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one-to-one tutoring

.. The Highline Indian Tutoring Program {o
is designed to provide academic
assistance’ to Native American
students in the Highline School
District. It is funded by a Block

Grant and operates through the - . !
Indian Education Cffice. i3 ' 15820 6th SW.

The program supplies tutors to work SEATTLE WASHINGTON 98166
witn Indian students for two hours a ' _ ) ' : N 7

5 waﬁk on a one-to-one basis to help
them improve their skills in reading
and mathematics.

'studént. tutor_s

Student tutors are carefully selected
high school and coilege students who '
have completed ten hours of special
training in instructional skills and
Native American culture. Tutors
meet with classroom teachers, plan

! specific skill activities, and work : ' I
with iheir studentsafter school, ina R = -
tutoring center under thesupervision- =~ , '
of a tutoring specialist. Students - : . . teacher tutors
ore brought to the centers by bus : : '
. and are delivered to their own homes ' ‘ .
. . _ Teacher tutors are all experienced
when the session is over. . : ' . . . e
» _ - teachers with extensive training in°

. learning discbilities and multi-
cultural education. They wark during -
the school day, tutoring students
individually in their own schools.
Tutors confer with their students’ ;
- teachers frequently to discuss areas
‘where help is needed, and plan /
skill-building activities reloted o 1.
" classroom assignments. - '

I you are interested in learning more about this
program, contact Lcl’hy Ross, Prolecr Mancger

Parents receive regular reports from
tutors and are welcome - to visit the
tuioring centers at any time to
observe the program in action. The
Parent Advisory Council meets
regularly to share ideas and provide

.
15820 6rh Avenue Southwest
Seattle, _\Ncshmgron 98 )

433-2266

(rogram direction.
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INTRODUCTION
.- ) ' : v | . .
Tutoring offers a unique opportunity £or children to discover ways to emjoy ' .
learning and to improve their feelings about themselves. . The very special quality
that you bring to the tutoring situation will make it a personal relationship un-
llke any other one for this child. Tutoring is effective becaiise of the one-to-
’ one relationship between tutoqj and tutee. A major goal for you as a tutor will
be to provide your student with a friend who cares and who wants to help him.to
help himself. -
\

It is important for your student to feel that you i'espect and appreciate the culture
in which he is being. raised. Learning about the cultural heritage of Native
Americans, and especially your student's own tribal hentage will help you
- develop a betjt:er personal relationship with your student. You might share some
information about your own ancestry in exchange. Lesspns built around your
student's J'Tnterést areas are generally more sugge’ssful because students enjoy

- working with things they already know about and like.” Using books, pictures, and
other ‘materials which relate.to your student’s Indian heritage can provide an
excellent basn.s for a variety of learning activities de51g;ned especially for him,
Some Indian students are more involved in certain aspects of their culture than
others, so take a cue from your student as to what direction to follow.

‘The success of your tuforing efforts will depend ccnsiderably on establishing a
wami, sincere working relatmnshlp with your student. This does not mean that
'you should let him do wifatever he wants during the sessions, nor does it Jean tha.t ‘
you should try to overwhelm him w1th intense friendship. Instead, direct your
efforts toward showing a real interest in your student and demonstratmg by the.
quality of lessons you plan for him <that you really want to help "him leamn.
Combining an encouraging, relaxed attitude on your part with crganized, well-
planned activities for each lesson should result in your stﬁdent getting a lot
accomplished dur:.ng tutoring sessions and feeling good about it as ‘well. You
will be matched with a student whose interests and personality appear to be
compatible with your own However if you feel, after working with your student“
- a few times, that: ‘this"will not be a workable combination, be sure to contact
your tutor adv:Lsor so a ch.ange can be made. )
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There is a critical need for cqnsistenc? on the part of the tutor. Many of

the : students you will be working’with have been diSappointed.before‘in their-"
learniﬁg experiences and expectations. It is essential that you do not add to
th;s by failing to attend tutoring’sessions regularly. By afaays being at each

" session on time and with your tutoring activities carefully plamned, you are.
showing your student that you care about him and value the time you spend together.

When you become a tutor, you become a member of a profe551onal team that is

-working together to help an individual student., Commmication is essential to

good teamwork. You will need to talk to.your student's teacher frequently so that
you can learn what is happening in the classroom and get a feeling for where you
can be of greatest help. "When you talk over'your student's needs with his teacher,
or learn about his academic difficulties, remember that this is information which ”
is not 1ntended to ‘be used in conversation outside the tutoring program. - After. -
you have been working with a student for a while, his teacher ‘would probably be

. interested in hearing about some of the things you have done together in your

tutoring sessions.

o

o o

Your tutoring will focus on one major skill area, either math or reading,

and you will want to spend the majority of each tutoring session working on
varlcus activities in this particular -area. You will stand a better uhance of
‘actually improving your student's perfbnmance in math or reading if you have a
clear idea of etactly where he needs help and”what level he is workxng on at the
present time. When you know these things, you can plan activities which will be
exactly right for your student. The teacher will be able to give you con51derable'>
information about your student's individual learning patterns. -In addition, your
tutor advisor will advise you on specific areas of dlfflCulty, based on your .
diagnostic test results for your student. And of course, you will want to ask

~ your student if he has any questlons about his class a551gnments or has any thlngs
‘he would like to practlce with you. .

No matter how great the games and act1v1t1es you plan for tutor1ng may be, no
student will énjoy the same games and act1V1t1es over and over again. It'is
your challenge as a tutor to come up with _ways to present the same basic materials
in.a variety of dlsgu1ses. As you get to know vour student you will find out

" what kinds of activities work best for him, and can plan variations of these
act1v1t1es for future sessions.



- student. Your student will look up to you and be 1nf]uenced by the way you

-—

-There is no best way to tutor; any tutpring techniques that work for youé
and your student will be effective. However, there are some general guidelines
to cqnsider as you develop your own individual tutoring style:

3

- o Always start the session with your materials prepared and ready; this
will show your student that you value the time you spend together.

(] P]an activities that you are enthus1ast1c\about your student will
sense your attitude and p1ck up on it.’

e Pace youf lesson to your student's -needs; if you notice restlessness or
lack of interest, change to a &Hfferent type of activity.

o Let your student know that you care about him and are interested in him.
» Give your student your full, undivided attention throUghout the tutoring
session. 4 '

o Look for opportunities to build up your student's confidence.
9 Be en&ouraging and%pcsitive; ine generous_ahounte_ef preise'and approval.
(] Beﬂpatient; 1eafning takes time and the firstisteps are sma]i.

Always keep this in.mind: you will become a Very Important Person5to your

approach the requ1rements of your tutoring Job and the whole learning process
in general. This is-a heavy responsibility. We ask’that you make every effort
to carry this responsibility with honor.

P

' -Cathy Ross, Project Manager °
Highliné Indian Tutoring Program-
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‘ ‘ : ' SEATTLE  WASHINGTON Usiee
TUTOR RESPONSIBILITIES :
As ‘a paid tutor you will be expected to: o S
. 1. -Attend all training and-tutoring sessions. _ S S

L~

2. Arrive on time for all sessions.

3. If, you must be abéent due to illness (no other reason is acceptable) notify
the Indian Education fo1ce_(4§3-2266)-bef0re 2:00 p.m. that day. : -

e N e

4. Prepare daily lesson plans to be apprvad*and initialed by your tutor advisor:
before using each day. . e : O :

5. Follow your lesson plan, evaluate.it after each session and file it in your
;tudént's folder. - o : S

C 6. . Confer ’in person with your student's teacher for information on his tutoring
‘  needs before the date of the first report. -

7. Turn in reports and time sheets on the dates due.* (sées calendar in center)

" 8. Supervise and be responsible for your~studen; from the minute he/she .steps
off the bus till you see him/her get on the bus to go home. ’

-

* FAILURE TO MEET.ANY OF THE ABOVE 8 REQUIREMENTS WILL
RESULT IN TWO WEEKS PROBATION STATUS, AND A CON-
FERENCE WITH THE TUTOR ADVISOR WILL BE REQUIRED TO

'DISCUSS THE SITUATION. ~DISMISSAL FROM THE PROGRAM
WILL- BE AUTOMATIC. IF ANY REQUIREMENTS ARE VIOLATED
_FOLLOWING PROBATION STATUS.. : - -

-

o

This may sound rath;r‘harsh, but. past éxperiencg has shown thatvwﬁen a tutor does
not perform well, it is the studént who suffers.  Me havef}onffﬁence in each of"
you as a tutor and anticipate a successful experience for every one in the progrdm!

¢

[
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THE STUDENT-TUTOR RELATIONSHIP
In order to deve]op a good re]at1onsh1p your student needs to feel "safe"
with you. Cons1der the following 1tems

-

—

= 1.{_Risk-tak1ng, Can I tell you what I think and feel with some assurance . .
you will not laugh-at me, put me down, tell me that I shouldn't feel
this way or reJect me for my thoughts and feelings, cwhatever they may be?

. ‘2._‘Understand1ng. Do you understand me? Do I have some assurance that
you will try to understand what I am fee11ng° (Without necessarily
aqree1ng with. me.) '

3. :Emgathx. Are you sympathetic withvme?; Do you feel with me in what -
is disturbing and bothering me (evéngthgughfyou may not agree with me)?

4. Right to be diffurent. Will you allow me'to be different from you? -
Do I have perm1ss1on to experience in my own fashion, grow in my own
' pattern’ ' : : ‘

5. 'Cha]]enge to make changes. Can you enter my world to heTp me decide a
_course of action (if the problem is mire) or get together to-decide a
N {Jo1nt‘outcome,(1f the. prob]em 1s one which concerns us both)?

—

5 6. Exp11c1tness + Honesty.. Are you open and direct with me (rather:than
cagey and p]aying games)? Can I trust_you to level with me about your
"real feelings and opinions? ° " )

7. Dependability and Consistenez,' Are you dependab1e and consistent? <Can I
rely on you to majntain a C1imate of trust? . '

8. Safety from de-va]uation. Am I safe from ‘the shame of being down- graded

" (put-down) be]itt]ed or made defensive?
) {

¢




G
[0

" . PROGRESS CHARTS"& REWARD SYSTEMS
'= | During your first week, you will-need .to construct p?ogr‘_ess charts for your
students, so that they can clearly see ‘their progress on the daily 1-minute
tests (part of the skill card procedure.) These should be large, creative
and colorful posters that c]ear'"iy show the improvement that :\/6ur student’
E higxg made. You will be given some ideas for these during your training. .
g ‘When your student has ‘done well on an activity, you.may want to give a "reward."
"[frls can be anything from a 'cert*i.f‘iéatea (see next page) to a candy bar. A
- .,large variety of .“‘r'ewar;cis" are kept in th_,e'centers for you to give to ypur
student. Use them wisely; if you give away all of the best ones early in
~ the quarter, you will be hard-pressed to come up with someth‘ing' ecjuaﬂy ‘
.reinfércing later on! ' -

. -~Bé generous with praise (see 60 Ways to P;é_ise.) .Nothing improves hea_ring

1ike a positive comment. ® - o ‘ . .
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HIGHLINE INDg\ TUTORING PROGRAM

ESSON PLM

STUDENT . Sarah Student

DATE

TR Tutor

ACTIVITY

PURPOSE

COMMENTS - RESULTS

Sk card practice - Dolch L{;t ¢

Teach the sounds of the digraphs
‘“Ch" Ilshll and Ilphll .

