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ABSTRACT '

Highlights of the historical development of
structured and creative/free dance experiences for children within
the curriculum of early childhood education in the 20th century are
sketched. Although some educators dissented with the practice, in the
1920s most dance activities for young children were structured. The
following decade was characterized by a gradual shift toward freedom
of movement and a recognition of individual rhythms. In the 1940s,
during World War II, there vwas a hiatus in developing new creative
movement programs. The 1950s brought an emphasis on freedom of
movement that extended to the nursery school level. Exchange of ideas
between early childhood educators and dance educators began to
increase during the 1960s. In the 1960s and early 1970s, dance
experiences were characterized by freedom combined with a small
amount of structure. Presently, early childhood and physical
educators agree with the idea that movement (1) plays an integrated
part in the curriculum for the young child; and (2) should be
construed as a way of knowing, finding out, testing, and expressing
?ne?elf that is reciprocally and causally linked with feelings.
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HISTORY OF D&NCE IN E&RLY CHILDHOOD EDUCATIOM 1220-1970

Creative dance is the AQquided explaration of movement
concepte, decigned to increase the child’e awareness and
understanding of hic own range of movement and that of others. It
ie offered as & pre—-dance, PRYE~SpoYt MOoVemeSnt experience, one in
which the child is the center, and creative involwvement &and
challenge are part of each experiencce.

Creative movement haz flourished vii thin Early
Childhood Educaticon because children are movers from before their
birth snd mowvement i€ an innate part of their liwess, until it ies
ztifled., Creative movement hss been a part of early cahildhood
curriculum fTrem the inception of earlyv childhood programe in
the United Statee during the 1330°e, up until the present time.

Thie paper highlights the ehift from structure to freedom withino

n

reative movement that took place zs the number of early childhocd

ed

c

cxtion programse  in thie country incresced, and the programs
were divereified. Structure refercs to programs in which the child
canfoarme te et patterne and the movement experiences fall within
a wverw riqid framewcrk., Freedom refers tc programse 1in  Which
children initiate the movement bazeed uptn their own discoveries,
and the children are encouraged te solve problems that are posed
ket  the teacher. Thev are encouraged to sclve them in differenmt
wave, wave different from each cother, and wave different from
the teacher. The movement experiences in early childhood prearams
are divided into structured exxperiences, such as et games oY

falk dances, and the free experiences, which I call creative

iy emen £ . I am going to sketch for vou some of the highlighte of
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the dE%elopmént of bothn types of experiences wWithin earlw

ehildhood educstion in the last  centurwy, arting with the

Ly
-t
({1}

In the 1

0

20

[}

thers existed mocstly stryctured programs.
There were a Tew pecpls whoe were in the gpposition, howewver the
majority of educztors were structured in thelr thinking.
The majority of books in the field published at that time were
compilations of pantomimeg.and folk damces. In reviewing thern,
one discovers & full page picture on one side showing exactly
what the children were suppoced to look like when doimg this
activite and on  the aopposite side, step by etep directions,
Sometimes there would be musiz on the bottom of the page. Thers
iz one picture in my dectoral dissertation showing children rigidly

marching two bw two, This ie supposed to be s dance.

o

hafter and
Crawford, {13{2% aho published bookese durng the 1920°s wrote 1in
thise s=tructured wein. That is what was published, o that is what
teachers used. There was some cpposition. Early childhood educators
in the 1220"=z. such as Pickett and Boren, (3 said that tezachers
shouldn’t follow these "patterned drillse" and thev should not have
“hand pattings” and 3arm moevements demonstratsd by the tescher.,
They felt that children should be encouraged to "duo thei% awn
thing”. The progreszcive educators whe followed Dewey, such as Ruagg
and Shaemaker, (4) said that in the primary grades action <ongs
and folk dancec existed in the curriculuin. Howewer, s students went
on to the higher elementary grades, even that tyupe of movement
experience dropped away. It wasn’'t concsidered important to have

any kind of movement and dance experiences at that level and

O
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apove. Ru3a and Shosmaker were oppozed to  Gody culture, Swedish
Qymnaztics and ballest. Thece are zome of the ohveical sducation
experiznces which would be given fo certain slementary  school
children. They =aid the children chould haus "lgape and grest
strides and bounding with lifted forehsadz and spreacing their
arms far", which iz the creative azpect,

