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SCHOOL DISCIPLINE: A NEW HANAGEMENT SYSTEM THAT WORKS

by Sarah M. Butzin

CONCEPTUAL FRAMEWORK

KMaintaining order in the classrcom is a major reasponsibility
for teachersas. More than a century ago, the following advica wasa

given to teachera 1in a book called the Theory and Practice of

The teacher should never proceed without the attention of the
class. A loss of interest is sure to follow a wont of attention.
When the attention is aroused, the impression wmade 1is enduring:

and one idea communicated ia worth a hundred at any other tine
(Page, 1866, p.111).

Hore recently, educational researchers, have verified Paga“*s falk
wisdom that studentas cannot learn if they are not paying
attention. In 1963 Carroll developed a model of time and learning
which suggests that the degree of learning (school achievement) ia
a function of the time actually spent (opportunity +io learn and
persaverance of the learner) relative to the time neadaed (aptitude
of the learner; ability of the learner; and quality of
instruction). (See Figure 1). Using this model as a conceptual
base, researczh has consistently verified the positive correlation

between engaged time (also called time on task) and academic



Time Actually Spent
(Opportunity + Perserverancea)

Degree of Learning
{Schocl Achievement)

]
H

Tine Needoed
(Aptitude + Ability + Quality
of Instruction)

Figure 1. A Model of School Learning (Carroll, 19563)
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achievement. See for example the comprehensive reviewa of the
literature on time and Jlearning by Rosenshine, 1978; Eéﬁham &
Liebarman, 1980; Walberg, 1982:; Graden et al, 1982; Walberg &
Fredrick, 1982;: Waxman & Walberg, 1982.

While the ressarch evidence sasupports the critical importance
for students to have high amounts of time on task, the research
literature al'so suggesta that tine on task iz becomin:
increasingly lower in American achoola. A great deal of the achool
day is aspant in non-angaged time due -ta interruptions,
disruptions, wailting, transition time, etec. A recent study of 1016
clasarooms acroas America found that over half of the students”
time was sapent in noninstructional activities (Goodlad, 1983).
This resesrch suppoerta the findinga of other descriptive studies
t+hat students are not engaged in learning taasks for 40% or more of
the school day (Perkins, 1964; Goodlad & Klein, 1970; Quirk et al,
1974: Hester & Ligon, 1978; Pauliasen, 1978; Chow et al, 1381). A
longitudinal comparison of &atudies from 1862 to 1978 (Denham &
Lieberman, 1980) shows the continuing increase in noninstructional
time over the years (Ses Figure 2).

This trend has come to the attention of the public through
recent reports auch aas that of the The National Commission on
Excellence in Educatior (1983). Theae reportas have included calls
for inereased time on task through increasing the amount of time
in the achool day and the school year. However, the real solution
would meem to lie in better use of the time already available. Aa

the research shows, a great deal of thias is wasted time. Teachers

5



STUDY GRADE 2 GRADE 5
1862 data for 16 is8
6 cities (Mann)

1904 survey of 7 7
6 cities (Payne)

1914 aurvey of iz 10
50 cities (Holmes)

1926 survey of 11 10
444 cities (Hann)

1978 BRTES A-B 45 46
period

1978 BTES B-C 44 47
period )

¥Figure 2. Time Allocations in Minutes per Day Across
the Decades for Management, Wait, and Transition.
{Includes opening exercises in the earlier studies.)
{Denham & Lieberman, 1980)
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nuat be trained to be better stewsrdiof +the time allotted for
them to teach. Preservice training and liser—vice training must put
nore emphasis on classroom management ad di_scipline techniques if
clasarooma are to become places whre high time on task \i=a
posaible. Diaruptions, interruptiona, sl de=ad time must be kept
te a minimunm.

