teachers who are ‘dependent’
within the spectrum outlined eariier could also utilize the mass
media communication devices, such as television, radio, news-
papers and newsletters and pamphlets, magazines and books, to
bring surrogate teacher assistance to their classroom.

Societies are dynamic and are continually changing. If social
education is to match sociai reality it is necessary to continually
refresh and update teacher knowledge and skills in this area.
Whilst teachers have a professional responsibility to do this for
themselves, they are frequently unable or disinclined to do so.

* Consequently an in-service component of teacher education is
essential, This will vary in style, scope and sophistication
according to the various needs and resources of the systems in
the countries. The following modes of in-service education
already in use in at least a few conntries in the region, are
worthy of consideration: '

- Distance=-legrning programimes
- Self-instructional learning packages
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- Video and audio broadcasts and tape exchange programmes
- Vacation training.programmes

- Evening and weekend seminars amd courses

- Travelling lecture and workshop teams

- Advanced schools experience and exchange programmes.

N

In a]l areas, matters of costs and teacher incentives assume
major significance. Teachers in service must see the need and
benefits that will accrue from such activities, as a pre requisite
for involvement. -

The teacher’s behaviour has long been identified by interaction, - -
analysts as the single most important controllable variable in the
clagsroom. The issues and suggestions raised above are intended
to emphasize the importance attached to this reality, especially in
the context of moral and value learning implied in education for "
international understanding, peace and respect for human rights.

Experimentation and research

The great paucity of experimentation and research in the
teaching and learning of international understanding, peace and
respect for human rights at the primary level is an unfortunate
feature in the region. Some of the vital dimensions fox i‘esearch
are explicitly or implicitly indicated in the sections that are
reported above. There is no dearth of topics for investiganon. In
this report the Group wishes to put on record the urgent necessny
for research institutions, and not only those in education, to under-
take such investigations without delay, in order to support the -
existing programmes and those yet to be planned, in education for
international understanding, peace and respect for human rights.

Report of Group B
(Secondary Level)

Group B started its work with two basic assumptions, namely,
(1) that socia! studics has an important role to play in education
for enhancing international understanding and peace and promoting
respect for human righis: {2) that.in the process of content plan-
ning and. definition the Recommendation concerning Education for
International Understanding, Co-operation and Peace in Education
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‘ Relating to Human Rights and Pundamental Freedoms, adopted by
the Unesco General Conference in November 1974, is accepted as
a basic frame of reference.

Curriculum and learning resources

. The Group identified problem areas relevant to education for
enhancing international understanding and peace and for promoting
respect for human rights. The problem areas identified are as

\ - follows: : #

a) Human rights and cultural minorities (ethnic, -I.[Eg:istic
and religious);

b) Natidn:al integration;

¢) Inter-cultural communication and international understand=
ing;

d) Peace and disarmament;

¢) Moral education;

f) Soaio-econOmic equality frural-urban differences; and

g)/ WOmen s rights.

- T{le Group recognized that .here is a dearth of instructional
materials, other than textbooks related to these areas. Hence,
there ywas an urgent need to think about more effective learning -
materjals, such as audio-visual aids and supplementing reading ’
materials. For such purposes, as well as for the development of
textbgoks, it was necessary to identify important ideas and concepts
in th is€ areas.

' a) Human rights and cultural minorities (ethnic, linguistic
and religious)
Important ideas and considerations:

|

) f

. {
/

" ’:’r - In developing and producing materials about cultural

r;" minorities, it is important to derive the informational

)

data from local leaders/elders, as well as from anthro-
pological studies of social scientists.

a—
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. - There is a n(.ed to respect the language of cultural®
mmorltles,:yet rccognizing the importance of having a

-+ national language to foster national unity. !

- It should bé borne in mind that the unique customs amx!
traditions:of minority groups could enrich the nation’s
culture. !

- Respect for wman rights of cultural minorities could be |
enhanced through the school {classroom and extra-cur- 2
ricularfactivities) and through the mass media.

» Teachmg about the different religions wlll go a long way
in fosterlng international understandlng

- There is a need for cultural orientation of teachers who
wou}d teach about cultural minorities.

Practical suggpe stlons.

.The curriculum and learning materials should:

a—— -
- Include authentic materials about the ways of life of
cultural minorities derived from local leaders/elders
and the studies of social scientists.

- Use the mother tongue of cultural minorities side-by-sule
with the national language .

- Use the unique custontg and traditions of minority groups
as curricular enrichment of social studies cvrricula and
learning materials.

