
ED 241 405

TITLE

INSTITUTION

PUB DATE
NOTE
AVAILABLE FROM

PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

DOCUMENT RESUME

SO 015 433

The Role of Social Studies in Education for Peace and
Respect for Human Rights in Asia and the Pacific.
Report of a Regional Meeting of Experts (Bangkok,
Thailand, December 16-22, 1980).
United Nations Educational, Scientific, and Cultural
Organization, Bangkok (Thailand). Regional Office for
Education in Asia and the Pacific.
81
90p.
UNIPUB, 205 East 42nd Street, New York, NY 10017
($2.00).
Collected Works - Conference Proceedings (021)

MF01 Plus Postage. PC Not Available from EDRS.
Civics; *Civil Liberties; *Comparative Education;
Curriculum Evaluation; Educational Improvement;
Educational Needs; Educational Practices; Educational
Research; Elementary Secondary Education; Ethical
Instruction; Foreign Countries; Futures (of Society);
*Peace; Program Descriptions; *Social Studies;
Teacher Education; Teaching Methods; Values
Education
*Asia; *Pacific Countries

ABSTRACT
UNESCO member states discussed educational efforts

undertaken to improve international understanding, peace, and respect
for human rights. Chapter 1 summarizes the reports of individual
countries. Although the citizens of each of the countries have their
rights protected through their respective constitutions, there is
some variation in the interpretation of the human rights concepts. It
is generally through the area of elementary and secondary social
studies that the countries are attempting to educate their citizens
concerning peace and human rights. Although teaching methods are not
reported on in detail, were reference is made it appears that a
variety of strategies is being practiced. Some teacher education is
being implemented. The areas that are least reported upon are
research and evaluation. Chapter 2 contains a summary of the
discussions that followed each country's report; these discussions
concerned how to improve social studies/civics/moral education.
Suggestions for future action at the national and regional levels are
discussed in the concluding chapter. Appendices include the agenda,
the participant list, and the inaugural address. (RM)

***********************************************************************
Reproductions supplied by EDRS are the best that can be made

from the original document.
***********************************************************************



tr THE ROLE OF SOCIAL STUDIES
C.
--1- IN EDUCATION FOR PEACE

4.
..--i

AND RESPECT FOR
2 HUMAN RIGHTS IN ASIA
LA.) AND THE PACIFIC

Report of a Regional Meeting of Experts
Bangkok, 16-22 December 1980

U S DEPARTMENT OF EDUCATION
NAT IONAI INSHIVIE of EoucAlioN

,t,, t, .,.A 01 . 441 1 , 0,4 C likkqh I,l 0%

4 ,.'t 14 ,.11

' .. ' . . ' . ,. 'On t I, .
1 i

. ; ,

' . " . 1. v I I,* .... 1 'of

PERMISSION TO REPRODUCE THIS
MATERIAL IN MICROFICHE ONLY
HAS BEEN GRANTED BY

zg-,,,,,
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)"

UNESCO REGIONAL OFFICE FOR EDUCATION

IN ASIA AND THE PACIFIC
Bangkok, 1981

2



0 Unesco 1981

Published by the
Unesco Regional Office for Education in Asia and ,ne Pacific

920 Sukhumvit Road
G.P.O. Box 1425
Bangkok, Thailand

Printed in Thailand

Opinions expressed in this publication represent the views of
the participants of the Regional Meeting of Experts, and do not
necessarily coincide with the official position of Unesco. The desig-
nations employed and the presentation of the material herein do not
imply the expressibn of any opinion whatsoever on the part of
Unesco concerning the legal status of any country, or of its authori-
ties, or concerning the delimitations of the frontiers of any country
or territory.

3

8KR/81/RHM/181-750



CONTENTS

IntrixtErction . . . I

Chapter One : Review of educational efforts
for international understanding and
respect for human rights . 4

Chapter Two : Improving social studies/civic/moral
education for enhancing international .

understanding and peace and promoting
respect for human rights . . . 41

Chaprer Three : Suggestions for future action at the
national and regional levels . . 75

ANNEXES

Annex I : Agenda . . . 80

Annex II : List of Participants . . 81

APPENDIX : Inaugural address
by Mr. Raja Roy Singh,
Assistant DirectorGeneral ROEAP . 85

t 4



INTRODUCTION

Background.

The Regional Meeting of Experts on the Role of Social Stud-
, ies in Education for Peace and Respect for Human Rights in Asia

and the Pacific' was convened from 16-22 December 1980, at the
Unesco Regional Office for Education in Asi4,anci the Pacific, in
pursuance of Resolution 1/1.5 2.3/1 adopted by the General Con-
ference of Unesco at its Twentieth Session (1978). The Meeting
also implements Recommendations No. 1 and 20 of the Fourth
Regional C.,aference of Ministers of Education and Those Respon-
sible for Economic Planning in Asia and Oceania (1978). 1

21 j) ctives

The main purposes of the Meeting were:

to exchange experiences of the Member States on the
role of social studies/civic/moral education for enhanc-
ing international understanding and peace, and for the
promotion of respect for human rights;

to discuss ways and means of imp,oving social studies/
civic/moral education for such purposes.

Inauguration

The Seminar was inaugurated by Mr. Raja Roy Singh,
Assistant DirectorGeneral, with Mr. A. Chiba, Deputy Director,
Unesco Regional Office for Education in Asia and the Pacific,
providing the welcome address. (Vide Appendix for the Inaugural
Address)

1. The General Conference of Unesco, at its Twenty-first

Session (Belgrade, 23 September-28 October 1980), adopt-

ed a resolution that the name of this region be changed
from 'ASia and Oceania' to 'Asia and the Pacific'.
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The Meeting was attended by 17 participants from 16 Mem-
ber States and live Observers troni the National Commissions of
Thailand anti the USSR, and from WII0 and SEAMhS. (Vide AllileX
II for the List of Participants).

Office bearers

The inauguration was followed by the election of the Office
Bearers of the Meeting. lily following were unanimously elected:

Chairman

Vice Chairman

itapporteur
General

: Dr. Vichai Tunsiri (Thailand)

: Prof. Ru Xin (People's Rep. of China)

: Mr. N.W.M.S. Gunasckera (Sri Lanka)

Group A Chairman : Mr. Sardjono Sigit (Indones)

Group A
Vice Chairman : Prof. V. Mitina (USSR)

Group B Chairman : Mr. Rex Bloomfield (New Zealand)

Group 13
Vice Chairman : Prof. M. Luz Lorredo (Philippines)

Mr. J.Ratnaike of the Unesco Regional Office for Education
in Asia anti the Pacific acted as Secretary to the Meeting.

The Office Bearers constituted the Bureau of the Meeting,
supported by the Secretariat. The Bureau met regularly to review
the progress of the Meeting. The Bureau also nominated as Group
Lapporteurs the following participants:

Group A : Mr. W. Brewer (Australia)

Group B : Dr. G.L. Adhya (India)

Meeting activities

In the three plenary sessions following the inaugural, par-
ticipants presented their country reports. (Vide Annex I Agenda).
Lively discussions followed each of the country reports. These

2
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Introduction

reports highlighted the cons( Mit Ilifhli anal legal bases ,ind definitions
ioi international understanding, pea..12 and human rights in the
ount lies. They Wilier elaborated on the development of curricula,

the leariting:teaaiing materials and a..tivities, and teacher train -
tag. .111C plenary scSslotth Werc followed by Group discussions
dealing with ..orri.. Aim development, development of learning/
teaching materials. learning aLtivities, teacher training and re-
sear( ii, at the first level (Group A) and second level (Group B) of
educat ion .

3



Chapter One

REVIEW OF EDUCATIONAL EFFORTS FOP
INTERNATIONAL UNDERSTANDING AND RESPECT

FOR HUMAN RIGHTS

The citizens of all countries represented at the Meeting,
without exception, haVe-lheir rights protected through specific
clauses in their respective Constitutions. In addition, several
countries reported additional legal and other instruments for en-
suring respect for the rights of particular national groups such as
children, women, minorities, socially and econJmically disadvan-
taged populations. A kw countries have incorporated in toto the
UN Declaration on [Ionian Rights into their constitutional instru-
nients.

International Understanding and Peace also appear specifi-
cally, or are indirectly mentioned, in constitutions or other legal
instruments of ail nations, or in high level policy statements.

Nevertheless, the Country Reports indicate some variation
in the interpretation of some (4 these concepts: For example,
flumait Rights in one country means the right to 'collective mastery'.
In another, pointed references to not differentiating between Human
Rights and International Understanding and Peace are indicated.
Naturally, the national ideology will prescribe the particular In-
terpretation considered valid for a particular ci?untry.

Derived from such constitutional, legal and policy directives,
every country represemed at the Meeting has reported educational
action 'elated to International Understanding, Peace and Respect

1. This chapter is derived rrom (*wintry Reports presented at

the Meetim.
5
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for Human Rights, at both primary aid secondary levels. The
appearance of these educational efforts seems to be generally
through the area of social studies, although a few countries have
reported separate subject ciC tiV tt les under (say) moral education,
in which these concepts are considered.

Within what is called social studies, ...uuntries have reported
a variety of forms of organization - sometimes only as history and
geography taught separately or as a single 'area' in the timetable
but having subjects with separate identities. Others have put
together, though with still separate identities, combinations of
history, geography, civics, economics, sociology, anthropology,
psychology. Still others have attempted inter-disciplinary or

. multi-disciplinary amalgamations, deliberately linking two or
more dim_ spline areas through integrating conceptual principles or
through using such discipline principles to play upon significant
real life issues. A variation on this latter theme is a hybrid of
separate disi:ipline content considerations in the classroom (the
theory) and an immediate follow-up in out-of school activities in
which the theory finds opportunities for application in real life
situations.

While this wide spectrum of organization of content called
'social studies' is reported by the countries, it would seem that in
most countries, at the lower primary level at least, a degree of
integration of cce.tent has taken place. The increasing variation
among countries becomes more and more visible higher up the
education system.

Methodologies for teaching and learning are not reported in
detail by most countries, but where reference is made to these, at
least in some countries it would appear that a variety of learning/
teaching strategies and approaches are being practised, over and
above the direct teaching in classrooms. In a few countries, in-
tervention in the community on social action activities, and joint
activities among students, teachers, parents and the community
for concretizing and enhancing concepts of international under-
standing. peace, and respect for human rights, form a particularly
important learning/teaching strategy.

6
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Review of educational efforts

Specific mention of programmes for teacher education re-
lated to international understanding, peace and respect for human
rights has been made only in a few Country Reports. However, in
these countries the vital requirement of teacher enhancement fur
the implementation of educational efforts for international under-
standing, peace and respect for human rik,Fhts has been strongly
ndicated, with specially designed training and orientation pro-

grammes developed for the purpose. A v. riety of learning ma-
terials usi...tt in the countries have been mentioned - ranging from
a direct textbook to resource packages, often multi-media in
design..

Perhaps the areas that are least reported upon are research
and evaluation - and what is reported in fact indicates the admitted
inadequacy and paucity of such efforts.

In the following, very brief country summaries of edu-
cational efforts for international understanding, peace and respect
for human rights are presented:

Afghanistan

The guidelines fur educational efforts in international under-
standing, peace and respect for human rights indicate three prin-
ciples: (a) persevering in efforts to resolve conflicts without re-
course to force: (b) steadfast efforts to halt the arms race; (c)
long-term efforts to develop in the mind of man a fully conscious
vision of the supreme need for a solid foundation for peace.

Closely associated with the efforts stemming from these
guidelines arc the programmes for the eradication of illiteracy and
the expansion of educational opportunity including learning in the
mother tongue of the various national groups, which form essential
components of the practical manifestation of respect for human
rights.

A second area of operation is in the content of education,
in particular for social studies. The curriculum sets high stan-
dards fer civic and moral education and for enhancing interaational
understanding and peace. The social studies curriculum

7
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incorporates components of sociology, political science and
civics In addition to history and geography.

International issues. such as the benefits of disarmament,
at coliaponents of the learning.

Teacher t raining specifically for this areal of learning has
been initialed at a new institution - nu: Institute of Social Studies.

-
Australia

1

The devolution of responsibility for curriculum decision
making, away from centralized system agencies and towards indi-
vidual schools; has produced great diversity between schools and
frequently within schools. Hence an unitary description of edu-
cation for international understanding, peace, and respect for
human rights in Australia is not possible Nevertheless, the phil-
osephital commitment to this area at present is stronger than at
anytime previously.

It is possible to identify a typology of four broad categories
of approaches in this area within the broad framework of the Social
Studies: inter-cultural and multi-cultural education; international
education; global education; development education.

Each learning category is usually derived from some source
that gives that particular movement its philosophical identity. Simi-
larly, each category is usually translated into some curriculum
organization, be it syllabus, programme or packages of materials.
Ultimately this will be interpreted by the classroom teacher and
the students. Through tcacher-education, research and other
means. concept renewal and nurturing is attempted.

In primary schools, social studies curricula usually follow
an expanding Interest model: self; family; neighbourhood; com-
munity; state; nation; other nations.

In secondary schools most social studies programmes in-
troduce ideas and Vitilleti relaM1 to international education in die
context of community studies; urban studies: comparative

8



Review of educational efforts

geography: Lultural studies; contemporary Australian issues;
contemporary world issues.

A varlet!. of teacher training programmes have been in-
nate(' for the purpose. A central problem is the excessively com-
prehensive, diffuse and Lonvolumi message of internationalism.
It becomes at once, everything yet nothing. The movement clearly
requires a focus of energy in a few appropriate areas of the cur-
riculum. Tf le purpose should be to undertake a limited range of
activities and do them very well. The second major difficii:ty
beLemes one of how bust to induce change in educational systems.
It seems that the idea that 'pieces of paper' distributed frequently
and widely to potential Llients is the way to achieve communication
and change, is still valKI. Obviously this is not the case. Change
is a person-to-person process. Those activities which have used
this approach have L learly enjoyed success. The subtlety and com-
plexity of change processes do not seem to have been taken into
consideration. Other difficulties are app.rent, such as inadequate
teacher education and the lad( of learning materials. These will
be self-relving as commitment grows. The education effort is
engaged in chalking attitudes and value, of people as a pre-requi-
site for cultural change} The time span for this type and scale of
activity should be measured in generations of people. Consequently
thorough, sound and endurii change should not be sacrificed for
cosmetic and short-term outcomes.

China

Moral education, as a vehicle for educational efforts di-
rected towards enhancing international understanding, peace and
respect for human rights, begins early at kindergartens and pri-
mary schools. Its main theme comprises the 'five loves': love
for the country, love for thc people, love for work, love for
science and love and care.for public property. Children are
taught'to respect othei people, to respect their teachers and their
eiders, to be good to each other and to observe principles of social
morality. In the first year of middle school education, a special
course on "I-low Teenagers Should Cultivate 'Themselves" is
offered for the first term to help students develop a moral sense
and observe a civilized code of conduct: a course 4)11 "The

9
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Constitution and Law" is offered fo, the second term, which de-
votes mostly to teaching students to respect and protect human
rights. L. he institutions of higher learning, there is a weekly
sernina on curre.it affairs and political studies, at which students
get together to study the Constitution and the Chinese legal system
and discuss international affairs; in some educational institutions
special lectures are also given on related subjects.

Human rights education in schools and in the institutions of
higher learning is directed by the political educatior department
under the Ministry of Education. This department is compiling
text mat3igls for the various levels. In ter.thers' schools and
colleges, more people are beibg trained for teaching this subject.