Do pages 84 & 86 in Vowels and
~ Vardants (digraphs

To practice sight vocabulary and in-

crease speed. :

To continue to build skill on SARI
level 6,2.3

To build skill on 6,2.3 level

pap—

Play Halk Along game using words
with digraphs in them

Read "The Time Grandfather TicKled
a Tiger" in Reader's Digest Skill

Builder and do Job Card # 7-A on
finding the main idea

To provide a more active task and to
review digraphs

To work on comprehension skills ¢
Tevel 5.3.3 (fain deas) and to
give practice in reading

: Play Perquacky,

To have fun and improva spelling skills,

NVId NOSSTT TTINVS
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STUDENT TUTOR
LESSON PLAN -CHECK-LIST |
QG Use this checklist to evaluate the content of a lesson plan. "‘Rg'te the plan
.G (good), A (adequate), or P (poor), in each of the following areas:

The lesson begins with the skill card practice and tells what .
particular skill is being practiced. '

At least four different activities are p]ahned. |

The activities are interesting and a 1itt1e‘aifferent from typical
school assignments (remember, this student has already been in
school all day). : .

Each activity has a clearly gxp]ained purpose.

Each activity is described in encugh detail for anyone reading the'
lesson plan to understand what will take placa.

The details of. each activity are sgeciﬁc and definite (exact name
of a game, page number in a book, certain type of math problem, etc.).

" The learning experiences are planned to give the student a variety of
" tasks (not all games, not all paperwork, etc.). |

. If the lesson is for reading, the student does some actual reading
' foﬂowed by a comprehension activity.




TO BE COMPLETED DURING THE TUTOR=TEACHER CONFERENCE ANU KEIURREU U YUUK

TUTOR ADVISOR. s | s

HIGHLINE INDIAN TUTORING PROGRAM
INSTRUCTIONAL NEEDS SURVEY S

Student - - . School : ' Grade _ ’
This student has been referred for tutoring‘in the area of ] ) . .
Your suggeét}ons as to his/her instructional neéﬁs will be of great Help to the
tutor. If you should wisli to elaborate on any item, please use the back of
. this form. Thank you for xpur assistance. o B _
. . B 8
MATH - needs help with: (pTease check all #hat apply) |
____addition - basic facts _Lmu]tip'lication - basic facts
____addition - carrying | __;Lmu1t1p11catiqn - 1ar§er nthers
____subtraction - basic facts ___divizicn - one-digit divisors
___subtraction - borrowing - __;_giviSion - 1arger'numbers,°remainders .
___place value - ___fractions |
___word problems - o other; N
READING - needé help With: (please check all that app]y)‘ | ‘ o | Qé'
____word analysis skills | -____jnéreasing readin% speed
____increasing sight vocabulary ___ building positive attitude tbwards.readjng
____comprehension skills __-_following directions

| reading silently listéning

' reading out loud . ~ other

‘Is there any additional informatioﬁ you can offer which would help the .tutor plan . ,";

activities for this student?

I CERTIFY THAT I HAVE éONFERENCEd WITH THE TUTOR REGARDING THIS STUDENT.

- Signed

Teacher * o bate,...




| . - ‘ | | IND"IA";Q'\TICN . _ 0

Student Tutoring Progyan
|

TEACIHER CONFERI‘NgﬁL‘- REPORT DUE:
MO | * YOUNGER TE
- ihat did you leamn at youi' conference with your student's teacher?
1 \‘\
N\
. N\ . . s
L+ Outline the results of the\diaénostic test that you gave: |

‘What skill areas do you plan to work on with your student? B SPECIFIC:

Y

€L -

2u




L)

* " Jescribe the accomplishnent chart you have developed to keep track of your : student's progress:

M J

‘What help can ve provide for you to make your tutoring sessions better? (more information about - ,
new teaching ideas, certain types of materials, suggestions for dealing with behavior, special books or games, etc.)

L
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‘I"' o - Tutoring Ig-an S | |
S - Student Tutor - o

B o END-OF -QUARTER REPORT S 3 T
TUTOR e . 'QUARTER T e
S " | o (fall winter, spring] —
oo suo S | S S
: SKILL AREA_ R | S ~ TUTORING HOURS RECEIVED }

Describe your relationship with this student and how it developed through the quarter:

7 —
/

Describe 1n detall what you considered to be your most successful tutoring session with Jyour )Wﬂﬂrquﬂw
- you felt it was so effective ,

What changes have you observed in your younger throughout the quarterd i

ER o .
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T ? : L . .

| Iiﬁ§jour student 1 tutored again, whai'imuid you wiant next quarter's tutor to know to help thew wrk better with‘your youn

P S——

Nuuld you iike to work with your younger again next quarter? i | B
i those that arplv )

Mhat krnds of furthrr tutor training would you find mosL helpful?. (Checi ai
| _ging diagnostic tesis -

__ Indian heritgge andﬁcuiture.. L Keeping piogress charts, -
. Nath ideas, ©__ Setting up reuard systets. Hriling Jesson plans,
Reading ideas, | ___ Making games. Comnunicating with teachers

Building 2 p051t1ve iutoninq reiationship° o and prrenis L '*jf'

-

- L, ™
" Using the skill cards.

__ Other:




. o HIGHLINE PUBLIC SCHOOLS |
. °  DISTRICTNO. 401 - KING COUNTY" . - 15
> ’ ) ' P.O. BOX 45100 _ o
. « _ - SEATTLE, WASHlN'GTON'98166
' ‘Tronsmittal & Chonge Form T ' | . " Transmittal No. ot
Vendor ) .IV‘f\a TLL‘\'O\" ' | . School -
: Name o ’ 3 - . \l e'/___u_., e ——
222- 2,5 . . " Date \/Q‘f &
- ~ Address " Co A
.? gge’ wasb\%il( o~ ' Vendor No. \o\,u o
Y . )
23-22- | “l"ﬁé . Warrant No. )
Soc1aj Security nHumber . .
. v
Encumbrance ' . Expenditure - Change
Account- — : ' - Re-encumber
\ Chcrggd - \ea \av\\ﬂ : Amoun‘t lssued Amount
4201 o 14 “4nq Servi T
eyl = | For. ' hours of tutomng service rendered
T To the URRD Indian Student Tutoring rrogram:
TUTORING DATES: ~ HOURS:: .
: L) é ' ‘ ' iea\l b
¢ | oV 3 _1.as ) — :
NN Nov S lL’zs / Y
O™ Nov 1o 1075 (o ) \ g0 &
TV T Nov 12 (. 76 7R
Nov 171 1. 75 \/|
Nov 14 L. 75\
" Nov. 24 . 1.75
' j
(3 -
rutor: Pma T QLM/ /3
o | . Name - . Tutor Number K .
. 'Sunerv'iso:r- .
- ) " Cathy Ross - . -
. | L | Aothorized By

2
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LETTER TO PARENTS

°

9

<

To the Parents of " (name)

“

)1 will be tutoring (name) ' again | this quarter in the Highline

Indian Tutoring Program. For the 'next eight weeks we will be working on

(tell main skills-you Qi11 cover)

Because each tutoring session has been carefulTy planned ahead of time, it_is very

- important for {name) to be here"gyery ) - and

(Monday &.Wednesday - Tuesday & Thursday. )

o

Could you please remind (him, her) on those days to be sure to come to tutoring
“after school? If (he, she) is sick and cannot come, please call 433-2266 and

let us know.

You are welccme to visit a tutoring session any time. For more 1nformatidn, call

our program direétor, Cathy Ross (433-2266.)

o .- ) P '3
‘1 Fea11y enjoy working with . !
I'm looking forward to working with (name) !
Sinceré]y,

~ (sign your name)
* For a second letter, use words in boxes.
Please copy this letter in your handwrifing on a plain piece of paper or your own

stationery. DO NOT USE NOTEBOOK PAPER!' Give your completed letter to your tutor
advisor and the Indian Education Office will address and mail it for you.

<
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Youw Can bpe prou oF

Ty ] - 4 ', _4 .“ 4 .
1S CONTINWING To maKe progress Vith
Ghe =Cndian  Education Tutoring Fogram.

' We ve been working on

| _\/Du\. May Wanb to "noe\p T ‘no:me’_l' \;«oy’
asKing the. fo)lom'ng clues%,!ansi o
Can Show Yow What haS been learned.

It Jyouw have any questions or Comments,
D\QQS@_ Co.nfcz-ai ﬁ”ﬁ"fﬁroagﬁ: 435‘,2244. 4

8igned . - ° 77u_é0rf
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- MOVE-AHEAD GAMES FOR TUTORING

Move ahead games are excellent learning aids to use with one student. Tﬁey’are

« intended to provide motivation and to 1ncre§§e inierest for the student while

\ giving him practice in a basic skill. The possibilities for themes are endless.

“—__ . However, it ﬁslsuggested'that you select something that is of high .interest to ' 

i“”5§aa£f§£ﬁdéh£.iACérfénd mbtorcyc]e'faces are usuéff;wbobular and”éYSméll.matchbox
car Egﬁ“be\usgd as a playing piece. A journey through the jungle, through outer

Lo ~ space, or a;rdéé”a~spooky swamp are other ideas. Feel free to include any

obstacles or ‘surprises eh'routexgp keep it exciting. You may want your student
\ to try to reach a goal. Or you mé} set up-the game as a race to get away from
: | something dangerous. Whatever you choose, keep your student in mind-as\you'

~

: \ ~ design the game.

-t

One move-ahead game can- be used for many educational activitiés. For exaﬁplé,

™~ one day a younger may be answerihg math problems in order to move along the path;.
‘ another day she may be sounding out words or reading sight words correctly to
| move along the same path.
’ Move-ahead games are easy to make. ~ Scissors;, construction paper, tagboard and a

_feit pen are the essential items. . The more colorful the better! Putting clear
plastic over the game when it is completed will help to keep it in good
., condition longer. ’

\ Let ybur imagination be your guide.

Biids
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" COMPREHENSION refers to a student’ s ability to understand what he reads

' . 19
READING = SKILLS |

Reading is a complex skill which consis%s of many smaller skills put

- together. Generally, reading can be divided jnto three skill areas for

teaching. They are:

Sight Vocabulary : o S
Word Analysis - - " .
Comprehension T - -

SIGHT VOCABULARY refers to. the words a student can recognize immediately
on s1ght and does not have to sound out. A student should be cont1nua11y
increasing the number of words he knows so he can spend 1ess time try1ng
to figure out unfamiliar words and can concentrate, instead, on under-
stand1ng what they.mean. ' '

WORD ANALYSIS refers to the skills a student can use to sound out an.

~unfamiliar word. A system for figuring ot these words is needed SO a
' student will know what to do when .he comes across words in his reading

which he does not recognize on sight.

and to_use this 1nformat1on in a var1ety of ways. This is the most im-
portant skill in reading, s1nce~word analysis and vocabulary are of
Tittle va]ue if they do not uTt1mate]y lead to comprehens1on.