Vo .
- Feature the songs, dances and poetry of cultural minor-
ities in extra-curricular and schoo} recreational activities.

- Provide for the training of teachers who will teach cultur- ’
al minorities. g

b) National integration -

Important ideas and considerations:

- The curriculum and textbooks as well as other 1carning .
materials must reflect the significant contributions of
local and national figures, racial/ethnic/religious groups
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.as well as the problems and achievements of the common
people, to help foster national nnity and human respect
for all concerned.

- The development of mtcrnanunal umlerstanding requires
in b[l.ldel'l[b the inculcation of responsibilities as citizens
Wlthln their own countrics. ~ .

Practical suggestions:

The curriculum and learning materials should include:

- The ways of living of all the groups - ethnic/racial,
linguistic and religious - forming a nation, thcir prob-
lems, difficulties and. aspirations.

- The lives and activitics of the ledders or groups.

- The national philosophy (principles), treasurcs, festivals,
art forms, national songs, dances, games, natfonal I'lag
and other symbols.

The national media should, likewise, be used to reinforce
the quest for national unity.

- L3

¢) Inter-cultuxal communication and international undlerstand -
ing -
Important ideas and considerations: *

Teaching about world figures could help promote inter-
national understanding. -

v

= Inter-cultural and intex-country quiz competitions,
exchange of students, teachers, films as well as mater~
ials could help promote international unde rstaikling.

- international non-governmental oxganizations could also
help promowe international understanding.

Practical sugpestions:

To promote inter-cultural communicat:on and inte rnational
understanding, it is suggested rhat the following be done:

~ There be inter-cultural and inte¢r-country quiz conpeti-
tions and essay contests. Inhis regz r(l it is important
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.Peace and respect for human rights "
to guard against merely adding, to the learners’ store of
factual kuowledge. It is more important to get at the
heart of the life styles of other peoples, and develop
appreciation énd empathy for them.

-- Exchange o‘fﬂ‘students, teachers,. social scientists, .
writers, artists, film makers; who can produce social, *
cultural and othet learning materials. One should pro- .
vide safeguards that these exchanges of students and
teachers do not lead to such individuals becoming dys-

" functional to their society upon their return.

- Current world affairs need t6 be a part of cutrriculum of
-secondary schools. The sccial studies courses should
emphasize understanding of the underlying rationales of
the political, social, rellgious and economic points of
view of different nations/cultures.

- Emphasis should also "be on internationat economic and
cultural co-operation and solidarity among peoples; as
well s on the long peuceful periods in history when
natious had mutually positive influences on each other.

T

d) Peace and Jdisarmament

Important ideas and considerations:

~ Peace is necessary for the survival and further develop-
ment of mankind.. \

= The outbre@k of war in any part of the world could lead
to serious and disastrous consequences for all people.

- The present-day trend of armaments built-up could lead
to widespread destruction i the world: .

- Disarmament is a moral issue.

Practical sugpestions: .
] .
The gvrriculum and learning materials shoyld include:

- Amount of the extent of damages, human and material,
caused by wars.

- The excessive cost of Present-day armaments, ‘and how

much constructive activities like building schoats, houses,
66

69

_*-




Tmproving social studies/eivie/moral education

hospitals and training of teachers, could be done with
that money. Posters about this should be developed.

- Disarmament as a moral issue should be 2 part of the
secondary school curriculum, Discussions should in-
clude obstacles 1o disarmament.

¢} Moral edutation

Important ideas and considerations:

- 1in moral cducation programmes awareness of the human
rights of individuals to make choices within the bounds
of the societal norms or accepted value systems is

_important.

- Bvery teacher is a moral education teacher.
- Mor#l cducation has its roots in the home and society,

- The way a school is run should reflect the objectives of
-moral cducation programmes. ¥

Practical suggestions:

The curriculum and learning materials must:

- Consider moral values that have permanent existence
within a given cultural context {non-negotiable) and those
.that may change with time (negotiable). Such an analysis
could form the basis for selection of curriculum specifi-
cations.

- Devclop the concept of a mora:zly educated person as one
who can debate about moral principles and actually exer-
cise (uot merely talk about) his/her human rights tomake-
clioices within the bounds of the society’s norms or accep-
ted value systems, ;

- Avoid the yse of highly moralizing lengthy textual mater-
ials. Instcad, more audio-visual materials that could
provide springboards for discussions of moral issues
should be developed. ‘

= lnvolve the community in deciding on, and shaping the
content of moral cducation,
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- De-emphasize imposing elitist values on the learners.

f) Socio-economic equality/ urban-rural differences

Important ideas and considerations:

- The promises madc during the struggle for national 1ib-

- erations and commitments made in the countrv’s consti-
tution, bind a people to bring about socio-economic
equality in the shortest possible time.