The major piece of rzzezrch done at that time was conducted =t
the lowsz Child ielfare Research Station by Hulson., (5) 1t was an
analwvwtical study of the motor rhwthm of children. Children’s< bodily
responzes  were controlled by either werbal stimulation or rmusic
playsd at a particular tempo. In the verbal stimulaticn portion,
the teacher would zau, "Do this, do that". In the musical
portion, one of the many tempos utilized was more eacily adopted
By  the children. Chriztiasnson, (17) a person who received her
doctaral degree 3t Teschers’ College of Calumbia dniversity, and
nES wWritten bookz in the field of early childhood educaticn, was
opposed to that method. I'n her description of the situation in the
Teacher ‘e Callege Mursery Scheol, che states that the children
would begin to mous, and the teacher iwould provide an
acepmpaniment. The accompsniment could be piano or singing. The
tempo and rhythm came from the children and the t=acher picked up
orn it, fTacilitating the experisnce.

In the 1330°s we began to sege a gradual shift toward
freedom., One of the few studies that deals with kindergarten
dance was done by a group of Philadelphia teachers, headed

by Abbett  (8).The study, which appeared in Childhood Edugation,

said that everv child has a rhythm'peculiar to himself., It was

one of the first times researchers talked sbout individuszsl childrem”s
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raovement =< opposed ta the group moving 3 3 Wwhole in patterned

exercizes, In the patterned o2 the entire group would do the

o

L g=5

m
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zame thing. Abbotrt za1d that two kinds of opportunities should be
provided in the kindergarten, one for indiwidual expression, and
the <cecond one, 4droup movement plav which grows oot of the child

to c¢hild vesponzes when children have 3 common inter

i
{3
—+

in  some
tepic. The etudy alsc szid that ohildren zhould have large fres
untrammeled respons=es to music,

In the thirties, there was wery little attention paid to

rmovement szctivitye of children betweesn the ages of infancy and the

w

1., Ge

time that thew entered =lesmentary c<chool

[
ax
n
0

ell = =tudy on
infancy, while it did not deal with particularly creative
rovernent, did dezxl with motor movement, Phyzical education
researcherz tzlked about school ag9e children. There were three
studiss which deslt with early childhood. They wer=: Nancy
Bayley’s =tudw on the development of motor abilities, Mary
Gutridge’s study of the motoer achievements of weoung children, and
the work of Florence Goodenough which produced the “drawu—-az-~man
test", desling with the interrelationshios of motor shilities in
vouna children. That is zll there was at the time.

Curing th= l?éﬁ;c there was a hiatus in dewveloping new

crestive mowvemsnt programs becaguse of  th

m

AETY . Howeuver ,

‘the programe that were in existence in whstevsr nursery <schoaols

remained did continue. Nothing really new happened at that tim

m

it

As

i

soon as the war was over darce educstors began to  publish
books. In many cases they dealt with voung children. For example,

Mary O0’Deoernnell (7)) wrote a book in 1945 in which she exprescsed
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facrtion with tezcherz who limited the subjiect matuer
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they uzsed in mowvemsnt pericds to nureery rhpmes, the farm  ward
snd  the zoo, 5ll of whirch were considered to be sufficisntlu
juvenile to be ueed with the children. She zsccuzed thosze people

of darming the reservu
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expression by =ticking to thoce topics
In the 1%350°= thers wase 3n 1neressed embasis on fresdom.
Gladys Andrews Fleming 131 spoke sbout movement =z a universsl
lanquzge of children. The fairzt =diticon of her book was publiszhed
in the 13%0°=. she =zaid :that large free movements were natural

autletz for both thinking and feeling. THi

m

WS ane of the first

instancez in which =3 correlation was made amcong the tupe af

n

develspment in relsation to creative movement. 3She said that there
W3z some relationship between 2ognitive and motor dewelopment,snd
betwesn zocial-emcoticonal snd motor development,

Rhoda Kellogg (3} wrote an article in 1233 emphzsizing
freedam of mowement in the nurzsrw school, It ie the only article

I have found that specificaily di

i
N

&t time. Kellogg felt that we =hould try to

-

nursery schoaol, st t
help children regain the capacities that were lost between
infancy and the time thew 3et to nureery schoel. ke <=hould
encoura2d9e them to reach new achiesvements based on both their
age lewesl and their capacity for growth, We ehould =llow them to
Jrow as much as they possibly can.

Many- af the authors I have resad discussed the fact that

usses the aim of dance in “he

voung babies have marvelous movement potential, but they don’t use

their rmuscles and they are not encouraged to do za. The rezult of

thie lack of encouragement |

i

that the pofentiazl is dammed up and

on

ot
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ane must work werw hard tao overcome the barriers.

