B

~ . - : DOCUMENT RESUME
N

ED 239 497 FL 014 180
AUTHOR - Voght, Geoffrey M., Ed. : ' »
TITLE . Proceedings of i the 1983 EMU Conference on Foreign ‘
~  “Languages for Business (¥Ypsilanti, Michigan, April
A +7-9, 1983). Part V: Business French.
. INSTITUTION - . Eastern Michigan Univ., Ypsilanti. Dept.)of Foreign
o : Languages and B111ngua1 Studies. .
PUB DATE ° Apr 83 ’
NOTE " 1llp.; For related documents, see FL 014 176-182.
PUB TYPQ: Collected Work§ - Conference Proceedings (021)
= ) o
EDRS PRICE MF01/PC05 Plus Postage. v N .
DESCRIPTORS "Articulation (Education); *Business; Business
. | Communication; *Curriculum Design;. Enrollment
' Influences; Fashion Industry; *French; Graduate
Study; H1gher Education; *Languages for Special .
Purposes; Program Descriptions; School Business -
Relationship; Second Language 1nstruct1on,
Translation; Undergraduate Study ’
ABSTRACT -
- ' Ten papers,‘the fifth part of the conference on the

app11cat1ons of foreign 1anguages and international studies.to
business, examine programs in business French. The follow1ng papers,
are included:. "Branching Out: Career French Bowling Green"
(Michael D. Locey); "Toward a More Professignal Foreign Language
Curriculum: Needs, Programs, Problems” (Bir ta Cap), "Teaching
‘Multilevels for Maximum Enrollments in CommeYXcial French within a
Small Department"” (Robert A. Kreiter), "When Uncle Sam Speaks French, .
Who Listens?: A Rationale for Broaden1ng the Perspectives of Business
French Courses" (J. Sanford Dugan) "Business French After Six Years:
A Success Story" (Brigitte Muller), "Communicating with the Purveyors
of 'Haute Couture': French for Fash1on Des1gn and Merchand1szng
(Beverly Branch), "Practicaglities and Evaluation: A Course in

" Business French" (Carpol S./Fuller), "A,Two-Tiered Approach to. the
Teaching of Bus1ness Frenéh" (James G. Beaudry) "Courses in;
Translat1ng and Interpret1ng Techniques as a Complement to Programs
in Foreign Languages for Business" (Paul A. Gaeng), and "The C.C.I.P.
Advanced Diploma in Busxness French: ‘Pedagogy" (Br1g1tte Muller).
(MSE) N

¥

-

\

*********************************************************************** -

~ *  Reproductions supplied by EDRS are the best that can be made ° *
* from the original document, * .
*********************%**********************************************i** -
':? - . . & . a \ ? .

\) ‘ . - . - - 1




3

N~ .
o> ‘ :
d— \
O\ ' d
N\ . a
12 N J N -\.
(= ] .
Ll .s *
| ’ . .
I ) > . . ’ ‘ 7
. PROCEEDINGS OF THE 1983 EMU = .
CONFERENCE ON.FdREIGN LANGUAGES FOR BUSINESS'
(April 7-9, 1983) |
PART V: BUSINESS FRENCH
. !
) Prepared
s i t ‘ and
With an Introduction
- - f by
The Conference Chairman:
. : . Dr. Geoffrey M. Voght S,
7, ' Associate Professor of Spanish
Department of Foreivn Lanvuaaés and Bilingual Studies
- ) _ Assistant Program Director i
! Language and International Trade Programs
. , Eastern Michigan University
. Ypsilanti, Michican 48197
. ! ) v U.S. DEPARTMENT OF EDUCATION
“PERMISSION TO REPRODUCE THIS - NATIONAL INSTITUTE OF EDUCATION o oy
MATERIAL HAS BEEN GRANTED BY " EDUCATIONAL RESOURCES INFORMATION .
’ ] * CENTER {ERIC}
. N This document has been roproduced as
— ry - . N received from lhu. Eerson of orgmmnon
' bl . Voq H— ‘ :/;:g:‘ra::gr:;es have been made to improve
* - & . ] reproduction quality.

TO THE EDUCATIONAL RESOURCES » @ Points o'fvTew or opinions stated in this docu-
" ment do not necessarily represent official NIE
INFORMATION CENTER (ERIC). position of palicy.

-
¢ N -

0




_‘approximately 300 people from all 50 states of the USA and Sevz/eral

. INTRODUCTION

The 1983 .Fastern Michigan University Conferénce on Foreign

Languages for Business, held on the EMU campus in Ypsilanti, attracted .

