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Abstract

This paper describes, step-by~step, a procedure for J4nalyziag the
content structure of narratives. First, tne events and states of a
narrative, which roughly correspend to a clause ond are called concent
unles, are jdencified., ext, the componential. cdusal and purposeful
relations Judged to connect these everts and states are identified.
Finally, the events and states are ¢lassified as central, supportive, or
distracting on the basis of fhese relations., in addicion, a2 procedure for
bredking content unics loto focuf and non~focus subunits corresponding to

Kiatsch’s propositions Ls described.
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AN ANALYSIS OF NARRATIVER:
M SCORING MANUAL

Richard €+ Omanson
Hattha J. Formosa

Leatniok pesecarch and Development Centet

University of Plttsburgh

1.0 [NTRODUCY FON

Research On narracive comprehension ﬂaa benefited from structural
degcriptions of onarrative -~ontent (e.g., Black & Bowe;. 1979; Kintsch,
1974 Mandler & Johnson, 1977; Meyer, 1975%; Omanson, 1982a: Rumelhart,
1977; Stetn & Glenn, 1979: Schank & Abelsen, 1977; Thorndyke, 1977;
Trabssso, Secco, & van den Broek, 1983; Warrew, Niconolas, & Trabasso,
| _—— 1970}, - e -ugEfulheas of 4 parcicular anglyses depends greatly upan the
task for which 1t 1s ysed, In educational settings 10 which questions and
recall are ysed o assess children’s understanding of a readiag selection,
it 18 particularly gseful i{f an analysis has three features:

1. That content rathet than StOry attucture is described.

2. That the ynit of analysis cotresponds Lo the events ard
gtates porcrayed by the atory.

3. That the »ain events of a story that comptise the plot 18
idencified.
It was with tnese three goals that the analysls presented by Omanson

(1982a) was duveloped. Decatled comparisons between this analysis and

ERIC
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other analyaes dre discussed in Gmarspa (1979, 1982b).

The analveis described by this manuval consists of three steps:

I+ The text i3 divided into Content units,

2, The telations connestink eqch content unit ate tdentified.

3, Fach content unlt 14 (lasstited as  central, supportive or

distracting,

Thege thyes Companents are descrilbed 10 detall  In the  subSequent  foyr
sections of this manosls Tn sectinn 2, the procedury for Jividing text
into coagtent unlts 18 Jegerihed,. 1o section 3, the hasle procedure  for
identifving relattons s cutlined, whiie §a sSection 4, additional
complexities of 1dentifving these relarians are discuswed. 15 secttion %,
rite  procedure fot rclaselfyilg content units 4% cabtral, qupportive and
disttactink 1§ described., Section & dedcribes 3 fouwth <tep that  wag
desctibed In Omanson (1979}, but not  In Omanscn (19R2a).  This step
consists of breaking content unlts down {are "4 Rist subunit that
descrides the pist of the event or state deseribed by the coatent unit,
and nongist subunits that further medify and describe 1t. ~ Finally in
sectton 7, an extended vxnmple ~f the vntire analysls 1s provided. 1in
sectiona 2 thtough 6, 3 step-by-step dearripthon, examples and Practice
teems will be provided,

As with 2!l analyses, the present analysis has lts sIrengths and
limitaclons. This analysis is desifuvd to desctibe the content Structare
of action=base! narrat'ves Such as those found fn grade-school readers.
It can comfortably describe stories with multiple chatdcters, multiple
plots, dialogue, and descriptive passages. It does not capture well the
structure of stnries lacking rlear actlon-btased plots or

stream-of ~conaciousness descriptions. Tt jg not applicable to expository
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texts, Finally, aince the analyi!s describes the structure of portrsyed
events snd ststes, 1L can in principle be extended Lo narratives portrayed
in other wedivms such as plctures or television., Howvever, this manual
will no. consider such extensions.

e andtysls prédented A THIT wanudl YETTOTF sG1¢ INad ThEeE Yemcrs
of use snd amodification. Consequently 1% differa somewhat froa the
degcription given in Mmanson (19824}, Major among chese d1fferences sre:

1. The algorithm for identifying causal relstions has been
sitered in light of work reported by Trabasso et s},
(1983),

2, The w=* in which purpPseful relations are recorded have bhoen
sleereda tn simplify the algoricthe used to clessify content
s cent*al.

3, Classifying content units as  Ffocel, identifying eor
characterizing has been changed from s separste grep Lo an
sapect of tdentifying relations,

4, The manrer in which content iy classified as distracting hes
been redefined In remms of embedded episode structure in
light of the work of Omanson and Malamur (Mote 1),

5. The optional step of dividing content uynite 1into subunica
has been added.

Although this mancal 1s long snd seemingly complex, the basic
cstegories of narrstive content it ldeatifies are comwmplace. it sdeks
to ¢lassify 29 central, story content corresponding to intuictive notions
of plot, and 1o classify noncentral content as either supportive of, or
distracting to, this plot. Incter-rater reliabilities of .91 sné ,90 for
using this 2analysis 1o cilassify conteny as central, aupportive snd
distracting have been reported by Beck, MeKewvwn & Omanson, (1982) and
Omanson (1982b) respectively. A nunber of studies {e.g., Beck el a1,
1982; Beck, Perfecti, & McKeown, 1982: McKeown, Beck, Omanson, &

Pérfertd, 1983; Beck, O(manson, McKeown, & Pople, In press; Omanson,

O

w3




1982a, 19P2b) nave found central content to be better recalled and ratad
8 more Importsnt than noncentral content., The relative recall of
supportive and distractink noncentrsl content, and its effects on centrsl
content are less well estahlished (cf. Omanszon & Malamut, Nore 1), The
distinction berween Rigt and Nongist subunits has received only informal
ewpirical confirmarfon,

Floslly, 1t is important to nnte that the'e are many situations in
res2arch and education where the central content of storiug needs ta bde
identified, byt that a farmal analysis 18 not needed, 1Tn these slrtuations
imPorcance ratings or informal analyses are Lo be preferred. However, in
other research and edycation situations, (e.g,, constructink PsychaloRicsl
sodels of comprehension) 2 more formal analysis of Story content 1%
needed, It 15 with these particular si;uyations in pind that this anslysls

was developed,

2.0 DIVIDING THE TEXT INTN CONTENT UNETS
2.1 Definition Of Content Unite

The first step in analyzing 4 narrative is tn divide cthe text into
content unitg. A content unit portrays & single event or state. Consider
the following examples:

(1) Augustus was asleep in the houseboat.
(2) AuRvetus woke up.
(3) He npenc? the door.

(4) A b1g wave washed up.

Q : 10
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N (i) It wau very stormy cuteide.

(6) Avgustus wvas not @ breue boy.

Each of these examples portrays ¢ single event or state. As 0 rvesule,
llcl‘l line coataine a eingle tontent unit. In genersl, euents refer to
actl-ans (0.g., wvalking, talking, thinking) ené >cturrentes {e.g., falling
objec.s, weather, ocuements of machines). Stetes rvefer to at;bll
tharatter ototes (e.g., personality craice, physital creits, eocisl
m}oa). transitoty charetter etates (e.f., emorional etates, desites,
drees), end stetes of the enuironment (e.p., temperature, descriptions of
obiecte). fn the above exgaples, (1) portraye 3 treasitory Cheracter
otate, (2) snd (3) portrey attions, (4) portrays an octurrence, ($)
wrtrﬁl an  environoental etete, and (6) portreys a steble charecter
' state.

-

2.2 Baeit Rule For tdentifying Con.ent Unice

The primary rul; used to 1dentify tontent unies fe that & content
unit corresponds to a tlause., Conelder the following text:
Acgustus wvae seleep in the houseboat where he lived with
his stetet Gloriane. They were going down Che Miselesippi River
4 in a housebost. This night they had been saleep for some time
when Cthe houseboat tossed eround 5o much that Auguetus woke up.
Auguptus opened the door end looked ocutside.
Thig text would be broken into tontent unite in the followiag manner:
{7} Asgustus was asleep ia the houseboat
* (B) uhere he Jfwed vith his sister Glortena.
{9) They were gou2 down the Missfiesippl River i{n a houseboat.

(10) Thie nlglu' theY had been aselecp for scee tise

1 . /

Q ‘
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{11} vhen the housebost tossed sround eo auch

(12) ohae M:ﬂ-u woke P,

(1Y) Auguetus onn‘“ the door

(14) and lookad auteide,
Zach &f chese ynitae portrays & siogle event o;r stace and consiste of &
clause, A simple rule for 1dentifyin? & cleuse {4nd hence & conten: init)
1e o lovk for the verb, This eiaple rule etates char every wvarb
describes a conient unit, (There are Several exceptions to this rule ‘:hat
will be discussed later). ’

As an exercies, duld‘c the lolloving zext inte contenr wunice by
s¢parating the content unite with ¢ slash (/), The firsc thiee are warked
for yous.

tong sgo in che widdls of 5 deep. dark forest, cthere lived an

Indian boy. J Wis name wss Chipmunk, / One moening Chipmunk

jumped our of his bed of furs / snd ren to the doorvay. Hie

g ther was cooking breskfaer over 3 fire cuteide the door. She

smiled ac hic.

The unites that thle ssciton of gext cantuln are:

{13) tlong aBo In the aiddle of & deep. dark forest, there lived
an indian boy,

{16) ¥ie name vas Chipmunk.

(17) e morning Coipaunk jumped out of his ped of fure

(18} and ran to the doOrvay.

(9) Hie sother wvas cookiag breskrast over a fire outelde he

door, .

N

(20) She emiled 4t him,
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2.3 Exceptions Due To Event And State Structure

There are two classes of excepr ions to the simple rule thar every
verb portrsys & content unip. The firsc class of exceptions s when &
' ’

varb describes a component of an event or stace.

2.3.1 Action Structure: Single Content = & singie coateant ynpir cen
contsin fuo verbs {f one portrays an act of speakings thinking or
Z

gesturing snd the other portrays the content of that thought or sPeech.

Consider the following examples:

¥

I

.

(21} "mhis music 18 shrill!™ exclaimed The €sr lady.
(22) Sam decided to have a violin concert. &
(23} The usher motioned for the spectstur to be quietr.

In each of these examples, :her; is 2 content that contsins Lo
verﬁs. In (21)y the act of speaking 1s portr;yeg by the .erb, "oxciaimed”
and the stste ghﬁg is described by the speaking 1+ portrayed by "is
shrill®. 1In (22), the act of thinking 1s portrayed by the verb "decided",
white the content of this thought 48 portrayed by the verb “have”.
Finslly {n (23), the acting of gesturing {s portrayed by ghe verb "morion”
while the con:ent‘exprolsed by this motioning 18 portrayed by the verb
phrese "o be quier™.

As an exercise, divide the following passage into content units with
s glagh (/).

fverything was very still unctil a rabbit ran down the _road.

"eomeone s following us,” said the first man, The [ittle

raccoon thedght he would climb a tree because there he would be

safe f;on danger.

™e content units this pessage contains aret

O
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(24) Everything was very scill

(25) wntil & rabbit ren dowm Ehﬁ road.

(26) "Someone is following us,” said the first man,
(27) The little raccoon thought he would climb & tree
(28) tbtecsuse there he would be safe from danger.

It is pot uncommon for content units portraying actions that POrtray
content Lo contain three, fgur, or even five verbs. This occurs when the
content of 8 character’s speech or Lhought §s irself sSpeech or Choughts
Congider the following examples,

(29) Jack taased, "Billy is a baby,"

(30) "Jack saiéd that Billy was a baby,” lJane complained.

(31) Jene decided to tell mother that Jack said that Billy was a
haby.

Each of these exanmples is considerad to be a single content unjt. Exanple
{29) portrsys che aciion of r2asing. The content expresged by this
teating i that Billy is a baby. Exsmple (30) portrays the action of
®cuplainings. The content of the complaint 13 thar Jack said sousching.
The ‘content of what lack saié is thet Billy is a baby. Example (31)
portrays the action of decidings The conrent of Jane's deciding is Lo
tell mother something. The content of what Jane will tell mother is chat
Jack said someching. The content of what Jack said is that Blily is &

blb,‘o

b4
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2.3.7 Mrion Structure: Extended Content - Not all speech snd  thoughts
howevers 18 porttayed by a single content units When speech and thought
express qultiple events, states Or concepls phat 8re not embedded, only
the firet expresaed event, BLute or concept 18 considerec to be part of
the accion’s content units EBazh additional event, stste. or concept
expressed by the action fores a distinct content units
Consider éhe following” Paragraphs:
“Seuffie,” mother said, “I don‘t think you should read in

bed 80 muchs Look db YOur candles 1t hax dripped down on yoﬁr
bed."

“1 really gshould get up and ger dressed,” thought Scuffie
to himeelf s .
The content units contafned in this passage are:

(32) "Scuffie,” mother said, “1 don’t think you ghould resd in
bed so much.

(11) Look at your candle.

{34) It has dripped down on your bed."

(35) "I really ghould get up

(15) and gec dressed," thought Scuffie to hinself.
Here, mother’s speech expresses three discinct events ©OF srates? (32)
that Scuffie should not read in bed so much, (33) that he should lock sc
his candle, and (32) thet the candle hss dvipped on his bed. Bach of
these corprise a content uaits Scuffie’s thought, in turn, expresses tvwo
events: {35) that he should ger up and {36) get dressed. Each of trhese

slao comprise a content uait.

11

O
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2.3.3 Action Structure: Purpose - A single content unit can contain two
clauses £f one portrsys the action c;!d the >ther portrays the ajm or
purpose of that action. Consider the following eramples:

(37} She scrutinized the hsll to see if there vas any food.

(38} The campers shouted to scare the bear.

(39} He stood up to leave the table.

(43) To please her boss, the secretsry srrived earlv.
In each of these examples, the non-underlined porction porcrays an action
and the undciriined portion its purpose or aim. OGrammatically, the purpose
of actions is portrayed by (lsuses and phrases that zre introduced by to.
Hotice cthat the purpose of sctions {9 distiner from 2 desire that is -
portrayed as 8 desire or goal that exiscs gpart from the action as shown
in the following variastions of the above examples:

(I

a. She vanted to gzee Lf there was any food around,
b. 30 she scrutinized che hall.

(38)
. The campers wanted the bear to leave,
b, 50 they shouted.

(19}
a, He uanted to leave the table,
b. g0 he stood up.

(40}
4. The secretary wanted to please her boss,
b. s0 She case in early.

In this and subsequent examplea. che content uynits will be labeled with
letcers 1f more chan one content unit &5 part of the exanple. The first

content unit of each of chese examnples portrays & desire which proapts a

eubnq.ueat action. The difference between (37-40) and (37-4D) is that in

4

12

16
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scrotinizing.

the firer set, only a single event or state 18 portrayed in esch examp'e,
wiile 10 the latter set, each exanple Portrays :u:a events or srates., For
exaaple, scrutinizing the hall to ses ocmething demcribes only a eingle
event, ecrutinizing. Wanting to find food then scrutinizing the nall {41)

describes & degire oo existing prior to end dietincet from the getion of
]

2.3.4 Traneitory State Structure: Object - A single content unit cen
contein twe cleuses if one portrays a transitoty etate gnd the orher the
oblect of that estete. Conslder tl"le following examples:

(41} Everyone liked the idea of taking over the kitchen.

(42) "1'% 00 glad 1t°s time to eat.”

(43) Jobn wsnted to play baseball.

(44) Haok totended for Sue to help bim.

(45) Sam knew that poly virtuosos should give concerts.

w

(46) Luly wvae sure she blew it.

(47) George had 2 dress thep he ves the king of Goudor.

In each of these examples, the objeér of the trensifory state hass besn
underlined. Notice that transitory stete con refer to preferences, as in
(&1), emotiors a8 in (42), desires a8 in {43}, plans as yn (44), konowledge
states a8 10 (&%) ané (46) and altered state ae in (47},

As_an exerciee, divide the following rext 1ato content ynite with a
slash {/}.

Morry wanted gomeone to talk to, and he thought of Pippin., Bue

that only increased hie resclessnces. Poor Plppin, shuwe up in

the great city of stone. Merry wished he wes a tall rider 1ike

Ecmer and could blow a horn and go galloplng to hie Tescue.

The content unite contained in thie passage ave:

iy
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{48) Merry wanted gomeone €0 talk Lo,

{49) and he thought of Pippin.

(50) Byt chst only ir.c_'reased his reatlessneas.

(51) Poor Pippin, shut up in the great cicy of stone.

(52) Merry wishod he uas 2 tall rider like Eomer

. §5Y) -and could blow a horn

(56} ané go galloplng to his rescue.
You may have noticed that this Passage contailned several “curve balls™.
it {51) portrays the content 6f Merry's thought, yet does not supply a
verb deaoting thinking. AS can be seen from Ehis exanple, pPortrayals of
thinking does 0oL hyve Lo include a verb dascriding the ace of thinking.
Al80 units {52-54) portray a vish with multiple object’s. As can be seen
from this example, wnultiple obiects are treated in a similar fashion 88

thought or speech phat expresses multiple events or concepts.

2.3.5 Stable State Structure:; R®ange - A single content unit can contain
two verb clsuses 1f one describes some characteristic and the otler
describes the limits or conditions under which the, characteristic 18
present., .
Consider the following:
(55) Sam w8 a novice at playing the pianc.
(56) “1'm 8 veteran at cooking.”