Each of these three"reading skill areas can be divided, into many smaller
skills, or "sub- s&111s", which. s1ow1y bu11d up to proficiency in the
whole area.

Following are the sub-skills for each of the three areas, l1sted in
approximate order of difficulty. A student should=be able to perform

the samp1e task and other similar exercises for earlier sk111s before
advancing to the 1ater ones on the list.
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SIGHT VOCABULARY SKILLS

1) The student can distinguish one letter from another.
' ~——§-M-r-g-p-t-a-z—— ———- '@bint*ta_the~ﬁnf";xv%~mw~—~ﬁ~—vvmw—ﬁ—»w4v—"j~@4!4
2) The student can identify all upper and Tower case letters.
P "a "Match the upper case letter
A S . with the lower case letter.”
. D o .
E p
3) The student can distinguish one wdr¢ from another.
top stop store poft post "Point to the word 'stop'".
4) The student can read all 220 words- on the Dolch Basic Sight Word List. !
5) The student can combine two smailer words to form a compound word. .
barn plane "Matéh these wof&a t& fbnn'f -;m,, N N
“air side " eompound words." :
.out yard .
6) The student can name opposites (antonyms) for word possessing .an obposite.
"yhat is the opposite of 'up'?" (down)
7) - The student can name two words with the same meanings'(syhonyms).=
| "hat is another word that means the same as 'cheerful'?" (happy) (glad)
8) The student can identify words pronounced the same (homonyms) and use them.
correctly. ' co
The (bear, bare) tried to (sea, see) across the (rdad, rode).
"Cirele the correct word." | ' - : | L
9) The student can read more complex words on sight.
L 4
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® R " WORD_ANALYSIS SKILLS 3 e

1) The student recognizes consonants and can make their sounds.

| o e S - " : ———
S ced- - I 1--- r y . ) ) ., o
f ' m s z
h n . t g
i 0 N o

' "4s I point to each letter, tell me the sound it makes. "

2) The student knows the long and short sound for each vowel.  ~ =~ T
a - ace
e - even ~ : _ : -
i - ice . "Long vowels say their letter names."
o - over - , ’ ) : R
u--unit ' ‘ —_— o
1
- —TgT=apple Lo T T T "Short vowels -make a aszérent sound - - —
. e - -effort -+ from thew Zptter names.
o i - igloo
0o - ostrich . See the words for examples of the
o u-"umbrella ~~~ soundsmade. 0
o
"As I pomt to each vawel tell me the short sound it makes
"4s I point to each vowel, tell me the Zona sound zt makes:. '
3) The student can sound out a simb1e.vbwe1-consohant pattern.
"Sound out these pretend words using the short vowel sound."
ap | im
et ug ,
ot . ik
< .
34 o
3"‘ p‘ N
P R P
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‘ . 4) Tﬁe student can sound out a simple consonant-vowe1-consonant\pa\ttern".

- @ \\
. "Sound out these pretend words using the short vowel sound.m\

tog ‘ sof
e dis -~ kav . : . :
R fum T Jep - - e —

"Sound out these pretend words using the Zona vowel sound
'5) The student recogn1zes consonant blends and digraphs and can make the1r
,sounds: .

Blendsmjconsonan;s“which;b1end Digraphs (2 consonants which form
their regular sounds together) a new sound when put together)

st tr tw sh
sl . gr. cl : - th -
_ . bl . fr pl - -¢ch
br . fl dr /’ - wh
: pr gl 1 . ph,
i , t1 . sp spr
j : sw sm spl
f cr sn scr '
’— SRR ""As I pomt each oZend, tell me” trze -sound it makess" - I

-

6) The studént recognizes complex vowel-consonant pattern§ and can make their

I sounds:
o011 - as in doll ' ou - as in out
ell - as in well . ow - as in cow, show .
u1l - as in full . oi - as in o0il
= §11 - as in bill - oy - as in boy
~all - as in fall . oo - as ‘in book
. , 00 - as in moon
o or - as in for ’ :
er - as in her S ai - as in pain
ir - as in stir . ay - as in tray .
ur -.as in hurt . aw - as in straw
ar - as in car _ oa - as in boat

ee - as in:=feet
ea -"as in meat, great, head ‘
igh - as in n1ght

"As I 'Lm‘; to eaeh attern, teZZ me the sound(s) it makes.'
po p
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’ 7)) The student can sound out complex one-syllable words.
. "Sound out the following words':
flash strong
cream . ‘drawn
pride short
“swell fright - _
- . [ . . ) ) - T e e —-m*_,..__.
8)'z}he student can divide words into syllables.
’ Rules for syllables: '
Each sy11ab1e must have a vowel.
Suffixes -and prefixes are sy]]abTes.
" If vowel in a sy]]able_is.fo1lowed by two consonants, the
syllable ends with the first consonant.._(Tet-ter)
If_vowel in a syllable is followed by only one consonant, the
syllable ends with the vowel. (pa-per) -
If a word ends in le, the consonant just before the 1 begins
the last syllable. - (ta-ble,-han-dle)
~‘ . "Diyide the following words into syllables™: - - T = =
- - understand |
direction
thunderbird
~  experience
Teadership B
, C y . B
9) The student can sound out words of more than one syllable.
. MSound o\ut the following words'':
| | appiness | * - independent .
unq;ual : definition
tremendous ) impossible
10) The student knows the ;::Eds and meanings of common affixes; (See Tist of
suffixes -and prefixes in'the\Reading section of this notebook).
"4dd 'un' to each-words. t ;new word does 1t make? How has its
meaning chqged?” . ~ B :
happy welcome ?inished" nécessaryf s e
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2.7
L3
4,

. 5.
6.
7.

8.
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COMPREHENS ION

!
/

Can follow printed directidns.
"Color the wagon red."

. 'Wuke a Zine.under the words that start with a vowel."

Can ver1fy a statement by reading. ‘ _ ' o o  i’;"”'”’” T e

"Read and find out zf Sam gets to be first "

-- Can -recall what has. been_ read

"How did the pocheman heZp BLll2"

Can predict logical outcomes.

Wihat do you think e will do now?"

Can find "details in what has been reae

"How many veopZe ‘came to the village ﬁhat‘d&yV"thch one-— Zef%Wa_“_M_ ;l;;“_”
something oehznd’" : :

‘Can read to find a specific answer to a question.

- "Read this page ard find out why the cance got to the
igland after dark.'

Can understand the main idea in a story.

7

"What 18 the mayr idea of the story you gust read’"

Can keep events in proper sequence

"Tell what happened at tne begznnzng, the mzddle, and the end
of your story." . ) ‘ c

o



S.A.R. L N B

This tutoring program uses a management system to help tutors work in the area of
reading, since this area covers so many aifferent skills. The management system is
called SARI (Systematic Approach to Reading Improvement) and gives each reading skill

. a specific number. The three digits in the number te11 you A) the difficulty .level

of the skill, B) the general//k111 area, and C) the name. of the specific skill.
The following 1s a breakdown of / the number1ng system:

The first place numbervtells‘the: reading level (not "grade 1eve1)~F 74.2}1

' ? :} Kindergarten

s N
-3 j} Grade 1 '
4 . o SR ¢
R} g :} ‘Grade 2 B o
7 —— Grade 3 o
8 —— Grade 4
9 —= Grade 5 , ~
10 = CGrade 6 . -
11  —= Grade 7 ; S
12— Grade 8 ‘J/ ‘
MjfieNEEEondﬂpiace%num?er tells the general skill area 1 , 4.2.1.
. means vocabulary - : .7
2. means word analysis ; o o :
.3. means comprehension " - ' o q}
" The third place number tells the | specific skill objective } 4201
B o ) - o, » |
g".' Each specific skill is named on the bubble chart on the next page.
FOR EXAMPLE: 4,2.1. T
. - 4 i '
level is grade 1 o "specific skill (see bubble

chart on next. page)
- general skill area is word analysis

. . ’ ° [ .
o T . L - <

S , B : AOF
22 - . P
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’

. Ffrst; give the ‘SARI Placement Test. .

. Give the pre-test for that skill. .~ -

26

.
How To Use The SARI Management System

R

If your student is in grades 1, 2, 3 or 4, use the Placement Test for levels
1-7. If your .student is in -grades 5 or 6, you may need to use the test for
levels 8-12. When in doubt, start with the lower-level test. This is a
general test which will tell you what your student ‘already knows." '

. When ydu.give the Placement Test, go as far as you can in both sections:

(vocabulary, and word analysis) bBut do not continue once your student makes
an error. This test is intended to find out “where your student begins to
have difficulty. o : '

. Record the score on the.satellite chart by coloring in each circle that the

Student completed on the Placement Test. Leave the other circles uncolored.

. Now you can estimate the comprehehSibn level. Iﬁ;dé-this, color the circ]eé

up to two levels back from the lowest-level colored circle on the word
analysis part of the satellite chart. =~ ' :

. Now ydu aré’feady to work on a specific skill. Select the first uncolored
circle in any -section of the chart. (If some are a lot further behind,
.begin with one of those.) S " ‘ B

\\
\

. If the student passes the pre-test then coldr the ‘entire satellite and_ -

proceed to the next skill level. If student does not pass the pre-test
then color half the large circle and begin working\on“the four activities;
game, worksheet, choice, workbqg}. As each activity\jE;completed you may

- color that area.

When you have ompieted at least four activities and think yoqr'student Has
mastered the skill, give the Post-test for that skill.y ,

\ .
If he passes the test, color in that circle on the satellite chart, select
a new skill and give the pre-test for it. If he doesn't\pass the post-test,
either continue working on that skill or select another skill and return to
this skill-in a few wegks. _ :

!

-9a’

iy R
L L
oty



NAME

«maw“mm«nmummmme

~ Targe clrcle and begin working on the
four activitles; gane, worksheet, chofce,
workbook, As each activity fs conpleted

fe IR -

214
2.2
213
3L
121

122

131

If the

1.2.)

T

EXR!

L1

ﬂuJ
221

w2

1,11 Hatch words

Hatch rhyming plctures
- {ake,2n,at,00k)
sounds (b,c,d.fhm,ey
s.t)

L1
1.3.2

Sequence Story pletures

Sequence words t0 mike.
3 sentence

Write upper/lover case
letters fron oral
directlons

Hear & identify pre-
primer words

Read prepr mer words

Hatch rhyming pictures
(ar,ate,ed e, en,09)

Hatch pictures by bey/
sounds (9|jlk|l|n|plvv
"lle) ‘.

Select plctures with
beg/shart vowe! sound
(6,9,1.0.0)

Sequence two sentences
Sequence 3 sentences «
Sequence 4 sentences
Read primer words

Hatch words /plctures
by rhyning

1dentify feg/consonant
saunds by letter(b,c,d
‘-‘]uh.jvl MOS8
vyt

.4 Tdentify beg/short
vowe) sounds with
Tetters (a,e,1,0,0)

Sequence story everts
(4 sentences)

student passes'thé pre-test then

color the entire satellite and proceed
to the next skill level, If student dozs . -

you may

color that area, When you have

finished all four activitles then
wnmnmmnm«m

Q

>. © gtudent - ‘

e choice"'f” <lllb /

- Sagalinte p '
L warkshest ~ workbook’

LRIC "II' . AYRN £

fiach plctures by beg/

x S'Zid

1.0.0 Recall story details

1.3.3 Select main fdea

413, R ot s

[ .