- The gap and widening differences in the socio-economic
positions among the citizens, whether staying in villages
or in cities, tend to weaken a nation.

- Socio-economic equitability, if not oufright equality, has
, long been the quest of mankind .

Practical_suggestions:

The curriculum and learning materials should include;

. - Factors (national and international) responsible for
K socioeconomic inequality.

- Accounts about how privileged groups, within nation and
outside it, are continuing their dominance, (and over-
cmphasis on elitist ways of lire should be minimized).

- Account of man’s struggle against discriminatory social
systems such as feudalism, -slavery, caste system,
colonialism, racism which perpetuate socio-economic
Inequality .

g) Women's rights

Imporfant ideas and considerations:

- Although the constitutions of many countries of the regiorn
state that there will be no discrimination on the ground:
of sex, stil in many countrics, women's rights are not
observed due to religious and cultural considerations.

Practical suggestions:

. - There is a need 10 correce the stereolvped sex roles
currently ctuphasized in many textbooks, songs, nursery
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Improving social etudies/civic/moral education

rhymes and fafry tales, which discriminate against
women.

- Sudies on the role of women in society should find a

' place in secondary and tertiacy education., Curriculum
development centres should ensure that the national
figures presented inchide women, as well as men:

. = The vocational courses need not be strictly separated

for boys and girls. For example, motor mechanics,
* ) hook-keeping, carpentry, masonry, tatloring and cookery
could be thrown open to both sexes. )

- Mass media could help in present*ag women's rights, as
is done in sowwe countries. Repcesentatives of women'™s
organizations may be consulted for curriculum develop-
ment in this area.

Teacher education programimes

lhportant ideas and considerations:

- The lack of serious attention in pre-service teacher
training to subjects related to respect for hnman
rights, intcrnational understanding and peace is notable
among countries of the region. In most countries, teach-
¢r training programmes emphasizo mainly thie methods
of tcaching, ncglecting the content areas related tohuman
rights and peace. In some countries, courses dealing
with human rights, international understanding and pcace
are optional .

- The nced to improve teacher education programmes in

most countries has been identified, and efforts have been
o tnade, both in pre-service and in~service programmes,
for the training of social studicy teachers.

) - IFinancial constraints and lack of teacher motivation
F appear to limit in-service education in this field.

Practical suggestions:

- The content area of human relations, international
understanding and prace within school subjects should

6Y
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be given due fwportance, along with instruction in
methedology .

- Courses dealing with human rights, peace and inter-
national understanding should be provided, as well ‘as
training in teaching methods to promote such learhing.

- Experiences of international understanding and inter-
cultural communicagion should be included as part of
pre- and in-sexvice training programmes.

- Curriculum development centres need to develop innova-
tive materials and in-service training programmes de-
signed to promote human rights. international under=
standing and peacc.

Managemeni aspects of curriculum development

a) Organizing curriculum development

" Impgrtant ideas and conslderations: >

‘ - Gcnérally all the existing curriculum units show some
concern in social studies subjects for the issues of
respect for human rights, international understanding
and peace. These issues are, however, treated in
different ways depending on the need and the require-
ments of the curricula in different countries.

- Some countries identify these issues in specific ccurses
) of stwly, for example, inter-cultural and multi-cultural
education; international education; character education,
moral education and/or religious education. These are
either taught separarcly or integrated in the social studies
or int the general curriculum content.

- In some couniries curriculum centres work co-operatively
with agencies outside their own institutions in order o
ohtain consensus or finalization of the curricula related to
international ynderstanding, peace and respect of human
rights. This involvement appears to be limited in extent.

- Although issues concerning human rights, international-
unde rstanding ‘and peace are already buile-in in many
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school curricula, there are problems in many countries

at the conceptual, as well as the implementation level.

At the conceptual level, it apprars that the United Nations
documents have not been well considered in the relévant
units of the Ministry- of Education or the curriculum devel~
opment centres.l Except in some countries, there is no

* concerted effort towards consciously incorporating these
issues in the school curricula,

-

. = Generally there are no special curriculum committecs

- dealing in Issugs related to international understanding,
peace and respect for human rights in most of the coun-
trics. In soine countries there are standing committees
that have representative members froin within and outside
the Ministrv of Education or relevant units whose functions
arc to formulate syllabi, evaluate or finalize curriculum
materl. is.