Research work on human rights problems is conducted
mainly in institutes under the Chinese Academy of Social Sciences.
China's social scientists are delving into the human rights problem
from the angles of philosophy, jurisprudence, sociology and
political science. This has aroused widespread interest. In the
philosophical circles, an effort is being made to give a new ap-
praisal of the concept of humanism and the study of human rights
is conducted on the basis of the principle of socialist humanism.

India

The Indian National Cornmksion for Unesco has been active
in framing guidelines for curricular improvement concerning edu-
cation for peace), international understanding and human rights for
a long time. As early as 1965, the Commission had organized a
National Seminar which recommended specific instructional items
for different levels. It recommended that for the primary level,
instruction on awareness of basic human rigrts of children e.g,,
right of every child to dress property, eat regularly, go to school,
etc., needed to be created. At the secondary level, the Study of
the Declaration of Human Rights, the achievements arid violations
of the Declaration, were required to be studied by the students.
These recommendations were later implemented by the National
Council for Educational Research and Training (NCERT) and its
counterparts in the States in curricular modifications,

10
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In SMIdi studies:social sciences, along with the basic items
it the disciplines, essential elements for the promotion of human
rights, international understanding and peace have been incorr)r-
ated at all levels. At the first level, the students are introduced
to diverse ways of living by different peoples, the variety and rich-
ness of their heritage, the shrinkage of the world by improved
means of communications and transport and inter-dependence of
the peoples for goods and services. An entire unit is devoted at
this level to the formation of the United Nations and its varied func-
tions. The main points h:ghlighted in this unit are. things that
divide people, beginning of the United Nations, UN Charter, UN
Organization and the achievements of the UN.

In all the components of the social studies/social sciences
course at the secondary level, namely, history, civics and geogra-
phy, physical and human developments have been explained in their
world context. At this stage, history forms a major subject area
For the first three years, history of India and ids world background
Is taught, whereas the last two years are directly given to the
study of world history. Particularly at this stage, the common
roots of human civilization and the contributions made by various
cultures to the total heritage of mankind are described in bold
relief. The other important aspect of the history lessons at the
second level is: how human rights evolved and were established
through successive revolutions and world developments, especially
during the last three centuries.

The teaching of civics at this level aims at making the
students understand the important political, administrative and
social institutions of the country, assess India 's role in the present
day world and appreciate the functioning of thel U N as a meaning-
ful international agency. In the prescribed civics textbooks, while
describing the denio,ratic form of the Government of India, the
major problems challenging democracy in the country, such as
casteism, untota liability, communication, inequality of woman,
ekononm. inequality, have also been pinpointed. flow an inter-
maininoi organization is engaged, through its specialist agencies,
in all lend' of humanitarian activities which range from 'preventing
wars to preventing diseases' is present in the last section of all

14
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civics textbooks. In this connection, India's continued co-operation
with the U.N. since its inception is also highlighted.

"The curriculum and textbooKs on geography, at the second-
ary level,. core a wide range of environmental, economic and tech-
nological cnaracteristit s of all the regions of the world. By study-
ing the widely varying ways of living of the peoples all over the
world, the students develop an appreciation of the environmental
and socio- economic causes of their problems as well as of the
inter-dependence of various geographical regions.

There is provision for moral education in most schools in
India, either as an independent subject or integrated with other
subjects. Moral education programmes help to inculcate values
concerning universal brotherhood, respect for human dignity and
human rights, international understanding, awareness of inter-
dependence of nations, along with many many Other values per-
taining to self, society z.nd the coantry.

Indonesia

The National Ideology or Pancasila consisting of the following:

The Principle of Belief in the One and Only God;

The Principle of Just and Civilized Humanitarianism;

The Principle of Indonesian Unity;

- The Principle of Democracy Guided by Wisdom through
Deliberation/Representation;

- The Principle of Social Justice for the Whole of the
Indonesian Peoples,

forms the essential guideline for efforts in education for inter-
national understanding, peace and human rights.

The second prim iple of Pancasi la, namely the Principle of
'Just and Civilized Humanitarianism' analysed further, results in
the following concepts:

Recognizing the equality cal levels, equality of rights
and equality of obligations among the people.

12
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Review of educational efforts

- Mutual love among the people.

- Establishing the attitude of respecting others.

- Not acting arbitarily towards others.

Highly respecting human values.

- Being fond of performing humane activities.

- Being brave to defend truth and justice. i

- The Indonesian Nation feels that they are part of the
entire human beings, thus the attitudes of mutual
respect and co-operation with other nations are
established.

Social sciences in Indonesia function to develop the intellec-
tual competenLies to be able to study social problems scientifically.
Pancasi la Moral Education espeLially emphasizes understanding
and living based upon Pancasila and the 1945 Constitution as the
life-view of the Indonesian Nation. In the social sciences, under-
standing of the value system is related to its comparison with
other value systems, while in the Pancasila Moral Education, the
value system is clearly understood as that contained in Pancasila
anti the 1945 Constitution.

The curricula for elementary education and general second-
ary education were completed in 1975, and those for vocational
secondary education in 1976. Before that, the Pancasila Moral
Education wis integrated into civics. Since civics was considered
not suitable any longer, for this particular purpose, the field of
studies of civics was cha.iged or widened covering moral education
as well, which was th.an called Pancasila Moral Education. The
terms human rights, international understanding and peace are
explicitly mentioned and described in the curricula. All of them
refer to the morai points and ideology of Pancasila, as reflected in
the second Principle. Intended learning outcomes are specified in
detail in terms 01 l ogn i t 1 ye , psychomotor and affective com-
petencis.

Several educational methixis are used in Pancasila Moral
Lineation, suth os the lecturing; question and answer; discussion

13
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or deliberation or ext lkinging, Weds; assignments, games and
stimulations; socio-drama.

Owing to the importance of Pancasila Moral Education in
national building, a special team was formed in the Ministry of
Education and Culture to deal with the problems. The task of the
team is to prepare the teaching materials suitable for each level
of education, to select methodologies and evaluation techniques,
and to arrange the writing and distribution of the books.

Since the ultimate aim of Pancasila Moral Education is the
competence to live and practise Pancasila, a Pancasila Moral
Education teacher is expected to:

- have conviction towards Pancasila, as the foundation of
the State and 33 the life view;

have morals, reflected in attitudes and behaviour which
are in accordance with the living norms of Pancasila;

have true knowledge of Pancasila, the 1945 Constitution
and other supporting knowledge;

master the required educational and methodological
skills;

understand means of evaluating moral education.

In the preparation of prospective Pancasila Moral Education
teachers, the following fields need to be well understood by them:

Basic knowlelga

- The 1945 Constitution and its implementation.

- The Guide to the Living and Practice of Pancasila, and
the Broad Outlines of the State Policy.

Supporting knowledge

- Philosophy/moral philosophy

- History of the national struggle

- Civics/Indonesian State structure

- Sociology/Indonesian anthropology
14
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Pe ogical knowledge.

- Gereral pedagogy

- Psychology (general, child, and youth)

- Guidance and counselling

Didacticslet...icaticnal methodology /specific, methodologies

- Curricular problems at school.

Pre- service and in-service courses for teachers have been
organized for all levels of education, specifically to teach Pancasila
Moral Education.

Research in this area includes investigations on:

Pancasila Moral Education materials which are related
with the'Guide to ::.° ;fa:: Vractl.:-: f.,1

- Delivery methods for Pancasila Moral Education.

- Evaluation techniques in Pancasila Moral Education.

- Teachers' experiences in teaching Pancasila Moral
Education.

Japan

Japan has national ct.:ricutum standards to be used for
curriailum planning at elementary, lower secondary and upper
secondary schools and these are rigorously followed. "Courses of
Study" for both elementary and lower secondary schools are com-
posed of three areas, namely discipline subjects, moral education
and special al.11% sties. Schools should allocate one school hour to
moral education every week, and teachers should endeavour to give
systematic and developmental guidance during the hours of moral
education. At the same time teachers are expected to supplement,
deepen and integrate moral education during the hours of other
subjects and special activities. There are 28 basic values listed
in the 'Course of Study' for elementary schools and lb values for
lower secondary schools.

15



Paace and reste.,t foe human ri;ihts

For the lower secondary school moral education, the over-
all objectives are as follows; "Moral education Should be aimed
at cultivating the pupils' morality essential in having them grow up
into Japanese, who would apply the spirit of respect for humanity
in their specific life at home, at school and in society, strive for
the creation of a culture rich in individuality and for the develop-
ment of a democratic society and nation, and ccntribute toward a
peaceful international society."

In elementary schools, usually three hours a week are
allocated to social studies. After teaching about pupils' families,
neighbon ring communities and their own tiintry, teachers are
encouraged to guide pupils (6th graders) to understand aspects
such as the world's natural environment, the situation of the people
living under diversified climatic conditions, the close mutual re-
lations between the nations of the present world and have the children
-:.1.. :::.:*: .n -- - .;-- :. -- ... .I, -;,- of people for peace in
the world and the standpoint of Japan which is Striving towards this
end.

In lower secondary schools, social studies are taught as
geography, history and civics. Specific attention to international
understanding, peace and respect for human rights and dignity have
been incorporated in all three.

Textbooks are free of charge to all pupils in the compulsory
r:k. Although textbooks are published by private publishers

following the guidelines set by the "Course,. . Study", they are
subject to authorization by the Ministry of Educa!ion, Science and
Culture. For moral education, authorized textbooks are not re-
quired, but for social studies there are several types of textbooks
in each grade and field.

Special teacher education programmes, (AL:I-curricular
activities, mass media programmes and community programmes
are deveioped to support education for international understaiKlIng,
peace and respect for human rights.

Research on international education has been conducted
since 1053 when the first Unesco Associated Schools were

16
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designated. 1 he research has been currently undertaken in four
elementary schools, 1 i lower secondary schools and eight upper
se:;onclary schools. When the research began in 1953, experi-
ments and diffusion of international education was att.:mpted in
studies of human rights, understanding of different nations and
ethnic groups, and studies of the United Nations and other organ-
izations. International education today is being extended to the
elementary level of education as well as all areas of curricula.
Moreover, recent research covers the analysis of the place of in-
ternational education in adult anti continuing education. In addition,
other projcts include themes related to pollution, the envi ron-
Melt and use of natural resources, all of which are contemporary
issues.

The experimental work being done in the Unesco Associated
Schools is carefully evaluated. This work has demonstrated possi-
bilities for future international education for Japanese se,hoots
though it is argued that it may he difficult to apply what4has been
achieved in the pilot schools to regular school situations.

Malaysia

Social studies is taught through geography, history, civics.
Moral education has recently beet, proposed as well. However at
the lower elementary level (grades 1-3), social studies is inte-
grated in local studies, constituting elements from the above sub-
jects. At the upper elementary level, and up to the end of the 11th
year (grades 4-11), social studies is taught as separated subject
areas, The issues pertaining to human rights, peace and inter-
national understanding are embedded in the history, civics and the
proposed moral education curricula.

Malaysia is deeply concerned with two major issues: national
unity and Meeting manpower requirements. Malaysia popes to
achieve national unity through an acme language policy and foster-
ing of the right values and attitudes. Through the school curricula
in gcn rai, and through the social studies subjects in particular,
children are enkouragecl to he tolerant to each other's religions
and beliefs, appreciate their similarities and respect their differ-
ences, and to strive for world peace. As the world grows smaller
due to improvements in transport and commanications there is in-
creasing 1,11er-dependence.

17



Peaee and reuveot fur human rights

- No country can afford to disassm late itself trom the rest
of the world. National unity based on mutual trust and respect goes.
hand-in-hand with global interdependence and international undA-
standing . All these concerns are reflected in the etimational poli-
cies and school curricula.

One of the tasks of the Curriculum Development Centre is
to formulate curricular materials such as the syllabus, teachers
guides, learning materials and teaching aids. The formulation of
school syllabi including those for the social studies,however, is
not the responsibility of the Centre alone. When the aced for any
curricular revision or renewal is felt, a subject syllabus commitee
is formed by the Central Curriculum Committee (this body is the
highest professional committee in the Ministry of education) which
appoints one of the Directors of the Divisions in the Ministry to
chair it and draw members from the different representatives from
within and outside the Ministry. The latter usually come from the
local universities and act as resource persons or experts in the
committee. The relevant section of the Curriculum Development
Centre acts as the secretariat and the co-ordinator. After the
completion of the syllabus, it has to be approved by the Central
Curriculum Committee which then sets out implementation strat-
egies. At this stage relevant divisions of the Ministry will be in-
volved, '3uch as the Teacher Training Division for pre-service
teacher education, the Curriculum Development Centre for in-
service teacher education, the Textbook Bureau for the preparation
and evaluation of textbooks.

Both the civics and history curricula went through these
channels and have now been implemented in all schools since 1978
for history, and 197 9 for civics. There is no special commission/
committee/task force/unit responsible for the preparation of cur-
ricula related to respect for human rights, international under-
standing and peace.

In the development of social studies curricula and textbooks
for promoting respect for human rights, i-ternationai understand-
ing and peace, the tInesLo National Commission has contributed in
organizing seminars and exhibitions based on the United Nations
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theme and enabling ()Ulcers of the Ministry to furtic spate in sem-
inars, and workshops dealing in these issues.

Major issues for the promotion of respect for human rights
are incorporated in the proposed moral education syllabus, current-
ly being tried out in pilot schools. In this syllabus, sixteen values
are identified to he taught at the elementary and secondary level,
the treatment of which becomes progressively deeper at the higher
grade lei/cis. Through the two values, love and respect, the pro-
motion of human rights is directly or indirectly dealt with.

At the lower grades, respect for rules, law and authority,
respect for time piknetuality and time usage, respect for elders.
filial piety and Leslie:et for another's beliefs and customs are being
emphasized. The last one, respect for another's beliefs is in tine
with one at the fundamental liberties of human beings, freedom of
religion .

The civics syllabus for the elementary grades gives the
same emphasis, under a broad heading; Desirable Personal Charac-
teristics and Values. Under this topic, a child is required to
respect, parents, teachers, leaders and elders and to respect and
to abide by rules and laws.

In the history syllabus at the elementary grades, concern
for human rights is implicit. One of the global objectives for
learning history is to instil the feeling of oneness among children,
through an appreciation of the religious and cultural beliefs anti
manifestations of other ethnic groups.. Topics on religious and
cultural activities are included to make children aware of the dif-
ferent beliefs and religions of the people, to respect them and
participate in them. Observation of public holidays for the main
religious it'StIVAS is one way of doing this, The treatment 01
human rights at the wconclary level is also indirect.

In the proposed moral education syllabus, the issues of
ilitt.alkitional understanding and peace ,ire to be integrated in the
learning of values such as: respect for nation, love for nature.
respect for another's beliefs, love for life and humanity, love for

patriotism. 104 t.- for peace anti harmony as opposed to
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friction and strife. These values are taught right through the el-
ementary and secondary levels. The treatment would, however,
vary according to the grade levels with emphasis more on habit
forming at the elementary level and convictions and beliefs at the
secondary level.

The issues of international understanding and peace are
given direct treatment in the civics syllabus both at the elementary
and secondary level. At the elementary level, these issues come
in the topic Our Government and Nation. At the secondary level,
these issues are provided more depth. While at Grade 10, children
learn about Malaysia as a society, at Grade 11 this topic extends
to learning about Malaysia as a nation. It is under the sub-topic
Relationship Among Nations, that international understanding and
peace are discussed. The importance of close relationships among
nations and the nation's effort to praUise co-operation with neigh-
bouring nations and other nations, form the main elements.