SAL LT S -

4.1.2 Read Uulph words

4,2, Mdentify final conson-
ant sounds by letter
(8.9, 1,m0 005 .t)

4.2.2 Matchnrhymlng sounds

4.2, Identify beg/consonant
sounds by letter

4,2.0 Conplete words with
medial short vawels

4.3.1 Sequence story events

{5 sentences)

1.2.2 fecall story detatls .

4.3.3 Select main Ydea/poen
§.1.] Read Oblch words

5,1, - Select antonyns {words
with opposite meaning)

6.2, Use word endings (ed,
es,in9,s)

5.2.2 Identify final comson- '

ant sound by letter

6,2,) 1dentify beginning

dlgraph sound by letter

(ch.sh.th.wh)

Mateh words with same
vove! sound

§.2,5 . 1dent!fy & use con-
tractions {can't,
don'Seon't,1'm 1 1)
I'veybsn’t)

5.3.1 Sequence story gvents
(5 sentences)

5.3.2 Complete sentences
ustng context clues

§.3,3 Select min fdea of .
3 story

lII ™ game

4

;o

VOCABULARY

WORD ANALYSIS

—

COMPREHENSION—




. ORnigsatellite thatt

" f . ’ N .
| gsli.l.l form compound words

61,2 Select synﬁnyms'(woni
with similar meanings

6.2.1 ﬁse suffixes (er,ly,
ness.y)

6,2.2A Hatch begtnning blend -
8.2.1 Use 3 rules to dlvide

. sound with plctures -
" (b),el,f1,p0,80491)

" 6.2.28 Hatch beglnning blend
¥ sound with pictures
(br,cr,dr,frgr,tr)

6,2.2C Match beginning bleny
sound with plctures
(5n,50,5t,5m,5k)

6.2.3 Identify beginning an
final digraph sound 1
Jetter (ch,sh,th,vh)

6.2.4 Group words by vowel
sound {long & short)

63,1 Select ending that
. _completes story

6.3.2 Recall story details
6.3.3 Select main ideas
1.1.1 Words with 2 meanings

112 Select homanyme WMb
spelled differently
~ but sound the-same)

7.2.1 Diyide words into
syllables

1,2.2 1dentify root words,
‘prefixes, and defing
new words {dis,re,un) .

7.2.28 {dentify root words,
suffixes and define
new words {ful,less,
fess)

7,2.3 ldentify 2 § 3 letter
blends (b1,br,cl,cr,dr,
F1,fr,gl,gr 1 5¢r80,

‘SW-S“-SP-SPI VSPY4SQY,
st,5tr, 5w, thr tr)

1.2.4 "Voel Dipihongs (au,av,
' 0i ,ow,0y)

7.2.5 ldentify the sounds of
al,ar,er fror,ur

1.3.1 Choose miudle paragraph
for a story

O na story for detall

ERIC

(oE 3 Ject main idga

8.1.1 Multiple word meanings
fron dictionary defini-
tions

ILB.I.Z Find synonyms, antonyms

and hanonyms 1n.a story

8.1.3 Classify words

words into syllahles

8.2.2 Use affixes bl de,ex,in
{n,mid,non pre,post, sub
tri,able,ance en,er,ism
ment

§.2.3 1dentify silent letters
", dg.dn,gAt.kn Leh pr

812.4 :ldentlfy 2 sounds of
Ca§

. 8.2,5 Use possessive ('s)

8.3.1 Distinguish between
fact and opinion

8.3.2 Deternlne place rela-
tionships

8.3.3 Recall details '

8.3.4 Understand the use of

negatives (no,not,never

nothing,none,neither/
nor,n't) \5~

9.0.1 Select synonym§

9.1.2 Analogy {Finding 1ike-
nass in unlike things)

0.1.3 Classifying (who,what,

when uhere juhy ,how)

9,2, Hatch vord with its
phonetic spelling °

.22 1dent{fy root words

9,2.1 Identify and use contr-
actions don't hasn't,
< he's,he'11 here's,'m,
I've,['11,let"s, they're,
won't,you're

§.2.4 Distinquish difference
between possessives,
contractions,plurals

&llmwuﬂmwﬂsM&

ments In stories

9.3.2 Deternine time relation-
ships

9.3.3 lden;ify themes

- 9.3.4 Nraw conclusions.based,

on facts

VOCABULARY

i

|

WORD ANALYSIS

- COMPREHENSION

9.1.2
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=
[ &~
s
-
=2
-
. <T
J' v
o
>
. . R . *e
10.1.1 Identjfy w~ords as zraits or l
. feelings .
N i0.1.2 Abstract analogies *
10.2.1 Add affixes and match cefinitions
13.2.2 ldentify cossessive words
10.3.1 Sequence stcry inferences
10.3.2 Oetermine time relationsnics . Q
. (V2]
10.3.3 Cause and affecs S
11.1.1 Figures of speech/zclloquial =
expressions =
11.2.1 Use diacritical marking << *
o
'11.3.1 Identify words that persuade (o=
. 11.3.2 Cetermine time relationships g
’ . : 11.3.3 Skim for details ,
12.3.1 Analyze/outline staries
. . s:udent/'%‘\ game
. ' choice .
Satellice - 6.2.8 Pt
Codes worksheet —_ __ workbook =)
(W )
= |
- KW
prangy
' =1 —
1
. a i . 1
1f the studént passes the pre-test then =,
color the antire satellite and proceed O
- : . %o the next siill level, §f student does o
‘ ) not Dass the pre-test then color half the >YAuy! W
large circle and bejin working on the
four activities: game, workshee:, choice,
workbook., As eacn aetivity is completed
you may color that area. ‘dhen you have 3
finished all four activities then
give the studen% 2 jost-test, P
‘ . ) . -_*.\" {’ . Yo .
Gamer SE :dfetf.-.a-ﬁk- - .
O . . B ) 1. Coa

-

.
’ 4 “'l



. opMBLE; SARL PRe-TEST

- 28
_PRE TEST 6.2.4

. o NAME:
' k. Read‘ea'ch word in the _vf_ri‘bank._____ __d#,l,, S ;'bKTET """""""""""""""" -
i . 2. Identify the vowel sound in each word. MINIM[}M: 28 °
3.‘ Write each word under the correct heading. SCORE
WORD BANK
" apple drum it next . stick
 bed fast kite nut cute
blocks fish | eaf pan ten
" bus hay ‘mail pie top
~ cake high meat road - -~ tree
doll home snow mule’ use
long a ‘shorta long e
N
short e ‘long i short i
- long o short o -long u shortu
Q ‘ : 1 . ;m_o—.n:a Kw. Inc., PO Box 789, Bloomington, lndunaﬂ“)l}‘@l’lét
ERIC - , |




Choose 2 words from the word list t

name.

Long Vowels

SAMBLE <A.E.L.

N
\

‘Write the words on the correc: lines.

Wor}Lis’t

WORKSHEST

WORKSHEET 6.2.4

 LONG,AND SHORT VOWELS; I

hac have the same vowel sound as. each pic:ure

" Short Vowels

-» hide} N
I e
; ma €989
_Féef' _y
“ hit
fast
N 2 e
SN, S . > AN
M’j 1 cube 7
lZon , 7 ~ -~
. e bee .
® ——~ | suit |
| ‘C : | meat - E67
bone | “sun . bSx
from
top
‘ right '
mule dUCk cup
- gave
— fish
N
L soap
® cake that can
© 5‘-:1
RIS
45



POST TEST

',"’Aﬂ;‘!’,AL"'AOL"’4.;"’4.;"’4.;"’4.;"’4‘;"’4.;"’4!;"’1..‘.’;‘;*"‘de‘V“L

A

B

Read the wo;ds in each roW.

R,

sound as the first word in that

.0

2. Circle the words having the same vowel

TOW.

NAME: 7

¢

T 5.2.
“L

-DATE:

© MINIMUM:
" SCORE. :

38

- SAMPLE

. boat

old

"~ stop

AVAVAVAVA

BT P L )

.....

- T .
ST s

CAVAVATAVAFT AT ATA

o wish hit night ‘this
2. | U_bOd:t | home old stop
A R o _ c
“. 3. ' . have had cake an
4 et | then them see

8.  mitt:

VLV ATAVAVATAVALAT &

B

L

9. _rbpe

”ﬂ&tﬂv'Asuwrzau‘!r‘n.‘v'assﬁrAnnﬂva;‘v'

toke

La;‘r‘n;‘r:A;ﬂvnA;*v'As:vrAs:iiﬁiL_"f'“

" Ohi Delta Kacos. Inc.. P.O. Box 789, Bloomington,: Indisns 47401 SA

- caan o

C”SGE~ﬂfﬁ*r
- find

3 bone

vavavay

VAVAVAVAVAVA

Y.

- - 4, O -y N
PO % Y YIPURES, 5k RREE D

AN AV VS
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READING .RULE OF THUMB | ‘
(How to Choose A Book) = | \\\

Q

Each- ;utoring session in reading should 1nc1ude some actual r reading, in
addition tu working in the SARI sk111 areas.' The fo110w1ng qu1ck method
shou]d help your student se]ect a book that he or she ‘can read '

T S ow

1. Choose the book you want. _Open it to a midd]e page witﬁ‘
a lot of words. - | : |

2. Read the book silently. If you come to a word that you don't
~ know, put down your thumb. If you find another word you
don't know, put down your first finger, gte.

3. If you use up all your fingers, the book is too hard, so put
it back and try another.

: ‘ . ‘
O_ 4. Be sure you like the book! . B

After your student has read a short story, a chapter,. or a few pages in
a book, you can do some activities which work on COMPREHENSION SKILLS.
The readwng "job cards" found in the tutoring centers give a variety of
' ideas for comprehension skill activities. The following page:has sample
questions for each specific comprehension skill.

~t
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. _,Mf__,,,A,:,___,_,_,_M_m__w__ ' COMPREHENSION QUESTIONS

~ Main Idea: - This story is about:
The best titie for this story is:
Select a topic sentence for this story:

Detail: .~ Who_ 7
.- | What did - do?
o : ) When did this story ‘take’ p1ace?
‘ ' Where d1d th1s story take place?
why-d1d - (do something)?
How did - ~ (do something)?
" How many __ ' were mentioned?
" What size was the ? . N
What color was‘the- ? '

\ Sequence: What happened first (last) in the story?
' What happened before (after) 7

\\ o ' * Number the following 1, 2, 3,4, 5 in the order mentioned
in the story: : _

AN Vocabulary: - .. What d1d the word woo " mean in this story? (good '
' - ' N . question for wor as witﬁ more than one meaning.) )

\P\\‘ Characterization L1st a11 the characters in the. story. who was most important?
& Feelings ) Why do you think so?

 “ Howdid _- .~ feel in this story?
. Which character was ? (selfish, greedy...)
What kind of a person was _ ? MWhy do you think so?

. Cause &\fffect:\ " What happened when 2 ’_;’_i,,,,,,«———;””””'<’—;
ANE - What made the S L _

, N Ly Mhatcaused the——— ¢

; _f_,—~—fl~——’*’f<ff—'*“ What reaction occurred when ' ?