Practical suggestions

- In many countries, ideas regarding international under-
standing, peace and respect for human rights can be built
into established subjects as geography, history, civics.

- The involvement of agencies outside curriculmin centres
in co-operative curriculum development activities in this’
*arca should be extended so that wider coverage and
national consensus may be obtained.

- Conscious efforts need to be made in regard to incor-
porating ideas and issues implicit and éxplicit in the
United Nations docummcnts, especially at the conceptuat
level. ) "

- Standing committees dealing with issues related to inte¢r-
national undcrstanding, peace and human rights need to
be established so that national and ime'rna}tional cvents
may be interpreted and implications for curriculum .
development established . Such committees, especially,

1. The United Nations Charter, the Universal Declaration of
Human Rights and the Tnternational Covenants on Economic,
Social and Cultural Rights and on Civil and Political
Rights. E
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Developing resources

would nced to be thoroughly familiar with the United ]
Nations documents on tnternativnal nnderstanding, peace
and respect for human rights.

Q
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Important ideas and consideragons

- The quality of teaching and learning about human rights
and international and cross-cultural ynde r'stamliug depend s
on the qual'ity of the leaining materials especially in
regard to the development of empathy and positive attitudes.

- The importance of developing supplementary case study
materials to take studeats beyond the information given
in the textbooks is emphasized.

- Curriculum amd resources cenires in the various countries
do not at present co~operate or co-ordinale among them-
selves in the development and produciion of learning
materfals.

~ Most textbooks amd supplementary book materials related
to other coumtries are produced by writers who can usual-
ly only give an outsiders’s view of the culture,

- Only in seme states have linkages been established be-
tween curriculum centres and the mass media.

:

Practical sujgestions

- Special atteation should be paid to the development of good
quality learning materials which provide for the growth of
empathy and positive attitudes in the learners for inter- .
national understanding, peace and respect for human
rights. The materials should permit exploration of the .
ideas lnvolved rather than providing umtary answers.

- Materiai that is supplementary to the standard textbook

" shonld be developed to provide the Jearner with a wide
frawework to constder the issues related 1o international
understanding, peace and vespect for human rights, The
case-study form is very useful for these purposes.,

- In order to develop well-written materials, it would be
necessaty to mobilize writers other than traditional
72
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textbook writers. Links with such people as short story
writers, novelists, cartoonists, or with such £roups as -
women’s rights organizations, trade unions, radlo and
television broadcasters, and professional societies and
associations are particularly bencficial in developing
supplementary materials. These groups can produce
interesting casc study materials and programmes to en-
liven student interest in a course and develop positive

* attitudes and values. Links can also be profirably estab-
lished with local groups and organizations to produce -
resources which are relevant to a local area.

- Casc studies,, stories and other supplementary materials
produced in one country might be used in another country
to help learners undersiand more of the culture of their
ncighbours.,

- The possibilitics of identifying writers, photographers,
and artists who can present their culture to other
countries shoukl be investigated. Such links would assist
curriculum centres in various states improve the
resources they use on other cultures, and in this way

N\ improve international understandifg.”

- The power of non-formal education, espccially through
mass cdia, in shaping the attitudes of the young should
be an important consideration. Links between educators

—_ and the media should be mohilized in the task of helping

the young acquire a more positive attitude to human rights
and world peace,

L]
Evaluation aml research .

Important idcas and considerations

- In .erms of evaluation and research, curricula related
to international understanding, peace and respect for
lunuan rights in most countries are yet in a development
stage, and the coverage is still not comprehensive.

oo
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Peace and respect for hwnan rights

Practical suggestions o

- An increase is essential in the pumber of projects
throughout various countries which undertake
experimental curriculum evaluation in the fields of
international understanding, -peace and respect for <
human rights. Relevant components of the probiem
areas discussed above offer many possibilities for
research and evaluative studies. After picking up good
models from these projects, Unesco might support
pilot implementation of some of them in selected -

countries if requested. These experimental programmes

should consider materials and teaching techniques,
as well as the evaluation of pupil performance by a
variety of meuans such as interviews and written
responses. '

ERIC A

4

i




Chapter Three

SUGGESTIONS FOR 'FUTURE ACTION AT THE
NATIONAL AND REGIONAL LEVELS

Hope was expressed that the substantial levels of consensus
reached and the meeting of minds that has occurred during the
Meeting would result in some tangible outcome in classrooms for

