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In January 1982, the Wake County Board of Education

adopted The Schools of Choice Programs. The stated objectives of the
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establish a consistent organizational pattern of schools (K-5, 6-8,

and 9-12) county-wide,
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transportation system, (5) to improve educational programs through

expanded curricula, (6) to provide equity of educational opportunity,
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In January 1982 the Wake County Board of Educatlon adopted "The Schools of Choice
~vams, Prior to this time the school system had been experiencing overcrowding in some

als and under- -utilization of others; racial imbalance of student bodies; inequity of educational

“rtunity between schools. The absence of a long-range plan for student assignment and facility
. 's obvio'is. The adoption-of The Schools of Choice Programs was an attempt to solve these
p - ns. The stated objectives of the Programs were:

To improve facility utilization systemwide.

Z. Vo establish a consistent organizational pattern of schools (K-5, 6-8, and 9-12)
county-wide.

3. To racially balance student populations of schools. )

+. To provide a more effective and economical transportation system.

5. To improve educational programs through expanded curricula.

6. To provide equity of educational opportunity.

7. To provide for increased parental participation.

The Schools of Choice Programs were implemented in September !982. After one year of
operation it would be presumptious to suggest that the data are conclusive as to whether or not
these programs are successful. However, one can look at trends after one year and gain insight as to
improvements to be made as the programs enter a second year. This should be considered a one-
year progress report of a three-year study.

In an effort to obtain an evaluation of The Schools of Choice Programs and insure that dat§
be reviewed by an uninterested party, an Advisory Committee was selected with representatives
from the schoci system and experts in curriculum and résearch from’ the area universities.
Technical assistance, was secured from consultants having expertise in educational research,
including the North Carolina Department of Public Instruction, Department of Research. The
names of committee members can be found on preceeding pages. This advisory group developed a
design for evaluation of The Schools of Choice Programs which is found m Appendix 1 of the
evaluation decument. Considerable discussion and deliberation led to the formulation of this
evaluation plan.

The research design calls for the evaluation of the objectives of The Schools of Choice
Programs which are lisied on page one. Therefore, the data which have been gathered and analyses
of these data are presented as measures of The Schools of Choice Programs objectives.

Limitations of This Study

The Advisory Committee suggested that evaluation of a program of this magnitude would
probably take about three years and further that it should involve longitudinal assessment of the
program over a three-year period. This was based on the assumption that the implementation year
requires many changes and thus may not occar as smoothly as subsequent years. These occurances -
make interpretation of the data difficult. Since evaluation procedures were not decided upon until
eight months after initial implementation of the programs, the design was limited to collection of
data which was already available in some cases.

There was a desire to know how the consuming public—teachers, students, and parents
evaluated the Schools of Choice Programs. Questionnaires were developed and presented to these

, three groups. There was not sufficient time prior to the closing of the school year to field test these
instruments. Since the entire population was surveyed, it was felt this data gave an accurate
indication of evaluative responses of the consuming groups. "

Some difficulty was experienced in matching test scores of students over a three-year period
due to the varying formats of the research tapes and lack of sufficient identifying information. The
result was a match of fewer scores than was optimal, but it appears this error was random and thus

the test results may be interpreted with confidence.
Q , 5




OBJECTIVE i: To Improve Facility Utilization Systemwide. Over the past several years,
the Wake Countv Public School System had experienced a gradual deciine in the number of
students enrolled in its schools. Total enrollment dropped from 55,649 in 1976 to 53,322 in 1982,
based on the 20-day enrollinent figures. Wake County, however, has grown in population,
increasing from 229,006 in 1970 to 301,327 in 1980. Raleigh’s population has increased from
122,830 to 150, 255 during the same period. Simultaneously, neighborhoods within the beltline
have “aged-out.” This means that a larger percentage of citizens with schoolage children moved
into areas outside the beltiine. This population shift in size and location has dramatically affected
the use of school buildings. Existing housing patterns encouraged under-utilization of inner-city
schools and overcrowding in the Northwest Raleigh-Wake County, Cary, and Apex areas. It was
hoped that The Schools of Choice Programs established in under-utilized schools and offering
unique programs would attract students from overcrowded ones.

After one year, what progress has been made toward this objective? The Wake County Board
of Education established school capacity figures simultaneously with the adoption of The Schools
of Choice Programs. In order to accomplish the goal of increased facility utilization, the school
administration developed an assignment plan to be implemented over a two-year period, which
included 28 magnet schools. Nine schools within the city area were targeted due to under-
enrollment or racial imibalance of -the student population. These schools were: Bugg, Conr,
Hunter, Lacy, Poe, Powell, F.oot, (elementary),: and Martin, and Enloe (secondary).

The school system's plan to improve facility utilization was a two-phase plan. The nine
targeted schools named above, were to be filled during the first year as parents chose The Schools
of Choice Programs for their children. 1t was planned that during phase -yne some non-magnet
schools would experience a decrease in enrollment and, in many cases, enr¢ :!ment was anticipated
to drop below capacity figures. The second phase would entail some assignment of students from

+ schools which continued to be over-enrolled as well as to provide available space to accommodate
anticipated future growth. The second phase was to be completed during 1983-84.

Table 1 shows a comparison of capacity to enrollmem for the nine targeted schools for the
two-year period 1981-82 and 1982-83.

[N

Table 1
Capacity Versus Enroliment in Nine Targeted Schaols
ENROLLMENT TO CAPACITY RATIO

SCHOOL 1981 - 1982 ‘ 1982 --1233
Bugg 73% L 96%
Conn . 730 103%
Hunter 77% . ] 89%
Lacy 76% 79%

’ Poe 7% 80%
Powell 2% 99%
Root 71% 100%
Martin 88, - 104%
Enioe 75% ' 97%

The f ir schools below are treated under the reorganization objective but are also deserving of attention in this area.

CAPACITY ENROLLMENT UTILIZATION PERCENT

1982 - 1983 : 1982 - 1983
Ligon/Crosby 1,100 1,124 98% ’
Underwood 400 416 © o 104% -
Washington 500 440 88%




Washmgton Underwood and Crosby were sixth grade centers during 1981 82 Only Washington's
and Crosby's enrollments were at capacity. Washington and Underwood were converted to K-5
Gifted and Talented Magnet schools featured in the draw from over-enrolled schools to the inner-
city area. Crosby became a part of the Ligon Middle School Gifted and Talented cc.mpus to.
increase inner-city middle school. capacity.

The objective was to be accomplished over a two-year perlod Eight of-the twelve schools
treated under this objeciive reached 969 to 104% of their capacity the first year.

‘OBJECTIVE I¥: To Establish a Consistent Organizational Pattern of Schools K-5, 6-8, and
9-12) Count; -Wide. Prior to the impieinentation of The Schools of Choice Programs, the Wake
County Public School System organization pattern was incensistent..Orgai izational patterns of
the "ollowing were included: K-1, K-2, K-3, 4-5, K-5, K-6, sixth grade centers, 7-8, 6-8, 7-9, 9-12, 7-
12, 10-12. The preferred organizational pattern adopted by the Wake County Board of Education
was ‘'one based on a K-5, 6-8, 9-12 g%pmg of grade levels. This plan created middle schools and
eliminated sixth grade centers.

With the implementation of TheKSchools of Choice Programs, an organizational change was
made in the following middle schools: Carroll, Daniels, East Millbrook, Ligon, Martin, and West
Miilorook. Due to space limitations, junior high schools were continued-at North Garner, East
Cary and West Cary. At the elementary level, an attempt was made to eliminate all sixth grade
centers. Kingswood is ‘the only sixth grade center which remains. Cary Elementary, Garner
Elementary, Apex Elementary, Swift Creek, and Zebulon Elementary have sixth grade included in
the organization. Knightdale-Lockhart, Baucom-Apex Elementary, Wendell-Carver, Lincoln
Heights-Fuquay Elementary and Willow Springs continue to have an arrangement which houses
grades K-5 in two schools. Six elementary schools experienced an organizational change effective
for the 1982-83 school year: Crosby, Hunter, Millbrook Elementary, Underwood Wake Forest
Elementary, and Washington.

This objective has not been met completely, but considerable progress has been made toward a
uhiform school organization for Wake County Public Schools which is"K-5, 6-8, 9-12. The
aforementioned enrollment changes were facilitated by The Schools of Choice Programs.

OBJECTIVE III: To Racially Balance the Student Populations. Wake County Public
School System’s guidelines for racial balance stipulate that minority enrollment in any school fall
between 15 percent and 45 percent of the total enrollment. Schools named below had minority
enrollments outside of this range for 1981-82 or 1982-83. Nine schools had minority enrollments .
exceeding the 45% upper limit of the range and no school showed less than 15% minority
enrollment during '981-82. As can be seen from Table 2, The Schools of Choice Programs had a
positive impact upon the racial balance »of the schools.

‘ Table 2
Schools Outside the Acceptable Racial Balance Range .
1981-82 1982-83
School Percent Minority School Percent Minority
81-82 82-83 i 81-82 82-83
Enloe Sr. 49 42 Millbrook Sr. 18 14
Carnage Middle * 46 47 Carnage Middle 46 47
Ligon Junior 51 39 . West Milibrook 18 14
Bugg Elem. 58 57 Bugg Elem. 58 57
Conn Elem. 51 44 , Fuller Elem. 54 53
Fuller Elem 54 53 **] ongview 43 59
Phillips Elem. ) 99 63 **Phillips . 99 63
Powell Elem. - 48 38 *Poc 43 59
*Wiley Elem. " 48 . 42 **Sherwood-Baies 42 48.

\/‘ - . - . . .
*Poe and Wiley were made International Studies Magnets and by program design, a variety of non-majority groups
were to be represented and assigned to these schools. Racial balance was not an issue.

- *»*By design, these schools were not made magnet schools and therefore racial balance and capacity were not addressed

Q
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Progress has been made toward achieving racial balance in all the schools in Wake County,
however, some additional changes or controls may need to be implemented during the 1983-84
school year.

OBJECTIVE 1V: To Provide a More Effective and Economical Transportation
System. Wake County Public Schools is in the unique position in the State of transporting 40,000
students over 860 square miles. Prior to the 1982-83 school year, each senior high school served as
a transportation center for their feeder schools or a group of elementary schools assigned to them.
This allowed for more local control, but almost eliminated the possibility of maximizing bus
utilization and effectiveness of operation.

With the coming of the 1982-83 school year, the transportation needs of The Schools of
Choice Programs were added to an already complicated system. Students desiring admission to a
particilar magnet program were provided transportation if he/she were admitied to the program.
It was hoped that through the use of a computerized transportation system maximum use of
equipment and manpower could be achieved.

With the implementation of a computerized system for transportation management, the
number of regular buses was reduced from 598 in 1981-82 to 596 in 1982-33. The number of
students transported daily rose, however, to slightly over 40,000 from 35,000 and this incrcase was
accommodated by the ncw system. .

The following facts must be considered in the evaluation of this objective:

~ 1. The number of miles traveled by buses increased 1,483,224 miles from 1931-82 to 1982-83.
2. The number of gallons of gasoline used increased 234,437 gallons over gallons used during

1681-82.

The number of buses used decreased by « .

The average cost per pupil per mile decreased from .G14 to .012.

The average cost of transportation per student rose $3.97 (from $147.33 to $lSl 30) or 2.6%.

The increase in the number of students transported daily was in excess of 5000 students.

A

The data suggest that computerized management of the transportation system has led to a
feasible, effective system of busing. More students are being transported more miles than
previously. The cost of transportatlon has increased. This objective was partially met. It appears
that the transportation system is more efficicnt and perhaps cost effective but with more miles
traveled, is more expensive.

PROGRAM DESCRIPTION
OBSECTIVE V: To lmprove Educational Programs Through Expanded Curricula. Aiternative
programming was offered in 28 magnet schools. Seventeen schdols were designated as Gifted and
Talented Magnets. This included two middle schools and cne senior high. Two were International
Studies Schools; five were Classical Studies Schools“and five schools offered Extended Day
Programs. Fuller offered both the Extended Day and Gifted and Talented option.

The Gifted and Tzalented alternative offered an expanded curriculum through elective courses.
Electives in visual and performing arts, computer technology, science, foreign language and basics
were options for elementary students. Each school surveyed its student body to determine which
elective courses were of interest. Course offerings were based on student/parent interest and
availability of competent instructional personnel.

Gifted and Talented Magnet programming was facilitated during an eight-period day with
cach period approximately 45 minutes in length. All elementary students receive instruction in four
basic areas: reading and language arts, math, social studies, science and health. Basics are taught

8



for four periods each day. In grades kindergarten through two, Monday through Thursday, two
periods are set aside for electives. In grades three through }L:v"e, three periods, four days each week,
are available for electives. Friday afternoon is dubbed 1.D.E.A.L. Day! This time is setaside for-
field trips, clubs, special projects and other elective activities. Gifted and Talented selected courses
are available for those:students having exceptional talents. Provision is made through electives for
participation in Gifted and Talented selected courses. . )

At the middle school level, approximately four teachers instruct students in the basic areas of
reading/language arts, math, social studies, and science/health during the eight-period day. Three
periods are available to students for electives and/or GT selected courses. Elective classes may
meet iive days per week, or only two, or three days per week. Electives include a majority of
off~rings in academics, foreign languages, visual and performing arts, science, physical education,
computer technology as well as other areas. .

Enloe High School was designated as a Magnet High School. A wide range of acceleratrd and
elective courses were offered. An eight-period day permitted flexible scheduling to include double .
periods for some laboratory coursec or enrollment in a wider variety of courses: Radio, TV
production, visual arts, music, drama, computer technology, advanced foreign languages, along
with a variety of electives challenged Enloe students.

Classical Studies programming was offered at three elementary schools and two middle
schools. This program emphasized reading, writing, speaking, science and character development.
Scheduling occurred during an eight-period day or through a modified self-contained classroom
setting with a double period for language arts/reading. A specific time each day was devoted to
character education. Students read the classics or have them read to them. Although classes in this
program are more structured than in the Gifted and Talented and International Studies Programs,
some electives are offered at the middle school level

Numerous foreign languages are offered in the International Studies Magnet including:
French, Spanish, German, Chinese, and Japanese. Eight periods each day provide time for
electives similar to the previowusly described Gifted and Talented Program. Friday is International
Day, when half the day is devoted to basics and the other half to activities which emphasize
cultural understandings. Opportunities are also available in this program to learn computer
technology and obtain instruction in the basics. The Gifted and Talented Middle School program
is designed as a continuation of the elementary International Studies Program:

Extended Day Programs were established to provide quality care for children of working
parents both before and after school. Parents are charged a fee for this service. Students are
involved in a program after school until 6:00 p.m. which includes learning activities. Examples of
these activities are physical education, clubs, scouts, carpentry/woodworking, art, cc dking, piano,
and tutorial studies. Parents of the extended day students furnish transportation for their children
since they do not come to school at the regular time.

ACHIEVEMENT -

As the curricula in The Schools of Choice Programs have been expanded, many observers
have become concerned that stidents in these programs receive adequate time and instruction in
basic courses. One method of evaluating achievement is through the use of standardized
achievement tests. Several statements can be made about the test scores of all Wake County
students:

. Achievement in reading, language and math (as measured by the California
Achievement Test) in Wake County is considerably above average or norm for the

test.
s



2. Over the past three-year period, achievement scores have continied to increase in .
grades 3, 4, and 5.

3. Achievement scores fluctuate at the middle grades (6, 7, 8). f

- 4. At all grade levels, achievement in math is slightly higher than in reading.

5. The question has been rajsed.as to whether or nat transfer out of a school to a
magnet program resulted in a decrease in school-wide performdnce {of the sending
school) from 1981-82 to 1982-83. If one follows a group of students longrtu&mally,
their does .not appear to be a consistent correlation between test scores and
percentage of students who transferred out of non-magnet schools.

-
A

Achievement test scores for individual students currently enrolled in magnét programs were
collected for 1981-82 and 1982-83. At grades 5 and 8, three years of scores were available, thus
enabling the matching of scores over a three-year period at these grade levels. Wake County Public
Schools administers the California Achievement Test, Form C, Levels 13C - 18C in grades 3 - 9.
The procedure used ‘in this study followed the same group of students regardless of previous school
assignment. Magnet students’ scores were matched for either two or three years. Mean scores were
determined for each grade level by progrant'type. Additionally, data were analyzéd by obtaining a
mean score for each quartile. The data were identified as scores for “draw” students and scores for
base students. Comparisons between these two groups were obtained as mean scores for each grade
level by program type. The following statements can be made regarding the achievement, as
measured by a standardized test, of students enrolled in The Schools of Choice Programs:

) 1. Overall, achievement of magnet school students has not changed significantly. Some
losses are observed but scores are consistently above average. -

2. Test scores in reading, language and math seem to drop consistently from third grade
to fourth grade whether or not the child is in a magnet program :

3. It is noteworthy that in reading and language, GT students appear to have
experienced a loss from grade 3 to 4, which was before implementation of the new
program, and began to regain this loss from grade 4 to 5 which was during the year
of implementation.

4. Of concern, are losses in the area of math in Elementary GT and Elementary
Classical Studies Programs. (

5. There are not consistent differences in achievement as to type of magnet program;
however, a few trends may be emerging: "

a. Students in the International Studies Program seemed to consistently experience
gains in reading, language, and math. A cauticn here is that the numbers are small
but are probably sufficient to be reliable.

b. Performance of students in Extended Day Programs is somewhat stale with
increases in all areas.

c. Elementary Classical Studies students’scores in reading increased while their math
scores decreased. , ,

6. Students in the fourth quartile (75 percentile to 99 percentile) generally showed an
improvement in test scores or maintained the status quo. Mean scores for quartiles
one, two and three varied. In some .ases there were slight gains; in others, losses. A
larger number of gains are seen in reading and language and a larger number of
losses in math. Students in the International Studies Program showed gains in all but
a few areas in all quarnle ail consistently improved in reading and language arts.

7. Generally, the mean scores for draw students are higher than for their base
counterparts except in the Extended Day and Middle Classical Studies Programs
where the gap is not as wide.

8. In order to obtain baseline data in the areas of science and eocral studres the
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Comprehensive Tests of Basic Skills, Science and Social Studies Subtests, were
administered to all fourth and fifth grade students in the Wake County Public
Schools in' May 1983. MealZscores were calculated for students at each grade level by
program type The following observations were made regarding the performance of
students in science and somal studies in the various programs:

a. Science and social studies scores are generally above the national average as is true
for math, language and reading achievement of students in Wake County.

b. The mean score in social studies for students enrolled in the Classical Studies
Program at both grades 4 and 5 are above scores in other magnet programs, in the .
non-magnet schools and above the county-wide mean. This result was more
pronounced in grade 5.

c. Tliere is a difference in the science achievement of fourth grade students enrolled
in the magnet programs and the regular program. The mean score of students in
the non-magnet schools is higher. : -

d. Science achievement of fifth grade students in the Classical Studies Magnets, Gifted
and Talented Magnets, and the non-magnet schools is higher than those of the
International Studies Magnets and Extended Day Magnets. Fifth grade students
in the Gifted and Talented Schools scored higher.

9 Foreign language proﬁCIency was assessed in four schools: Washington, Wendell,
Underwood: G.§. Magnets; and Wiley — Ifiternational Studies Magnet, as a pilot,
study. Students in these schools, who.had_been enrolled in a foreign language
elective for the entire year, were tested individually using the Foreign Service
Institute Test to obtain a rating of proficiency. :

The purpose of this pilot study was to determine if achievement in oral foreign language could -
be-measured and to determine problems involved in assessment of this nature. After one year of a
foreign language elective, approximately 70% of the students earned a rating indicating that they
are able to use common expressions and perform in a limited manner within very predictable
settings using learned phrases in the foreign language. Fifteen percent of those testes were judged
- to know practically none of the second language. Conversely, approximately 15% were functioning
at a level indicétinp, they knew isolated words and phrases or have achieved elementary proficiency.
The grade in which the student was énrolled did not seem to be a big issue so far as achievement
was concerned. Based on comments made by parents on the parent survey, some parents have an
unrealistic notion as to objectives of a foreign language program in the elementary school. This is
an area to be addressed. -

ATTITUDES TOWARD THE SCHOOLS OF CHOICE PROGRAMS

How do the consumers of The Schools of Choice Programs — teachers, parents, students —
evaluate the programs? \This question was answered through focus group interviews and the
collection of survey data. ‘

Research Procedures

The data for the attitude assessment were drawn from surveys of parents, students, and
teachers, and from focused group interviews with parents and students. All parents, teachers, and
students (grades 3 - 12) in the magnet schools were:sent questlonnalres that asked them to respond
to a series of items about their overall assessment of the program, opinions about special issues and
a series of demographic questions. The parent and student surveys were direct, simple statements
asking for a “yes” or “no” response to most items. The teacher survey was obtained through use of
an instrument which provided a choice of five responses. Information from these questionnaires

was summarized by computer and analyzed by Dr. George Noblit. Responses were compiled by
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magnet program type and student responses were categorized as basedor'dr'aw. Groups of parents
and students from each type of magnet program were invited to a focused group interview to elicit
their perspectives. Ten were invited to each hour and a_half interview. The structured interviews
found in Appendix 1l of the evaluation document were used with all groups.

Findings

The results of the interviews and surveys reveal a consistently positive perception of The
Schools-of Choice Programs’success in offering an attractive academic program. Farents, students
and teachers all agreed that they would choose to participate in The Schools of Choice Programs

- again. All three groups perceived students enjoyed school this year, and that early implementation

problems were successfully overcome. 4
"The interviews and surveys sought information on three major issues: First, information was
sought on the adequacy of basic instruction. While most parents and stu’ents perceive the basics
are adequately covered, a majority of teachers perceive that class time and materials are inadequate
for the basics. Second, data was sought on electives. There is a positive perception toward the

~. electives although scheduling. of desirable electives was secn as an issue by some of each of the

groups. Third, data was sought on bus transportation. In general, there is agreement by a majority

. of parents and students that bus transportation is adequate, even given some concerns with length

of ride and overcrowding on some buses.
T}1e findings from sarvey and interview data indicate a generally posmve assessment of the
various magnet programs. The interpretation of the data summarized below indicates departures

-of programs from the generally positive pattern.

Senior High, Gifted and Talented Program -

Enloe studems, parents and teachers were generally quite positive of the magnet rrogram.
Students expressed concern over the six minutes allowed between classes, but others wanted longer
class periods. Parents expressed both concern over basics and also general satisfaction with
delivery. Teachers-expressed disagreement that students choose a balanced schedule. They also
expressed some concern that basics were adequately covered. But as a group, they were supportive
of the magnet program and believed instruction to be adequately provided. As one student at
Enloe stated, “The Program was éxcellent, 1 didn’t expect so much.”

Elementary Gifted and Talented Program -

Parents students, and teachers were positive about the program and most parents would
repeat the experience. Most paren.;, however, considered the equity approach to be desirable.
Some parents expressed concern with schedules, electives, ard the bus ride. Students were very
positive about the magnet program, a]though the bus ride remains an object of concern.

Middle Gifted and Talented Program

The ﬁndmgs from students, parents and teachers were posmve but conditioned by several.
concerns. Students were more vocal in their complaints about the school especially regarding bus
transportation. Draw students tended to be more positive about the program than base. Parents
were highly positive but base lgss so than draw. Parents did express concern with implementation,
elective offerings, and coordination with the high school programs. Teachers in the middle gifted
and talented program were among the least enthusiastic supporters of the program. Their concerns
tended to center on issues of planning time and preparation, curriculum and coverage of basics,

ard adequacy of materials for electives.

&9
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Elementary Classical Program

S

L

Overall, the interpretation of survey and interview data reveal a very positive perception by
students, parents and teachers. Teachers appear to like being in the program. This positive attitude
is shared by the students and parents. In the interview, parents expressed few dislikes. Among
students, a primary complaint was the length of the bus ride, but most were enthusiastic about the
program in the interview and positive in the survey.

Middie Classical Program

Like their middle gifted and talented counterparts, middle classical students, teachers, and
parents exhibit conditional support of the program. Parents were quite positive about the schools
especially the structure and emphasis on basics. They expressed some concern over elective
offerings. Most parents said they would select this school again if they had the opportunity. Middle
classical teachers were the least positive about the magnet program among.teacher groups. They’
expressed. less satisfaction with materials and coverage of basics, the adequacy of existing
curriculum, and students’ schedules and behavior. Students were less positive about the middle
classical program than other magnet student groups. They expressed concern about the strictness
of rules, class lengg}), time between classes, course offerings and schedules. As summarized by one
student: “School was different. 1 learned more in language arts.” Another student said of classes,
“Some were fun. Some weren'.”

International Elementary Program

As a group, the students were positive about the program, but like elementary students
generaily, were less positive about the bus ride. Parents expressed particujar concern over the
distance of bus transportation and general facilities, but this group of -parents were generally
positive about the program, instruction, schedule and electives. These parents were among the least
satisfied with their child’s progress. Nine out of ten parents would, however, repeat the experience.
Teachers were generally positive about the program, but expressed some concern regarding class
time and coverage for the basics. :

Extended Day Program

This program is designed to provide extended activities for children of working parents.
Parents like the program and concept very much. Parents from draw areas were more positive than
parents in base areas. Many of the *’base” parents do not see this program as a magnet. Students
report generally liking the program offered, but would not choose to be in the program. As one
student indicated, “1;have to be in it.” Extended Day teachers were among the least enthusiastic of
teacher groups perhaps because the magnet program is not part of the regular curricuium,
however, no significant dislikes about the program were expressed. In general, parents — and to
less extent, teachers and students — favor the program and are satisfied with-its delivery.

-

Summ:iry of Expanded Curricula Objective

Expanded curricula were offered in 28 magnet schools. One year after implementation, the

" data do not support the notion that achievement in the magnet schools is drastically different from

that in the non-magnets. Most parents, teachers and students responded positively concerning all
the magnet programs. Less support was evident at the middle school level. A majority of parents,
teachers, and students said they would choose the same magnet program again if that were an
Oofp :N.



OBJECTIVE VI: To Provide Equity of Educational Opportunity. One "of the--major
purposes of The Scnools of.Choice Programs was to.increase facility usage and achieve racial
balance in particular schools. These schools, for the most part, were located within the beltline. As
previously described, the curriculum at the elementary gifted and talented magnets was expanded
to provide offerings in an array of content and special interest areas. The structure of the
elementary school was modified to accommodate elective courses. Parental desire for these classes
led to the school administration placing the elementary gifted and talented programs in schools
accessible to students living in ali areas of the county. Gifted and Talented Magnet Programs were
established in eight schools outside the beltline — Apex Elementary, Baucom, Carver, Fuquay

» Elementary, Lincoln Heights, Wendell, Wake Forest Elementary, and Zebulon Elementary. Since

the rationale for placing the program at these schools was one of equal educational opportunity,
these ‘became known as. “equity” programs.

Equity programs did not have *“draw™ students assigned to them. This was the major
difference between the magnet schools inside the beltline and those outside the beltline. In ail other
aspects — personnel, program, funding — the equity programs were comparable to other gifted
and talented programs. The elective scheduling is the same in all gifted and talented magnets, but
the actual electives provided varied from school to school depending upon the interests and
requests of students and their parents. Personnel were assigned and materials and equipment were
provided to a particular school based updn the students’ and parents’ requests for electives.
Personnel, materials and equipment needs differed slightly in all gifted and talented magnets. This
was-true regardless of location — inside or outside the beltline. Slight differences in courses and the

. accompanying support was also evident, but there was no apparent difference.due to equity.

Personnel and materials were provided sufficiently to implement The Schools of Choice
Programs. An opportunity for similar (equitable) educational programs was offered for students to
all parents-in Wake County and this objective was met.

"OBJECTIVE VII: To Provide for Increased Parental Participation. Each magnet school
held one or more parent orientation meetings for the purpose of familiarizing parents with the
magnet concept. At these meetings, the concept of electives was explained. In the Gifted and
Talented' and International Studies Magnets, the scheduling process necessitated the involvement
of the parents. Parents assisted the child in course selection and signed the schedule before it
became final. Thus, parents of students in the above magnet programs were more personally
involved in their child’s scheduling than had previously been the case.

Other areas of parent participation in all schools are PTA membership and activities
sponsored by parents and parent. yolunteers. Whether or not a school had a magnet program did
not seem to affect parent partxcnpauon in these categories. Data of this type gpt 1981-82 was not
available and therefore, no comparisons can-be drawn.

It appears that this objective was accomplished, but through involvement with selection of a
c'ass schedule twice per year and not through participation in general. parent activities.

SUMMARY

v

What progress :has been made toward meeting the objectives of the Schools _of Choice

Programs? \
v B / ’

Facility utilization ranged from 96% to 1049 in eight of the twelve schools targeted for
improvement in the ratio of capacity to enrollmént. This completed part one of a two phase plan.
Crganizational patterns were changed in six middle schools, six elementary schools and four senior
high schools to bring a consistent pattern of organization of K-35, 6-8, 9-12 to schcols in Wake
County. Only three junior- highs, one sixth grade center and two senior highs continue to have
organizational patterns other than the preferred organization adopted by the Wake County Board

of Education.



Racial balance was accomplished in five of the nine schools out of balance during the 1981-82
school year. Some improvemen: was made toward obtaining racial balance in three others.

A computerized system of transportation management has been installed. The average cost of
transportation increased $3.97 per student and more than 5,000 additional students were
transported. The computerlzed system provided transportation to the Schoots ofChoxce Programs
but the cost has risen.

Alternative programming was offered in 28 magnet schools Parents and students

‘demonstrated a high degree of interest in the Gifted and Talented, International Studies; Classical

Studies and’Extended Day Magnet schools. Gifted and Talented programs were offered in eight
schools outside the beltline to provide equity of educational opportunity.

Some concern was expressed by parents, teachers and students regarding the length of classes,
number of elective offerings and bus transportation, but in general these three groups were
supportive of the magnet programs. The scheduling process in the magnet schools necessitated that

" parents become more involved.

Monies for implementation of the Schools of Choice Programs came from three sources: local
funds, state funds, and grants and gifts from federal, state and private sources. Several attempts
have been made to determine the amount of funds which were spent to implement the Schools of
Choice Programs. A separate accounting for implementation cost was not maintained, Per pupil
allotments to schools are based on the number of students enrolled in a school and were the same
for magnet and non-magnet schools. '

The Division of Maintenance and Operations was able to identify the following projects and
accompanying costs as directly related to implementation of the magnet programs:

PROGRAM NO OF PROJECTS ESTIMATED COST

Dance 14 $ 64,713

Audio/ Video- Medla 6 25,421

Extended Day - Lockers 3 2,100

Art 1 3,876

Science 3 13,003

Drama _ 3 ' 4362 o
TOTAL $113,475 ;

Ntem

As stated above, grants represented a third source of funds for magnet school expenditures.
There were ninc sources of revenue from which support was given to the development/implemen-
tation of the magnet school programs providing a total of '$773,899.40 as follows:

Basic Skills Program $ 10.330.00

Bilingual Education 20,878.00
Computeronics 8,359.00
Creative Learning through Arts and

Social Studies 22,498.00
Digital Equipment Corporation 140,000.00
ECIA Chapter 1 (Educationally

Disadvantaged) - - 58,874.40
ECIA Competitive Grant " 108,000.00
Education Consolidation and

Improvement Act ’ 382,716.00
The Transitional Program for . .

Refugee Children ) 22.244 00
TOTAL GRANTS ) $773,899.40

i5



The implementation of the Schools of Choice Programs necessitated additional personnel in some
schools. Generally, these were home-school coordinators and persons to teach foreign language.

Monies in the amount of $323,825 were provided from grants listed above to support these
additional positions. :

Data presented here should be considered as a base for a longitudinal study. Through a study
over time the effects of permanent change become evident.

16
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SCHOOLS OF CHOICE PROGRAM
YEAR END FVALUATION

- AND PPOGPESS EREPORT
October 1983

In ‘Janu,ary 1982, ‘he Wake County Board of Education adopted the Schools
of Cheice Program. Prior to this time the school system had been
experiencing overcrowding in ;;r;e schools and under-utilization of
6tﬁérs; racial imbalance of student bod:':es; inequity of educational
opportunity between schools. The absence of a long-range plan for student
aésig:ment and facility use was obvious. The adoption of K The Schools
of Choice Programs was an attempt to solve these prgblems. The stated
objectives of the Programs were:

1. To improve facility utj:iizaticn systemwide.
2. To establish a consistent organizational pattern of schools
(X-5, 6-8, and §-12) county-wide.
To racially balance student papulations of schools.
_:I‘—o provide a more effecti\;e and economical transportation system.
To improve educational prbg‘rams through expanded micﬁa.
To provide equity of educational opportunity. '

~N o n &~ W

To provide for increased parental participation.
The Schools of Choice Programs were implemented in September 1982.
After one year of operatién it would be presumptious to suggest that the

data are conclusive as to whether or not these programs are successful. °
However, one can look at trends after dne year and gain insight as to
improvements to be made as the programs enter a second year. This should .

be? considered a one-year progress report of a three-year stiidy.
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Several options for obtaining an evaluation of The Schools of

Choice Program were considered by the administration. The evaluation
could have been conducted internally or externally. An evaluation by

an agency outside of the school system. would provide a disinterested
perspective. Time and money were issues. No funds had been budgeted

to finance this evaluation. The Wake Board of Education was interested

in having an evaluation by the summer o/f 1983. External evaluators indica-
ted that. due to the nxassive amount of data to be cdllectec_l and their
schedules it would be impossibe to begin data collection in ay and

. preﬁmt an evaluation in late sumer. Most felt that a longitudinal

study would yield more reliable information.

In an effort to obtain an evs_uatlon of The Schools of Choice Program
and insure that data be reviewed in an unblased fashion, an Advisory
Committee was selected with' representatives from the school system and
experts in curriculum and research from the area mi@sities as well as
the North Carolina Department of Public Instﬁlction, Department of Research.
The names of committee members appears on the preceeding pages. This .
ac?visory group developed a plan for evaluation of The Schools of Choice
Programs vhich is found in Appendix I. Considerable discussion and delibera-

tion led to the formilation of this evaluation plan. It was considered

the most responsible approach to conducting an evaluation, given the

N
~

ccnstramgs of time and offort, needed to conduct an éevaluation of a

program of Ehls scope.

Limitations of thls Studl

The Advisory Conm:.ttee suggested that evaluatlcn of a program of
thls magnitude would probably take about three years and further that 1t

A | o 21




should imvolve longitudinal assessment of the program over at least a
three-year period of time. This was based onthe asmtim"ciuac the
implementation year requires many changes and thus the program may not
operate as srrbot.hly as in subsequent yéars and a chahge is truly a change
only when it stands the test of time. These occurrences make interpre-
taﬁicn of the data diff:i:cult. Since evaluation procedures_ were not

decided upon wuntil eight months after initial implementation of the programs
the design was limited to collection and analysis of data which were
already available. |

Evaluation of Objectives

The research design developed by the Advisory Committee called
for the evaluatidﬁ of the School Board's objectives of The ‘Schools
of Choice Programs which are listed on page one. Therefore, the data
which have been gathered and the analyses of these data will be presented
as measures of The Schools of Qbice Program objectives.

Objective I: To Improve Facility Utilization Systemwide. Over the

past several ~yéafs the Wake County School System had experienced a gradual
decline in the number of students enrolled in its schools. Total enrollmen!
dropped from 55,649 in 1976 to 53,322 in 1982, based m the 20-day enrollmer
figures. Presently, the largest classes are found at the middle and senior
high school levels, foretelling the coming of smaller enrollments ar these

levels in a few years as the elementary students move up.
AN

Wake' County, however, has grown in population, increasing from
229,006 in 1970 to 301,327 in 1980. Raleigh's population also has increase
from 122,830 to 150,255 during the same period. The population incresa-se



has been the result of migration from other areas of the Research Triangle '
Park and suwrrounding areas. Numerous new housing developments can be
found in the northern, western, and northwestern parts of the county. !
Si:mJltarleously, neighborhoods within the beltline have "aged-out."
This means that a larger percentage of citizens with school—ége children
_ moved into areas outside the beltline. This population shift in size and
location has dramatically affected the use of school buildings.
Existing housing patterns encouraged under-utilization of immer-city
schools and overcrowding in the northwest Paleigh - Wake Countzr, Cary and
, Apex areas. It was hoped that The Schools of Choice Pr.:ograms established
in under-utilized schools and offering unique programs would attract |
students from overcrowded ones.