S

\ - .,55()




. RADIO READING . \

- a. Tutor ‘reads a passage
B, Tutpr asks the stuqegt a/quesf?ah’about the passage just. read.

. - 33
"*m”“"""”“‘”““"GET”A“BOOK ANDREAD~ WITH YOUR- STUDENT" : ; -
| (Some 1deas for mak1ng this tutering assignment usefu]) ;
'SHADOW READING (eas%est) - \ o o

" Student and tutor read-aloud in unison.
Student hears unfamiliar words immediately and can continue.

Reading should be done slowly.
As the student becomes more prof1c1ent tutor s vo1ce is lowered.

oDaon U“Dl
.. L] L] L]

NOTE: Be sure that 'the student is ct1veﬂ& read1ng,' do not allow .the student

to mere]y listen. - B

t

‘a. Tutor reads -either a sentence or part of a sentence (depend1ng on the

student's reading skill).
b. Student repeats what the tutor has read (be sure the student is 1ook1ng
at the words as he repeats what he has heard)."

c. As the student's skill increases, read 1arger units, (two sentences, short

: paragraphs, etc.).

A

TRADE READING

a. Tutor reads-a passage.
b. Student reads the next passage of the same 1ength -
c. As- the student's sk111 increases, increase the size of the passages read.

TRADE READING WITH QUESTIONS 5 —/////;<;:
S g

Student: read ext passage.
Sks the tutor a question about the passage just read.

,,/—fﬂ”””’//—NOTE:\ Asking questions is hard this may take time to deve]op

/ -

1
|

.‘\_

;-

- ALWAYS HELP WITH VOCABULARY QUICKLY. Give one helpful hint, then tell them

the word if they still can't get it. Don't. 1€t them get d1scouraged by
getting stuck on a word for a long t1me j

‘ . -
.

N g . . * .
\ . . \
. N

Student and tutor should be s1tt1ng s1de by side and read from the same book. _’



' TYPES OF READING ACTIVITIES|  *

: . When you are planning a reading 1esson, you will want to provide a var1Jty of different

act1v1t1es for your student. Listed below are the types of act1v1t1es to be found in
the centers: : .

. : . ' - l :
° /SARI Game File . These are fj]e_fo]der games, organized by_§ﬁRI'ski]1 number.

o Learning Tree games  These are the Apple, Plum, Lemon, and Lime/Tree boxes. - -Each
‘ _box contains many read1ng games, all marke? by SARI number

e Games on the shelves These are games which are too bulky to-go [in the game f11e,
most of them are boxed and marked by SARI/skill number.

3

o WOrkbooks' These"haVe many word analysis and vocabulary act1v1t1es.
' Peges-can be phatocopied or used wﬁth‘an’acetate overlay.

'Each page has the SARI skill number, in the upper corner.

~. Y
-

o Dolch lists "~ These provide practice'on the 220 Dolcﬁonrds. They are
S I primarily intended for timed tests. | '

‘.’ ~ e Large poster games These are flat trail games whichareééery large and are
‘ ‘ stored on their sides. They may be used for any skill area.

1

. / \
~ o Tutor notebcok games These are games which tutors can eas11/ prepare and use

with their students--remember to check them. ‘

. _Bobkek | ‘ ! LA variety of books to read wi]] ée kept in the centers.
L O EVERY READING LESSON MUST INCLUDE SOME'ACTUAL READING.
‘\ . ‘ / °
N . , . :
. ® Native American . A co11ect1on of ‘books about Nat1ve Americans, the Weewish
' materials Tree magazine and the Daybreak Star newspaper, ara=in" the S
centers to prov1de cu1tura1 read1ng materials. S T
’ Reading Job Cards f These are specific comprehens1on act1v1t1es which students
T should do following the1r actua1 read1ng Each of the 40 . .
T cards has a d1fferent activity.
- ¢ Trend tablet games - These are extra71arge (2'x3") readfng papers.
' . ‘ / T
. o MNewspapers, menus, - :fhese can be‘used for many creative reading activities.
B ‘maps & catalogues ' S o J
. ‘ ) ) s .'\ - /' . )

/
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~and draw a line under each of them when she fgnds them.,

35

\ o . o .. Cathy Ross

P Highlire Ind1an Tutor1ng

. | ‘uSINe THE NEWSPAPER TO TUTOR IN READING f&_-hﬂ
| \ N I

\
\

\ ’ € g
\ ~

. ' B2 }3
Read one of the.]etters to Dear Abby or Ann Landers. Write a letter back with
your own advice to the\writer. T ’ !

\ . ) ‘ . : J

n

Word detective: let your\student look through the paper unt11 ‘he f1nds a word -
that he's sure ygg_don’t Know. You 1ook at it; if you do ﬁnow it, tell him what

it means and you get two points. If you don t know it, he gets two po1nts " Then

both of you 1ook it up 1n a d1ct1onary to make sure. F1rst one to get 10 points wins.: '

Cut apart headlines and news stories._ Let your student try'to:match them together
2gain. L | - T

-

Find a used car. ad. Your student can: pretend that he is one of the cars and can

write a paragraph to convince you to buy him because he's" 'such a good deal! ] o

o s
» » S /( el
el e . X

Make your own 11st for a scavenger tht from any newspaper. Have your student‘:
go on a hunt through the classified pages for odd 1tems (tent, s1amese cat, I1ol1n,
baby- buggy, etc) and circle each-one he finds in red crayon. o i :/‘

' -‘) l‘\' v'/"‘
Look througﬁ/the sports pages. Let your‘student Took' for every word he can find
that 1s/used in place of "wins" or "Joses. " EXAMPLES New York dumps 'Chicago,
upsets Golden State, Michigan swamps:, Texas, etc He can circ]e each

word as he finds 1t and tell what- 1t means

/
Look at the T.V. schedu]e. You and your student m1ght each ‘make a 11st of the
programs you watch during. the week and what times they are on. Then you cou]d

compare 1ists to see 1f you watch any of the same programs.

.

Every news story is supposed to. tell HHO NHAT NHEN WHERE AND WHY. Find aistory
your student is 1nterested in‘and have her ook for the answers to the f1ve Wis
Gy

1ake your students favor1te com1c str1p and cut it into sect1ons See if she

/~

can put it back toaether again in the correct sequence.

d.




\ §
. - -Find a comic strip with no words\in it. Have your student try to tell the story
in words. : '

i
2

Look at a comic strip. - Imagine "what happened next" and draw the next section.

For Primary Skills . . .

1. _Circle'the words on a page or column that start with" a given-.consonant, vowel
or blend. (Example: Find words that start with ch) ’

How many sentences are thereé on the page or in an article?
How many words on a page start with a‘given blend?

Circle the words that end with a-given sound.

(8] B3 (98] n
. . . .

Circle all the contractions. | . '
6. How many questions are there on the page?'

7. How mény times is a given word used? (Example: Find every "was".) :

@ - , /

For Intermediate Skills . . . /

1. How many different kinds of punctuation marks are used on a page or a column? .
2. Circle all the verbs. , ‘ . | o
3. Circle the adjectives.

\‘ 4. Circle all the compound words.

Circle all the houns.

(O}
.

How many one-s&]]ab]e words, two-syllable wdrdsy'etc?

i
~ [¢)}
.

. How many prefixes? How many suffixes?

8. Search through a newspaper for a word that has one letter. Circle it with a
crayon. Next, try to find a word with two,- then three, then four letters.
Circle them. Keep searching until you have a word of ten or more letters.

!

See how high you can go! / 8

9. Try to find words that start/and end with the same letter. Here are some
examples: remember, tot,. entire, that, and noon.
- /

”‘I' 10. =«Time yourself for'this-wi;# hunt: See how quickly you can find and circle
T ~ words that start with all/the letters of the alphabet. Find one that starts
with a, one beginning with b, and so on down the alphabet. (You can leave
) ‘out the letter x.) Tri/%t several times and see if you can do it faster_each,timeig”
\‘1 - . : . . T v

ERIC p - T | I .h:}.ﬁ
_ . | : 54 : o SRR



37

THIS GAME WORKS WELL WITH MATH PROBLEMS, T0O!

& | o WALK ALONG

TO MAKE:
1. Make a tagboard pattern of a foot.

2. Trace pattern on various colors of construction paper.

3. Cut feet out. (Alternating right and left feet is a
neat touch, but not essential.) .

&p Print a word or a SOund on each foot.

TO PLAY: | -
1. Tutor holds feet cards. ’
S 2. Give/one card to your student. .

3. If your student ¢an read it, he puts it on the floor and steps anhead
to it. If he cannot read it, the tutor takes it back and puts it at

the bottom of the stack.

. f 4. Try the next card. How far can your student wa'lk7 ‘ _|
THIS GAME WORKS WELL WITH MATH
) BEAN BAG SCJRE PROBLEMS, T00! . |
\TO MAKE ’ . - | | . N

1. Take a very large piece of butcher paper or o11c1oth and mark it 1nto squares.’

Print a word or a sound in each_square. Give each square a point value.of

) 1, 2, or 3. .
3£ fGet afbeanbag.- : ' | '
iy - AN o
TO PL AY/- e ) , S _. |

1. '\Student tosses bean bag into a square and tries to read the word or g1ve ;
i word with that sound in it. (You can specify "beginning with. that sound" /
i or "anding with that sound." Or you may want him to name a synonym, say

j a rhyming word, etc. Be creative!l)
- 2.;/If he does.1t correctly, he gets the points for that square. \ //

3, Set a goal, such as -~ "see how quickly you can get 10 points." /// S |
AN

e

B

®
S
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St
7.2.2
8.2.2 _ 8
9.2.2
I o . ' 10.2.1
. : v - COMMON 'PREFIXES
. ﬂPrefix' _ Meaning . " 1 Example
! .
bi- ' two _ bicycle
con-, : with, together . - consider, contend
de~ ' ~down, away detract, defend
dis--" not . dishonor, disobey
en-- -~ cover, wrap, put into, make 1ike entrap,-en1arge\
ex~ out | expand, extend
fore- before, in front . forewarn, forecast
‘mis- - wrong : misbehave, mistake
non- - , negative, not \ nonsense
. out- away from, forth ‘ outside, outcry
‘ pre- . before . ’ predict, prepare
re- | : back, again : _ return, regain
semi- partly, half ~ ' _ semicircle, semifinal
“sub- : under ‘\\~ : ” } . submarine
super- over, above : superintendent
tele~- far, far off, distant . telephone, telegraph
trans- ‘ across \\\\ ' transport
tri- three \*\ . tricycle
. . AN
un- S not - unfriendly
| AN
\\\ -
\‘\
.
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_ : . - 8.2.2

® o COMMON SUFF IXES 13:%:%
Suffix v Meaning - o ' Example
-able . fitness, favorable, liable to . reliable, comfortable
-al ' . action of, belonging to | arrival, natural, coasta1
-ation state of pe;:g or act of doing . conservation, application
-en ' made of, made like woolen, darken |
-er | | one who, resident of, more builder, kinder, vi11age;
-ern related to . ~ western
-ese | from this place ‘ Chinese
-est - most, best : ‘ largest, finest
-ful 4 full of, quantﬁty that‘wi11'fi11 hopeful, cupful )
-ical nature of, cominglffom, resembling historical |
-ish. - Tike - " thildish, selfish

‘ -ist ~one who ’ tourist, chemist.
-less \:\without _ '_ careless, res;1ess
-ly ' wey of Béing or doing : - slowly, friendly
-ment state, quality, degrée, condition amazement
-ness &pa1ity, degree ‘ 4 \ kindness
-0us ' i>fﬁ]1 of, abounding in | .gracious, industrious
-ship state, condition, quality, art of skill’ friendship
-th state.or quality health, growth

- -tidn, -sion o action, state of being v relation, decision

-ty, -yll . . quality, state, conditidn” ' safaty, lucky

-ward course or direction to, motion or downward, backward
: tendency toward

. . L

. : . B

. . - ak!