.¢ducation in international understanding, peace and respect for

. human rights and-the related themes and topics. The following
series of suggested areas of action could be, taken up at local, sub-
regional, regional, national and internatioral levels, under the
ausplices of e Unesco Regional Office for Education in Asia and
the Pacific. ’

Curriculum-related research »

It seems that frequently curriculum decision-making is based
on inadequate information about learning characteristics, practices
- and outcome in the general area of international understanding,
peace and respect for human rights. Accordingly, where it is
agreed to among participating countries, appropriate research of
at least two types should be undertaken:

I. Diagnostic action-research at classroom level
to describe, analyse and agsess the relative effectiveness
in representative classrooms, of various teaching
approaches in education for international understanding,
peace and respect for human rights.

2. Impact studies at classroom level to assess the degree
. of influence, take-up of innovations, and teacher and
 pupil reaction to-key curriculum policy decisions or
events rhat had intended to create fundamental changes
in educational practice related to international
: understanding, peace and respect for human right'é.
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Curriculum development activiy

As indicared above, the nature, processes and style of

-
curriculum decision making varies greatly in the region. However, ,
$0me common areas of need [or assistance emerged as follows:

[ . .
1. The preparation of a set of procedural principles to .
guide curriculum development activity. The documentation
of the principles with specific reference to education 3
[61‘ international understanding, peace and respect for .
sk .
. human rights would enable developers to identify
. curriculum elements.and the relationships between them.
- The range of elements can be represented diagrammatically
as follows: '
.
. Basic curticulum model indicating the range
of related curriculum elements
Curriculum Curriculum
sources intentions
Formal Inductive
= . Informal | pidactie 1
i aclic .
Curriculum S Curriculum
evaluation e practices
76
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Suggestions for future getion

2. In conjunction with (1) above, prepare collections of
exemplary and successfulsgcurriculum statements,
resources, practices and eyaluation techniques.

3. In conjunction with () and (2) above, in recognition of
the fundamental need to link the school with.the family
and the,gommumty, prepare a resource coliection of
" proven successful strategies that teachers can uge to
mobilise and influence other individuals and organizations
that also contribute to the child’s learning, external to
the school.

in ali aspects of (1), (2) and (3) above, "It would be hoped that
Unesco Regional Office might act as facilitator and as clearmg
house. 2 _

Curricvium-related materials

-

The ready availability of properly field-tested and proven

. effective materials is a fundamental need in this area. Major

problems occur not only in availability and authenticity of masrials,

but also in the level of language appropriateness as used in th
materials themselves. The following suggestions are intended ‘to
help overcome these difficulties:

}. Undertake at country cluster, sub-regional or rcgional
levels, studies of materials and practices that portray
the life-styles and beliefs of nther countries, to review
such elements as:

a ) appropriateness of reading levels;

b) authenticity of content;

c) acéuracy of data;

d) appropriatcness of level of ideas used;

e) general attractiveness and acceptance of the
material in the classroom.

Clagsroom anl extrascurricular learning activities

The following suggestions indicate the concern that learning
shonld reflect the developmental characteristics of the learner.
Concrete first-hand personal experience is the most appropriate
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1

3 . .

mode of learning in the primary years. Accordingly, it is suggested
that at an individual country level:

1, Measures should be undertaken to encourage teachers

v /—/ to take as many opportunities as possible to provide '
' direct real life learning experiences for children. ,
s (/ By venturing into the environment, and collecting, .
B discussing and analysiug information, and becoming -~ R
involved in community projects, the learning will
assume greater meaning. 4

2. a) Mass media provide a rich portrayal of social
events and conditions. Where possible these should
be utilized in the classroom. Additionally ‘
educational systems should acknowledge yhe potential
of the mass media as a vehicle for planned.
curriculum intervention, '

b) Special surveys of the needs, capacities ar;d
potentials, technologically and pedagogically, for
maximising the use of mass media in Iéaming in
classrooms should be undertaken.

(]
.

Opportunities should be provided, either separately or-by
‘support of existing organizations, for upper primary . -
grade students fren many countries t0 meet together in
local, national, sub-regional, regional, vacation ca
situations. The value of inter-personal contacts may well
be worth the relatively high cost-investment invglved.

4. Correspondence exchange within and between stddents of
various countries has long been a part of learning. [t
should be extended and facilitated whexe possibie. Costs

of postage, particularly in developing countries, inhibit .
the ability of learners to engage in the activity.

Accordingly, educators should negotiate with government X
postal systems to provide special postage rates or "

concessions 1o school-student generated and approved mail.