After one year, what progress has been made toward this objective?

The Wake County Board of Eduo?;tion established school capacity

figures simultaneously with the adoption of The Schools of Choice Program '
- Capacity figures for all schools are shown in Table I for 1921-82 and 1982-33.

Age and condition of the build:ir;é, ‘plant layout, grade level, and whether

or not programs -are housed there that demand additional space were

considerations other than square footage in the determination of capacity

’for the schools. Thus Table I indicates the percentage capacity based on

the above capacity determination which.was then compared to enrollments

for 1981-82 and 1982-83. - |

In order to accomplish the goal of increased facility utilization,
the school administration developed an assignment plan which included 28

magnét schools to be implemented oﬁ a two-year period. Nine schools
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within the city area were targeted due to Ln_'lder-er:mrollnmt or ratial
imbalance of the student population. 'Ihese'schools were: Bugg Commn,
Hunter, Lacy, Poe, Powell, Poot  (elementary); Martin and Enloe ‘
(secondary). ‘ T -

Nineteen other schools were designated to house Schoois of Choice
programs to meet other objectiﬁes. Racial imbalance was evident at I%gon,
Fuller and Wiley (falling out51de the 15 to 45 percent minority range).
AWashmgton and’ T}nderwood were converted to a K-5 organization from sixth
grade centers. Crosby and Ligon were cambined to form a middle school.
All other Gifted and Talented, International Studies, and Classical Studies
S programs were located strategically in order to make magnet programming
accessible to students in all areas of the county This included programs
outside the beltlme such as Fuquay Elementary, Wake Forest Elementary,
Apex Elementary, Baucom, Carver Lincoln Heights, Wendell Elementary and
Zebulon Elementary. Middle school Classical Studies programs were
established at Carroll and Carnage to provide a ccntmuum of Classical
Studies programming. Additionally, the Extended Day programs were scattered
throughout the city and placed in locations which would be convenient for
worldng parents. They were located at Combs, Olds, Prillips, Fuller and
Joyner. |
The school system's plan to improve facility utilization was a two
phased plan. The ten ta:rgeted schools named above, were to be filled
during the first year as parents chose The Schools of Choice programs
for their children. It was plamed that during phase one some non-magnet
schools would experience va decrease in enrollment and in many cases enrolim
was anticipated to drop below capecity figures. The second phase would
entail some assignment of students from schools which contimued to be over-

enrolled as well as to leave available space to accommodate anticipated fut

FRIC growth. The second phase was to be c%épleted during 1983-84.




. HIGH SCHOOL ORGANTZATION

ANll FACTLITY USAGE 1981-82; 1982-83

TABLE 1 ,
ENROLTHENT TO FINORYTY

ORGAN1ZATION CAPACITY 20-DAY ENROLLMENT CAPACITY RATIO ENROLLMENT
HOOL 1981-82 | 1982-83 | 1981-82 | 1982-83 | 1981-82 | 1982-83 | 1981-82 1982-83 | 1981-82 | 1982-83 COMMENTS

9-12 6-12 | 830 830 | 1,048 | 1,111 1260 | 14 [ 167 16
1ve *10-12 9-12 [ 1,530 | 1,530 | 1,199 | 1.547/ 78% 07 | 3.5 40 Kinth grade added 1982-83
. *10-12 9-12 | 1,660 | 1,660 | 1,413 | 1,529 85% 106 | LS 34 Ninth grade added 1982-83

10-12 | 10-12 { 1,400 | 1,400 | 1,395 | 1,34 “100% _ 96i 2.7 21
: 9-12 9-12 900 90 | 952 935 | 106% 1047 2.1 N .

“p 9-12 9-12 | 2,000 | 2,000 | 1,495 | 1,90 5% 97% 9.4 42 Senior high G.T. Magnst

9-12 9-12 830 830 m 740 9. | 89 35.3 2

10-12 | 1012 | 1,270 | 1,270 | 1,295 | 1,262 | 102 997 | "25.1 3
¢ *10-12 9-12 | 1,450 | 1,640 | 1,352 | 1,709 9%% 1047, 17.5 14 | Ocganization change to 9-12
! *10-12 9-12 | 1,50 | 1,850 | 1,575 | 2,057 | 101% 111% 25.5 vX| Ninth grade added 1982-83
st 9-12 9-12 900 900 810 779 9. | 87 3.5 3

7-12 7-12 900 900 623 614 | 69 667, 4.8 40

J

8 of Choice Program
zational Changes 1982-83
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JIR)IOR;HIGI/HIDDIF. SOI00L. ORGANIZATION

!

AND FACILITY USAGE 1981-82; 1982-83

TARLE 1 .
m'l' 10 AIRORTTS
ORGAN1ZATION CAPACITY 20~DAY ENROLLMENT CAPACLTY RATIO ENROLLMENT .
) "1981-82 | 1982-83'| 1981-82 1982-83 | 1981-82 | 1982-83 | 1981-82 { 1982-8] |. 1981-82 1982-81 : COMMENTS
%68 | 7-8 g0 | 800 | 9 &7 | maz | an | 175 | 17 | Sixth grade moved to elementary tn
. ) . 1982-33 during ;enovation
dle -3 | 68 850 gso | 837 m o | o | 463 | 47 o
die | w9 | 68 975 o5 | 103 | rews | tom | wm | 265 | 25 |Ocpantzation chaged fo 68
dle .9 | 68 o5 o5 | o | e | osm.y com | 2.6 | 28 |orgmizarion chafiged to 6-8
wior . 79 | 79 o5 | o5 | Lo | Low | wen | 3% | 29 2 '
dwtor | 67 | 67 g0 | ss0 898 3 | 95 | om | a5 | 2
ook Jr. | %19 | 6-8 975 o15 | 1,021 Tyao | men | 12m | 25 | 28 |organtzation changed to 6-3
le 6-8 | 68 675 675 598 en | 8o | o | 209 | 28 '
e | w9 | 68 gso | L0 | s | 112 o | o | 513 | 39 |orgatzation changed to 6-8
le *6-9 | 6-8 90 | 950 % | 991 sen | 1w | 2.2 322 | capacity adjustment or CT Maget
c Jr. Bo | s9 | now | now | o | Low || o % | 2
Middle | 65 | 6-8 900 %00 676 606 | 7% 67, | 0.5 N
Junor 79 | 749 700 00 | 660 65 o, | osm | w3 | 23
ook tiddld %79 | 6-8 o5 | ors | Laes | La9 | w2 | owsn | 178 14
e 68 | 68 975 975 g3 | 902 iz | 9 | 0.4 1

of Chofce Progrem

tionsl Changes 1982-83
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EIRFNTARY SONOL OPFANTZATION

D FACTLITY USAGE 1981-82; 1982-83

TABLE 1
— | ENROLIRERT 10 | . HINOKTTY
- ORGANIZATION CAPALITY 20-DAY ENROLLMENT CAPACITY RATIO ENROLLMENT
1008, 1981-82 | 1982-83 | 1981-82 | 1982-83 | 1981-82 1982-83 | 1981-82 | 1982-83 | 1981-82 | 1982-83 COMMENTS -
K-5 K-5 60 | 600 620 s | 0% 9% | 25.7 2%
46 4-6 | 550 625 419 615 762 og | 25.8 23 '
K-5 K-5 400 400 so9 | 49 | owem | e | 29 27
K-3 K-3 550 500 468 si | oesy | w2 | 313 30 C.T. Magnet 1982-8)
K5 | K 650 | 650 | oss6 | s |Temw | swm | 225 | 3 |
3 K-S K-5 550 550 628 65 | man | me | 23.1 19
K-S K-S 600 600 548 482 o1, s | 286 3
& K-S 425 45 | 407 7% 97 | 57.8 57 Classical Magnet 1982-83
k-6 | K6 | 1,000 -| 1,000 935 o0 | % | 9on | 196 n |
K-5 K-S 525 525 375 ) n, ny | 2J 2 Extended Day Magnet 1982-83
K-5 K-S s | 400 3 a2 |- | w3 .| s b G.T. Magnet 1982-83; reduced by 75
1gon) % | 68 m | © heane part of Lign 6-9, 1982-33
K-5 K-5 550 550 507 368 927, 674 | 4.9 43
1 Woods K-5 K-5 625 625 668 653 | w07 | w5t | 174 21
K-5 K-S s | 35 %Y, N8 | 107% 957 | 53.7 53 Extended Day & G.T. Magnet 193283
= 4-5 550 500 | 381 158 6o |72 ¥.1 ) ri;r.‘r:w:;%gc; Capacity reduced 50
K‘-6 K-b 1,100 | 1,100 912 89 83% 81% .| 3 36

3 of Choice Propgram
zational Changes 1962-83
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ELEMENTARY SQHOOL ORGAMNIZATION

ANA FACILITY USAGE 1981-82; 1982-83

TABLE I
ENROLLHENT 1O ATRORTTY
) ORGAN1ZATION CAPACLTY 20-DAY ENROLLHENT CAPACITY RATIO ENROFIMENT ;
0L 1981-82 | 1982-83 | 1951-82 | 1982-83 1961-82 | 1982-83 | 1981-82 | 19682-83 1981-82 | 1982-83 COMMENTS
K-5 k-5 | s00 500 sl | 41 1027 g | 2 1
o6 k5| 600 500 463 447 m g, | 4 | G.T. tegnet; Capacity reduced 100
in 1982-83
ve | K K-S 550 ss0 | 1,136 s | 20m | 103 | 153 20 '
K-S K-5 450 450 27 %5 7 | oma 39 | Extended Day Hagnet 1982-83
6 6 350 350 % 3l 95%. g | 201 2%
K-2 K-2 350 600 0 122 126, o | 2.7 25 | Mew achool butlding 1982-83
K-5 K-5 525 525 400 415 7, 1 | 8.3 4 | Classical Magnet 1982-83
ahts k-3 ] ka3 600 550 498 an 83" g6 |- 3.3 1 |G.T. Magret; Capacity reduced by
. 50 in 1982-83
1-5 35 0 | s 514 42 99, 85 | 2 2
K-5 K-5 350 350 232 217 667 62, | 43.4 59 -
K-5 K-5 725 ns | 692 91 o7 | w9 | 251 2
-6 K-5 950 %50 | 843 636 | 8% er. | 9.4 |
K-5 | Closed | 150 1% " 16.7 )
ks | s | eoo .f o0 | e | oem | w26 | mmo| a7 | 2
k-5 | s 600 600 484 437 817, | 19 2
K-5 K-5 350 150 155 1% 100 oy, | 40.7 35 | Fxtended Day Magnet
K5 | ‘%5 150 150 198 197 ST s | on.g §1 | Extended Day Vogner

of Choice Program
ational Changee 1982-83
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ELFMENTARY SCHOOL ORCANIZATION ‘ Y,
AND FACILITY USAGE 1981-82; 1982-83
TABLE 1
ERROLLFERT 10 SARGRITY
ORGARI.ZAT 10N CAPACITY 20-DAY ENROLLMENT CAPACLTY RATIO ENROLLMENT
100L 1961-82 | 1982-83 | 1961-82 | 1982-83 | 1961-82 | 1982-83 | 1981-82 | 1982-83 | 1981-82 | 1982-8) COHMENTS
K-5 K-5 470 470 336 375 n% 80% 42.1 47 Intemational Studies Magnet 1932
K-5 K-S 45 310 251 307 127, 997, 48 38 G.T. Mapnet; Capacity reduced byJ
K-5 K-5 600 600 504 433 84% 12% 39.5 43 ;
K-S k-5 375 375 268 375 nz 100% 313.3 k)| i
ates K-5 K-5- 45 | 45 168 292 877 69 | 42 48 '
K-5 K-5 600 600 546 457 917 7% | 29.9 22
K-5 K-5 500 500 432 386 86% . 43.6 43
k K-6 K-6 595 595 530 447 89% 75% 30 30
x 6 K-5 550 400 413 416 75% 1047, 2.1 21 G.T. Magnet; Capacity reduced by
students. Organization changed K¢
K-5, 1982-83
K-5 K-5 150 150 304 260 ’”? 2057, 173% 17.3 20
K-5 K-5 600 600 558 492 937, 877, 27.4 27
t *-6 K-5 900 825 805 788 897 96% 28.3 - 26 G.T. Magnet 1982-8); Capacity
reduced by 75. State identified
G.T. Sixth grade removed.
* 6 K-5 750 500 nj 440 95% 88% 34.9 38 G.T. Magnet; K-5 organization in
1982-83; Capacity reduced by 250
rver K-5 K-5 800 725 782 508 987, 0% 33.8 13 G.T. tagnet; Capacity reduced by
75 students 1932-83

 of Choice Program
ational Changes 1982-83
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EIFHPMTARY SQU00L ORGANIZATION

i

AND FACILITY USAGE 1981-82; 1982-83

TABLE 1
) EHR HIRONTTY

ORGANLZAT10N CAPACLITY 20-DAY ENROLLMENT CAPACITY RATIO ENROLLMENT
0L 1981-82 | 1982-03 | 1981-82 | 1962-83 | 1981-82 | 1982-83 | 1981-82 | 1982-83 | 1981-82 | 1962-83 COMMENTS

K-5 k-5 600 600 487 453 817 76% 44,2 40

K-5 K-5 350 ° 350 218 281 98% 82y 48.1 4 | Intemational Studies Magnet 1992-93
ngs K-3 ¥-3 250 250 238 249 95% 1007, 26.3 28

¥-5 K-5 450 450 441 413 987, 92% 2.6 2 ,

K-6 | K-6 825 750 848 831 103% 1117 18.6 £Y) C.T. Magnet; Capacity reduced by

75 students in 1932-33 .

of Choice Program
ational Changes 1982-83
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Table 2 shows a comparison of capacity to erwollment for the nine
targeted schools for the two year period 1981-82 and 1982-83: -

o ' .Table 2
Capacity Versus Fnrollment in Nine Targeted Schools

School Enrollment to Capacity Ratio
1981 - 1982 1982 - 1983

Bugg 73% 96%

Corm : 73% 103%

Hunter _ 7 897,

Lacy ~ 76% 797

Poe 1% 807,

Powell 7% 9,

Root 717 1007

Martin 887, 104%

Enloe 75% 97"

The four schools below are treated under the reorganization objective

but are also deserving of attention in this area.

Capacity Enrollment Utilization Percent
1987 - 1983
‘Ligon/Crosby . 1,100 1,124 98%
Underwood 400 416 104%

Washington 500 440 88%

Washington, Underwood and Crosby were sixth grade centers during 1981-82.
Only Washington's and Crosby's enrollments were at capacity. Washmgton and
Underwood were corverted to K-5 Gifted and Talented Magnet schools featured

in the draw fram over emrolled schools to the irmer city area. Crosby became
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a part of the Ligon Middle School Gifted and Talented campus to increase immer
i city middle school capacity. |

This objective was to be acccmpiished over a two-year period. Eight
of the twelve schools t:réated under this objective reached 967 to 1047 of

their capacity the first year.

Objective II: To Establish a Comsistent Organizational Pattem of Schools

(K-5, 6-8, and 9-12)' County-Wide. Prior to the implementation of the Schools
of Choice Programs the Wake County School System organizational pattem was
inconsistent. Organizational pattems of the foilcwing were included: K-1,
K-2, K-3, 4-5, K-5, K-6, sixth grade centers, 7-8, 6-8, 7-9, 9-12, 7-12, and
10-12. The preferred organizational pattern adopted by the Wake County Board of
'Educaticn was crc based mn a K-5, 6-8, and 9-12 growping of grade levels.

This plan created middle schools and eliminates sixth grade centers.

Table I lists the grade organization of each school for 1981-82 and

1982-83. 1982-83 was the first yedr of implementation of the Schools of
Choice Programs. Data is also preser\ted for the year whlch precedad implementa-
tion of the Schools of Choice Programs (1981-82). An asterisk beside the
level indicates, that a change hzs occurred. Four senior high schools which
previously had a 10-12 grade organization now have a 9-12 grade level
organization. Due to spéce considerations, Cary Senior High and Gamer Senior

' High contimue to have a 10-12 organization while Zebulon Senior High has a

7-12 organization.

in organizational change vas made in the following middle schools:
Carroll, Damiels, East Millbrook, Ligon, Martin, and West Millbrook Middle.
Due to the space limitations mentioned above, junior high schools were ‘
oontinued at North Gamer, East Cary and West Cary.




At the elementary level an attempt was made.to eliminate all sixth
grade centers. Ar this point, Kingwood is the dﬁly sixth grade é@tér which
remains. Cary Elgugntary, Gamer Elementary, Apex Elementary, Swift Creek,
and Zebulon Elementary have a sixth grade included in the organization.

(See Table I). Rnightdale-Lockhart, Baucom-Apex Elementary, Wendell-Carver,
Lincoln Heights-Fuquay Elementary and Willow Springs continue to have an
arrangement which houses.g;rades K-5 in two schools. Six elementary schools
experienced an organizational change effective for the 1982-83 school year:
Crosby, Hunter, Millbrook Elementary, Underwood, Wake Forest Elementary,
and Washingten.

This objective has not been met completely, but considerable progress
has been made toward a uniform school organization for Wake County Schoois
vhich is K-5, 6-8, 9-12. The aforementioned enrollment changes were
facilitated by the Schools of Choice Programs.

Objective III: To ,Racial]y Balmce the Student Population. Table I
indicates the percentage of minority enrollments by school for the 1981-
82 and 1982-83 school years. Wake County Public School System's guidelines
for racial balance stipulate that minority enrollment in any school fall
between 15 percent and 45 percent of the total enrollment. Schools named
below had minority enrollments cutside of this range for 1981-82 or 1982-
83. Nine schools had minority enrollments exceeding the 457 wpper limit
of the range and no s chool showed less than 157 minority enrollment during
1981-82. As can be seen from Table 3, the Schools of Choice Programs had a

positive impact upon the racial balace of the schools.
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Table 3
Schools Outside the Acceptable Racial Balance Range

1981-82 ~ 1982-83 .

< SCHOOL PERCENT MINORITY SCHOOL~  PERCENT MINORITY
1981-82 1982-83 1981-82 1982-82
Enloe St. | 4o 427, Millbrook Sr. 18% . 14%
Cirnage Middle 46% 479,  Carnage Middle 46% 4T
Ligon Junior 51% 399 West Millbrook 18% 147
Bugg Elem. . 58% - 579  Bugg Elem. 58% 57%
| Corm Elem. " 51% 449, Fuller Elem. - 54% 53%
Fuller El ? 54 537 **Longview 437, , 59%
Phillips Elem: 997, 637  *Phillips ° 99% . -63%
Powell Elem. 48 gy *Poe Coax 59%
*Wiley Elem. = 487% 429,  *Sherwood-Bates 42% 487,

"% Poe and Wiley were made International Studies Magnets and by program design,

a variety of non-majority groups were to be represented and assigned to
these schools. Racial balance was not an issue. :

** By design, these 'schools were not made magnet schools and therefore racial

balance and capacity were not addressed during 1982-83 in the Schools of
Choice Program. '

Four schools had minority enrollments in 1982-83 that fell outside
Wake County guidelineé. Two of these four (Phillips and longview) were
;'ecounmded for closing once the ‘Schools of Choice Progréns were implemented.
A third school, Poe, was hmade an International studies magnet, and by
program design and philosophy, a variety of nm-,thajority groups were to be
represented and assigned to this school. Therefore, rac:.al balance was not

a factor at Poe. It was anticipated that the draw to the mégnets would

 effect Sherwood Bates as well as.Longview. A committment was made to protect

orogram integrity at these two schools by maintaining persarmel staffing'

—

—

ttems and instructional resources. - ’
-
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in Wake County, however, some additional &mges or controls may need to be
implemented dz:;mg the 1983-84 school year. .

Objective IV: To Provide a More Effective and Economical Transportation

Ss_Ltem Wake Cownty Public Schools is in the wnique position in the State of
transporting 40,000 students over 860 square miles. Prior to the 1982-83
school year, twelve separate bus fleets were operated. Each senior high
school served as a transportation center for their feeder schools or a group -
of elementary schools assigned to them. This allowed for more local control,
but almost eliminated the possibility of maximizing bus utilizatimn and
effectiveness of operation. Some attendance areas scheduled ele:ﬁxtary and
secmdary schools to either start or end simultaneously, requiring those

areas to be given more buses than should have been needed.

) Wlth the coming of the 1982 83 school year the transportation needs of
,the magnet were added to an already complicated system. Students desm.ng
adm:Lsswn to a particular magnet progran are prc\rlded transportation if he/ she
were admitted to the program. Previous experiences mch.cated that new programs
had little chance of success if tra’xsportatxon is not furnlshed. It was hoped
‘ ‘ ‘that through the use of a computerized tramsportation system maximm use of

p equipment and man-power could be actieved.

Problems Addressed-

| The Magnet Program was implemehted with trensportation providecl for

P.!agnet' Students. The humber of regular buses was reduced from 598 in

1981-82 to 596 m 1982-83. The mumber of students transported daily rose to just
 over 40,000 from 35,000, bt this increase was accomndated by the system.

More- effective routing reduced the cost per f:upil per mile for transportation.

. -
. -
- .




Areas Which Continue to be Problematic

Many bus routes are longer than deé‘ffé*a":by pa*f.‘ents, students or the
Wake Schools Administration. Some schegl administrators complain that they
do not have as mich control over discipline and student belmripr as in the

past. The estimated cost to operate a bus is $.87 pér mile.

The figures below also indicate that although the cost per pupil,
per mile has decreased, the number of miles traveled, has increased and
thus the average cost per pupil is up $3.97 for the year.

.Table & /7
Transportatmn System Statistics . .
1981-82 - . 1982-83
Number of mlles traveled o ' 6,333,909 7,817,133
Number of gallons of gaoline consumed 1,302,049 1,536,486
Number of buses used | . 598 - 596
Average cost per pﬁpil per mile $ .0140 $ .0120
Average cost per pupil ' $ 147.33 § 151.30
Total cost of activity bus routes - $30,969.23 $54,160..73
Total cost of Ligon shuttle - N/A -. 8,469.23
Number of double drivers | Nome Yot Available
MNagber of drivers driving dowble routes Not Available Not Available

o~
s

Conclusions 14 _ “
Tﬁe question is, !'Is this a more economical System of Transportation

than the one available in 1981-82?" This is a d.'L.I.flC‘.J.lt question to answer.
On the surface more miles are belng driven at a sllghtly cheaper rate.

Tt is difficult to say that it is more economical. There is little doubt

that the current system is more efficient and perhaps effective. Without

42



.

the current system, plus the iuplmtatlon of the magnet programs one would
expect the cost ﬁf transportation to increase. 'I‘herefore one can probably

" say the system is cost effective.

18

Objective V: To Improve Educational Programs Through Expanded Curricula.

Following the establishment of the Schools of Choice Programs by the Wake
County Board of Education, the following _séhools were designated to house

magnet programs for the 1982-83 school year

Apex Elementary
Baucom Elementary
Carver Elementary
éonn Elementary
Fuller Elementary

F{m;uay Elementary ’

’-Iunter Elementary

Ligon Middle
Martin Middle

Poe Elementary

Bugg Elementary
Lacy Elementary
Root Elementary

Combs Elementary
Fuller Elementary
. Joyner Elementary

Gifted and Talented

International Studies

Classical Studies

Extended Day

43

L:incoln Heights Elementary
Powell Elementary
L'xlmdérwood Elementary
Washington Elementary

Wake Forest Elementary
Wendell Elemni:ary

Zebulon Elementary

Enloe Senior High

Wiley Elementary

Carroll Middle
Carnage Middle

Olds Elementary
Phillips Elementary
4
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Tmplementation of The Schools of Choice Programs required a change
in philosophy and scheduling in the schools involved. Each magnet school
was established with the hope that unparralleled programming would draw
students to that school and thus accomplish many of the previocusly discussed
cbjectives. Each mgnet' program offered something wmnique--scheduling, courses,

services.

Sy

A thread of similarity runs through all the magnet schools.. Parents -
now have an Opportuuty to choose areas of euphas:Ls of stidy for their
children Each program operates an eight period day which includes bas:.c
courses and electives. Parents can request placement for students in any
- of these magnet schools. The only limiting factors are: amount of space avail
able in the school and a commitment to maintain racial bai.ance. There is
no "'screening" process. Transportation is provided. Each type of magnet
school offers programming which is somewhat different from, pther magnet programs
The following pages contain a description of each type of magnet progfam. ‘ | Both
elementary and secondary models are presented as well as a typical ‘schélele for
each.
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THE GIFTED AND TALENTED ELEMENTARY MAGNET SCHOOL
PROGRAM DESCRIPTION

The ‘Gifted and Talented Magnet School is founded on the belief
that all students possess gifts and talents that need to be identified,
valued, murtured, and rewarded and that it is the responsibility of
| educaéors and and parents to identify these gifts and talents and provide an
educational program which develops ‘them. Because the gifted and talented magneﬁ
school addresses the gifts and talents of all children, there a:re no
performance measures, auditions, or tests that need to be passed before a

child is accepted into the school.

The philosophy of the Gifted and Talentéd Magnet School is put into
effect through the structure of the curriculum and instructional techniques.
The curriculum model advocated is a ''choice' model for studaits and parents.
It provides them with options .and alternatives to learning and is built on
student gifts, talents, strengths, needs, and interests. The program désign
is flexible to accommodate varying types of gifts and talents.

* ELEMENTARY MODEL

The three curriculum components which make up the gifted and talented
magnet school program are the BASICS, ELECTIVES, AND GIFTED AND TALENTED
SELECTED COURSES (hereafter referred to as GI SLECIED 'CDURSES.) All students
are involved in theh basics and _elect'ives, while students involved in the
GT selected courses are those who exhibit strengths and capabilities in

particular areas.
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i
All students have an eight-period .day with each period consisting
of forty-five minutes. These periods are not distinguishable in
kindergarten through grade two with the exception of the .two periods each
dé.y that are set aside for electives. With the exception of the electives,
students in kindergarten through grade two are placed in self-contained
classrooms with enrichment activities,. art, music, physical education,

and library experiences being part of their basics.

In grades three through five, two teachers are responsible for a
group of approximately fifty children. These two teachers provide
students with instruction in the basics ~ reading/language arts and social
studies during one two-period block and math, science, and health during
other two-period 'blo&. Three periods, four days each week are avaiiable
to students for electives and/or GT selected courses. Students are assigned
to the basics, but parénts and students choose the courses to be taken in
the electives and GT 'selected areas. "I'nése courses are selected on student

and parent interest.

Curriculum

Based on the philosophy of the gifted and talented magnet school,

"the curriculum is divided into three components: BASICS, ELECTIVES, AND

GIFTED AMD TALENTED (GT) SEI..ECI'ED QOURSES.

.Basics: All children participate=and recei&e instruction in four
basic areas: reading and language arts, math, social studies, science
and health. Instruction in the basics component is plammed to accommodate
each child's skill level. Students in kinergarten through second grade also
have scheduled periods for music, art, physical education, and library
experiences as part of- the basics. Students in grades three through five
have these subjects/offered to them as part of the electives. '
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Parents and students may expand Basics instruction ﬂrrough a choice
of academic electiveé. Additionally, all basics are offered in an accelerated
format to students imvolved in GT selected courses. The electives and GT
Selected ¢ourses provide children with the oppértmnity to épply their basic

skills in a variety of ways.

Electives: The &lectives portion of the Gifted and Talented Magnet
School program is comprised of high-interest courses that are chosén on an
individual basis by parehts and students to match student iﬁterests and needs.
In the electives portion of the curriculum, courses are offered in the
following areas: reading/language arts, social studies, math, science, health
physical educatioh, foreign langﬁage, art, instrumental and vocal music,
dance, dréma, éomputer;s, life skills, contemporé,ry arts, and media.-

Studies in the electives are designed to allow children to match their
ixltefests with appropfiate programs- and to develop new J'ntefests and knowledge
A child does.not have to show a special talent in order to take an elective.
These courses give students the opportunity to study what they want to know.

Students in kindergarten through grade two are offered electives four
days a week for two periods each day. Students in grades three through five
are offered electives four days a week for three periods each day. These

students also have elective activities on I.D.E.A.L. Day.

Gifted and Talented Selected Courses: A child's particular strenths,
gifts, and talents determine what courses he/she will take in the GT Selected
Courses, for this is the highly individualized part of the curriculum. Here
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students who have oxﬁ:standﬁng strengths -and capabilities in a particular
area, or areas, apply their lmcwledge in new ways and pursue ideas in greater

depth and breadth. These areas include: general j.titeliectual ability, aptitu

. in specific academic subjects, creative or productive thinking, and visual

and performing arts.

Students are chosen for GT selected courses through a nomination process.
The teachers make most of the nominaticns and serve as advocates for their
nominees before' a panel that includes specialists as well as administratcrs,
feview tﬁe"appropriateness of an advanced class for the child. However, a
parent also may nominate his child or a child may nominate himself to be
considered for placement in GT selected courses. The final responsibility

for placement rests with the administrator. Students who are involved in GT

~ selected courses are assigned to these courses during electives periods.

While basics are taught five days per week, electives and GT selected
tourses are offered four days each week. Cne day enzitled "I.D.E.A.L. Day"
(In-Depth Experiences and Activities for Leaming) is scheduled each week to
allow students to specialize in the performing arts, visual aits, vhysical
education, futuristics, or academic areas. This allows a student with a high
level of interest in music, for example, to-devote mostc of the clectives time
on I.D.E.A.L. Day to this area. On I.D.E.A.L. Day students mast half the
day in basics and half the day in €lective activities. This gives students
the opportunity to apply basic skills and talents to a group project or

performance, or participate in a related off campus activity.

Support services such as Chapter I Reading, Basic Skills Reading/Math,
Migrant Education, Bilingual Education, and/or Exceptional Children's Resourc

programs are provided for students during the periods scheduled for elective:
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Sample Schedule - Elementary Gifted and Talented School

Kindergarten - Grade 2

Mon. JTues. [ Wed. | Thirs. |Fri.

P BASICS
10:0

2 BASICS
0:45 |

3 BASICS
11:30 .

4 BASICS | LUNCH
12:15

5 BASICS j LUNCH : I
1:00l Tell Turtle Write On/ | p

6 |I (Computer) Write Now | R,
1:45] African A.

72| Safari FRENQ{'TA T
2:30 .

3 345ICS DAY

Grade 3 - Grade 5~

Mon. ] Tues. | Wed. | Thurs. | Fri.

'1 Shutter Bug | lism

0:00[Sports for |French

2 |Everyone 1A
0:45
3 BASICS
1:30
4 BA£ICS
:15
5 RASICS | TimcH L.
1:00 .
6 RASICS | LUNCH E.
:45 .
7 : BASICS L.
2:30 Onstage with
g {CHAP. T. RE'A]} Music _ DAY
P
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MIDDLE SCHOOL MDDEL x_\

In grades 6-8, four teachers are responsible for a group of approximately
100 students. These teachers provide instruction in the basics--reading/
language arts, social studies, math, and science/health. " Three periods are
available to studenté for electives and/or GT selected courses. Elective clas:
may meet five days per week; or only two; or three days pér week. Middle schox
students have an eight-period day.

Students enrolled.in classes of the visual and performing arts are given
an opportunity to contribute to displays or participate in several performance
during the school year. Middle school students choose electives for a semester
but some such as foreign language and music can be continued for the year. Soc
temmis, dance, photography, creative cuisine, computer programming, typing, cho
French, and radio, T.V. production, and English granmar are examples of electiv
available at the middle school .

Sample Schedule

G.T. Middle School’

Hour — Period : Class

8:00 - 8:42 1 Basics - Social Studies

3:42 - 8:52 .. Homeroom . .

8:57 - 9:39 2 Monday/Tuesday - Termis ;
Wednesday/Thursday - Video - T.V. Pm

9:44 - 10:26 3 Monday/Tuesday - Photography/Dar<ro
Wednesday/Thursday - English Grammar

10:31 - 11:13 4 Basics/Language Arts

T1.18 - 12:00 5 Basics/Math ~

“1:05 - 12:47 b Lamch ) . L

12:59 - 1:34 7 Basics/Earth Science

1:39 ~ 2:25 3 Yonday/Tuesday/Wednesday/Thursday

Typing

Electives held two days per week meet on alternate Fridays at the regular time.




26

G.T. Magnet and Non-b’agiet' Compared

The G.T. Magnet Schools offer a wide variety of electives not found in the
regular curriculum. For example, physical education is a required course in
the regular cwrriculum and the course is the same for everyome at a grade level.
In the G.T. Magnet Sf::hocl, a youngster may eleot to tske soccer one semester
and termis the next. The G.T. Magnet schedule calls for an eight-period day
vwhile non-magnet classrooms are somewhat self-contained at the elementary level.
N This means that each teacher(s) establishes a schedule for a specified class-
\ room. Electives in the G.T. Magnet Program :anlude computer technology, forelgn

\language, academic electives and a varlety of offerings in the arts.

\ Electives are available in the regular school program at the middle school
leve} but the ntnbor is usually limited to art, music, industrial ai-t;s and
foreign language. The G.T. Magnet schedule at middle school calls for an
eight-period day as opoosed to a six-period day in the regular school. Arena
scheduling is used at the secondary level. A home school coordinator is afrailable
at both G.T. magnet levels to work with parents and facilitate elective scheduling.

This position is not found in non-magnet schools.

EKI'ENDEiJ DAY MAGNET SCHOOL
The Extended Day Program provides before and after school care for
children in grades kindergarten through five. The program operates: from 7:00
A.M. until the regular school program begins (9:00 A.M.) and from.the close
of the regular school day (3:00 P.M.) until 6:00 P.M. Children enrolled in
this program also attend the school for the regular day program from 9:00 A.M.
until 3:00 P.M. Programming in the Extended Day Magnet during the regular

school day is very similar to that found in non-magnet schools.

S
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Children parti Clpatmg in the Extended Day Program can be brought to

school before the regular §chool day begins and remain after school to
participate in developumtél and enrichment acti\rj.ties V’,Jorldng parents
may brmg their children to' school en route to work and pick them up on the
way home. Transportation for all children participating in the Extended Day

Program is provided by pa.rem;:s.

Certlfled teachers and teacher aides are employed to staff the Extended
~ Day Program The ‘.o;lowmg is a sample staffing pattern:

{ Sample Staffing Pattemn
(3ased on 140-150 students jenrolled in the Extended Day Program).

Morning Program Hours:
- 3-5 Teacher Assistants 6:50 A.M. - 8:30 A M.
Volimteers

Afternoon Program

1 Guidance Counselor/Extended 11:00 A.M. - 2:30 P.M.

Day Coordinator 2:30 P.M. - 6:00 P.M.
Extended Day Program

5 Teachers (1/2 Time Positions) 2:30 P.M. - 6:00 P.M.

2-4 Teachers Assistants 2:30 P.M. - 6:00 P.M.