(57) Matthew bas the resPOpsibi)ity of closing the store 8t
night.

(58) Sam is responsible for dealing with complsinzs.
In cthes examples the non-underlined portlon portrays 8 crait  of

obligstion and the underilaed portion portreys the range of rthe traic or

14
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obligezion. In example (55), the ttait of being a “novice” is portreyed
end 1r lipited to {1.e., has a tange of) “"pleying the planc." In exsaple
(s6), .the ttajt of being-a vereran 1s porcteyed and 1 limited ro cooking.
Examples (57-58) porcray obligations, limited to closing the store and

daaling with compleinte respectively.

2.3.6 Event Sttuctite: Perception - Anothet inersnce in which & content
unit cen contein aultiple verhs 18 wvhen the petception of e event is
paccteyed. Coneidet the following: ’

(59) Geotge saw thet Sam was angey.

(60) m noticed thet John was good with childuen.

(61) Sam could see the mouse hiding .der the bed.

(62) ¥obody hestd the tree fall.

In each of these exsaples, the undectlined parcion of the content unic
pottteys the petception of the event potttayed in the remainder of che
untt. Both the sct of perceiving 4nd the evenc petcelved contein 8 verb,
yer ot contajned-within & single concent unic.

A8 2 teview exetcise divide cthe following pcu'guph into concent
unics with a slash £f)., The patagtaph conteine examples of che topice
Jusc diecussed.

Bob thought that the concetc was boting. However, he saw chat

Joan was enjoying 1t. To plesse her, he sat quietly. As he

shifced 10 his seat to get more coxforteble, the chalt wmade o

loud e9ueak. He felt evetyone erating 2t him end wented to

leave desperscely.

Toe content units contained {n this paesage ate:

(63} fob thought that the concert was boting.

1%
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(64) Rowever, he saw thet Josn wae enjo¥ing 1t.

(65) 1In order to please her, he sat quietly.

(66) As he shifted in his sear fo get more comfortable,
;;7) the chalr made 2 loud aqueak.

(68) ¥e fel: everyone astaring at him,

(69) and wanted to leave desperstely.

2.4 Exceptions Due To Syntactic Complexicy

The second class of exceptions to the rule that each content unit

containe a  single clause (verb) are due Lo certain Byntictic
construct lons.
2.4,1 Clauses Thar Functlon A3 Nouns - The firsc way in which a content
unit csn contsin aore than gne clause (verh) for syntactic reasons 19 when
one of the clsuses It containe functions as 23 noun {i.e. PpOrirays a
person, places object, idea, or quality). Clauses that function a$ nouns
do not form distinct content unlts.

Consider the following examples:

(70) Whoever cracked the window pane a@ust pzy for its
replacement.

(71) What they were doing was wrong.

(72} Hand me what you have.

(73) Singing in the shower 18 very relaxing.
Lach of these sentences contalnstwo clauses yer portrays a single comtent
unlt, This 13 because one of the clauses In each exsaple, which has been
underiined, functions ar a noun. 1In (70) the clauce “Whoever crecked the

window pene” identiffes who sust opa¥. In (71) “What theY were doing”

16
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describes what was wrong., In (72) "what Yyou have" describes what vas

requested. In (71) "singing in the shower" describes what is relaxing.
Clsuses thar functicn as nouns often begin with "what, thar, who,
whoever, whomever, wvhatever and vhich, or end ln "~ing.” They often can be
« replaced with s sinple nour, For exaxzple 1In 'sen:ence {70) the c¢lause
“whoever cracked the window pane” can be replaced with 2 simple noun such
st "Bil1" without the sentence losing 1rs mesning. A c¢laace that
functions as a 0oun cannot stand alone as A maln clause because 1t does
not express a complete thoughr.
As an exercise divide the followlng paragrasch into content wunits by
separating the content units with a slash (/)
The Chop family had a big party. The family gave vhoever came a
. warmest welzome. A clown was performing in the living rote,
dolog whatever he fele like. Whar he was golog to 4o next could
never ba guesseds
The paragraph wuld B¥ divided into content units as follows:
(74) The Chop family had a blg Party.
{75) The family gave yhoever came 4 warm welcome.
(76) A clown wos perfotming in the living room,

(77) doing vhatever he felt llke,

{78) wWhat ever he was golng to do next could never be guessed.

2.4.2 Clauses That Identify Nouns. - A content uall can contaln more than

one c¢lause or verb vhen one of ite ¢lauses or verb phrases restrict the

identity of a noun, Ihese clauses and verb phrases, which are called
-

restrictive, do not form distinct centent unitss Consider the following

axanpies:

O
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(79) The record that Margsret brought 1s bad.
(80) This le the tolar whose pain makes the child shriek.

(81} Marilds 1ikes venille ice cream t-pped With syrup.

(82} The women gevc the lad ehoveling her walk & doller.
.
Examples (79-82) eoch contaln pwo verb phrases or clsuses yet consist of

e

only & single content unll.t This is because vhe underlined clauie or verd
Phrages in ecach of hese examples 1is restrictive, Thege restriccive
phrages identlfy which record, which aclar, what kind of ice cream and
whizh lad is belag digcussad. In each casv, the underlined phrases
1¢ acifies the precedirs noun.

In vontrast to the above examples containing restrlctive clauses, the
folloving examples contain nonrestrictive clauses, each of which portrays
o8 distinck content unit:

(8%

d. The nld raft ... was finally hooked and dragged ashore.
b. which hed been submetged for over a month

{ 84)
4. The elderly neighbor,...finally called the poli.e.

b, who had been irritacted too long by Lrespassers,

{83)
4. Powing acrose Lake Placid,
p. 1 viewed the surrounding Mountains.

(89 8. The quarterbzck, ... flopped Lo the ground.
b. surroiunded b¥ three linesmen,
The reseon examples (83-R6) esch portray two content unite is that
the 8odifying clause, which has been underlined, assumes the identicy of
the noun It modifies has already been established. Thus the modifying

clavses in {83-B6), rel! the reader something additional about rhe houns
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rocther khan eeteblisbing their identity.
trictive clauses and verb phrases 4Are ofren incroduced by the

pﬂmoZa shoge, whoe or thst. They cannot be ceitted without changing tbe

("‘h

: by comias 68 ponrestrictive cleuses and phrescs should.

of the sentence and therefore should oot ger off from the eeatence

AS on exercise, divide the following pavsgreph into concent :wite
with & slash (/). Embedded coptent unite caa be circled.,
Marcha 3nd Rose, who were sieters, lgved Lo do things ctogecther.
itey often wenl eowisming in the pond that belotiged to Mr Dey,.
Often. they ook 8 lunch the: mother packed and picaicked in the
paTRs Everyone koew them 00 the girls who ware alvays together.
The paragreph should be divided as follouws.
(87) Hartha end Rose ,.. loved to do things together.
(48) who were sie.ers )

L}

(8%} chey pfren <ent ewioming ir the pond thet belonged to Mr,
Day.

(90} 0tren. they took & lunch Lhat mother packed

(91} ond picaicued in the park.

(82) Everyone knew thea a8 tne glrla who were elways togerher.
2.4.3 conpom.d Prediceres - Yot only ere there content units Lhar coateis
sultiple clauses or verb phrases, but thate afe¢ aleo clauses that contaii
wl.ur;l.l copntent unite,.

One inetence jp which 8 clause ¢an contein sultiple content wnite iw
when 2 cleuse contains a comnpound verb phrese. Consider the followiag

v les:

1%
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(93)
&, One dey Sem rented @ big susic hall

b. #ad inviced many people to Mear him pie¥.

(o0 4, When the uaher sav whar she wWs doing
b, bhe flewed hie ora
¢, and thrust et iard a cotner,

(95) 1 nave & Lres that growe and grows.

Example (93) conteine ® cOmpound wverb phrese "rented . ., ., and
tavited.” A9 a result thie example contalne two contéal units. Exaaple
(94) aleo containe a compaund veid phrase "flexed . + » and torust”. hie
ssatence contalne chree content wnits. :I'he flrar unit (a) descrives the
u:l:nr'n percaption of the lady’e acrions: The next two udite describe Ris
attione .ef fiexing hie ;u , {b) and thrusting the Jady, {(c). Exmmple
(95) «l%0 conteins & compound predicere. yer portraye ouly a single
content wnit. Thie 18 because whenever & varb ig repeated In such & way

cthat it is sn {dion for o single verd, only a gingle content unict 1s

ideacified.

2.4.4 Compound Couplesents ~ A yacond lnsrance in wnich & clause aan
contain multiple content units 16 when it contalne a compound verb phrass
coaplemant . Verp phrase complement refers L0 Lne yorde Un the tlause chac
sre not the subject or verb. Compound c;:.pluuau that porceey auvlciple
eveats . SLatds, of coucepts ere claseifiad as a distinct coatear wumit.
Consider the folloving:

(96)

a, Jeck went to the stors
b, and the gas stecion.

L
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k. Jobn geve bread 30 cthe grous
b. and corn to the equirrels.
(98} Mary gave bread enéd corn 1o the ducks.
. All of vhese exsmples contain compound cosplements. Exsuple (96)
containe two content unit® beceuse two acttons (going to the store snd
gotng to the ges stetion) are portrayed. HNotice thet in (b)), both che
sul ject, “leck", asnd che verbd, “went" are teplied rother char scered.
Sisilarly example {97} containe two content units becsuse two evente,
giving bresd o the geese and piving cOrn €0 the squirrels, sre partrayed.
Example {9), on the other hand, conteins only e eingle cootent unic
becavse giving breed end corn 1e porireyed ee as single event directed
towsrd the ducks. Thus, sentences with & compound complement form
mulciple content wunite 1! they are judged as porrraying sultiple event
stetes. .
As 8 review exercise divide cthe following -paragraph inte coatent
unica with a slash (/). Thiv exorcise incledes exsaples of che topies
discuseed.

-

Weoever wing the trip o Jealy will have & gredt cime.
They will eoPend efght doys acd seven nights there. They will
viett many famous pleces snd have & chsnce to observe Itelian
cubtone. MHith the 550,000 char ¢5 part of the prize, they will
be able to zample nuch of the Italisn culeine.
The content unite conteined in chis pavesge ore:

(99) Whoever wing the trtp to Icely will have o greet time.

(100) They will epensd eight dsy and seven night there.

(10!} They will vielt many fomous places

1

(102) end have @ chance/to observe Tcelisn cuscoma.
|
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{103) With the $50.000) that 10 part of the Pprize, they will be

sbls co sample puch of the Irelien cutsine.

1.0 INDENTIFYING RELATIONS: MASIC PROCEDURE

After the text hae been 4ivided Inte content units,

the relatlons

connectisg the events or sctetes (hersafter called event/stetes) Lhey

portray ore identified. Five types of roletions esre identified:

i, Componeatial
2. Purposeful
1. Caussl

4. Dleruptive
5. Enakling

o ldentlfy‘- these reistions. el questions are asked

about  eech

svent/etate portrayed By the contvnt units, Theae questions. in the order

they should be esked. ore:

$. Miesing Event/Stete: oes this avent/etate 1uply a

alesink avent/state?

2. Compongntie] reletione: I8 thie eveat/stete 3 cosponent

of enother event/etacv?

couged this event/etate?

4. Purposeful relotion: Te thers a prior sction that wae
perforued ir order to hring sbout

this event/etete?

S+ Disruptive relstiont pid this event/etetes cause &

prior scrion ro "fail™?

6. Enaeling reletion: Is this avect/ecete snabled by &

prior event/atate’
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iIn otdet to weke lesrning these questions sesfer, we will describe
the content Of chese quascions in the order of causal rtelecions,
a
purposeful  rvelections, dietuptive teletions, enabling teletions,

componentio]l reletions ond mlesing avenc/eteces,

3.1 Causel Zelecions

-
Often, cwo avent/states o¥e connected by ceussl relecions. Conaider

cthe following example:
(104)

. "You took Wenry’s fobd!™ the ceok tried,

b, The cld sen becsme angry,

cy Be atood up to leave

d, and & 1oaf of breed fell cur of hie pocket.
18 chis exampie, che cook’s grcusscion {s) end the old man’s Raccing sngry
(b) ere coonected by o reusal reletion. A geusal velet.ou 0180 vooseccs
the cook’s ercusarion o) and the old san’s stendfng up (¢). Finally the
old man’e stending vp (t) end che bread felling cut, {d) sre connected by
8 teusal teletion. In genetel o geusel telecion connects en event/etete
vith o prior evenc/stece that is judSed ro be responeible for fr, When
"two svenc/atetes ate tonnectad bY o ceusal teletion, the priof svest/stets
fo rallsd the teuse of che svbsegquent svenct/etste.

To identify the causal teletions toonetting che content unite in

sxsmple (104), the coussl gquestion sreted shove is ssked for sech unic e

follows:

3
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(104)

8. Are chere prior event/eteres that consed the cook 0 apcuse
the 0lé man of erealing che food? Wo.

b, Are there prior avenc/eteces that caused the old man co
bacome engry? Yes, che cook's accu‘uion(a).

¢, Are there prior evenc/eceres that caused che old man co gec
up? Yes, the cook’s sccusscion (e).

d. Are there prior event/eceres chat caused the food co drop
nuc? Yes, the 014 man's estending up (e).

If o couse of on ovent/etate 18 given 4in the text, che nuaber (in
this case, leccer) of the unit containing the couse 180 gntered 10 & column
lebeled "C* (for Causs). Tf 50 coyse of #n event/etere is given, & dash
10 encersé in thac unit’s cause column. This hae been done for examdle
164 below:

{1G4)
a. "You cook Henry's food!™ the cook cried.
b. The old man became engry.

c. He stood up Lo lesve
d. end o losf of dresd fell out of his pocker.

T a8 O

Causal relations comeé in three verieties:

1. Miysicel

2. ¥otivecional

3. Psycholegicel
Thers 1a no reed to keep trock of the type of caysal relevion that exiecs.
‘ﬁteu Lypes ore meationed here merely ae an aid o recogalzing che verlety
of & tustione 1n which cousel reistions exisr. A physicil CTéuwE! relacion
existe’ vhern en event/etsre 18 judged es physicelly snd mechanicelly
producing s subsequent evenc/etete. In {104), the olé man‘e scanding (c)
physicslly caused che dread to foll (d). A moriverional ceusal telacion
sxisce when 20 svent/ecere 1o judged as proWPcing ¢ characcer co perfors o

voluncary accion. In (104), che cook’s scecusstion (o) mocivatioaslly
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caused (prompred) the old man to stand up (c). A Poychologicel ceuesl
reiation existe Iif the psychological significance of en event/etate ie
Judged a3 cousing en involuntaCy event/state Lnvolving 3 chatacter. In
(103%), the cook’s accusstion {c) peychologicelly ceused the old man to get
angry (b). 1In most cases, the causes of event/etate gre eany to identify.
Yor chose cases that are not obvious #n additional question cen be seked:
"If tha prior event had not accutred. would the subsequent event have
occurted? If not, the prior event s probably & cause of the ;:ubnqunut
avent .
Ad gn exerclss, identify the caussl relations in the following unite:
(10%)
a., Mrs, Gabby was hungry,
b. s0 she stopped ot the Whole Denut for @ bite to est,
c. WYhen her bus ceme by,
d. she ran out to cetch it¢,

The ceussl reletions you should have i{dentified are o0 follows:

(105) .
2., Mre, Gabby was hungry, -

b. 80 ehe stopped et the Whole Donut for & bite to eat. &
c. When her bus came by,
4. she res out to catch ft. N

3.2 Purposeful Relestions

Very often event/etetes are al#o connected by purposeful’ relations.
Coneider the follovwing exsaple:
(106)
a. John went te the hardwsre store
b, and bought some clippers.
cs Later. %2 used them to clip his bushes.
In this exsaple, John's golng to the store (8) ie connected to buying

clippers (b) by a purposeful relation. This is because John goes Lo the
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store 1n order to buy the clippers. Jjohn'e buying che cliPpere, in tuem,
ie conpected to clipping ¥Wle bushes {c) by a purposeful relation, This e
because John buys the cl'lpperll_nm to clic his bushes. Thus, a
purposeful relation 16 o0 "in order to" relerion that connects a voluntary
sction Lo 8 subsequent event/etate, The purpose of en  action refers rto
the subsequent event/etate thet the actlon brifids about.

In order to identify purPoseful relations, one asks for each action
“Was a Prior action performed in order to bring abaut cthie event/etate?
1f there 18, the nmber (or lectter) of the Prior actian 18 entered 1D a
columty labeled "# {for Purpoee} of the queried event/state 1t brought
about. This has been done for exanple (106) below:

{106}
8. John went Lo the herdware store

b, and bought some clipperé.
¢, Llater, he used thea t¢ cliP his bushes.

aw |9

The purposeful relations in example {105) were identified by answerifi the

purposeful question a® follows:

{106)

a. uas a prior action performed in order to g6 to the store (a)?
No, 80 no entry is wsade.

b. Wae # Prior action performed in order to buy some clipPpere
{b}? Yes. John went Lo the store {a} to buy the clippers

. (b, S50 an "e" ye entered in unit {(b) s PurPOee column.

¢, VMas & prior action peiformed in order (o clip the bushes?