Teacher education

Teacher education (both pre-~service and in-service) is
acknowledged as the key element in promoting improvement in *
78
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classroomdpractice. However, the diversity of organizalibua_l _
arrangements and practices makes it difficult to ¢stablish cotnmeon
wareas of need.  An outstanding teaching technique in one chuntry
may have no relevance at all to another. Accordingly, it scems
appropriate for cuo-operative activitics 10 occur within clusters of
s countries with particular affinity and common concerns, as a
N beginning point for sub-regional and regional activity, The
- following areas arc suggested:

l. Reviewing and analysing ¢xemplary teacher
instruction curgicula, techniques and materials
that arce used in the context of preparing teachers *
for intcrnativnal understanding, peace and respect
for human rights, broadly defined.

Encouraging and facilitating the organization of

individual and group tcacher ¢xchanges with the

purpose of engaging in some appropriate joint

development task. . -

e

Preparing shorteduration ard synoptic teacher-
education courses with matching learning materials
in the areas of curgiculum development, thcory
and practice. This might well be accomplished
k ¢ through groups {r¥om national curriculum centres,” -
education facolties in universities or teacher
cducation institutions. It is contended that
improvement of this aspect of the prof- ssional
i : development of the teacher will make him or her a
mor¢ cfficient curriculum decision-maker at the
.classroom level ancd better preparedd to interpret
official curricula devised clsewhere.

L

’*-

A procedury reeonunendation

The vatue of u regional meeting of present type is self-
evident, Howcever, it is conceded that the value of future such
. meetmgs would be enhanced by the conduct of natlonal seminars
on the same themes and topics. It is suggested that Unesco
recommend this approich to participating countries where resources
and time permit, and, if possible) assist such activitics.
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2. Election of §flicers of the Mceting.

Annex | ,

. AGENDA

1. Opening of the Meeting.
(M-

LW
-

'3 Consideration of Provisional Schedule of Work.

-

4. Review of country experiences on the role of social studies/ '

on

. 6. Conclusions and recomnmtendations. LN

7. Adoption of the Dr#{t Final Report.

civic/ntoral education at the first and second levels of
educatinn.

a )} enhancing international understar*ing and
peace; and X

) promoting respect for human rights.
Consideration of ways and means to improve sqcial studies/

civic/moral education for enhancing international understanding
and peace, and promoting respect’for human rights.

a ) curriculum~ievelopment

b) classroom and extra-curricular activities

cyteacher training

3

8. Closing of the Meeting.

-

O

ERIC

»,
bl A .1 70 provided by ERIC

80




-

-

¢ ' e oa

Afghanistan

Australia

Chiga

India

Incdlone « *2

Annex Il -

[ ]

LIST OF PARTICIPANTS

Mr. Abdul Wadood Wafamal

President, Secondary Education Department
Ministry of Edircation

Kabul

Mr. W. Brewer .

Supervigsor, Curriculum Centre

Education Department, 57 Brisbane Street
Hobart, Tasmanfa 7000

Mr. Ru Xin o
Deputy Director
Institute of Philosophy, Beijing

Dr. G.L. Adhya

Reader in History

Department of Education?in Social

™ Sciences and Humanities

National Council of Educational
Research and Training

Sri Aurobindo Marg, New Delhi - 110016

Mr. Sardjono Sigit

Assistant Director, Directorate General-of
Primary and Secondary Education

c/o Jalan R.S8. Fatmawati '

Kebayoran, Jakarta

Mr. Akio Nakajima
Director, Upper Secondary School
FEducation Division
Mini.try of Education
3-2-2 Kasumigaseki, Chiyoda-ku, Tokyo 100




Vece -l recpect for henm pi ghis

Malaysia Mrs. Aideh Ablxdul Ghani
Assistant Director, Curriculum Development Centre
Ministry of Edveation
Federal House, Kuala Lumpur 01-34

Nepal -Dr. Mangal Siddhi Mana-xihar
’ ‘Member Secretary ‘
Nepal Social Science:-Rescarch Council .