Apparently teacher training progrsu sr—a not always doing tha
jJob. Beginning teachers report that thee=y are surprised and
discouraged by discipline problemg ilch._. prevent them from
teaching and disrupt the flow of lesocasns. In a survey of 315
inservice teachers and 387 preservice tuche=xs= in 10 socutheastearn
states, 95% of the inservice teachre .1identified discipline
problems aa discouraging. Thia contnsts with only 49% of the
preservice fteaschers who believed discipine would be diacouraging

(Page, 1983). Teacher training progrss nmsmed to question these

kinds of discrepancies in preparing futlye tesmachers to manage th
complexities of the classroom for optinpnh lemmrning tine.
Florida‘’s "Performance MeasurenmentSys®¥tem®” has identified 20
generic compestencies that make for effwtivese= teachers. First on
the 1list is +to "begin on time and minte=in on-task bghaviar.“
Other competencies relate to disciplint anc=1 management skills,
including “manage student conduect topaiesmtsin instruction and
avoid disruptioen.” Therefore saschools anc=l teachers neead a
discipline managemant system that workg la SFeel we hava such a
system at the Developmental Research {thood (DRS) at the Florida

State University.




A PLAN FOR POSITIVE DISCIPLINE: HOW ZXELT WORKS

The discipline plan is desigrmed for use ingradess K-5. It
could be adapted for other grade laeve=ls. The plan (& bamssed upon

William Glasser’s "Reality Therapy” concepta (Glaswer, 19™653. The

key component is that the child B s placed in thecente=r of
supporting structure of teacher, @cﬁuﬁ&éi‘éf; adminlstrat_ or, and
parent (See Figure 3). But it £=s the child whois ul timately
responsible for his/her own bshavior -

The goal of the discipline plesmn is to teach the stu-dents to

agsume responsaibility for their cown actions. Dliscipl ine is
instructional, as opposed to pumnitive. Therefore, w=corporal

punishment is not a part of thi_s pian. The e of =corporal
punishment removes responsibility £Txrom the student and s—-mnctions
violence as a means to solve promblems. This point ngewds to be
emphasized because corporal punishmemzt is still a comen moractice
in American achools, with over 1.5 m.4illion childrenjbeing beaten

in their aschools each year. Florida l.e=ads the nation with routine

hitting of itas children, with 1 out of 8 stulmts resceiving
corporal punishment in a typical school year (Tuday‘’s Child,

The DRS diacipline plan will Ihe most effectis in = school
climate that 4is democratic and posi—tive. The schoil mus®™= be a
place where «children 1like to be, =a school which s cont=inually
striving to be a "good” place, as Gla=smser calls it. "N goo=3 place

8
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Figure 3. CuomPor=ments of DiasciPline Plan




5

is one where people are courteous, whera one often hears laughter
that springs from genuine joy brought about by involvemee=nt with
caring people engaged in relevant work, wherecommunicmation is
practiced, not just preached (Glasser, 1965)."

The discipline plan involves four phases throughe= which a
child progresses for engaging in persistent disruptive be=ehavior.
Each homeroom teacher maintainas a file boy with s -aca for
discipline cards for each student. Special aresteachers (nusic,
art, physical education, librarian) asend their discipline =—cards to

the homeroom teacher for satorage in the bx. In this way the

L

homeroom teacher can keep tabs on the student’sbshavier _in other
classesa and can determine whether the problm liea w-4ithin a

articular class or is chronic across all claszses. . The c=mrds are

p
5 % 7 index cards on which the student’s persistent inapp=xopriate
actiona are recorded.(See Figure 4). After & crtain nummbear of

cards, the teacher and student write plans to chnge tha E®shavior
(See Figure 5). The plans are signed and filedin the box_. At the
end of each grading period, the slate is “wipedclean” an—i avery
atudent has a new beginning.

Any infractions which cause danger to the student c——r other
atudenta such as <£fist fights, throwing sciswors, climk—ing on
rooftops, etc. reguire +that the student besent honmne for the
remainder of the day. This reinforces +the iltimate ri=—le that
dangerous acts will not be tolerated at this acheol.

Persistence and consistency are of utmost Inportance for the

plan to work. Very difficult cases may take a fill 9 weakse= before

10
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improvement 4in behavior takes place. However, if students know
that +the &school 1ia seriocus in maintaining a healthy iearning
environment and cares about helping them, few children s2hould ever
reach the final phase of the plan.