Yes, John bought the clippers {(b) in order to ciip the bushes
{e}. S0 8 "b" is entered in unit {c}’'s purpose column.
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AS can be seen from chie example. it {9 not necesssry for & character
to verbalize a goel in order to idencify s purpoteful relacion. 1In
geversl. purposeful reletions exisc whenever on sction:

1+ Ie responeible for s subsequent eveant/etete.

2+ e $udged to be intentional recher than accidental; end

3+ Produces on event/stece that 18 not eurprising or unexpected to
the chareccer.

A% an exerciee. identify cthe opurposeful reletions of the following

exanple:

{101
8. The dregon went to his book shelf,
b. and etercted to reed by the fire place.
¢+ Abruptly he vas {nterrupted by a knock.
2. He went outeide .
e. and found thet Jerimiah frog had come for e visic.

The purposeful relecions yoo should have 1dentified ore os follows:

{i0?)
8+ The dregen went to his book ehelf.
b+ ond scorted to resd b the fire plece.
c+ Abruptly he was interrupred by a2 kaocck.
2. He yent cutside
o+ ond found thet Jerimiah frog hed come for e vieit.

&t s
. .

3.1 Dleruptive Relacions

Ofcen sctione are interrupted or have purposes that fail, Coneider

the following example:

7
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(108)
a+ Juck reached for the apple . .

b. and fell out of che tree.
fiere, Jack tries to get an apple (s) but fails becsuse he falls osut of the
trae (b)), Thus Jack”s falling {b) is connected to Jack’s reaching for an
appla (a) by a disruptive relation bpecause his falling dlsrupted his
rﬂChlﬁs (l.ev, caused it to fa1}}.  In order to identify disruptive
telations., one asks: "Did this event/state disrupt a prl.or action, or
cause its Ppurpose o fall? If iz d4id, th;nmlmr (or letter) of those
avent/states are entered in the disruptive (D) columsn of the queried ynic.

This hze been done for exaaple (}0a) below:

{108} D
as Jeck reached for the apple -
by and fell out of the tree. : a

The: disruptive relacions 1n exanple (198) were tdentified by answering the

disruptive question as follows:

{108)

ar Did Jack’s reaching disrupt a prior sction., No, so s
dash 1 entered [n unit {a)’e disruption column.

b. 014 faliing out of the ctree disrupt a prior sction?
Yex, falling out of che tree {b) disrupted Jack's

reaching {a). So an "8" 1is entered 1 unic (B)'s
disruprion column.

As ah exercise, idvncify the disruptive relations contained in tche

following example
L)
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(109) .

. Scooter threw the foortheil acroes the street. N
b. Henry positioned himself in front of the ball

c+ only to yatch it fly into the window of @ paseing cer.

The dleruptive relecions You should have identifisd are as followvs:

{10%) D
8. Scooter threv the football scross the strest. -
b, Henry positioned himesif in front of the ball -

t. only to watch it fly into the window of e passing car. o,b

°

3.4 Enabling Relscions

0ften 8D avent or etete 1s enabled by e prior event or etace.
rl

Consider the following example:

{t10) .
4, The camp csusielor wee walking oucteide
b. when he heard shouting from the dining hall.
c. ‘The counselor ran into the hpll
4. ond was hit on the hesd by o flying pot.

K
*

In this exanple the counselor’s walking (a) end hearing cthe shouting (b)
are connected by en ensbling relstion. Running into the hall (c) end
geccing hic on the head (&) are alec connected by an enabling relscion.
in general sn anabling “elstion etlete whenever & prior evenc/atare uakes
ft possible for & character to l;ercelva, experience or perform o
subpequent evear/etate. If WO event/scates Ore connected by either 8
catdesl or purposeful relation an ensbling relacion 1a not iden.ified.

In order to léc-n:lfy enabling relacions, one saks "Ars there prior

"

event/etates that ensbled the' current event/atate to occur or exisc?™ If
there are, the number {or letter) of the prior event/etates are entered 10
A colum labeled "E" {for Enable)} of the gueried unict. This has peen done

Fl

for exsaple (110) below:
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(1)

4y The camp counseior wae welking cuteide
b. when he heard shouting from the dining hall.
¢y Tha tounselor ren into the hall
d. end wvas hit on the head by o flying poc.
L]

AP e T m

The ensbling relations in example (1i0), were idencified by snewering tbhe

ebabling quescion ee follows:

oo

[ N

Co

6&

Are there priocr event/etetes thet enabled the <ounselor to
walk outetide? No, eo o desh s pleced in unit (8)’s enable
column .

Are there prior event/etetes that ensbled che <ounselor tco
hear the ohouting? Yes, walking outside enabled che
counselor to hesr the shouting. Therefore en "2 18 cncered
1n the enable column of unir (b). -

Are there prior event/etetes chat ensbled che counselor to
run into cthe hell? o, #o 2 gash is pleced 1n unic (c)’e
ansbie column.

Are chere prior event/etates that enabled, tnie Ivonr/etace?
Yes, walking 1nto cthe hall (c) enabled him co get hig.
Therefore & “c" s piaced 10 the enable ¢olumn of unic (4).

As an exercise, 1deotify che enabling relatfons <ontained 10 the

-

following exanple.

(1)

[ Y

b!’

Ty

6!’

[ Y

The results

as follows:
(1)

. Sam ecépped out on the porch
bs #nd gaw 8 biréd with e broken wing.

¢+ AB

4. ond ptcked up the bird,

ERIC
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Sam stepped out ¢n the porch

and saw 2 bird with o broken wing.

As he stepped our into che yerd

ond picked up the bird,

the wind blew ywater from the trees on him.

of your responses to the enabling questicns should have bezn

he stepped out in the ysrd
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8. the wind blew water from the crees on him. c
. {(Note: the reason (c) #nd (d) ere not connected by sn  ensbling relation

18 beceuse & purposeful relacion existe hetvween then.)

3.5 Componsatial Relecions

Pl

Vary ofcen events ere portrayed chet ere composed of ocher evente end

stoces. Consider the following examples: '

{112)
&, Horace was busy making breakfest.
b. Horece picked out hie faverite cereal
c+ ond poured sone in 8 bowl with some frole and pilk.,

(13
&. John walked chrough che woods,
b. and croesed the old pascure.
C+ Then h? yent down the road into town.

(114)
a. Mary looked #ll ovér for Tom
b. MarY checked ot the office
c+ ond called all of Tom"s favorite bars.
d. “hen she walked cthrough che park.

(115)
. "When I grow up," esid Linus,
b. "I want to be outrageously happy."”
For rether differeni rassons: esch of cthese examples concain complex
avents. Example ({12) portrays a typical sequence. The oversl} or
summary event of chis typicel sequence is that of making breakfeer (a).
Plcking out ceresl {b) 20d pouring {c in a bowl {c) are components of thie

SURBSrY gvent. Thue making breakfaet {a) 1e connected co picking ouc -

3
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cereal (b) and to pouring milk {c) by s componencisl relecion. That is,
plcking out the cerasl end pouring eilk are components of wmaking
vreskfast, In genersl, componente of e cypicel requence:
1» EZnable esch other
y 2. Are performed in o single secting
’ 3« Can be sumsarized a0 o single event

In addicion to scripced actions such an chye portreyed in  example (112),

typical sequences {include intended physically ceused evencs and verbal

acknowledgenents that sccompany complisnce to ‘s command, Aditionally,

turning around, looking up, walking elong, elccing or standing and chen
hearing or seeing en event form typical eequences of petceiving en event.

In order to identify componential relacions such 68 those in typicel

seQuences one aske: "le this evenc/etete & component oOf @ suamsry

event/etace?™ If tc 16, che number kor lecter) of the eummaty event/ecate

- A8 entered in a column lgbeled "W (for coMpomential) of the component

event/etate. Thus In order to 1dentify the componenttal relazlo;l of

1 exanple {117} the f;llonin; questions would be asked:

-

(112},

8. [s meking breskfasr & component of a eummary evenc/ecate?
No, sc & dash 18 entered In unic (a)’e component (M) column.

b, 18 picking out ceresl s companent of ¢ sumsaty? Yee, picking
out cereal (b) i 8 component of making breskfesc {a)y S50 en
*a" 1g entered in unit (b)’e component column.

cs 1B pauring ceresl fn o bowl e component of o eummary
event/etete? Yes, pouring ceresl in o bowl fs s component of
wmaking breakfast. So "e" is entered in unit {c)'s component
coluan . — e

3z
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Exsapla (113} portrays sn ongoing event, The summary event 1s ¢he
descination, thar 18, going to town (c). . Goink through the yoods (a). st
crossirg the pasture (b) 4re componencs of going t6 cown (c). In umi‘al

ongoing events borcray different phases of the same ¢vent. In addition to

different phases of a journey such as is portrsyed in example (’il;..‘-

ongoing events {aclude resuming an Lnterrupted activity, and phyeically
caused consequences of an ongolng event gnd redescriptions of 4n event by
the author .

Exaaple (114) portrays 4 feneralizable sequence. The summary gvant
ts looking for Tom {a). Checking at the office (b), calling the bars (¢)
and walking through the park (d) are all components of looking for Tomw.
In seneral, generalizable aequences can be susmarized by abstrecting

across characcers, actions, or locations. In example {115) Mary’'s accionse

of checking, calling and walking can be “abstrscted” (1.0, summarized) as .

laoking. The locations of the office, the bars 30d the patk can be
abstrected as a1l gver”. 1f Jane and Hilda had sles been looking, the
characters could have been abatracted g¢ “the women™.

Exanple {(115) portrays extended diglogue. These two unit of Linua’
speectt ars  connetted by a componential relatilcn. The asthod used to
13121y oo summary event of extgnded dislogue (or extended " thought) 1s
dezscribed in seceion (3.1.5) below.

As an exercise, identify the componential rzlations in the [ollowing
example. It 1s not neceasary o differentliste among the different types
of componentisl relations. As with causal reletions, the different types
of comPonential relatious have baew descrided oniy to give you en idey of

the rarge of relstione that are considered to be couwponential .
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(116}
a. Heary grabbed the footbsll,
. tucked it under his arm,
¢. and ren down cthe strest
d. wuntil bhe caae to Scooter’s house. -
¢, Coe on out Scooter, Heury yelled,
fa ALl right, Scooter mwmbled
g+ o# he grambled outetde.
b, The bays hopped on their bikes
iI. end bit the town for food.
. They went to Joe's Diner.
k. Then they stopped at Hoggy'e Plzzeris.
1. Finelly they finiehed thair appetites ot Slush~O-Rens.

T™he relations you should have tdentified sre as follows:

{118)
a. Heury grebbed the foorball,
b+ tucked it under his srm,
¢, and ran down the etreet
d. until he came o Scooter’s house.
e. Come on out Scoorer, Henry ye)'ed.
f. All »ight, Scocter mumbled
g+ o0 bz suumbled quteide.
h. Tha boys hopped on their bikes
1+ ond hit the town for food.
1. They want o Joe'o Diner.
k. Then they stopped st Hoggy’'s Pizzerias.
1. Finelly they fintehed their appecites ot Slush-O-Rama.

e b P B X

Nocice ther unite {a) end (b) form & crypicel segquence eoummarized by
grabbing thes footbell, while untte (e¢) end {d) portrey the "ou going”
evant of going to Scooter’s houss. Unite (s8) end (b) are ot conaidersd
psre of going to Scooter’s house becsuse they sre performed 1a o differsac
seccing. Doice (f) snd (g) portray a typical sequence complying with
Wenry’s request. Untes {1),(3),{k) and (1) form the genarelizable

spquance of hitting the town for food.
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3.6 Nissing Bvent/Stetes

Sonet imee the text implise the existence of an event/etere thar 1e
oot ‘;1“‘“1! otated. In cartein circimstences vhen thie occure, ¢ wiseing
svent/etete 1e fdentifiad, Specificelly, siseizg: event/eteter are
tdentified 1n thres sirustions:

1," Miseing setting tronszitions,

2 Miesing ceusss.
3. Miesing sumssry svent/etstes.

Each.of these types will be considered in turn.

3.6.1 Miseing Setting Trenszitions « The firer type of wissing
event/eteres are hose due Lo wiesing settink crensitions. Conslder the
following cxample:
(117}

8. John acticed he vas out of bresd.

b. & the store, he bought some Wiead.
Here John notices that he ie out of bread. Then ebruptly buys some bread
in 8 gstora. The action of goiNg o the tors 18 not epecifted and henca
10 suppliad by the enaiysie as & niseing event/etate. Jn geveral. vhen an
actien 1e performed in e new setting, but how the charecter gor thers 19
aot epecified, a wiening avenct/etetes of going to the new secting 1o
1dencifiad.

o order to identify a miseing event/etace. one geke for eoch unic,
"Does this sveat/etets lwply o wissing event/atare?” nisstng event/srates
ore then fndicered in the enalysie by inserting s new line enclosed 1in
brackets. Thus for the ghove eXmmple, the anawers Lo thie Guestion would

ba as follows:

3
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&, Dows John'e novicing e vas out of bread imply a missing
event/etete? W0, 80 00 satry 1s ssde.

¥, Does bupi 3 bresd iupiy ¢ wiseing avent/ecare? Yes, Jotm
brasd ot the otore, but guing to the etore 1o mot

sPcified, o0 the algsing evest/otste [John went to the
store] is inserted Prior co thie umic,

The rasults of these questions ere Siven Selow:

(17
a. Johe noticed he was "ot of bresd.
bs [Joha went to the etore.)
cs AL the store, he bought sote bresd.

Thers ore three sxceptions to the ruls that sbrupt chahfes ia setting
result in eissing event/etste. The first exception 18 vhes the nev
setcing 18 the ¢atring in which the charscter firet sppeeres. The second
excedrion 18 when a temPOral Bap existe betwoen the setting chanfes. The
third excePtion $=z when en intended action summarizes the Misesing
event/stets. In order to gee thesas consider the following exomples:

{118}

s. It wes very told in London.
b, In hts tedroom, in Neles, however, San uag very Wers.

{119)
o, Ssm pleyed very hard in the recketbail court.
b. The next doy st hose, he slept oll 4oy long.

(120}
o+ Jock decided to go to the besch.
b. Ne got suaburned thare.

I8 o1} thrae of these examyles, 1o wiveing evant/etates e’0uld have been

tdeacifiad, Motice char olthougk example (118) nye o2 abrupt setting

3
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change, %0 mideing event/etete 18 {dentiiled. Thie is becsuss the eacond
serting 1is che firet weerting ther involves Saa., Siamllerly, wo niseing
wvent/stete fe ‘dencified in @Xample ([[9), Thir is beceuss chers is @
- temporsl gop barween the two sercings. Finelly. in exsmple (120), the
intendsd acrion functions in the Plece of en ection describing actually

goiog to the besch.

Y.6.2 Migeing Csuses - A second common type of nlesing event/etetes ere

those due Lo missing Pysicel or paychelogicel causes. To see this,

tdentify the niesing event/stete conteined 1y the follouwing exanples:
(§21)

a+ John was et bet
by when Nrs. Wllson'e window was broken.

) {122}
8. 2u4e ond George walked through the forest.
b. Svddenly George screamed.
The answers £o the miseingt event/etete questions should have been as

foliows:

(nh

2. foes John being st bat imply ¢ Miseing Event/Stete? HNo.
nothing 13 done.

r
]

b. Doee the window breaking imply ¢ wiseing event/etere? Yes.
because Lt 19 o2 event that cypicelly 1s physicelly ceused by
something yet no cause 19 given. Thie s 1ikely causs ([The
bell wae hit through Mre., Wileon's window.] 1s inserted.

»
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o. Does wriking through the woods impliy s missing evest/stsce?
%, 00 no sncry is sads.

b. Does screaaing imply ¢ miseing evenc/ecere?  Yes, Dbetsuse
scramming fs en event that ctypizally 1e peychologicsily
caussd (1.e., 1o involurtary). Thus o likely cause, [George
vas scered by eomeching] 1o inserved.

The resulte of thees questions sre glven below:

{121)
8, John wae at bat.
b, when [the bell was hic thrnugh Yre. Wileon's window)
¢. {end) broke Mrs. Wileon'e vwindow.

(122)

8., George snd Sue vere walking through the woods.
b, [SomethiR® scered George.|
¢+ Suddenly George screaned.

In the sbove examples, cthe type of couse wmissing wvas either o
ph¥sical or paychologlcal ceuse. If & motivetionsl cause of & voluntary
sction ie miseing, & wissing event/stare 1o not tdenrified. Consider Lhe
following example:

(123)
8. Jaek walked into the room
b. end punched San in the noese.
Here evan thaugh pno cevese of Jack's opening the door to punch Saa fn che

nose 18 glven, o misefng event/stete is not identified. This 8 becsuse

.
punching is & voluntery sccion.
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%.6.7 MWiesing Intended Actions ~ The third type of common . misring
svenc/eoteres are those due Lo missing intended gymnary events. Consider

the following example:

¢

8. George played the wsshrud,

b, Mother pleyed the fiddie,

¢+ ond Mary eeng her little hesrt ocut
d. as father proudly conducted.