&

Y T : . ' ' .
foreign countries. There were over 70 presentations by speakers coming

Y

from 35 states and several foreign countries. This gathermgl was, to

my knowledge, the first time that so many’ foreign language educators

and other interested individuals had met to exchange ideas and experiences

related to language and cultural studies applied to~bu's'.iness. It was our
pri_mar.y"léffort, as members of the Departiment of ForeigrlT"Languages -anda

Bil'ingual Studies at EMU, to reach out to the profession, sharing our

-expertise and facilitating the dissemination of information nationwide on

this new direction in foreign language and international education. We

'

‘are proud to be a part of what we- bel1eve is both a S1gn1f1cant educational

.-

revitalization and a development cruc1ally 1mportanL t6 our natinn's futute.

The 'papers‘ irf this volume are varied and unequal. in length and

quality. They do share, howevef, one vital thing in common:. they

.

represent the attempt of professmnals to come to grips with. the problemu
of creating a new academr.c Spec1al1zat10n and of integrating theSe
. *

innovations into the time- honored traditional curr1culum in foreign

languages at our 1nst1tut1ons of higher educatmn, which have focuSed

. :
almost exclusively er the past on languages and lLteratures Much

%
thinking remains to be done, but one thing seems fairly clear now: y

t
-

~ =~

the struggle between the new and the old will be resolved very’ dlfferently

PR . ) ) . . ; “



N i _ "
at different institutions, depending on the missi‘On of each school. -Some ¢
. . o . e

colleges and universities will.not develop any courses in, this new area

. ’ - \ ‘ ' »
of specialization, while at others thegtraditional literature and advanced
. . . ~ .  —

linguistics courses will be sacrificed entirely in favor of language studies
applied to/business and the professions. . Betwcen tbesé ;Wo“~ extremes

o

o

will lie a full panoraéxé. of different proportions in the integration of the

"new and the traditional. In this diverbity among our educational <

4

institutions there lies great strength. It is my opinion that there is a -
° . . l W . i & ! °
great need for both types of language sfg.,dies. I see a great need for

v [
.
¥

B . . \;}\ : .
institutions specializing in the traditional areas of academic scholarship

as well as for those focusing on the new ap‘plica.tions for }'gnguage and . ,

cultural expertise. - . . o

\

~Personally I do not ag:’knowledge\any necessary incompaltibility:

between' traditional literary investigation, for example, and the study °
& N .

@

> of the language of business and commercial practices in foreign
. ’ ’ ] ., . . c [

. cultures. Both of.thesé concentrations seem to be complementary aspects

of a larger whole, the interest in the diverse cultures arfd peoples” which

make up this increasingly small world. Both specializations can serve to

increase intercultural understanding, sensitivity and cooperation..  Both

‘F.[ - - . . 5y i :
can help us live more peacefully with our world: neighbors, in our

increasingly complex and interdependent global eco;lpmy.

Y

I am very grateful to the National Institute of‘Educatign (U.S.

‘Department of Education) for maintaining the ffducational Resources
\ : ' . L .
Information Center. My special tifinks to Dr. John Clark, Director of

. ¢ v

B 4 N ”
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- L » “ N . ~
Foreign Languages at the _Cente‘r of Applied\‘LinguiStics, and to John

.

v

Bro.ssea.u, Acgili/sit,ions Coordinator for the ERIC Clearinéﬁouse on
. , P o
I.anguages and Lingnuisti'cs, for helping make it 'bossfble \for the papers

from this conference to be available.to a broader audience. :

i

-To all who read these words, may you find somethfng of interest

o e

and value in these pages.

'S

o ’ o"’ .
Geoffrey M. Voght ~ ’ s R
January 12, 1984 . 4 N
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T ) BRANCHING OUT: CAREER FRENCH AT BOWLING GRE@N

.t N

- : ¢ . ) o
When called upon to justify ourse?ves and( our profession,

we language teachers have traditionally cited the intell: .tual

§ _ A .
rewards born of‘newjmodes of expression and exposure to unknown
/

cultural phenomena, plus, the aesthet1ngoy of savorlng‘the full
",
import of a well turned phrase in 1ts orlglnal form Thrs is

a message which could be summarized using SainFrExuperg's phrase,

"C'est vraiment pratique puisque .c'est beau." Howeverxr, recent
: ——
’ s

. ‘
events which have shrunk the world have also forced us to :