In the history curriculum, promotion of international under-
standing is one of the global objectives. In the proposed history
syllabus for the upper secondary level, issues that are international
in nature are to be introduced, Examples of these issues are the
refugee problem its importance to Malaysia and the need for in-
ternatioh ' co-operation to deal with it and international terrorism.

Besides school textbooks, many reading materials are pro-
vided to children for the learning of international understanding
and peace in the school libraries/resource centref and public
libraries.

From 1981, pre-service teacher-training programmes will
be provided for a period of three years. Local studies, history,
civics, geography and moral education have their own curricular
specifications and requirements for teacher training.

No ;,pecific experimental activities and projects have been
or are being carried out in Malaysia to promote education for
human rights, international understanding and peace. Related re-
searches nd evaluations that are being conducted in Malaysian
schools during the last five years include evaluation of the

20

23

f



i

Review of educational efforts

implementation of the civics syllabus for secondary schools
(Grade 7-9).0975), evaluation project to obtain public reaction
towards the values identified in the moral education syllabus (1980),
evaluation of the effectiveness of the method of orientation to
curricular programmes 1979180, and evaluation of the moral edu-
cation project in Malaysia.

Nepal

Social studies at first and second levels includes a section
on the United Nations, through which the concept of human rights,
peace anti international understanding as stated in.the Charter,is
imparted to the students. At the second level, the basis of Nepal's
foreign poltty - Pant: ha Sheela (meaning five principles'. respect
for integrity and sovereignty of nations, non-interference in another
state's internal affairs, economic and cultural co-operation, re-
nunciation of force and peaceful co-existence)is emphasized.

A committee responsible for curriculum development for
education in international understanding was constituted by the
Unesco National Commission of Nepal/Education Ministry, in 1969.
The Unesco National Commission of Nepal has conducted symposia
to develop curricula for classroom to and for extracurricular
activities in this area.

To facilitate the teaching of human rights, peace and inter-
national understanding several teacher resource books, some trans-
lated from English, have been published. However, textbooks
especially promoting human rights, international understanding
and peace have not appeared as yet at the school level.

With the exception of a few privileged schools, the only
teaching m. thud used is the historical one. Project method and
special expertence are seldom used. This limitation in teaching
methods used is due to the fact that most of the schools have a
large number of students in a class and that teachers have not
reteived proper training in various teaching techniques. The extra-
ctirrit Oar attiviiies most commits among school students which
help to promote international understanding are participation to
Junior Red Cross, Girl and Boy Scouts and Unesco Clubs. Other
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activities need to be introduce and popularized. ,Schools alsik
enjoy holidays on Human Righ y, UN Day, Children's Diy,
Women's Day . These occasions are celebrated with essay contests
and lectures in the respective subjects. In some sch96Is simu-
lated UN sessions are held. At this stage, withoot_ihe_proper
study, it is difficult to ascertain the kind of cliqnges jn_at.Tuties
and behaviour patterns of students as a result of ttieselactivities.

The lack of pre-service teacher training in the subjects re-
lated to human rights, international understanding and peace is a
significant factor. As of now, occasional UnesciVEducation Min-
istry sponsored symposia for teachers regarding human rights,
international understanding and peace seem to be the only orienta-
tion available.

The Associated School Project (AS O) was first initiated
in 1969 with four schools participating. The main objective of
ASPRO was to promote international understanding through educa-
tion. Three main subjects are tatitlit under the programme: study
of other countries, study of human rights, and study of the UN.
By teaching these inter-related subjects, ASPRO aims to produce
a better citizen fully aware of human rights and committed to in-
ternational understanding and world peace.

New Zealand

In New Zealand all students follow a course in integrated
sooial studies from the age of 5-15 years. In the upper secondary
school, they study history, geography and economics. Exploring
the values and beliefs and human rights and obligations is part of
integrated social studies. The policy is not to teach moral educa-
tion as a separate subject.

A project is underway in which the Ministries of Transport;
Police, and Justice, along with the New Zealand Law Society work
with the Ministry of Education to produce learning materials.
Youth education resource people from the Ministries of Transport
and Police visit schools to work with teachers and classes to edu-
cate about rights and responsibilities in the law.

r.
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Some of the tax on alcohol is used to fund a drug education
resources project to deal with the problems of alcohol, and of
illicit drugs.

l'he et otloildt recession has created significant unemploy-
ment for the last lime in 30 years. Materials and programmes
to hel0 educate about the right to work, and to help school leavers
tend lobs are recei% mg current attention. These include work ex-
pc rietiLe programmes for students while they are still at school.
A resource kit of material on the role of trade unions has just been
produced.

Perhaps the major issue in human rights in New Zealand is
home to climate the majority about the need fur cultural maintenance

nutiortiv groups especially Maoris and Pacific Islanders. Maori
and Pacific Island groups have d major role to play in developing
the national was of life. The traditional policy of assimilation,
however, still finds many supporters in the public, and in the
teaching profession. Attitudes be changed. This is prov-
ing a difficult task.

Teaching guidelines have been prepared on ways of develop-
ing mural and values issues related to human rights, in social
studies. A book discussing the concept of a morally educated
person has been distributed to all schools.

There is an emphasis on the study of the cultures of peoples
in Asia and the Pacific, in social studies and also in geography and
history. Much of this material is now becoming dated and New
Zealand would hop( to establish links with curriculum centres in
the %arlous countries of the region to get their help in producing
new and more authentic material. Textbooks are not used for
social studies. Supplementary booklets, picture sets, tapes etc.
are required. Studies of world problems and world peace are
tarried out in social studies. The efforts of United Nations agen-
cies such as Unescodo not receive effective treatment, however.
In Malty school programmes, education about disarmament and the
arms rate is done, but not in a co-ordinated way. Posters and
materials to allow a main focus on tnis in schools would be perhaps
a way of emphasizing the problem.
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Most primary school material 18 produced by the Ministry,
and most secondary msterial by the private sector publishers,
with guidelines from the Curriculum Development Centre.

A policy of widespcead public involvement and discussion
of moral values and religious issues in the curriculum has been
followed, especially since 1974. While there is a basic human
right involved, the right of parents to help shape the values of the
curriculum, there are also dangers, clearly apparent, of pressure
group influence on schooling.

Teacher training (pre-service and 1n-service) emphasizes
the civic, social and moral values issues which are basic to
social studies. Nevertheless, many teachers complain that they
do not know how to handle values issues and human rights. Many
wo.ild still prefer to just teach factual information. Teachers are
not well informed about the United Nations statements on human
rights. Because they are 90% English in origin in New Zealand,
teachers lack the skills in Learning about other cultures in deeper
or more meaningful ways. Treatment is too often superficial.
Some experiments and innovations on teacher training to improve
inter-cultural skills appear promising. Economic constraints for
in-service work are a major problem.

A project is underway on resources and teacher training
for education about ethnic minorities. A national survey of
learning and teaching in the social studies subjects is underway,
to be completed in 1982. It includes sections on pupil achievement,
classroom practice, resource use, and community expectations.

Pakistan

The ethics and the mc.:es of the Islamic State of Pakistan
inevitably converge on the desirability of peace, which can come
only through ut 1.qstanding, accommodating, putting positivel: a
high premium on differences and developing respect for others'
moral, political and economic concepts and not merely tolerating
the differences between different value systems.

Due attention has been paid to the inculcation of knowl-
edge of international systems. The curriculum designed
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for various grades has focused on the awari_rtcss and ;nowledge.
The extra-curricular activities arranged it, celebrate homan rights
day and other attic sties hearing on internauoui, ;.0 are
recurrent features in school life. The two s.ibiecti, -.e. sal studies
and Islamic studies form the basic core in creating the t..)rld view.
The curricula in sot nil studies deals with history, ,,eography,
political science, sociology, anthropology and philosophy.

The course content for secondary level is as follows: ideol-
ogy of Pakistan, emergence of Pakistan, system of government;

. natural and industrial resources; people and culture, welfare state,
community development and education; geography of Pakistan, in-
ternational relations. These topics are organized as Islamic
ideology, national cohesion, personal development, pursuit of
knowledge and international understanding.

Unesco has co-operated in running the Associated School
Project in Pakistan through associate n of 50 secondary schools
scattered ail over the country. These institutions are either pilot
secondaiy sc'wols or comprehensive high schools. A second
National Convention of the Unesco Schools Project was held in May,
1979. The Unesco Clubs have also been formed and the membersnip
is increasing as the working teachers in various institutions are
taking keen interest in the activities of Unesco.

Philippines

In 1977 the Bureau of Elementary Education undertook the
Experimental Elementary Education Programme (SEEP) which in-
cluded the follomng objectives: to develop the spiritual, moral and
physical capabilities of the child; to provide the child experiences
in the democratic way of life; to inculcate in the child the ideals
and attitudes necessary for enlightened, patriotic, upright and
useful citizenship.

To achieve these objectives, elementary education shall
provide for: the inculcation of spiritual and civic values and the
development of a good Filipino based on an abiding faith in God and
genuine love of country, the training of the young citizen in his
rights, duties and responsibilities in a democratic society for
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active participation in a progressive and productive home and
,community life: the development of a basic understanding about
Philippine culture, the desirable traditions and virtues of the people
-as essential requisites in attaining national consciousness and
solidarity; the teaching of basic health knowledge and formation of
desirable health habits anti practices, the development of functional
literacy in the vernacular, in Pi lipino, and in English as basic tools
for further learning; and the acquisition of fundamental knowledge,
attitudes, habits and skills in science, social studies, mathematics,
arts and work education and their intelligent application in appro-
priate life situations.

Direct education in human rights at the elementary level is
Placed in social studies and character education, although concepts
of the human rights are integrated in all subject areas. There is
no specific strategy used for the teaching of human rights. However,
emphasis is given to behaviour change. Learning in any subject
proceeds from the acquisition, integration and application of
particular knowledge, attitudes, and skills that will result in the
internalization of desirable values which are expected to be demon-
strated consistently in the child's behaviour.

The expected variety of behaviour is Included in the elemen-
tary learning continuum as key behaviour indicators (KBIs) which
the teacher and the pupils must be aware of before any learning
activity and which must be manifested by the children after instruc-
tion. These KBIs include behaviour relevant to human rights as
well as other desirable values and ideals which are basic to making
an individual an effective and produCtive member of society.

The key concepts which make up the contents of social
studies include environment, social organization, change, socio-
economic development, and heritage. These are the concepts
which run through the entire social studies programme, gradually
growing in sophistication and complexity in the expanding environ-
ment of the local, the national, the regional, thence the international
communities. The social studies offerings have corresponding

Inceptual themes for each year level. Social Studies I - _ he
Community, deals primarily with the native town, spiralling o the
neighbouring towns, for purposes of comparison to have bases or
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generalizations. The study may extend to the student's province
or region. SoLial Studies II Philippine History and Government,
deals with the nation. Sip.ial Studies III - Development and Progress,
takes up the problems of the nation. Social Studies IV the World,
deals with t'.... ii.ternationai community. Human rights, per se are
studied and kdiscussed during the week of United Nations Day and
the week of liuman Rights Day. The week's lessons are often
capped by a programme for the whole school, or some such sig-
nificant activity..

In the social studies curriculum, the study of human rights
is integrated in several lessons taken up throughout the school year.
In the first year, in the study of the student's native community,
the recognition of human rights and their violations in the home and
in die community, takes place.

Although integration of human rights is possible with all the
key concepts mentioned earlier, it is with social organization that
human rights is incorporated directly. Situations related to such
sub-concepts as role, interaction, social control, and the family
as a basic social institution are examined, and discussed through
values-identification and clarification. Situations such as the in-
human or indignifying treatment of household help and less fortunate
relations living with the family, the domineering posture of elders
or older brothers and sisters towards siblings, the unkind and cruel
treatment of the physically defective among peers and playmates,
are used for the purpose. Utilizing various techniques, values are
identified, modified. created and re-oriented. These values neces-
sarily involve human rights.

..

In the second yeas, Social Studies II which focuses on
Philippine history and government, is virtually a course on the
people'? aspirations for human rights and fundamental freedoms.
The study of the historical beginnings of the people is a study,
among other rights, of the right to life. The study of the early
revolts, the Philippine revolution, the struggle for independence,
is d study 01 the right to self-determination, the right to nationality,
the right to be free of thy shackles of colonialism and imperialism.
The study of the structural and functional organization of the
government is a study of basic political rights.
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In the third year, in which Social Studies III deals with the
problems of national development and growth, the study of human
rights in the economic, the social, and the cultural spheres takes
place. The analysis of problems such as poverty, unemployment,
drug abuse, inflation, population explosions, soil erosion, etc.
invariably hinges on human rights.

In the fourth year, the scope of Social Studies IV, which
deals with the international community, allows the discussion of
human rights in depth: the violations, the denials of human rights
where they happen, and respect for human rights where they are
esteemed and upheld.

A wide range et teacher education programmes have been
initiated to support the.. educational efforts for international under-
standing, peace and respect for human rights. Aside from regular
teacher education institutions, other bodies, such as the Law Centre
of the University of the Philippines have been associated in the
training and orientation of teachers,

An Asian Centre on International Humanitarian Law, Law
on Human Rights, and Refugee Law is in the process of being
established in the University of the Philippines Law Centre.

The Centre, will work in close co-operation with the United
Nations High Commissioner for Refugees and the International
Institute of Humanitarian Law. It initially countenances a documen-
tation centre of Philippine materials on human rights.

Republic of Korea

Respect for human rights, love of peace and international
understanding are a part of constant themes repeatedly emphasized
in all the textbooks on all levels of education in civic morality and
social studies. At the primary level, episodes are used to illus-
trate guiding principles such as love of mankind' and world peace;
or respect for human life transcending national boundaries.

At a higher level, in a textbook of social education for third-
year students of middle school, basic ideas of democracy are
outlined - that democracy rests ultimately on respect for man,
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his basic. freedom and equal:ty, regardless of his ability, charac-
ter, and aspirations. It ib also noteworthy that democratic ele-
ments in history and cultural traditions are emphasized, such as
demut ratio, institutions ut Korea in ancient tunes and views of
Cord *wan scholars that national policies should he based on the
public opinion of the people. In a textbook of morals at the same
level, an episode concerning racialistic behaviour is intended to
illustrate that it is essential in human society to be able to think
in anothers position. In the texts for the courses on society,
politics and economics, or on civic morality for high-school and
t.ollege students, the same themes are repeated, only in more
sophisticated ways: the philosophical roots and historical back-
ground tit the idea tit human rights are discussed in both western
and traditional contexts. Special attention is given to human.dig-
nq, tespe.ct for life and benevolence.

There is no separate research institute devoted to the study
of human rights. There, however, is an Institute of Humanitarian
Law, and the Korean Association of International Protection of
Human Rights, which acts as a consulting body to the people. It

also makes an annual report on the cases of violations of human
rights in Korea, There is also a Department of Human Rights
attached to the Ministry of Justice. There arc several institutes
for the study of peaceful unification of Korea. But there does not
seem to be any institute devoted to peace research, except for one
established at Kyung Here University, which, apart from researches
on peace, is offering post-graduate courses In peace studies lead-
ing to a higher degree.

Socialist Republic of Viet Nam

An educational reform is now being undertaken in the
Socialist Republic of Viet Nam. One of its main targets is "We'll
look after and educate the young generation from childhood to
maturation, so as to create a very Important initial basis for the
formation ot the new Vietnamese, the working people imbued with
a sense of collective mastery and developed multi-sidedly ". In
order to reach this target, an all-round education, in general,
and a morality educ...tion, in particular, is being carried out. Due
attention teas hen paid to the problems of human rights, inter-
national understanding and peace.
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Uncle Ho's five teachings are the content of morality edu-
cation of the pupils. They are: Love the country and fellow-
countrymen, study well and work well, unite and maintain disci-
pline, practice hygiene, be honest, modest and brave.