(124)

Bere there 1% o conplex event, (eopecifically o generelizeble sequence)
that might be summarized as “The whele fanily performed.” However, none of
the component events express this., Therefore, che esvmmary event fe
identifeed o6 s missing event/etate. 1In genersl, vhepsver thers exiots a
genesralizable sequence that does not contein a component event that can be
used 48 @ SuBmATY event, &n 8ppropriste summsTyY event is identified oo @
niseing event/etate. This hes been done for the preceding example below:
(124)

8. [The vhole fouily performed.}

b. George played the washtub

¢+ HMother played the fiddle

d. and Mary seng het hsart out

e, o8 forhsr prouvdly conducted.

Ax on exerciee, identify the miseing event/etstes in the following

exaaples:
(125}
8. Michelle sessoned the stuffing.

b. While cooking, the stuffing ocozed out of the rurkey.
€. Hichelle was proud to scrve the delicious meal.

19
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(126)

a. Sarsh choose 8 fiat plece of wpod,

b, She sandad ic,

c. ond varsished ic,

d, theo netled tt to the oll resdy asseabled legs.

The following miseing eveatr/etetes should heve been tdencified:

(11%)
8. Michelle sessaned the scuffing.
b, (She pleced the sruffing in the turkey]
€. While cooking, the stuffing cozed out of tha bird.
d. [Michelle prepared o aesll
¢. Michelle was proud to serve the delicious oes!.
(126)

a, Sarsh choose o flat plece of yood.

b, She sanded it,

¢, and varnished 1*,

d. theY nailed it to the alread? assembled lege.
¢. {Sersh made & vablel

3.7 Putting It All Together

You heve now heen introduced to the five tyPes of relecions
idencifted by this snalysis. 1T is now tige to describe the menner in
which the reistion questions ars asked. It 13 often not necessary Lo  geak
e¢sch quastion of every unit. Instead the following <lgorithm is used:

1. Firet, the niesing event quescion 18 aaked.

2. Next, the componertis]l question in asked. If the queried
ueit is a comdonent of another unit, it ie recorded, deshes
sre entered in the unict’s remaining coluans, end the
sigorictes i continued with the next unic at scep #1.

3. If a componential relacion is nor idencified, the purposeful
relation question is eeked. If che queried unic ie connected
to prior units by 8 purposeful relecion, it 1ie recorded,

dashes ars entered in the wnit’s remaining columns, end the
algoritte 1s continued with the pext unic ac scep # 1,
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If o purposeful reletion 1o wot identified., the coussl end
dleruptive reletion questions are geked. If the queried umit
is connpacted to eudbsequent unite by either ceusal or
dieTuptive vreletions, it 1is recorded, o doab i entered in
the unit’e snable columns end the algorithe 18 continued with
the next unit ot atep #|.

If no ceusal or dieruptive relations ers identified, the
suabling question 1o eeked. 1f the queried unit is comnected
0 Prior unic, it 1e recorded. Otherviee, a dash is entered.
In both cesse, the slgoritha e continued with che next ynit
ot otep # |,

As on exer-ise, identify the relotions in the following paseage using

the sigorithe outlined ebove.

(121)
[ K
b.
Ce
L
€.
f.
| £
he
i«
jt
| 3
1«

Homer end Ben decided co go to the pond.
The:e they cut some logs,

and bullt s refc.

Whan they finilehed the reft

they bosrded 1C,

and flosted out to the sidéle of the pond.
Afcer they hedé drifted for s while,

thay went to shore.

Then using thelr lunch es bait

they bagen to fieh.

They ceught two bullhesds,

ond cooked the fish et home.

Your responses should have been o8 follown:

{121)
UNIT

TEXT

- 4
-
33
o
™

8+ Homer snd Ben decided to g0 to the pond.
b. There they cut some loge,
*« 80 they dbuile o veft.
d. then they fintehed the rsft
2. they boarded it,
£+ ond flosted out to the middle of the pond.
g+ Afcer they had drifted for e while,
he they went to shore.
1. Using their lunch se bait,
* ). they h‘.ﬂ to fish.
k. They ceught two bullheads,
a-1. [The boys went home.]
1+ end cocked the fish at home.
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The reletioas identified in (4i7) were idantified by enswering Cche

relational gueacions as follows:

(127)

[ I
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Does deciding to go to the pond imply e missing event/stare?
No. 1t does imply the scrien of going to the pond, bur eince
vait () expresses the intencion to perform this smction, no
minsing svenct/etete jo idencified.

In deciding to go to tht pond e coaponent of @ sumsdry
svent/etectet No, o0 o desh {8 entered in ynic {(8)°'s
component column, e there & prior sction thet was performed
in order to go to the pond? HNo, so a desh is entered in ynit
(a)'s purpose column.

fn deciding to go to the pond ceused by o prior event/etete?
No, #c e dash 1e entered in unit {6}’ ceuse column. Does
deciding to go to the pond disrupt a prior event/stete? Ko,
o0 o dash ie entered in unie (8) e disrupted column.

Ie deciding to go to the pond enabled by a prior e¢vent/etate?
o, 80 a dash §s entered in unit (a)’s enable column, and we
move on to untt (b).

Does cutting some loga inply & miss.ng event/state? No, eo
no unic s sdded.

Is cutting eome logs a coaponent of a summary event/etate?
Yes, 1t 1s e compotent of bullding a rafr {(c). So a “c" la
entered in unit (b)’s component column, dashes are entered in
the remaining columns, and we go on Lo rhe next unit.

Does bullding & raft imply a elssing event/sctate? No, so no
unict 18 added.

Is building a rafu a component of s summary event/etste? No,
s0 J desh 18 entered §n unit (¢)’s component column,

Is there a priosr.action that was performed in order te build
the reftr? Yes, going to the pond (a)., %o an "a" te entered
in unic (c)’‘s purpaye colunn, dashes are entered in the
remsining columne, and we move on to the next unic.

Does finishing the rafr jmply 2 miseing event/state? No, so
ne unic 1a edded.

In finishing the reft a component of & sumsary evenc/atete?
Yes, it 13 o component of bullding che refr (¢), S0 e "c" 1a
entered in unic (d)‘e component column., Deshes are entered
in the remsining columns and we move on to che next unit.
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b

Dose bosrding thv refr imply o alseing event/etete? Wo, a0
no ynice is edded.

Is bosrding the roft s component of & eusmary event/stece?
Yes, it 1e @ component of flosting in cthe pond (£}, So an
"£" o <ntered in unic (e)‘s componeht coluwn. Dashes ere
entered in che remsining coluwne end we uove on Lo the pext
unit.

Does flosting in the pond izply a mise.ng event/etere? No,
8¢ 1o unic {e edded.

Is floering in the pond e componetc of & summery event/ecate?
o, s0 e desh ie entered in unic (£)‘9 component column.

is there 8 prior sction that was performed in order to float
in the pond?  Y=s, the boys bullc the raft (¢) in order Lo
float in the pond (£f). So @ "c" is entered in uaic (f)’e
purpose column. Deshas are entered in the remeining columns
end we move on Lo the next unit.

Does drifring eround imply ¢ sleeing event/etate? No, so no
unic 1e edded.

Is drifeing sround 4 component of & gummary event/etete?
Yes, it i o conponest of fleeting on cthe pond (f). So a "f"
18 entered in unit (g)’e component column. Dashes ere
entered in !the renzining columne and we move on Lo the pext
unic.

Does going I0 shore imply & misaing event/state? No, So a0
unic 1e edded.

I3 going to shore a component cf 3 supmary event/stete? No,
80 o dash 19 entered in unic (h)"e component column.

Is there ¢ prior action that was performed in order to go to
shore? No, sc a desh 18 entered 1n unite (h) ‘e purpose
colunn .

Are there prior event/eteteq thet cause the boyse o go o
share? Yes, flosting in the niddld of the pond ()
[technicelly the cowpletion of this action] progpred the boye
to go Lo shore (h), So an "£" 1g entered 1o unit (B)’e ceuss
column .

Are there prior event/etates that ere disrupted by the boy’s
fishing? Mo, #c & desh {e entered in unit (h)’s dleruption
columm., Since an entry was made in unic (h) g couse colusn,
8 desh 1e entered in the enable column end we move on Lo the
néxt unit,
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Doss using their lunch ss baic imply s niseing evenr/ecsce?
¥, 30 no waic 1s fdencified.

Is using their luach o8 bait 8 componsat of o missiag
event/etsta? Yes, it 1s & component of fishing (J). So s
"3§" 1s sntered in unit (1}"s component <olumn. Dashes aere
antered in the remaining colusns snd we wove on to the nexc
aalc.

Does fishing iaply & missing event/stetea? Ho, o a0 unie 1S
idencified.

Te fighing ¢ component of & summary event/eters? 8o, s0 &
deab 1o gatered 10 unit {J)'e componsnt columm.

Ie there & prior scuion thet was performed in order to fieh?
Yes, the boys went to shore {h) 1n order to fish (J). 50 en
*h" L entered (n unit (3)'e purpOes column. Dashes ere
antered in the remalning columns sad we move on to the next
unic.

Does cetching two bullheade imply e miseing event/stste? No,
o¢ no unic is fdencified.

Is cetching two bullhesds o component of o oumssry
event/etate? %o, a0 & dash 1ls entered in unit (X)’g
coRponsnt colomm .

Is there 8 prior sction that wae performed in order to cetch
the bullheads? Yes, the boys fighed (J) to cerch the
bullheeds (k). So & "j* 1s entered in wunit {(k)"e purpose
column, Dashes gore sntared In the remaining columns end we
move on to the pexc unic.

Does cooking the fish st howe imply s nissipg event/stece?
Yes, it implies cthet they went hows. So unit {m~1], "the
boys wear home™ 1a {denciffied, and the slgorithm begins sgein
wicth cthis new unic.

foes golng home laply o alseing svent/etate? No, so a0
unit 1o tdencified.

Ts golng home a component of & suamary event/etete?
¥, eo s dash 1s enteved 1in unic (m~1)‘s component
column .

Ie there o prior ection that was performed in otder to
go home? Yes, the boys ceught the fish (k) in otder ro
g0 hone (m-1). 50 ¢ "X 1s entered in unic {(w-l)’'s
purpose column. Dashes are enrersad in the vesaining
columns ond the elgorichm picks up where 1t lefr off
wich unic {(1).
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Is cooking the fish s component of ¢ summary event/scate?
No, 80 a desh is enteted in unit (1)'s component column.

Is there o prioc ection chet was performed in oréer. to cook
the figh? Yes, the boys went home (m~1) in ordet to cook che
. fish (1), So an "w+~1" 13 enteted in unic (1)'s putpose

column. Dashes are entered in the remeining columns and che
slgoriche ia completed.

4.0 TOENTIFYING 'RELATIONS: COMPLEXITIES

a

You have now completed the "basice” in 1dentifying ctelacions. 1n
this @ection, common complexicies chat are often encountered will be

dascribed.

4.1 Complexities Of Thought A;t:l Speech

4elel Perceived Event/States - Sometimes event/states gre  Portrayed
through charactet 3peech or thought. To see this idencify che cousal

relacions in the following example:

{128)
a, 50on it wvas time .o ant.
b. But when Henty plcked vp his fork,
¢. he gaped st his plate
d. and said, "Someone has filched oy dinner.”

Your vesponses to the cauvsal gquescfons should have bheen 83 follows:

(128)

4, Are there prior svenc/states thet csuged 1t o be time Cto
eat? No, eo a dash should be entered in unit (e)'s "couse"
column, .

b. Are there prior event/states that prompted Heary to pick up

his  fork? Yes,  belong cime to eat (a) caused 1c.
Consetuancly an “#" 13 put in unit (b)'e "cause” column.

&5
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c+ Are there prior event/steces that caused Henry ro gepe at his

t plste? Yas, cthe abzence of his dinner, which fa wnot

portreyed direcely, but rsther is describad byY the conrent of

- Heary's speech {d) caused it. Consequenzly, s "d" {s put in
unit {c)'s “cause” column. N

d. Are there prior svent/states that csuced Henry to exciais
thet his dinher hed besn ffiched? Yes, the sbaence of Ris
dinner, which 18 described by the content of Henry's speech
(4) csused 1it. Counsequently, a “d" 1s put in the "coune”
column of unit (d)., Thus event/states char ere portreyed
only in the cantent of charscter $péech (or thought) can he
causes of orher event/ststes.

1

4,142 Que-rlu About An Bvent - When rug charscters perceive an event sod
one immedtately queries about the event, boch the event and the question
sre the csuse of the response. 10 goe this, tdentifY the causal relstions

in the following:

(129)
a, A stone rolled down the hill.
b, "Whar wes that?" he sesked.
¢, “Just a rock." ghe other replied.

Your tesponses Lo the caussl questions ghould have been as follows:

"

(129)

a. Are there prior event/otstes that caused the atone 2o roll
down the hill? No, so a dash is entered in the cause column
of content unic {a).

b, Are there prior events/states thatr prowpted the man €0 ssk a
question? Yes, the rock falling (a) caused tz. So gn 's¢" 18
eqcered 1n the cause cclumn of concent votr (b).

c. Are there prior event/states that prompted ¢hn other man Lo
reply? Yes, the firer man’s questioning (b) and the rock
falling (a) caused it. 50 an "s" and a “b" ig entered in *he
cause column of content unit {c}., Notice that both the evsnt
{#8) and cthe queation (b) are both causes ot snscertag (c).

uh
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4.1.3 Character Paraphrases - Often a character will describe an :vent '
that has alread; peen descrited by the text. In thase instances, the
character’s description (parapbrase) is not considered to be 2 cause, TO

gee this, identify the causal relactions 1n che following example:

£130)
8. There was & raccoon in the ttee,
b, "lock there 13 & raccoon!”, the men gaid.
c+ They ran from him.

Your responges to the caussl questions should have been a8 follows:

(130)

5

a4, Are there prior event/states that csused the raccoon to be ip
the tree? Mo, &0 a dash 1§ encered in the csuse column of
unit {a).

b. Are theye prior event/states chat céused the mgn €0 exclaim

" that there w88 a raccoon in the tree? Yes, the rarcoon’s

" presence in the tree csused 1t. Therefore a0 8™ 1s placed
10 che cause column of unit (b).

c. Are there prior event/s*ztes that ciused the men o run from

c the raccoon? Yes, the raccoon’s presence in che tree caused

1t. Therefore sn "a" 13 placed in unit c'8 cause column,

Unit (b) 1s uot tche =suse of their running becsuse it ia g
redescription of unic (a).

There 18 one exception to the rule that character parsphrasea of the
text are not constdered causes. Often & charscter * 1 describe 80 event
that has already been described by the text but will do &¢ inaccurately.
In this case either rh? texe description or the charscter paraphrase can

be 2 cause of s gubsaquent sctiou., To see this, fidentify the causal

relscions in the following example:

47
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4. There was & rectoon in che cree.
5. “iook thers 160 @ bandit in che crae," .21d the wen.
¢c. They ren from him.

Your responses should have been as folioww:

< {13 : '

8. Are chere priot eveant/steces that teused che rectoon to be 1n
the tree? No, so e dash le plated in che ctauss column of
unit (.)t

B. Are tlare ptlor event/etates chat Prompted the wmen co ey
that thers wag o bandit in cthe ctrea? Yes, the reccoon beiog
18 ¢he trex (o) coused it. Therafors en “a” te placed in che
cous® column of unte (B).

t+ Are chere prior evenc/rcecas thec prompted che men ¢ run
evay? TYes, their wetonception chet thers ie ¢ bandlc in che
tree (b) coused 1t. Therefors 2 " 1s Pleted in ceuse
tolumn of ualc (c). Here the chareccer description (b) 1e
idenr1fied oo vhe couse betause it differs From the cexc’s
destripci wm of he sane evenc (o).

! s
&:1.4 Excended Dislogue — When en overc behavior tonsiste of & eummary

attion end component sctions, cypicelly only the gunmary action is & teuge

EprY

of subaequent event/etates. Ia contrast to this any cosponent ol ext
speech or chought tan be a ceuse of subsequent event/etectes. To see this,

fdeatify che tomponentisl snd causal releciona in the following exasple s

{132)
8. Jitl boasted co the newcomer, “O0u- neighborhood 18 g0
sefe
b« that we are not even going to lock Uup gur ellver
¢. when we lasve for veteacion pexe wpek.”
d. The nexc wesk, cthe naycomer etole thelr ellver.