1/2 Time Positions

Volunteers

The axriculum developed for this program is based on the premise that
the activities offered extend and enrich the regular school program while
providing children with opportunities to explore areas of interest. The

following areas are offered during the Extended Day Program:
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. ARTS AND CRAFTS: weaving, painting, sculpting, drawing
. DNDUSTRIAL ARTS: woodworking, solar energy projects', photography
. PHYSICAL EDUCATION: gymastics, tumbling, gross and fine motor activities,
team sports, movement education, dance
. MULTI-EXPERIENCE CENTER: math, science and language arts activities, cooking,
seving
. MJSIC: instrumental and vocal
. SMAIL AND LARGE GAME AREAS
. HOMEWORK AND STUDY TIMES
. SPECIAL INTEREST ACTIVITIES AND CLUBS
>
Parents pay a fee for their child to attend the Extended Day Program. This

fee covers the cost of program persormel, materials ,' and a daily snack for all

children.
Sample Extended Day Schedule ‘
7:00 A.M. - 9:00 AM.  Supervised activities (Library, small games, homevork)
9:00 A.M. - 3:30 P.M. Regular school schedule
2:30 P.M. - 2:45 P.M. Students dismissed from regular cléssrocms
1 2:35 P.M. - 3:00 P.M. Snack .
3:00 P.M. - 3:35 P.M. Physical education period for all students
3.55 P.M. - 5:30 P.M. Activity Station (activity may change weekly)
5:30 P.M. - 6:00 P.M. Students remaining, gather in Learning Center for

activities of their choice.
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Extended Day Magnet and Iiggular Program Compared

A regular instructicnal program is found in the Extended Day Magnet School.
Course offerings and scheduling are the same during the normal school day. The

Exte.nded Day Program is unique in that child-care before and after s.chool is

" offered to working pare:nts Quality ch:le-care provides an opportunity to engage

in activities which enhance the regular curriculum. Due to the fact that the

: parents come to the school twice per day, parental participation has greatly

increased in these schools.

THE INTERNATIONAL STUDIES MAGNET SCHOOL

The International Magnet School is designed to meet the needs of a large

_and increasingly diverse population. It is important that educational programs

are provided to increase awareness and wnderstanding of the world commmity that
is rapidly developing and shaping to American experience. The International
Studies Magt"xet is based on the philosophy that education must prepare students .
to live responsibly, commmicatively, and competently in a world of increasing
intemational tensions, economic interdependence, cross-cultural conflicts,

and tecimological competition.

.
N

Two elementary schocls were desig';v.ated as Intematicmnal Studies Magiéts.
There is no middle school eqm.valent The three curricula components which
make up th: Intarnatlcnal Studles Magnet Pro-rram are the BASICS, ELECTIVES, AND
CDNCEZNI’RATION/GIFI'ED AND TALENTED SELECIED COURSES. All students are mvo_lwd
in the Basics and Electives, while students inwvolved in the Concentration /GT

celected Courses are these who exhibit strengths and capsbilities in particular

‘areas.

All students have an eight-pericd day with each period consisting of

forty-five minutes. With the exception of the two periods per day for four
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.days for electives, students in kindérgarten through grade two are placea in
self~contained classfocms w:.th enﬁclment activities, art, music, physical
educa-ion, and library expeﬁmces being part of their basics. Students in grades
3-5 have four periods for basics; 3 periods for electives and one period for

' lunch/physical activity.

Students are assigned to the basics, Concentvations/GT Selected Courses, .
but parents and students choose the courses to be taken in the electives.

. These courses are selected on student and parent interest.

.

p11 children participate and receive instruction in four basic areas:
reading and language arts, mathematics, social studies, science and health.

Instruction in the nasics component is plarmed to accommodate each child's skill

&%

level. Students in kindergarten through second grade also have scheduled periods
of ‘msic, art, physigal educa"tion, and library experiences as part of the basics.
Students in grades Jiree thrdugh five have these subjects offered to them as part

of *he electives.

'\
Parents and students may expand basic instruction in their choices of
\ -

electives. " The basics are incorporated into all areas.of curriculum. The
electives, Concentrations/GI Selected courses provide children with the

‘opportunity to reinforce their basic skills in many different ways.

The electives portion cf the International Magnet School program is comprised
of high-interest courses that are chosen on an individual basis by parents
and students to match-student interests and needs. The elective courses are
designed to develop 1:1nderstanding of major systems which influence the present

O  and future condition of world societies. Major systems which affect t.hé quality




of human life experience are: Teclmological Systems, Commmications Systems,
and Cultural Systems. The Tnternational Magnet School Cirriculum vrovides

elective courses in these three major systems.

Under Technological Systems, elecuive courses € tend the basic mathematical
concepts to application in c-eative problem solving and statistical analysis.
Computer literacy and use of the computer as a tool for research and mamagement
are included. Science and media tectnology are organized to offer explorations

in specific speciality courses.

- .The area of Commmrication Systems provides courses to develop fluency and
high proficiency levels in thinking, listening, speaking, reading, and writing
in English and s=lected foreign languages. The socia‘l science and arts courses
examine Cultural Systems through the comparirgz and contrasting of man's beliefs,
goverrments, records, institutions, methods of exchange,. and creative expression -

in the nation ahd in the world.

Studies imthe €lectives are designed to give :hildren a wide background
of experiences, allow them to match their interests with appropriate programs,
and to develop new interests and knowledge. A child does not have to show a

special talent in order to be introduced to these new areas. A child needs only
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to have an interest and willingness to learn. These courses are highly motivaticnal

and give students the opportvnity to study what they want to know.

Bilingual Education
The design of the Internmational Magnet School is-such as to serv2 a student
body which includes students who come from a wide range of world cultures such



as England, Germany, France, Italy, nations of the Orieat, and developing nations
of the East and South. These students and their families bring a wealth of
cultural resom;"ces to the International Magnet School commmity. While the magnet
. school provides structured language skill development in English for these
students, they may also participate in language, art, and cultural studies courses
wh:l.ch focus on their native backgrounds. Thus, the International Magnet School,
serving an internationai student nopulatlon is enriching for both American-born
children and children from other lands and provides an opportunity for both to

imprcve their understanding of each other.

Sample Schedule: Intematicnal Studies Magnet

Kindergarten - Grade 2

Monday Tuesday Wednesday Thursday "Friday
1 RASICS ' BASICS
2 BA%ICS
3L : LUL{CH - l
4 BAAICS : '
INTERNATIONS
5 BAS[ICS AL DAY
Spanish IB
6 Room 13-A
Puppetry #2 Teem Sports
Gym
BASICS BASTICS




Grades 3-5

Monday Tuesday Wednesday Thursday Friday )
1 -
2 B A S I C S
Intrcauction to ,
3 Data Processing ‘Expository Writing
- Begiming -~ - Prin i 5
4 German ‘ et
5 LUNCH ;g?,
}-i-
6 ¥
7 B A S I . C S ‘
8 Germz.a Castles Soccer

International Studies Magnet and Non-Macnet Compared

As was seen'in the G.T. Magnet, this magnet program offers electives and an
eight-period day. As opposed to other magnet programs, the emphasis seems to be
on foreign language, gaining an understanding of other cultures and emphasis on

teclnology (computers).

In comparison, the regular school program has a six-period day; instruction
in foreign language is not available; additional electives are limited to art and
music.

THE CLASSICAL STUDIES MAGNET SCHOOL

PROGRAM DESCRIPTION

The Classical Studies Magnets, as they are designed for Wake County, attempt
to incorporate the 'objectives thg.; are characteristic of good traditional
programs across the nation and in this school district. Imstruction is teacher
directed with emphasis on the mastery of skills in the basics - reading, writing
and aritl‘met“r\ic. Character education,' discipline, parent involvement, science
and citiz;ensh'ip are also important aspects of this curriculum.

! -+ 08
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This magnet gives emphasis to some areas that may be unlike most traditional
schools. In language arts, for instance, oral language, formal and informal,
is given high priority in the curriculum. Students learn how to make presentations
in all subject areas that will give them proficiency and confi.dence. Literature,
from the classic fairy tales to traditional works of the masters is read to -
and by the students in this program. Composition for personal expression and
for academic exposition is stressed. A high value is given to vocabulary develop-

ment and expansion.

Curriculum

The curriculum in the Classical Studies Magnet gives emphasis to the mastery
of skills in reading, writing, and mathematics. JCna.racter education is an integral
part of the curriculum. . Instruction is provided in a structured atmosphere.
Students are given ample practice for the basic skills in classwork and in home-
work. Frequent tests are administerad to determine progress and instructional
needs. 'Study skills are taught in order to insure the student's growth in
independent s't':idy habits. A very stmng emphasis on literature and acquisition
of writing skills prevails in all the Classical Studies Magnets. Each grade
level has a recommended list of classics that sﬁudz—mts read or hear begirming

with kindergarten.

In the elementary school, reading and related language arts occupies
almost half of the school day. In the middle school, language arts are taught
at least two periods everv day for all three grade levels.

Writing emphasizes correct spelling, sentence structure and vocabulary

advancement. Stress is given to originality, content, clarity, and logical

09
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presentations. Frequent assignments are made in expository and creative

writing and are correlated with the various curriculum areas.

Oral language is stressed in every subject area. Frequent opportunities
are made for the student to make presentations to small and large groups.
These presentations include reports, recitations, debates, ad oral responses

to teacher's questions or directives.

Social studies and ‘health, are integrated into the curriculum with
built-in op ities for the student to excercise his knowledge of the basic
skills in addition to acquiring knowledge in these content areas. Also, students
are encouraged to use the critical thinking skills that are introduced in the
basic areas. Addltlonally, science is emphasized. Through a science resouce
teacher, instruction is offered twice weekly to all students in grades 1- 5

in a laboratory setting provided in each school.

Physical eduation, art, music are offered according to district regularities.

These areas are incorporated into basic programs when it is deemed appropriate.

In addition to the academic curriculum, the Classical Studies School places
high value on character education, and daily lessons are plammed for instruction
in this area. Character education in the Classical Studies Magnet aims to
teach students to be considerate, respectful, responsible, knowledgeable, and

productive citizens.

Parents have specific responsibilities for involvement in the child's
educational experience. Parent education programs are offered t:o. increase
the parents’' knowledge and effectivenegg as they participate in the schocling
process. Conferences are scheduled on a regulai' basis for the purpose of
sharing information regarding the child's progress. |
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Sample Student Schedule:

Time of Day Subject Minutes Per Day
9:00 - 9:15 Character Education 15

9:15 - 11:15 Reading/Language Arts 120

11:15 - 11:45 Physical Education 30 )
11:45 - 12:00 Classics Read to Students 15

12:00 - 12:30 Lonch 30

12:30 - 1:15 Mathematics 45

i:lS - 1:55 Science(2)/Social Studies(3) 40

1:55 - 2:35 Art/Music/Health/Library/Assembly 40

2:35 - 2:55 Silent Reading/Recreational 20

Reading
2:55 - 3:00 Preparation for Dismissal 5

MIDDLE SCHOOL MODEL

In the Classical Studies Middle School, foreign language and vocational
studies are imtroduced into the curriculum in addition to other elective and
interest courses that support the basic areas. Higher level English and mathemat
courses are offel_'gd to those students who need more in-depth work with the basic
areas. PBmphasis on developing skills in basic areas, writing and character

education continue.
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Sample Student Schedule: ‘ T \/

Time of Day Subject Minmutes Per Day
8:06 - 8:20 - Homeroom/Character Education ' 20
$:25 - 9:06 ‘Science 41
9:10 - 9:53 Social Studies 43
9:57 - 10:40 _ Interest Qourse M/W/T 43
P.E. - Tues. |
| Health - Fri.
10:44 - 11:26 Language Arts 42
11:30 - 12:12 Language Arts : 42
12:16 - 12:58 ‘Linch | 42
1:02 - 1:42 Elective/Typing . - . 40
1:46 - 2: Math ‘ _ 42

Classical Studies Magnet Versus Mon-Magnet Program

Readmg, writing, speaking, mathe}natlcs and character educatlon ’
are emphasﬂed in the Classical Stud:l.es\Schools. Students become familar
with classical literature.. The curriculum and programming are more tradltq.ona
than is fownd in the non—magnet schocls. In the eleuﬂ;taz‘;fy classical
studies, magnet language arts and relat.e‘] activities occupy alrmst half the
. school day while a oo permd bleck is allotted for language arts ‘at- the midc
school level:
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ENLOE MAGNET HIGH SCHOOL

OVERVIEW
The Wake County Public School System developed the Enloe Magnet High
School concept to offer an attractive, unique and educationally sound
program in order to attract parents to send thei;: éhildren to this pro-
gram voluntarily, althougl': it might not be located in their immediate
neighborhood. Four major long-term goals of this program are the follo®
ing: _
o To offer a flexible schedule to allow maximm utilization
of resources and persommel.by developing the gifts and
talents of the high school magnet student

e To provide curricular programs not offered in the regular
high school program '

e To provide mumercus quality educational programs from
which parents ard their students choose their own instruc-
tional opportunities
e To allow students the chance to concentrate in special
fields of study through an extended eight-period day and
miltiple periods in specified courses
The Magnet High School is uﬁique in many ways. The flexible student
scheduling mears that students may not meet every class every day, while
others may meet some classes for more than one period per day. Courses,

mumbering well over three umdred, are offered to allow students a choice

in their program of study. lore than two-thirds of these courses are not

offered at amy othetr high school setting in the System. Students may

choose a concentration in at least one field of study where classes may
meet for two-period blocks of time. Along with a concentrated area of
study, students are allowed, through an extended .eight-period day, the
opportunity t';vo explore areas that are not available in a regular high

school setting. The Radio/TV/Motion Picture curriculum focuses on the
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design and production qf programs that are classified as instructional
software.’ Thése areas of exploration may be in a specialized creative -
area or simply areas of interest. Computer math and science, social
science, sbecial foreign languages, intensive language arts and readﬁg
programs, perfcrming and vistal arts (including tours and many perfor-
rm.ncesj, new and immovative approaches to health and physical education,
extended vocational programs, and a specialized counseling program are
only a few of the special programs being offered.

A follow-up of a school's graduates often allows ome to‘view another

dimension of the school's population, goals and achievements. Below is a

profile of the students who graduated in 1982 from the Frdoe High School

Magnet:
Errolled in a four year college or university 40%
Emrolled in a commmity college 367
Enrolled in vocational training —_
Found full-time employment - 119
Found part-time employment —_
Enlisted in military - | 13%

HISTORY

In the past four years, Enloe Magnet High School has been in a
state of flux. When the School opened in the fall of 1980, student
participation in the designated magnet courses were linmd ced t“o a select
group of students.. This created an image of two separate student bodies.
This separatenesé was fm'ther'complica_ted by the fact that in the pre-
vious vyear the neighboring junior high was closed and that fécility
became part of the high school campus Thus, the'image of two student
bodies was firther enhanced by the two separate campuses. The magnet was

created in an attempt to fill empty classrooms due to declining errollment
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and to bring suburban white students into the facility to achieve racial
balance. Until fall, 1982, the draw to the magnet high school waskless

than successful.. In August, 1982, the situation changed and Enloe High

School had a united study body of 1,900.

3

The following events occurred to fill the two campuses: (1) over
three undred courses were made available to the entire student body
(this widespread availability of classes lessened the division that
existed among students); (2) the course curriculum was made more rele-
vant to the needs and interests of the student body; (3) students and
their parents have input and authority concerning the selection to a
student's course of étudy; (4) the image of the school and its students
has constantly improved due to honors and awards received by the students
and programs; (5) students have taken greater pride in their campuses,
and their studies, and show increased. appreciation of one another.

MAGNET SCHEDULING

The students enr;lled in the Magnet High School have flexible
scheduling opportunities not offered in the traditional High school.
There are courses which may be selected in all areas of study which
meet during two-period blocks of stime eack day. This time fluctuates
within the eight-period day to allow maximum utilization of the facility.
Other flexible scheduling allows for nearly every class to meet a double
period once each week for special extensions of instruction. Some two-
period blocks meet the last periods of the day to allow off campus

activities and extended practice, research, or facility usage.
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Studerts not enrollad-in two-period-a-day ctﬁxrses would meet each
class five per-cds e vieek but not meet every day. This allows for one
two-peri.od block a week for six class periods. Fifth and sixth periods,
as designated iunch periods, would meet every day at the same time inter-

val. A matrix slwwirg the schedule is belcw.

Monday Tuesday Wednesday Thursday Friday

o~V LN
F,\noxm&lﬁwpn—‘
lqgoooxmgp{_\_zw
o~ W
co~LI W

L = Laboratory time

This scheduling best allows the implementation of the unique course
offerings at the Magnet High School. To more fully explain the scheduling,

a sample student schedule is presented below.

First Period - English
Second Period - Math

~—  Third Period - Science
Fourth Period - Drama
Fifth Period - Lamch
Sixth Period - History
Seventh Pericd - History
Eighth Period - P.E.

The student's schedule could be the one shown below.

Monday Tuesday Wednesday Thursday Friday
Math English Math English English
English English Math Math Math
Science Science Drama Science Science
Drama Science Drama Drama Drama
Lunch - Lunch tunch " Lunch Lunch
History History History History History
History History History History History
P.E. P.E. P.E. P.E. P.E.
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ACADEMIC PPOGRAM

Enloe High School Magnet has something for almost everyone. A student
may enroll in advanced courses, take advanced placemént courses, sign up_
for a regular high school schedule or enroll in basic courses if remediation
is needed. Many offerings are available in the Arts areas. Vocational
courses, computer technology and radio, TV production are emphasized. Variety

anc choice are the themes.

Requirements for graduation are the same as for students in the other
liake County High Schools, but the opportunity of expanding one's knowledge
beyénd normal classroom activities can be found at Enloe. Graduation re-

quirements for a 9-12 school are:

English 4 units
Math 2 units
" Social Studies 3 wmits
Séience 2 units
Health and P.E. 1% units
Electives 6% units

Language Arts

SEadents are required to take a survey course each year--
9, 10, 11, and 12. - (The survey course is required for all students except
thoSe‘taking Civilization and Culture each year or A.P. English the senior
year.) The survey course is offered on three levels of difficul-
ty--basic level, average level, and advanced level. Students may select

the level of difficulty they wish to take.

The required English course each year will emphasize vocabulary,
reading, and writing skill development and literature and literary terms

rather than a concentrated study of speciiic works of ''great literature."
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Students gain an awareness of the rrqfér authors and works from each
literary period, but they select electives to pursue an in-depthétur’fy
of a specific author and his work.

In addition to the required survey course, students may take elec- -
tive courses that offer in-depth study of topics cf interest. Elective
courses may be either a year or a semester in length. <

The Civilizatiomn and Culture course consists of a chrondlogical
study of history, litefature, and the arts. The course is diviced into

4

four years of study.

Social Studies

Opportunities for.a wide selection of elective courses areiprovided
in all grades from nine through twelve. Basic graduation requireme‘t;,t;
are met within the framework of course 9ptions available to all stu-
dents. Diploma requirements mandate a minimum of three yé'ars‘. of the sc;rci:al
sciences for all candidates for graduation. Requiré:mt’é in‘cl'uc-.ie‘i'?oﬁf’
semesters of American Studies and two semesters of World St:odiésl §tudents
who participzte in the International Studies, Coverrment and Law, and
Civilization and Culture Programs meet graduation reqqirements'ciuring
their course of study. These programs require a two-period block of time

for the entire year.

-

The govermment and law pragram has cbvious career implications-for the
student whose interes: lies in this area of the sacial sciences.. In-depth

studies of the forms of goverrment as they exist to&y, theoretical and

practicel issues relating to public and private jurisdiction, &nd the

historical evolution of the concept of justice provide the basis of thlS

program.
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The international studies program integrates social science, language
_arts, and foriegn language studies. Students are concerned with man, his
various cultures, religions, beliefs, and practices. Also, world coopéra—
tiop, conflict, interdependence, and comparative politics are major topics
of study. By merging the study of the political, economic, and social
histories of countries with their languages and literature, the interna-
tional studies program gives students an international perspective on -
-current as well as past issues which spage the world in which they live.
Special opportunities to learn European and Asian lanaguages is an exciting

dimension for many students. Extensive field experiences in the commmity

and travel provide another key element to the program.

The civilization and culture program combines the study of history,
literature, and art appreciation. Students earn one English credit and
one social science credit for this course. In addition, an advanced place-
ment program exists which offers students an opportunity to pursue college-
level stiv in American history and European history. In the program, a
student ca.. receive advanced placement and credit, or one of these, upon
entering college. ‘ "

Mathematics

. Two full units of study in mathematics are required for high school
graduation. In the Magnet High School, those units are not specified as
to particular courses. Students may select areas of interest by year,
semester, or nine-week courses as long as the total credit in mathematics
is at least the minimm of two full units. Students may enroll in basic
math courses, take the regular course available in any of Wake County's

high schools or choose to specialize in mathematics.

63



45

Students who choose the Magnet High School for the concentration in
mathematics must. consider the following foﬁr years of basic or core cur-
ficulum: Grade ¢ - Integrated Math I; Grade 10 - Integrated Math II;
Grade 11 - Precalculus Mathematics; and, Grade 12 - Advanced Placement
Calculus witn Analytic Geowetry. The integrated approa;ih to mathematics
in~orporates algebra I, geozretfy, and algebra II, kir_xte_rtwu'ning the topics
as the scope and sequence demands that they be taught. Although the
students dc not, then, take tﬁe traditional sequence of algebra I,
geometry, and algebra TII, they are well prepared for the precalculus
course at gr_.'ade 11. Flexibility is built into the mathematics program
strand for students who have accelerated t'e beglrmmg algebra studies
in grade 7 or 8, or who choose to enter the Maznet High School after
grade 9. Becaus: of the regular course offerings, a grade 7 student in
algebra I cou_d enter the Magnet High School in ;ade 9 in honors algebra
IT and proceed in grade lO with precalculus mathematics. cvikewise, a
student entering beyond gfglde nine should be able to adapt to the many
coursé offerings and enter the core curriculum in mathematics. |
Foreign Language ”

Opportunities for devéldping corversational skills in a wide variety

of languages and for learning \\;\about comntries and cultures of other people
are available. Students interé\sted in pursuing in-depth study of a lan-
guage may enroll in French, Spaﬁish, German, Latin, Pussian, Japanese,

Italian, Chinese, Arabic, Hebrew, Vietnamese, or Laotian.

In order to fully comprehend the interrelationship of the world's
countries and cultures, focus is om common problems such as social justice,

resource distribution, pollutiom, housing and food. ''Third World"
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countries and their place in global affairs is included. Cultural ex-
changes of people, ideas and artifacts are arranged. OCpportunities for
visual, oral, and personal commmication with other countries are avail-
able to students. A student may be enrolled in foreign language for

- four years at Enloe with offerings from basic through advanced instruction.

Arts or Music

‘Visual Arts. The visual arts program is a two-track program with
instruction provided by on-staff artists in their areas of expertise and
supplemer:ted by guest artists of local, state, and national reputation.
The advanced track is an in-depth program which meets the requirements of
the serious student of art. The initial class is a Fundamentals course
which lays the groundwork for the subsequent atelier classes. In the two
dimensional airea, students study drawings, color and design theory, psy—'
chology of visual perception; water color, oil and acrylic painting;
relief, intaglio and silk screen printings and art history. In the 3-
dimensional area, students study hand built and wheel through pottery,
glaze formulation, sculpture, enameling, metal crafting, and fibers

(weaving, batiking, and fabric printing).

Miidi-course, which are an immovative and integral part of the program,
. offer nine week and semester classes in such areas as calligraphy and
c;mmercial art wl.ich ~erve to supplement the advanced track. Additional
mini-courses of students wno are excited by the flexibility to explore
individual areas c¢f interest. These are students who are often shut out

of the traditional high school program.
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Field trips, membership in the N.C. Art Society, and participa-
tion with the civic and business commmity have made a positive contri-
bution to the students. Mumerous national, state, and regional awards
have been won by Enloe students giving rise to a recent citation for

national excellence in art.

Dance. Enloe's dance studios have been especially designed to pro-
vide the optimum conditions for learning with such advantages as mirrored
walls, bars, and wooden floors. Instruction is provided in three separate
categories: jazz, modern dance and ballet. Guest performances, artists
and an artist-in-residence grént expand the program and introduce the

students to the viability of dance as a current art form.

Skills. strength development, and body control are studies in the
basic classes leading to an appreciation of the body as a living 3-D art
form as it moves through space. In the advanced classes, students learn
to choreograph and produce their own compositions. The dance groups have
perforgéd at many civic functions and schools, as well as special perfor—

mances at the Governor's Mansion and on television.

Drama. The drama offerings at Enloe have been expanded from that
of the typical high school program to offer a total of 12 courses avail-
able over a four year period. These courses range from an introductory

course to the advanced course, ''Technical Theatre.'" Through courses
selection, advanced students concentrate on one or more of the various
areas in drama: makeup, costuming, set design, improvisational threatre,

history of the theatre, etc.
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Field trips to local theatric productions as well as involvement in
the various local groups provides an expanded enviromment for motivation
‘and learning. Three major in-school productions afe presented each year.
Mini-productions are presented to various school and civic groups, as
well as participation in armual arts plosure activities on the State

Capitol grounds.

Band and Orchestra. The band section of the‘uusic department at Enloe

provides basic band experience for enrolled students, as well as concen-
trations in more specialized areas. The basic band experience includes
two levels of concert band, training band, and an after school marching
band all operating concurrently. The additional areas include but are not
limited to: pep band, jazz-rock ensemble (state band), brass choir,

\

clarinet choir, percussion ensemble, an instructional solo class, herald

trumpets, and a vériety of small ensemble and solo groups.

Orchestra is a daily class; three days per week are spent in group
perfofé;nce, the remaining two éfe devoted to small groups and individual.
instruction. Great flexibility for dealing with individual accomplishment
and skill levels make our program exciting. A number of Enloe students

have wen honers in\state and regional conpetitions.

Vocal Music. Students enroll in the vocal music program through
selection of the Voice I class for begimmers. With concentration on
correct vocal production, the topics studied includes: 17th and 19th

century Italian Art Songs, English folk songs, and selections from
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Schubert and Schumarn. Voice II continues the skill development begun
in the proceeding course and expands the repertoire to include Brahms,

Mozart, Haydn, and French Art Songs‘. All classes present concerts and

recitals on a regular basis.

A unique component of the Enloe program is the music theory courses
which range from begimning to advanced. Advanced students may elect
"Composition" as a means of developing their creative skills. The piano

lab features 13 electronic keyboards and four class levels.

A total of 8 teachers participate in the five arts/music programs
listed above. These teachers provide instruction to a total of 438
students.’

Science and Technology

Computer Technology. The computing facilities at Enloe include

2 Gigi intelligent terminals which are linked via a multiplixer to a

DEC computer shared for instructional purposes by all Wake County Schools.
Students may elect to take either computer literacy courses or courses

in which programming skills and techniques are stressed. Languages
available to the student include BASIC, PASCAL, FORTRAN, COBAL, DAL.
Courses are designed so that a student may learn several languages during
his high school career. Students on independent study may develop . ax
materials, write programs applicable to other content areas, irvestigate

and learn a new programming language or assist in computer classes .

Radio. The radio program stresses the study and application of theory
and techniques used in broadcasting. Classroom discussions cover 2 variety
of subjects: sound, news, script—writing,‘spéakers, commercials, malti-trac

recording and more.
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Students actually write scripts, make recordings, and hold planning
sessions in a studio furnished with equipment which exceeds that of most
commercial stations. Advanced course offerings cover such areas as

management, production, ¢dvertiiing, and other specialty areas.

Television. Enloe Magnet High School's television and motion picture
department is unigue not only on a county level, but as a premier program
for the state as well. It is the onl, high school program in North Carolina
which features a fully equipped studio with faculty having actual network
experience. The range of courses available here exceeds that of most

colleges.

The t s pv.c - ntudent learns an overvieir of television, productior,
skills and zzchsviques. Using equipment w ich has all the components-of a
commerc, .i gtatinn, our advanced studerts specialize in various typas of

producti-ng: dooomentary, sports, nows, children's programming, etc.

Unde - in- ructor guidance, st.lents write, tape, edit, direct, and
product their own programs. Qu-ll..+, originality, and craftsmanship
swapled with technical know-ho are © :eessary coror-wins students have

mastered at the completion of our course of stuuy.

Science. The science c;:ficulum.fbcuses.upon presenting the tradi-
tional discipline areas of b ology, chemistry, and physics in at least
two formats. A strong academic approach to subject area in year-long
courses provides a traditional approach in science to those students who

desire those courses. A strong laboratory experience base enhances these

courses.

'-\I‘
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A :cung academic a;;proaéh to subject drea in year-long, semester, -
and a ni:z-week course provide a scierice turriculun attuned to t:he social
issues ©f today and the future as the second format. Students have the

opportunity to construct their dlSClpllne studles from a wide range of
options. Visits to research laboratories and functional scientific

facilities on a loce’, state, and national level are available.

G.T. Biolog: students design and carry out original science research
projects. Vertetrate Zoology students design and mlplement "field" re-
searci. pio2.s (such as live animal trapping and food selection by
wildlife); cwiiplete experiments studying the effects of the hormone
thyroxin on tadpole metamorphoses and study reproduction in African Clawed
Frogs . Tue male and female frogs were mJected with human chorionic
m~»:mdot7:oph:.n and induced to lay eggs. The development of the larvae

are studied.

" A total of 19 teachers serve the four curriculum areas previcusly
discussed. These teachers provide instruction to 1,851 students taking
science and technology courses.

‘'ocational Education

The high school magnet vocational curncultm is designed to: (1) help
students acquire skills (a) for entry-level employment and/or (b) to serve
as a basis for further education and training; (2) provide experiences |
which will help students make informed and meaningful educational and
career choices; and (3) prepare stmdents for their multiple roles as home-

makes, wage earners, and CONSUmErs.
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The vocational education cu%riculum at the high school magnet
includes courses in the progfam areas of: (1) Business and Office
Education, (2) Pome Economics, and (3) Marketing and Distributive Edu-
cation (MDEj, (4).Trade and Industrial Education (T&I), (5) Health
Occupations, and (6) Industrial Arts. Students may earn credit
toward graduation through cooperative education courses (in business,
MDE, and T&I) which include both classroom instruction and employment

experience with pay.

Vocational Education courses provide opportunities for 1,545 students
- to make practical application of commmication, computation, and éocial
skills they have learned in other courses. The 17 vocational education
teachers provide activities thét enzble the student to integrate cogni-
tive, affective, and psychomotor skills in realistic learning activities.

Special Education

Special education stgdenfs at Enloe High Schooi take courses in
English, Math, Science, Social Studies, and Vocational Education. Addi-
tionally, an independent study opportunity is available. The Special
Education Department serves 77 students who are mainstreamed in fegular
classes to varying degrees and 31 students who are in low-incidence pro-

grams . -

£

The cross-categorical program eﬁploys three specizl educators who
provide instruction in English Math, Science, and Social Studies to 77
exceptional students. These students are designated as educable mentally
handicapped, learning disabled or emotionally handicapped. The classes
are grouped primarily by academic needs, rather than by area of excep-

tionality. The instruction in these classes ranges from corrective to
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remedial and focuses on preparation for the N.C. Competency Test in
grades 9 and 10. The emphasis in grades 11 and 12 is on survival
skills necessary for daily'living. Students are mainstreamed to the

degree that is appropriate in all academic and vocational areas.

Two low-incidence programs are also found on the Enloe campus.
'A program for trainable mentally handicapped adosescents, ages 12
through 16, serves 19 students. One teacher and two aides provide
limited academic instruction emphasizing survival skills as well as
pre-vocational and vocational training. The TMH sﬁudents at Enloe
are mainstreamed if appropriate. Several students haﬁe attended'
vocational classes on a limited level and all the students participate
in a dance class taught by one of Enloe's dance teachers. Student
aides work‘in the program providing additional instructicn and super-

vision for the class.

Two classes for autistic adolescents are also at Enloe. These
classes provide intensive training in language and in appropriate be-
havior. The students are trained in a classroom that offers many |
features found in a sheltered workshop envirorment. The two teachers
in the classroom are assisted by two aides and several student assistants.
The student aésistants are required to compleﬁe research in autism and
develop instructional units to be used in the classroom under the super-

vision of the teachers.

2

The 138 students identified as gifted and talented are provided
courseé within each department. These courses allow for concentrated,

advanced study ahd carry weighted credit.
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Bilingual or Multi-Cultural Education

Foreign language instruction is ,avail)able in Fgenci'x, Spanis‘h, German,

“Latin, Japanese, .and Russian. For most languages, a.travel exchange or

~ study tour program is gvailable during the stmmer months. Prior to .

these visits to other countries, the students stud}; the pepple. and "their
culture. During the tour/visit, the students live among the people and”

visit sites of interest.

Within the Social Studies Department, advanced level students may
concentrate in the International Studies area.

Advanced Study

Advanced study programs are available in the areas listed below.
Students are assigned to advanced placement and honors classes by any |
combination of the 4follct§1'ng: (1) CAT scores, (2) teacher reéd!rmendation,
(3) student request, (4) parent request, (5) recommendation from the
screening commttee (the screening committee interviews students, par-
tlcula.rly minorities, whose actual grades or scores may exclude them but
w’oose interests, aptitude, perserverence, and desire may include them).

No. in Advanced

. Study 1982 - 83 " Definition of Advanced Study
English - 584 85th percentile or higher on
\\CAT Reading and Language Section
Math 276 \'Ihcse students enrolled in
’ Algebra II or abcve
Social Studies 187 ; Those students enrolled in
. \ Advanced Placement courses; or
T in Civilization and Cultures
course
Science | 412 Those students enrolled in
courses beyond Biology and those
enrolled in Advanced Placement
; . courses ,
Foreign Language 72 \\Those students enrolled in the

3rd year and above
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Extra Curricular and Co-Curricular Activities

Normal school organizations such as student goverrment.and normal
school-wide activities such as dances and homecoming events are found
a2t Enloe. Enloe offers mmerous opport:unities for student involvement.
Nine teachers supervise intramural sports; approximately 150 students
participate. School sponsored teams compete in football, basketball,
soccer,' volleyball, wrestling, baseball, softball, track, temmis, and
cross-country, as well as swirming and ‘gyrmastics. Seventeen staff
menbers assist the 233 participating students. Twenty-one teachers
sponsor the clubs listed below. These clubs provide school related

activities for approximately 500 students.

Student Council; Cheerleaders; Chess, Cooperative Office Occupations;
Distributive Education Club; Dramatics Club; French Club; Future
Business Leaders of America; Future Homemakers of America; German Club;
Health Occupations Students of America; Marshals; National chgr
Society; Music Ensemble, Mens' Ensemble, Mixed Ensemble, Marching

Band -- Color Guard, Majorettes, Concert Band, Wind Ensemble, and Pep
Band; Pep Club; Publications -- Eaéle's Eye, Quotammis, and Tmage; Ser
Club; Spanish Club, JCL (Latin CL ; Vocational Industrial Clubs of
America; Science Club; Enloe Literary Organization
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AQITEVEMENT

As the curricula in the Schools of Choice Programs have been expanded,
many observers have become concermed that students in these programs receive '
adequate time and instruction in basic courses. One method of evaluating -
achievement is through the use of standardized achievement tests. Table /5'/
contains percentile equivalents of scaie score means for the total studer/zt
population in Wake County by grade level and for students at a given school at
the same level. This table includes test results for 1981, 1982, and 1983.
Although this gives an idea of achievement in Wake County over a three-year
period, it should be noted that these scores do not reflect achievement of the
same students over the same three-year period. A few trends seem to evolve from -«
this data:

1. Achievement in reading, language, and math (as measured by the

California Achievement Test) in Wake County is considerably

above the average or norm for the test.

. 2. Over the past _hree-year period, achievement scores have continued
to increase in grades 3, 4, and 5.