This content is taught to the pupils through the subject
'morality'. At first level schools, they can grasp the basic knowl-
edge of morality., At second level schools. they have a better
understanding of it and at third level schools they continue to form
more firmly concepts of morality and especially get acquainted
with various categories of morality.

Apart from morality, general socioingy is taught from
grade 7 to grade 10. It supplies the pups with systematic and
basic knowledge of the Constitution, v'ews and concepts on nature
and society, moulding up of the collective mastery system. forming
of large-scale production, a new culture and a new type of man;
national defence and national revolutionary cause, international
policies.

Yuman rights are viewed as the right to collective mastery:
mastery of society, mastery of nature and mastery of oneself. This
content is included in the programme of morality education at first
and second level schools as follows:

a) At the first level: to respect the national flag, anthem
and the portrait of the great leader - beloved President
Ho Chi Minh; to love the country and the people (parents,
brothers, sisters, teachers, friends, relatives); to be
willing to help others and to have a sense of safeguarding
public property; to fully accomplish every task concern-
ing study, manual work to strive to learn well by good
methods; to carefully keep and save public property;
to behave well towards everyone. including foreigners;
to respect social ways of life. regulations and rules
(from traffic rules to school's internal regulations);
to practise hygiene and keep in good health.

b) At second and third levels: the right and the duty to
study, and perform manual work and national defence;
ideals, prospects. loyalty to the motherland and feelings
and behaviour towards other people; love happiness and
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marriage; industriousness, expeditiousness, optimism,
patience, self-reliance, responsibility, discipline,
honesty, modesty, lave for science; methods of training,
morality.

On international understanding and peace, the pupils get
knowledge: of other countries and gradually form good manners
and habits towards foreign guests (polite, hospitable, kind, in-
offensive). Then they gradually get a better understanding °Land
have good sentiments towards young friends and people in other
countries (love and respect, unity, support, correspondence, wall-
nespapers, introducing foreign friends' activities, world painting
competitions, friendship, solidarity, support and assistance to
struggles for independence). Besides, the pupils are educated in
love for peace, in vigilance and hatred for the enemies that invade
their country and other aggressors as well. Therefore, they are
ready to take arms to defend their beloved homeland.

In order to equip 1 .e pupils with good knowledge, send-
ments,moral habits and mariners, the following activities (in-and
out-of-class) have been applied at first and second level schools:
Teaching anti learning sul .cts, particularly 'morality' and
'general sociology', takir4 twin in manual labour in general and pro-
ductive labour in particular; taking part in social and the masses'
work anti artistic, sport, gymnastic, entertaining and scientific
activities; moulding commune consciousness of pupils; taking
part in international activities.

The training of teachers in terms of the required com-
petencies, at all levels of education has been given high priority.
Further, the orientation of principals in the ability to direct
the morality education of the pupils has been given attention.

Building up the material-technical bases for morality 4,1u-
cation (hooks, newspaper, magazines, notice-boards, tradition
halls, film-projectors, ett....) has also hen given special
attention.

Sri Lanka
The primary tit 11001 (-Urn c iii.liill has env i ronmeni a I studies,

which develops into social studies as the student reaches grade VI,
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the first step at the Junior secondary level. Environnlental studies
is based on 11 themes, several of which incorporate simple ideas
of international understanding, peace and respect for human rights;
our house and their OLLUpdlik b. what wc cat and drink; what we
wear: help in our work; unity in diversity; our environment, things
that are around us; our school, its environment; our helpers;
our movements ways and means of communication; earth and its
surrounding; what we see and hear.

Ai the secondary level, local study, society, social changes
and cultural activities of the grade 6 syllabus gives a wide under-
standing of social structure and its functioning in the students
immediate environment. The student himself being within that
society will be conscious of the differences among individuals and
groups. Gwen such an environment he will be able to come to his
own conclusions. regarding the character of the society. Such
knowledge of one's own society may later be extended to knowledge
of a wider area embracing the whole world.

Grade 7 takes him to the past. He learns about the
origin of life on this rlanet and its gradual development up to the
present day. In this unit he will learn how human species evolved
to its present state. Human types have certain characteristics.
These may be slightly different from one another, depending on
the climate and other physical conditions under which they have
evolved. In grades 9 and 10 students are expected to study themes
such as society, man and political blocks. In this section his knowl-
edge will be extended to the global society and international organ-
izations. In the grade 10 syllabus, students learn about wars.
They study about important wars and warfare. Peace means not
only absence of war. The antagonisms between countries may
continue without resorting to open conflict. This is a good oppor-
tunity to understand the concept of 'cold-war'. They would learn
that peace can exist only when there is international understanding
and co-operation. In grade 8, tinder international organization and
the role of the United Nations, respect for human rights is stressed .
In Sri Lanka, which has a history or more than 2,500 years of
Buddhist influence, equality of all human beings is easily taught.
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1 raining; teachers for social studies has been a problem.
Must of the teachers have had no special training to teach this
subject. In order to overcome this difficulty, an in-service train-
ing programme has functioned from 1972. Master teachers
appointed by the Ministry of Education help the teachers not only
to keep in touch with the latest developments, but also explain the
current methods of teaching social studies. The universities
started a new diploma course in social studies. Today teacher
training colleges in Sri Lanka have taken up the responsibility of
providing courses to train teachers in this subject. Moreover
there is a postal training unit which supplies the necessary instruc-
tions to teachers. After completion of this course, an examination
is held and the successful candidates receive a certificate of com-
petence. The need for pre-service training for teachers to teach
this subject is strongly felt. But inadequacy of funds has prevented
such a programme from becoming a reality.

Thailand

One of the landmarks in educational development in Thailand
was the announcement of the National Education Scheme of 1977.
The scheme prescribes a new schooling system, as well as new
objectives of education at the primary and secondary levels. Among
these objectives, the most relevant to human rights and inter-
national understanding are: to promote a sense of respect for one's
own anti others' rights and duties . . .; to promote consciousness
of belonging to the Thai nation, as well as to the human race as a
whole: to uphold equality, integrity and justice.

To translate the new National Education Scheme into practice,
the new elementary and secondary curricula were launched in 1978.
The new elementary curriculum aims at imparting basic literary
and life skills to di- general population of the majority of whom
live in rural areas. Among the social relationship skills, the new
curriculuni sets among other things objectives on rational decision-
making, prublein-solving through peaceful means, and true under-
standing AA regional anti international environments. However, one
does not find course outlines in life-experiences (the new subject
areas incorporating social, and natural science studies), which
reflect the objectives so stated.
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... At the lower secondary le el, which consists of three grades,
the new curriculum Is Set with ten objectives. Among these,
objective No.10 provides for the promotion of good understanding
of mankind, with the view to peaceful living. The course-outlines
for social studies at secondary grades 2 and 3 provide studies of
neighbouring countries such as those in Southeast Asia, an ethers
such as Australia, New Zealand, Africa, North and South A 1.ericas,
as well as Europe. The social studies at both grades 2 and 4,
take up about five units out of the required 21 units per year, thus
constituting a considerable portion of the learning periods.

At the upper secondary level, which consists of three grades,
the new curriculum provides for seven objectives or aims. Among
these, are the aims toromote respect for human rights, and to
Increase true understanding of the economic and political problems
of the world, and to foster consciousness in being part of the inter-
dependent world, and know how to solve problems thrqugh peaceful
means. However, in the course-outlines of the social studies, it
is not easy to find any portion of the required courses explicitly
devoted to such objectives or aims. The units on democratic politi-
cal system at grade 4 involve a study of human rights. The units
in the electives provide for a study on conflicts among nations and
the role of international organizations such as the UN, in the
keeping of peace.

Learning, on the other hand, is the result of the t/al en-
vironment, in school and out-of-school for that matter. Deliberate
school organized activities may also exercise an immeasurable
impact on students' attitude and value systems. Believing in such
a principle of learning, the Ministry of Education encourages the
schools to organize activities which tend to promote international
understanding and human rights. Since 1960, about 5s schools and
colleges in Thailand have been associated with the Associated
Schools Project (ASP) launchod by Unesco since 1953. These 55
educational institutions consist of II teachers colleges, 3 tech 'cal
colleges, 35 secondary schools and 6 primary schools. They are---'
all scattered over different parts of the country. The school acti-
vities which they have organized cover a wide range, from an
exhibition of artifacts, slides and posters of different nations on
different occasions, to essay contests on the subject such as
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human rights, JIM the role of the UN in the resolution of conflicts;
to exchange of arts objects with different countries such as Malta,
elk.. All them. 55 educational institutions have expressed their lively
interest iii extending these activities; and expressed their concern
that the new secondary and elementary curricula are rather restric-
tive in these flatters. It is therefore hoped that if more encourage-
ment is given to the schools and colleges in both spiritual and
physical aspects, the ASP may be extended to cover more schools.

Union of Soviet Socialist Republics

The foremost tasks of the Soviet school include the fostering
in pupils of a scientific world view and their education in the spirit
of peace, patriotism and internattonalism. The scientific world
outlook, which is important for every individual to possess, is
shaped at school by way of imparting to the pupils 4,4stem of
knowledge about the world around them, about man's past and
present, by developing the cognitive activity of children and
adolescents and involving them in public and labour activities
along with adults. One of the tasks of the school is to take pupils
outside ordinary consciousness and cultivate in them a scientific
consciousness that reflects objective reality more deeply and fully .
Scientific knowledge forms a solid basis for enabling pupils to
understand an objective picture of the world and its development,
interrelationships, times and peoples, the causes behind wars and
the conditions for preserving peace on earth.

The contribution of all school subjects such as mathematics,
biology, literature, foreign languages, is essential for the educa-
tion of an fnternationalist, who must have wide mental horizons, a
worldvivw, free from nationalistic opinions and feelings. But, un-
questionably., social science, and geography are the subjects that
indicate to pupils about the development of mankind, its past and
present, the destinies of various states and peoples, and their
relationships and connections;. The content of these subjects in
their entirety directly influences the moulding of pupils' scientific
world outlook, their views on the world and their attitude to their
compatriots and other peoples.

The textbooks on ancient history used in Soviet schools also
contain a ivc:alth of material revealing links between predatory wars
and aggressive acts on the one hand anu the exploitative essence

1.

38



V

Peace and recto:: pr. human rilihts

of capitalist social relations on the other. Abundant concrete
material shows pupils how, in the 17th to 19th centuries, the ruling
classes of different countries established their colonial empires
and waged predatory wars in Latin America, Asia and Africa, sub-
jugating the peoples of those Lontinents, ruthlessly exploiting them
and thereby retarding their development and progress for years.
The peoples of these territories fought grim battles against col-
onialists in their efforts to regain their freedom and independence.
Their struggle was a response to the enslavers' unjust and annex-
ationist actions. On the basis of the abundant and concrete material,
the textbook 'Modern History' shows that World War I was caused
by the striving of the ruling classes to re-divide the world and seize
foreign territories. Because of the mercenary aims of th exploi-
tative minority anxious for enrichnient, mankind suf re immense
losses and irreplaceable cultural material and values were burned
in the flames of war.

Much space 1 s given in Soviet history textbooks to the section
entitled The Causes, the Character and the Results of World W "r
Ili. It inflicted particularly severe damage and suffering upon the
peoples of the USSR. The generation that sustained and well
remembers all the horrors and hardships of that .var, the bloodiest
in the history of mankind, is still alive. In order to prevent another,
even more terrible war, the younger generation must have a scien-
tifically substantiated answer to the question as to the causes of
World War II. The textbooks show the growing contradictions
between the imperialist circles of different countries and their
striving to redivide the world yet again and destroy the world's
first soctalist state. Imperialism is shown to have advanced to
the historical arena as the most aggressive and misanthropic
force - fasctsm - which was instrumental in unleashing World
War IL

The concept on theleading role of the masses imbues the
rising generation with a confidence that it is possible to put an end
to war on earth. It makes meaningful their participation in the
peace movement and in compaigns of protest against the arms race
and in other actions aimed at promoting peace. The syllabuses in
history provide for a special theme The Movement of Peoples for
Peace' which deals with ways in which the masses of all countries
can wage the struggle for world peace.

3J
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The entire course of social subjects is to bring pupils to an
understanding of the fact that human progress is incompatible with
acts of violence, aggression and suppresr;ion of other peoples.

The syllabus in the social subjects in the Soviet school in-
clude special topics and sections in the textbooks, concerned with
the principles of peaceful coexistence and ceononuc co-operation
between the countries with different political systems. Textbooks
on history, geography, and social science present the main source
from which pupils draw information and form ideas about other
peoples.

Education to inculcate internationalism begins with things
that are plain to a child, from the fostering of respect for and
understanding of people of other nationalities living in their coun-
tries. The Soviet school has accumulated much experience in
educating children in the spirit of internationalism, for the USSR is
a multi-national country inhabited by more than 154 peoples and
ethnic groups. instruction conducted in the native language of
pupils is a basic principle of the system of public education in the
country. In each of the 15 national republics, which are all sover-
eign and have their own Ministries of Public Education school
children study the history of their people. Besides, there is a
course of the history of the USSR which describes the formation of
the Union of Soviet Socialist Republics and the contribution made
by every people to the advancement of science, culture and produc-
tion.

Various holidays and festivities acquainting school children
with their coevals from other constituent republics are part and
parcel of many lessons. The festivals 'Fifteen Republics -
Fifteen Sisters' are often held at schools. Every class prepares
material on the republics. National songs and dances are learned,
national costumes made, and reports on the labour achievements
of the working people of a given republic are prepared and delivered.
The festivals are striking and vivid celebrations provide a great
emotional boost to international education. Tourist trips, excur-
sions, inter-republican suinmer camps, joint labour teams which
serve to promote friendship among atIO-1ents of various national-
ities are widely practised in the Soviet Union.

Soviet school children receive extensive and scientifically
substantiated information on peoples of other countries.
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The inclusive course of history (lastini years and compulsory for
all school pupils) comprises anLi:..nt histLiy (the fifth form), medieval
history (the sixth form), the history of the USSR, modern world his-
..ry and recent history (the seventh through tenth forms). Textbooks

also deal with the history and the present-day state of the peoples
a all continents - Asia, Afrika, America, Australia and Europe.

While fostering in the young internationalism and an intere
in what is happening in other countries, schools in socialist eoun-
triss imbue them with a readin6ss to come to the aid and rescue of
the who are in distress and adversity, with a readiness to fight
against aggression, oppression, against racialism and discrimi-
nation. 'There is no such thing as someliotly else's trouble.' -
such is the credo of school children by which they are all guided in
studying the present day international situation.