Your responsas co che ceusel questions should be e follows:

4B
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ls bosscitg that the neighborhood 1 safe ¢ couponent of
stother event/erate? Perheps. Lookiug sheed, we notice chat
untre o, h and ¢ ore oll part of on extended dislogue.
Therefors, one of these untre will be che suamsry svent and
the remsining twe, components of cthat eusmaryY asvent. In
order o decide whith uynict will be the summary umit, the
unite that ere causes of asubsequint units sust firet be
decided. Thus we ekip down to unic {d),

c: ls the newcomer’'s eresling e tomponent of snother
svantierate? Wo, so e desh ehould be put 1ia the
componant column of untt (d). Are there prier
event/stetas that ceused rhis event/etete? Yes, hesring
thet Jill ume going swmy (c) end lesviag her stlver
uelocked (b), prompted fc. 350 "b" and “c* are antered
tn the couse column of wnit (4)., Notice that ell the
unite contained fa the extended dislogus vers ceodidates
for causteg sshesqueat vait {4). Unite (b) ead (c) vere
both selected becsusre of the fudgment that 1f elrher of
them hed bagu omitted, cthe newcomar would wot have been
prompted to hreek tuto the housse. In cosntraer, had wetir
{s) besn owitted, cthe newcomer otill would bhave. been
prompted to dresk i5. Waving tdentified which gaite of
the extended dialogue ceused subsequent event/etetes, w
can  decide which of these unite wiil be designaced the
summary svent. The rule 18 that the first wunic of
extendsd thought or epaech that causes ¢ subsequent
svent/etete 10 sslected s the summary event. Thus,
unit (h) s the susmary event of the extesded dielogue
(o=c). At tnls polnc, we cAl go back and fintsh the
enalysis of cthesse unice.

le boasting that the neighborhood 1e safe o componsnt of
another event/etats? Yes, it 10 o componsnc of bosering that
J11 ten‘t golag to hide bar silver (V). 50 s "b" {s entered

in ymit (8)'e ¢ at  colusn end consequently o dash {s

entered 10 yntr {e)’e csuse columa.

ls bosering thet the silver will be left ocut e component of o
summary event/etere? Mo, $0 o desh 16 entered in wait {h)}'s
component-column. Are thers prior eveot/etetss that cezsed
JL11 to bosst thet aehe uas going to leave her eilver ouc?
Mo, so o desh 1s eatered in vatit (b)‘s ceuse coluwn.

le mantioccing that Jill 1e golng on wvacetion e component of o
fummaty evenc/etate! Yes, 1t 1e & componant of bometing chat
J111 1sn‘t going to hide her silver {3). 50 ¢ "b" 1a entersd
e untt (c)’e coepowsnt column end consequently & dask 1s
entersd 1n unit {c)’s csuse column.
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4.2 Complexities Of Peculier States

4.2.1 Smotions - Mmotions ere o common type of chatecter state that ore
oeldon causés gf gvente. To eet this, identily the cdusal reletiows 1a

thw folloving exmmple:

)
0. Jans stomped on Billy's sand cestie.

b. Blly got sagry
c. and Mt Jane.

Your responses to the ceussl questions ghould have been as follows:

{133) -

]

8, Arts there Prior svent/etates that cauged Jene to etosp on the
sand castie? Mo, e0 o desh 1e pat In unit {a)'s ceuse
column .

b. Are thave Priar event/etetes that ceused Billy to becoss
: angry? Yes, Jans's sromping of tha sand cestles (s) caused

1t. Thus en "a* 1s put in unit {(b}'s ceuse column.
c. Are thars Prior event/stetes thet ceused Billy to hit Jane?
Yoes. Jane's otomping of the gand cestlie coused 1t. #iily'e
engey 1 not the ceuss of nie hitting Jene, becsuse Billy's
hitting tvesponse 1o Jdivected ot the coeuse of hie snger!
Jane. B1ly'e anger merely aceompanies thie nitting response
rother than cevaing 1. Thus. en "o" 1s entered in the couse

columa of unit {c).

in ganersl whenever sn event ceviae en emotion. the evedt, snd not
the smotion. 1s the couse of tha behaviovel response. Thera ere, however.
two excePtions to the genersl rule that emotions ere 0ot ceuses of
subssquent event/eteter. The firec 1o vhan the aciion subsequent to the
amotin dags ot involve the cause of the emotion, To see thie. 1deatify

the causal relations in the following example:
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(134) .
8. Jene scomped an B1lly's gand teetle
b. BMlly got engry
¢+ ond leter pushed Frentis for no good resson.

* Your respon®ts to the teussl questions should have been 48 follows:

(134)

8. Are' there prior avenc/etetes that teused Jene to stomp on the
testia? Mo, sc & dash should be antered in unit (u)’e teune
tolume.

b. Ara there prior evenc/states thut teused Billy to ger engry?
Yes. Jene's stouping of che tastle (o) caused 1r. So, an “a"
should be plated 1in upie (b)'e touse tolima.

t. Are there pricr event/stetes char taused Billy to puesh
Frentie? Yes, Billy‘es angry srace {(b) caused {r. Thue, o
Bp" {e entered in unit (£)’s toues tolumn. In cthis exsmple
3lly's enger 18 @ teuse batause 1t prompte ¢ subsequant
sttion (pushing Prantid) chac does not invelve the ceuse of
the sspticn (Jene‘s scomping).

The serond oxception to the rule that emotions do Nt teuse
subsequent events 18 when che tause of an enduring emotion ie not
speeified. To see thie, 1dentify the teusal relecions of the followving
exauple:

{1315)

a. BLlly had been depressed for days.
b. He soc down by himeelf.

Your responees should heue been o8 follows:

(13%)
a. Are there prior event/etates that teused Billy o betows
depreased? No, @0 8 desth is entersd in the ceuse tolumn of
wnit {e).
51
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be Are thepre prior event/etetes that ceused Billy sit dowm by
himself?! Yes, Billy's depresaion ceused him to eft by
hinself, 30 oan "a" 10 gntered 1n the couse column of unit
(b). ere we do not know what wade Billy depressed, oo the

only cendidece for the ceuse of Blly's eicting

is hie

depraseion. HNotice that thie rule spplies ocaly to enduring
saotions., Hsd e oore typicel, transitory emotion been
portrayed, ¢ wmiening event/etete would have besn identified

48 the couse.

4.2.2 Cherscter Hsbice And Traite. - When a2 character reacts O an  eveat

in & peculiar va, thet ie explainabie by a traic or habit, both the tteit

(habit} and the gvent are considered to be causes. To see thig,

the cousal relationships in che following example:

(136)
8. John was mesn.
b. He ssw s dog
t. ond kicked it.

identify

Youtr responses to the causal questions should have been a2 follows:

(136)

a, Are there pricr event/etates that ceused John to be mean?
No, 80 a desh 18 entered In the couse colunn of wnit (a),

b. Are there prior event/etates that caused John to see che dog?
No, 80 & dash 13 entered In the cause cofumn of unit {b).

c. Are there prior event/states that causeé Johr to kick the
dog? Yes, his being meun (8) ond szeing the dog (b} prompt
him o kick it. So both an "a" end & "b" are entered In the
couse column of unit (¢), Hare. seeing che dog would not be
o sufficient reason for kicking the dog without the treit of

being aeen, so both are i1dentified as causes.
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4+2.3 Eavitoomentel Steces =~ Waiting for environmencel states o retutn
to & aormal ot previous ecete, (e.g., waiting fotr night, walting for
sostone LO teturn Ot lesve.) can be o cause. To see cthis, identify ¢he
(S causal tealations in the following examples:
(137}

a. It stopped taining,
b. 80 Joan mowed the lawn.

Yout tesponses to the causal questions ghould have been as fol lows:

(137)

4. Ate thete ptior event/etates that ceused it to etop reining?
No, e¢ @ dash is enteted in the ceuse column of unic {e).

b. Afe thete pLiot event/states that caused Josn o mow the
lawn? Yes, cthe fect cthat it has eropped caining (an
envitonmentel state tetutning to normal) proapted ie.
Thecefore an "a™ 10 entered in the capse column of unic (b).

4.3 Complexities Of Event Sequences

A causs that occurs ptiot to a quetled event/state in the portrayed
event sequence mey appesl oubsequent to the querled event/state in the
text. To gee the ¢ffectes of thie, identify the caussl telations In the

following example:

(138)

a. The camp counsslor was :onlm_: outeide the mess hé °
b. when he heard dizcoidant gpunde coming fros ineld
c. He sttode inside r%e mese hall.

d. The counselor wae sngty
as when he found the childeen f7ghting,

Your tesponses tu the cavsal questions should have been as follows:

3
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&, Are there prior event/states that caused the counselor to
roan? No, 80 a dash 18 enrered fn unit {a8)’s "caume” column.

by Are there prior event/states that caused che discordant
sounds? Yes, the childrza’s fighting (e) caused the
discordant sounds. S0 an "¢” is entered ia unit (BJ’e cause
column., Notice that alchough che fighting (e) appears in the
text after the discordant sounds (b)y %n che portrayed event
seduence the fighting precedes and cpuses the sounds.

€+ Are there prior event/staces that caused the counselor to go
into the wmess hali? Yes, hearing the discordant sounds (b)
cauged it. Thus 8 "b" 13 entered in unit (c)’s cause column,

d. Are there prior event/states that caused che counselor Lo get
angry?  Yes, the fighting (e) caused it. Thus sa "e” is
entered in unit (d)'s "cause® column, Notice that here again
is 3 cause that appears ufter the caused unit in the rext
though before the portrayed event §n the portrayed event
seduence.

€. Is there & prior cause of the fighting? No, ac a dash 18
entered in unit (e)’s "cause” columa.

5.0 CLASSIFYING UNITS

Now that the content unit$, and their connecting relations have been
jdencified, c¢he wunits can be classified as central, supportive or
distraccing. central content {s LhAt which comprises the skeletal plot of
the 8tory. supportive content fleshes out the skeletal plot with decail
snd repetitions ghat clarify, aaplify, or highlight the central content.
distracting conteat 1s composed of "dead-end” evenc Bequences that are not

part of the Skelecal plue.
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The classificacion of content ynite &s Central, supportive or
disctescring 18 done in two steps. Pipaet central concent 1s identified,
then the remsining noncentral unics sre classified as elther supportive or-

distracting. Esch of these steps will be discugsed in turn.

5.1 Idencifying Central Content

There are two steps to identifying cencral content unicts, The firsc
step fovolves <classifying counected unite (.f.e., unlts with an entey in
one of thel. relation columns) a8 either central or noncentral. The
second Step tnvolves identif¥ing the unconnected unics that are cencrel.

Each of thegse steps will be described in turn.

S.1.1 Connected tnite - The general strategy for identifying central
connected unlts involves starting at the end of the snoéy and idencif¥ing
the sequence of purposefull¥ and causally connected event/states that

takes the reader through the story; the specific algorithm for doing this

is:

1. Identify the Last Central Unit
If the lage {or next) unic:
a. Has no entrles in any of ite relatiom Columns, OR
b. Is an overt action with ap entry in iLs component column, OR
¢, Is a part of spesch oy thought that 13 npor Judged as

porera¥ing part of the gist of the speech or thought, THER
begin the proceduyre again at # | with the npext prior unic.
Otherwise, classify cthe unit &5 central and begln the procedure
again at # 2 wich che newlY classified unic.
55
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Mvgnce Erot Unconnecred Units

If cthe iast untc identiffed as central (called here “0ld") haa no
entries in any of {its relation columna the procedure is degun
again st # 1 with the next unclaesffled unic. Otherwise go to #
3. (Obviously, 1f this is the beginning of the story You have
finished and should stop.)

3+ Check for Sumsaty Events
1f the old unit portrays overt behavior and has any entries in
1t component cglumn, those entrieg sre classified as central and
the procedure begun apain at # 2 ‘with each of the newly

f clasgiffed units. Otheruvise, go to # 4.
oF

4. Check for Purposes
If tua old wnit hag any entries (n fts purﬁose column, those
entries are classified as central and the procedure begun again
at # I uith each of the newly classified ynits. Otherwise go to
# 5,

S Check for Causes and Disruptions
If the old unit has entries in elther 1ts civse ot disruption
columns, those entries are classified ag central, and the
procedure begun agailn at # 2 with each of the newly classified
units. Otherwise, go Lo #6.

- 6. Check for Endblements
- - [ ]

1f the otd unit has any entries 1In {its enable column, those
eantries are classified as central and the procedurs begun again
at ¥ 2 with each of the newly classified units. Jf there are no
entrieg in the old ynit’s ~nable column, a mistake has hoen made
and tne algoritha should be started over again.

In srder to see how this algoritha works, consider the following

example for which the relations have been ldentified:
(139
UNLT TEXT - ¥ P C D E

A. Homer lived on 2 farm. - - -

b. Ewvery morning he milked the cows. - = = =

c. One day Homer went te the pond - =

d. and met his friend Ben. -c - -

¢. The boys cut some logs - -

f. and they bullt & raft. - d - = =

g+ As the¥ were finishing, f - - - =

O

ERIC

Aruitoxt provided by Eic:

36




b. MHomer's older sister came down the path
1. end yelled. "Homer, get up to the hovee
1+ ond ailk cthose cows!™

k. "Oh all right,™ Homer yelled back.

1. So Homar eterted up towsréd the barn.
=, Jen followed him.

n. Thay got paile end etools from the shed
¢. ond bagan to milk the cows.

p. They sach milked six cows.

q+ They brought the aillk to the house

r. ond then they headed beck o the.pond.
o. When they finiehed the refe,

t+ they boarded it

u. 0ad flosted oyt to the midéle of the pond
v. After theY had drifeed for o while,

w. they wnt to shore.

%, Then using their lunch es balt,

¥+ they sterted to fiah -

t. oné cought two bul dheads.

w-1 [They weat back home)

an. They cooked the flab at home.

LI D R T T N BN I BN B I
[ | 1
[ I | 1

—
li"*llalﬁ-lllllﬂ'll

¥
¥

I~ 1 £"™ 10 100 1 ¢ =1l

LI I |
1

1
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The resultes of epplying the slgorithm to this exanple {0 given below.
tnite clessified s centrsl ere designeted by a "C" yritten next to their
unit mumber (letter).

(139)
UNTT CEN TEXT M P CDE

[ Homer lived on & farm. - - -
b Every soruning he ailked thc cows.

cs C One doy Romsr went to the pond. - - - -
ar C ond met bis friend Pen. - ¢ = = =
.. The boys cut some loge £ - - - -
f. C ond built o reft. -4 - - =
B As theY were finishing, f = = = =
b Homer's older sister came down the path - - - -
1. ond yelled, "Homer, ger up to the bouse y - - - -
1+« ond ailk those coust” - h - = =
k. "oh el right," Homer yelled back. 1 - = -
1. 50 Homer eterted up towsrd the barn. - - 3 -
[ Ben folloved hiwm. - =4 - -
B They got palle end stoole from the shed p -~ = = =
O anéd begen to milk the cows. p - -
. The¥ each milked elx cows. -lm=- - =
Y Qe They brought the ailk to the hwuse p = = = =
re. end then chey headed back to the pond. ~ q =~ -
LE When they finished the rofe, f - = -
L. they boarded it w - - = -
u. € oné flosted out to the widdle of the pond - £ - - -
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' After they had drifred for a while, 4 - = - =
Wy they weat T0 ahoTe.. Yy = = = =
K+ Then using their lunch as bair, Yy - - = -
¥+ C they started to fish ~ - = b = =
z+ C and caught two bullheads, -y = = 77
w=1 C ([They weng beck home| -z = - -
82, C They cocked the fish st home. - #l - - -

The ceatral content idertified in  this example was ideatified by
applyiag the algorithm in the following manner: T"'rst the last central
unit 18 tdentified. In oul example the first caudtda:: gpr this £s wottc
(aa), the last unit ,f the story. This unit does have an entry in one of
tte relation columns (step la); Therefore unit (aa) s classifled as
central and the algotithn continues with this newly classiffed unft ag
gtep 2. Unit {aa) does htave eatries in its velation columns (step 2),
therefore, the process continues with this “old’ unit (aa) ar step 3,

Baie {a3)} does not have any eatries {n its Component column (step 1),
0 the process continues with step 4, Uni- {aa) does have entries fn its
‘urpoée column, {m=1). Therefore,(m-1)} [missing event 11 is classified
central and the procedure {~ Pegun again with this newly classified unic
(-1} atr step 2,

tnit {m-t) does have an eatty in its re.:ctfon column (step 2); it
does not have an entry fn efther its comPOneat column (step 3) or fts
purpcse column {ste* 4), It does, however, have an entry {(z} in {ts canse
column (step 5). ‘Therefore, wunit (z) is classifted as central and the
process begun again with this dewly classifted unic () at step 2.

Unit {z) has an entey in one of its relattons columns (step 2}; does
not have aa enrry in  ‘ts component column {step 3} bdut does have an
entry (y)} 1in its purpose coluan (step &4). Therefore (y)} ts classified as

central and the procesa continues with uwait {y)} at step 2,
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Unit (y) does have an entry in one of its relation columns (step 2);
it does not have an entry 1in {ts comPOneat columa (step 3); or lts
purpose coluan (step 4); but does have an enir¥ in its cause column (u),
(step 5}, ‘Therefore, unit (u) is classified as central and the process
begins at step 2 with the newly classi:ied unit (u).

Unie (u) does have an entry in one of its relation columns (Step 2}
it does not have an entry in it’ component column (step 3}; but doea have
an entry (f)} in fcs purpose column (seep 4)., Therefore, unit (f} i
tlassified &8 central and the process begun again at step 2 yicth the newly
classlg}ed unit, {f}.

Unic (f) has an entry in one of its relation columns {srep 2); 1t
does not have an entrY in its component column (step 33; but does have an
entry (d) {n 1ts purpose coluom (step 4}, Therefore, unit (d) is as
central and the process is begun again yich ?nlt (d) at step 2.

Untc (d) does have an entrY in ape of 11s relation tolumne (step 2}
1t does not have an entr¥ {n 1its comPOnent column (step 3}; bur it does
have an entry (t)} in fts purpose column (step 4), Therefore, unit (¢} is
classified a& rentral and the process is begun again yich unit (c) at step

2!’