Kathmandw

New Zealand Mr. Rex Bloomf{ield
Education Officer, Social 3tudies Section
Curriculum Development Division
Department of Education, Wellington

Pakistan - Professor Karam Elahi
Peshawar University
- Poshawar

Phiitippines Profusser Minda Luz 8, Lorredo
Chairman, Political Science Department
University of the East

C.M. Recto Avenue, Manila

Republic of Dr. Jong-Yil Ra
Korca ‘Professur
Kyung Hee University, Scoul 131

Socialist Dr. Dang Vu Hoat
Republlic of  Director of Pedagogy -Psycholtogy Department
* Viet Nam Hanol Teachers Training College No, |
Ministry of Education
21, Le Thanh Tong, Hanoi

Mr. Nguyen huu Mao (Interpreter) 't
Expert ol International Cooperation !
Ministry tf Education
21, L¢ Thanh Tong, Hawoi ®
Sri Lanka Mr. N W.M.S, Gunasckera

- Bducation Officer, Curricutum Development Centre
Muistry of Education
Bauddhaloka Mawata, Colombo 7

52




R

Thailand

Union of Sovict
Socinlist
Republics

Obscrvers

SEAMES

WEIO

Annew Ty List of partici; e

Dr. Vichai Tunsiri
Dircetor of the External Relations
Division, and

 Deputy Secretary-General, Thailand

National Commission fur Unesco
Ministry of Education, Bangkok

Professor V. Mitina

Institute of General Pedagogics
Pavla Korchagina Sircet

House No. 7, Moscow

Mr. K. Ragnpathy -

Programme Officer I

SEAMES

920 Sukhumvit Road, Bangkok (i

Dr. L.M.,5:.G. Wertheim

Medical Gfficer

Oifice of the WHO Programme Coordinator
for Thatland

Doevavesm Palace, Bangkok

Thailamwl National Commission for Unesco

Mrs. Chalermsri Chetragarn
Head of Social Stunlies
Warprayurawongsavas School
Ministry of Education, Bangk >

Mrs. Lawan Wityawudhikul

Asst. Professor

Chairman oi Social Studies, Education
Programme

Faculty of Liducation

Chulalongkora University, Bangkok 5

Commission of the USSR for Unesco

Mr. V. Goriatchev

Commnss gon of the USSR for Unesco

Ministry of Forcign Affairs of USSR

9, Kalinine Avenue, Moescow G-19
83

86




Peace vl v or

Sceretariat

Unesco Regionad Office for_Educaton in_Asia and_the Facific

Buanghok

AIr. Raga Rov Singh Mrs. L. S, Dewaraja
Assistant Duirecior-Generad [ ROLAP Programme Specialist in Literacy
Alr. A. Chiba and Non-formal Education
Deputy Dircctor AMrs, AL [, Schuringa
Mr. . Ratnatke Associate Expert for Regional
Educational Adviser Soctal Sciences Development

Dr. L. de ka Cruz
Regional Adviser on Populatien Education

Unesco lleadquarters, Paris

Mr. M. Kabatchenko
Programme Specialist
ED/SPO/IU

Working Groups

Group A (Pumary education) Group B (Secondary education)

Me. S. Sit (Indonesia), Chatrman Mr. Rex Bloomfield (New Zealand), Chairman
Prof. V. Mitina (USSR) Vice-Chainnan Prof. Minda Luz Lorredo (Philippines), Vice-Chairman
Mr. Warren Brewer (Austrahia ). Rapporteur Dr. G, L. Adhya (India}, Rappor:eur

Members Members
Prof. Ru X (China) Mr. Abdul Wadood Walamal {Afghanistan)
Dr.J.¥. Ra (Republic of Xorea) Mr. Akio Nakajima (Japan)
Dr. Dang Vulloat (Viet Nam) Mrs. Aidah, Abdghani (Malaysia) -
Mr. Nguyen hsu Mao (Viet Nam) fr. Mangal Siddhi Manandhar (Nepal) '
Mr. N. W. M. 5. Gunasckera (Sei Lanka}  Prof. Karam Elahi (Pakistan) :
Mrs. Chalenasn Chetragdm (Thailand) Mrs. Lawan Wityawudhikul (Thailand) L
Dr. L. M. 8t G. Werthaum {WHO ) Mr V. Goratchey (USSR)

Mr. K. Ragupathy (SEAMES)
M:.J. Ratnaike { Lnesco) Mrs. L. S. Dewaraja { Unesco) .
Mrs, M. 1L Scburinge ( Unesco) Dr.L. de la Cruz (Unesco ) »
bt
- 8 ‘}a‘ _
{:&:.b_




Appendix

inaugural Address

l;y Mr. Raja Roy Singh
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Bangkok, 16 December 1980

Distinguished Participants.
Ladies and Gentlemen,

I have very great pleasure in extending you, on behalf
of Unesco, its Regional Office for Asia and the Pacific and on my
persondl behalf, a most cordial welcome to this Regional Meeting
an¢ to expiess to yom * our deep gratitude for responding to our
invitation. May I ailso . ke this opportunity to thank the represen-
tatives and observers from the UN family of organizations, and from
other intergove rnmental and non-governmental organizations.