3. Achie.\;rrent ceceres flucuace at the middle grades (6, 7, 3).

4. At all grade levels, achievement in math is slightly higher than
in reading. .
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CALTFORNIA ACHTEVEMENT TEST RESULTS 1981~ 1983
(Percentile Equivalent of Scaled Score Mean) Table 5

.t 57-

GRADE 3

SCHOOL TOTAL READING TOTAL LANGUAGE TOTAL MATH

1981 1982 | 1983 | 1981|1982 1983 | 1981 | 1982 1983 |

Wake County 68 | 69 | 71 76 { 77 1 78 | 75 75 . — 75
Adams u| 77| % | 83 |8 | 88 | 70 | 86 | 89|
Aversboro nl 76| 7% | o | 8| 83 |es 87 87
Baucom: 6| 62| 68 | 8. | 78| 76 | 72 | 75.| 70
Brentwood 721 72 | 71 69 71 77 80 717 76
Bﬁaicliff' 7| 79079 | 4 | 8 | 86 |72 | 8 so’\_
' Brooks 75| 83| 8 | 85 |8 | %0 |78 |8 |86
Bugg 63| s8 | 63 | 76 | 70 | 67 |75 62 | 63
Cory 75| 78 | 80 Ye | 8L | 0 |82 |8 | &
Combs 76| 75 | 11 76 | 79| 77 | 75 73 | 68
Corm 53| 56 | 56 6 | 66 | 72 | 73 64 | 72,
Douglas 73| es |62 |78 | 70| A |79 173 |6
Farmington Woods | 77 | 84 | 81 g, | 88 | 85 | 79 79 | 81
Fuller 55 | 48 | 59 67 | 56 | 70 | 63 57 | 68
Garner 58 | 52 | S8 61 | 63 | 72 |61 62 | 63
Green 63| 66 | 56 68 | 77 | 65 | 71 70 | 63
Hunter 71 6 |70 |82 | 71|72 |71 61 | 69
Jeffreys Grove 74 78 | 80 81 8l 80 () 84 76
Joyner 72 79 | 77 79 35 82 87 8/ 72
Lacy 75 70 | 68 86 79 | 73 184 76 | 83
Lincoln Heights | 65 | 38 | 64 69 | 87 | 88 |71 | 78 |71



 GRADE 3 - (Continted)

58

_ sGiooL TOTAL READING TOTAL LANGUAGE TOTAL MATH
1981 1982 | 1983 | 1981 1982% 1983 | 1981 | 1982 | 1983

Locknart 66 | 63 - 15 67 | 73
Longview 581 71 1 s3 63 | - g 68 | 75 | 68
L.mn Road 661 73| 79. | 74 | 7:1 82 1 68 76 74
“illbrook 7Ll 72 | 67 79 1 791 74 75 | 72 | N
North Ridge 86| 85 | 83 | 59| ‘93| 87 | 9L | 90 | 82
Northoods ol 9l e (771 75| 00 W | 75| 71
Olds 781 70 | 75 8. | 72| 73 8 | 78| 73
illins sal 65 | 41 61' 71| 47 60 | 75 48

foe 48| 53 | 57 58 | 69| 65 67 | 64 | 68
Powell 68| 63 |74 77 8L| 85 69 75 74
| Polesville 63| 66 | 62 '79 79| 74 74 | 81 75
Roort 36| 80 | 76 90 | 83| 78 9 | 87 | 79
Shermaod Bates 77 31 21 83 88 89 | 83 | 85 85
Saiih 60| 60 | 60 76 | 771 75 73 | 73 | 69
Stougn 571 68 65 77 70 69 78 75 62
Swift Cree s8] 9 | 60 31 | 68| 73 73 | 59 | 57
inderwood 43 89 A 91 46 90
Vance 370 45 | 59 | 41] 52| 68| s0 | 59 | 70
“Ancora Springs 721 74 | 73 71| 75| 81 68 | 75 | 72
ake Forest 47 51 55 55 55 63 65 66 72

Washington 80 | g6 81
wendell 571 67 | 63 70| 76| 77 6 | 68 | 70




GRADE 3 - (frmtinued)

TOTAL LANGUAGE

59

SCHOOL TOTAL READING TOTAL MATH
1951 | 1982| 1985 | 1981 1982!1983 1981 | 1982 | 1983
Wilburn & 671 68 | 73 79| 8 [ 66 | 75 |75
Hiley so | 60| 72 | 60 | 58| 72 6L | 69 | 75
Willow Springs 21 ol 70 | 771 6| 77 | 75| 6 |75
York 731 8] 79 | 8 | 85| 8 | 78 | 8 | 83
Zebulon 571 sel 68 | 6s | 621 77 |52 [ 61 | 72
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CALTFORNL\ ACHIEVEMENT TEST RESULTS 1981 - 1983
(Percentile Equivalent of Scale Score }ean)

60

GRADE 4
SCHOL TOTAL READING TOTAL LANGUAGE TOTAL MATH

1981 | 1982] 1983 | 1981] 1982 1983 | 1981| 1982 | 1983
Wake County 64 | 65| 70 71| 73| 77 70| 71 75
Adams 6 | 76| 78 | 71| 79 | 78 73| 8 | 86
Apex 59 | 70| 65 68| 78 | 76 69 | 78 80
Aversboro 70 67 76 76 73 90 81 80 93
Brentwood 68 | 71| 76 74| 75 77 75| 76 79
Briarcliff 68 | 63 78 71| 71 78 75| »7 77
Brooks 77 | 71| 75 78| 82 .77 82 | 78 84
Bugg 68 61 56 70 62 62 77 74 61
Cary 78 | 71| 75 83| 8 | 8s | 83" 8 | 84
Combs 76 | 71| 78 go! 8 | 78 78 76 70
Comn 48: 58 |- 74 55( 59 78 53 59 70
Douglas 76 | 58 67 | 771 59 63 .86 65 73
Farmington " 79 78 85 85 80 a8 82 79 86
Fuller 45 | 42 | 53 55| 56 59 48 | 52 67
Fuquay 50 | 56 | 49 63| 73 | 56 55 | 6l 56
Gamer 49 | 48 59 62| 63 70 61 68 70
Green 73 ligr | 78 | 72| 76 | 80 | 84| 7¢ . 77
Yunter 52 | 83 63 62| 87 68 59 | 88 66
Jeffreys Grove 77 1 80 73 83| 84 78 88 | 84 33
Joynep 646 1561 75 54| 67 | 8t 63 | o7 86
Lacy . 66 | 70 | 70 wl 75| 72| 5| 73| 65
Lockhart 59 | 58 571 68 | 66 551 59 57

35
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GRADE 4 (CONTINUED)

SCHOOL TOTAL READING TOTAL LANGUAGE TOTAL MATH

1981} 1982 1983} 1981| 1982] 1983 | 1981 1982 | 1983

Longview 71 | 59 | 71 86 79 | 85 82 | 80 | 83

Lymn Road 6 | es | 71| 72| 76| 8 | 63| e8 | 67
Vi 1Tbrook 2l 63| 66 | 75| 73| 76| M| 71| 62
North Ridge 771 76| 77| 79| 8| 80 | 79| & | 79
Northwoods ol 76| 29| 75| 76| 79| 70| 78 | 80
Olds 66 | 71| 67 | 74| 80| 67 | 67| 8 | 69
Phillips 54| 50| 61 | 70| 70| 67 | €4 | 53 | 62
Doe s2 | 48| 65 | 60| s4al 71| se | s4 | 75
Powell 57| 63| 76| 70| 70| 87 | 64| 68 | 82
Rolesville 46 | 59 |. 63 1 66 70 | 73 58 71 73
Root , 72 | 85 | 80 81| 9| 8 | 8L | 92 | 83

Sherwood Bates 73 | 67 | 82 85 so| 91| 80 | 73 | 89

N

Smith .— s4 | 61 | 58 64 | 731 73| 54 | 60 | 67
Stough | 75 67| 70| 77| 73| 7.0 72| 73 | 75
Swift Creek s6 | 67 | 53 | 60| 73| s8| 6L | 68 | 43
Underwood 46 90 | 44 93 | 47 96
Vance .. 52 | 41 | 44 | so| 50| s1| se | 44 | s4
Vandora 71 77 77 77 80 84 74 76 72
Wake Forest s1-| s8.| 55 | 52| 67| 61| s6 | 68 | 67
Washington - 82 - . 86 - 83
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GRADE &4 (CONTINUED)

SCHOOL TOTAL READING TOTAL LANGUAGE TOTAL MATH
1081 | 1982 1983 | 1981] 1982 1083 | 1981| 1982 1983

Wendell 571 s6| 62 | 6a| 65| 71 | 67| 65| 58
Wilbura - oo | sl s | es| 67| 75 | 62 s8| 67
witey | s2| e1| s9 | es| s2| 79 | e8| 48| 76
York 791 79| s | 89| 87| 87 | 89| 8 | 80
Zebulon s | 46| s6 | 64| 59| 67 | 67| 59| 58
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CALIFU-~ " ACHIEVEMENT TEST RESULTS 1981 - 1983
(DERC. " TLE, EQUIVALENT OF SCALFD SCORE MEAN)

GRADE 5
SCOOL TOTAL REAL - _ TOTAL LANGUAGE _ TOTAL MATH
1981 1¢° 'J°°L 1982| 1983 1981'"'1982 1983
Wake wovoi 0| wi .l my ni | n
Adams | i s | om | 85| s | e | 95| %0
Apex 3] .1 o e | 76| = | el | 7
Aversbo=o 0| 671 6o | es| 73| 82 | s3| 3| 6o
Brentwocd 69. 70 74 79 82 81 70 76 73
Sriarcliff 77| 83| 73| 80| 85| 8 | 83| 5| 77
Brooks 791 30| 81| 8 | % | 8 | s | 79|
-;5ugg ' 70| 6L 54 | 74 | 67 61 62 | 63 | 63
i Cary 751 791 724 | 3. 83| 8 | 8| 85 | 82
| Combs 740 75 62 | 8L | 8 75| .86 | 82| 71
Com 461 46| 53 | 55| 61 S0 | 51| 50 | 52
Douglas 75 . 71 70 72 75 75 ‘80 80 77 -
Farmingcon .85 86 82 | 87 ©0 87 34 85 | 81
| Fuller 511 4 | se | 65| 50| 60 | ag| 39 | 49
Fuquay s3| 59l wue | ses | 83| 70 I s4| 67| 59
Garner 62 59| s4 | 73 TL| 72 | 62| 65| 6
Green 8| 7. e | | | M| es| 67| M
Hunter 0| 26| s | 7. | 88| 8 | 77| 8y | 88
Jeffreys Grove 80 7%, 79 33 87 85 81 83 77
Joyner | 70| s%i 62 63 | 61| 67 69 | 63. .77




GLANZ 5 - (CONTTINUED)

&9

SCHOOL TOTAL READING TOTAL LANGUAGE TOTAL MATH

1931 | 1982 | 1983 | 1981 | 1982 |1983 | 1981 |1932 |1°93
Lac | 1l |8 e | 7r | e | 75 | 67
Lockhart 53 1 65 | 62 6u | 70 | 68 59, e | 6l
Longview 8L | 79 | 73 88 | 85 | 84 20 |85 | 77
Ly Road 76 | o3 |77 |79 | 75 |81 |77 |1 |73
*fi11brook 72| 76 | 68 | 76 | 79 | T4 74 175 | 68
Morth Ridge 78 | 75 | 87 82 | 84 | 90 86 |83 | o1
Northwoods 76 1 78 | 73 77 | 80 | 73 73 173 |75
Olds 75 | 70 | 7 74 | 76 | 88 73 |76 | 89
Phillips 63 | 59 | 60 76 | 57 | 68 ¢6 | 58 | 56
IPoe €z 54 | 5 70 70 70 €3 | 5% 67
Péwell 47 67 | 71 585 73 | 76 55 | 65 60
Rolesville 57 | 46 | 57 64 | 63 | 72 58 |56 | 63

oot 82 | 74 | 79 88 | 85 | 85 3 |81 |71
Sherwood Rates " T4 | 79 72 81 87 31 73 82 73
Smith 62 61 69 69 68 | 81 61 |59 |73
Stough 72 1 71 | u SO | 71 | 68 73 171 |68
Swift Creek 55 | 61 ! 64 64 | 65 | 71 54 163 |68
Thderwood 45 37 49 93 45 9
Vance 66 58 | 34 60 65 63 63 |58 50
Vandora 69 | 71 | 75 75 | 76 | 76 72 {63 |77
lake Torest 6s | 65 |67 |66 | 70 |70 |63 |68 |72




GRADE 5 - (CONTTNUED)

TOTAL READING

65

SCHOOL TOTAL LANGUAGE TOTAL MATH

1931 | 1982 |1983 i981 1982 | 1983 | 1981| 1982| 1983

Washington 74 - | 79 77

Wendell 63 58 53 71 67 61 71 65 54

Wilburn 66 61 55 72 70 66 64 63 65

Wiley 63 67 64 69 70 75 52 68 | . 65

Yérk 87 82 77 91 | -85 85 | 82 82 75

Zebulon 53 58 54 65 59 66 55 59 60

14




CAT FOENTA ACHTEVEVENT TEST RESULTS 1981 - 1983
(PERCENTTLE EQUIVALENT OF SCALED SCORE MEAN)

| CRADE 6
SCHOOL TOTAL READING ~ TOTAL LANGUAGE TOTAL MATH

1981 | 1982 |1983 |19s1 198;4r1983 19811‘1982 1983
Wake County 66 | 68 | 66 [ 75 |79 | 77 | 13| 76 | 74
Apex 730 73075 |8 |8 |"s& | 8| 8| 79
Carmnage 43°1 53 | 58 |55 |63 | 68 | s0o| 56| 56
Carroll | 67 76 72
Cary Elem. - 77| 74 V76 |8 |87 | 8 | 91| 88| 85
Daniels 68 81 77
Fast Garner 59 | 61 | 60 |71 |74 | 71 | 62| 65| 62
| East Millbrook 67 o 74
Fuquay Middle 62 | 57 |59 |68 |69 | 73 | 76| 73| 73
Garner Elem. se | 60 [ 59 |63 |71 |67 | 54| 63| 64
Kingswood ; 74 ] 72 | 70 85 83 | 82 83 8l | 82
Ligon (Crosby) 66 | 71 |70 |77 |8 |8 |74l 76| 76
Martin 81 8 | 73 |8 |87 |8 | 8| 87| 83
Swift Cree: 571 69 | 66 |69 |80 | 70 | esl| 76| 76
"Jake Forest 46 | 57 |53 |52 |67 | 62 |56 .69 62
Jest Millbrook 75 . 86 86
thitley Qé 55 | S5 | 64 |66 |-67 | 62| 64 | 60
Zebulon 50 | 55 | 53 |55 |59 |es |s0] 59l e2

J1
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CALIFORNIA ACHIEVEMENT TEST RESULTS 1981 - 1983
“PLRCENTILE EQUIVAIENT OF SCALED SCORE MEAN)

GRADE 7
1981 - 1983
SCHOOL TOTAL READING ~ TOTAT TANGUAGE  TOTAL MATH

1981| 1982 1983 | 1981|1982 1983 | 1981 | 1982 | 1983
Wake County 66 | 731 68 | 70| 77| 74 | 73| 79| 75
Apex Middle 78| 761 72 | 8| 79| 79 | 8 | 85 | 88
Carnage 57| 52| s4 | e ] s6| 59 | 61| s6 | s4
Carroll 771 0] 70 | so| 75| 77 | 78| 75| 78
Daniels 60 | 70| 72 | e | 71| 74 | e6 | 73| 74
East Cary 71| 78| 72 | 76| 79| 80 | 85 | 8 | 90
Fast Gamer 64 | 63| 59 | 68| 68| 65 | 65| 67 | 65
East Millbrook | 65 | 70 6 | &7 | 7% | 72 73> 75
Fuquay Varina ss | so| 61 | 57| e8| 70 | 72| 5| 7
Ligon 45 | 68| 70 | s1| 73| 76 | 55| 71| 72
Martin 74| 78| 78 | 79| 82| su | 80 | 8 | 83
Wake Forest 68 | 50| 62 | ss| s6| es | s8 | 63 | 67
West Cary 70 | 68| 70 | 66| 70| 74 | 71| 70 | 72
West Mllbrock | 79 | 78 | 80 | 8L | 80| 81 | s | 83 | 83
Whitlet 52 | 59| 53 | 55| 65] 62 | 60 | 61 | 65
Zebulon Sr. 49 1 48 | 55 | 521 44| 58 | 60 | 54 | 64
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CALTFORMTIA ACHIEVEM: T TEST RESULTS 1981 - 1983
(PERCENTILE EQUIVALI™T OF SCALFD SCORE MEAN)

GRADE 8
SCHOOL TOTAL READING  TOTAL LANGUAGE  TOTAL MATH
1981| 1982 1983 | 1981] 1982 [ 1983 | 1981 | 1982 | 1983
Wake County 66| 721 69 | 66| 73 | 72 | 67 {713 1 72
Apex Middle 69| 751 76 | 74| 79| 77 | 75| 79| 80
Carnage 49| s4| sa | s3| s | s8 | 49 | s2 | 57
Carroll 75| 75| 74 | 76| 76 | 78 | 78| 73| 75
Daniels 70| 68| 69 | 65| 67 | 73 | 67 | 67 | 72
Fast Cart 66| 68| 72 | e8| 70| 75 | 73| 78 | 8L
East Millbrook | 68| 70| 72 | 68| 68 | 75 | 71 | 67 | 73
Fuquay Varina 43 50| 61 | 46| s8 | 66 | 53| 61 | 7
Ligon th| 59| 75 | 46| 59| 77 | 46 | s6 | 7
Martin 74| 73| 78 74| 75 | 83 71 | 70 | 78
North Garner 60| 61| 60 | 65| 65 | 64 | 64 | 67 | 62
Wake Forest 45 | 52 54 48 | 58 | 55 53 | 56 | 61l
West Cary 63 | 70| 69 68 | 68 | 72 71| 67 | 70
West Millbrook | 78| 79 88 82| 80 | 83 | 82 | 83 | s
thitley st| sol.s57 | 57| sa| 62 | 52| so-| s6
Zebulon Sr. 47 | 44| 48 | 48| 48 | 45 | 56 | S4 | 56
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CALTFOPNTA ACHIEVEMENT TEST RESULTS 1981 - 1983
(PERCENTTLE ENUTVALFNT OF SCALED SCORE MEAN)

GRADE 9
1981 - 1983
SCHOOL TOTAL READING _ TOTAL LANGUAGE TOTAL MATH

1931 {1982 |1983 | 1981 [1982| 1983 1981 | 1982 | 1983
Wake County 62 | 66 |69 | 63 | 60| 72| 62 | 67 | 69
Apex Sr. . 70 72 | 77 68 73 78 69 74 77
Atheris Drive 60 63" 60
Broughton 72 73 67
East Cary 65 | 72 | 73 66 | 73| 78 72 | 76 | 81
East Wake 47 | 51 | 50 45 | 54| S5 47 | 49 | S0
Enloe 66 | 64 | 74 | 65 | 64| 74| 63 | 6L | 68
Fuquay Sr. 49 | 47 |55 | 49 | s1| 63 51 | 49 | 59
Millbrook Sr 76 81 76
North Garner 61 | 60 | €5 64 | 68 | 72 63 | 64 | €7
Sandersen 75 73 ] 75
Wake Forest Sr. | 49 | S8 | S4 | 59 | 59 | 56 59“ 63 | GO,
“Jest Cary 66 | 75. |69 | 66 | 7771 69| 65| 75 | 67
Zebulon Sr. 22 | a3 |ss | so | st osol a7 53 | el

) )
Jd
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The total enrollment in the schools listed in Table 5 may have either

increased or decreased during 1982-83.

(See table 1.) Using the number

of students who transferred out of these schools in 1981-82 to a school with

a magnet program, the percentage of transfer to a mag et was calculated.

Table 6 is a list of schools which lost 107 or more of the 1981-82 enrollment

to a magnet program.

School

Brooks
*Combs
Douglas
*honser
Jeflfreys Grove
*Joyner
*Lacy
Iongview :
Sherwood Bates
Stough :
Swift Creek
Wilbam
*lley -
York :
Millbrook Senior

Table 6

Schoéls With 107% of Student Population or lore
Transferrmg to a Magnet Program

% Transferred to Magnet

10.
20.
15.
14.
11.
14.
15.
16.
16.
15.
12.
13.
14.
13.
10.

Lynn Road and Daniels ¥iddle experienced 9.

ORE~NWLWLOUYWLLENLSNIND NN

8% and 97, losses respectively.
P Y

The question has been raised as to whether or not this transfer out

caused a decreasie in schoolwide performance from 1981-82 to 1982-83. 1If one

follows a group { oF scudents longitudinally, there does not appear to be a

70

consistent correrlatlon between test scores and percentage of students who trans-

ferred out. 5

<&
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Methodology and Limitations

Achievement test scores for individual students currentl: en:ollf—d; in
megnet programs were collected for 1981-32 and 1982-32. Ar g%ades 5 and 3
three vears of scores were available L_nL.s enabling the matching of scores over
a three-year period at these grade levels. Wake County Public Schools admin-

isters the California Achievement Test, Form C, Lewvels 13C - 13C in zrades

Several difficulties were experienced in this process:
4 e
1. I.D. numbers were available on rest scores for 1987 opi:.
This resulted in the use of other criteria o match scores
. of students. Sex, race, school, similarity of pame wers
used to manually match scores.
2. The muber of macches over the two or three-vear period is
| scmewhat low. Due to lack of proper identificagion andior
J tranisfer in and transfer cut of the system, matches were
- accomplished for aDp"O"’:ILLC'V 507 of’ the students. This
?:",a.ld result in a random error and theyefore it is assumed
thadt the data presented is a fair representation of zhe effecr
of the magnet programs.
3. Two different companies scored tests given in this system over
che past three years. Each coopeny used a different formar -~

g Ccumbersone.

which made_ prograrming

i~

In 1982 Chapter T students were tested off-level and scores
were stored on = separate research nag

Using computer resources, data was analyzed b magnet progran Tome.

: ‘ ., . .
Scaled scores wer used for all calculations. Mean scale scores were then
converted to a perg_entl e equivalent. Table 7 presents the mear scorvaes o

percentile Iorm by magnet p

ERIC R

Aruitoxt provided by Eic:



72

A common error made is that scores of a group (i.e. a grade level) are
compared from one yéar to the next without regard to grade placement. This
does not trace the performance of the same group of children and is.thus like
comparing apples and oranges. The procedure used in this study follnwed the

same group of students regardless of previous school assignment.:

One limitation of a study conducted after one year of operation is that it
is impossible to determine the effects of the treatment over time. The experience
of many researchers has been that test scores tend to go down the first yeaf

due to problems of implementation.

Interpretation of Mean Scores -by Program

After studying the mean scores by program type in Table 7, the following
statements can be made regarding achievement as measured by a standardized

test (California Achievement Test) :

1. Overall, achievement of magnet school students has not changed
significantly. Some losses are observed but scores are
consistently above average.

2. Test scores in reading, language and math seem to drop consistently
from third grade to fourth grade whether or not the child is in a
magnet program. :

3. Tt is noteworthy that in reading and language, G.T. Students
appear to have experienced a loss from grade 3 to 4, which was
before implementation of the new program and began to regain
this loss from grade 4 to 5 which was during the year of
implementation.

4. Of concern are Josses in the area of math in Elementary G.T. and
Elementary Classical Studies Programs. ’
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5. There are not consistent differences in achievement as to type
to magnet program, however a few trends may be emerging.

a. Students in the International Studies Program seemed to
consistently experience gains in reading, language, and math.
A caution here is that the mumbers are small but are probably
sufficient to be reliable. :

b. Performance of students in Extended Day Programs is somewhat
stable with increases in all areas.

c. Elementary Classical Studies students' scores in reading
increased while their math scores decreased.
Data was also analyzed by quartiles. A quartile represents 25 percent

of the total number of student scores on a given subject at a grade level.

In effect a local norm was used in that the test scores were ranked
from low to high and 25 percent assigned to each quartile. (When a national
rorm is used, the following percentile scores form a quartile: 1-25

quartile 1; 26-50 quartile 2; 51-75 quartile 3; and 76-99 quartile 4.)
The mean scaled score for each quartile for each year by program type was

_calculated. The results are shown in 'I'_able 8.

This procedure revea:led the students in the fourth quartile (75th
percentile to 99th percentile) generally showed an improvement in-t\ést scores
or mai;if:ained the status quo. Mean scores for quartiles one, two and three
varied. In some cases there were slight géins; in others, losses. Once again,
a larger number of gains are seen in reading and larlguage and a larger number
of losses in math. Students in the International Studies Program showed gains

in all but a few areas in all quartiles; all consistently improved in reading

and language arts.
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Achievement of base and draw students is shown in Table 9. Only mean
scores were analyzed here due to thé"low numbers in some categories.
(Several grade levels have less than 30 students in a base or draw category.)
Generally, the mean scores for draw students is higher than for their base .
counterparts except in the Extended Day and Middle Classical Studies Programs

where the gap is not as wide.

93
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TABLE 7

Mean Scores by Magnet Program Type

Number of Reading Language Math
Students Zile Zile Zile
GIFTED AND TALENTED
Grade 4 .
1981-82 ‘ 636 64 72 72
1982-83 636 59 67 66
Grade 5 K
1980-81 599 7 76 74
1981-82 599 61 70 69
1982-83 599 64 71 65,
Grade 6
1981-82 421 72 77 75
1982-83 421 68 78 74
Grade 7
1981-82 443 80 86 84
1982-83 ) 443 78 83 82
Grade 8
1980-81 288 80 86 . 84
1981-82 288 79 84 83
1982-83 288 78 82 78
Grade 9 ‘
1981-82 206 81 . 82 77
1982--83 206 : 83 83 76
INTERNATIONAL
STUDIES
Grade 4 . :
1981-82 65 64 ‘ 76 75
1982-83 65 ) 69 , 76 75
Grade 5 )
1980-81 _ 46 57 66 69
1981-82 46 53 59 59
1982-83 46 58 _ 74 ) 66
CLASSICAL  STUDIES
Grade 4 .
1981-82 128 68 78 75
1982-83 128 . 69 74 71




Grade 5
13 0-81
15.,1-82
1¥42-83

Gradc 6
1981-82
1982-83

Grade 7
1981-82
1982-33 -

Grade 8
1980-81
1981-82
1982%83

EXTENDED DAY

Grade 4
1981-82
1982-83

Grade. 5
1980-81
1981-82
1982-83

!

TABLE 7 (CONTINUED)

76

Number of Reading Language Math

Students - Zile %ile Zile
85 76 84 86
85 72 80 81
85 75 83 70
147 54 64 57
147 54 62 52
266 57 66 63
266 61 67 64
166 50 59 53
166 53 58 58
166 54 ¢+ 58 57

y

108 64 72 71

. 108 71 74 74
115 69 77 78
115 67 77 75
115 70 80 78

101




GIFTED AND TALENTED

Grade 4
Quartile #4
1981-82
1982-83

Quartile #3
1981-82
1982-83

Qeartile #2
1981-82
1982-83

Quartile #1
1981-82
1982-83

Grade 5
Quartile #4
1980-81
1981-82
1982-83

Quartile #3
1980-81
1981-82 |
1982-83

Quartile #2
1980-81
1981-82
1982-83

Quartile #1
1680-81
1981-82
1982-83

Grade 6
Quartile #4
1981-82
1982-83

TABLE 8

Profile of Scores by Magnet Type

Number of Reading Language Math
Students Zile Zile Zile
159 93 95 95
159 92 94 95
159 74 82 81
159 68 77 73
159 50 62 63
159 46 53 51
159 19 .26 30
159 17 23 25
150 95 96 96
130 93 95 96
150 93 96 94
149 75 85 81
© 149 71 79 75
149 72 80 74
150 52 67 64
150 51 58 53
150 49 60 53
o0 23 29 35
150 18 26 27
150 21 24 22
105 97" 97 92
105 96 99 99

102
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Quartile .3
1431-82
1982-83

Quartile #2
1981-82
198283

Quartile #1
198182
1682-83

Grade 7
Quartile f#4
1981-82
1982-83

Quartile #3
-1981-82
1982-83

Quartile #2
1981-82
1982-83

Quarrile #1
1981-82
1982-83

Grade 8
Quartile #4
) 1980-81
1981-82
1982-83

Quartile #3
1980-81
1981-82
1982-83

Quartile #2
1980-81
1981-82
11982-83

: Quartile #1

g 1980-81
1981-82
1982-83

TABLE & (CONTINUED)

Number of Reading Lénguage Math
! Students %ile Zile Zile
105 84 88 86
105 381 89 .85
106 55 &3 62
106 52 62 57
105 18 21 18
105 18 24 1°
111 29 99 99
111 97 99 99
110 89 93 91
110 88 91 90
111 67 78 74
111 66 72 71
111 32 39 34
111 26 35.- 32
72 99 99 99
*72 97 99 99
72 99 99 97
72 91 92 92
72 90 93 91
72 88 90 87
72 69 76 74
72 72 74 75
72 68 71 69
72 28 36 32
72 24 29 31
72 - 2%103 28 30
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Grade 9
Quartile #4
1981-82
1982-83

Quartile #3
1981-82
1982-83

Quartile #2
1981-82
1982-83

Quartile #1
1981-82
1982-83

INTERNATIONAL~
STUDIESK

Grade 4
Quartile- #4
1981-82
1982-83

Quartile #3
1981-82-
1982-83

Ouarﬁile #2
1981-82
1982-83

Quartile {#1
1981-82
1982-83

Grade 5
Quartile #4
1980-81
1981-82
1982-83

Quartile #3
11980-81
11981-82

1982-83

TABLE 8 (CONTINUED)

Number of | Reading Language Math
Students Zile Zile Zile
51 99 97 96
51 98 97 97

52 86 86 82
52 89 89 80
51 68" x 71 67
51 71 74 64
52 44 43 42
52 46 45 38
v
16 94, 97 93
16 92 99 96
16 71 83 79
. 16 74 83 82
17 47 64 69
17 60 60 64
16 23 31 39
16 e 32 33 35
11 91 94 96
11 89 91 93"
11 90 97 97
12 71. 79 83
12 67 74 65
12 68 85 74

104
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TABLE 8 (CONTINUED)

Number of Reading Language Math
Students Zile Zile Zile
Cuartile #2
1980-81 11 44 59 63
1981-82 11 40 46 46
1782-83 . 11 49 58 47
Quartile #1
. 1980-81 12 14 16 21
1981-82 12 [ 12 19 . 21
1982-83 12 20 26 21
CLASSICAL STUDIES .,
Grade &4
Quartile #4
1981-82 . 32 95 97 . 96
1982-83 32 95 96 95
Quartile #3 :
1981-82 32 80 88 ' 83
1982-83 32 79 85 ' 78
‘Quartile ft2
1981-82 32 51 66 68
1982-83 " 32 54 61 . 60
Quattile #1 :
1981-82 32 21 33 34
1982-83 32 23 26 29
Grade'5
Quartile #4
1980-81 E 21 96 99 99
1981-82 21 96 . 99 99
1982-83 21 96 99 95
; Quartile #3 L ’
1980-81 21 87 92 92
1981-82 21 82 90 89
1982-83 21 86 91 78
Quartile #2
198C-81 22 65 79 ’ 82
1981-82 22 60 71 69
1982-83 22 63 76 62
105, °
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Quartile #1
1980-81
1981-82
1982-83

Grade 6
Quartile #4
1981-82
1982-83

Quartile #3
1981-82
1982-83

Quartile #2
1981-82
1982-83

Quartile #1
1981-82
1982-83

Grade 7
Quartile #4
1981-82
1982-83

Quartile #3
1981-82
1982-83

Quartile\#Z
1981-82
1982-83

Quartile #1

1981-82
1982-83

Grade 8
Quartile #4
1980-81
1981-82
1982-83

Quartile #3
1980-81
1981-82
1982-83

TABLE 8 {CONTINUED)

Number of Reading Language Math

Students Zile Zile Zile
21 30 < 35 49°
21 26 28 29
21 24 33 26

*' 37 88 91 89
37 86. 92 85
36 63 72 68
36 61 71 59
37 41 50 46
37 41 47 42
37 20 26 21
37 21 26 19
66 88 94 93
66 S0 93 91
67 66 77 72
67 70 75 72
66 47 58 47
66 51 53 52
67 23 28 23
67 24 28 26
41 85 91 89
41 88 90 88
41 87 89 87
42 59 67 63
42 62 67 68
42 63 67 64

81



Quartile #2
1980-81
1981-8..
1982-83

Quartile #1
1980-81

. 1981-82
1982-83

‘EXTENDED DAY

Grade &
Quartile f#4
1981-82
1982~83

Quartile {3
1981-82
1982-83

Quartile #2
1981-82
1982-83

Quartile #1
1981-82

Grade 5
Quartile #4
1980-81
1981-82
1982-83

Quartile #3
1980+81
1981-82
1982-83

ngrtile {2
1980-81
1981-82
1982-83

Quartile #1
1980-81
1981-82
1982-83

(=3

TABLE 8 (CONTINUED)

Reading

Number of Language Math
‘Students Zile Zile Z2ile .
41 42 46 42
41 44 - 48 48
41 . 44 A 50 47
42 .| 15 22 16
42 17 19 21
42 27 20 23

e
27 94 97 96
27 96 99 99
27 . 75 86 82
27 - 82 82 82
27 51 55 64
27 56 60 52
27 18 20 25
29 95 96 96
29 ' 94 96 99
29 94 97 97
28 79 83 86
28 75 84 82
28 75 86 85
29 57 67 69 o
29 57 53 62
29 . 60 70 66
29 26 36 b
29 25 36 33
29 24 36 35
/ 107

82



Comparison of Achievement of Base and Draw Students

LGIFTED AND TALENTED

-Basc.
Grade 4
1981-82
1982-83 -

Grade 5
1980-81
N\ 1981-82
e 1982-83

Grade 6
1981-82
1982-83

ﬁrade 7
1981-82
. 1982-83

Grade 8
’ 1980-81
' 1981-82
1982-83 -

Grade 9
1981-82
1982-83

Draw
Grade 4
' 1981-82
1982-83

Grade 5
1980-81
1981-82"
1982-83

Grade 6.
1981-82
1982-83

Grade 7
1981-82
16:7%-83

TABLE 9

83

Reading

Language

Number of Math
Students Zile Zile Zile
531 61 71 70
531 57 66 64
490 63 73 70
490 57 67 65
490 59 68 61
310 63 70 67
310 60 71 66
283 72 82 79
283 71 77 75
235 78 84 82
235 76 81 80
235 74 78 75
123 71 73 68
123 75 77 66
105 74 75 78
165 69 75 76
109 82 85 87
1109 . 78 82 82.
109 78" 83 80
111 89. 91 .- 90
111 87 91 a0
160 90 91 91
160 87 92 91

S



Grade 8
1980-81
1981-82
1982-83

Grade 9
1981-82
1982-83

INZERNATIONAL

Base
Grade 4
1981-82
1982-83

Grade 5
1980-81
1981-82
1982-83

Draw

Grade 4
1981-82
1982-83

Grade 5
1980-81
1981-82
1982-83

CLASSICAL

Base
Grade 4
1981-82
1982-83

Grade 5
1980-81
1981-82
1982-83

Grade 6
1981-82

1982-83"

TABLE 9 (CONTINUED)

84

109

Number of Reading Language Math
[ -Students Zile %ile Zile
53 89 92 92
53 89 93 90
53 91 93 89
83 9z 90 89
83 92 90 87
49 58 75 70
49 68 73 75
36 49 59 67
- 36 48 52 54
36 52 69 65
16 79 81 81
16 70 83 75
10 81 83 78
10 72 82 74
10 77 87 69
104 66 77 74
104 67 72 70
66 77 85 86
66 72 79 79
66 74 83 71
<
117 49 61 54
117 48 58 48




TABLE 9 (CONTINUED)

Number of Reading Language Math
Students Zile Zile Zile

Grade 7 ; _

1981-82 243 : 57 68 62
1982-83 243 60 66 63

Grade 8 _

1980-81 141 50 58 . 55

1981-82 141 54 58 59

1982-83 141 54 59 57
Draw \

Grade 4 _ .