Unit {(t) does not have any entries in its relations columns {step 2},

" 80 the protess beging again with the next prior umit, {b) at scep }.

Unict (b) has no enties in any of its relation tolumns, go the process

begins again at step 1 yicth unit {a), the next prior untit.
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Untc (8) has no encries I 0y of ics relation columns, 69 the
process beSina again wich the nuxt prior un’t. In this case, there 1™ no

prior unit, und thus the algorithm is completed.

5.1.2 ftnconnected Ynive - The gecond step 1n classifying units 28 central
or noncentral involves iden~1fying the unconnected units thar sre central.
The only untonnected unlts chat are clapgified 88 central are cthose that
{atroduce raln characcers., in example (139), the only {r.cance of . 13 is

unit (a) vhich introduces the main character Homer.

5.2 Claseif¥ing Noncentral Content

Once the unite have been classified as central and noncentral, che
noncentral units are  further classified as eicher supportive or
diacracecing. To do this: '

t+« The central content of the 5#2*y 18 divided into eplsodes.

2. YNon-central content ywichin each epigzode 13  claesified as

supPortive or distracting.

Each of these steps will be described in curn.

5.2.1 Central Episodes - ldentifying episodes involves identifying cthe
tranilcions from one episode g the next. That is, it 15 a problem of
1dentifying episode houndaries.

Episode boundaries are jdancified on the basis of whether there 18
goal ahife wichin the central connected unics by asking: Was chie ceatral
event/etote performed in order to bring about the next cencral
evant/etete? If noct, that next unit marks a2 shifc in a goal.
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* There are, however, tuwo exceptions to this rule. First, & shifc from
2 seteing-like statement to a character action 13 not considered to be »
goal shife. Second, & shift from an occurrence or action that follows
serting statements to a reaction that 13 initiaced by the occurrence or
sceion is not considered to be a goal shift that marks an  epilsode
boundary .
To see how this 8031 shifr questions works, consider che ceatral
connected unies from example (139),

(139)

¢, ‘me dav Homer went to the pond
d., and met his friend, Ben.
f. 50 the boys butlt g rafe,
u, They flosted out to the middie of tne pond.,
¥+ They started to fish
z., and tsught two bullheads.

n-1. [They went bsck homel

» aa, and cooked the [ish at home.

The resules of applying the goal shift question to Lhis example 18 given
below. Episode boundaries are marked by a line (“%¥).

{139)
¢, One day Hoter went to the pond
d., and met his friend, Sen.
f., 50 the boys built a rafr.
u, They floated out to the widdie of the pond.

- ap m—ny

y. They started to fish
2z, and caught tw%o bullheads.
@=]. [They went back howe)
-aa. and cooked the fish at home.
This eplsode boundary was identified by answering the goal shift question
in ghe following manner:

(139)

¢. Did Homer go to the pond (c) in order to meer Ben (d)?  Yes,
8o no episode boundary is idencified.
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4. Did Homer meer Ben st the pond (4) in order to bulld a raft
(£)7 Yar, so no apizode boundary is identified.

£. D14 the boys bulld s caft (£) 1n order to float out 1o the
pond (u)? Probably, so no epiavue boundary is identifiled.

u. Did the boys £losl 1n the pond (u) in ovder to flah (y)?
Probabiv usot. Since no secting oo oiiisling event is
tnvolved, sa episode boundary is marks’ setween unite (u) and
()

¥« Did the boys fish (y) in order o catch weomeshing (a).
Probably, so no episode boundary 1a identified.

z+ Did the boys cateh the £1sh (2} in order to leave (w~1)? {A
less cenfusing wiy to ask the question in this cese is, "Did
the boss intend to Leave after they had caught something?l
Yes, 2o no epinode boundary is identified.

aa. Did thz boys go back howe in order to cook the £ish?  Yes, s0
no erfsode boundary 1s idencifled,

.%.2,2 Supportive And Distracting Content - The episodes juse 1deatified

4

‘\are used to clazitfy noncentral units as elTher supportive or distirscting.

‘1p do this, the followiag algorithm {5 used:

O
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Check for the Beginning of & Distrarting Sequence

3 the current unit 1s an action that warks s shift in goal, or
the Introduction of a new goal. that cannot be considered part of
the ovarall goal defining the episode containing the closeat
previous central unit, classify it as distracting and continue
the slgoriths with the next nonceatral unit ac step ¥ 4.
Otherwise, go to atep ¥ 2.

Check for Supportive Units

1f the curr=nt unic: [

a8+ canaes, enables, ur disrupts a subsequent central unit! OR

b, describes the plan or goal of central content: OR

¢+ i not 2n action and 1s caused by or 1is the purpose of a
central or supportive unic, OR

4, 1is a component of a central or supporiive unit, OR

e, is an unconnected unit describing the eerting of central or
supportive content or Thelr characters, OR '
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f. 18 en unconnecred introducing e charecter eppesring in o
centrel spisode, THEN

claseify the unit as supportive end continue the elgorithm with
the next noncentrel uniy ot erep # 1, Otherwies g0 to otep # 3,

Crreck for the ending of the dietracting sequencs,

1f tnere 10 o contrel unit between the current unit end the last
fdentified dietrecting unit the Joer 1dentified, go to erep ¥ |.
Othetwies, clessify the unit ae distrecting ead continue the
elgeriths with the next noncentrel unit et erep # 2,

Check for Bemsining Distracting Content

If the un ~ hee not been classtified yet, it 1o dietracting., To
make sure o mistake her not geen usde, the unit should fir inte
one of the following cetegories!

a, Enables or coeuges a4 disdrocting uniy

b, Discribes the sersing of s distracting sequence

¢+ 1Introduces 8 Aaipor character who doten’t sppear in & contrel
eplsode.

Afrer checking thet the unit fits into one of these cotegoriaze,
clessify the unit ee dletracting end continue the 2lgorithm with
tha next noncentrel unic st step # 2,

%o see how this elgoritha worke, consider example (133) oo analyzed

thug fer:
(139)
UNIT CEN TEXT M P C D E
&+ C Momer lived on a fors. - - = = =
b, Every sorning he ailked the cous. - e . e -
ce. C One day Bomer went to the pond. - = = -
é¢., C oné mset hie friend Ben, - ¢ - -
€. The boys cut some loge f = = = =
f. C = bullr o reft., -4 = =~ =
g A8 they were finlehing, f = = - =
h. Yomer’'s older sister came down the path - - - f =
1. end yelled, "Hower, get up to the house
3. ond itk those cows!” - h = - =
k. “Oh 41 right,” Homer yalled back. 1 - = - =
1. So domer etorted up towerd the barn. - -4} - -
G sen followed him. - = -
n. They got paile end staole from the shed p = = - -
6. and began to milk the cows, p - - - =
9. The? aoch milked aix cows. -la- - -
' They brougn: the milk to the hosse p = = =~ =
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T and then they headed bBsck to the oand, - q = = =
e When they finished che Tafr. - f - - -
S they boarded 1t U = = e -
u+ C and floated out to the middle of the pond - * = -
V. Mrer they had¢ drifred for a while, U - =

W they went'to shore. y ~ -

X+ Then uaing their lunch sa bait, y - - = -
¥. € they started to fish - = g -
2. C and cavght two bullheada. -y = = =
a~l C {They went back home] -z = -
sa. C They cooked the fish at ae, - ml - = =

The resilts of apPlying this slgorithe to example (139} 4  ‘*ven below:

(139)

UNIT CEB TEXT ¥ p C P E
a. T Hoaer lived on & farm. - = o= o=
b. £ Bvery morning he milved the cows, - - - -
¢, C  0me day Homer went to th: pond - - - -
4, C  und met his friend Ben. - ¢ - -
e. 5 The boys cut some loga f ~ = -
f. C w0 they bullt a rafr, - 4 - -
£+ 5 As they were finishing, f = - =
h, B Homer’s older slater caae doun the path - - - f =
4. D  and yelled, "Homer, get up to the house ] - - -

§+ D and allk those cows!™ - h = = =
k. D "Oh all right,” Homer Yellad back. P - - - -
1. Db Sc Homer started un toward the barn. - - ) -
a. D Ben followcd hin. - y - -
n. b They got paila and atools from the shed p - - -

o+ D and began 1o milk the cows. p - = -

P« D They esch nilied six cous. -l - -

q. D They brought the milk to the houae p - -

r. D and then they hesded back to the pond. - q - -
a. 5 When they finished the rafe, £ - = = =
te 5 they boarded it, u -

u. €  and floated out to the mfddle of the pond. - § - - -
ve 5 Mter they had drifred for awhile ¢ - -
w. 5 they went to shore, y -

X+ §  Then using their lunch aa balrt, y = = = =
¥ € they started to fish - - - -

melC [They went back houei
se.C They cooked the fish at home.

al - - -~

The supportive and distracting vnits were identified in the following

aanner:
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The habic of nilking the cuws every day §s not an action
{step 1), but does describe the main character, Homer (step
2). Therefore, unit (b) is classified ag supporrive, and the
algorittm 18 continued wich unic () ar srep # 1,

Cutting the loge does not mark 3 shift In goal for the rafr
bullding episcde (step 1), but It 1is a componeant £ the
central unit of building a tafr {step 2), Therefore unit {e)
13 classiffed aa supportive and the elgoriche 13 continued
with unit (g) at scep # 1.

The restacement of finishing the rift\dots not mark a ehifc
in goal from the first centtal epi¥vde.of bullding a raft
{erep 1), but it does describe central -Tontent unit (f).
Therefore, unit (g) &5 classifted as supportive aad the
algotictm 18 continued with unit (p) ar step # 1.

Momter ‘6 glgter coming down ghe hill does mark a shift in goal
from the rvaft-building episode. Thetefore, unit {(h) is
classified as distracting and the algorichm ia contired with
unit {1) at step # 2,

Units (1-t) do not enable, -iugse, deseribe, gor are Cthey
copponents of centtal or suppottlve content (step 2). They
are not Separated from the ptevious distraceing upiets by a
central wnit {step &), Therefore, units {(1-r) are all
clagsified as distraceing and the algorithm {3 continued wich
unlt (g) at step # 2.

Finishing the rafr is a redescription of central uwulr (f)
(step #2). ‘erefore, untt {8) is classified as supportive,
and the algorithm 15 continuved with unit (¢) at svep # .

Boarding the rafc doee not mark a shift in goal from the
firar centrzl episode of bullding a rvaft {srep # 1), bur it
1s a component of central unit {u) (step # 2). Therefare,
unit {t) 18 classified as suppottive and the algorictha
continuea with unit v ac step # 1,

Drifring does not mark a shift frow che first central eplsode
of building a rafr (step # 1), but it drea describe central
unit (u) {srep # 2}, Therefore, unit (v) fa classified a»
supportive, and the zlgorithm is continued with unit (w) at
scep £ 1.

Returning tc ghore does not mark a shifc from ctie second
central epilsode of fishiag (step # {), bur it is a component
of cencral content unit (y) {step # 2), Therefore, untz (w3
is dlassified as supportive and the algoritim is ~out ‘nued
with unit (x) at scep # 1.
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%, Using their lunch as bait does pnor mark @& shift from the
second central episode of Fishing (step # |}, but it is a
component of central unit (y) {step # 2). Therefore. unit
{y) 18 classified as supportive.

6.0 pIVIDING .CONTENT UNITS INTO SUBUNITS

, You have now completed the procedure for Iidentifying central,
Supportive and distraccing content contafned §n Marvatives. For some
applications, it 18 also useful to further divid. content uvnits fdentified
by this analysis into subunits that portray the components and modifievs
of events and states. Diyidiong a2 content ualt ipto subunits consists of
twy SLEpS:

1, Tae gist of the portrayed event or state {5 identified as a
subunit.

2. The CTemaining uvvent/state: conmponents, adjectives. adverbs.

conjunctions, and phrases are {dentffied &s subunits.
e

6.] Identifying The Gist Subunit

The gist subunic of a unlt portrays the gist of the event o©r gtate.
It contains the ma'n predicat® of the wnit aad §rg "obligatory” arguments.
The nature of the obligatory arguments va.ies with the type of event or
gtate portrayed. The events and states we will consider are overt
actions, occurtences, perceived esents, apeech, thought. knowledge states,

physical states, emotions. traits: desires, and preferences,

RIC

Aruitoxt provided by Eic:




[E

6el.l Overt Actions — The gist of overt actions 15 the execution of the
action or occurcence. Tt consists of the main verb gnd who “pecformed”
the event {agent). If present, it also contains who or what 1t was
performed on {recipient), the destination of the event, or if the
destination 13 absent, the source or starting point. Consider the
following examples:

(140} John knocked savagely at che Jocked door.

(141} Nick hit the wet ball from the tree o Bill,

(142) Yesterday, Japne Jeft the house {n a hutry.

The gist of (140) is "John knocked ... at the door.” It contains the
verb portraying the action (knocked), who performed the action {John), and
the object acted upon {at che door).

‘The gist of (141) 18 "Nick hit the .., ball ta Bi11", It contains
thw verb portraying the action (hit), who performed the action (Nick},
ti. ublect acted upon (the ball), and the object’s destination {to Bill).
Notice here that although both the source (froa the tree} and destination

{to B11l) are portrayed, only the destination 15 included 10 the gist
subunit.

The gist of (142) iz "Jane left the house". It contal. the erb
portraying the action {left)., who performed the 3.tlon (Jane’. #nd tha
actlon’s source (the house). Notice herc that since 010 destinstion 1is
portrayed, the source i3 {ncluded 1n the giit subunir.

When the agent, verb, reciplex?, destination {or source) of an overt
action 18 portraved by a noun clause (sne sectior 1+4.2), it 18 stell
includ:d as part of the gist subunit. Tnis is true for the gist Subuni
of any uwvent or state. Consider the following examples:

{143) The boys finished what Lhey were do.ng.
{144) Whoever gets «one first waters the garaen.
(145} The woman Bave the lad what he wapted.
Fach of these examples coptain 2 noun clause which has been

underlined. MNopetheless, each exanmple portraye onls a giat subunit.
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6.1,2 Oacurrences -~ Occurrences are gortrayals of losnimate events caused
b natural forces: The glst of occurreares, like overt actions, is the
execytion of the event. It <onsists of the same Components that
the gi8v of overt actions conslsmof: the verb portraying the evenlk, what
Yperformed” phe event, who or what the event acted upon, and the event’s
destlnatlon {or its source f no destinatior .y specified)., Consider the

following examples:

{146} Suddenly, the wind pore through the thatched huts Ln the
village,

{1477 The mossy boulder rolled down the hill o the rlver.

The 81st of {146) Is "the ,,, wind tore through the .., huts,"” 1t
contatna the verd portraying the occuirence {fore), what "performed” the
¢zcurrence, (the wind), and the oblects acted upon (the huts).

The glst of (I%7) is "The ... boulder rolled ... o the river”, It
contains the verb portrayin® the nccurrence {rglled). whar was acted upon

(ehe rock), and the destination of the sccurrence (to the river).

6.1.3 Percelved Events - Ocrurreéoces, and overt  artions that Are
percelved by another character, are treated differently from those already
introduced. Consider the following examples:

(148) Sue neard the lamp fall,

(149) George Baw S5am leave the house,

The gist of (148) is "the lamp fall”, It includes che verb
portraying the occurreace (fall), and the ohject fmvolved (the lamp). but
does not tnclude Sue’s perceptlon of the occurrence {(Sue  heard).
Similarly, the gist of (149) is "Sam lenve the house”. 1t contalns the

verb portrayiag the actinn {leave), who performed the action {Sam)} and the
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source of the aceion {the house). It does not include George’s perception

of the sction {George saw).

6.1.4 Speech, Thought, And Knowledge States - The glst of speech {what a
perzon says), thought {what & person thinks), and knowledge states, {what
a perdon knows) is nat the execution of the event, such as "He said”, "He
thought”, or "He knew", rather the content of what 1s said ot known {3 the
eévenl or s:s:e.l Conglder the follcwing:
(150) FKaren knew that Bob found the old, rusty rimg.
{151) Yesterday, Mark ¢aid, "Bozo deftly jumped from the poreht™
The gist of (150} is "Bob found the ... ring"” because "3ob found the
old rusty ring"” is what Karen knew and the gist of this expressed event is
"Bob found the ... ring". Thus, ohce the eveJL OT $tate comprising the
content oOf the speech or knowledge state has been identified, the g'st of
the event or state 1{s {dentified like an¥ othec event or state.
The gist of (i51) 13 "Bozo ... Jumped From the porck. Bozo's
jumping s the event described by Mark. The gist of this event containe
the verb portraylmg the action (jumped), who performed the action (Bozo0),

and the source of the action (from the porch).

6.1.5 PhYsical ‘tates, Emotions And Traits ~ The gist of ph¥sical sratea,
emotions, and tralts consiste of the verb portraying how the state,
erotion or trait is manifested {(e.g., sm:lled. looked, was), the nature of
the state, emotion, or trait {e.g., sweet, happy, mean), and the object or

person pogsessing che state, emotion, or trait. Cangider the following

examples:
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(152) The arr1ficial roses did not smell véry sweel .
{153) The old, smelly hag appeared to be happy.
{154) whoever bought that old farm wax rather yise,

The glst of (152) 15 "The ... roses did not smell ... sweet". It
contains the verd portraying how the state is manifested (did ... smell),
the nature of the state (not ... sweer), and the object posseasing the
state (the roses).