57 ‘ ‘ o
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CONCENTRATION GAMES

The format for a Concentration game can be adapted to use w1th many d1fferent
skills. Basically, the game is p]ayed 1ike this:
' A11 cards are turned face down on the table.

Student turns over two cards and. reads them aloud.

If they match he can keep them. "~

If they do not match, he must turn them face down again.

P]ay continues until all cards are matched up.
The tutor can change the purpose of the game by deciding what cardeto prepare

and how they will "match." The easiest, of course, is to have them %e the same

word (this is good for vocabulary practice). Here are some other ways to play
concentration: )

Match words that begin the same.
' ' apple - | airplane

Match words that end the same. ' ' )
first o last K:::::X '

Match a blend to a word with that b]end
st haystack

&%

.Match a homonym pair:

Match a synonym pair: . S
. glad | happy . ) D

Match an antonym pair:
up " | down

[] &

EH

N

Match rhyming words:

name v° same
: \

Match a word with its d=f1n1t1on

expand rvﬁake larger |

Match a suffix or prefix word with its meaning:
' babish acts like a baby

S U :

i

40
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SYLLABLE * * * SENSE -

'Print or write words on a small piece of tagboard or construction
paper. Take scissors and cut a jagzed or curved line Hbtween
%he-syllables. Mix all the parts up and give to_studenps along
with a list of words to go by. They match the pieces ang check

the word list. This gives double exposure.

SARI: 7.2.1, 8.2.1

'
!

/’ \
TAKE A TURN /

skill: combining beginning/ consonants and
blends with word parts to make words

Write a word part on a paper tube. Make a

paper ring to slip over the end of the tube. On

the ring write consonants and blends that can
" be added to the word part to make words.

]
/
f

- " FLUBBER!

Cover a can with contac paper.

Make 20 cards that will fit into the can.
Write FLUBBER! on two of the cards.

On the o;her 18 cards, write such things as:

8 vocabulary words
¢ words to define

e suffix and prefix words

¢ homonyms to use in a sentence

_ @ etc. - be creative!
e

A player draws one card at a time out of the can and does the assigned task
(reads it, defines it, uses it), If the;student cannot do a card, he must
put 1t back. The object of the game is to successfully draw out 10 cards before
. drawing a FLUBBER! card. If a FLUBBER card is drawn, player must put all the

cards back and start over again. 3

° P
- -
¢ ’ : N
: ~ . o



\

SARI Level 6.1.1

COMPOUND PUZZLES

Print 15 compound words on tagboard cards, leaving a little space between thge
two words that make up the compound word. Cut apatf with a wavy edge.

NEWS 5 PAPER |

‘Give all of the cut pieces t your student and let her try to put the words

_together again correctly.

Here is a 1ist of compound words:

tablecloth whenever rosebud
otherwise bluebird catmesl
backyard wallpaper schoolroon
steamroller shortstop fireside
airport maybe without
footstep anybody bookcase
quarterback ‘overboard cornilakes
ﬂ::ietbOOR horseback clothesline
paper tonight headlight

sailboat neckgie cornfizld
fisherman ‘streetcar’ grasshopper
railroad everyone elsewhera
eyebrows anything fireplace
upstairs " handsonme cardboard
haystack birthday lonesoms
classmates minpower doorstép
underline blueprint afternoon
snowball workshop ' - peanut
streamline grandmother drivewa
grapefruic sunshine ' 7
eyelid moonlight

outside brakeman

seacoast anyone

shoreline angdhere

headlight hallway

Layhouse sailbon

sa

flashlight fullback

sometimes evelid .
dovntown h A

42
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r - A T BEGINNINGS . . . p

' _ These can be used for either oraT or, wr1tt\en language development.
. Let your student choose one and’ efther s _1\or write the ending.’

® s really surp rlsed Hhien

- 43

I was Sad when

Older Kids are lucky becau:e

Younger Kids are lueKy becau.se

My favorite Pood 15

My favorlte television .shaw 1S

My favorife time of the dm/\

/5
L don't hke beea.u.s\e

If I could have Thrgz wzshe: I'd w/:h For

~The happiest day in my lite’ was when

Once I had a tad dream about

T would !ike To be a . because:

MY best friend is._ because

" The bravest man in the werld is

"The most fun I ever had Was when

T4 I were Wd/kmg in He urﬁ/e ma’ }704)‘:/ a rear, waa/a’
When I hear -rhunder

@ IfI found Sorme money, = would

- The Thln T do best is

The oae ﬁg T cant dois |

One Time Id amad.
- One trme I Saw e,

The 'f'hlnj I would most I:Kerﬁ To se=e /.s

The /ac I would mest //ka.T' ge /s _ —
T -‘ea cod when , ‘u | |

I teel ‘bad when | |

The most beaulitul Thing /n he u/arZa’ is

Tha mosT beaulitul persin In the, a/or/J IS

Zf'T had 8100, T would

T was seo mac/ w/ren ""\

The meon is Made of_ : \
The hardesT +hf~n Iever ord .vas \
My faverite animal beca\.usa.

Dinosours are_:

. At the beach T 11Ke to | |

“LWhen it snoews T hte #o | -

When it rains T liKe vo__ . |
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"From The Word Bird

word usage

" DICTIONARY SKILLS

You po WITAP

Circie the best answer for each qqestion. Use your dictionary if yoh need help.

1.

-

3.

4.

o

What would you do with 2 LOBSTER?
What would you do with a BRIDGE?
What would you do with an ELEVATOR?

What would you do with a LOAN?

‘2. swing from it
b. eat it
c. wear it

a. melt it
b. look through it
C. cross it

a. feed it at the zoo

=

\

i

-

5. What would you do with an ILLUSTRATION?

2

<

6. What would you do with a PALACE?

7. What would you do with an INFANT?

8. What would you do with SQUASH?

-3

- » 9. What would you do with a RUBY?

10. What would you do with a DOCUMENT?

What Woulc.i' ou do with a PYTHON?
Si YN

J

. ds\‘\\\ ‘\“‘\‘""'.'\

0 A Y\,
- < S
U & ““ > m"‘/'/l/b

THE WORD BIRD.

IToxt Provided by ERI

ERIC

\

&

e

[y

. e :?:
. .b.ndem-xt _
c. plant it ]
a. wash it ‘. :
b. weigh it -l
‘c. pay it back’ " L]
' a. color it >
‘b. cure it
c. slice it
a. play it

- a. cook it

"a. show it off

‘2. swim in it

b. live in it_
c. tie it up with string

a. rob it
b. raid.it. -
c. rock it

b. paste it in a scrapbook
¢. plugit in '

b. burn it
c. bake it in a pie

b. sail it
c. read it



“EpR  USING MAPS —

WTOUR_Z
Choose five
W\OU “+q“ n—--
elevations.

Write the
elevations

n numq-als
and ndmber
words. - |IT
= ' 5LIP MOUNTAIN
TTON TANA 7230
"1 Seven ‘H\ousqn'd two
“hundred nine,-by

(2]

NG\ |MT RAINIER
WASHINGTON 14,410

| fourteen thousand

{four hundred +en

Find several
places on a .

Jma . | ” u
. MQ& UP bu‘h - \'\
.y Sticker rhymes
1o attract visitors

| To these placas. _ . | | |
) I N BlG BEAR | SPANISH FRENCH INDIAN
= - | Los Angeles Baton|  Anoka

O,USC}

Equ  J0Ux’
Claire.. &y

San Jose,

TOUR 4

Plan a syllable frip-

- }| Starting ot a one-
|l syttable ity draw
fines to show' your
—| route from o~
|| syllable to two-
syllable fo three-

SY",ab]e_ (e.""C-) e

'.‘ - ' = cities.

63




Your telévision set won't work. . How

" You want to compare prlces to have your tennis racket'*estrun o

N\ C , 46

: f, | ' N
CATALOGUE SEARCH . \

You have recelved $15.00 for your birthday. Choose one
or more things you'd like to have. Complete the- order
blank and remember mailing costs and tax.

¢

. Order a prpesent for each member of xour famlly. You have

$25.00 to/spend. N

You are going on a camping trlp You\have no limit on the
amount of money to spend, but all of your equipment must
weigh less than SO pounds. / \ _ !

USING THS TELEPHONE BOOK /

rFind y yur name in the - telephone dlrectory.\

How mamy families have the same last name

as you. do? i \

Repeat this activity using the; names of ‘

five /of your friends. !

Which friend has the most conmon name?

Lis your frlends in alphabetlcal order.
: |

T YELLCW PAGES :

vbu want to take ‘an airplane trip..

ive ‘the names and numbers of two
places you might-call.

many repair shops are listed in the
yellow pages?

It is your mother's birthday.
Where would you call to nave flowers
sent to her.

You want to-order a pizza. \
How many restaurants can you o e‘t Ou‘r \ngcrs

find that would deliver your

pizza? : | ‘T'}I l
You want to compare brands O e l'ﬂg

and prices of new bicycles
before buying one. How many
places could you look?

Name three places you might call.

o
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| MATH SKILLS o |

In this tutor1ng program, 1f you are work1ng on your student's math
- You will

sk1115 you will mainly concentrate on "co_putat1on skills"

work on teaching him how to solve, math prob]ems using the four bas1c
subtraction multiplication, . ‘and division), and to

operatfons (addition,
You will especially work on increasing his mastery

understand place value.
of the "basic facts" in addition, subtraction, multipolication and division.
;
'jls; or. "sub-skills",

{

which build on one another to increasing levels of difficult
Following are the sub-skills, for math computat1on, listed in a ggrox1mate

A studert shou]d be able to perform the samp]e task
]

Math computation skills can be divided into §ma11er ski

i

!

i

order of difficulty.
and other similar exercises for ear11er sk111s before advancing to the later

ones on the Tist.
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.MATH COMPUTATION SKILLS

-

1. The student an read and write the numbers 1 through 10.
"Read these numbers:” 4 7 8 ’
"ypite these mumbers as I say them: five - three  two.
2. The student can add two numbers with a sum.of less than ten. =~ = /
4+3 = a | /.
3% The student can subtract a number ®less than ten from another number less /
than - ten. ' BT s . o
. i : i
8 -3 = — /
- 4. The stydent can read and write the numbers 1 through 100. -
"Read these numbers:" 15 67 20
"Vpite these numbers as I say them: seventy-nine, thﬂrteeﬁ;”nﬂnetyf. ~
i ’ ’ . "‘ ” o '/
5. . The student can add two numbers with a sum between 10 and 18. / i
ﬁ. ' - . ) -
. 9+ 6 = . , ) ’.' i
6. The student can subtract a number less than 10 from a number less than 19.
17 - 8 = {
7. The student can add two numbers (without carrying). S /o
a2 _ , .
+37 - : o, -

[ ! ;
A , N . . .
f /
v <
/ v

.~ The studeht can éubtra¢t<tWo numbers {without borrowing). /

~ 59 T SO [
-16 . ) l R . . «' .
3 e - ‘ . . K - L

The student knows by meﬁory the basic addit%on facts fr%m 1 thrgugh 18.