1981-82 24 _ 75 ¥ - 82 81
1982-83 24 75 80 75

Grade 5
1980-81 19 74 79 88
1981-82 19 . 72 82 85
'1982-83 19 77 82 65

~ Grade 6 ‘
‘ 1981-82 30 75 74 74
-1982-83 30 : 72 76 66

Grade 7 _

1981-82 23 62 72 67
1.982-83 .23 - 69 69 71

Grade 8 -
1980-8L ) 25 i 51 64 47
1981-82 25 50 58 53
1982-83 25 . 51 54 52

'EXTENDED DAY
Base .

Grade 4 \ _ - .
1981-82 : 63 67 72 _ 73
1982-83 63 74 77 N 77

/

Grade 5 )

1980-81 77 69 76 - .80
X 1981-82 77 69 77 76
1982-83 77 69 80 ' 80

Draw

Grade 4 ‘

1981-82 45 60 71 70
1982-83 . 45 66 © 70 69
Q. , _ 110
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Grade 5
1980-81
1981-82
1982-83

TABLE 9 (CONTINUED) . ©

, 86

Number of Reading Language Math
Students Zile Zile Zile
38 71 78 76
. 38 66 76 72
38 71 80 72




ATTITUDES TOWARD THE SCHOOLS OF CHOICE PROGRAM

Attirudes toward the Schools of Choice Programs were assessed by survey-
ing all teachers, parents, and elementary and secondary students in the
in the Magnet School Programs and by conducting focused group interviews
with parents and students. In general, the attitudes to@r& the Schools
of Choice Program were quite positive. The summaries of results (below)
for each group reveal the basic pattern of positive attitudes while

/
showing some concerns of each respondent group.

Sumary of Teacher Attit‘udes'

. The survey of teachers reveals that a majority ha}ye a positive opinion
of the Schools of Choice Programs. The teachers feel they are adequately
prepared to teach and the majority do not want additional staff development
activities. Length of class pe;iods and number of electives are issues
oﬁ which there is not a clear consensus. ; Apparently, there have been some
start-up.-problems which need attention -- miltigrade electives, lack -
of materials, and inadequate written curricula for the eleétives. The
middle .school programs teachers; have the least positive attitudes, but a
majority were still positive. Further, teachers were much more likely to
express positive opinioi—xs about the program and the school if the teacher

had chosen to teach in the school.

Sunmary of Parent Attitudes

Parents were both surveyed and interviewed and are quite positive
in their overall assessment of the magnet schools and programs. They see

magnet schools as distinctly more desirable than forced busing. Draw
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parents were more enthusiastic than base parents. Classical middle

parents and base extended day parents were not as enthusiastic as other
parents in the survey about their program. | Concerns were expressed in

both the surveys and interviews about elective offer:\:i_ngs, bus transportation,
and coverage of the basics. Draw parents tended to be more concerned about

elective offerings and bus transportation while base parents were nore concerned

about the length of time spent in the basic courses.

Summary of Elementary Student Attitudes

Tn both the survey and the interviews, students were not as positive'
about the extended day program as other pr;‘ograms possibly because it
competes with being at home and family. The survey found classical students
not as positivevas in the interviews. This may be because classical
students see their program as traditional and thus less exciting even
though they liked the experience. In general, though, the elementary
students were positive regardless of program type.

P

Draw students were not discgrnébly different from base students, excépt
in the concerns with their: unique problems of lengthy bus rides, student
behavior on buses and integration into a new student population. Draw
and base students seemed to share concerns over elective offerings and

time spent in classes.

Summary of Secondary School Attitudes

The secondary students indicated in both the surveys and interviews

that they had positive experiences in school and with the magnet program.
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The senior high gifted and talented students were quite enthusiastic about
‘their program. The middle gifted and talented students were not as positive,
while the middle classical students were even less so. It may be that the
strict and serious image of the classical magnet dampers some student

" enthusiasm. Draw students were not discernibly different frorp base students,
except in the concerns with their unique problems of lengthy bus rides. '
Overall, their positive attitudes cénsistently prevailed. While still
generally positive, however, the middle schools, regardless of type of
program, seem to be seen not as favorably as other. schools. It; may be

that this is due to the developmental problems of students of these ages.
Draw parents and students were generally more positive than base parents

cand students. Finally, teachers who éhoose to teach in the school were more

positive than those who were assigned. "

An Illustration of Results

The attitude studies are appended to this report, and should be
carefully considered prior to, drading conclusions .about the Schools of

Choice Prog‘x.;am. (See Appendix IV)

The studies, however, are somewhat techmical. Further, some of the
data illustrate the overall conclusions. The parents and students in the
focus group interviews, for example, indicated that wi;h cn/fy rare exception
they would choose to repeat this year's experience. The surveys also asked

similar questions that compared this year to last. (See Table 10).
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"I‘he table reveals that a majority of the teachers believe the Schools
of Choice Program has been worth the effoﬁ and three-fourths of them would
choose to teach in a magnet school, after this year's experience.l Comparatively,
teachers see the program as some effort, but resulting in a desirable teaching
situation. | “
~N
The table also reveals that 88% of the parents like their school the
same or better compared to laét year's school. " Another way to Sa}; it, is that
of those who saw a change (more Sand less) 787 saw a positive change. While |
the second item is not comparation of last year's experience with this year's,
but it does tap the strength of parent's approval, which seems quite strong.
For parentéQ the Schools of Choice Program seems to have been an improve-

ment in the Wake County Schools.

Slementary students seem to like school better this year (78%) and
are sufficiently attached to, their magnet school to prefer‘iy: over another
school (67%). Elementary students have found the magnet program to be an

improvement in their education.

The secondary students similarly like school better this year (63%)
/
and would choose their magnet school over other schools (697). Again,
the Schools of Choice Programs are seen by secondary students as an improve-

'ment in their educational experience.

" The illustration could be more elaborate but the pattérn is clear. =
For teachers, parents, and students the magnet program has created a desirable

experience. Middle schools, consistently, are not seen as positively as’
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the other magnet schools. Draw parents and students were more positive than
base. Teachers who.chose to teach in the school were more pos.itive than
those who did not.

A sumary of all responses is found in Tables 11-14. These data are
presented by program type in Appendix IV.

"Table 10
II_LUS'I'RATIVE DATA FROM TEACHER, PARENT AND S'I'UDEN'1 SURVEYS

Teachers _ Percent Agreemg o
' Strongly Agreeing

All in all, the Schools of Choice Program has been

worth the effort. . 59%

If you have a choice, w:.ll you opt to teach in a magnet .

school next year. - 75%

. - Percent
Parents ' o Some More Less

Compared to last year, I like my child's school B 48%  40%--12%

-Percent'Yes"

I would recommend this school to other parents.- : 89%
Elementary Students ‘ ‘ Percent"Yes"
I like school better this year than last. _ 78%

I would choose to come to this school rather than '
another school. ) 67‘Z, .
Secondary Students : ) . _ Percent''Yes"
I like school better this year than last. 63%

If ] could start over, I would choose this school rather
than another. . 69%
116
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Table 11

Tabulation of Responses

Magnet School Teacher Survey

Strongly-Agree Disagree-
- Agree Neutral  Strongly Disagr
General Assessment
1. I like teaching this year. 78% 1% - 1%
19. All in all, the Magnet School Program  59% e 22%
has been worth the effort.
20. If I have a choice, I will opt to teach 75% 12% 13%
in this magnet school next year. o
Special Issues
A. St:udents and Instruction
2. My students seem to like school this 83% 13% - %
year.
3. Most of my students are motivated to 6 . 16% 1%
learn this year.
4. Teacher. expectations of students are 73% - 18% %
high in the Magnet Schools. A ,
5. Student beHavior is good this year. 4l 21% 35%
. o
16. Students have successfully adjusted to ~ 68% 17% 15%
the schedule.
17. Students have chosen well-balanced 37% 31% 32%.
schedules.
\\ .
B. Materials
6. I have more materials for basic courses 18% 33% 49%
this year than last year.
\\\ o7,
11. I have had adequate materials to 31% 17% ‘ 52
implement the elective courses. -~ ' ;

N
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Strongly-Agree Disagree-

Agree Neutral - Strongly Disaj
C. Time and Coverage
7. The length of classes is sufficient 38% 147, 487
for students to learn basic skills.
3. The basics are being adequately 55% 19% : 26%
covered this year.
14, Time spent in elective courses 13% 15% 727,
should be increased.
D. Curriculum
9., Txisting curricula are adequate to 577 237, 20%,
" guide preparation in the basic skills
(language arts, math, science, social
studies) .- ~
12. Uritten curricula are adequate to " 267 ' 22% 52%
guide preparation in elective courses.
15. Multigrade electives are acceptable. 39% 227 397,
"E. Preparation Time
10. I would like.mpre staff development 407, 25% - 35%
activities that prepare me to teach. :
18. I have hzd adequate plamning time 38% 147, 487,
this year for basic courses.
F. Teachers Prepared
13. 1 am adequately prepared to teach. 907 5% %




Table 12

Tabulation of Responses for All Programs

Macnet School Parent Survey

v

General Assessment

Percentage of Responses

1. This year my child likes the school he or Yes _92% No 8%
she attends. )
2. This year, I like my child's school. Yes 92% Yo 8%
3. Compared to last year, I like my child's More (87 Same 407 Lless 127
school. —
4. 1y child was assigned to the Magnet Program Yes 567 No ‘44%
at my request. 4 : — —
9. I would recommend this school to other . Yes 897, No 11%
parents. — —
Special Issues
5. I am pleased with my child's class schedule.  Yes 837 No 177
6. Class periods are long enough for my child. Yes__g07 LMo 137
7. I feel my child's teachers are well- Yes 917 No 97
| prepared: ’
8. My 'child's teachers are available to talk Yes 957, Mo 5%
with me about my child's school work. "
.10. My child rides the school bus. Yes 897 No_ 117
11. T am satisfied with the bus transportation Yes 487 No__ 327
provided for my child.
‘12, 1 am satisfied with my child's progress Yes  gov No 187
this year.
13. If your child has electives, are you
satisfied with them? No Electives_ 16%  Yes_ 707  'No 147

1l4. The choice of electives is: Too Few  127% Adequate 707, Too Many 187%
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Table 13 o 95

Tabulation of Responses for all Magnet Programs |
Elementary Student Survey

Percentage of Responses

-General Assessment - Yes No .
1. T like school better this year than last year.,K - 78% . 227
2. I like my new subjects this year. 87% 13%
3. School is fum this year. : 82% 18%
8. I would choose to come to this school rather 67% 33%

than another school.

Special Issues

4. This is a good school. 87% 13%

5. I like changing rooms for different élaésc—;s. 81% lé?’o

6. I like the school bus. ' . 70% 30%

7. I like to ride the school bus. o 48% 52%

9. My parents and I talk about school a lot. 647, 36%
Table 14

Tabulatlon of Pesponses for all Magnet Programs
Secondaxy Student Survey -
— Percentage of Responses

Yes No
General Assessment
1. My parents and I requested magnet assigrment. . 45% 55%
2. I like school better this year than last year. -  62% | 38%
8. If I could start this year over, I would choose 697% o 31%
to come to this school rather than to another. ' :
Special Issues"
, 3. T was able to schedule most of the elective 70% 30%
s - subjects I wanted.
4. T like the elective subjects I am taking. -~ 9% 217,
5. Class periods are long enough for me to learn éZ% 18%
the subjects.
6. I am assigned to ride the school bus. ‘ 78% 227,
7. Bus transportation which is provided is - 72% 23%

Q satisfactory. _ l 2 0
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SPECIAL UNDERSTANDINGS IN SCIENCE, SOCTAL STUDIES AND H‘REICN LANGUAGES

By design, science and social studies were to receive equal emphasis
with the other basic areas in the Flementary Gifted and Talenteél Programs.
Language Arts and writing received emphasis 1n the Flementary Classical .‘
Studies Prosrra;ns while Foreign Languages abound in the International Studies
Programs. Coupled with the study of Forelgn Languages was a study of other
cultures whlch broadens the social studies curriculum. Forelgn I.anguages

were also o}*’ered in the G-T Schools but the selectlon was basmally limited

to French or Spanish.

. In order to obtain baseline data in the areas of science and social studies,
the9Comprehensive_ Tests of Basic Skills, Science and Social Studies :subtests
were administered to all fourth and fifth gradé students in the Wake County
Scﬁools in May 1983. Below is an indication of the performance of Wake

Comnty students. Additionally, mean scores are reported for each magnet

program and the regular school program.

— B Table 15

Science and Social Studies Achievement
Grades 4 and 5 .
As Measured by The Comprehensive Test of Basic Skills (1982-83)

Grade &4 Grade 5
. [#F Students | Science [Soc. St. JF Students | Science | Soc
i kile Ztile Jrile |- %t
Classical Studies -

Magnet 219 65 68 190 65 72
Extended Day 148 66 A 172 56 6:
GiftediTalented 1054 68 62 1029 . | 67 64
International 121 63 67 116 h 59 5¢
Non-Magnet Schools 2022 72 67 2242 65 6¢
WAKE COUNTY TOTALS | . R S I 6 61
(AIL SCHOOLS) 3553 67 62 3930 | |

*Percentile scores ir§ based on scale score means
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The foliow*jhg observations are made regardihg the performance of students
in science and social studies in the various programs:
- ¥ : : . /. ‘. s
1. Science and social studies scores ave /gélerally above the National
‘Average as is true for math, language and reading achievement of

students in Wake County.

2. The mean score in social studies for student{s. enrolled in the Classical

Studies Program at bhoth grades 4 and 5.are above scores in other

.8

magnet programs, in the hoh‘-magnet'. schools and above the county-wice

[y

mean. This result was more pronouhced\in grade 5.

3.. There is a dlfference in the sicence achievement of fourth grade
students enrolled in the magnet programs and the regular program

The mean score Of students in t.he non -magnet schools is higher.

4. Science achievement of fifth grade studehts in the Classicai Sttldies'
1 ets, Gifted and "’alented Magnets and the non-magnet schools are
h;Lgher than those of the Internatlonal Studies magnets and Extended
Day Magnets Fifth grade students” in the Gifted and Talented Schoms.-

scored hlghest

3

Foreign language proficiencfy was assessed in four schools: Washington,
Wendell, "Underwood 'G—T'Magnets and Wiley, International Studies Magnet.
Qtudents in these schools who had been ermolled in a foreign language elective,

for t.he entire year were tested mdlva.dually usmg the Foreign Service Instltute

Proficiency Test to obtain rating of ‘proficiency.

[
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‘A number of problems are involved in the assessment of foreign la1’1g;.1age98 .
proficiency for young children. Factors such as reading level, developmental
age, and lack of availability of standardized instruments limits evaluation
in this area. An oral appr'oach is used to teach young children foreign language.
Grammar is not imtroudced wntii the middle grades. Since this is the case, the
Foreign Service Institute Proficiercy Test was selected for use in the four
schools named above. In order to. administer this test, teachers attended special
training sessions during which they learn'ed to systematically teét students
or;?l iaxlguage:

[

:

Accent, grammar, vocabulawiiency, and comprehcnsion are judged. The

resulting rating are as follows: '

P-0 No practical speaking proficiency (knows isolated words and phrases)

P-1 Elementary Proficiency (Able to satisfy routine daily needs and
minimm courtesy requirements.)

pP-2 Limited Proficiency (Can handle with confidence casual conversations
about family, work, play, current events.)

'P-3 Basic Proficiency (Able to speak the lauguage with sufficient
— structural accuracy and vocabulary to participate in most formal
- znd informal conversations.)

S P-4 Fﬁll,Proficienéy (Able to use the language fluently on all levels
. normally pertinent to school related needs.) ‘ !

P-5 Native or Bilingual Proficiency (Speaking proficiency equivalent
to an educated natilv'e'.) ,

-

For a point of refefence, most téachers of foreign language would-score
| between P-3 and P-5. Thus a great deal of "work must be done .before moving

~ from one level to another. In order to make the instrument more sensitive -
at the begiming level, “Wake County's Foreign lLanguage Department subdivided

the 0 level into three additional categories.
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The P-O4 level subdivisions were:

POA Unable to function in the 5poken'language.
POB Able to of:erate‘ within very predictable areas of need.
POC Able to satisfy immediate needs using learned utteinances.

Table 4 indicates the mumber of students tested in a specific language

and the proficiency rating.

Table 16

" Foreign Language Proficiency -of Elementary Students
As Rated by the Foreign Service Institute Proficiency Test

Language ' POA POB POC ﬂ PO+ ‘P-1

k|l1je|sfefrlr]|e|s|afr]a|e|s jefrlas]els]|afx]i]|2]s

French ’ 1{1ste|s 78317 ]13]16}12 1l:z] 1 1
Spanish | 2| 6] el s jida]eyols lafz]1]6]18]5 1z | 5
German 4 gl1lelelefr) Jals
Japanese | 1| 2|1 . 41
:ChineSe 1|1 1 111]. 11112 1

Total 31/15% 71/34% 75/36% | 17/88 | 15/7%

~

The purpose of this pilot study was to determine if achievement in oral foreign
language could be measured and to determine problems involved in assessment of
this nature. According to Table 16, Spanish and French were the most popular
foreign languages. A larger number of second, third and fourth g.‘:'ade»stude.nts
selected foreign language as ar: elective than did stidents in k.;Indergarten and first
grade. After one year of foreign language elective, approximately 70% of the
students egrneci a rating of POB or POC indicating that they are able to use common
éxpréssions and perform in a limited mammer within very pr‘edictablessettings using

.

3
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learned phrases in the foreign lan/guage. Fifteen percent of those tested were
judged to know practically none of the second language. Conversely, approx-
imately 157% were fumctioning at a P-O+ or P-1 level iﬁdi;ating they kncw isolated
words and phrases or have achieved elementary proficiency. The grade in which
the student was enrolled did not seem to be a big issue so far as achievement

was concerned.

It appeared that in each language the curriculum mandated the teaching of
gréétings, numbers, colors, and names of body parts, foods, clothing, time, season
of the .year, age and name of the student and prepositidns such as in, on, under,

n Beme@. Oral language was taught. This is an appropriate develc'JI.)t.nental age
for students to succeed in mastery of oral language and oral‘ voéabulary.

Lo}

-
Four problems associated with the implementation of the foreign language

electives are listed below:

1. Adzrﬁ_r;istrators indicated there were some start-up problems.

2. Acco}:ding to the comments on the questiomnaires completed by parents,
there was some misunderstanding as t:; the purpose of the elementary
foreign language program. Many parents indicated \they were> expect-
ing one year of elementary foreign language to equal one year of
instruction at the ‘middle and senior high level. |

3. Some youngsters éhanged languages at the -semester and lacked a
commitment to the foreign language component.

4. Assessment of achievement in foreign language ‘was difficult ‘t:o
achiéve and was not exact. This may render ﬁroblems if longitudinal

LR

data gathering is to be attempted.

In general, the foreign language component seems to have been adequately

implemented and, with some effort, can be assessed over time.
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Objective VI: To Provide Equity of Educational Opportunity. One

of the major purposes of the Schools of Choice Programs was to increase
facility usage end achieve racial balance in particular ‘schools. These
schools, for the most part, were located within the beltline. The
Schools of Choice Programs were a ctﬁ:ricultm/instructim solution to a
porulation composition/cmcentration problem. - The Schools of Choice
Programs were immovative and offered instruction in areas abéve and
beyond the regular school programs. Of the Schools of Cho.ice Programs,
the greatest expansion to existing programs occurred with the imple-
mentation of the elementary Gifted and Tslented Magnet Schools. As
previously described the curricualum at the élenentary Gifted and
Talented magnets was expanded to provide offerings in an array of
content ar:d special interest areas. The structure of the elementary
school was modified to accomiodate elective courses. Parental desire
for theée classes led to the school administration to place thé
elementary Gifted and Talented programs in schools accessible to
stugiewr;t':s living in all areas of 'the camty: Gifted and Talented magnet
programs were established in eight schools outside the beltline --
Apex .Elementary, Baucom, Carver, Fuquay Elementary, Lincoln Heights,
Wendell, Wake Forest Elementary, and Zebulon Elementary. Since the
;ratimaie for placing the program at these schools was one of equal

educational opportunity, these became known as "equity'' programs.

Equity programs did not have ''draw’ students assigned to them.
This%as the major difference between the magnet schools inside the
beltline and those outside the beltline. In all other aspects --

persomel, prdgram, funding -- the equity programs were camparable to

- 126
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other Gifted and Talented programs. The elective scheduling is the same
in all Gifted and Talented magnets but the actual electives provided
varied from school to school depending upon the interests and requests
of students and their parents. Persormel were assigned and materials
and equipment were provided to a particular school based upon the
students' and parents' ;:equests for electives. Persommel, materials
and equipment needs differed slightly in all Gifted and Talented
_magnets. This was true regardlesg of location - inside or outside

the I;eltline. Slight differ;nces in courses and the accompanying

support is also evident, but there is no apparent difference due to

 equity.

Persormel and materials were provided sufficiently to implement the
Schools of Choice Program. An opporttmity,for similar (equitable)
educational programs was offered for students to all parents in Wake

Comty and this objective was met.

.-I;ld:irectly related to the c.ijective concerning equity of educational
opportunity is the issue of the cost of implementing the Schoolé of
Choice Programs. The Magnet Evaluation Advisory Committee requested
information concerning the cost of persammel, materials, equipment
and capital outlay for implementation of the equity magnet programs.

Due to the sources of funding and the accomting process, it was not
| possible to obtain the cost of implementation of the eqﬁit:y programs

or only the magnet programs.

Monies came from three sources: local funds, state funds, and
grant funds fram federal, state and private sources. Per pupil allot-

ments to schools ai‘e based on the mumber of students enrolled in a
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school and were the same for magnet and non-magnet schools. These ‘per

pupil allotments are available, but are not reported as they serve no

purpose here.

Several at‘tempts>have been made to determine the amount of fimds
which were spent to implement ‘the Schools of Choice Programs. A
separate accounting for implementation cost was not maintained. In
attempting to determine these costs, the question inevitably was 'How
much would we have spent had we not been a magnet school?" Some .
principals made the decision to spend school allotted monies for needs
relative to electives; others did not .. These decisions are not obvious

on purchase orders.

The Division of Maintenance and Operations was able to identify the |
following projects and accompanying costs as directly related to

implementation of the magnet programs:

PROGRAM ' NO. OF PROJECTS ) ESTIMATED COST
Dance T $ 64,731,
Audio/Vidéo - Media 6 25,421
Extended Day - Lockers 3 2,160‘
Art 1 3,876
Science 3 13,003
Drama 3 4,362
TOTAL . $§113,475

Grants represented a third source of funds for magnet school
expenditures. There were nine sources of reverue from which support
was given to the development/implementation of the magnet school

programs for a total of $773,899.40 as follows:
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Basic Skills Program : $ 10,330.00
. Bilingual Educatien : $20,878.00
Camputeronics ) 8,359.00
Créeictﬁ éeamélnig Fhrough Axts.and . 22,498.00
Digital Equipment Corporation 140,000.00
ECIA- Chapter I (Educationally .
Disad)vantaged) - 58,874.40 -
ECIA Competitive Grant o 108,000.00 ™ .
Education Cansolidation and Improvement
Act | 382,716.C0
The Transitional Program for Refugee
Children | 2224400
_TOTAL GRANTS | $773,899.40

The implementation of the Schools of Choice Programs necessitated
additional persommel in some schools. Ga‘lera]:;]v.y, these were home-
school coordinators and persons to teach foreign language. Monies in
the amount of $323,825 were provided from grants listed above to support
these additional positioms.
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Objective VII. To Provide for Increased Parental Participation. Each

magnet school held one of more parent orientation ﬁleetings for the purpose
of familarizing parents w:.th the magnet concept. At these meetings, the
concept of electives was explained. In the Gifted and Talented and Inter-
national Studies Magnets the scheduling process necessitated the involvement

)
of the parents. Parents assisted the child in course selection and signed

. ' S.
the schedule before it became final. Thus, parents of students in the above
magnet programs were more pe,rsona;lly involved in their child's scheduiing

than had previously been the case.

Other areas of parent participation in all schools is PTA membership,
activities sponsored by parex.lts and pérent volunteers. Tablézs 17 and 18 |
show the number of parent volunteers and major activities sponsored by
parents by school. The schools are divided into magpet .and non-magnet
categories. Whether or not a schooi has a magnet program does not seem to
effect parent’ participation in these two categories. ~Data_ of this type for
'1981-82 was not available. The use of this type data for evaluation
purposes is of little value in that many other variables (other than magnet

’

program) may affect the amount of participation.

It appears that this objective was accomplished, but through involve-
ment with selection of a class schedule twice per year and not through

N

participation in general parent activities.
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PAKENTAL INVOLVEMENY:

‘FABLE. 17

HARENT VOLUNTEERS
S(MAGNET)
TOTAL PTA FIELD
"HOOL VOLUNTEERS MEMBERSHIP TUTORS RESOUHCE AIDES CLERICAL THIPS OTHEN MAJOR ACTIVITIES INVOLVING PARENTS
MATERIALS/FUNDS CULTURAL ABTS
rro Communtity posters Field Trips
\pex Elem. 74 200 18 N6 H 6 22 2 Newspaper publicity Dinner
Commmi ty newsletter [Picnic
Tea
PrO e
Baucom 64 “R0 36 a2 3 12 Commmity newsletter |Dinner
Tea
Pienic
Field Trips
Bugqg g1 268 3 16 2 14 45 1 all Festival Voluntecr apprec
: Candle Sale Npen House
Field Trips
Media Coverage Dinner
Carver 60 234 q 10 3 q 30 9 Tea
Pienice
FPield Trips
Campus beautification |Honald Mebonald(
. " 7 304 ) ) [5cLence mtquls Ballet, muste, ¢
Comb 10 12 10 ! 10 1 ! falloween Featival Opera, Puppets
Student pietures filack History
und Bataing Field trips
lospitality (Dinner Field day
Conn 59 235 o 5 21 10 19 for teachers Theater producti
lales, T-Shivts, Food |Book fair
Fuller 150 134 10 29 3 7 o8 3 B hqm.;fment, Spm;n_q Carntval
‘hoto Copter Muste, drama, i
Shubbery Symphony, poet
ague Black History
O
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PARENTAL INVOLVEMENT: PARENT VULUNTEERS

(MAGNET)
TOTAL PTA > " FIELD :
VOLUNTEERS ~ MEMBERSHIP TUTORS RESbURCE‘ AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
MATERTALS/FUNDS CULTURAL ARTS
o0 Conmunity posters Field Trips
74 200 18 26 6 22 2 Newspaper publicity  |Dinner
Community newsletter |Pientie
' Tea
- -7
. r *
PTO o | 3 ]
53 Wo 36 3 12 Tommunity newsletter |Dinner
; Tea
Pienie
Field Trips
81 ao8 3 16 14 45 1 Fall Festival Volunteer appreciati
Candle Sale Open House
Field Trips
Media Coverage. Dinner
£0 234 4 10 4 30 9 Tea
Pienic
Field Trips
Campus beautification |Romald MeDonald(Safe
. Seience matérials Ballet, musie, craft
304 A , s ,
1o7 12 19 10 12 ! Halloween Festival Opera, Puppets
Student pictures Black History
Fund Raising Field trips
Hospitality (Dinner |Field day
- 59 235 4 5 21 0 | 19 for teachers Theater production
¢
N 5 ‘Bales, T-Shirts, Food |Book fair
~ P.E. Equipment Spring Carnival’
50 134 7 7 . . . ,
! 10 2 .58 . Photo Copier Musie, drama, gifts
Shubbery Symphony, poet
Plaque . |Black History: ].3




PARENTAI. INVOLVEMENT:

TABLE 17

PARENT VOILUNTEERS

(Magnet) )
TOTAL PTA FIELD - .
CHOOL VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
- % MATERIALS/FUNDS CULTURAL ARTS
Music Supplies Reading Workhooks
. . . . ; P.E. Supplies Cultural Arta Proje
2 15 ) p EE : ; 3 )
Fuquay k1. 00 12 3 6 33 Avt Supplies Field Trips
’ » Phone Services -
Merit Auction Sales
Books Opera
Hhoter 113 207 8 12 10 83 Copy .Macl.n.nes Keception
Hospitality
PTA Board Field tripa
, Newsletter Enrichment Project
doyner I 205 25 ; : .
I,O"’m ! I ’ ’ ? 5 68 P.E. Committee Learning Center
"rA . Board Open House
; e Family Fund Night Music Conference
J 2 363 & 238 . N . S
Lacy 59 i 20 ? 1 Aseience Fair American Education
Hospitality = . 1X-Mas Proqram
Principal/Parent Act. |Picnie
PTA Board Dinner
Olds 39 186 6 ¢ 2 3 2 Voliunteers gsent food |Tea
(144 participated) Pienie
. Volunteer tertifice
_ St. Augustine's CollegfDinmer
Phillips 120 128 120 md Meredith College | Tea
[Projects Pienic
Volunteer certifica
and Pins
Poe 0 174 3 p {ihll-.‘;‘pr:‘n!] Projects | FPamily Night
janta's Shop
rP-Shirts v
I.i brary Books
Vs
o
&
4 ‘ ’
O
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PARENTAL INVOLVEMENT: PARENT VOLUNTEERS

. (Magnet) ’
TOTAL PTA : ' FIELD
VOLUNTEERS _MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
T
MATERIALS/FUNDS CULTURAL ARTS
Music Supplies Reading Workbooks
14 P.E. Supplies Culiural Arts Proje
2 145 12 : . . .
09 4 ! ‘ 8 6 33 Art Supplies Field Trips
‘ Phone Services
Merit Auction Sales
: Books 3 - |opera
Copy Machines Reception
207 . , ,
113 _ 8 12 10 83 Hospitality
o , 3
FT4 Board : Field trips
’ Newsletter Ewr..:hment Project
) ¢ ‘
102 20 28 ‘ s 68 P.E. Committee o |Learning Center
K “ PTA Board Open House
. v Family Fund Night Music Conference -
259 383 20 ¢ 285 \Seience Fair American Education
Hospitality X-Mas Program
' Prineipal/Parent Act. |Pienic
- |PT4 Board Dinner
89 186 6 6 2 3 72 g Volunteers sent food |Tea .
' * |(144 participated) Pienic .
. . Volunteer Certifict
< < St.” Augustine's ColleghDinner
120 128 1 120 \and Meredith College |Tea
: Projects Pienic
! i lVolimteer certific
and Pins
. Fall-Sping Projecte [Family Ni'ght
10 176 g 7 ‘ Santa 's Shop - ‘ v
- ' T-Shirts: - :
130 A . |[Library Books - 1 38




TABLE 17

’

. PARENTAL YNVOLVEMENT: PARENT VOLUNTEERS
’ . ! (Magnet)
TOVAL " prA : FIELD .
THOOL . . VO[.UN’I'F,'ERS. MEMBERSHIF TUTORS RESOURCE ~_AIDES CLERICA'L TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
;1 MATERIALS/FUNDS CULTURAL ARTS
~ v
’ lospitality Field Day
Powell 105 198, D10 30 1 4 40 25 Mime, Speakers,
. ' : : Magicians, Puppets
: : Music
Pientie
- f)rnun Houso
) Fall Festival Seience Faip
p : ; Food Sales
‘0ot : 301 K ' ; Aot
lioot 81 . - 5 Ie 4 10 42‘ Hospttality
. 7
, VR
: : + L Pt . .
» e : .- ‘ Book Fair Art Appreciation
Underwod 1567 426 7 2 6 40 100 Copy Machine (771(3 actuftty each n
ltandbook Orientation
lospitality Open House
inilding/Grounds Com.
} _ ) ] ook Fair French Chorus
Washington 150 sz 15 10 | 100  ppring Camival - Panquet
: Picnic
Open House
Field hay
. pring Project - Exposed students tc
Wake Foreit 80 418 2 12 4 12 Kales Projects various artists
’ | lospitality Projects |Field Trips
Exposed students ti
other countries wi
PYE DOPEY Y
. ¥ o v
N lailoween Carnival Ballet, music, art
Wendell 28v 234 25 50 : 20 200 Sales, Food,Shirts spring production
Hook' Fatir 700
. Hospitality Field Trips
. - Field Day
. . : . e Musical .
Wiley 100 No y[v'.lﬁ or 16 i 8 7 36 Book Fair [mternational Dinn
kro - . . Pientce
. - Campaign Supper Open llouse
Field bays

%
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TOTAL

PTA

FIELD

VOLUNTEERS _MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS

OTHER, MAJOR ACTIVITIES INVOLVING PARENTS

MATERIALS/FUNDS CULTURAL ARTS
Hospitality Field Day
105 198 10 K 1 . 4 40 25 Mime, Speakers,
Magicians, Puppets
- Music
Pienic
f)pow House
Fall Festival Seience Fair
Food Sales
301
81 5 16 8 10 42 Hospitality
Book Fair Art Appreciation -
496 ' ~ |Copy Machine One activity each mo
157 ’ 12 5 40 100 Handbook Orientation
Hospitality ~ |Open House
Building/Grounds Com.
Book Fatir French Chorus
150 399 15 10 100 Spring Carnival Banquet
» Pienie
Open House
Field Day
. Cpring Project Exposed students to
80 418 2 12 4 12 Kales Projects various artists
Hospitality Projects  |Field Trips .
Exposed students to
other countries with
e naaaata
PREF000
. ~ {alloween Carnival Ballet, music, arts
220 234 95 50 20 200 Sales, Food,Shirts  Spring production .
Book' Fair Zoo
Hospitality |Field Trips
Field Day
., o Musical
0 NoPiZA or | # : ’ / Sql Book Fatr International Dinner
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' Caﬁpaign Supper

Picnic
Open House

Field Days 139
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PARENTAL INVOLVEMENT:

PARENT VOLUNTEERS

(Magnet)
TOTAL PTA ) FIELD
C1100L VOLUNTEERS MEMBERSIHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
| . , I ' |MA7‘I:'RIALS/PUNDS CULTURAL _ARTS
¢ Mospitality Open House
Zebulon 80 389 q0 18 2 20 Recruitment Materials | Dinmer
Media Coverage Tea
J;,;unmnmity Posters & Piente
cwsletters. Volunteer Apprecia
. “andy Sale Hospitality
Carnage 26 Prso 25 ! Computer Volunteer Appreeic
100-200 Media Coverage
volunteer manuals/guidi
" llospitality Open House
carrvoll 134 393 o0 ; Fund Raiser Field Tripa
arrve 2 10 6 36 Media Coverage
Church Bulletins Theater Producltoi
: und raising project | Seience Fair .
Ligon 70 rro 4 10 3 5 20 Hlospitality Open House
200-600 . Television (overage Skate Night
. . Sehool & commmity Awareness Seminar
newsletters '83 Governor's Aua
Refrigerator Hospitality
Martin 29 583 4 H 2 16 5 Science Materials Various Speakers
Sales classes
Microwavg (ven Dinner
Fundratser Tea
Pipnte
!
cd
O
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PARENTAL INVOLVEMENT: PARENT VOLUNTEERS

(Magnet)
TOTAL PTA FIELD
VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS (THER MAJOR ACTIVITIES INVOLVING PARENTS
MATERTALS/FUNDS CULTURAL' ARTS
~ Hospitality Open House
8y 389 40 18 2 20 Recruttment Materials | Dinner
Media Coverage Tea’
 {Community Posters & Picnie
Wewsletters Volunteer Appreciat
Candy Sale Hospitality
26 PTS0 25 1 Computer | Volunteer Appreciat
¥ 100-200 Wedia Coverage ‘
Volunteer manuals/quidds
Hospitality - | Open House
134 393 Fund Raiser Freld Trips
| 22 10 6 36 Yodia Coverage
Church Bulletins Theater ProdQucEion
Fund raising project | Science Fair
70 PTO 4 40 3 5. 20 Hospitality - Open House
200-600 Television Coverage | Skate Night
, School & commumity Awareness Seminar
. newsletters 183 Governor's Awarc
. | Refrigerator Hospitality
29 583 4 | 2 2 16 5 Seience Materials - | Various Speakers fc
Sales classes
Mierovave Oven Dinner
Fundraiser Tea
Plonip