The gist of (153) is "The ... Thag appeared to be hapy". It
containe the yerb Pportraying how the emotion is manifesred {appeared to
be), the nature of the emotion (haPpy), snd the person possessing the
emotion {the hag).

The gist of (154} 1s "whoever bought that .., farm was ,.. wi'=e",
It cantainas the wvorb portraying how the traft is manifested (wds), the

nature of the rrait (wise), and whu possesses the trait (whoever hought that

form).

6.1.6 Desires and Preferences - the Rist of desires and prefer:nces
consists of the verb portra¥Ying the type of desire, the cbject desired,
and the character degiring, or possessing the preference for, the object.
Consider the following examples: .

(155> I like fires in the winter.

(156) 014 Mr. Toad wanted pp eat the foolish greea fl.es.

The gist of {155) is "1 like fires". 1t contains the verb portraying
the type of preference {(11ke). the object that is preferred (fires),‘;nd
the character who has the preference {(1). The gist of {156} 1s "Mr. Toad
wanted to eat ... the flies'", It contains the verb portraying the desire

(wanted), the objeet degired (Lo eat ... the flles), aad the character
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with the desire (Mr. Toad). |Notlece that objects of preferences and
desires can be an entire avent (e.g., Lo eat the flies). Hhen chis
accurs, only the arguments :hiat would appeat 1n the glst of the event is

included 10 the object.

6.2 Tdentifylog Nongist Subunits

Once the glst has been determined all remalning arguments are
considered subunits. These fnclude:

1. Llocative and temporal phrases

2. Remaining component® of events and 'states

3. Adjectives and adverbs

4. Phrases that ideotify nouns (restrictive adjective clauses)
5. Conjunctlons

€ach of these will be discussed In turn.

6.2.1 Locatlve Phrases - Locative phraves describe the location ir which
an event occurs or cthe loration of the person or object possessing s
state. Tramporal phrases describe the time ar which an event occura or &
state exlsts. Consider the followlng examples:

(157) one day Frank went to CLhe score.

(158) Tom made soup 10 the kitchen.

(159) #Mary Lou was cold vesterday.

The gist of (157} 18 "Frank went to the otore”. "One day” 13 a
tewporal phrase that comprises a nongist subunit. The glst of (158) is
“Tom made soup™. "In the kitchen" 18 & locatlve phrase that corprises s
nonglst subunit. The gisc of (159) is "Mary Lou was cold”". "Yerterday”

is a temporal phrase that comprises a nonglst subunit.
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— In ovdet to distinguish subunits from each other, each content 1is
rewritten by placing the gist of the unit on the firset line, snd each
resaining yubunic below it. This has been dons for exaaples (157-159)
below.

(157) Frank went to the store. -
One dsy

{158) Tom wade aoup
in the kitchen

{159) Mary Lou was cold
yésterday.

Some may find the difference hetween the destination »f an action,
which 1is part of the gist and lecative phrases, which are not, somewhat
confusiang. Consider the following examples.

{160) Ceorge led the horse to the barn.
(161) George washed the horse in the bara.

In example (160), "to the barnJ is the destlnation of Ceorge’s
leading. Congsequeatly {160) contalns Only one subunict. In example (163),
"1 the bara” s the location of George’s washing. Consequently, two
subunits gzre ideatified. An eszs¥ test for whether the description of
location forme a distinc. Subunit is whether the locative phrase can be
put at the oppesite end of the sentence without making the sentence sound
wvkward, Yor example:

(160} To tne barn, George led the horse.

{16{) In the barn, George washed the horse.
Example (161)° gounds 1ike awkward and consequently, "to the barn” does
not form a d&istinct subunit. Example (161)", on the other hand, sounds

fine, anéd consequenti» "in the barn” forms a distinct subunic,
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6.2.2 Remaining Components Of Event/Srates - The Temalning components of
event/states include further descriptions of the event/states. These
components {nctude the following:

I+ Manner of activns

2, Instruments

3. Range of stable states

4, Object of transitory states

5. Perception of events and states

5 Execution of speech and knowledge states

t+ Alm of actions
8. Beneficlaries

Each of these types of subunits will be discussed in turn.

6.2.2,1 Mamnner Of Actions - The manner of actioas refers to words and
phrases tnat do not contain a verb, yet portray actions of emotions that
accompany an event/state portrayed {n the gist subunit, Consider the
following examples:

(162) with a saite Bob placed the ring on her finger,

(163) Marty said good-bye witn tears 1u his eyes.

In example {162), the Eist ig "Bob placed ¢ne ring". The phraae,
"with a solle” describes the manner in which the action {placing) is
performed and comprises a distinét subunit, 1In the example (163}, the
gist is "Marey sal& good-bye", The phrase ’with tears in his eyes"
describes the we¥ in which Marty performed the acction {manner of action)
and comprises a distinct subunit. Thus examples (162) and (163) would 2
analyzed ag follaws:

{162)' Bob placed the r10g on her finger.
¥ith a saile

(163} Marty said good-bye
with tears £n his eyes.
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6.2.2.2 TInstrusents ~ Ina::h-en:s are objects ‘tha¢ characters use to
sxecute actions. Considar the following:

(164) Perch hit fHorace with the bat.

(165) Mary dug the trench with the hoe,

(166) Wallace opened éhe window with 8 crow bar.

In example (164), "Percy hit Horace" 18 the gist gubunic. The phrase
"with the bat" is the instrument used to exetute the action and comprises
s diatinct aubunit. In example (165), "Mary dug the trench” 18 the gist
aubunit, The phrase "with the hoa"” 1s the instrument used to execute the
action component and comprises a distinct subunit. In example (166),
“Wallace opened the window' i3 the RIS gubunit. The phrase “with s
crowbar” 13 the instrument used to executé the action and therefore

comprisen a distinct subunle.

6.2.2.7 Range Of Traits And Habics — Ranges of craits and habits portray
the circumstances in which 3 crrait of habit of a character exists or
occurs. Consider the following examples:

(167) Ben is gentle around horses.

(168} My ceacher gives rests on Fridays.

In exanple (167}, “Ben is gentle' 1s the gist subunit. The phrase
“"areomd  horses” §8 the range of ghiu traft descriding whea Ben is gentle.
A% 8 result, “around horses" comprises s distinct svbunit. The gier of
exsaple (168} 13 "My teacher gives tests". The phrase "on Fridays" is the
range of this hatit describing when the teacher gives tests. As 2 resule,
“an Fridays" comprises a distinct subunit. Thus examples (167) and (16AR)

would be analyzed as follows!
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(167) Ben is gentle
around horses.

(168) My teacher gives rests
on Fridays

6.,2.2.4 Objectg Of Emotions - Objects of emotlons are the object or event
about which the emotion 18 toncerned. Consider the following examplegt

{169} Jane was angty st Tom.

(170) Tow was afrald of being atracked.

(171) George was afrai? of belng attacked at night by dogs.
In exampie (169}, the gist 18 "Jane was angry." The phrsse “at Tom" i8 the
oblect of Jane’s aunger and compriaes a nonglst subunit, In example (170),
the glst is “"Tom was afratd". The phrase "of belng attacked" is che
object of Tom’s fright and comprises a nonzist subunit. In example {171),
the gist is "George was afraid", Thecphrase “of being attacked ... by
dogs" is the object of George’s fright and comprigses a nongist subunit.
Nocice that when the object of an emotion 1s an event, only the arguments
that would have been included in the gist of chat event are included as
the object. Thus the temporal phrase “atr night" Jcompriaes a second
nongist gubunic. In practice, examples {169-171) would be analyzed irn the
following manner:

{169) Jane was angry
at Tow.

(170) Tom was afraid
of being attacked,

{171) George was afraid

of being artatked ... by dogs.
at night
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6.2.2.5 Perception Of !VinfSl.lt? =~ As dewscribed esrlcer. the perception
of evants and staces describea the hearing or seeing of so event or siate
by another cheracter. Consider the followting exsmPles:

f172) Sally noticed that the fish was dead,

{173} Pam warched the cloud come up over the valley.
In example (172), the gist subunit is "the fiah was dead.” The Phrase
"Sally noticed that” portrays Sally's perceptiov of this state and
combrices ¢ nonglac aubunit. In exasmple (173), the gist subunit {s “the
¢loud come up over the vsliey.” The phrsse "Pam watched” describes Pan’s
perception of this event and comprises & nongist subunit. Thus exanpfeo
{172=173} would be snalyzed in the following manner:

(172) cthe fish wvrs dead
Sally nutitced that

{113} the cloud come up pver the valley.
Panm watched.

6.2.2.6 Execution O©f Speech, Thought « And  Knowledge States -~ As
previously desacribed, the execurion of apeech, thought and knowledge
states is the particular ace performed in speakings thioking, or knowing.
Consider the followiag examples:

(174) Jack remarked, "1 hate etating this food.”

(175) Heory knew that Jack hated the beans.

In example {174), the gist subunit is “T hate eating this food™ The
phrase "Jack remarked"” is the executicn of this apeech and coaprices »
nongist subunit. TJo example (175}, the gist subunit is “Jack hated che
beans". The phrase "Heary knew that" 1s the "execution™ or type of

knowledge and coaprises a nongist subumit. Thus, examples (174) and (175)
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would be analyted in the following manner:

(176} "1 hece eacing this food."
Jack vemarked,

{175) Jack hated the beana.
Heoary kne. that

6+2.2.7 Alx Of Actions - The alm of an action is the parpose for uhich it
wis executed. Consider the followling examPlea:

(176} tenry left the house Lo g0 to the store.

{177) Yesterday, Geotrge sang to get attention.
In exanple (176), the gist subunic Is "Henry left the hiuse”. The phrsar
"to go to the store” is the sig of Che action and corstitutea a nonglat
subuntc, In exanple (177), the gist subunit is "Guorge sang”. The phrase
“to get d4ttention” 1is the sis of the sction and comprises a nonglat
subunit. The phrase “Yesterday" 1s a rempors] phrase that coaPriscs &
second nongist subunic., Examples (176} and (177) would be analyxed in the
folloulng manner:

(176; Beory leftr the house
to go to the store,

{177} George sang

Yesterday
to get attention.

6.2.2,8 Beneficlaries - Beneficlaries are people for whom an s¢rion 1a
perforued. Consider the following examples:
{178) Mary baked a cake for Marie.

{t79) 1n the park, the yogan put some bread under the treea for
the birds,
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In exsmple (178), the gist subunit 1e "Mery baked o cake." The phrese
"far Marie" e t;. benef icisey for whom the baking vas done sad comprises
s nonglst subunit. 1In exanple (179), the giec subuniic ie “the wosan put
some bread under the trees®. The phrese “Far the birde" te the
beneficiery for vhom the action was done and comprises s nongiet esubunit,
The phrese "In the park” 1¢ a locative phrase thaf comprises a second
acngiet subunit., Examples (178) and (179) would be saalyzed in the
following sanner:

(178) Mary baked o coue
for Marie.

(179) the voman put eome breed under the trees
Tn the park,
for the birde.

$:2.3 Mertives And Adverbs - Also caneidered as sepatate subunice, ond
not part of the gi;t subunit are any wmodifiers of nouns nr verbs.
Consider the following exaznles:

(180) Paul angrily wastw 1 the dishess

(181} The red drees faded in the washer.

(182} The Young boye etole the new car in the afddle of the night.

In exaaple (180), cthe gler subunit 1e "Psul . . washed the dishee”.

The word “engrily” is an adverb describing how the dishes were vasned and
comprisce & nongler subunit. In example (1£1), the gist subunir is "The
ves dress faded in the wesher”. The word "red” 18 an séfective
describing the drgad and comprisce a nongiet subunit. 1In exssple (182),
the gioc subuniC 18 "The ... boys stole the ... car”. e word "young"
1s an adjective describing the boys and comprises a nongler subunit. The

word "wew' iz en adjective describing the car and comprises s second
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nongist subunit. The Phrase "in the middie of the night” is 2 temporal
phrase and comprises a thrid noongist guybunit. Examples (1B0-182) are thus
analyzed in ghe following maoner:

(180) Paul ,,, washed the dishes.
angrily

(181) *the ... dress faded in the washer.
red

(182) The ... boys stole the ... car
young

new
in the middle of the oight.

@

6.2.4 Restrictlre Clauses And Phrases - Restrictive ¢lauses and phrases
fdent1fy a noun. cConsider the following examples:

(183) He rook all the chalk that was broken

(184) and put 1t in his jacket pocket that didm’t have a hole.
In example (183}, the glor subunit Is "He cook all the chalk”". The phrase
“"that was broken” 1s a restrictive c¢lause that identifies which chalk was
taken and comprises and nonglst subunit. In exampl: (1B4), che gist
subunit 1s "and put it 1s his ..., pockert”. The phrase "that dida’t have
3 hole” 18 a reserictive clause that dentifies which pocket the ¢halk was
put in and comprises a nongist gybunit. The word "jacke:™ 18 ao adjective
describing che pocker and comprises 8 gecond nongist sgubunic. Thus,
exanples (183) and (184) are analyzed in che following manners

(183) He took all the chalk
that was broken,

(184) and put tc in his ,,. pocket

jacket
that didn’t have a hole.
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6.2.5 Conjunctions - The final type of subunits are conjunctions. Only
conjunrtions that connect different content *nits comprise di{stinct
subunits. However, the conjunctions "and" and "then” never coaprise
distinct subunits, Consider the following content units:

(185) Jacx laughed

{186) because 1511 was standing on her head

(187) and singing a song.
In exampla ﬁ]ﬁs). the gist subunit is "Jack laughed". It contalns no
ather s‘ubl:mlts- In eunilple {186)+ the gist subunit 1s "Jill was standing
on herhhead". The ward ibecause" ts a conjunction connecting unit {18%5)

and (186) and comprises a nongist subunit. In example (187), the gist

subunit is "and singing a3 song.” It contains no other subunits since che
conjunction '‘and" peve¥ comprises 3 distinct subunit, Thus, eximples
(185~1R/7) are analyzed §n the following manner:

{185) Jack laughed

(186) Jil) waa standing on her head
because

(1A7) and sinBlng a Bong
AS an.Lxercise, tq;rlto on a separate gheet of paper the subunites of

the following examples;

{1a8) Alone, a little pronghorn lay waiting i{n the brush.

(189) Far away, his frightened mother ra. 2cross tne open country

{190) because a coyote wag running after her.

(191} The licele pronghorn knew his mother would come back

{192) but he was afrald of being left alone

{193) and wanted to be comforted by his mother right avay,

These examples ghould have beep analyzed jn the following manner:
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{188} s ,,. pronghorn ,,, lay ... 1o the brush.
Alone

little
witting

(189) hi= should there be ... pere?
Far away
frightened
npen

mother ran across the ... country

{190) a coyote was running after her.
because

(19!) his mother would come back
The ... pronghorn knew
licele

(192) bhe was afraid
but
of being teft alone

{193) and wanted to be comforted by his mother
right away.

7.0 AN EXTENDED EXAMPLE

In this final section, we will present the entire analysis of a story
adapted from - nongist grade reader Lymer & Martin,s 1978). The story is
entitlod “The Raccoon and Mrs. MeGitnis." The story wlll be presented in
four different forms. First it will be presented in paragraph form. Next
it will be broken down into content units., Then, i£ will be broken down
finto  subunit#. Finally, cthe relations and centrality classification of

the content units will be presented. *
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1.1 The Story In Paragraphs

A little raccoon, who was almost tame, lived 1o an old apple tree,
He had a black mas< on his face and six black rings on his tail, There,
in the woods by the old apple tree, was a little house where Nrs,
MeGinnls lived. Mr=, McGinnts had one cow and two pigs. She rook
armloads of hay to the cow and pails of corn to the pigs  And every night
the cow and the pligs went to sleep wnder the apple tree. Then she put a
slice of bread on the doorstep for the raccoon, and the taccoon knew that
the bread was for hia.

One night she was standing in front of her house, as she often did.
she looked up and saw a stat, "That's the first star 7 have seen tonight,
indeed 1t is,” she said., "I will make a wish., Indeed I will.” She looked
up at the star. "I wish for a lirtle karn, so ay cow and my pigs will be
safe from the wind and the rain.” Them she put a slice of bread on her
ALe P

After Mre, MeGinnis had gone to bed, the raccoon came down from the
tree and plcked up the bread. He walked into the woeds until he came to a
river. Beside the river he swished the bread im the water, becawse that
is what a raccoon often doess When Lthe bread was wet, he ate 1,

Brcause he was still hungry, he started to look for something more to
eat. Just as he startec tn look, he heatd something coming dowr the road.
Twa men came along on their horses. The roccoon hid in back of a Iree.
The =en goiL down from their horses. "Mrs, McGinnis is not far from
here," the first man said, “We will leave ocur horses here, and we will go
to Mrs. MeSinnis® house, We will go very quietly, and we will take her
cow and pigs. She wii{l not know fhey are gone until morning.”

The men put black masks over their faces and started down the road,
The raccoon followed. The men made no noise., When they reached the apple
tree, they took the cow and the pirPs and started ba k through the woods.