The opponents of whatever structure still existed continued
to talk aznd write zbeout those who believed in etructure. Emma
Sheehy, (10) another of the many dance and early childhood
educators cannected wifh Teachers” College of Columbia

lniversity, e31d

—t

hat the structur

(it}
m

d approach asked tezchers to

m

requ1re_:hildren to be rigid. One example Sheehy gave was that it
like gl;ing a child paintse and saving, "You may paint & house, wou
can paint any kind of house vou like, but you must paint = housze."
Comparing this to mowement, "You can do anv kind of foot waving
SOU Want, but wvou must wave your foot." Teachers who believed 1in
Structure were concstricting the parameters wiithin which the child
could mouve,

Hartlev, Frznk and Goldenson (1l) did 5 classiec study on
childrens play, which was published in 1952. They also taliked
about exceseive contrel in  the nurcery <school. In their
observatione of creative movement zctivities, thew found teachers
or phonograph records lesading the "rhythm periods". The teachers
would tell the children exactly which movements to do, or the
children would be required to licsten to =nd follow the record’e
instructione., This rigidity robs the "rhythms period" aof its

spontaneity, acording ta the =zuthors.

During the sixtiecs and early seventies, major emphasis had

)

hifted to freedom, with =3 little bit of <structure. MNancy
McCormick Rambusch, (12 = person who wrote about the
Morntessori method, <¢azid that conwventional educstion had equated

immobility With virtue and mobility with the wWarst of

D)
]
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progressaivl =m. In ather words, they said that pregressivism was
anarchy. If the c¢hild moved, it wae terrible. The teacher= would
£3Y to themselwes:sz, "l . have got te wateh that one, he iz mouving."

Rambusch e3id Montzzovil believed senzory-motor deveslopment is the

foundation of conceptual learning. Piazget agreed with

-t

hat

mn

tatement. Mitor thinking playvs an important vole in early child-
hood education, becauze children learn,in the beginning,through

movemsnt., The trend toward totsl dewelopment thraugh creative
movement h3d many adherante during the sixties. The Barlins, =

fusband =nd wife team of dance educstors, said that  the to

1

ot
w

development of body, mind, emotions, imagination and enthusiasm

lesde to crestive liwving znd thinking., Early childhood educstor

"

for instance, Margolin, (127 said we need to sharpen =zkills
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1f exprsssion in =3ll art forme, becau

"

e the skille
are emotional and cognitive-intellectusl, and they become
translzted into 3ctive and unique types of exprescion on the part
of wvoung children.

In the =siztiee there were 3 grest many conferences. All of &

szudden eople "digcovered" creative movement. Mational
P

n

arganizations would have Jjoint conferencecs. For exsmple,
AAaHPLER.- ACLECT, 3nd A&a.H.PL.E.R.- N.A.E.Y.C. scheduled full

day pre—confersnce sessione dew

D

ted entirely fto creative movement

aznd mowvement actiwvities., A&t thise point the exchang

D

of ideas
between early childheod educators and dance educators began to
increaszse. Lydia Gerhardt (15) wrote an interestng study an  the
relationship of Cognitive -~ =oury t0 creative movement, based on
the work of Jean Piaget. In the forward to the book, Little says

that the knowledge of curriculum for voung chidren =nd the

9
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procese of kpowing in education through body movement, and their
interrelaticnships, are 1in  the forefront of thinkina in early
childhood eduaticn. Gerhardt made the connecticon in her book,

Movina and Knowing, the Young Child Crientg Himeelf In Space. She

ezid that phvesical exercice has long been recoanized as crucial
te the develapment of physical well being, but it ie now (in
1973 being reccgnized as impeortant in the develcopment of self

image. She discuzcses many aspects of the concept of self image.

)

She <aye that the reole of body movement 1in the development

of conceptual abilities ie 1n the process of being delineated and
recognized for 1ts importance. Unforturatelw, <che is one of the
few rpeople who put it down In Writing. Many pecple talk about 11,
kut <somehow it does not get dicsceminated unlese somebody writes

it down. She is one of te few practiticoners who did that.

Bath earlv childhood and physical educatarse aqree Wwith the

ztatement which Roce Mukerji made st the 1372 S.ea HPLECRG-
MN.AaE..C. joint conference, Movement plays an integrated

ar

furmction in the curriculum of the voung child because maving is
wav of knowing...moving is a way of finding cut...moving ie a way of
tecsting curcelves...moving is a (WEOTH af expressing
ourcselves.,..movement creates feelinge and...feelings create

movment,

El{llC z 19
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