TABLE 18

PARENTAL INVOLVEMENT: PARENT VOLUNTEERS
{(Non-Magnet.)
TOTAL PTA FIELD
HOOL VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AYDES CLERICAL TRIPS OTHER _MAJOR ACTIVITIES INVOLVING PARENTS
| MATERIALS/FUNDS CULTURAL ARTS
Spring Fair Discovery Fair
I 150 540 q2 18 2 14 54 20 School Spirit [tems 12 Major programs
Art Appreciation
Mustc Activity
Spring Carnival Concert, dancers
: . ('ook Book Sale Symphonices, Opera
irtareliff 250 464 70 12 168 |Movie Ticket Sale Drama
Book Fair Writer-in- Residen
Copy Machine Seience Fair
Dinner
Newsletters Field Trips .
: fedia Coverage Brentwood Exchangz
Irentwood 115 424 25 15 1 34 80 School & Community Activities
Posters Volunteer Kecognit
Manuals, Guides CPEL Activities
Full & Spring Carnivald Book Fairv
Apple Tree Rook C1
Brooks 200 189 [ 26 65 30 110
wales Presentations
Carver 10 234 a 10 5 4 so |9 Drama
lance
Music
Pield Tripa
apt 3 I o b
Cary Elom. 200 923 27 24 5 3 8 115 fospitality fafety Program
. Sales Dinner
Music
) Carnivals Rallet, Symphony
! 2 26 2 6 : . . ’ :
Pougtas vo “83 1o & 18 30 Bar--Que Library Wheel
Zul I{.I;.n.(]].:"-" Grounds Art, Opara, Music
napitalr iy
Pk " Rook Fatr
'
ho |
O
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PARENTAL INVOLVEMENT:

(Non—Mbgnet)‘

PARENT VOLUNTEERS

TOTAL PTA FIELD ‘ .
VOLUNTEERS MEMBERSHIP. TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER  MAJOR ACTIVITIES INVOLVING PARENTS
MATERIALS/FUNDS CULTURAL ARTS
v * |Spring Fair Discovery Fair
150 540 42 18 2 14 54 20 Sehool Spirit Items 12 Major programs
Art Appreciation
Musie Activity
Spring Carnival Concert, dancers
Cook Book Sale Symphonies, Opera
250 464 70 12 168  |Movie Ticket Sale Drama
Book Fair Writer- - Residenc
Copy Machine Seience Fair
Dinner
Newsletters Field Trips
Media Coverage Brentwood Exchange
115 424 25 15 1 34 80 School & Community Aetivities
Fosters Volunteer Recogniti
Manuals, Guides CPEL Activities
Fall & Spring Carnivald Book Fair
Apple Tree Book Clu
200 189 ) 25 65 30 110
Sales Presentations
- ‘ Drama
40 234 4 10 5 4 519 Dance
Music
Field Trips
‘ - Jospitality Safety Program
200 923 27 24 ) 3 28 115 Salos Dinnen
Music
Carmivals Ballet, Symphony
50 283 1 25 2 15 50 Por-id-Que Library Wheel o
Sutlding & Grounds |y, Opera, Music
Hospitality > ‘
s 3 Book Fair 145
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N
PARENTAL INVOLVEMENT: PARENT VOLUNTEERS 7\
(Non-Maynet) N
TOTAL PTA ' FIELD :
SC1H100L VOLUNTEERS MEMBERSHIP TUTORS REFSOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES IRVOLVING PARENTS;\
MATERIALS/FUNDS CULTURAL ARTS
Playground Equipment Art Musewn Trip
Farmington 500 566 500 Eneyelopedias Ronald MeDonald
Woods Dictionaries Safety Show
' prigazine Sales Drama
Full Festipal Puppet Show
Sales Drama
S . 18 y . 'TA Sales 73 Eield Trips
Garmer Bl 365 461 4 1 4 6 . q7 6 Assembly progr
e Y e - )
famphell Sowp Labels ﬁflg?%v?’?l’é‘r% L;'rl'(?;
Creen 116 299 1 ¢ 5 35 50 89 pMaxwell House Iabels Book Club, Fair
. lospital ity Star Lab
Drug Awarencss
Concerts, Ballet
Frumpkin Sale Ballet :
Jeffreys 80 527 50 10 50 Parbecue Dinner Art Appreciation
Grove [iake Sale Muaic
fwmmer Bulb Sale Puppets, Mime
Yime-A-Dip Supper
rro ewsletters Volunteer Dinner
Kingswood 118 100-200 7 4 28 Sales : Field Trips
Lockhart 80 231 & 15 7 20 Harveat Festival Freld Day
Craft bay Dinner for Volun
Newsletters
Re ference Books
No PTA ale s
; ‘ s aures | e ; . Newsletters Volunteer Activi
fongview 15 No frqures ] 2 3 “ 8 tandbooks for Teacherd Field Trips
avatlable
Sor Pro
146
O
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PARENTAL INVOLVEMENT: PARENT VOLUNIEERS

i (Von-lagnet)
TOTAL PTA . FIELD
VOLUNTEERS MEMBERSHIP TUTORS RESOURCE ~ AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
MATERIALS/FUNDS CULTURAL ARTS
Playground Equipment | Aot Museun Trip
500 566 . ‘ 500  [|Encyeclopedias Ronald MeDonald
Dictionaries Safety Show
Magazine Sales Drama.
Fall Festival Puppet Show
,_ Sales Drama
TA Sales 73 Field Trips
4 47
365 101 ! 4 4 6 * F 6 Assembly programs
9y > I :
Campbell Soup Labels g%égg%vgpﬁﬁ%gigsek
115 299 1 6 5 35 50 89 Maxwell House Labels Book Club, Fair
, Hospitality Star Lab
L Drug Awareness
Concerts, Ballet
» Pumpkin Sale Ballet
80 627 50 10 50 Barbecue Dinner Art Appreciation
Bake Sale Music
Summer Bulb Sale Puppets, Mime
Dime-A-Dip Supper - :
PTO Newsletters Volunteer Dinner
1118 100-200 7 “ 28 Sales Field Trips
80 231 2 15 7 20 Harvest Festival Field Day
1Craft Day Dinner for Voluntee
Newsletters
Reference Books
No PTA
Wo figures | 2 3 ) P Veusletters Volunteer Activitie
15 0 '9 g Handbooks for Teacherd Field Trips
available 1 4 8
l? fOl” PTO ‘
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PARENTAI. INVOUVEMENT: PARENT VOLUNTEERS
' { Non-Magnet)

TOTAL PIA ' FIELD
JCHOOL VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
{ MATERIALS/FUNDS CULTURAL ARTS
Candle Sale Speakers
, Yy “ . e ) Hosp1 tality Field Trips
Lynn hoad 200 720 20 6 50 1.50 60 Media Coverage Book Fair
T Dinner
Kaffle - - Hee-llaw hay “
Knightdale 200 269 2 4 2 1 18 . Egg Sales Dedication Evening
. Hospitality Volunteer Dinner
- Newsletters ’ Green Pines Baptist
Church Activities
biows et ters Volunteer Dimmer
ML11hrook nYS 356 223 25 37 Sales Quail lollow Garden
Elementary Club Activities
. ok Sale Cultural Arts Commi
North Rkidge 150 588 8 S0 Jewslettiers Play Lay
: fedia Coverage Spectal Imterest
Dinner
Country Fair
Northxoods 173 366 99 7 5 15 q7 jechool & Community Volunteer hinner
' Pogters & Newsletters | Cultural Arts Socte
‘elephone Kobin Hood Players
nles . "Kids on the Block’
Poet-In-Residence
Can TL" Project Math-Around-the-Clc
Media (overage Super Kida Olympics
wood- 2.2 : : " ! . :
‘ghf',"“ud too 229 20 6, 26 0 . | Sales Learning Exhhange
ates ’ Newslctters Arta-in-the-School
"I'm Special”
. ; . letters to parents Fun Day PEPI..
[ 9 . [ 3
Smith 5 206 3 2 47 57 Salen Field Trips
Volunteer Dinner
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FHANONIAL LNVULVYRMEND? FHRLNID . VULUNLTLEND
(Non-Magmet)

At}

TOTAL PTA . FIELD

VOLUNTEERS ~ MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
MATERIALS/FUNDS CULTURAL ARTS
Candle Sale Speakers
. ) Hospitality Field Trips
0 9
200 720 20 50 1?0 60 Media Coverage Book Fair
Dinner
Raffle Hee-daw Day
T 200 209 2 1 10 Egg Sales Dedication Evening
' Hospitality Volunteer Dinner
‘ Newsletters Green Pines Baptist
Church Activities
: : Wewsletters Volunteer Dinner
235 356 223 g5 | &7 Sales Quail Hollow Garder
. ¢ Club Activities
. Book Sale Cultural Arts Commi
150 588 8 .80 flewsletters Play Day
: edia Coverage Speeial Interest
Vinner
—— Country Fair
173 366 99 5 15 47 Gehool & Community Voluntezr Dinner
Posters & Newsletters | Cultural Arts Socie
Telephone Robin Hood Players
Sales "Kids on the Block'
_ Poet-In-Residence
) 'Can It" Project Math-Around-the-Clc
Media Coverage Super Kids Olympice
100 22 20 6 2 20 | Sales Learning Exéhange
Newsletters Arts-in-the-School
"I'm Special”
: Letters to parents Fun Day, PEPI
52 206 8 2 4 57 Salec Field Trips
Volunteer Dinner
- e
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PARENTAL INVOLVEMENT: PARENT VOLINTEERS

; (Non=-Magnet.)
TOTAL PTA FIELD

'CHOOL VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL ‘TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
i
MATERIALS/FUNDS CULTUHAL ARTS
. , . - . Fall Festival Garden Club
Stowgh 150 00 &b 98 ! 35 80 News Let ters Cultural Avts Com
Safety Activity
Ninner
s . . e ” , 5 ‘I-Shirts Luncheon
Swif't Crevk 94 168 56 22 a2 3 20 II(J.'I[H', L(Il.l:Ly Athens Peer Progr
Crafts Apex lligh PEPI PR
Swift Creck Exhan
Continental break
Fall Festival Opera, Art Activi
Rolesville 120 272 5 12 i 7 27 18 NewsLetters Drama
fodia Coverage Glapel Sing
PTA Projects Open Campus
Open llause
Carmival, Festival Leayning Fxperien
Vance 100 a1 25 25 25 Grounds Committee Yeld Day
. Open llouse
arnival Super Kids bDay
Vandora 250 426 16 39 1 8 136 201 srounds Committee 36 Field Trips
Field tay
Parkes Activitics
Wilbnam 39 88 16 a2 Sales Volunteer Dimner
: Nowsletters Fzceptional Chile
Will - b7 53 3 5 1 30 PTA Open House Pield Trips
Springs ) Winter/Spring Festival Field Day
) A volunteer Dinner
V| Fuquay Baptist Chi
VActior {.f{
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TOTAL

PARENTAL INVOLVEMENT:

(Non-Hagnet)-

PARENT VOLUNTEERS

PTA FIELD
VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
MATERTALS/FUNDS CULTURAL ARTS
Fall Festival Garden Club
5 200
150 35 55 ! 55 50 Newsletters Cultural Arvts Com.
Safety Activity
Dinner
T-Shirts Luncheon
168 S .
9 % 22 2 5 20 Hospitality Athens Peer Program
Crafts Apex High PEPI PRO.
Swift Creek Exhange
Continental breakfa
Fall Festival Opera, Art Activity
120 277 5 12 1 7 27 18 Wewsietters Drama
edia Coverage Gospel Sing
IPTA Projects Open Campus
Open House
Carnival, Festival Learning Experience
100 241 25 25 25 Grounds Committee Field Day
Cpen House
Carnival Super Kids Day
250 426 16 39 I 8 136 | 201  |Grounds Committee 36 Field Trips
Field Day
Parks Activities
39 88 1¢ 23 Sales Volunteer Dinner
Newsletters Exreptional Childre
57 53 3 5 1 30 PTA Open House Field Trips
Winter/Spring Festival Field Day
, Volunteer Dinner
153 Fuguay Baptist Churc
Aetivity .
184




PARENTAL INVOLVEMENT: PARENT
(Non-Migpat )

TABLE

1y

VOLUNTEERS

TOTAL Pra FIELD .
HOOL VOLUNTEERS  MEMBERSIIP TUTONS RESOURCE  AIDES  CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLV[A‘/(:' PARENTS
MATERIALS/FUNDS CULTURAL ARTS
i Fund Raisers brama, lancee
‘ork 198 s17 19 34 ! 46 a4 q Carnivac Are
Buok Fair Dinner
duniop Great Books
Newspaper (overage Library Activity
Sust ~ 150 104 2 ne 20 Sales Career hay
Wi Ll brook My 1y
Testing Progress Ag
Newsletters Volunteer Dinner .
. , ! 8/ Gut des Tea
rLh Guavme ; 0 i : il ) gy
North Gareed 6! 1 ! 1 1 9 17 17 VPO Activity N. C. Wildlife
J00-500 Comnission Activitl
Fnd Katsing Activity Speakers
Weast Cary 116 o 2 G0 2 15 Newspaper Camelot Musie Actis
» Lady Slipper Club
ot Awards Night
Wewsle b ters Cultural Arts Asso
Wake Forest b 144 4 10 25 B 8 25 lospitality Volunteer Dinner
Middle uned Raising Health Activity
oeture Sale Open House
West MIUIbeJok 160 9644 HE 1 6 1 125 Bocster Club Field Trips
Newsletters Volimteer brunch
. rotary Club Activi
Cul tural Avts Clud
. Landseaping Acttol

O
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PARENTAL INVOLVEMENT:

PARENT VOLUNTEERS

(Non-Magnet)

TOTAL Pra . FIELD
VOLUNTEERS MEMBERSHIP TUTORS RESOURCE AIDES CLERICAL TRIPS OTHER MAJOR ACTIVITIES INVOLVING PARENTS
MATERTALS/FUNDS CULTURAL ARTS
Fund Raisers Drama, Dance
108 317 13 34 1 46 9 4 Carnival Art '
Book Fair Dinner
Junicr Great Books
‘ Newspaper Coverage Library Activity
150 484 P 95 20 Sales Career Doy
May Day
Testing Progress As
Newsletters Voluntzer Dinner
anuals/Guides Tea
6 PT! . g g
| ! 10 ! 18 ! g 7 7 PT0 Activity V. ¢. Wildlife
400-500 Commission Activit]
Fund Raising Activity Speakers
115 PTO 2 60 2 15 ewspaper Camelot Musie Aetin
100 Lady Slipper Club
Awards Night
_ Wewsletters Cultural Arts Assoc
55 148 4 10 25 4 8 25 Hospitality Volunteer Dinner
Purd Raising Health Activity
Pieture Sale Open House
ok 150 954 25 1 62 15 | 1285 Booster Club Field Trips
Newsletters Voluntzer brunch
Retary Club Activi
Cultural Arts Club
Iandseaping Aetivi;
) "
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APPENDIX I I
EVALUATION PLAN

1982-83
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A PLAN FOR rVALUATION OF THE SCHOOLS OF CHOICE PROGRAMS 109

WAKE COUNTY PUELIC SCHOOL SYSTEM

Schools of Choice Programs were Initiated in the Wake County Public School
System at the beginning of the 1982-83. school year. Objectives for these programs

follow with procedures for gathering data and evaluating each objective. A Prog-

ress Report I1s to be presented to ﬁhe Board of Education during the late summer
or earliy fall of 1983. This report will include a detailed description of each
type zrogram and & :eport:of data tz evaluate the proyram objectives.'

Baseline data will be collected during 1982-83 with plans for a longitudinal
study of five ysars. A Progress Report will be submittéd to the Board of Education

annually.

MEASURABLE OBJECTIVES JOF THE SCHOOLS OF CHOICE PROGRAMS

I. To improve facilit:; nztilization system-wide
A. Statement of program
3. 3tate current enrollments for all schools as of end of -first school month
C. State esnrollments as of end of first month, 1981

D. State capacity figures established by the 3oard of Education for all school

1y

Compare current enrollment to capacity; report differences in percentages

LY

Note the effect of magnet programs on capacity Ifigures and current enro&l-
?

-

ments - include all schools

©

Show buildihg capacity adjustments for gifted and talented magnets and
new programs 1in non-maénet schools. Present in chart form.
4. Describe this two-year plan

I. Analysis of data and conclusiIons

II. To establish a consistent organizational pattern of schools (X-5, 6=3 and

9-12) county-wide
A. List all schools and indicate organizational patterns before and after

the establishment of the Schools of Ch%ﬁéé)Programs. Include school
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enrollment. ' ‘ ’ 11C
B. Indigate change in school enrollment due to Schools of Choice Programs
To racially balance the student populations of schools
A. State racial compositions of all schools for the 1981-82 school year
B. State racial compositions of all schools for the 1982-83 school year
C. VNote any school where the‘number of minority students does not fall
between 15 and 45 percent
To provide a more effe?tive and economical transportation sgsfem
A. List problem areas identified ty the Administration whiéh lead to
installation of the coﬁputerized tfansportation system
3. Indicate areas which were addressed
C. Indicate areas which continue to be problematic
D. Present a statement of the following for the 1981-82 school year and
for 1982-83:
l. Number of miles traveled
2. Gallons of gas used
3. Number of buses
4. Av;?age cost per mile, cost per pupil . |
5. Number of double drivers
6. Number of drivers who drive double roufes
7. Cost of activity buses
8. Number of shuttles driven
To improve.educational programs through expanded curricula
A. Describe each magnet program in detail. Include a cowparison of magnet.
and non-magnet scheduling ang course offerings. N
3. Present system-wide mean scores Qg grade and subtesf for three years =

>

1981, 1982 and 1983

N

. 3 “\
C. Present mean scores rfor all schcols by grade; note any incident where a -

significant aumber of studentsstransfer out.

| 160-
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D. Collect three year longitudinal achievement test data for studsnts
currently enrollec in ¢rades 5 and 8 in magnet schools beginning with
the 1981 school year- Jollect t?o year longitudinal achievement test
data for students enrcl 2d in Schools of Choice Progr.ws at grades 4, 6,
7 and 9'beginning with the 1981-82 school year (these scores are-avail—
able on computer tapes). Shovi data by magnet type.

E. Present the data above 1n two :’iys:

l. Mean scores for each grade, each year by magnet type
2. ?rofile each grade and magnet type by quartile

Determine mean scores for the base population and the magnet "draw" by

ny

magnet type over three years at grades 5 and 8 and over two Yyears at
grades 4, 6, 7 and 9.

G. Prznfile the base populations and the magnet "draw"” by gquartile over a
three year period at grades 5 and 8 and over a two year period at grades
4, 6, 7 and 9.

4. Determine the average daily attendance in all schools rfor 1982-83. Note
ones im which Schools of Choice- Programs are available. ‘

I. Determine incidences of discipline problems.
1. Report number of out-of-school suspensions - 1982-83
2. Report number of expulsions - 1982-83
3. Determine number and percentages of suspensions and expulsions

which came from base populations and the number and percentage

which were a part of the magnet draw beginning 1983-84.

J. Determine attitudes of parents, teachers and other professional educators
and students toward the Schools of Choice Programs.

l. Conduct focus group interviews with reéresentatives from the student
anrd ‘parent groups. Thése incerviews will be designed to elicit both

variety in substance of attitudes held and the relative intensitg of

ERIC - 161
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the respective attitudes. One group each of parents and students
will be drawn from each magnet type with two gioups of each from
the elementary G-T Magnets'(one inne; city and on; equity). The
group will be formed as follows:

Students and parents will be selected from each magnet type
and grad= level. The sampling will be purposive. C(Classrooms will
be selected randomly for each magnet type and level of schooling.

. Students will be selected from these classrooms, and alternatively
will be white or black, and volunteer or base student. Students
will be selected from grades 3-8,and9-124at Enloe High School
only. Parents will similarly be selected, but will not be the
parents of the students selected to be interviewed.

Groups of parents and students will be interviewed separately
with approximately ten people in each focused group interview. A
total orf 16 focused group interviews will be conducted. One group
each of parents and students will be interviewed for each mégﬁet
type and school level, except in the case of the 14 gifted and
talented élementarg schools, two groups of each w;ll be interviewed.

As a result, the design will be:

»

Magnet Type and Level of School Interview Groups
Gifted and Talented Elementary Schools 2 groups of parents

2 groups of students

Gifted and Talented Middle Schools l group of parents

l group of students

Gifted and Talented Senior High Schools . l group of parents

l group of students

International Elementary’ 1l group of parents

1l group of students

Classical EZlementary - L group of parents

162 l group of students




Macnet Type and Level of School Interview Groups

Classical Middle - l ¢roup of parents
roa - B =
{1
v 1l ¢roup of students

: EZxtenced Day Elementary

(3

¢group of parencs

l group 2f students

TOTAL = 16 group interviews
n = approximately 30 parents

approximately 80 students

Dr. George Noblit will be responsible Zfor conducting the Iocus gIoups.

&

. analyzing and summarizing data collected tharouch tihis method.

2. Develop a questionnéi:e to be administered to ll rteachers employead
in the ﬁagnet schools. Have them respond to che instrumen:, ind;viiuallg
during a faculty meeting. One teacher will be a2lected ;o collect
Y instruments and mail to the State Department of Public Instruction.
Scanning and summarizing of guestionnaire will be pe:fc:yéd by :heu
personnel at Yorth Carclina State University Computer Canter.
2. Develop a2 questionnaire‘ta suéveg atrcitudes of‘parehts of ai; students

enrolled in magmet schiools. Give option 2o mail dack to school.

4. Survey acvitudes of all students in grades 3-8 in all magnet s5choo.ls.

’
~ 9

- Survey students ia grades 3 and 1l at EZnloe digh 3chooc..

|

al skills in science, sccial stud:ies,

£3

[EN

¥. Srecial understandings and spec

cultura.. understandings, languages, <character education, performing arss,

‘problem-sciving, computer Xnowledge will >e measur<d as rart of che lcng-

range svaluation plan. Administer in the spriag =7 1227 2 standariized

schievement test in science and social stucdies to scudents in grades

L = P - N
i5 rot Ffeasiilo, Tast in

it

and 5 in all schools in Wake Ccounty, If this
283-34. Test a.l. a=2lementary scihcols at fourth gsrade lsvel Or Icne it all.
3

~ast fsurczh and fifth zrades in 1983-34 in the areas of sccial studises anc

scisnce. In =he follewing magnet schools proficiency in foreign _ancuage
. will be measured by acministering rche Foreign Service Insticute Test IO
< ’ : , .
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students enrolled in a foreign language elective:

washington Wendell
Underwood _ Wiley .

Students enrolled for a full year will be tested. Only four schools will
" he involved during 1982-33 as a piloting effort.

L. ZInice Zich School will be evaluated using tile same guidelines as for the
other magnet schools. A description of the program, lass schedule,
advanced classes and specialty classes will be Included. Achievement
-est scores for the 9th grade for a two year period will be Included.

VI, To proviie equity of educational opportunity

Cescribe the magnet programs outside the beltline

ds

. Make a statement of cost, brogram materials and personnel. Dectermine

iy

iF =he magnet concept was lmplemented.
Iz Tc orovide for increased parental participation
4. oCescribe the opportunity for parental involvement in the selection of

electives In the mnagner programs

-ndisate-aumber of volunteers in each school X-8 and percentage orf

iy

sarencs who voliunteer in all schools X-3 Zfor 1981-32, 1982-383.
°. DCescr:be zarent activities Ffor all X-4 schools (i.2. approximate number
: ¢

3t-ended a PTA meeting and other activities lnvolving parents, etc.)

=
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Magnet School Teacher Survey 116

Instructions: Please read the items below and record your opinions by darkening the
appropriate circles on the answer sheet. Please use No. 2 pencil.
Classical elementary teachers should not answer items 11-15,
concerning electives.

Strongly Agree Neutral Disagree Strongly

Agree Disagree

I like teaching this year. ' A B c D E
2. My students seem to like school this

year. A B c D E
3. Most of my students are motivated *o

learn this year. A B c D E
4. Teacher expectations of students are

high in the Magnet Schools. A B c D E
5. Student behavior is good this year.. A B c D E
€. I have more materials for basic courses

this year than last year. A B c D' E
7. The length of classes is sufficient

for students to learn basic skills. . A B c D E
8. The basics are being adequately ccvered

this year. A B c D E

9. Eristing curricula are adequate to guide

preparation-in the basic gkills

(language arts, math, science, social

studies). A B c D E
0. I woued like more staff development -

activitiec that prerare me to teack. A B c D E
11, I have had adequate materials tu

implement the elective courses. A - B c D E

12. Written cur: lcula are acequat: to uide

preparation in elective cowa ies. A B c D E
13. I am adequately prepared to teach. A B c D E
14, Time spent in elective covrses should

be increased. A B c D E
15, Multigrade electives are acceptable. A B c D E
16. Students have succecsfully adjusted to

the schedule. A B c D E
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17,

18.

19.
20,
21.

22

-2 -

117

Strongly Agree Neutral Disagree. Strongly

Agree Disagree
Students have chosen well-balanced
schedules. A B o D E
I have had adequate planning time
this year fbf basic courses. A B o D E
All in all, the Magnet School Program
has been worth the effort. A B c ‘ D E
If I have a choice, I will opt to teach
in this magnet school next year. A B o D E

My race is: (A) Black (B) White (C) Asian (D) Other

I have taught in Wake County Schools: (A) 1-5 years (B) 6-10 years (C)
(D) 15-20 years (E) 20+ years
I have taught a total of (A) 1-5 years (B) 6-10 years (C) 11-15 years
(D) 15-20 years (E) 20+ years
Level of Education: () Bachelor's (B) Master's (C) Post-Master's (D)
I teach: (4) K-2 (B) 3=5 (C) 6-8 (D) 9-12 (E) Other
I chose to teach in this school. (A) Yes (B) No

11-15

Docte

*IF YOU WISH TO MAKE COMMENTS BELOW, BE SURE TO TURN IN THIS PAGE WITH YOUR ANSWER SHEET

Comments:

e
(@ p)
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Magnet School Parent Survey

Instructions: The Wake County Public School Sustem would like to know your opinion of
the Magnet Schools. Please read the.statements below and check the
appropriate answer.

1. This year my child likes the school he or she attends. Yes flo
2. This year, I like my child's school. Yes No
3. Compared to last year, I like my child's school. More Same Less
4. My child was assigned to the Magnet Program at my request. Yes No
5. I am pleased with my child's class schedule. Yes No
6. Class periods are long enough for my child. Yes No
7. I Feel my child's teachers are well-prepared. Yes No

8. My child's teachers are available to talk with me about

my chtld's school work. Yes o
9. I would recommend this school to other parents. Yes No
10. My child rides the school bus. Yes No

11. I am satisfied with the bus transportation provided

for my child.. : Yes No

12, I am satisfied with my child's ,progress this year. Yes No

13. If your child has electives, are you satisfied with

them? No \Electives Yes No
14. The choize of electives is: Too few Adequate Too many
15. My ckila is: Male Female .
- ,16. My chiil is: Black White Asian Other
Comments:
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Sehool Code

Base Draw

Elementary Student Survey (Magnet)

Ihstructioné: Please read the statement and check your answer.

1. I like school better this year than last years Yes No
2. I like my new subjects this year. ' Yes -No
3. School is fun this yeaxr. Yes . No
4. This is a good school. " Yes . No
5. I like changing rooms for different classes. Yes No
6. I ride the school bus. Yes No
7. I like to ride the school bus. | Yes No

8. I would choose to come to this school rather than

another school. Yes No
9. My parents and T talk about school a lot. Yes No
10. I am a giri. .Yes

I an a boy. | - | Yes
11. I am in grade 3 4 5
12, I am Black White Asian_ Other
Comments: <

N
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Sehool Code

Secondary Student Surveu (Magnet)

Instructions: The Wake County Public School System would like to know your opintons
of the Magnet Schools. Please read the statements below and check the -
appropriate answer.

1. My parents and I requested magnet assignment, Yes - No
2. I like school better this year than last year. Yes No
3: I was able to schedule moct of the elective subjects
I wanted. . ' Yes No
4., I like the elective subjects I um taking. Yes No
5. Class periods are long enough for me 1o learm the
subjects. Yes Ne
6. I am assigned to ride taz wsrtool bus. . ) Yes No
7. Bus rramnsportation uv.rch s mrovided is satisfaetrry.,  Yes No
8. If I could start thi. year owv, I would choose to
come to this 8éhool mabhei Lhan to another, Yes No
9. I an Black ~ thite  Astu Other
10, I an Male__ ' Female
11. I am in grade 6 7 & s 11

12. C(Comments: __

17U
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APPENDIX ITI

DARENT INTERVIEW SCHEDULE
STUDENT INTERVIEW SCHEDULE
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FOCUS INTERVIEW FORMATS

PARENT INTERVIEWS

Process: : I
1. Introduction/Explanation:

This is a focused group interview and the rules are --
-- everyone gets a chance to speak

-- respect diversity of opinion

-- seek clarity

-- anonymity -

We will ask you what you think about your school and the magnet
program. i

Their intro --. includes name, where they are from. PILAY BACK TAPE
TO CHECK EQUIPMENT. )

2. Give question. Seek out non-spontaneous answers. Elicit the range
of responses.

3. Organize responses into ''perspectives' and have group coument/critiqué
and modify until they agree on them.

4. Repeat 2 & 3 with next questions.

5. Summations, congratulations, debrief on what happened and what didn't
happen. Any personal comments, etc.

Interview:
1. Introduction

2. Why were you picked for this group?
-- base/volunteer
-- black/white
-- male/female
3. Why did you agree to come?
4. What don't you like about this school?
a. School? -
b. Magnet concept
c. This magnet school implementation

d. Classmates and student relaticns
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What do you like about your school?

. a. School?

b. Magnet concept

c. This magnet school imp}enentation

d. Classmates and student relations

What happened that you bad expected /to happen?

a. Length of classes

b. Choice of sghools

c. Bus rides

d. Electives

What happened that you didn't expect to happen? What surprised you?
a. Length of classes ’

b. Choice of schools

c. Bus rides

d. Eléctives

What is your involvement with school? What wes it like last year?
Wbuié.you chose this school agéin next year?

If you could make two changes in your child's school, what would they be?

Summtions, etc.

173



124

Student Interviews

Introduction/Explanation

This is a focused group interview, and the rules are --

-~ everyone gets a chance to speai

-- respect diversity of opinion

-~ seek clarity

-- anonymity

We will ask you what you think about your school and the magnet program.

Their intro--name and where from (School). Use this as an equipmentichéck
. and play back what they said.

Questions. Seek out non-spontaneous answers. Elicit a range.of responses.
SUMMARIZE AFTER EACH QUESTION.

I. Describe how your school is different this year than last year?
A Changing classes? w
B. Length of classes -- shorter? longer?
’ C. Bus rides?
II. What dé you like about:
A. Your school :

B. —The idea of a magnet program, the idea of electives. (Changing
classes, length of classes) .

C. This specific magnet program;';hese electives
D The other’students at your school, in your program °
E. Bus rides
ITI. What do you dislike about:
A. Your échool

B. The idea of a magnet program, the idea of electxves. (Changing
classes, length of classes)

C. This specific magnet program, these electives
D. The other students at your school, in your program

E. Bus rides
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VII.

VIII.

125

1f you could change two things about your school, what wouid they be?
What happened this year at-schcpl that you expected to happen?
What happened that you did not expect to happen? What surprised you?

- Did your parent(s) help you to select your schedule?

Let's talk about your school building. Does anything need "'Fixed-up''?

Has anyone in here (or in your school) run out of paper, pencils, or
supplies, or equipment?

(OPTIONAL) in one sentence, describe your year's experience here at
your school

' Thank you for your participation in helping us by telling us

what you think about the magnet school. You can tell your parents
and teachers that you have been: ’

--helpful

--informative

--articulate.

--well-marmered ’
--that they should be proud of you.
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APPENDIX IV
ATTTTUDES TOWARD THE SCHOOLS OF CHOICE PROGRAMS

SUMMARY AMD ANALYSIS OF SURVEY DATA
ANALYSIS OF FOCUS GROUP INTERVIEW
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ATTITUDES TOWARD THE SCHOGLS OF
CHOICE PROGRAMS

The. Advisory Committee for the Evaluation of theiSchocls of Choice
Program argued thact the eQalu;tion should attempt to-determine“the étti:udeé'
of parents, students and teachers concerning the programs. The consensus
was that this effort should be part of the initial assessment to bg |
presented zo the Wake Qounﬁy Board of Education in the summer of 1983.

It was sugge;ted that a panel, of researchers be convened to disc;sé

elexents of the technical design. -

The panel of tectmical research experts discussed the design, and
concluded that it was doubtful that'a survey cpuld not be properl&l o
conducted in the time allotted. (Approximately six weeks remained in thé _ 
school vear.) Instead, they proposed a series of ”focuséd group interviews
to get the preliminary data on opinigns that could later serve as a basis

for a survey in the following year. The administration saw an immediate

ioew

need for a survey of the various constituents and asked that both . -used

group interviews and opinion surveys be conducted.

3 The interviews and surveys were both.designed to.solicit information
concerning overall assessments of the various programs and a series of
special issues the research team, staff members of the "ake County Schools,
and the Advisory Committee anticipated were of concefn. The two tecrnigues
together enable a triangulation of results, thus enhancing the validity
and reliability of the results. However, it should be.remembered that

regardless of the power of using multiple data collection'approaches that
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this research was at best a preliminary, exploratory study. This assess-
ment should be considered a pilot study that should léad to a new research
design, new instruments and techniques. Therefore, it is suggested that

this exact study not be replicated, but rather imprc el

Research Procedures

The design had two elements: the focused group interviews and the
opinion surveys. Parents and students were both surveyed and interviewed,
wnile teachers were surveyed with a more eluborate instrument. Topics to
be studied were deveioped through a series of meetings with The Advisory
Cormittee and selected staff of the Wake County Schools. It should be
cemerhered that the process through which the topics were nominated and
“:nallv included was one that focused on "Ynown”" issues, i.e. issues
sersons in the schools and commmity had discussed. Thus the design

Znmises on issues that are xnown to be controversial and tended to ignore

issues of no controversy. In short, the design of study is biased towards
- ~tm maoariun
~hia necar

The instruments, however, are probably biased towards the positive.
The survey instru:énts (with the exception of the teacher instrument)
allowed for dichotémops responses. It 1is generally believed that.such;
rosponse choices lead to people choosing a positive response more than a
negative one. The focus group interview further is not able to tap highly
‘sensizive and/or threatening information. Rather it is desiygned to have

ceople discuss public igsues and express cheir viewpoint.

O
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The biases of design and instruments seem to off-set one another.
Respondents may tend to be overly po$itive about negative issues. Further,
parents for example, tend to be highiy positive about their scnool and -
less so about education in general, suggestiug that ccmparisons between
respondent groups (i.e. parents, students and teachers) are not appropriate.
It is important that the reader remember these Syste dtic sources of bias.
Since the biases are systematic, however, relative compa..sons between
programs are appropriate. Again, absolute percentages are n.- interpretible
and comparisons between respondent groups are not éppropriate. Comparisoﬁs

of programs by respondent groups based on relative percentages are

interpretible.

Teacher Survey

It was believed that the process of developing the survey instruments
allowed some sophistication about the opinions of the teachers. All
teachers in magnet Schools were presented a 26 item survey wica a five
point Likert-type response scale (strongly agree to strongly disagree).
Given the limitations of this study, it was‘decided that the instrument
should contain simple and direct statements. No controls for response

patterns were employed. (See copy of instrument in Appendix II.)

At each of the magnet schools, the principal called a faculty meeting.
The Test Coordinator at each building coordinated the process. The faculty
then chose a teacher to collect the surveys and mail them to the Research
Division of the State Department of Public Instruction. The' teachers were
to read the surveys and respond to them during the meeting. Although the

school administrators called the faculty meeting, they were not present during
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the completion of the questiomnaire. Teachers were encouraged to write
in comments at the bottom of the survey in space provided. The teachers

responded on a NCR standard answer form so the data could be machine-scored.