The little raccoon still ,allowed. He followed quietly, Th-n he
stepped on a small branch, and the branch broke with a CRACK. "What was
that’" asked the first man. "1t was notning,” said the other. “Llittle
night ar.mals often play here." Then a small rock rolled down the hill and
into the river. It made a splash. '"What vas that?" asked the first man,
"t was nothing,” said the otker. "Nothing at all." Often little fish
jump and splash in the water. Everything was very still wntil a rabbit
ran down the road. ! think someone 1s followlag us,” the first man said,

The little raccoon thought he would climb a tree because there he
would be sgafe from danger He ¢limbed wp and looked around the tree to

see where the men were, In the moonlight, only <¢he black wmask of the
litele raccoon cosld be seen, THE MEN WERE LOOKING RIGHT AT HIM.
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"It s another masked bandit," said the first man. "Don't sheat."
said the opther. "“You wmay take our cow ano our pigs.,” “Take our money
too,” said the first man. “only please doa’t shoot.” And 48 he tan to his
horse, he tossed a fat moneybag te the ground. The men weat off down the
coad as fast as _heir horses could go.

The .accoon climbed dawn and picked up the moneybag. He took Et 1o
the tiver and swished it in the water. The cow and the pigs started down
the road that led to tne little house, and the raccoon followed with the
moneybag. Because he often laoked on the step For bread, he went there to
loock. Thete was nothing on the step, s0 he dropped the moneybag and went
up the tree to his bed.

In the morning Mrs. MeGinais came outside, "What is this? It is a
woneybag'!  Indeed it {s! My wish has come true! Indeed it has!"” She fed
the animals and watered the garden. Afterwards she called up the builders
and they soon had her bacn builc,
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7.2 The Story In Content Units
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A little raccoon, ... lived in an old apple tree.

who was almost Lawme,

He had a black mask <r his face

and six black rings on nig tail.

There, in the woods by the old apple tree, was 3 little house

where Mrs. McGionis lived.

Mrs. McGianis had one cow and two pigs.

She took armloads of hay to the cow

and paile of corn to the pigs.

Aud every night the cow and the plgs went ro sleep under the apple tree.
Then she put a slice of bread on the dootstep for the raccoon,
and the raccoon knew that the bread was for him.

me night she was standing in front of her hou&e,

as she often did.

She looked up

and saw a star.

"That’s the first star I have seen tonight,

indeed tt 15,"” she said.

"I will make a wish.

Indeed [ witl."

She tooked up at the star.

"1 wish for & litjle bare,

$0 m¥ ciw and my pigs will be gafe from the wind and the ras
Then she put a slice of bread on her step.

After Mrs. Mr3ianle had gone to bed,

the raccoon came down from the tree

and plcked up the bread.

He walked into the woods

until he came *o 3 river.

Beside the river he swished th, bread in the water,

because that is what 2 raccoon often dones.

When the bread was weer,

he ate 1t.

Because he was stfll huagry,

he started to look for something mare to eat.

Just as he started ro look,

he heard something coming down the road.

Two men came along on thelr horses.
The raccoon hid in back of a tree.
The men got down from rhelr horses.
"Mrs., McGinnis is not far from here,
"We will leave cur hovses here,

and we will go to Mr:. McGlnnig” house.

We will go very quietly,

and we will take her cow and plgs,

She wi!! not know they are gone until morning."

The men put black macks over their faces

and started down the road. -
The raccoon fol 'owed.

The wen made no noise.

When they reached the apple tree

L

the first man said,
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52, they took the cow and the pigs
53, and started back T hrougn the woods.
34+ The little raccoon still followed.
55. He followed gqulecly.
S6. Then he stepped on a small braach,
57. and the boanch proke wich a CRACK.
58, "What was chac?"” asked the first man.
59. "It was nothing, said the othet.
60. "Litrle night animals often play here.”
6" Then a small rock rollel down the hill and into the ~iver,
62. Tt made s splasgh,
P 3. "What was that?" ssked the first man.
64, "1t was nothing,” said the vther.
A5, "Nothing at all.”
66, Ofren litetle fisn jump
67. and splash {n the water.
8. Everything was very still
6%, until a rabbic ran down the road.
70. "1 think someocne ia following us,” cthe first man said.
7L, The lictele raccoon thought he would climb a tree
72. because there he would be safe from danger.
73+ He climbed up
74, and looked around the tree t0 2ee where the men were.
75. 1In the moonliphr, only che black mask of the rua.coon could be geen.
76. THE MEN WERE .OOKING RIGHT 4T HIM.
77. ™It is another wasked bandit," said the first man.
78. "Don't shoot." Said the other.
79. "You may take our cow and our pigs."
80+ "Take our woney too," gald the f -st man.
81, "Only please don’t shoor.”
82, And as he ran to his horse,
3. nhe toused a fat moneybag to the ground.
B4, The men wemy off down the woad
B3, as fast ap their horses could go.
86, The raccoon cliabed fown
87, and picked up the moneybag.
BB, He took it tu the river
89, and swished it in the water.
9. The cow and the pigs started down the road that led to the liccle house,
91. and the raccoon followed with the moneybag.
92, Because he often looked ¢n the step for bread,
93, he went :here to look:
9. Thare wae aothing on the gtep,
95. so he dropped the aonsybag
96, and went up the tree to his bed.
97. 1In the moraing Mrs. MeGinniy came outside.
98, "What is this?
9%, Tt is a monzybag!
10G. fodeed {1t is!
LG+ My wish has rome grye!
102, 1Indeed it has!"
103, She fed the animals
i, and watered the garden.
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105, Afterwards she called up the builders
106, and they socon had her barn buile,
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7.7 The Story im Subunits

l. A raccoons ,., lived in an ,,., CLrTee.
leele
old
apple

2, who was ,,, Lame,
almost

black

|

|

1

¥, He had a ... nask oo his face

|

4, and ... rings on his tail, |
six

black

5. There, ... was a4 ..., house ‘
fn the woods
by the .., Ereu,
old
apple
Herle

H. where Mes. McGlonis lived.

7. Mrs, McGinnis had ,,, cew and  ,,, plg$s.
ane
two

8, She took ,,, hay to the cow
arzloads of

9, and ..., corn pg the plgs.
pails of

iD., ... the cow and the Pigs went to sigep under the .., tree.
And every night
apple

11, Then she Put ... bread on the qoorstep ...
2 3lice nf
for the raccoon,

12. ... the bread was far him.
an¢ bhe raccnon knew that

17. ... she wis standing in front of her house,
ns night

l4. PO AT b did.
8
+fren !

)
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15.
1o,

17.

lsi

lqt

20,

2L

220

27,

24,

25.

26,

27.
2R,

29.

0.

3.

3.

13.

She looked up
and 3aw & star.,

2
"That's the Ffrst star ...

I have seen
tonight,

1ndeed oo
it i8,”
she gatd.

"I will make a wish,

Indeed ...
Iwill”

She looked up at the stat.
"1 wish For & lictle barn,
v WY cow and my pigs will bhe s~fe .,
a0

ftom the wind and the rain.”

Then ghe put ... bread on ler step,
a slice of

vee Mrs, McGinnis had gone to bed,
Afrer

the raccoon came dowm ..
from the tree

and Ficked up the braad.
He walked into the woods

+aa he came LG A rivet,
until

+v+ he swished the btead in the water,
Beside the river

vas that 18 yhat & taccoon ... d0pa.
because
often

va+ Lhe bread was wek,
When

he ate 1t,
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cse e gas oo hupgry,
Because
seitl

he started to look for something more ...
Lo eat.

«+s he started to took.
Just as

«es gomething <oming down the road.
he heatd

Two men came along ...
on their borses.

The raccoon hid in back of 2 tree.

The men got down ...
from thelr horses.

"Mrs. MeCinnls 18 not far from heee " ..,
the Flrst man said.

"We will leave our horsus hete,
and we will po to Mrc., MeGinnis’ house,

We will go ., quietly,
very

and We will1 take her cow and plgs.
She will not know they are zone ...
until

motning."”

The men putl ... masks over their faces
black

and started down the read.
Tre eaccoon followed.
The men made N0 polse.
ves they reached the ... tree.
When
apple

they took tbe cow and the pigs

and gearcted back through he wnods,
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55.

56,

57
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600
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620
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The ... raccoon ... followed.

litele
still

Be followed ...
quistly.

Then he stepped on a ... branch,

small

and the branch broke ...
with & CRACK.

“What was that?" ..,
asled tue firet man.

"1 was nothing," ...
said the others

+v. animals +.. play here.”
Litele
night
often

Then a ... tock rolled ..., Into the river.

small
down Liw hii! and

It made a splash,

“Uhat was that?" ..«
asked the firat man.

"1t was nothing." ...
gaid the other.

"Nothing at all,"

.ov fish lump
Nften
lictle

ant sPlagh +uv
W0 Loe water.

Everything was ,,. still
very

.++ & rabbit ran down the road.

until

..+ someone 13 following us,"

"1 think
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the First man g.§d

he would climb a tree
The .. réccoon thaufht
little

ver Thete he would be aafe ...,
because
from danger.

He climbed up

and looked around the tree ..,
to See¢ where the men weres

vey DALY the .. mask could be seens
hlack
of the ... raccoon
Ti{tele
1n the avenlifht,

THE MEN WERF LOOKING RICHT AT Wiy,
"1t is crw bandlt," rrw

anuther

masked

$4kd the first mans

"Don't shoot,” ...
said ¢he othet

“You may take our cow and our pigs.”
"Take our money ...
too,"
sald (he first man.
«es dun't shoot.”
"only .
please

+xs Me ran to his hotse,
And as

he t z6ed & ,,, moneybal to the ground.
fat

The men went off down the road

vve thelr horses could go.
as fast as
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The raccoon climbed down
and Picked up the moneybag.
He tack it to the river

and suished {t tn the water.

The Cow snd *he pigs starred down the road ,,,

thas led to the ... house,
lieeje

.
and the racconn followd ...
with the moneybhaf.

ves he L., looked .. for bread,
Because
often
nn the $tep

he went there ...,
£y look.

There #38 nothiag on the step,

ves e dropped the mone¥bak
50

and wer ves o his hed.
up the L(ree

ves Mrs. MeCinnls Came outside
Ir the meining

“What 1s this”
1t {2 a moneybag!

Indeed ...
it 13"

My wish has Zome Crue!

Indeed ...
iv 1 as!

Sne fed the animals

and waiered rhe garden,

ves She called up the builders
Afteruards

and they .,, had her barn butle,

Soor
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7.4 The Story Analyzed

UNLIT CEN
1. ¢C
2. 8
3. €
4. 8
5. 8
6. C
. C
A, 8
9, 8

1, S
i. ¢
12. ¢C
13. ¢C
14, 8
15, 3
16, €
17. 8

ERIC

Aruitoxt provided by Eic:

A little raccoon, ,,, lived in an
old apple tree.

who was almost tame,
He had & black mask on his face
and six black rings on his tail,

There, in the woods by the »ld
apple tree, was a 1itcle house

where Mrs, McGlnnis lived,

Mrs. McGinnls had one cow and two
plgs.

She took atmloads of hay to the
cow

and palls of corn to the pigs.
and every night che ¢ow and the

Pigs went to Sleep under the
apple tree,

_Then she vut a slice of bread on

the doorstep for the raccoon,

and the taccoon knew that the
bread was for him.

fne night she was standing in
front of her house,

as she often did,
She looked up
and saw a star.

"That’'s the first <tar [ have
seen tonlght,

93
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4

UNIT CEM TEXT ¥ P C D E
18, S iIndeed it Is.,” she sald. 16~ - = =
19. & "I will make a wish. “- = 16 = =
20, 5  Indeed T will." 19 = - - «
21, § She looked up at the star. 22~ - = -
« + € "I wish for a little barn, - = 1h = =
23, § 3o my cow and my pigs wtil be 22 - = - -

safe from the wind and the ratn,"
24, € Then she put a slice of breadon - - - - =
her step.
25, € After Mrs, ™McGinnls had gone to - s = - -
bed,
26 C  the raccoon came down from the - 2= = -
tree 4
25
27. ¢ and picked up the bread. - 26 - - -
2B, S He walked into the woods 29~ - = 9~
29, €  until he came to & river. - 27 - = =
I, S Beslde the river he swished the 1= = = -
bread in the water,
3
31, S5 because that s what 3 raccoon - - e ==
often does.
32, S Wwhen the bread was wet, M- = - -
33, ¢ he ate {t. - 29~ - -
¥, € Beczuse he was still hungry, - = = 33 =
15. € he started to look for something - - 3 - =
more £o eat.
16. 5 Just as he atarted to look, H - - - -
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b}

P

he heard something cuming down
the toad.

Two men came along on their
horses.

The raccoon hud tn back of a
Erew.

The men gol Jown from thelr
horses,

"MEs, MoGlamis §% ant far fram
here,™ the firse man said,

"We will leave our horsces here,

ind we will go to Mpy, MeGlonis®
house .

We will eo very quli tly,

and we will take her cow and
ples,

She #il1 not know thev are gone
vatil morntag."

The men put black mdsws over
their faces

and started down the road,

The raccoon iollowed.

The men made no nolse.

When they reached the apple tree,
they tnok the cow and the pigs

and started back thtough the
wood s,

The bittle raccoon still
followed,

35
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o= - - .
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- = AR - -
4R - = - -
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45 = - - -
4% = -« - .
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- - IR - =
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51 - - - -
51 - = - -
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- 5} = = -
49 - - - =
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UNIT CEN TEXT M P C E

55, He followed quietly. 49 - - -

56. Then he stepped on 2 small - - - 49
branch, 53

57, and the branch broke with a - = 56 -
CRACK.

58 "What was that?" asked the firse -~ - 57 -
BN »

59. "It was nothing," said the other. - 38 - -

60, "Little night animals oftzn play 59 - - -
mre ‘"

6l. Then a small rock rolled down the ~ - - -
hill and into the river.

62, It made a splash. [ -

63, "What was that?" asked the firs:r - 6! = -
BIN »

6y "lt was nothing,” said the other. - 63 - -

65, “Wothing at all." it = = -

66. Often 1ittle fish junp 64 - = -

67 and splash in the water. hh = - -

68. Everything was very stitl - - = -

69, until a rabbit ran down the road. - - =~ -

56

70. "1 think somecone is following - = 61 -
us" said the flret man. f9

. The little raccoon thought he - = 72 -

72,

would climb a tree

because there he would be safe
from danger.

96

i00




UNIT CEN TEXT ¥ P C E
73, € Me climbed up - = 72 -
74, S  and looked arcund the tree LO Bae ~ -~ = 71

wvhere the men were, ’

75. C  In the moonlight, nnly the black 3
mask of the lirtle raccoon could - - - 72
be seen.

6. C  TI'E MEN WERE LOOKING RIGHT AT - - = 11
HIM.

77. € "It ts another masked bandie," - = 47 -

' said the first man. 70

75
74

iB. € "Don’t shoor.” sald the other. - 79 - -

19. C "You may take our cow and our - - 7% -
plzs.” 76

77

A0. "Take our woney tuo,” said the - = 1% -

first man. 76
17

8i. S ‘“only please don’t shoot.” an - - -

82. S And a8 he ran to hls horse, R} - = -

81, € bhe tossed a fat moneybag to the - 80 - -
ground .

84. €  The men wemi off down the road - I8 - -

79
B3, S as fast as their horses could go. #4 - -~ -
86, £ The raccoon climbed down - - 8 -
84
87. C  and plcked up the monaybag. - 8 - -
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UNIT CEN TEXT M P C D E
88, $ He gook it to the river ° - 8- - -
89, S and swished it in the water. - 88 - - =
50, $ The cow and the pigs started down - - - - =

the road that led to the lirrle
house,
91, $§ ond the raccoon followed with the - - - - -
woneybag.
92, C Because he gften locked on the - = = -
step for bread,
93, € he vent there to look. - - 92- -
94, C Thera was nothlng on the step, - - - 93 -
95, € 50 he dropped the moneybag - - 87 - -
94
96. S and went up the tree to his bed. - 95 - - -
97, € In the morning Mrs. McGlouls came = = - = -~
outside,
98, % Tuhat 1s this? 9 - - - -~
99, € It is a moneybag! - - = = 95
97

100, $  Indeed {¢ 1s! 99 - - - =

101, € My wish has come truef - - 22- -
9%

102, $ Indeed 1t bhas!? 0l- - - =

M-1, D Then Mrs. McGinnis started her - = = = =

morning chores.

1IN, B She fed the animals M-l = = = =

98
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C.

4
4

UNET CEN TEXT M P CDE
104, D and watered the garden. Mol = - = =
3
in5. C Afrerwards she called up the “- = 99 - =
bullders m
106. € and they soon had havr barn bulilt. -~ [I05- - -
7’
99
9 103




8.0 REFERENCES AND ROTES

Footnotes

1. There are some ¢oatexts in which both the execution and <content
of speech, thought, or knowledge atates are included in the gist
subunit. The most common of these are negations »f what was
said:

. ™ Sam didn’t think 1t was good.
- George didn’t say he could do ir.

Other examplés include contexts 1n which the axecution is
questioned or emphasized:

- How do you know he did !c?
- He sgaid he did ic. : N

2. First star is considered to be o single concepr.
3+ Unit {31) is portrayed as a cause of unit (30}, tHowever, since

unlty (30) is a component ©f ynit (31}, this relation is not
indicated,
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