The participants in this Meeting are specialists who
bring to bear on the theme of the Meeting a fund of experience and
insights, which is enriched by the diversity of their approaches.
This gives gpecial significance to the objective of the Meeting
which is: .

- to exchange expe riences of the Membar States
on the fole of social studies/c¢ivic/moral
educition for enhancing intérhational under
standing and peace, and for the promotion of
respect for human rights.

International understanding, peace and human®tights and
freedoms are interrelated; indeed they form a seamless web wrought
o’er the centuries by the profoundest quest of the humar spirit.
Greut thinkers of the East and of the West, the e who opened new
directions for mankind, have in all ages held forth the vision of
peace and human freedom even amid the crimes and follies of
which unredeemed human history is chronicled. This primeval
quest has in our times found expression in the Declarations,
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Conventions and Recommendations of the United Nations and its
family of Agencies. The founders of the United Nations were aware
cof the role tha. demal of human rights had played in causing wars.
The adoptior without a dissenting vote by the General Assembly of
the United Nations of thu Universa! Declaration of Human Rights
was surely a turmang point in that quest of the human spirit. Then
followed other international instruments, suchasthe Covenant on
Economic, Social and Cuitural Rights and the Covenant on Civil

and Political Rights, the Declaration of the Rights of the Child,

the Declaration on the Promution among Youth of the ldeals of
Peace, Mutual Respect and Understanding between Peoples and
others.

Both the Preamble and Article 26 of the Universal
Declaranon of Human Rights assign a significant role to education
and tramng. By working for the extension and improvement f
education, for equality 1n education and for the promotion of
intcrnational understanding, respect for hunan rights and the ideals
of peace, Unesco has been active in giving effect to the right to
education and at the same time to the realization of other rights
amd freedoms. In 1960 the General Conference of Unesco adopted
a Convention and Recommendation against Discrimination in
Education. Another landmark was reached when the General
Conference of Unesco adopted in 1974 the Recommendation
concerning Bducation for International Understanding, Cooperation
and Peace and Education relating to Human Rights and Freedoms.
The Recommendation provides major gulding principles for
educational policy and design and refers also to particular aspects
of learning, iralning and action related to ethical, civic and cultural
aspects which should be included in education for international
understanding, peace and human rights.

+

While education for international understanding, peace
and human rights should permeate all educational actlon and
subjects of study, the group of subjects known by the generic term
"social studies' has a unique role in this regard. Whether social
studies refers to the subject disciplines of history, geography,
civies, etc. or to a body of knowledge drawn together from
dif:erent discipline areas, it is concerned first and foremost with
Man and Society, both in their immediacy and in their multiple
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dimensions. Except where knowledge is reduced to inert items of
mfurmation {historical, geograpnical or what have vou), learning

i souctal studies mvulves a progression from a uni-centric view of
man amd soctety to @ multt-centric view, and from the passivity of
@vents to man as an active agent. Thus in the teaching and learning
of soctal studies, empathy, appreciations, recognitions are centrally
infportant. It 1s here that social studies interfaces with intgrnational
umlerstanding, peace and human rights and freedoms which your
Meeting will be exploring in the next few days.

My colleagues and 1 in tius Regional Office are very
happv that for the first ume 2 regional-level activity in the form
of this Mecting 11as been made possible in Asia and the Pacific
1 gon n the avea of 1mternational understanding and human rights.
The delibefations of vour Meeting will, I am confident, help to
promote wider prygramumes at the level where they mean most,
namely the <lagsrovis 1n the cougtries. In the last three decades
ur so, many classrooms round the world, and prominently in this
region, have been active in teaching international unde rstanding,
peace and human rights: many creative teaching programmes have
been developed and used in this regard; thi initiatives have continued
to increase and multiply. 1 believe that these teaching programmes
and projects in the classroom.s growing out of the initiative of
teachers and educators and embodying a wide range of experiences
are mnvaluable both as growth points for further development and as
sources of learning. | hope therefore that the present regional
activity will usher in and fac¢ilitate continuing exchange of
vxperiences, matet.als and personne! among the countries so that
we niay share in order to st rcﬁgthen and strengthen in order to
sha re. -

Ladiestand Gentlemen,

I have the honour to declare the Meeting open and take
pleasure on behalf of Unesco in wishing it success,
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