. 48



. ' 10. The student knows by memory the basic subtraction facts from 1 through 18.

11. In a sequence of numbers less than 100, “the student can supply the missing
numbers:

"PLll in the missingﬁw_nbers:"

18 20 2

g 63

12. The student undehstands place value in numbers through 100.

"I'n the _number 47, what does the 4 stand for?"

\

u. 13. The student can 1dent1fy and use the symbols for “greater than" ( >),
"less than" ( < ), and "equal" (= ).

M30ad these:"

g
— N
oN oW
n AV
W,

g ° o~

14. The studert can add with carrying.

47

15. The student can subtract with borrowing.

: ¥~ 41

: -6 .-
- &

s

"- 16. The student can read and write. the numbers 1 through 100.

"Zead these mumbers™ 319 521 604
’ o ) - . (:.‘
‘ "Wpite these mumbess as I say them: eight hundred nine,
nzne huna.red ninety, two hundred jz;ty-seven -

RS




‘ 1_79. The student understands the place value in numbers, through 1000.

In the number 509, the five means /
the zero means /
the nine means /
y ’ - /
» J/ 3
18. The student can add and subtract larger numbers (carrying and borrowing).

589 . 8312
.+168 | - -3974

19.- The student can add qp'a column of numbers with varying digits (carryiné):
729 /-
8,
31
; ‘ +103

20, The student.knowsfby memory “the basic multiplication facts thrdugh 9 8 9.

21. The student knows/by_mggpry the basic diwfsion facts through 81 = 9.

‘ 22.+ The student canhmultiply a one-digit number times a two digit number.
. ~
63 l / : .
. X 5 \
v .
| \

23.  The student can d%yide a one-digit number into a two-digit number.

. Vo
6) 78 \
26. The student can mult%ply iarger numbers.
7164 L
x__302 \ Coa

\

) \
' Y

25. The student can divide Tgrger numbers, with and without remainders.

' 4TI - N | .
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MATH QUESTIONING STRATEGIES

When you are tutoring-a‘student working on a math problem, it is important to

ask the right questions. See if your student can tell you WHAT PART of the
problem he doesn't underétand. |
"What part'is giﬁing you trouble?"
"What part don't you.. undeg'stand?" |
Have your student read the directidn$ for the prokiem aloud. -
"Can.ydu téil me in your own words what‘you are going to do?"
Mhat will you do First?" |
"Are you going to add, sudbtract, multiply or Eiv@de?"
Watch your student work out B problem. When you see an error, point to it and
ask: |
"How did you geﬁ the § here?’ ' '

"Can you show me (teil me) how you did this part?"

If you notice that your student has trouble_seeing what is happening'fn

the problem, you might try having him use some small objects he can move around

‘on the desk (chips, straws, sticks, etc.) to work out the problem. Sometimes a

student can see how a problem sets up better when he can manipulate real objects
and count them. _ . N ' e

~

"Here are 4 groups of sticks. There are 6

-

sticks in each group.
How many are there in all?"
When the student has completed a problem, ask:

"Tow ecn you check your answer to be sure it is correct?
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 FIRST GRADE ‘,

~ Peads and writes numerals 0 - 9.
Counts to 25, 50, 100,

Join sets (adds by manipulating and
counting ohjects).

Separates sets or removes part of a

set. (subtracts by manipulating
and counting objects).

Uses words and signs: add, sub-
tract, plus, minus, equal .

Shows mastery of addition and sub-
traction facts (through 10), /
zero property. :

Recognizes one-half, one-third, one-
fourth of a whole unit.

Identifies penny, nickel, dime,
~ Quarter, dollar,

SECOHD GRADE

 Reads and writes to 999,
Compares and uses symbols <, > = .

Wirites and solves addition and sub-
- traction equations using physical
objects;(rods, etc.)

Finds sumg of more than two addends:
2+4+§=IL

Adds and subtracts two 2-digit num-
bers without regrouping.

Shows mastery of basic addition and
subtraction facts (through 20).

(i

A

(Taken from:Nighline‘s J4st of objectives)
SECOND GRADE. (Cont)

Solves addition and subtraction with
regrouping. “

Solves column addition with regrouping.
 Counts by 2', §'s, 10's.

Recognizes one-half, one-third, one-
 fourth of a set of objects.

o THRDGMIE

!

Writes expanded notation of a 3-digit
number, -

Finds nissing addends (2 + _= 6).

Uses addition and subtraction in pro-
blen solving.

Solves repeated addition problens mani-
pulatively and in written form,
(24242424 of the 2's = 4x2)

Shavs mastery of basic multipiication
and division facts 0 - 5, 0 - 10.

Understands vocabulary: Multiply, Di-
vide, Product, Quotient.

Conputes with units of measurenent
(3 n, +3dn., 10¢ +16¢ = ).

STUDENT LEARNING OBJECTIVES FOR ELEMENTARY MATH

 FOURTH GRADE

~ Recognizes odd and even numbers
Hrites expanded notation ofad .

digit number.

Reads and writes 0 - 100,000 and
greater.

Shows that order of 2 addends does

" not change sun (comnutative prop-

erty of addition 244=6, 4+2:6).

Shuys that regrouping addends does
not change sum (associative pro-
perty of addition 2 * (243) =

(2+2{ #3).

© Solves addition with regrouping

| - 999,

~ Solves subtraction with regrodping

1 - 999,

Solves addition beyond three digits.‘

Solves subtraction beyond three
digits. '

Demonstrates mastery of basic multi-
plication and division facts 0-10.

 Dividés, ustng one digit divisors.
* Reads and writes fractional notation”

12, 1/4, 113, 1/8.

Finds halves, thirds, fourths of a
whole. unit. :

Canputes and solves problens with
money.

2s



STUDENT LEARMING OBJECTIVES FOR ELEMENTARY MATH

 FIFTH GRADE L | SIXTH GRADE
Rounds off to nearest 10;100; 1,000; etc. . Reads and writes dectal nunbers,
Determines.factors‘of'compos1te‘numbers. Multiplies, uﬁing three digit mltipliers ;nd Jarger,
Understands meaning of: Multiply, Divide, Regroups in multipiication

% Product, Quotient, Factor; X, 3, 0/4=8 Divides, using three digit divisors and larger,
s4, =8 o Divides numbers with fract1ona1'rema1nders.
MameHMstmnmnnmn comi- Computes averages. ,
utative, assoctative, zero, ore. .~ Estimates answers in mu]tiplication and division,

eternnes factors of prines and copsite Uses multiplication and division in problem solving.

numbers.
“MultipMes, using two digit multipliers.

Divides, using two digit divisors,
Estinates answers in addition and sub-

Finds equivalent pairs of number 1:2, 24, 2.3, &6,
Adds and subtracts fractions, unlike denaninators,
Adds mixed nunbers. |

traction, . o Subtracts mixed numbers.
Divides sets into equal parts and fdentifies  Hultipiies mixed nunbers.

factors. '
rells what £h 1 sbove and below th Divides fractions,

s wha e nureral above and below the _ :
e]1ne neans (3/4 = three of the four parts Adds, subtracts, nultiplies, divides decimals. -~ o
~ being considered). | |

Conpares fractions 3/4, 1/4; 13 3/3, | » [ : .

202=33= 44 | : |

Adds fractions (11ke‘denominators).

Subtracts fractions (1ike denaninators).

Identifies equivalent fractions.

Finds eauiva]ent_trgntions_of_a_glyen____,AW>, I

fraction,
Compares. and orders fractions.

Adds and subtracts fractions, 1ike denoni-
nators., »

”W r' Hes fractions




»
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TYPES OF MATH ACTIVITIES

When yod-are planning a math lesson, you will want to provide a variety of different

activities for your student.

- in'the centers:

¢ Math Game File.
. o Numbrella Tree games

¢ Games on the shelves

¢ Workbooks

e Math tablets

] Largg poster games

e Tutor nétebook games
b 'Math teftbdakgA

e Trend tablet gamés

¢ Newspapers, menus,
maps & catalogues

.These are extra-large (2'x3') math papers. ' ‘

Listed below are the types of activities to be found

)

These are file folder games, organized by math skill

_area (+, -,"x, 2, place value, word prob1ems,"fractions.)

" These are the striped and polkadot boxes. - Eaéh box

contains many math games, all marked by math skill area.

These are games which are too bulky td,go in the game" ;

file; most of them are boxed and marked by math skill area.
30 '

These contain math puzzles, color-math worksheets, games, -
and assorted problems. Pages can be photocopied or the
student can copy problems onto his paper. Skill areas }
are listéd on the inside front covers. ‘

These provide practice problems for each of the math

skill areas. They~-are primarily intended for. timed tests.
. ] : N

El

'These-arérf1at traf] games which are very large and are

stored on their sides. They may be used for any skill area.

. These are games which tutors can easily prepare and use

with their students -- remember to check them periodic£T1ym

Math texts for each grade level are pfovidéd. Pages may

" be photocopied or the student can éopy problems onto his
~paper.- Skill areas are listed in the table of contents.

These can be used for many creative math activities.

»

75
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in Washington.
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| USING THE NEWSPAPER.TO TUTOR IN MATH

What do you find?

Compute the average h1gh and Tow temperatures for three cities ‘east of- the mountains
Do the same for three cities west of the mounta1ns. Compare the

C]ip ten large numerals from the newspaper. Glue the numerals to the left side

of your paper.

Write out each numeral in WOrds (six thousand four hundred ten)

Have a scavenger hunt in the newspaper. Find: fo-
"1) a number over 1000 ,
o 2) a fraction .
| 3) a decimal number
" 4) a mone§ number -
5) a per cent
6) a number written in words’
7)s a number less than 250
8) 'aniodd number
)

4"'.' ) 9

an even number

. Compare the.number of boys born to the number of .girls born at each of the

hdspita1s.

Add' up the total number of chi1dren born on a particular day.
> .

Compare the number of marriages on any day with the number of divorces
' granted on that same.day." ’

Make a graph showing the various temperatures in the State of Washington.

Take a Wednesday specials grocery ad.

Let your student put together a meal from

the various foods and add:up what it would cost. IDEAS: "My Favorite Foods"’

“"Dieter's Delight"

[

"A Vegetarian Banquet" “A Weird Breakfast" “Super Picnic"

Find a_rec{pe'in the women's section of somethﬁng~your student would 1ike to cook.
Yave her double the recipe, cut it in %, cut it in %, etc. for math practice.

_ Cut out some items from a disp1ay ad.
‘ <ut off the pr'ices

she can come to estimat.ng the prices.