Une sco _programmes

The Recommendation concerning Education for International
Undc.rstanding, Co-operation and Peace and Education relating to
Human Rights and Fundamental Freedoms was adopted by the
Unesco General Conference at its eighteenth session in November
1974. This Recommendation is of great importance as it places
strong emphasis on the active participation by individuals, local
-groups and communities in efforts to deal with global problems.
In every field and at all levels of education, it serves as a legiti-
mizing force for intensified action to develop international educa-
tion. For the implementation of the Recommendation, Unesco

nized the International Meeting of Experts on the Role of
Socia Studies in Education f /r Peace and Respect for Human Rights,
in 1976 in the USA. Unesco has also organized a series of regional
seminars for educators: Geneva (Switzerland) 1977; New Delhi
and Jaipur (India) - '978" Helsinki (Finland) - 1978; Sofia (Bulgaria)
- 1979; and Helsinki (Finland) - 1980. A series of national studies
has been conducted in Czechoslovakia, Egypt and India. Further-
more, a handbook for classroom teachers on implementation of the
Recoramendation is being prepared at present by a group of ten co-
authors under a contract made with an international non-govt..rtrinental

ganization.
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The recent %kenty-first wssion of Unesco's General
Conference held in 13elgrade Ilas approved the convening, in 1932,
of au inte r-gove tunic ntal conference on education for international
understanding, co-operation and peace and ettvLatt011 relating to
human rights and fundamental freedoms, with a view to developing
a climate of opinion favourable to the strengthening of security
and disarmament. The Associated Schools Project in Education
for International Co-operation and Peace, comprises at present
sonic 1,400 educational institutions (primary and secondary schools
AIM teacher - training institutions) in 74 Member States. In Asia
and the Pacific there are at present 14 participating Member States
with softie -173 schools. The number of Associated Schools per
country varies from one in Indonesia to over 1(X) in the Philippines.
The objective of that Project is to promote education, to encourage
the carrying out of experimental activities during the course of the
school ycar and within the framework of the curriculum, on world
problems and the role of the United Nations in solving them, on
human rights. on other cultures and countries, and on man and his
environment. The results of such activities arc to be disseminated
at both the national and international levels, so that other schools
and countries can learn of the positive results obtained and under-
take similar action.

UtleSCO has recently carried out an overall evaluation of the
Associated Schools Project, and organized an International Meeting
of Experts on the D._ Aopment and Evaluation of the Project, in
order to consider new strategies for further development of the
Pi ojec t in the light of the evaluation report . On the occasion of the
Protect 's thirtieth anntVcrSary in 1983, Unesco plans to organize
a World Congress on the Associated Schools Project.

Another aspect of Uneseos current programme includes a
mil-year project tot ituiltilat, ral consultations on secondary
school lustory textbooks published in several European Member
States (Finland, the German Democratic Republic. Italy, Poland
and the USSR). This project is being carried out in collaboration
with the Finnish National Commission for Unesco. A similar
project is foreseen for several Member States of the Asia and the
Pacific region for the next triennium. Negotiations have already
begun with a few National Commissions for Unesco in the region.
Publications on apartheid, disarmament and geography teaching
are also underway. 39
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i
// The International Congress on the Teaching of Human Rights

took place in Vienna in 1978 at the joint initiative of Unesco and the
Government of Austria. Following a recommendation made at this
Congress, a meeting of experts was h.:1d at Unesco in 1979 to draft
a Seven-Year Plan for the Development of the Teaching of Iluman
Rights (1981 - 1987). Another important activity was the Organization
of the World Congress on Disarmament Education held in Paris in
1980.
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Chapter Two

IMPROVING SOCIAL srums/uvic/moRAL EDUCATION FOR
ENHANCING INTERNATIONAL UNDERSTANDING AND PEACE

AND PROMOTING RESPECT FOR HUMAN RIGHTS

(Group Reports)

The Meeting formed two discussion groups:

Group A
Group B

Primary Education
Secondary Education

fur the detailed consideration of ways and means to improve social
studies /civic /moral education for enhancing international under-
standing and peace and promoting respect for human rights -
Agenda Item S.

Each group, in respect of the level concerned, deliberated
on significant aspects of the following:

- Curriculum development/research
- Learning resources

Classroom and extra-curricular activities
- Teacher training

A technical discussion note,' which raised a number of
critical issues in re jard to the various sub-topics of discussion,
formed a take-off point for elaboration of problems and issues and
possible sobitions.

General implications of the doctrine of human rights

The International Congress on the Teaching of Human Rights
held in Vienna (1978) stressed the fundamental importance of
human rights The final document of the Congress indicated that
"Human rights is education and teaching must aim at fostering

1. Provided 1,y Ow Bureau of the Meeting.
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the attitudes of tolerance. respect and solidarity inherent in human
rights; providing knowledge about human rights, in both their
national and international dimensions, and the institutions estab-
lished for their implementation; and developing the individual's
awareness of the ways and means by which human rights can be
translated into social and political reality at both the national and
international levels. "

The present Experts' Meeting also recognized the founda-
tional importance of human rights in its deliberations, and a back-
drop for the Group Discussions, a sub-committee of the Meeting
provided the following general implications of the doctrine of
human rights for international understanding and peace.

The doctrine of human rights manifested in various declara-
tions in the contemporary world, especially in those of the UN,
is of paramount importance to all people in the sense that it is the
first universal moral code in human history which is accepted in
principle by all the peoples of the world. Its basic idea may be
said to be truly universal in the sense that the moral injunctions
for the respect of fundamental human dignity may be identified in
almost all cultures and religions. It may also be regarded as an
aspect of inevitable tendencies inherent in modernization, namely
the 'universalization of experiences'.

For the first time in human history, the emergence of cer-
tain specified international standards in civic morality is being
witnessed. It provides a moral standard to judge the nature of a
given political community. It also offers hope of educating the
youth of the world to work for a common goal of building a better
world . With a liberal dose of imagination, it may be posiible
eken to look forward to the time when the traditional conflict
between the 'good citizen' and the 'good man' would disappear.

However, while recognizing its importance, it is also neces-
sary to note some of the problems in implementing the inter-
national standards of civic morality in practice or in education,
particularly in this region.

First, the doctrine of human rights has an element of
ethnocentricism in its currently prevalent forms. It appears to
have been predominantly based on the particular values and
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experiences of the developed Western countries acquired in the
Lours& of their modernization. ft seems to ha%e been assumed that
their ham( notion of atomism Indic iduals possessed of a bundle of
inalicnable tights I. mild he extended to the whole world. In practice
this intA), cut unit( 1 t uttuidi 01 ItholOgit al IcsiNtantch, which would
timbair the (flames ul implememmg, the basic spirit of the dot-frine
itself. Besides, it is essentially an abstract principle, which is
likely to remain empty words without tradition or considerable
at 4.uniulation 01 expel writes in running social institutions for their
realization. It may be important, in tilts respect, to revive and
keel) tip with traditional eleinem.s In each t (Alla ry corresponding to
the basic idea of the doctrine.

As an example, some countries have a good tradition of
respecting anti taking tare of old people, who would still remain
helpless and alit sated trust the society even if formally entitled to
enicq all tilt rights c numeiated in the declarations of human rights.
In the tradition of these countries, it is not the rights of old
people hut the clutx on the part of the youths which has been given
emphasis (Intl; emanating tram the tXlentilon 01 concrete filial
piety they feel tor their own parents, and not from any anstract
principle of the rights of the old.

Secondly, those rights declared as unalienable are in reality
contingent upon concrete conditions of a given society. Besides,
SUMt: of them may be mutually contradictory if taken literally.
This may breed cynicism and disillusionment about the principle
itself. flaying been largely based on the experiences of the devel-
oped world, the doctrine, :ii its present form, may conic into
conflict with the necessities of the countries currently engaged in
their efforts for economic, political or social development. It
may he helpful for its actual Implementation, to incorporate some
sense of 'duties' in the doctrine.

...
Third, the universality of the doctrine should be given due

emphasis not merely as an abstract principle, but in the concrete
context of the modern world in winch the principle of national
(nail rt.hy is largely a dream of the bygone age and existence itself,
let alone satisfactory existence, depends on mutual understanding
and co=operation of nations. A universal code of morality, a
broad WIltit. atinS on the common objectives of the world, is a

-11
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necessity in a world in which daily lives are closely inter-connected
and people cannot remain apathetic to conflicts or sufferings in
other areas without incurring detrimental effects on themselves.

Finally, in view of the limitations of the doctrine in its
present form, it may be desirable to try to formulate a new prin-
ciple which is more universally valid and more widely applicable,
based on the experiences and aspirations of a wider range of
peoples, establishing truly common goals for the whole mankind:

Report of Group A (Primary Level)

Social studies, whether manifested as a single subject (in
various forms of integration), or as separate subjects, deals with
content related to history, geography, civics, economics, socio-
logy, anthropology. More than in any other subject area, social
studies deals primarily with the human species in society, in a
variety of aspects related to the functioning of the human being.
Even cold 'facts' of social studies embody in them the drama of
the strivings of human beings for a better society and for self-
realization, over time and space. Thus the content of social
studies is uniquely suited to act as a vehicle for projecting inter-
national understanding, peace and respect for human rights. By
its very nature, in its multiplicity of dimensions, social studies
provides the basis for progressing from an ego-centric or uni-
centric view of the human being to a socio-centric and global-
centric perspective. In the concepts of social studies are found
the rational foundations for a humane world as well as the con-
cornmitant prerequisities of empathy; concern for others and
appreciations of human beings as individuals and as clusters
of individuals labeled communities or nations.

With such obvious and powerful convergences with inter-
national understanding, peace and human rights, social studies
has not only a significant role to play in regard to the promotion
of these ideas, but also a paramount obligation to do so, especial-
ly in the present context of the power of nations to destroy the
world - both the innocent and the accused.

The arguments indicated above for the role of social studies
apply irrespective of the manner in which Member States organize
the area of social studies - integrated, separate subject areas,
separate subject for moral education - examples of all of which
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are found in the region. While sufficient research evidence does
not exist in the region to make a conclusive judgement about the
benefits or otherwise of one kind of organization or another, at the
lower primary level at least, there are, predominantly, move-
ments towards integration of the content of social studies, frequent-
ly focused upon selected, locally-relevant real-life situations.

At the primary level, it seems clear that at least the follow-
ing specific roles may be provided to social studies/civic/moral
education in the context of international understanding, peace and
respect for human rights:

Promote those values and that moral development reyired
for international understanding, peace and respect for ,.

human rights, which will lead to more sophisticated ideas
and convictions later.

- Establish habits or patterns of behaviour that society
considers important for social identity and cohesion.

- Provide basic awareness and knowledge frameworks for
the learning. -Reflection, analysis and deeper meaning
will emerge as the child matures and engages in further
learning. .

The cluster of concepts taught through social studies or
otherwise, but related to international understanding, peace and
respect for human rights, does have different interpretations in
the different countries of the region. However, the Group decided
not to engage in terminological or definitional clarifications or
consensus activities. It resolved to accept the general meaning
and implications as well as the implicit ideological basis portrayed
in the UN Declaration on Human Rights and other UN Declarations
and Resolutions. The Group also acknowledge the individuality
and diversity of interpretations that may be placed on those general
meanings. The Group recognized that the Unesco Recommendation
Concerning Education for International Understanding, Co-oper-
ation and Peace and Education relating to Human Rights and
Fundamental Freedoms, had also retained the definitions of the
above sources. The rights of the human being form the corner-
stone for all the other concepts involved.

45 ---.'
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Article 26 para. 2 of the UN Declaration on Human Rights
was taken to be particularly relevant in the context of primary.
education.

"Education shall be directed to the full development
of the human personality and to the strengthening
of respect for human rights and fundamental freedom.
it shall promote understanding, tolerance and friend-
ship among all nations, racial or religious groups,
and shall further the activities of the United Nations
for the maintenance of peace."

Further, Section 111/4 of the Unesco Recommendation pro-
vides the guiding principles for educational efforts in this area.

a) an international dimension and a global perspective
in education at all levels and in all its forms; '

b) understanding and respect for all peoples, their cultures,
civilizations, values and ways of life, including domestic
ethnic cultures and cultures of other nations;

c) awareness of the increasing global interdependence
between peoples and nations;

d) abilities to communicate with others;

e) awareness not only of the rights but also of the duties
incumbent upon individuals, social groups and nations
towards each other;

f) understanding of the necessity for international solidarity
and co-operation;

g) readiness on the part of the individual to participate in
solving the problems of his community, his country
and the world at large.

The Group also noted that while interpretations of the
concepts varied, it was possible to identify universal or common
values that all peoples currently hold, and which correspond to
those stated in the Declaration of Human Rights. Many philo-
sophers would contend that values related to the preservation of
human life and survival were universal in their simplest form.
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Similarly, all people have certain *biological or emotional or moral
needs that must be met such as sustenance and shelter; physical
safety and health; affiliation with others; self-realization.

These simple commonalities could well form the first intro-
ductions to the more complex concepts of international understaiki-
ing, peace and human rights. In fact, the search for commonalities
rather than differences in other aspects of living - commonalities
of the joys and sorrows of common people their ceremonies,
songs, folk tales, games may well become the initial bases of
complex concepts.

Curriculum decision making

The Group recognized that problems in curriculum decision
making can arise from the very nature of the ideas, values and
moral aspects of learning themselves. Some countries expressed
difficulty in finalizing and interpreting a basic reference point or
body of knowledge that might provide the substance of these studies.
However, when a focal point was available, such as through a
national ideology, curriculum decision making becomes a much
easier task.

The laws, religious beliefs and practices, customs, tradi-
tions and constitutional statements were variously cited as pro-
viding frameworks for studies in this area. However, it was
acknowledged that expectations implied in these sources, and
actual outcomes, were not always matched. Beyond the substan-
tive or major value positions identified, there existed those values
which were negotiable, less precise and subject to change from
time to time. There were also others which may be argued to be
valid in the context of the greatest good to the greatest number,
but not necessarily to some given set of individuals. The possi-
bility of tensions between the ideas, values and beliefs of individ-
uals and the socio-political context In which those beliefs are
enacted, is commonly very real.

It was acknowledged that the reality of the world is such
that a government would wish or be obliged to behave in such a
way that may seem to contradict the personal value positions
that it has endorsed nationally or internationally. At times
people may be asked to relinquish or suspend values on rights in
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the national interest. Changes of this type must produce uncer-
tainty and even cynicism. Further, the voiced idealism not neces-
sarily manifested in international events by those countries which
Voice them, must also add to such uncertainty and cynicism.

Such contradictions, dichotomies and aberrations arising
out of various interpretations of the concepts involved are inevit-
able in the real life of nations. However, if more than sentimental
superficiality, or ritual tokenism is to be achieved, prior to cur-
riculum decisionmaking, it is essential that as much of a consen-
sus regarding the interpretation of these concepts must be reached,
with as wide a participation of the general public in the clarifications
as possible.

Roue" ver, this does not mean that exposure of learners to the
complexities, contradictions and sophistications are always needed
at all levels of education. Dealing with the primary level; these
complex concepts themselves as well as their relationships to,or
contradictions visible in national and international socio-political
issues, are unlikely to find a direct place in curricula.' The
maturity of the children of this age group would not permit a
meaningful discussion of these sophisticated issues. The implicit
abstractions, complexities and subtleties are best left to higher
levels of education, after the'learners have reached formal levels
of coeitive operation.2

Nevertheless; these abstract concepts, in their essence and
in their component elements, must find a place in the curricula
at the primary level at a level of concreteness within the mental
capabilities of young children. A gradual progression has to be
designed and built, making it possible for the learners, given
time and with growth of maturity, to comprehend the nuances of

1. It should be emphasized that while such complex issues
may not appear in primary-level learning sequences, the
curriculum developers must concern themselves with such
issues, and find answers that are applicable in the given
national situation.

2. Since many children in the region leave school at the end
of the primary level, this further education in regard
to international understanding, peace and respect for
human rights has to be continued in out-of-school edu-
cation. 48
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the concepts of international understanding, peace and respect for
human 'rights and indeed find conviction and pre-disposition for
action regarding individual duties and obligations related to these
concepts.