The four phasea are described 1in the next section of thia

paper. For a summary of the phases, aeae Figure 6.

PHASE 1

Student/Teacher

1. The teacher must seriously analyze why a particular student is
a praglemi I=s the student frustrated with academiecsa?...
bored?...experiencing family problema?...Ias the claassroom a place
where students 1like to bse?...Is the student made to feel

important?...successful?...apecial?

2. The teacher must then make an effort to plan a better tomorrow
for the student. The teacher must "catch the student being good*”
and raeward that behavior. The teacher must write down and carry

out this plan for at leaat one wesk.

3. All merious infractions are to be recorded on a file card. Each
atudent in the class will have such a card. Students capable of
recording their own should do =so, otherwise the teacher will 1list

the infractiona in a factual manner. For example, "Suzie pinched



e

PHASE 1: STUDENT/TEACHER (1 - 5 infractions)

1. Teacher evaluates possible causes of student’s inappropriate
behavior.

2. Teacher writeas a plan to find and reward positive a
student’s behavior. Plan is followsd for at least cns weak.

2. Seriocus and persisastent infractions are recorded on file card.

4. After 3 infractions, student writes a plan with teacher’s
guidance

5. Teacher informs the parents.

PHASE 2: STUDENT/ADMINISTRATOR/COUNSELOR (& 10 infractions)

1. S5tuderit takes cardi{(a) to office.

\m\

r‘s guidance.

H]

2. SBtudent writes a plan with administrato

3. Student takes =signed plan and card(a) to counselor for
discussion and signature.

. Student readmitted to class with signed plan and card(s).

W

PHASE 3: STUDENT/PARENTS/ADNINISTRATOR/COUNSELOR/TEACHER(S)> (10 or
rora infractions)

1. Student takes card(s) to office. Student and administrator eall
parents to arrange a conference.

ance from
ies sign

éarénts; teacher(s), counselor, administrators. All par
plan.

2. At the conference, student writes a plan «with guid
t

= ailure to follow thia plan results in suspension until parent
aécampaﬁiés student to achool with a written and signed plan.

PHASE 4: STUDENT/PROFESSIONAL AGENCY

1. Student is suspended until a plan is wvorked out with a
spacialist.

Figure 6. Summary of Developmental Research School Discipline Plan
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ohn on the arm and asnatched his pencil asway.™

Ly

4. After 3 serious infractions within a grading period (9 wzeksa),
tha student must meet with the teacher to develop a plan to change
the behavior. This plan will be recorded on a card and signed by
both the student and teacher. The plan must be a plan for posasitive

action. "I won‘t do i1t anymore®™ is not an adequate plan.

5. The teacher informa the parents about the problem and the
student’s plan for change.
PHASE 2

Student/Administrator/Counselor

1. If the atudents failaza +to follow the plan, the subseguent
infractions will be recorded on the card. For the &6th through 10th
infractions, but atudent mnust take the card to the office. The
student will be isoclated there until a new plan ie worked out with
the guidance of an adminiatrator, usually the assistant principal.
The plan is written down and signed. The student next reports to
the eaunsala; to discuss the plan, and only then may return to the

classroon.

PHASE 3

Student/Teachaer/Adminlstrator/Counseloxr/Parents

15
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1. If the atudent continueas +to be unable to follow the plan for
changing disruptive bshavior, the student will be required to call
the parents to srrange for a conference. At the conference, the

astudent must develop a plan agreeable to all parties preaent which

include the parents, teacher(s), administrator, and counselor. All

2. If the =student violates +this plan, +the student will be

o

suapended until able to produce a plan that will work. A parent
nuat accompany the student back to achool with the plan signed by

the student

]

nd parent.

PHASE 4
Student/Professional Agency

1. In the rare instance that PHASES 1, 2, and 3 fail +to

o
m

effective in changing the student’s bghavior, the student will be

referred to a helping agency or special educational program. The

0]

student will not be parmitted to return to the classrcom until a

pian has been developed with the help of specialists.
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