Survey data was summarized by computer and cross-tabulated by program
to enable relativécomparisons of teacher responses by type of magnet
program. A total of 780 teachers returmned usable questiornaires for a

respunse rate of 99+%. Comments were tabulated manually.

Parent Survey and Interviews

Parents were both interviewed and surveyed. The parent survey was
less scohisticated than the teacher survey, owing to the range of reading
levels in the general population. The sixteen item survey Iinstrument
asked for parents to indicate ''yes' or 'mo" concerning their agreement

with the item. (See parent questiormaire in Appendix II.)

A1l students in magnet schools were asked to take a questionnaire
home to t:*r—1eir parents or guardian.- Test Coordinators distributed the
surveys in each school. With the survey was a letter explaining the proccecures
The surveys were to te completed, sealed in an attached envelope, and returned.
The student's name was indicated on the letter. Thus parents could re~2ive
miltiple questiormaires if they had more than one student in the magn.
schools. The cata was keyed onto floppy discs and analyzed by program
and for base and draw populati‘ons. A total of 9,616 parents returned

usable surveys for a response rate of 63%.
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Since parents are in less regular contact with the school adminis-
tration than are teachers, it was also decided to conduct a series of
focused group interviews to attempt to establish the various perspectives
held by parents. Classrooms were randomly selected in grades 3-12.
Parents were then selected from these classrooms to perticipate in the
group interview by the local school administration. Selection was  ”
purposeful with an attempt to include parents representative of the -
population with regard to race and whether or not they were from the base
population or from the population drawn (""draw'') to the school. The
number of parents actually interviewed was 63 for the eight types éf
prdgrams and and varied rom a low of 5 to a high of 12. Forty-six percent
of the parents were minorities and forty-three percent were from the base

populations of the schools.

The focused group interviews were conducted for groups of parents
representing exch type of magnet program. One and one half hour interviews
were conducted the evenings of May 9-12, at the scﬂ@nl system offices.
Parents were asked a series of open-ended questions that concerned their
likes and dislikes, their ovzrall assessment and.two changes they would
like to see in their school. The interview was designed to encourage and

respect diversity of opinion. (See Appendix IIT for interview schedule.)

Student Surveys znd Interviews

Students were also both interviewed and surveyed. Given the
differences in reading, comprehension, and evaluative skills between

elementary and secondanv students, Cwo Surveys were developed. While the
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sufveylfor the elomentary students was a simplistic version of the one
designed for secondary students, both surveys contained simple, direct
statements requiring the student to raspond yes or no to a series of
statements. (See Appendix II). Again, no controls for response patterns

were employed.

The student surveys were sent to the schools and administered in class-
rooms during the school day For the elementary students, the teachers read
the instructions and statements and the students checked the appropriate
response. Elemecary studénts below third,grade were not sampled. The
secondary students read and -completed the survey individually. Students
in grades 6, 7, 8, 9 and 11 were asked to respond to the secondary student
survey. The completed surveys were keyed onto floppy discs. A total of
¢, 428 students returned a usable questionnaire for a respoﬁse rate of 90%

(95% for elementary students, 85% for secondary).

Since students are the most direct clients of the school, it was
decided to conduct a series of focused group interview to atteﬁpt to
establish the various perspectives held by students. Using the same procedure
employed in selecting parents, students were selected to be iﬁterviewed
in groups representing each type of magnet pécgram (although K-2 was excluded
from the sample.) A total of 78 students were interviewed in relatively
equal sized sroups. Thirty-zight percent of the students interviewed were
Hﬁnoriﬁies and fifty-nine percent were from the base populations of the

[

schools.
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The focuse” group i .. views were conducted for groups of students
representing each type of .-, net program. The hour and -a half interviews
were conducted during the sche . day. Students were asked a series of open-

ended questions that concerned ti:i¢ ‘kes and dislikes, surprises and

expectatic.» and their overall a - uasrts. The interview was designed
to encourage —T. respect diversi.v :i i’ (See Appendix IIT for
interview sched¢ !l=z.)

The Data Analyesir

The data were anzlyzed by program type for each réspondent group
(téachers, parents, elementary students and seccndary students.) The

results of these anaiysas are confained in the sections that follow.

Survey responses were populacion data and were preser:ited in percentage
. /

forz. Tests of significance are designed to pernit inferences from any
single sample to a population and are dep.ndent in pa™. ‘on the sample
size. To use tests of signiricance with these data would mean that
sigifnicant diffez;er;.ces would be very easily found in the pwerts, less so
in students, zu:d much less s with teachers. In this situation, an arbitrary
rule. of difference is more appropriate. & 10% difference between programs
within a population group was ~rhitrarily chosen fo ggpresent” a signifiémt
difference. Anything less thin that is a "sligl." difference for thes=
analyses. Ohviously, other arbitcary rules would bring different results.
The reader is obviously, encouraged to rem.aher this as these data are

reviewed.

183 -



134

- Findings
In overview, the data gathered from the surveys and interview:s

address three major issues central to a magnet- program for. achieving racial
balance. One issue concerns bus transportation. ™ general, there is
agréement that existing bus transportation is odequare. What concern
exists tends to focus on the length of the bus ride for some students and
overérowd:'.ng on souxe bus routes. A second issue concems adequacy of |
basic instruction. While most students and paremts believe basics are
adequétel_v covereci, a significant minority (less than 207%) of studenrs and
parents and a rajority »f teacﬁers, believe class time and materials are
inadequate for the barics. A third issu: concemns électivaes. There is
a generally positive attitude roward 'electives although é significant number
of ‘ﬁeachers felt students did not select halanced szhedules. Farther, sowe
pafents and students ..rrescad problems with scheduling of electives. Most
of the complaints centered around an inability to get one's choice, especially
a first choice, cf electives Some apprehension: was expressad by parents‘
that begirming courses 1, sucn areas as computer science were offered without
a concrete pl:an for a second course in the same subject. A number of
parents expreyssed confidenlce in their school persomel tlo remedy this

during the second year ifii.n the progrew.

In general, the magnet program .s pe ceived to be successful in offering
an attractive academic program that pareats in particular as well as students

and teachers view as a desirable alternative.
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Teachers occupy a pivotal position in she overall school experience.
Thus it is important to pay special attention to their perception of the
magnet program. In general, teachers were positive in their assessments.
Those teachers who did not choose to participate in the magnet program
were, however, more negative in their assessments. Overall, teachers °
believed students were uotivated to learn and had adjusted to the schedule.
There was, however expressed ‘concern whether students had selected
balanced schedules. With regard to. ba51c and elective cdrrlcula most
teachers believed electives were adequately covered wh’le there was less

agreement with the adequacy‘of coverage for the basics.

The findings from survey and interview dasa indicates teacher, parent
and student attitudes about the Schools of Choice were positive. However,
the attitudes varied somewhat by program types. The data sunﬁarized by
f program (below) indicate departures of programs from the generally

positive perceptions of teachers, parents and students.

Senior High Gifted and Talented Program’

ifj Fnloe students, parents and teachers were generally quite positive
of the magnet program. Some students expressed concern overkthe six
minutes allowed between classes, but others wanted longrr class periods.
Parents expressed both concern over basics and als Eéeneral satisfaction
with delivery. Teachers expressed disagreement that students cﬁoose a

balanced scheduled. They also expressed some concern that basics were

adequately covered. But as a group, they were supportive of the magnet
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program and believed ii.struction to be adequately prov:'.%led. As one student

at Fnloe stated, ''The Program was excellent, I didn't expect so much."

Elementary Classical Studies Program

Overall, the interpretation of survey and interview data reveals
a veryb positive perception. Teachers expecially appear to like being
in the program. This positive attitude is shared by the students and
parents. In the interview, parents expressed few dislikes. Among students,
a primary complaint was the length of the bus ride, but most were enthusiastic

about the program in the interview and positive in the survey.

Elementary Gifted and Talented Program

Parents, students, and teachers were positive about the program and
most parents would repeat the experience(}q /Plarents seemed pleased with the
effects of having a racially diverse student body, and said they preferred

' this approach to descgregation to be preferable to mandatory pupil assign-
ment. S_;.Exe\ parents exprossed concern with schedules, electives, and Bus
ride. Students we.= very positive.about the magnet program, although the
bus ride remains an object of :oncerh. Teachers were generally positive

about the program although teachers who did not choose the gifted and talented

program assignments were less positive.

Extended Day Program

~—This program is designed to provide extended activities for children
of working parents. Parents liked the program and concept very much.

Pa-ents from draw areas were more positive than parents ih base areas.
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Many of the 'Base' peraris do not see this program as a magnet. Students
report liking the\pghgr%;,offered, but some would not choose to be in
the program. As ode\;Ehdent indicated, "I have to be in it." Extended
Day teachers were among the least enthusiastic of cher groups perhaps
because the magnet program is not part of the regular curricglum. No
significant dislikes were expressed, however, about the program. In

general, parents -- and to a slightly less extent teachers, ard students --

favor the program and are satisfied with its delivery.

International Studies Elementary Program

As a group the students were positive about the program, but like
eiementary students generally, were less positive about the bus ride.
They expressed some concefh regarding availability of electi%e offerings.
Parents expressed particular concern over the distance of bus transpor-
tation and general facilities, but this group of parents was-positive
about the program, instruction, schedule and électives. International
studies parents were among the least satisfied with their child's
progress (even though test score data does not ‘corrobate this concern.)
Nine out of ten parents would, however repeat the experience. Teachers

were positive about this program, but some expressed concern regarding

class time and coverage for the basics.

Middle Giftel and Talented Program:

The findings from students, ‘parents and teachers were very positive

but conditioned by several concerns. Students were vocal in their complaints
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about the school, especially regarding bus transportation. Uraw students
tended to be more positive about the program than base. ' Parents were
highly positive but base less so that draw. Parents did express concern
with implememtation, elective offerings, and coordination with the high
school programs. Teachers in the middle gifted and talented program were
among the least enthusiastic but overall were supportive of the program.
Their concerns tended to center on issues of plarming time and preparation,

curriculum and coverage of basics, and adequacy of materials for electives.

Middle Classical Studies Program

Like their middle gifted and talented counterparts,_middle classical
students, teachers, and parents exhibit conditional support of the
program. Parents were quite positive about the schools, especially the
structure and emphasis on basics. Some expressed concern over electlve
offerings. Most parents said they would select this school again 1f they
had the opportunity. Middle classical teachers were the least positive
about the magnet péogram.among tedacher groups. They expressed less
satisfaction with materials and coverage of basics, the adequacy of
existing curriculum, and students schedules and behavior. Students were
less positive about the middle classical program than other magnet
studeﬁt groups. They expressed condern zsout the strictness of rules, class
length, time between classes, course offerxngs and schedules. As summarized

_ by one student: ''School was different. I learned more in language arts."

Another student said of classes, ''Some were fin. Som2 weren't."
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Conclusion

In considering the magnet program generzally, the data from surveys
and interviews are consistent in indicating support among teachers, parents,
and students. One may however, be concerned with the conditional support
indicated by students, parents and teachers in both middle school program
groups. Since elementary and senior gifted and talented programs received
much greater suﬁpo;t than thelsinilar middle school program, and because
the ''differentmess' of the middle classical program from traditional
appfoacheg may be perceived as being minimal, we encourage examination of
problems Gnique to the middle school years as the first sctep, and the
problems unique to the middle gifted and talented and middle classical

.magnet programs as the second step.
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TEACHER ATTITUDES

Sample Characteristics

The population of teachers who returned their resronses was 788.
o7,
The cuestiommaire had sought information in order to be able to better

describe the population. The characteristics of the population were:

L]

Race 187 ~(133) Black
. 79% " (581) White
. 04%, ¢ 3 Asian
3% ( 12) Other
Years Taught in Wake County 42% (316) 1-5 years .
: 267, (191) 6-10 years
14% (1L07) 11-15 years
. 12% ( 88) 15-20 years
o 6% ( 47) 20 or more years
Level of Education 70% (530) Bachelor's
' 21% (153) Master's
8% ( 54) Post-Master's
1% ¢ 7 Doctorate
Gride Level Taught 26% (187)  K-2
! - 237 (169) 3-5
23% (165) 6-8
. 127 ( 84) 9-12
16% (122) Other
Chose to Tezch in This School - 84% (618)  Yes
167 (106) No
General Assessment of Magnet Program -

Tne magnec school teachers were asked to respond to three staterients ‘.,

N

to try to assess their general opinions of the magnet program. The teachers
!

were first asked to choose a response to the item, "I like teaching this
year.v Seventy-eight peréent of thé teachers.incicated ag%eement (total
pé?baﬁt agreed.or strongly agreed.) Eleven percent wer%/neﬁtgfl and eleven
perceﬁt in§ic§ted disagreemeric [tcial percent disagreeq/or strongly diségreed.)
R /
| , . | _/
/ /
" | , 150 '/4
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Program type seemed to affect the responses somewhat. [Llewentary anrd
senior gifted and talented programs had eighty percent and sightv-cne
percent of the teachers, respectively, agreeing or strongly agrseing with
the statement. Similar levels of agrevr.:'mnt were found in the intermational
elementary classical, and extenced day programs (807, 34%, and 363
agreement, respectiveiy.) Sixty-nine percent of the teachers iff middle
gifted and &lented programs indicated agreement (127 neurral and 197 indicated
gr

disagreement.) Sixty percent of the middle classical program teachers were

in agreement, ten percent were neutral and thirty percent indicated disagreement

The teachers ywere also asked.tc respond te the statement, "'all in all,

the magnet school program has been worth the effort.” Fift

the teachers agreed or strongly agreed. Twentv-one percent Jdisagreed or suromgl

s i
disagreed, and sixteen percent were neutral. Higrer levels of agrsement were

-
found in the senior gifted and talented program (75%), and elementary classical
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response (42%) as to whether the magnet schoeol progran had r o worih fhe

effort. According teo comments-made by teachers in the extended dav cagnels,

many of them do not include themseives as
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lowest rate of agreement was found among the middle classical veachers (230).
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When asked, "If I have a choice, I will opt to teach in this magnet
school next year, ''seventy-five percent agreed or strongly agreed. Twelve*
percent were neutral while thirteen percent were in disagreement. Middle
gifted and talented and middle classical programs hzd the lowest rates of
agreement (677 and 617, respectively.) Internationa) itudies and extended day
programs exhipiting similar results of seventy-five and seventy-two percent
agfeement, respectively. Elementary gifted and talented had seven\_‘y—six percent
of teachers in agreement while senior gifted and talented had eighty-‘hree

W

percent in agreement. Elementary classical teachers were most positive 7ith

eighty-seven percent in agreement.

In summary, the teachers were generally positive in their assessments.
Teachers in both the middle school programs were less enthusiastic about the
program generally. Elementary and senior gifted and talented teachers, .
international and elementary classical teachers were consistently more
positive. Finally, it is important to note that the sixteen percent who did
not choose to teach in a magnet program but were assigned one were consistently

more negative than those who did.

Special Issues®

The teachers were asked to respond to Statements about their students and
the nature of the instructional program and support. Several items concerned
students. Eighty-three percent of the teachers agreed or strongly agreed that
nost of their "'students seem to like school this year.' Middle classical had
the lowest percentage of agreement (51%) while elememtary classical had the
highest rate of agreement (95%). The other p‘i:ogramsl. had sevinty-three percent
agreement for middle gifted and talented, seventy-niﬂe percent for senior
gifted and talented, eighty- elght percent f07 mternatlonal studies, eighty-

nine percent for extended day and nmety percent for elementary gifted and talente
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The second stddent item concerned the students motivation to learn this
year. Sixty-nine percent of teachers responding agreed that students were
motivated. Senior High gifted and talented program teachers indicated
fifty-eight percent agreement, 51% of middle school gifted and talented
teachers agreed and seventy-six percent of the elementary gifted and talented
teachers saw their students as motivated. Middle classical teachers were the
least likely to agree (42%) with the motivation item.. International
studies, elementary classical and extended day teachers were most likely to

o/

agree (80%, 837, and 88%, respectively.)

Seventy-three percent of all teachers surveyed agreed their expectations
of students were hign while only nine percent expressed disagreement. The
programs varied in their responses. The middle classical and the extended
day programs had the lowest rates of agreement (58% and 66%, respectivély.)
A middle group seemed evident nomposed of the elementary gifted and taléented (72%
agreement), international studies (74%) and middle gifted and talented (75%) .
The programs with the most teachews agreeing that teacher expectations of students
is high are the senior gifted and talented (87) and the elementary classical
(90%). A less optimistic view emerges from their evaluation of student
behavior. Overall, only forty-four percent of the teachers agreed or strongly agr:
that student behavior was good. Student behavior was considered good by teachers
more often in senior gifted and talented (59%) andmelementary classical (56%) .
The extended day teachers had fifty percent agreement and internat;?nal studies
had forty-seven percent agreement. There was less agreement expressed by
elementary gifted and talented and by middle classical program.teaéhers (both
39%) and by the middle gifted and talented teachers (36%).

193
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Sixty-eight percent of all the teachers agreed or strongly agreed that
students have adjusted to the new schedule. Only fifteen percent are in
disagreement, while seventeen percent remain neutral. Middle classical (58%),
senior gifted and talented (61%), middle gifted and talented (63%) had lowest
rates of agreement while extended day (67%) and elenentaryrgifted'and talented
(69%), and international studies (70%) had somewhat higher rates of agreement.
Eighty-nine percent of the.elementary classical teachers agreed that their

students had adjusted to the new schedule.

The last student measure concerned students' choosing ''well-balanced
schedules." There was no teacher consensus. Thirty-seven percent agreed,
thirty-one percent were neutral while thirty-cwc percent were in diéagreement.
Agreement was strongest among international studies program teachers (54%)
and elementary gifted and talented (46%). Middle gifted and talented (27%),
senior gifted and talented (29%), and middle classiczl all shared low levels
of agreement. Nbé?esponses were high for the elementary classical. and extended

day because this item is not applicable to them.

A serieés of questioﬁs tri;d to tap the instructional program and support.
Two questions concerned available materials for instruction. Forty-nine
percent of teachers disagreed with the statement that there ::.re more materials
for basics; thirty-three percent were neutral; while eighteen percent agreed.
Midale classical teachers were in greatest.dlsagreebent (667), while senior

gifted ant talented teachers had forty-eight: percant disagreement and international

studies had fifty-five percent (lsagreement that more materials were available

for the basics this vear. Disagreement was less for extended day (39%), middle
gifted and talented (417%), elementary classical (43%), and elemehtary gifted and
talented (48%).
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A.second materials question concerned the adequacy of materials fdr
clectives courses. Fifty-two percent expressed disagreement with the
statement. Thirty-one percent expressed agreement while only seventeen .
percent remained neutral. There was no program type in which a majority of -
the teachers agreed with the statement. Middle classical teachers were among
the least likely to agree (13%), while nineteen percent of middie gifted and
talented agreed. The rates 'of agreement were higher for senior gifted and
talented (35%), elementary gifted and talmted (37%) and international studies
(40%). The question is not applicable to elementary classical or extended day

programs.

Three items concern time allotted and coverage of courses. Thirty-eight
percent of all teachers agreed "length of clasées is sufficient to learn basic
skills." Forty-eight percent, however, disagreed, and fourteen percent are
neutral. There were wide differences by program in teacher attitudes.
Elexﬁentary classical and extended day, both more traditional in program,
exhibited. the highest agreement (80% and 73%, respectively.) Middle gifted
and talented, middle classical, the senior gifted and talented, and elementary
gifted and talented had majorities indicating disagreement (67%, 64%, 60%,
and 53%, respectively.) International studies had forty-two percent agreement
and forty percent disagreement. One finds teachers with older students were

more likely to indicate the iength of class was not sufficient for students to

learn basic skills.

Another question addressed the same issue from another vantage point by
asking the teachers to indicate relative agreement that the basics are being

adequately covered. Teachers were more inclined to agree (55%) with the statement
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than £6 disagree (26%), but agreement varied widely by program. Elementary
classical (85%) and extended day (73%) were most likely to agree, the
middle schools teachers were most likely to disagre=e (riddle gifted and
talented - 55%; middle classical - 54%). Only tﬁirty—three percent of the
elementary gifted and talented agree, while forty-one percent. of international
studies teachers and forty-nine percent of the senior gifted and talented

teachers agreed.

The third question on time and coverage of subject matter concerned
whether the time in elective courses should be increased. Most teachers
believed elective course time should not be increased (72%). Only thirteen
percent aéreed, fifteen percent were neu&ral.' The item is not applicablgbto
.the elementary'classicaf and extended day programs. The programs had sﬁmilaF
rates of agreement (middle classical, 9%; internatio;al studies, 107%; elementary
gifted and-talented, 12%; senior giffed and talented, 14%; and middle gifted and
talented, 17%). It should be noted however that thirty-gine percent of the

senior gifted and talented were neutral.

Overall, one gathers the impression that teachers think basics are being
adequately covered but don't want to see more time going to electives. There
appears to be no consensus in opinion of teachers as to whether or not the

time spent on courses is sufficient.

Three items concerned the cu;ricula. Overall, slightly over half (57%)
agreed with the statement that existing curricula are adequate to guide
preparation in basic skills. Twenty percent disagreed; twenty-three percent
were netural. The impression is that teachers are mildly satisfied with the

‘basics curriculum. Programs varied little. Elementary classical teachers
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agreed most often (777), international studies had sixty-four percent

agreement, while senior gifted and talented and extendéd day teachers had
fifty-nire percent and fifty-eight percént agreement, respectively. Elementary
gifted and talented and fifty-six percent agreement. Middle gifted and talented

and widdle classical teachers agreed least often (50% anc 49%, respectively.)

Teachers did, however, tend to disagree (527) that written curricula
were adequate to guide preparation in electives. Twenty-six percent were in
agreement, while twenty-two percenc were neutral. The item is not applicable
to the elementary classical and extended day programs. The highest rate of
agreana%;vms among the senior gifted and.talented teachers (39%). International
studies and elementary gifted and talented had rates of :yreement of thirty per-
cent and twenty-eight percent, respectively. Middle classical had *he lowest

agreement (157%) but also had the largest neutral category (317%).

When asked whether multi-grade electives are acceptable only senior gifted
and talented teachers exhibited a clean preference with sixty-four percent in
agreemengj Teachers in other programs weré about equally divided in agreeing.

or disagreeing, and overall thirty-nine percent agfeed and thirty-nine percent

" disagreed.

Overall, teachers appear to be divided in opinion regarding the curricula.
They seem somewhat satisfied with curricula for basic courses but somewhat

dissatisfied with written curriqula on elective courses.

A final set of items concern teacher preparation for instruction in the
magnet program. Forty percent of teachers overall, would like more staff

development. Thirty-five percent do not want more, while twenty-five percent

Q..
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were neutral. In no program did a majority of teachers favor more staff
development. Elementary classical (247) and extended day (30%) had the
lowest rates of agreements, but both also had large neutral categories

(27% =d 407, respectively.)

Teachers were also asked if they '"had adequate plarniling time th:.s '
year for basic courses.' Thirty-eight percent were in agreement and
forty-eight: percent were in disagreement. Middle and senior gifted and
talented teachers were less likely to agree (both 27%.) Teachers in other

programs remained slightly negative about the adequacy of their plarming

time for the basics.

Finally, teachers were acked if they were ''adequately prepared to

teach." Xinety percent thought they were. There was little variation
by program,.

The items on the teacher survey that attempted to tap special issues

f

are difficult to summarize. Of the items concerning students teachers ff'

seemed least pos1t1ve about student behavior and students choosing balanced

schedules. They tended to think students liked school, had adjusted to the

schedule, and were motivated to learn. Teachers also thought their

expectations of students were high.

With regard to instructional materials; mst teachers felt there
were not more materials for basn.s provided for~the 1982-83 school year.

Most also indicated they did not have adequate materlals to implement the.

\
%,
elective courses. ¢

2
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v
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While just over half the teachers thought basics were adequately
covered, slightly less than half the teachers thought the length of class
sufficient for students to learn basic siiills. A clear majority did not

think time spent in elective courses should be increased.

Sliéhtly over half the teachers thought the curriculum for the
basics was adequate and for electives was inadequate. Only senior gifted
and talented program teachers favored multigrade electives. : ~
Teachers expressed mixed views regarding additional staff develop-
ment and plamning time. There was no quest;_ion, hov;ever, that teachers
overall considered themselves adequately prepared to teach. The pattern
of these results, it should be noted, is systematically affected by whether
the teachers perceived they had chos..a to teach at f.:heir schoul or not. |
" The sixtéen pericmt of the teachers who did not choose to teach at the
school were consistently more negative than the- '/geachers' who choose their

school.
N

Since these 'special issues items cover a broad spectrum of issues it
is difficult .:to summarize the I;atterns of responses by program type.

" However, the middle school programs consistently have lower rates of
agreement. The reason for this is not readily éiaparentL ‘Certainly, the
middle school years are generally regasrded as the most difficult, but

the data did not allow for systematic assessment of the causes of the

attitudes of the teachers.
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To éﬁncl;de, it appears that a majoricy of the teachers have.a
positive opinion of the Schools of Choice Programs in general. The
teachers feel they are adeqﬁately prepared to teach and the majority do
not want additional staff development activities. Length of class periods
and number of electives are issues on which there is not a clear-cut
consensus. Apparently, there have been some start-up problems which need -
attention -- miltigrade elctives, lack of materials, inadequate written
curricula for the electives. The middle school programs have the least

. positive atﬁitudes. Further, teachers were much more likely to express
positive opinions about the program and the school if the teacher haa
chosen to teach in the program. A sumary of the responses of the Magnét

School Teachers is on pages 92 and 93. - ¥

R
&
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*_ PARENT ATTTTUDES -

ANALYSIS OF SURVEY DATA

Sample Charac;teris tics

A total of 9,616 parents returned questiormaires. This sample
represented parents of children in graces kindergarten through eight
plus parents of students in grades 9-12 at Enloe High School. The

characteristics of the students as reported by parents were as follows:

. Race 32% (3038) - Black
66% (6206) White
1.4%, (136) Asian
| .6% (64) Other_ ”
gggg 497, (4626)  Male
- 51% (4850) Female
Grade K 107 (895)
| 1 1%, (959)
- 2 107 - (915)
3 10% . (908)
4 11% | (555)
5 12% (1078)
6 137% (1114)
7 9% (749)
8 7% (574)
o owm @
10 2% (186)
11 17, (121)
12 1% (121)
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General Asses smen\t

Four items were included in the miestiormmire to determine parents'
general assessment of the magnet program: 'My child likee the school
attended, " Thig year, I like my Chlld s school," '"'Compared to last
yea:: I like the school," and "I would recorrmend thls seaool to other
parents. ' . N A

The parents were quite positii\"re’ about the school and the magnet
program. Overall 977 of the parents reported theJ.r Chlld liked the
school he/she attended. Parents W'.Lth chlldren in mlddle classical (base, '
81%, and draw, 847) and base extended day (82"/5 programs while still quite

~ positive were somewhat less llkely, however to, mdl&te their children
llked the school attended than were \parents of children in other programs
Parents with children from draw area\s, regardlees of school programs,
consistently reported their children liked schoo\l at a higher rate than
did parents with children in base areas, (84% base agreed, oorrzpared to 95%
draw). | |

. ? |
Parents consistently ''liked' the school attended this year, (92%). '

Again, parents from the draw area expressed greater liking for the

school, (95%), than did parents from the base population, (84%), although both
were quite positive. While parents with children in extended day programs
expressed virtually unanimous liking for ‘the school program (98%), parents
overall reported high levels of ‘iking for the schoois for themselves and

their children regardless of the type of magnet program.
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It is apiaarent that parent attitudes have iﬁproved over the past
year, regardless of whether ‘they choose the magnet pi‘ogram (draw) or
elected to stay in their assigned school (base), althougn the draw

parents' attitudes improved considerably more. ' Compared to the previous

. ' . year, 287 of the parents in the base areas and 51% of parents in draw

areas rsported liking the school bette;' this year. Fifty-four percent of the
fbase area parents and 417% of the draw parents liked the present schosl about
the' same as the school their child attended the previous year.. Eighteen per-
cent of the parents in base areas and 7, of parents in draw areas liked the
© current school their child attended less. Compared with parents from

other base 'program populations, p:arests with children in the international
program expressed a higher rate of -liking better this year the school program
(427), than did base area parents generally. Overall, 887 of the pacents |
. liked the present school more or the same as the previous year. Parents
with children in middle class1cal draw populatJ.ons (80%) , were less

l:Lkely than draw parents in other magnet programs (927), to md:x.cate same or mOTE
’prefergnce for the present school over the prev10us school. - Again, however,

parents are highly pos1t1ve

Overall, parents expressed a strong willingness to recommend the
school to other parents, (89%). ‘Parents from draw populations (93%) were
more llléély to recommend their child's school to others than were parents
from base areas, _(81"/0).' Within the base program pspuiations, parerﬁ:s , -‘
with children inh slementary cl;assica.l programs were .most liksly-to‘l, N
regonirmd the school \(95%) ; while the international program base parents

were least likely of the base parents, (75%) to recommend the school.
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Although still willig:%to offer recommendatidns to others, parents with

children in middle classical draw (82%) areas were less willing to offer
positive recommendations than other draw parents. . ‘Again, however, the

least positive parent groups-are still hlgl'ﬂ.j’y positive.

Overall, parents expressed a highly positive assessment of the

schools. In every case, pa;ents in draw areas exhibited higher rates

of positive assessment than did parents in base a£eas. Parents with
children in extended déy programs expressed very high lewvels of liking the
program.as. Base extended day program students and middle classical program
students were reported by parents not to be as positive about the school.
Overall, most parents lﬂfed th;a school more or about the same as the
previous year. Draw parant;;-with children in the Classical Middie School
program were sonéwhat less positive however, than other /dr'aw parents.
Middle classical draw parents were also less likely to recommend the
school to other parents, even though a vast majority indicated they would

recommend- the sghool.

-

Special Issues

The parents were asked their opinions about a range of issues believed
to be relevant to the Schools of Choice Program. Opinions about classes,
teachers, their child's program, and the bus ride were all sought. Even

though these topics were issues of believed controversy it could have been

" expected that parents would be more negative. However, parents remained

quite positive, al beit éomewhat less than positi\ie than in their general
assessments. Parents were asked if they were .pleased with their child's

class schedule. 837 indicated that they were. Draw parents were more
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likely to be pleased (83%) than the base parents (767%). Among the

base parents, those in the elementary gifted and talented (70%) ,“‘middie
gifted and talented (75%), and middle classical (77%) were less pleased
than those in other progi‘ams. Among the draw parents, the middle gifted and
talented (81%) .and middle classical (80%) programs had tﬁe least positive
responses. Again, however, these are still high rates of agreement.

'
Parents were also asked if class p:eriods were long énough'and 82%
indicated théy were. The draw parents were more positive than base
parents (897% versus 767). Among the base parents, the elementary and
middle gifted and talented programs had thé least positive responses
(71% and 72%, respectfully). Among the draw parents, the.middle gifted
and talented program received the least positive response about length of
classes (73%), although almost three-fourths of the parents saw the length

of classes as adequate.

Pareifts were ‘asked if they were satisfied with their child's

" electives, and it seems they were. Of those who had electives, 82% reported
they were satisfied with the. electives. The draw parents were more satisf;'Led’
(86%) than the base parents (757%). The middle. classical program regeived
the least positive (but still posit:_j.ve) generally response from Base.

parents (69%) and (70%) from draw parents.

s
%

Parents were asked about the choice of electives and again, were
« ' . ;1 ®
generally positive with 70% indicating the choice was adequate, 13%
iﬁdicating "too few' choices, and 187 indicating ''too many.' Draw

parents were slightly more likely to see the choice as adequate (75%)
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than the base parents (68%) who were slightly more likely to say too
uzny' choices. Of the base parents, the extended day anrd elenentary
classjcal programs were excluded since these programs do not contain
electives. Base parents in the middle classical (60%), middle gifted
and talented (64%), and elementary gifted and talented (67%) viewed the
choice of electives to be adequate. O0f these, the elementary and
middle gifted and talented parents saw too many electives, (23% and 28%,
respectfully) while middle classical saw too few (25%). Of the draw
parents (again, excluding extended day end elementary classical), the
middle classical parent;_s were least likely to see the choice as adequate:
(60%) with 287 seeing too few electives in that program. Thus it appears
that programs that emphasize electives are criticized for having too
meny, while those who de-emphasize electives are criticized for having -

too few electives. -~

Parents were asked about the teachers. The parents overwhelmingly -
agreed that teachers were well-prépared (91%), with draw parents slightly
more. likely to see teachers as prepared (937). than base parents (85%).

Of the base parents, the; three gifted and talented programs were seen

a5 having the least well-prepared teachers although all were highly -
positive (elementary giftedmd talented 84%; middle gifted and talented 83%
aﬁd senior gifted and talented 79% well-prepared). Draw parents of the
middle classical, middle and senior gifted and talented:programs (82%, "87'.’/;,
and 907%, respectively,) perceived teachers as well-prepared although less |
than was the case with other magnet draw parents. Again,-all parent groups

were highly positive caﬁtiom‘.ng us not make distinctions between programs.
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'Ia‘ne availability of teachers to meet with parents about their
child's schoolwork was®also quite favorably perceived by parents. Parents
‘were highly positive (957%) with draw parents only slightly more .];;ositive
(96%) than base parents (53%). The range of responses for each the base
and draw parents is narrow making it difficult to have convincing
differences between the programs. For the base parents, the senior
gifted and talented program was seen .as least available (85% available)
with the middle schools coming next. For the draw parents, the middle
classical is perceived as having the least available teachers (86%
available) with the middle ar;d senior gifted and talented programs coming
next. This may be t‘he result of secondary schools having a different

relationship with the parents than elementary schools.

Since the parents are positive about the classes and teachers, it
could be expected that they would also be satisfied with theif child's
progress, and 82% indicated they were. Draw parents (85%) were more
positive-than ‘base parents (74%). Of the base parents, it seems that
pare;lts are lécast satisfied with their child's progress in the senior
gifted and talented (70%) and the’ international studies programs (697%).

Of the draw parents, it is in the middle classical at (77%) middle gifted
and talented (80%) and, the internmational (81%) programs that they are the

least satisfied with then_r child's progress. : .

Finally, the parents were asked about their satisfaction with the
bus transportation provided, and 78% said they were. Whether the parents
were base or draw seemed to make little difference (77% satisfied with

base; 80% with draw). Of the base parents, those in the elementéry
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classical (70%), middle classical (73%), elementary gifted and talented
aienté:d (75%7) were the least satisfied.

Of the draw parents, those in the middle gifted and talented (70%) , senior,
gifted and talented (75%) and middle clas;ical (75%) were the least
satisfied. Transportation is often believed to be a controversial issue,

yet parents indicated high levels of satisfaction.

In sumary, the parents were rather positive about the special issues
tapped by the survey, number of electives, teachers' preparedness,
transportation, and class schedule. Draw parents were generally more
positive than base parents. Concerning schedule and electives, it seems
that the elementary gifted and talented and both the middle school programs
were seen least positive '(but' still positive.; Concerning teacher
preparedness and availability, parents felt' less positive about the
secondary progré_m than elementaz& programs even though both were still
positive. Perceived progress of the child varied considerably by draw and
base for';rograns, with draw parezitfs perceiving the two middle schools |
and the international programs least favorably and base parents perceiving
the senior gifted and talented and international programs least favorably.
Finally, the parents were positive about the bus transportation, but some
commented the rides were too long and a few suggested isolated cases of
discipline problems. The consistent pattern is one of variations among
highly positive respondents. gra'phic descriptidns of pare:nﬁ survey data

are placed at the end of this section.

Analysis of Parent Interviews
The parents.who participated in the interviews were uniformly

positi%re about the various programs and almost all would repeat the

‘experience. ‘ 2 08
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The extended day program was seen quite positively by parents. Two
put it enthusiastically:

"It's one of the best kept secrets in the school system."