One example of such a progression could be the following:

Promoting respect for the rights of others in the home/
school /neighbourhood of the learner;

J.as a means to:

Promoting respect for the rights of others in the wider
community of the learner; 1

as a means to:

Promoting respect for the rights of others in the larger
society (nation) of the learner;

meansas a means to:

Promoting respect for the rights of others in other
societies (nations);ti 4,as a means to:

International linderstanding;

as a means to:

PEACE

The vehicles for acquiring such preliminary ideas could be
ye - simple at the primary level, in keeping with the need for
ct:-..espondence with the maturity level of the learners. Even
rule-bound games, or recognition of loneliness, pain and suffering
in others, or placing oneself in the 'skin' of another, mity be
such vehicles. Pervasive moral 'principles' as ilio to others as
you -would expect others to do to you" may be the foundational
ideas at this level.

This illustrates the next impottant issue in curriculum"
decision-making the close interaction between 'content' and
'methodology' in the learning and teaching of international under-
standing, peace and respect for human rights, especially at the
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primary level. A similar integration exists for example in a
`simplified' component of human rights, but. in terms of pre-
requisite competencies that must be achieved by learners moving
towards an understanding of, as well as p predisposition to take
action about,hunian rights. In this context th5tacquisition of self-
worth (in addition to recognition of other's worth) is such an
essential pre-requisite. The development of self-worth can lead
to a belief in the possession of human rights, especially in social-
ly and economically disadvantaged populations. Curriculum deci-
sions related to the 'content area' self-worth must mingle intimate-
ly with the methodological aspects of utilizing those real life situa-
tions in which the learner, without perhaps consciously recognizing
it, is indeed exhibiting excellence - such as in looking after buffaloes
or in a particular participatory role in a village festival. Especial-
ly at the primary level Rio clear distinction need be made between
'methodology' and 'content'. Indeed the methodology used often
becomes the content on which preliminary ideas of international
understanding, peace and human rights are developed. It is -..seful
to consider a methodology-content hybrid as the basis for curric-
ulum development in this area at the pFrmaiy level. (Even at
higher levels, methodologies such as simulations can form the
basis for concretizing and internalizipg sophisticated concepts
such as respect for others convictions and religions).

Coherent convergence between the maturity of the pupils
and the sophistication of the concepts involved in_ international
understanding, peace and respect (or human rights is but one of
the dimensions of the maturity factor.

i

The maturity factor has oth4r dimensions too, of importance
in curriculum decision making. As learners mature, their moral
development, in particular moral reasoning, and belief systems
undergo changes. As content cum methodologies are being devel-
oped, the nature of the maturity stage of moral development, and
the reasons the learner attribute, to a particular moral stance
become vital characteristics to be taken account of in curriculum
decision making. Other aspects Such as the nature and extent of
intervention outside the classrooin that may be suitable or accept-
able are also implications that would need to be considered in
relation to the maturity factor.

4,
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Curriculum decisions regarding sequencing of learning form
another cluster of issues that are particularly difficult to solve in
the area of international understanding, peace and respect for
human rights. The difficulties arise froM the attributes of values
learning and moral development by pupils. In this respect it would i
stem most practical to reach sequencing decisions by considerations
of the actual learning situations in the primary level classrooms.
With the recognition that curriculum development in this area is
a hybrid of content and methodology, the decisions iegarding care.-
ful sequencing take on a special importance. In a practicalCai 1. b%:11SC,

teachers have difficulty in deciding where to start in this area and
what reasonable expectations they might have of their pupils. Are
these values taught or taught? Should knowledge and understanding
be interdependently linked? Are pupils 111()th, iited or interested
enough to at. tommodate the learning into their behaviour system?

It is claimed that for classrooms, schools, conimunities and
societies to function in a cohesive and urganized manner, certain
habits dial behaviour traits must be inculcated in young children
The identification of these habits, the scale of that learning or
'conditioning' and the way in which th4 learning is undertaken will
vary from country to country, There is an inherent danger in this
process. Young people may become so entrenched, closed and
inflexible in their behaviour that they may lose the ability to attupt
to changing situations, and certainly changes will occur, often
rapidly.

A second aspect of learning in this area could be labelled
knowledge-awareness. It could be'agreed that at the primary levels,
the lowest levels of cognition should be achieved. Recall, compre-
hension and acceptance of basic knowledge or beliefs about society
is a starting point. As the child matures, engages in further learn-
ing in die broadest sense, the knowledge gained will acquire mean-
ing, through reflection and personal experience

A third aspect of moral and values learning is the provision
of real life experience where the learning can be applied. When
behaviours are met by approval and appreciation they will be con-
solidate91 the child's behaviour patterns, This is the way of
parenting and it would seem to be appropriate foeschoels, at least
ror the beginning years of schooling. /

Si
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The three aspects.of moral and.varues learning may be
represented diagramatically as follows:

1st Order

2nd Order

3rd order

Establishment of cognition enablin,,
desirable behaviours (including habits
and rituals), and establishment of
these behaviour's.

4,

Acquisition of basic knowledge-
awareness and comprehension related
to these behaviours.

4,

Provision of real life and simulated
application situations for practice and
reinforcement of these behaviours.

It should be emphasized that the aspect that involves the .

acquisition of knowledge is a critical one and may indeed be made
simultaneous with habit formation or may even preceed it. All
aspects interact and are interdependent.

t
The learning sequences should assist children to inquire

into the.ways_people think, feel and act, at the local, national as
at.well as the international level. An extension of this is the

development of assisting children to be sensitive to their own values,
as they compare their own situation with that of other people.
'Moral dilemn as' used in simulation situations or in social dram'.
are particularly useful in helping children to develop such compe-
tencies. So are social participation, and community intervention
and involvement.

Aside from d visions r... toted to intended learning outcomes,
the Group ari-reciatet, Cid& 1 cific attention had to be paid to the
organization of efforts t):. development of curricula - the
process for curriculum oecision aking.

in one important sense, curriculum oecisions are made 'by
teachers continually, in the classroom. This is an integral part
of the teaching/learning process. Teachers react to the responses
of their children in the course of the daily learning programme.
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Consequently, a teacher's personal commitment to edu'cation for
international understanding, peace and respect for human rights is
a critical factor that cannot be overlooked. However, official
curriculum statements and policies, which amount to statements
.of intent, are a part of all edwiitional systems, to greater or lesser
degrees.

Systems vat/ in this approach to formulating those curric-
ulum statements. In some in.-....nces Governments may generate the
statements independent of educators. On other occasions a small
centralized specialized committee will make the major curriculum
decisions. In still other situations, recognized academic bodies
may be delegated the task of advising the Government on such cur-
riculum decisions. At the other extreme, the curriculum may be
negotiated between parents, students and teachers at a given school.
Usually various combinations of the above occur, at various levels
of the education system, and at various stages of decision making
and implementation.

The relative merits of centralized and decentralized curric-
ulum decision making have been the subject of much educational
debate. Whilst centralized decisions are easy to monitor, provide
predictable outcomes and a certain degree of equality of educational
experience, others would contend that genuine involvement of (say)
teachers, parents, the community, in curriculum decisions can
create commitment to reinforcing educational-philosophical posi-
tions and contribute substantially to enhanced success in imple-
mentation, without the need for central coercion. The two posi-
tions are not mutually exclulive, especially in the area of content-
methodology for international understanding, peace and respect
for human rights. The question becomes; "Who can best do what?"

It may bb appropriate for central committees to provide
philosophies, interpretation of concepts and frameworks for action
that can also provide ooportenities for teachers and the community
to make those decisions that directly effect learners in the class-
room.

A final important aspect of curriculum decision making
relates to evalm :3n in values learning and moral development in
international understanding, peace and respect for human rights.
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Evaluation of affective learning is extremely difficult. The question
becomes "should sophisticated and orotracted techniques of
measurement be utilized or can rerice be placed upon the judge-
ment and good sense of teachers to assess the impact of their
teaching activities?"

Even when objectives are expressed in terms of behavioural
outcomes, doubts emerge as to whether the responses are con-
trived, genuine or enduring. It seems that the sensitivity and
complexity of this learning may welt defy totally effective evalu-
irtion strategies and this is a crndition that may have to be accepted
within the constraints of resources available for extensive complex
evaluations. Until the matter is resolved, techniques of guided
observation and recording of children's behaviour in a variety of
situations inside and outside the classroom seem to have acquired
wide acceptance.

This is clearly an opportunity for longitudinal studies of
pupil behaviour to be undertaken. When pupils leave the protective
and guiding ambit of the school and family, then the ultimate result
of the learning will be revealed. Other sociological studies of the
effect of moral learning can provide crude indicators of the effec-
tiveness of educational programmes, such as social deviance,
family breakdown, employment patterns, reactions to political
manifestos and world events. However, the inability, in p. mace,
to control the many variables in investigations of this nature often
makes the results of dubious value.

Learning resources

It was also likely that a variety of learning resources would
be needed in the system. Special efforts are required to encourage
individuals and groups outside the usual national curriculum centres
to provide such resources related to international understanding,
peace and respect for human rights, in a variety of forms - not
only the printed page - but as posters, comic strips, films, video
tapes, slides, etc. The mass media are specially important
sources for such purposes.

To co-ordinate coherent and reinforcing action that can
mobilize such varied resources, a management infrastructure,
sensitive to maximum utilization of available resources, would
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need to be established. This same infrastructure could also be
utilized to pro%ide the curriculum development groups with aeeess
to a variety of resource persons and materials. often outside the
MIIIISI tits of Education, so 1:.,, the fullness of the concepts of
international understanding, peace and respect for human rights
may be imparted in the learning materials, especially if the simpli-
fit:auk/El and concretization of the sophisticated concepts are to be
attempted for learning at the primary level. Such access will
ensure due recognition of the nuanees of the concept:; as well as
eoncrt.te lust:Glees through which foundational or prerequisite coil.
poncrits may be introduced.

The relationships betwe a tea..hingf teaming methodologies
and sty:..s, and choice of materials are inextricably linked.
Approakhes advocated for the primary level vary greatly. The
following are only suggestive of the modes that may be utilized.

Using all modes of experience-information as they emerge
in the school and society, such at. events of interest or
issues that arise in the daily life of the school.

Using life episodes and ease studies of people and events.

Using field trips and information gathering activities
within and beyond the school, such as visits to museums,
cultural sites, ceremonies, factories, orphanages, forests,
streams, cities.

Direct involvement in the community by children under-
taking special community projects, such as planting trees,
helping in flood relief, harvesting crops, building fences,
cleaning areas, visiting the old and the sick.

Using socio-drama, simulations, music, dance and liter-
. attire, including folk dances, folk drama, poem contests.

Forming international friendship clubs.

Organizing meetings of youth representatives to discuss
issues of the day ,

Inviting parents and community members to come to the
school.
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- Publishing class or school newspapers and engaging in the
study of the daily newspapers.

- Organizing meetings of parents-teachers and members of
the community to share planning of programmes and oche.
matters relative to this area of the curriculum.

- Tea ;her discussion, dialogue and questioning, accompanied
by a wide range of teaching aids.

- Adoption of system-wide textbooks for all students.

It is of course essential that learners see the doctrine of
human rights and mutual understanding, concretely manifested in
the organization and practice of the above activities.

All of the above require relevant learning materials and
except for the last, not necessarily in the form of textbooks. It.
would seem necessary, for particularly international understand ng,
peace and respect for human rights as an area where the borders
of content are not or cannot be defined with 'permanency', to
consider 'learning resources' as a tctality, within which, of course
textbooks would form an important component.

Concern was expressed that materials describing social
conditions and life in other countries may not be accurate or proper-
ly explained in lealaitig materials. It was apparent that no easy
solution existed for this difficulty. Severe problems of rapid
obsolescence of learning materials was also evident. Unfortunately,
in most countries, the investment provided for education related
to international understanding, peace and respect for human rights
was far from adequate to provide for the necessary corrections.

Teacher education

The central importance of teacher education in this area of
the curriculum is acknowledged. Clearly the subject of education
for international understanding, peace and respect for human
rights and related themes and topics, by their very scope and
nature makes thorough and effective training of teachers impera-
tive. A great deal of potential harm to the young child could be
done by inept, disorganized and unskilled teachers. Behaviours,
either immediate or latent, that would be quite contrary to the
objectives identified, may well be produced.
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Country descriptions of the organization and design-of teacher
education revealed widely different approaches in areas such as the
following: entry standards of trainees; duration of courses; content
of courses. methods of instruction; teacher - Internship; teacher
assessment .

This wide spectrum of processes and procedures related to
teacher education, by circumstance or design, r.sults in teacher
capacities and needs that might be expressed as bilows:

Chara&listics of Teacher education Programmes and
their k:lationshiEs: A General Descriptive Framework

Low levels of 'miry high levels of entry
qualification qualification

Short periods of training < > long periods of training

High degrees of teacher autonomous professional
dependence and assistance educators

High degrees of
supervision

s low degrees of
supervision

Many teacher education programmes fall somewhere
between the ends of the spectrum described above. In practice,
however, too frequently those with the lowest entry qualifications
are provided with short periods of training. These teachers
are far from being autonomous professional educators, yet little
assistance is provided to them, and the degree of supervision is
also low. Significantly the spectrum does not mention the quality
of instruction. Outstanding teachers frequently emerge from
dubious teacher education programmes, indicating that other
important non-instructional elements are involved.

There are several special teacher education needs of social
studies teachers participating in teaching for international under-
standing, peace and respect for human rights. In most cases,
primary teachers, in addition to taking responsibility for the total
curriculum of the child are expected to be proficient in guiding
children's emotional and moral development. The sensitivity and
complexity of this task is most demanding. It is made more so. by
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the absence of any widely accepted theory related to affective learn-
ing as indeed is beginning to exist for cognitive learning. Contribu-
tions by theorists have fuelled speculation and debate rather than
provide a conbensus or a reliable theoretical framework that can be
translated into practical instructional guidelines.

It has been suggested by many members of the Group that
educational psychology and pedagogy that focuses upon affective
learning provide the most useful theoretical framework for teacher
preparation in this area. Teacher preparation programmes where
this has received major emphasis seem to achieve success.

.At a personal level, it is frequently claimed that teachers
who are more mature and have a rich and wide range of life expert-.
ences enjoy success in this area of learning. Certainly teachers
need to be emotionally and ideologically mature, stable and
confident.

At a practical level, social studies teachers working in the
area of international understanding, peace and respect for human
rights should be especially skilled in discussion and questioning
strategies, techniques of acquiring,analysing, synthesizing and
evaluating a wide range of resources and skills, and in organizing
pupils and others in a variety of learning situations and patterns.

Positive attitudes toward self and others are central to all
educational pursuits. It has particular relevance to education re-
lated to mor_lity and values and to the broader field of inter-
national understanding, peace and respect for human rights. In
,areas of poverty and deprivation, building self-esteem is an im-
portant means to breaking the passivity and acceptance of exploi-
tive situations. In developed areas, nurturing self-esteem is a
means to helping pupils through periods of dislocation and uncer-
tainty in their lives. Teacher education programmes should
enable teachers to carry out this work effectively.

The teacher is a behaviour model to the pupils. The model-
ting role of the teacher in these affective learning situations
assumes as great an importance as the 'content' being taught.
Teachers are obliged to exemplify all the best qualities and
behaviour that they'would ask of their pupils. Human beings being
what they are, all prove to not always meet those expected
standards. This condition is especially relevant where the

58

61.

s



improving AP(_4(41 Et tudieoMvichnoral education

distinction between th9 school and the coninninity is blurred, such
as in community intervention activities used for learning purposes.
In these circumstances, the role of teacher and members in the
community especially demands strong conimitment and dedication.
The quality of a teacher's performance is also a product of the per-
sonality of that teacher, independent of the training that the teacher
received. Close attention to the psychological and emotional
strengths of potential teachers should be'considered when trainees
are selected for the purposes of teaching for international under-
standing, peace and respect for human rights.