\

Make a note of each -one and its price, then

Play "Let's Make a Deal” with your student and see how c1ose

2
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4

‘ Tell your student she has ten mi nutes to. spend $1000 (you m1ght want to actually
B give her the play money) She can buy anything ‘she ‘would 1ike from the "For Sale-
Miscellaneous" sect1on of the classified ads. How many things can she get for
her money in ten m1nutes of shopping? ' '

. . X
Look at any'ad. Have your student find five pr1ces that are less than 20¢. Add

up the numbers and subtract the total from $1.00. How much change would he have left?.
Find some advert1 sements of clothes that your student m1ght wear. ‘Let him choose

a new outfit and add up how much it would cost.

<

Keep a chart on your students favorite team or player. Use math skills to compute pass

percentages, batting averages, yards gained, shooting percentages; etc.

ORAGON-MATH

Draw a dragon on the cha1kb'oard.(or let your student draw it!)
Divide it into 10 sectionms.

In each section, write one part of a math ~equation. ' | -
-
B o Let your student solve the problem, one- section at a time, startxng at the
. - T “dragon’s head and' ending at his tail. _ ‘ /




'.TO MAKE :

. Take a very large piece of butcher paper
or 11clot% and mark it 1nto squares. o

YTO'PL_AY':‘-. S " /m //\

-

HOP SCOTCH MATH ~

2. Put a number in each square.

1. Put the paper on the f]oor. ° : 1\ S R

2. The tutor g1ves a problem and the student hops on the answer (one foot on

each number if it is a 2-digit answer)

o prary

Fa

TO PLAY: )

& c EGG0 . . | 3 S
TO MAKE: _. . | | . . ‘ .... . | . . r;,
1.  Take an egg carton and wr1te or paste a number in each cup. -, .- : Jf

2. Get ‘two marbies or other sma11 obJects. , : ) )

1. Decide whether your student will add, subtract mu1t1p1y or divide "
B for this game. S

2. Have your student put the marb]es in. the carton, close 1t, and shake'

| it around. : . /

3. QOpen the carton_and see where the marbies havea1anded. ' //

4. Your student will then'either: - ;' : ’ S , /
‘a. add the 2 numbers together . - ' //

b. subtract the smaller number from the larger one - . ) .
c. multiply the 2 numbers together | |

d. divide the sma11er number into the 1arger one (be sure your student
"knows how‘to work problems w1th remajnders!)
—_— )
.



SPACE SATELLITES | -

| B B :
* ’ -«~——7——fwlf4——%add%tion and subtraction) o
' . i | I", S , }’f P SO e U U . ‘ _.--—«:—-Q,LG:
. ~ Draw a center- c1rc1g_”_and sever‘a] outs1de c1rc1es (see below) Put the sum in the

f. - o "‘ ' y Leave.one c1rc1e empty. Let your student f1gure out wh1ch number ,
A | (:::) shou]d go in the empty circle to glve the total sum shown 1n the

center. : . o .




- SUM-IT-UP . (add1t1on sk1J4s)

"etc)

I L Y

f

| J , \
A,ce’~.MATHGAMES—W74ﬂ/A‘REGULARCARD DECK -

Card Points: Aces‘are worth one'bo1nt jacks, queens and kings are worth ten -
p01nts, all other cards are worth the number of the card

'\
\

/

~The qea1er deals each p1ayer three cards and sets the remainder f the: deck in .
. the center of the table. . The first p1ayer draws a card from thge deck and tr1es

to make a pair by match1ng two cards of the same suit. (two h arts, two clubs,
T If he has a pair, he lays those two cargs on the table in front qf him
and adds the two cards up (two of hearts plus four of hearts = 6 points) and
rec0rds his score on a piece of. paper. If he does,not have a pair of two cards
of'thé same suit he must "pass." The secory pTayer then draws a card and does
the same thing After the first turn, each p]ayer keeps adding the sum of the
two cards to h1s total score. So, if a player’ had 6 on the first turn and 8
on the second- turn, his totaJ score so far wou]d be 14 The winner ig the
f1rst ‘Person to reach 100 points. '

— e ——

-
I

© SUM-TIMES (mu]tip]ication skt115) R m

I

Sum Times is p]ayed with the same rules as Sum It U6 except Jou u1t1g1z each

pair of cards you lay down and then add the productto the total score. The.-
winner 1s the f1rst person to reach 600 points. {t

“/ !
A !

GIVE-ANAY. (subtractién skills) if

The obJect of th1s game is to l1oose po1nts Each p1ayer be§ins . w1th 30 points.
The dealer deals each p1ayer 3 .-cards and sets the remainder of the deck fn the

~center of the table. The f1rst p1ayer draws a card from the: deck and tries to -
" make a pair by matching the cards of the same suit (two hearts, two clubs, etc.).

He then subtracts the 1ower card from the 1gher card and subtracts his answer

from themtota1 of points he began with, So, if a p1ayer has a.7 of c1ubs and
.a 2 of c1ubs in"his hand, he w1L1 lay the 7 and 2 of clubs on the table and, -

since 7- 2-5, he will subtract 5 points from the 30 po1nts he began w1th The |
second P1ayer then draws a card and does the same thing. P1ay cont1nues until -

,someore does not have enough points to subtract the d1fference between his pa1r

That person wins. .. B .

e
b

: 58 o
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Use any set of flash cards or’a "Little-Professor" calculator. You and your stident
will each need a pen or pencllﬂ that wrlte? with'a différent color. Try to solve
each math problem on the flashdards or ca}culator. If your ariswer is’ incorrect ydu L_
miss your turn. If you get the correct answer, add the dlgltS of the answer to v
get a 51ngle dlglt result. (If the sum is more than a. single dlglt add the dlg:ts .

. of the sum ) Then enclose thlS same number of dots inside a loop, and add this - . ‘

. number to your score. (Por example 1f your answer were 18, you would add 8 + 1 to'_’ﬁ

get 9 and c1rcle 9 dots on the board. If your answer were 88, you would add 8 +8 :

. to get 16, then 1 + 6 to get 7, and circle 7 dots on ‘the board ) ) ’ e ]

‘

When any player cannot enclose his’or éerﬂnruer of dots w1thout crossing’ a line,
the game ends. 'The player with the highest score wins. - o~ = _ -/

L | SRMPLE‘.'
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CATCHER 'S, MITT
- . ' L Y. ' .
Uut a piece ¢f tagboard in the shape of a catcher's mitt. 7 2 round
hola 2" in ilaeter in the center of the mitt. Fasten the ..c to the

» -

~
gnd of a iler or stick.

Write an assorment of mambeTs (answers' to addition, subtraction,

1LY, 1pl_ucat1m or divisien problems} on the chalkboard, scattered around.
Ler your student stand by the board, holding the catcher's mitt. As you
c:ii out a problem, your student "catches" the an§Wer by placing the mitt
so :hat the correct number shows through the hole in the mitt. Your
stradent can keep t""ac of how many good catchés he makes and try to

improve his score each time he plays.
#**r‘r****ﬁ**************************

MOVEABLE FLASH CARDS
. &

Make tlashcards out of taganrd strips and write.addition, subtraction,

' rmltlpllcatlon or d:wls:.on ‘equations suitable. for your student. Then

cut a strip of colored paper just wide enough to cover one number on the
flashcard. Tape the ends of the-colored paper together Behind the flash-
cazd to make a loop which encircles the flashcard and can slide back and

_forth along the card Do thls for each flashcard.

gslide .
e (25 (=

Show the flashcard to your stu;lent with one mumber covered and see if he

can tell you the missing mumber. Then he can move the strip to see if he

60

is right. ‘4ov1ng the strip back and forth helps students see the relation-

ships between the mumbers in an equation and gives good drill in solving
Problems where the answer is given but one of the numerals m'thE‘equa@
is missing.

Examples: ax(")=27 | (?)-8=

- - 82
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(These directions for the following page)

fé

FACT RACE -

) v

{
|
\\

Y

Put a math problem in each box of the type your student is working on.

{

Have 2 dice and marker for your st.dent. Start on square #1.

Student shakes dice, moves number of places shown on dice and answers the
problem in that box. - _ v .

Student keeps %akiny turns until he misses.

If he misses (by not getting a‘problem:right) he must go back to the
nearest dot. s

. Try to get to 1007n 5 minutes or less.

Can be played with 2 or more people and the firsflperson to 100 wins.

~Think up some of your own variations for this game!

85
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Ask your tutor advisor For other worksheets
Ve _ like this one. 63

| | . COLOR-=MATH .
S | | N N
. . ) 9 +.4=_,_.‘_ ; .

rera st iy o NIt ]

. 14 Addition L :

the answer contains a 3, color the space BLCE.

:he answer contains a 4, color the space GREEN.

the answer contains a 6, color the space YELLOW

the answer coatains a 7, color the space BLACK.- . &
" :

-

85 | ,.
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@ .
Pretend these shapeéj%;e worth points.
m J pointg O . 2 points
D 3 poinis A 10 points

How many points are each of the above pictp.res?

“

Choose different pdints for the shapes und decide huow xﬁany poimts are

.. now in the above pictures.

Draw pictures of your own end score them. Trade with someone alse and
score their picture. : <
:° -

Have & contest and see who cen draw & picture with the highest score.

A,

(s

- A%
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From Ready-In-A-Minute [:: — 65
Math Games . . )

ugl 7120] 9|45y 50| 27 36-£_3§
327 27| 12 | 60 5'4 4o | 8l | 18 _!OW
j100 15__6 4ol 70| 35 48 | 30| 2 3
72| 8|12 24| 6u|55 |0l 8 |5 10|
| N-lO 3|6 12120 24 7. 42 | 5 3‘6i
2 512 8Jeo| 7 |2 40|28 uz]
o |lseissl sl el |sole0] 12
o 80| 6 45!'7022 33 (18 | 8 |32 so;
oo | 12 | 2u % |36 | 6 |16 |77 48 .88‘
10 |35 |24 |16 |8 |25 |20 |84 |10 | 96|
I 2 | 28] 30 *HQ‘ 08| 4o | 72 | 99 6030
5_9_4_31_4__3...54 30 f 72 |56 | 90 :

Divisors

. 600650606

See next page for d1rect1ons g
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. \k\SE_ESA\J L ’
Objectives . | -
1. Use single-digit divisors wi th no\?gmainders}
2. Generalize and test rules for divisiﬁility.
Direction§ .
1.  Two playe;s sgare the same NSeesaw' gameshee;.
" 2. Player A uses a red crayon,‘wthe Player 3 usés\é blue crayon.
3. é}aye}_A may choose 4 as Eﬁe divisor.. He then é?igs-to f{nd a
number on the game;heet“that divides evenly by k. \?or example,
he finds @, calls out 2!, and colors the Number Bo>\<"\.
Us?ng the same divisor, Player 3 finds a number, ca}ls abh\its
_answer, and colors'fn the'npmber‘box. Player 8 then chooses a
diyisor to be usgd by both players. Re may use the same oOf a&i\\

) othar divisor. .The players are attempting to color four boxes '\\\ “
‘n a line horizontally, vertically, or diagenally with their ‘\\: .
oWn Grayons. Q‘ - o ) _ :\\\

A4, P{ayers rake turns choosing divisors. - o l\\\<

o
>

6. The player wins who has colored four number pboxes In a row.

|f a player makes an error, he loses his turn.