"Everyone is in agreement. Their child is happy."

The parents perceived there -had been some implementatioh problems,
(now resolved). The hours were too limited, minoriﬁies were not being
adequately served, and extended and regular staffs were insufficiently

integrated. They said:

¢
"It (implementation) was mass confusiorr. It's leveled out."

'""The only thlng I don't like about extended day is that it
needs to be extended thirty minutes longer."

"We don't have the (extended day) magnet schools in the black |
comemnity." :

"Integrating staff of extended day with the staff of the

regular curriculum needs to be looked at.'

The international studies ﬁrogram parents 1liked the diligence of
the staff, the structure providéd, the atmosphere and the electives. In
their words: |

T think they (teachers worked hard.)"

"I like the structure they've got."

"'The thing that excifgs me is the intemational atmosphere. "

. "I 1like the program, the electives that they have...Il like the

principal...The teachers I have to deal w1th-—they seem to
- ~ all be involved in the children themselves.'
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' The parents expressed concern about the adequacy of implementation,

distance to the school, and adequacy of facilities.

"I think all the magnet programs had trouble getting started.”
"Too far from the house."
"T dislike peeling paint on the ceiling."

"I am aware of the physical plant being old and being run down
and that's always a little bit depressing to a group. I think
the teachers...are very talented and very committed." D

The elementary classical prégram parents were quite positive .about
their experiences with the school and magret program. The parents like
the structure, discipline, parent involvement, student response, and
emphasis on the basics. 'Ihey said: I

"T like the concept. ' It's a structured program. I feel
like my children need that structure..."

"I am very happy with the fact that there seems to be a lot
of discipline in the school." : \

"] Fad heard tremendous things about the school about the’
involvement of the PTA and the involvement of all the parents
at the school as well as the .teachers with the child's total
like as well as his educatiopal life." i

"Je loves to go to school and I've noticed the drive that he has,
has increased over the year." :

: "One of the main things I like about it is that it does qstress
4 the basics."

A

The elementary classical parents expressed some concerns over denying
others this program, overly full curriculum, and the bus ride.

" . .There are so many kids out there who are getting in

. trouble that maybe if they had the attention that kids in a

magnet program are getting, it might direct.them away from
their life of crime."

210




161

"In some cases there are too many thmgs that have to be crammed
in a day."

" lassical schools. . they wouldn't hove to

-t B L e \.. —v

..If there "m‘e' mor

1]

ride so far.'

The elementary gifted and talented schools were divided into two
groups: regular and equity. ''Regular" progr_:ams are those inside the
beltline; situations where there are a significant number of magnet
"students drawn to the school for the specific program offered. "Equity"
programs were ones established outside the beltline area. n These schools
for the most part, retained their érevious pOpulationé ‘and have no "draw' 2
students. Both groups were véry positive about the schoois and tl';e
program, and would choose the school again. Both parent groups liked
the response of their children to the program. The regular GT ?rogram

parents noted the value of the heterogeniety of students:

"I like it because of the enthusiasm I've seen in my daughter."

"And now not only does he have his own friends over on our
side of town, but he knows what other people are like.'

Parents of students in the regular elementary gifted and talented

El

magnet schools also liked the improyed school facilities and parent
participation, while draw parents noted the enthusiasm of the staff. In

their words:

"Before, the physical plant was not up to merit. Once it was
tarcreted to be a magnet, they tore up tile, they washed our
w:Lndows they did a whole lot." .

°

"The parents have really come out in full force. T think if .
anythmg we have too much participation; too many things going
on.'

"The other thing is just a sense of enthusiasm and comraderie among
the teachers.." v

211



162

GT Equity Program parents expressed concerns primarily about the

elaborateness of the elective offerings. Ore explained:

""What disappoints me most is that we would sit down and ponder
for days over a schedule...things she would like...only to find
out that the periods would be arranged so that the only thlngs
she would want would be things she would be unable to take..

The regular program parents expressed different concems: Over-

crowding, distance to the school, and integration of draw parents.

They said:

"It's beginning to bulge at the seams. That I don't like."

"I dislike the distance. I have hesitated to let my children do
some thlngs in the afternoon because I tutor full-time at home
and it's impossible to do that and still get over to school

and back."

"The thing that'I don't like...is that there is not a coherent

group among the parents yet...It's not that they don't want to,
it just hasn't developed."

The middle school parents were also quite positive about the school
v y
and program. The middle classical parents liked the structure, the emphasis

‘on the basics, and the concept. They said:

"Our daughter has a problem in that she nzeds to be structured."

""She does get progress reports before.report card time, and I like
that. And she tends to have plenty of homework, I like that."

"I think the basics are being stressed. That's what I feel good
\\qgout and that's what I think my daughter needs."

~
"Conceptually it was good. It brought back to the parents at least
the feeluno that you were making choices.’ ———

~
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The middle classical parents expressed concerns about elective
offerings, the implied threat that accompanied the decision to have magnets

and some problems with the school labels. In their words:

"I went over the list (of electives) with her and I haven't the
foggiest idea of what those courses are all about.’

"My first information on the mgnet was that the purpose of it
was for racial balance. I got the feeling that if we don’'t go
along with the magnet school program...it was almost a threat...
You better watch out or you're really going to be bused."

"A couple of months ago my daughter came to me and said she wanted
to go to a 3zifted and talented magnet, and I asked her; 'why
there?"" And she said, 'Well, mama, the students learn more!’

I don't thirk one school is better than another."

\
s The middle gifted and talented parents liked the schools and the

program, especially teacher enthusiasm and discipline, student response,
and the magnet concept. lﬁey said:
"I am very pleased with the school. They have a good principal,
and a good staff. They have the interests of the students at

heart...They are very strict and seem to have everything well
wndet control."

"I know several teachers too, and I'm very enthused about the
attitudes.'

"My daughter could be feeling;ill in the morning but she doesn't
want to miss."

"I think the magnet concept is good in that if you had a child who
had some disability in say, English, who was a genius in math and
physics, without the magnet school you wouldn't be able to tap
into" that, so that's good."

The middle gifted and talented parents expressed concerns about

implementation, elective offerings and articulation with the high school.
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They said:

"The first few weeks were bad; when they didn't have the right

A

‘materials that they needed."

"She got "fluff'' courses. Even though she signed up {she's gifted
and talented) for a lot of academic courses.'

"I think it's nice to have some choice, but I think they have too
many choices."

"There's only one problem I have at this point. There is only one
place my son can go when he gets 6ut and that's Enloe. Nothing
against Enloe, but they can't hold all these kids that are coming
out of middle school in Enloe. It will be too crowded."

The senior gifted and talented program parents were quite positive
about their school and program. The parents liked the magnet school,
teacher interest, their child's response, and the range of offerings and

alternative to busing. They said:

"I think it's been a very positive experience."

"All the teachers I have come in contact with in the program seem
to have a tremendous interest in the program plus the students that
are there, and that is something in both the school before that
they did not have."

"It gave her an opportunity which is the only opportimity that she
had in Raleigh, to work with students that have the same interests
she had, without leaving Raleigh and going somewhere else. It meant
she could stay at home." g

'"We chose to stay in the regular part of the school, but she is
able to select some courses that she would like to take that are
a part of ‘the wagnet part. Some of these other courses, they did
not have before the magnet started." ‘

"Magnets create an alternative to carving up the city and moving those
boundaries every time." . ‘

o
The senior gifted and talented parents expressed some concerns only

about the length of classes and coverage of the basics. In their words:

<
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"Jith the clases cut, it causes a problem in getting as much in
the classes as I feel the students need."'

"I hope they are getting enough of the basics. That's the only

concermn L have.'
.

In summary, the parents were ltiniformly positive about the glagxnet
progrém. Parents voiced what they saw as st1§engths and areas of concern
for each program. Draw parehts were obviously more concerned about issues
of bus trarxsporﬁation and obtaining electives that were appropriate to
their choice of program. Elective offerings seem to be a topic of

general concern, selection and depth of course were specific areas mentioned.

’ Sumary of Parent Attitudes ‘ o LY

The parents were strongly positive in their overall assessments of
the magnet schools and programs They saw magnet schools as more desirable
than forced busmg. Draw parents were more enthusmstlc than the generally
enthusiastic base parents. Classical middle parents and '"base extended
day parents were the least of the enthusmstlc parent groups about their
prog;rms.;_in the survey. Some concerns were expreSsed in both the surveys
and interviews with elective offerings, bus transportation, and coverage
of the basics. Yet in every case, more than a majority viewed the issues
favorably. Draw parents tended, to be more concerned about elective offerings |

~

and bus transportation’while base parents were more concerned about the

length of time spent in the basic courses, 'as might be expected.

-}




ALYSIS OF PARENTS SCHOOL-SURVEY — BY PROGRAM TYP!

QUESTION #1 - THIS YEAR MY CHILD LIKES HIS OR HER SCHOOL

AM b . o . * PERCENT
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\LYSIS OF PARENTS SECHOOL SURVEY - BY PROGRAM TYPI

OUESTION #2 - TH{S YERR T LIKE MY CHILD'S SCHOOL
'.‘ . . -
o . ' ) PERCENT
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YES 88
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\
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ARY CLASS NO 4
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| ) 3
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ANALYSIS OF PARENT SCHCOL SURVEY BY PROGRZM TYPE
QUESTION #3 COMPARED TO IAST YEAR — I LIKE MY CHIID'S SCHOOL

MZ-‘:G.\]ET TYPE STATISTIC SAME MORE LESS TOTALS
ELEMENTARY GLFTED AND TALENTED # OF STUDENTS 1873 1638 523 4034
PERCENTAGE 46 41 13
MIDDLE GIFTED AND TALENTED # OF STUDENTS 476 470 203 1149
. PERCENTAGE 41 41 18.
SENIOR GIFTED AND TALFENTED # OF STUDENTS 404 304 53 761
, PERCENTAGE 53 40 7 ]
INTERNATIONAL ' # OF STUDENTS 129 135 23 287
. PERCENTAGE 45 47 8
ELEMENTARY CLASSICAL - # OF STUDENTS 463 466 73 1001
PERCENTAGE 46 47 - -7
MIDDLE CLASSICAL # OF STUDENTS 513 307 157 - 977
. PERCENTAGE - 53 31 16
EXTENDED DAY # OF STUDENTS 382 200 35 617
’ PERCENTAGE 62 32 6 .
: . # OF STUDENTS 4240  3520. 1006 8826
ALL PROGRAMS COMBINED , PERCEIEAGE: 48 40 12




LYSIS OF PARENTS SCHOOL SURVEY - BY PROGRAM TYPE

QUESTION #9 - I WOULD RECOMMEND THIS SCHOOL TO OTHER PﬂRENTS

- PERCENT
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VALYSIS OF PARENTS SCHOOL SURVEY — BY PROGRAM TYI

QUEéTION #5 - I AM PLEASED WITH MY CHILD'S SCHEDULE

RAM - i PERCENT
ENTARY GIFT! NO 20
YES 80
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YES 75
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| £ CLASSICAL NO 21
YES 29
NDED DAY NO )
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YSIS OF PARENTS SCHOOL SURVEY — BY PROGRAM TYPE

QUESTION #6 - cHnss PERIODS ARE LONG ENGUGH

PERCENT
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JALYSIS OF PARENTS SCHOOL SURVEY — BY PROGRAM TYE

OUESTION 4 -1 FEEL AY CHILD'S TEACHERS ARE WELL-PREPARED:

RAM _ o | . . PERCENT
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YES £9, - o
TE
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ALYSIS OF PARENTS SCHOOL SURVEY — BY PROGRAM TYP

QUESTION #8 - MY CHILD'S TEACHERS ARE AVAILABLE T0 TﬁLK ‘\
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JALY?IS OF o?ARENTS $CHOOL SURVEY — BY PROGRAM

QUESTION #1) - T AM SATISFIED WITH THE BUS TRANSPORTATION

OGRAM .- ~ o PERCENT - -
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LYSIS OF PARENTS SCHOOL SURVEY — BY PROGRAM: TYPI

QUESTION #12 - I AM SATISFIED WITH MY CHILD'S PROGRESS

AN | ‘ . - . ~ PERCENT
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AMALYSIS OF PARENTS SCHOOL SURVEY BY PROGRAM TYPE
QUESTION #13 ARE YOU SATISFIED WITH THE ELECTIVES

MAGNET TYPE STATISTIC YES  NO ELECTIVE NO
FLEVENTARY GIFTED AND TALENTED  PERCENTAGE 32 3 15
VIDDLE GIFTED AND TATENTED PERCENTAGE 77 1 22
SENIOR GIFTED AND TALENTED PERCENTAGE 88 5 7
INTERNATIONAL STUDIES . PERCEVIAGE 86 4 10
[ T ,

. QUESTION #l4 T™E CHOICE OF FLECTIVES IS

MAGNET TYPE | STATISTIC ADEQUATE TOC FEW TOO MANY
EIEMENTARY GIFTED AND TALENTED PERCENTAGE 71 10 18
MIDDLE GIFTED AND TALENTED P TENTAGE 64 8 29
SENIOR GIFTED AND TALENTED PERCENTAGE 81 8 11

INTERNATIONAL STUDIES PERCENTAGE - 76 14 10
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ELEMENTARY STUDENT ATTITUDES

ANALYSTIS OF SURVEY DATA

Population Characteristics

The elementary school students who returned responses included 4,608
third, fourth and fifth graders. The questiomnaire sought information
in order to better describe the population. The characteristics of the

population were:

Race 32% (1475) Black
65% (3011) White
17, (60) Asian
17, (58) Other
Sex 50% (2062)  Male
50% (2073)  Female -
T -
____ Grade level—30%— ~(14I1) Third Grade
- T ' 32% (1497) Fourth Grade
: ' 38% - (1676) Fifth Grade
Magnet Status 727 (2987)  Base
28%, (1164) Draw

General Assessment

The elementary magnet school students were asked four questions to
try and assess their general opinions of the ﬁxagnet pfograms. The
elementary students strongly agreed (87%) that 'This is a good school."
Further, both base students and draw students tended to perceive their
school as ''good" with 86% of the base students and 90% of the draw
students agreeing with the item. All the programs seemed to share the same
relative status based on this item and this pattern remains the same regard-

less of whether the student was base or draw. The number of students who
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were designated as ''draw'' population is too insufficient to allow analysis.
Therefore, these responses will not be.analyzed for the remainder of

this study. It is suspected that this will result in an error in the
determination of the base and draw populations although many of the students

who participate in the extended day activities are base students.

Students were.alSO asked if school was ”fun"'this year. Again a
high percentage (82%) thought it was "fun thié“year." All the programs
were rated by students within a fifteen percentage point range for the base
students and within an eleven point range for the draw students. While
still rather positive about the program, the classical and extended day
sggdgnts_were-less—Likeiy_to“agréé‘§EﬁB§I—I§—fﬁﬁj—gﬂa—Eﬂis is true
regardless of whether the students were base or draw for the classical magnet

prograrm.

As a third measure of the elementary students' overall assessmenté of
the magnet programs, the students were asked if school was 'better this
year than last year.'" Overall, the students largely agreed (78%). Again,
however, while generally positive, classical and extended day programs tended
to have the lowest percent agreeing with the item. Whether the students were

base or draw seems to have made little difference.

The last measure of the students' overall assessment asked if they
"would choose to come to this school rather than another school.'' Students
(67%) tended to agree with this item, but somewhat less strongly than the

other overall assessment items.
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In summary, ’the multiple measﬁres of the elementary students'’
overall assessments of their magnet schools revealed a generally
positive portrait. A majority of students, regardless of program, base
or ch:aw,l seemed to approve of their school. and of the new program in
place. The base extended day and the classical base and draw students -
tended to be the least positive. It may be that extended day base students
.see little change in the academic program and that classical students may
view the school program as less inmovative and more traditional and

thus tend to be somewhat less enthusiastic.

Special Issues

The elementary students were asked about a number of special issues:
théir new subjects, the ucl'mging of classes, the school bﬁs ridepand \
parent-student coum:micatiqn about school. The students (89%) agre\ed they
liked their 'new subjects.' The percent agréeing was similar /ac:eé programs
and whether the students were base or draw. The question is &11?‘:>applicabl'e to

the classical or extended day students. These students way have possibly been
responding to new initiatives at the school, but tectmicalily should be

excluded from the analysis.

The students (82%) also liked ''changing rooms for different classes."
Again, the percent agreement was similar across programs &nd wiether the
students were base qr draw. Again, this item is not relevant to the classical

or extended day students.
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Seventy percent of the elementary magnet program students responding
to the survey rode thc; bus to school. The students were the least
positive about this experience although 567% of the bus riders agreed with
the statement, "I like to ride the school bus.' This pattern was maintained

regardless of the specific program and whether they were base or draw.

The last special issue concerned whether 'mmy parents and I talk about
school a lot." A majority agreed (67%). Again, what iarogram the students
‘were in and whether they were base or draw made little difference in their At
responses to this item. On special issues, the elementary students were
again positive. They strongly like the new subjects and changing rooms, but
were less enthusiastic about the bus rids. The students tend to talk to their
parents about school a lot. Program .tyi)e anél whether the student is b.;lse

or drawl seems to have made little difference in their perceptions.

Analysis of Elementary Student Interviews:

Elementary students were i:rlterviewed in five groups: extended day,
international studies, classical ,’ gifted and talented. The gifted and
talented students were divided into two gifted and talented programs. These
two categories were: students attending the five gifted and talented schools
within the beltline and have a significant number of both pase and draw
students; and students attending the five gifted and talented programs outside
the beltline (the ''equity" programs.) The equity programs have very few

"draw'' students.
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The extended day draw students said they liked the activities provided.\

"I like...you have different things each week, like one week | |
you have cooking or science. The next week you have industrial
arts or something like that. I like a lot of different things |

each week."

The stuslents were concerned about the age mixing in the program and the
disproportionate responsibilities placed on older students, the access to
and effective use of regu.lar school equipment, and the perceived over-
structuring of the program. While the students liked their vschoo]'. and the
extended day activities, they also saw the program as a trade-off. The
students themselves would rather be home but as-one student said he was in
the prograin because ''I have to." The students know that their parents work
and have to arrange for their supervision, but even interesting éctivities
did not make them view the program as more desireable than home. Rather it
is a comtinuation of directed activity:

"Like you go to a classroom right after snack or souxething like
that. The teachers, they think that you have been not doing
too mich for half an hour, but things are tight in the schedule
like one minute you are in one classroom and the next minute

you are elsewhere." S |

The international studies students were generally positive about their
experience: 'I like it and I think it is;a good school to go to." They
liked changing classes and choosing electives:
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'"Last “year we didn't switch any classes and I didn't learn that

much last year. ////__.-

"They teach more interesting stuff vthis/yearifwg;tudy other

countries."

The international studies students were concerned about not getting ..

electives of their choice, time on tasks, and superviSion on the bus.
Some exerpts from their statements reflect this:
""'Sometimes when you pick your electives...and when everything
you want is gone, they put you in ones you don't want."
"In some classes you just need more time."

"I think bus drivers should be able to control the kids more."

The classical gifted and taimted program students were quite

positive about their experiences. One classical studies student said:
"It's a good experience. Because there are a 1ot of good things
that you didn't have last year." '

The cl:a'_s-sical students expressec_lli"concern over the bus rides, facilities,
and school discipline. They said:
"Well, T don't like that I have this long bus ride..."
"They never have enough supplies.. J ;
"About the only thing I'd really like to change is that our dlS"
cipline plan...I wish some other kids would obey it more."
"We have this little closet and on the ceiling, it leaks when it
rains."

!
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The gifted and talented students varied between the equity and regular
gifted and talented programs. Both wére quite positive:
"It wes fun and I made a lot of new friends. I learned a lot |
- of things that I would not have learned.' (regular program) |
'"last year, that was éort of boring. This year it's better.

fhey are trying to get you to learn more.'" (equity program)

In the irmmer city gifted and talented schools have students who

. specially selected the program and thus are traﬁsported some distance.

These students said of the bus ride: ~ ~ =~~~ 7T N “ T
. ' "Our bus is'a little more crowded." \,»'
i ° X . )
vy These students also saw more problems with student relations than was the

case at the equity schools who have new friends and a student population’

AN

to integrate.

Both regular and equity gifted and talented students wgrg concerned
about etective offte.éings. They said: "

"When ycu sign—'up for electives they sound so good and they are

- not always good." ‘
Students disagreed about whether théy wanted additional tlme spem: on

- . N
basics or electives, but one student saw an integration of these alternatives:

"I wish we had more basics in our electives."

~

" In summary, the student interviews reveal that the elementary students
are positive about the magnet programs. The possible exception to that

pattern concerns the extended day student wheré even an interesting program




camnot compete with the alternative of being at home. Concemms about
length of bus ride, -student behavior on buses and integration into a
new student body were concerns primarily for those students who

volunteered and were selected to attend the mégnet} All students shared

concerns over elective offerings and time spent in classes.

Summary of Elementary Student Attitudes . v P

In both the survey and the interviews, students were the léast
positive about the extended day program, possibly because it competes
with being at home and family. The survey found classical studer.;té less
positive than did the interviews. Thls niay be. because cl-;lssical students
see their program as tranditiﬁn.al and thus 4].e§s', exciting-even thoﬁgh they
liked the experience. In‘géner.::l,- thfiugh, the elementary students were

positive régar.dleés of‘progl;am type.

Draw students wer'e not discernably different from base sf;udents,
except in the concerhs -with their unique problems of giengi:hy bus rides,
sg:udeni:m behavior on buses and intégrgtion into a new student population.
Draw and base students seemed to shaz;e concerns over ‘elective. offerings
and time spent in classes. Graf)hic descriptions ;oflf elenleritfary student

responses can be found on the following pages.
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SECONDARY STUDENT ATTITUDES

ANALYSIS OF SURVEY DATA

Population Characteristics

The population of secondary sclool students returning questiormaires
included 4,844 sixth, seventh, eighth, ninth, and eleventh grade students.
The characteristics of che population were as follows:

Race 33%  (1568) Black
65%  (3147) White

10% (59) Asian
1% (36) Other

Sex - - 52% 2505) Male
48%  (2305) Female

Grade Level 33%  (1591) Sixth Grade
27%  (1291) Seventh Grade

22% (1084)  Eight Grade

11% (553) Ninth Grade
7% (318) Eleventh Grade

General Assessment

The population of secondary magnet students were asked two questions
to try.and determine their general assessment of the magnet program. The
first question asked whether students liked school better this year than
last. Overall, students tended to like schcol better this year (63%).
‘nere ~fere some di:ferences, however, between program type and whether
studemts were base or draw. Among base middle gifted and talented program
students, 67% liked slchool better. The approval rating increased siightly
among draw middle gifted and talenteu progrén{ students to 70%. A greater
difference wes found in the “enior gifted and talented program in which 61%

of the bas: students .nd 77% of the draw stucents indicated liking school
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better this year. The middle classical students were the least enthusiastic,
and were essentially equivocal in their assessment of school this year

over last.

e}

When askgd "If I could start this year over, I would choose to
come to this school rather than another', the response within all program
types was positive (69% overall). Again, there were differencgs between
program type and base or draw. Within base middle gifted and talented
program students (65%) indicated a willingness to stay in the same school.
Among draw middle gifted and talented program students the percentage
indicating willingness to stay in the same school increased to 75%. Arong
senior gifted and talented program, a similar pattern was evident with
70% of the base students and 89% of the draw students agreeing with the
statement. Again middle classical students were less likely to indicate
willingness to repeat the experience with less dramatic differences between
base and draw. Fifty-four percent of the base middle classical students

and 627 of the draw middle classical students agreed with the statement.

In summary the overall assessment of the magnet program is positive.
With the exception of base middle classical students equivocal response
to the item, "I like school better,' most students responded positively
to the questiommaire items. The middle classical students were consistently

the least enthusiastic.

Special Issues

The secondary students were asked about a number of special issues.
Could they schedule desired elective subjects and did they like-~their

electives, the classroom period, and the school bus?
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Middle and senior gifted and talented program students regardless
of base or draw, indicated general ability to schedule the electives
desired (77%) and 80%, respectively. The middle classical program
students seemed to have more of a problem with 51% of base and 54% of

draw reporting that they were able to schedule desired electives.

Middle and senior gifted and talented program students generally
liked the elective subjects and draw students reported slight but consistent
relative ''liking'' of electivevsubjects. For senior gifted and talented
programs the positive ratiﬁg reached 91% for draw students, compared to
84% for base.' For draw middle gifted and.talented program students the
positive rating reached 867 compared to 707% among base students. In the
middle classical program the positive rating was 74% for draw students,

68% for base.

Middle claSsical students, regardless of whether they were base
(88%) or draw (87%), were more likely to consider class periods long enough
than were middle and senior giftea and talented program students. While
senior gifted and talented draw students were less likely to consider élass
periods long enough (70%) than their corresponding base students (82%),
middle giftad ane talénted.base (80%) and draw (817%) were similar ip agreeing

class periods were long enocugh.

All the secondary school respondents reported riding the bus. -While
a majority of students agreed bus transportation was satisfactory there
were only slight differences between programs and between base and draw.

Middle gifted and talented base (68%) and draw (67%) were similar in their
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view of bus transportation but their rating was lower than botﬁ §§nior gifred
and talented program and middle classical program students. Senior

gifted and talented program base students (80%) were slightly more likely

to respond positively than were draw students (75%). Middle classical
program draw students (83%) were slightly more likely to be satisfied than

were base students.(76%).

In summary, with regard to the special issues, the secondary school
students were gemerally positive. Within all programs most students liked
their elective subjects, although only about half of the middle.classical
students reported ability to schedule electives desired. There was general
agreement among students that class periods were long enough, although senior
gifred and talented draw students exhibited lower rates of agreement. Bus
transportation was considered by most students to be satisfactory.

Middle gifted ané talented students were less positive on this item, hcweverl

than students in other programs.

Analysis of Secondary Student Interviews

The secondary students were interviewed in three groups representing
the middle classical, middle gifted and talented, and senior gifted and
talented programs, respectively. In general, the students were supportive
of all three programs. The students from the senior gifted and talrited
program said: |

"Fantastic."

"I enjoyéd it. I liked it a whole lot. I think it gave me a
chance to meet a lot of people that were interested in the things

that I was. You get to work with tHem throughout the year. I

took the courses I liked."
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The senior students, although quite positive, did ekpress some concerns about
insufficient time bet;ween classes, the bus ride, elective offerings and
materials and equipment:. They said: |

"The time between classes shoulc be longer."

"...very long bus ride..."

"At the beginning oi the year, we did not have any equipment.' -
"They gave you a thick guide then thev came back and it had only
two sheets of paper on it. I me.m, half the stuff was not .there

which was offered. This was after you had filled out your schedule

and taken it home so your parents could see what you wanted tc tzke.'

The middle gifted and talented students refrained from making over
assessment 4. -7 manT positive remarks, aind said they "liked it." Scme of
the positive cowiints were:

Yoo get ane élasses, you get mrre electives. I mean you get
more chigncss to see what you ant ﬁo do."
"L i -2 teachers better tecause they don't drill as muach."

"Tt "+ year you have more - .~ .unsibility."

D12 middle gifted and talented -ude “3 2gpresc.. . w.cerns with various
aspects of bus transportation (duraiion, overcrowding, conditions), and

adequacr of existing facil.t ~3. They said:

"Our bus, like five pe.ple have to stand up."
'"We have only fifteen people on our bus."

'"Make the activity bus go where you live."

ERIC . . ' 264
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"The risie takes so lo'ng."
"The “:at ngeds to be fixed."
"The schéol has a real small cafeteria."
"We teed an exterminater. " H

1t 1

T hed to sign up for electives, my whole class got something but me."

The ~iddle c1ass:u:1l studa'u:s generally liked their schools, and
specificaily liked rhe elect:lves‘, new this year. They said:

"I thenk it nice because we learn more about subjects than we

Jic last vear, because we get deeper involved with them."

"They kuow liow to teach."

"I likz the eleectives and interest coiJrses "

T e L,u,}f it's nice to have electives t:hat: we . can base our future

on, so we can be more skillful in what we do

However, their overall assessments were more tempered. It may be
that the classical program seems more serious about their m_rm

"Learned a lot of social studies." }

""Experiences were interesting and I learned a lot."

"Some classes were fun. Some weren't."’

The concerns students éxpreésed seemed to be consistent with their perception
of the school. They said: |
"I don't like some of the people, most of the rules."
. : "I don't like the discipline plan because I think it's too strict.
Just for a little thing, you have to be punished. In a way I do

understand, the rules do calm the students down."
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"We don't get a lot of time between classes.'
"I don't think the classes are long enough..."
"Tt's like this, some of the teachers are too strict and others are
just not strict enough.'’ |

"I didn't get a lot of choice...Il would've liked some choice."

In sumary, the secondary students were generally positive about their
experiences with the magnet programs. The middle school student seems to be
: iess enthusiastic than the senior high studénts. In the senicr and éiddle
gifted and talented programs,“sfudents express.concerné'with various
aspects of bus transportation, and the adequacy of.facilities_and equipment.
Students\ﬁn'all the programs had‘concerns about elective offerings. The
middle classical students like the school and especially the electives,

but temper their enthusiasm by viewing the school as being a strict, serious

program.

Summary of Secondary Student Attitudes

Thé—secondary students indicated in both the surveys and interviews
that they'were generally positive about their experiences in school and
with the magnet program. The senior high gifted and talented students were
-quite enthusiastic about tﬁeir progrému The middle gifted and talented
students were less positive, while the middle classical studenté were least
positive. It may be that the strict and serious image of the classical magnet
dampers some student enthusiasm, but note that electives are popular. Draw
students were not discernibly different from base students,‘except in the
concerns with their unique problemé of lengthy bus rides. Graphic descriptions

of secondary student responses are found on the following pages.
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ANALYSIS OF ATTITUDES OF SECONDARY STUDENTS BY BASE AND DRAW
QUESTION #2 - I LIKE SCHOOL BETTER THIS YFAR THAN LAST YEAR
< .

MAGNET TYPE STATISTIC YES NO

MIDDLE GIFTED AND TALENTED BASE # OF STUDENIS 765 389
PERCENTAGE 56 T
DRAW ‘ # OF STUDENTS 752 313
PERCENTAGE 71 29
SENTOR GIFTED AND TALENTED BASE # OF STUDENTS 265 158
PERCENTAGE 63 37
DRAW i ' # OF STUDENTS 319 9%
- PERCENTAGE 77 23
MIDDLE CLASSICAL STUDIES # CF STUDENTS 466 504 .
PERCENTAGE 48 52 :
DRAW " #£ OF STUDENTS 339 275
PERCENTAGE 55 45

—FOF SIUDENIS 2906 1733
AL PROGRAMS COMBINED PERCENTAGE 63 37

\ .
QUESTION #8 - I WOULD CHOSE TO COME TO THIS SCHOOL INSTEAD OF ANOTHER

MAGNET, TYPE STATISTIC YES N
MIDDLE GIFi'E:D AND TALENTED BASE i OF STUDENTS 743 401
PERCENTAGE 65 35
DRAW - # OF STUDENTS 796 265
PERCENTAGE 75 25
SENTOR GIFTED AND TALENTED BASE # OF STUDENTS 313 104
PERCENTAGE 75 25
DRAW " 4 OF STUDENTS 370 43
PERCENTAGE 90 10
MIDDLE CLASSICAL STUDIES BASE  # OF STUDENTS 556 398
) PERCENTAGE - 58 42
DRAW # OF STUDENTS 386 218
. PERCEMNTAGE 6l 36
@ AIL PROGRAMS COMBINED # OF STUDENTS 3164 1429 ,
' PERCENTAGE 69 31 263
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ANALYSIS OF SECONDARY SCHOOL SURVEY ~ BY PROGRA!
"QUESTION #3 ~ I ®A3S ABLE TO S"HEDULE MUOST OF THE DE:IRED ELECTIVES /
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. ANALYSIS OF SECONDARY SCHOOL SURVEY - BY PROGRA}
QUESTION #4 - I LIKE THE ELECTIVE SUBJECTS 204
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ANALYSIS OF SECONDARY SCHOOL SURVEY — BY PROGRAM TY
QUESTION #S - CLASS PERIODS ARE LONG ENOUGH
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ANALYSIS OF SECONDARY SCHOOL SURVEY — BY PROGRAM TYI
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QUESTION #7 - 8US TRANSPORTATION IS SATISFACTORY
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ANALYSIS OF ATTITUDES OF SECONDARY STUDENTS BY BASE AND DRAW
QUESTION #3 ABLE TO SCHEDULE MOST OF DESTIRED ELECTIVES

MAGNET TYPE STATISTIC YES NO
MIDDLE GIFTED AMD TAILENTFD BRASE /2 OF STUDENTS 888 78
. PEPCENTAGE 76 24

DRAT ' # OF STUDENTS 825 257
PERCENTAGE 76 24

SENIOR GIFTED AND TALENTED RASE # OF STUDENTS 353 80
' PERCENTAGE 82 18

DRA | # OF STUDENTS 334 86
PERCENTACE 80 20

MIDDLE CLASSICAI, STUDIES RASE 4 OF STUDENTS 475 437
.- PERCENTAGE 52 48

DRAL] {+ OF STUDENMTS 320 252
PEKCENTAGE 56 44

ALL. PROGRAMS COMBINED # OF STUDENTS 3195 1390
PERCENTAGE 56 44

QUESTION # - I LIXE THE'. FLECTIVE SUBJECTS I AM TAKING

MAQTET TVPE — - STATISIIC YES O
MIDDLE GIFTED AND TALENTED RASE # OF STUDENTS 874 245
PERCENTAGE 78 22
DRAW # OF STUDENTS 898 145
PERCENTAGE 86 14
SENTOR GIFTED AND 'TALENTED BASE # OF STUDENTS 369 56
PERCENTAGE 87 13
DRAW # OF STUDENTS 374 43
PERCENTAGE 90 10
MITDLE CLASSICAL STUDIES RASE # OF STUDENTS 590 - 288
PEPCENTAGE 67 53
DRAW 4 OF STUDENTS 400 15¢.
PERCENTAGE 72 28
AT PPOCRAS COVBLED F OF STUDENTS 3505 934
PERCENTAGE .79 - 21
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QUESTION #5 - CLASS PERIODS ARE LONG ENOUGH
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VMAGNET TYPE STATISTIC YES NO
MIDOLE GIFTED AND TALENTED BASE  # OF STUDENTS 914 242
PERCENTAGE 79 21

DRAW % ## OF STUDENTS 860 217
PERCENTAGE 80 20

SENIOR GIFTED AND TALENTED BASE  # OF STUDENTS 351 81
PERCENTAGE 81 19

.DRAW = # OF STUDENTS 298 117
N PERCENTAGE 72 28
VIDDLE CLASSICAL BASE # OF STUDENTS 843 135
PERCENTAGE 86 14

DRAW # OF STUDENTS 540 77
PERCENTAGE 83 12

AL, PROGRANS COMBINED 7 OF STUDENTS 3806 869
PERCENTAGE 81 19

QUESTION j#7 - BUS TRANSPORTATION IS SATISFACTORY

MAGNET TYPE STATISTIC - YES NO
VTDDLE GIFTED AND TALENTED BASE  # OF STUDENTS 618 298
- PERCENTAGE 67 -~ 33

DRAW #£ OF STUDENTS 621 610
PERCENTAGE 67 33

SENTOR GIFTED AND TALENTED BASE  {#t OF STUDENTS 174 42
PERCENTAGE 81 19

DRAW # OF STUDENTS 250 82
PERCENTAGE 75 25

VIDDLE CLASSICAI. BASE # OF STUDENTS 501 168
»- PERCENTAGE 75 25

DRAW # OF STUDENTS 402 85
PERCENTAGE 83 17

ALL PROGRAMS COMBINED  OF STUDENIS 7566 985
PERCENTAGE 72 28