Practical guidelines for teacher education programmes may
be gleaned from the characteristics of succepre-service
teacher education programmes. It seems that there is an absence
of consensus in research undertaken on the effectiveness of teacher
education in this area. The following characteristics may be .

tentatively identified on the basis of the experienLes and perceptions
of the Group:

a) A practical probationary period, early in the teacher
education programtne, provides an opportunity for the
trainees and the system to assess suitability for the role.

b) Trainees with higher achievement in the upper levels of
secondary education have greater chances of success.

c) Programmes where teachers of teachers had eprtensive
and successful practical classroom experience are more
effective,

d) Programmes with two balanced strands of learning, sub-
ject knowledge and pedagogy are more effective.

e) Programmes where practice guided pupil-observation,
action research, surveys and analysis of pupil behaviours
in classrooms help teacher trainees link theory and
practice.

1) Programmes with a significantly large experiential com-
ponent of teacher observation and practice seem to be
more effective. (This is perhaps the only generally
accepted criterion for successful programmes that is
reflected by research on this topic).
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g) Smaller, locally orientated teacher education institutions
which preserve the trainees' identification with the local
community seem to be advantageous.

h) Programmes that reflect the special language situations
in which the trainees would be required to work after
induction are favoured.

Despite convictions about the desirable characteristics out-
lined above, the Group acknowledged the constraints placed by
limited resources. To this should be added the tendency of funding
organizations, for a variety of reasons, to favour secondary and
and tertiary learning institutions. The notion of tighef iS more
'important' certainly cannot be substantiated in educational terms.
The generic and foundational aspects of primary education should

_

be reflected in the funding arrangements-made.

Special attention should be paid to preparing teachers for
family and community involvement. There is much evidence that
links pupil achievement and motivation with levels of genuine
parental involvement in the learning process. Whilst some societies
have traditionally and intuitively accepted this reality; others have
resisted this type of development. The situation is changing. There
is worldwide acceptance that external learning in general and learn-
ing that goes on in the home must be acknowledged with a co-oper-
ative rather than competitive attitude on the part of teachers. This
aspect is of particular importance in learning for international .
understanding, peace and respect for human rights.

The physical and emotional task of undertaking a responsi-
bility can be quite exacting. To visit homes, organize interest
groups, organize meetings, encourage visits to school and utilize
the people resources of the community in the learning programme
requires a high level of organizational and public relations skills
and a strong commitment to the task. Alternatively, organizing
children to go into the community to undertake special community
projects is also important and this makes similar demands on the
abilities of the teacher. Many of the required competencies can
be learned, but it is the experience of the Group that they are
seldom taught for in teacher education programmes. If success-
ful genuine and enduring teacher involvement is to be achieved, this
aspect must be reflected in a designed manner, in the teacher
education programmes that are offered.
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BecaUse of a variety of factors such as ambiguous curriculum
specifications, unsuitable or inadequate training, lack of resources,
it is frequently pound that teachers are unable to translate the cur-

. riculum developer's intentions into classroom practice and aciiieve
the intended learning outcomes. This is specially so in the complex

t area of international understanding, peace ana respect for human
rights, even after the best efforts of teachers. Consequently,
teacher education programmes should also reflect essential com-
ponents of curriculum development theory and practice that will
enable the teachers to interpret accurately what has been written
in curricular specifications. The programmes must concretize
the curriculum theory and practice through exposing the 'chain
links' that start with policy decisions and sophisticated conceptual
framewoiks related to international understanding, peace and
human_rights and connect themselves all the way down to simple
learning sequences and activities recommended for the primary
level classroom. Curriculum developers must assist also- It
seems that curriculum development personnel often nurture the
mysticism of their craft at the expense of clear and simple language
communication.

It has been suggested that teachers who are 'dependent'
within the spectrum outlined earlier could also utilize the mass
media communication devices, such as television, radio, news-
papers and newsletters and pamphlets, magazines and books, to
bring surrogate teacher assistance to their classroom.

Societies are dynamic and are continually changing. If social
ieducation is to match social reality it is necessary to continually

refresh and update teacher knowledge and skills in this area.
Whilst teachers have a professional responsibility to do this for
themselves, they arc frequently unable or disinclined to do so.
Consequently an in-service component of teacher education is
essential. This will vary in style, scope and sophistication
according to the various needs and resources of the systems in
the countries. The following modes of in-service education
already in use in at least a few countries in the region, are
worthy of consideration:

- Distance-learning programmes
- Self-instructional learning packages
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- Video and audio broadcasts and tape exchange programmes
- Vacation training.programmes
- Evening and weekend seminars .and courses
- Travelling lecture and workshop teams
- Advanced schools experience and exchange programmes.

In all areas, matters of costs and teacher incentives assume
major significance. Teachers in service must see the neecrand
benefits that will accrue from such activities, as a pre-requisite
for involvement. ....

The teacher's behaviour has long been identified by interaction,
analysts as the single most important controllable variable in the
classroom. The issues and suggestions raised above are intended
to emphasize the importance attached to this reality, especially in
the context of moral and value learning implied in education for
international understanding, peace and respect for human rights.

Experimentation and research

Thee great paucity of experimentation and research in the
teaching and learning of international understanding, peace and
respect for human rights at the primary level is an unfortunate
feature in the region. Some of the vital dimensions for iesearch
are explicitly or implicitly indicated in the sections th4_are
reported above. There is no dearth of topics for investigation. In
this report the Group wishes to put on record the urgent necessity
for research institutions, and not only those in education, to under-
take such investigations without delay, in order to support the -
existing programmes and those yet to be planned, in education for
international understanding, peace and respect for human rights.

Report of Group B
(Secondary Level)

Group B started its work with two basic assumptions, namely,
(1) that social studies has an important role to play in education
for enhancing international, understanding and peace and promoting
respect for human rights; (2) that,in the process of content plan-
ning and.ciefinition the Recommendation concerning Education for
International Understanding, Co-operation and Peace in Education
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Relating to Human Rights and Fundamental Freedoms, adopted by
the Unesco General Conference in November 1974, is accepted as
a basic frame of reference.

Currfculum and learning resources

The Group identified problem areas relevant to education for
enhancing international underqtanding and peace and for promoting
respect for human rights. The problem areas identified are as
follows: ..,,

a) Human rights and cultural minorities (ethnic, . 11,1<istic
and religious);

b) National integration;
,

c) Inter-cultural communication and international understand-
ing;

d) Peace and disarmament;

e) Moral education;

f) Socio-economic equalitykural-urban differences; and

g)/Women's rights.

The Group recognized that ;here is a dearth of instructional
mater' Is, other than textbooks related to these areas. Hence,
there as an urgent need to think about more effective learning
mater als, such as audio-visual aids and supplementing reading
mate ials. For such purposes, as well as for the development of

bitext oks, it was necessary to identify important ideas and concepts
in th

i
se areas.

I a) Human rights and cultural minorities (ethnic, linguistic
I and religious)

jImportant ideas and considerations:

- In developing and producing materials about cultural
minorities, it is important to derive the informational
data from local leaders/elders, as well as from anthro-
pological studies of social scientists.

A /
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- 'There is a need to respect the language of cultural'
minorities, !yerrecognizing the importance of having a

-- national latiguage to fosterinational unity.

- It should 11.borne in mind that the unique customs and
traditions: of minority groups could enrich the nation's
culture.

- Respectifor human rights of cultural minorities could be
enhanced through the school (classroom and extra-cur- c,

ricular!activities) and through the mass media .

Teaching about the different religions will go a long way
in fostering international understanding.

- Ther is a need for cultural orientation of teachers who
iwould teach about cultural minorities.

i
Practical suggestions:

.

The curriculum and learning materials should:
.

- Include authentic materials about the ways of life of
cultural minorities derived from local leaders/elders
and the studies of social scientists.

- Use the mother tongue of cultural minorities side-by-side
with the national language.

- Use the unique custon1 and traditions of minority groups
as curricular enrichment of social studies c:rricula and
learning materials.

- Feature the songs, dances and poetry of cultural minor-
ities in extra-curricular and school recreational activities.

- Provide for the training of teachers who will teach cultur-
al minorities.

b) National integration ..

Important ideas and considerations:

- The curriculum and textbooks as well as other learning
materials must reflect the significant contributions of
local and national figures, racial/ethnic/religious groups
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,as well as the problems and achievements of the Common
,people, to help foster national unity and human respect
for all concerned.

= The development of international understanding requires
in students the inculcation of responsibilities as citizens

.within their own countries.

Practical suggestions:

The curriculum and learning materials should include:

The ways of living of all the. groups - ethnic/racial,
linguistic and religious ,- forming a nation, their prob-
lems , difficulties and aspi rations.

The lives and activities of the letiders or groups.

The national philosophy (principles), treasures, festivals,
art forms, national songs, dances, games, national flag
and other symbols.

The national media should, likewise, be used to reinforce
the quest for national unity. ,

c) Inter-cultural communication and international understand-
i r_s_

Important ideas and considerations:

Teaching about world figures could help promote inter-
national understanding. .

Inter-cultural and inter-country quiz competitions,
exchange of studentg, teachers, films as well as mater-
ials could help promote international understanding.

- International .non-governmental organizations could also
help promote international understanding.

-Practical suggestions:

To promote inter-cultural eommunicat:on and international
-understanding, it is suggested that the following be done:

- There be inter-cultural and inter-country quiz comm.:a-
lions and essay contests. In this regr.ar, it is important
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to guard against merely adding, to the learners' store of
factual knowledge. It is more important to get at the
heart of the life styles of other peoples, and develop
appreciation and empathy for them.

Exchange (*students, teachers,. social scientists,
writers, artists, -film makers; who can produce social,
cultural and other learning materials. One should pro-
vide safeguards that these exchanges of students and
teachers do not lead to such individuals becoming dys-
functional to their society upon their return.

Current world affairs need to be a part of curriculum of
secondary schools. The social studies courses should
emphasiie understanding of the underlying rationales of
the political, social, religious and economic points of
view of different nations /cultures.

Emphasis should also *be on international economic and
cultural co-operation and solidarity` among peoples; as
well'as on the long peaceful periods in history when
nations had mutually positive influences on each other.

d) Peace and disarmament

Irnirtant ideas and considerations:

- Peace is necessary for the survival and further develop-
ment of mankind..

- The outbreak of war in any part of the world could lead
to serious and disastrous consequences for all people.

- The present-day trend of armaments built-up could lead
to widespread destruction in the world;

- Disarmament is a moral issue.

Practical stIgAstkins:

The %stirriculurn and learning materials should include:

- Amount of the extent of damages, human and material,
caused by wars.

- The excessive cost of present-day armaments, 'and how
much constructive activities like building schoels, houses,
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hospitals and training of teachers, could be done with
that Money. Posters about this should be developed.

- Disarmament as a moral issue should be a part of the
secondary school curriculum. Discussions should in-
clude obstacles to disarmament.

e) Moral education

Important ideas and considerations:

- In moral education programmes awareness of the human
rights of individuals to make choices within the bounds
of the societal norms or accepted value systems is
important.

- Every teacher is a moral education teacher.

- Moral education has its roots in the home and society.

- The way a school is run should reflea the objectives of
moral education programmes. #

Practical suggestions:

The curriculum and learning materials must:

Consider moral values that have permanent existence
within a given cultural context (non-negotiable) and those
that may change with time (negotiable). Such an analysis
could form the basis for selection of curriculum specifi-
cations.

Develop the concept of a morally educated person as one
who can debate about moral principles and actually exer-
cise (not merely talk about).his/her human rights to make
choices within the bounds of the society's norms or accep-
ted value systems.

- Avoid the use of highly moralizing lengthy textual mater-
ials. Instead, more audio-visual materials that could
provide springboards for discussions of moral issues
should be developed.

Involve the community in deciding on, and shaping the
content of moral education.
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- De-emphasize imposing elitist values on the learners.

1) Socio-economic equality/ urban-ruial differences

Important ideas and considerations:

- The promises made during the struggle for national lib-
erations and commitments made in the country's consti-
tution, bind a people to bring about socio-economic
equality in the shortest possible time.

- The gap and widening differences in the socio-economic
positions among the citizens, whether staying in villages
or in cities, tend to weaken a nation.

- Socio-economic equitability, if not outright equality, has
long been the quest of mankind .,

Practical suggestions:

The curriculum and learning materials should include:

- Factors (national and international) responsible for
socio-economic inequality.

- Accounts about how privileged groups, within nation and
outside it, are continuing their dominance, (and over-
emphasis on elitist ways of life should be minimized).

- Account of man's struggle against discriminatory social
systems such as feudalism, slavery, caste system,
colonialism, racism which perpetuate socio-economic
inequality.

g) Women's rights

Important ideas and considerations:

- Although the constitutions of many countries of the regioi,
state that there will be no discrimination on the ground:
of sex, still in many countries, women's rights are not
observed clue to religious and cultural considerations.

Practical suggestions:

There is a med to correct the stereotyped sex roles
currently emphasized in many textbooks, songs, nursery
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rhymes and fairy tales, which discriminate against
women

- Studies on the role of women in society should find a
place in secondary and tertiary education. Curriculum
development centres should ensure.that the national
figures presented include women, as well as men:-

- The vocational courses need not be strictly separated
for boys and girls. For example, motor mechanics,
book-keeping, carpentry, masonry, tailoring and cookery
could be thrown open to both sexes.

Mass media could help in present'ag women's rights, as
is hone in some coUntries. Representatives of women's
organizations may be consulted for curriculum develop-
ment in this area.

Teacher education programmes

Important ideas and considerations:

The lack of serious attention in pre-service teacher,
training to subjects related to respect for human
rights, international understanding and peace is notable
among countries of the region. In most countries, teach-
er training programmes emphasize mainly the methods
of teaching, neglecting the content areas related tohuman
rights and peace. In some countries, courses dealing
with human rights, international understanding and peace
are optional.,

- The need to improve teacher education programmes in
most countries has been identified, and efforts have been
made, both in pre-service and in-service programmes,
for the training of social studies teachers.

Financial constraints and lack of teacher motivation
appear to limit in-service education in this field.

Practical suggestions:

- The content area of human relations, international
understanding and peace within school subjects should
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be given due importance, along with instruction in
methodology.

- Courses dealing with human rights, peace and inter-
national understanding should be provided, as well 'as
training in teaching methods to promote such learning.

- Experiences of international understanding*and inter-
cultural communication should be included as part of
pre- and in-service training programmes.

- Curriculum development centres need to develop innova-
tive materials and in-service training programmes de.'.-
signed to promote human rights. international under-
standing and peace.

Management aspects of curriculum development

a) Organizing curriculum development

Important ideas and considerations: sb

- Generally all the existing curriculuM units show some
concern in social studies subjects for the issues of
respect for human rights, international understanding
and peace. These issues are, however, treated in
different ways depending on the need and the require-
ments of the curricula in different countries.

Some countries identify these issues in specific ccurses
of study, for example, inter-cultural and multi-cultural
education; International education; character education,
moral education and/or religious education. These are
either taught separately or integrated in the social studies
or in the general curriculum content.

In some countries curriculum centres work co-operatively
with agencies outside their own institutions in order to
obtain consensus or finalization of the curricula related to
international enderstanding, peace and respect of human
rights. This involvement_ appears to be limited in extent.

Although issues concerning human rights, international-
understanding and peace are already built-in in many
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problemsschool curricula, there are problems in many countries
at the conceptual, as well as the implementation level.
At the conceptual level, it appears that the United Nations
documents have not been well considered in the relevant
units of the Ministry, of Education or the curriculum devel-
opment centres.1 Except in some countries, there is no
concerted effort towards consciously incorporating these
issues in the school curricula,

- Generally there are no special curriculum committees
dealing in issues related to international understanding,
peace and respect for human rights in most of the coun-
tries. In some countries there are standing committees
that have representative members from within and outside
the Ministry of Education or relevant units whose functions
are to formulate syllabi, evaluate or finalize curriculum
materi Is.

Practical suggestions

In many countries, ideas regarding international under-
standing, peace and respect for human rights can be built
into established subjects as geography, history, civics.

The involvement of agencies outside curriculum centres
in co-operative curriculum development activities in this'

area should be extended so that wider coverage and
national consensus may be obtained.

Conscious efforts need to be made in regard to incor-
porating ideas and issues implicit and dxplicit in the
United Nations documents, especially at the conceptual
level.

- Standing committees dealing with issues related to inter-
national understanding, peace and human rights need to
be established so that national and international events
may be interpreted and implications for curriculum
development established. Such committees, especially,

1. The United Nations Charter, the Universal Declaration of
human Rights and the International Covenants on Economic,

Social and Cultural Rights and on Civil and Political
Rights.

71

74



l'eace and rebpect ,eur, human rights

would need to be thoroughly familiar with the United
Nations documents on international understanding, peace
and respect for human rights.

Developiry resources

Important ideas and considerakions_

- The quality of teaching and learning about human rights
and international and cross-cultural understanding depends
on the quality of the learning materials especially in
regard to the development of empathy and positive attitudes.

- The importance of developing supplementary case study
materials to take students beyond the information given
in the textbooks is emphasized.

Curriculum and resources centres in the various countries
do not at present co-operate or co-ordinate among them-
selves in the development and production of :darning
materials.

a

Most textbooks and supplementary hook materials related
to other countries are produced by writers who can usual-
ly only give an outsiders's view of the culture.

Only in some ste.tes have linkages been established be-
tween curriculum centres and the mass media.

Practical suggestions

Special attention should he paid to the development of good
quality learning materials which provide for the growth of
empathy and positive attitudes in the, learners for inter; ,

national understanding, peace and respect for human
rights. The materials should permit exploration of the
ideas involved rather than providing unitary answers.

.
- Material that is supplementary to the standard textbook

should be developed to provide the learner with a wide
framework to consider the issues related to international
understanding, peace and respect for human rights. The
case-study form is very useful for these purposes.

In order to develop well-written materials, it would be
necessary to mobilize writers other than traditional
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textbook writers. Links with such people as short story
writers, novelists, cartoonists, or with such groups as
women's rights organizations, trade unions, radio and,
television broadcasters, and professional societies and
associations are particularly beneficial in developing

. supplementary materials. These groups can produce
interesting case study materials and programmes to en-
liven student interest in a course and develop positive
attitudes and values. Links can also be profitably estab-
lished with local groups and organizations 05 produce
resources which are relevant to a local area.

Case studies,, stories and other suppletpentary materials
produced in one country might be used in another country
to help learners understand more of the culture of their
neighbours.

The possibilities of identifying writers, photographers,
and artists who can present their culture to other
countries should be investigated. Such links would assist
curriculum centres in various states improve the
resources they use on other cultures, and in this way

1 improve international understandik/

The power of non-forinal education, especially through
mass media, in shaping the attitudes of the young should
be an important consideration. Links between educators
and the media should be mohilized in the task of helping
the young acquire a more positive attitude to human rights- and world peace.

Evaluation and research

Important ideas and considerations
. .

In ..erms of evaluation and research, curricula related
to international understanding, peace and respect for
human rights in most countries are yet in a development
stage, and the cover ige is still not comprehensive.
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Practical suggestions .,

An increase is essential in the number of projects
throughout various countries which undertake
experimental curriculum evaluation in the fields of
international understanding, -peace and respect for
human rights. Relevant components of the problem
areas discussed above offer many possibilities for
research and evaluative studies. After picking up good
models from these projects, Unesco might support
pilot implementation of some of them in selected -

countries if requested. These experimental programnies
should consider materials and teaching techniques,
as well as the evaluation of pupil performance by a
variety of means such as interviews and written
responses.
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Chapter Three

SUGGESTIONS FOR 'FUTURE ACTION AT THE
NATIONAL AND REGIONAL LEVELS

.
Hope was expressed that the substantial levels of consensus

reached and the meeting of minds that has occurred during the
Meeting would result in some tangible outcome in classrooms for

,education in international understanding, peace and respect for
human rights and,the related themes and topics. The following
series of suggested areas otaction could b& taken up at local, sub-
regional, regional,_national and internatioial levels, under the
auspices of toe Unesco Regional Office for Education in Asia and
the Pacific.

Curriculum-related research h

It seems that frequently curriculum decision-making is based
on inadequate inform.ttion about learning characteristics, practices
and outcbme hi the general area of international understanding,
peace and respect for human rights. Accordingly, where it is
agreed to among participating countries, appropriate research of
at least two types should be undertaken:

I. Diagnostic action-research at classroom level
describe, analyse and assess the relative effectiveness

in representative classrooms, of various teaching
approaches in education for international understanding,
peace and respect for human rights."

2. Impact studies at classroom level to assess the degree
of influence, take-up of innovations, and teacher and
pupil reaction tokey curriculum policy decisions or
events that had intended to create fundamental changes
in educational practice related to international

. understanding, peace and respect for human rights.
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Curriculum development activity

As indicated above, the nature, processes and style of
.curriculum decision making varies greatly in the region. However,
sic ne common areas of need or assistance emerged as follows:

1. The preparation of a set of erocedural principles to
guide curriculum development activity. The documentation
ofithe principles with specific reference to education
16r international understanding, peace and respect for
human rights would enable developers to identify
curriculum elements.and the relationships between them.
The range of elements can be represented diagrammatically
as follows:

Basic curriculum model indicating the range
of related curriculum elements

Curriculum
sources

Curriculum
intentions

Curriculum
evaluation
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2. In conjunction with (I) above, prepa1 collections of
exemplary and successful,urriculum statements,
resources, practices and eyaluation techniques.

3. In conjunction with (I) and (2) above, in recognition of
the fundamental need to link the schoolwith the family
and thezommunity, prepare a resource collection of
proven successful strategies that teachers can use to
mobilise and influence other individuals and organizations
that also contribute to the child's leaining, external to
the school.

In all aspects of (1), (2) and (3) above, lit would be hoped that
Unesco Regional Office might act as facilitator and as clearing
house.

Curriculum-related materials

The ready availability of properly field-tested and proven
effective materials is a fundamental need in this area. Major
problems occur not only in availability and authenticity of ma erials,
but also in the level of language appropriateness as used in th
materials themselves. The following suggestions are intended to
help overcome these difficulties:

1. Undertake at country cluster, sub-regional or regional
levels, studies of materials and practices that portray
the life-styles and beliefs of ether countries, to review
such elements as:

a ) appropriateness of reading levels;
b) authenticity of content;
c) accuracy of data;
d) appropriateness of level of ideas used;
e) general attractiveness and acceptance of the

material in the classroom.

Classroom and extra-curricular learni l activities

The following suggestions indicate the concern that learning
should reflect the developmental characteristics of the learner.
Concrete first-hand personal experience is the most appropriate
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1

.

mode of learning in the primary years. Accordingly, it is suggested
that at an individual country level:

I. Measures should be undertaken to encourage teachers
to take as many opportunities as possible to provide
direct real life learning experiences for children.
B' venturing into the environment, and collecting,
discussing and analysing information, anti becoming '
involved in community projects, the learning will
assume greater meaning.

2. a) Mass media provide a richoportrayal of social
events and conditions. Where possible .these should
be utilized in the classroom. Additionally
educational systems should acknowledge yhe potential
Of the mass media as a vehicle for plann
curriculum intervention,

b) Special surveys of the needs, capacities and
potentials, technologically and pedagogically, for
maximising the use of mass Media in learning in
classrooms should be undertaken.

3. Opportunities should be provided, either separately or .by
`support of existing organizations, for upper primary .

grade students frt.-n many countries to meet together in
local, national, sub-regional, regional, vacation ca
situations. The value of inter-personal contacts ay well
be worth the relatively high cost-investment inv ved.

4. correspondence exchange within and between st dents of
various countries has long been a part of learning. It
should be extended and facilitated where possible. Costs
of postage, particularly in developing countries, inhibit
the ability of learners to engage in the activity.
Accordingly, educators should negotiate with government
postal systems tb provide special postage rates or
concessions to school-student generated and approved mail.

Teacher education

Teacher education (both pre-service and in-service) is
acknowledged as the key element in promoting improvement in
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classroom.practice. ilowever, the diversity c f organizational
arrangements and practices makes it difficult to establish common

varcas of need.. An outstanding teaching technique in one c'.untry
1may have no relevance at all to another. Accordingly, it seems

appropriate fur co-operative activities to occur within clusters of
countries with particular affinity and 'common concerns, as a
beginning point for sub-regional and regional activity. The
following areas are suggested:

I. Reviewing and analysing exemplary teacher
instruction curricula, techniques and materials
that are used in the context of preparing teachers
for international understanding, peace and respect
for human rights, broadly defined.

2'. Encouraging and facilitating the orgaftization of
individual and group teacher exchanges with the
purpose if engaging in some appropriate joint
development task.

3. Preparing short-duration arid synoptic teacher-
education courses with matching learning materials
in the areas of curriculum development, theory
and practice. This might well be accomplished
through groups reOttl national curriculum en t re s
education faculties in universities or teacher
education institutions. It is contended that
improvement of this aspect of the prof, ssional
development of the teacher will make him or her a
more efficient curriculum decision-maker at the

.classroom level and better prepared to interpret
official curricula devised elsewhere.

A procedure recommendation

The value of a regional meeting of present type is self-
evident. However, it is conceded that the value of future such

. meetings would be enhanced by the conduct of national seminars
on the same themes and topics. It is suggested that Unesco
recommend this approach to participating countries where resources
and time permit, and, if possible, assist such activities.
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Annex 1

AGENDA

1. Opening of the Meeting.

2.. Election of.fficers of the Meeting.

3, Consideration of Provisional Schedule of Work.

4. Review of country experiences On the role of social studies/
civic/moral education at the first and second levels of
education.

a) enhancing international understar'ing and
peace; and

b)promotingrespect for human rights.

S. Consideration of ways and means to improve social studies/
civic /moral education for enhancing international understanding
and peace, and promoting respect for human rights,

a) curriculum,.development

b) classroom and extra-curricular activities

c). leacher training

,

6, Conclusions and recommendations.

7. Adoption of the DreL Final Report.

8. Closing of the Meeting.
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Appendix

Inaugural Address

by Mr. Raja Roy Singh
Assistant Director-General ROEAP

Bangkok, 16 December 1980

Distinguished Participants.
Ladies and Gentlemen,

I have very great pleasure in extending you, oh behalf
of Unesco, its Regional Office for Asia and the Pacific and on my
,personarl behalf, a most cordial welcome to this Regional Meeting
and to express to yoi a our deep gratitude for responding to our
invitation. May I also .-ke this opportunity to thank the represen-
tatives and observers from the UN family of organizations, and from
other intergovernMental and non-governmental organizations.

The participants in this Meeting are specialists who
bring to bear on the theme of the Meeting a fund of expetience and
insights, whichis enriched by the diversity of theifapproaches.
This gives special significance to the objective of the Meeting
which is: .

to exchange experien-c-it,of the Memk.,Jr States
on the tole of social stud ies /civic /moral
education for enhancing international under.'
standing and peace, and for the Ordmotion of
respect for human rights.

International understanding, peace and humaerights and
freedoms are interrelated; indeed they form a seamless web wrought
o-'er the centuries by the profoundest quest of the human spirit.
GreUt thinkers of the East and of the West, thole who opened new
directions for mankind, have in all ages held forth the vision of
peace and human freedom even amid the crimes and follies of
which unredeemed human history is chronicled. This primeval
quest has in our times found expression in the Declarations,
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Conventions and Recommendation:, of the United Nations and its
family of Agencies. The founders of the United Nations were aware
of the role tha. tionial of human rights had played in causing wars.
The adoption without a dissenting vote by the General Assembly of
the United Nations of the Universal Declaration of.Human Rights
was surely a turillnifpoint in that quest of the human spirit. Then
followed other international instruments, simil-ar-the Covenant on
Economic, Social and Cultural Rights and die Covenant on Civil
and Political Rights, the Declaration of the Rights of the Child,
the Declaration on the Promotion among Youth of the Ideals of
Peace, Mutual Respect and'Understanding between Peoples and
others.

Both the Preamble and Article 26 of the Universal
Declaration of Human Rights assign a significant role to education
and training. By working for the extension and improvement cif
education, for equality in education and for the promotion of
international understanding, respect for human rights and the ideals
of peace, Unesco has liven active in giving effect to the right to
education and at the same time to the realization of other rights
and freedoms. In 1960 the General Conference of Unesco adopted
a Convention and Recommendation against Discrimination in
Education. Another landmark was reached when the General
Conference of Unesco adopted in 1974 the Recommendation
concerning Education for International Understanding, Cooperation
and Peace and Education relating to Human Righti and Freedoms.
The Recommendation provides major guiding principles for
educational policy and design and refers also to particular aspects
of learning, training and action related to ethical, civic and cultural
aspects which should be included in education for international
understanding, peace and human rights.

While education for international understanding, peace
and human rights should permeate all educational action and
subjects of study, the group of subjects known by the generic term
"social studies" has a unique role in this regard. Whether social
studies refers to the subject disciplines of history, geography,
civics, etc. or to a body of knowledge drawn together from
difLerent discipline areas, it is concerned first and foremost with
Man and Society, both in their immediacy and in their multiple
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dimensions. Except where knowledge is reduced to inert items of
infoimation (historical, geographical or what have you), learning
in social studies invokes a progression from 'a uni-centric view of
man and society to a multi-centric view, and from the passivity of
events to man as an active agent. Thus in the teaching and learning
of social studies, empathy, appreciations, rezognitions are centrally
infportant. It lb here that social studies _interfaces with international
understanding, peace and human rights and freedoms which your
Meeting will be exploring in the next few days,

My colleagues and I in this Regional Office are very
happy that for the first time a regional-level activity in the form
of this Meeting has been made possible in Asia and the Pacific

gion in the area of international understanding and human rights.
The deliberations of t our Meeting will, I am confident, help to
promote wider prtigrammes at the level where they mean Most,
namely the -:laSsroonis in the cowries. In' the last three decades
or so, many classrooms round the world, and prominently in this
region, have been active in teaching international understanding,
peace and human rights: many creative teaching programmes have
been developed and used in this regard; tic initiatives have continued
to increase and multiPly. I believe that these teaching programmes
and projects in the classrooms growing out of the initiative of
teachers and educators and embodying a wide range of experiences
Ore invaluable both as growth points for further development and as
sources of learning. 1 hope therefore that the present regional
activity will usher in and facilitate continuing exchange of
experiences, materials and personnel among the countries so that
we may 'share in order to strengthen and strengthen in order to
share.

Ladie?and Gentlemen,

I, have the honour to declare the Meeting open and take
pleasure on behalf of Unesco in wishing it success,
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