4

’ acknowledge that use of foreign languages‘Mill be‘an ever-

. . L . . ¢ . ;
increasing part of the life of future generations.: Students !
« . i ) T
sense this and are@more and more seeking ‘a visible rapport
) 4 ! . / ’
. - . ' of
between clasroom and career. /

o

... In 1974, the French staff at Bomling Green  State Universit}
initf%%ed a new course emphasizing busrness corresppndencé. :
. - The somewhat g}oriousititle of "Career French" was}dntended
| . to be not so‘mueh_descrigtive of its content as evocative ff . ’
‘o potential aoplications'for foreién—langUage skills, and ;gk
rewards more materially satisfying than those spf?itual
pleasures which 1nherentiy attend the mastery oF“French ft

t

was,'and remalns, a statement of our advocacy fon French studies
in view of hard t1mes for llberal a%ts graduates.‘

* In the 1nterven1nq years, it has been . one’ “of our ‘most
- 1 4 ¢

' oopular courseS% and the number “of our graduates now employed

W1th French flrms or’ Amerlcan flrms 1n/F'ench speaking capac1t1es
¥ - N > B - .

5 makes usg;hink it has been us
X, ) hE S

ul‘as/mell. As 1ts ponularlty

v B
. . o~ S
’ . - - ' " ey vy




hds grown so has the subject matter: originally offered as three

credits under the quarter system, it has later increased to N
" - . &
-v ' \ .

four, then expanded 1nto two seperate courses. When Bowling
14 : "

Green recently converted back to semesters, we were left with .

»

. ¢

. a full academic-year sequence in commercial and economic content

£ | | . ‘ '

within the framework of the French major and minor.
»  The purpose of this report is to present a description

of these two-courses and their materials.
L

, Although Career grench I'has been offered nine times,

~

N .

] ( Career French II was only introduced“in”l§82. Neither has yet
s € . ) . c . N l N hl

been completed under the semester calendar, although a section

. / ’ .
of Career French T is. now under way. The new semester format
* . - ! \
meant a small 1ncrease in the. numbsr of class hours and a flfty
® f
per cent increase in lapse time. Therefore, the description

]
a

o

* : that'follows is slightly idealized, based principally on

.experienca but reflecting a numigr of hoped—for additions to

the curriculum as well. ' : \

' . @
Career Frencﬁ I has from the beginning used the two-volume
N ’ y

Laroussé Francals commerc1al 1 Although this text has been

in prlnt for many years, it still has the(advantages of belng
thorough w1thdut unnecessary complexity, of belng geared to
théqfanguage learner in its explanatlons and in 1ts~suggested
act1v1t1es, and of having a good index which allows 1t to be -
kept az % useful reference tool. Theusecond volume &Textes J
d'etude) is convenient, since it'is coordinated ?ith volune
hi! 1 kﬁanuel). However, some may find it dated and wish to .
Supplement, or even replace it .altoggther, with,readingSPtaken

- from recent French newspapers and magazines,’as we do. (Until

N . “ '
., .
. g - . " : . N i
Y ., .
‘a B - ° . i i
o e > . . . . . - (
<@ . N . L Q a v - !
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, . 3
recently, the, Larousse.text also cnjoycd the clear advantage

" R

of be1ng the only Commercial French textbook avallable. In

-~ : |

the last year, two Amerlcan textbooks have been published. 2
| A

%Although qulée different in format both ]ook very promising

.

for use2 in the classroom. Furthermore, their appearance is
b} .
' of great symbolic importance to our profession.)

) The syllabus of Career French I, follows the order. of
. o | - ~ .

. presentation of the manuel. There are two hour exams a?d a
final, translations, business letters, case studies, and two * |

to three oral presentatlons per student Topics'for the latter

include suc "things; as a pub?1c1ty spot or dlaloques between
s/

salesman and buyer, unlqn representatlve and manager,_and SO /

on. We all know how useful role playing can be"in beginning R

)

. language courses; it doesn' t need to stop there.3 o
“ B »

The course of study in Career Frehich II is a blend1ng of -

- . e J .
’ geography and French civilization. The course description

toplcs,whlch-mlght also be treated in cpurses on.economic ) ‘l@ﬂ
promises “An/advanced study of the'economic;and administrative
structures in France and francophone areas.” gﬁe princfpal

N text i Mbrcel Baleste s Economie franga1se.4' Not all chapterss

- aye used, and some’ toplcs need to be expdanded upon by lectures

and “gleaned“lpassages. Yet, .it is an excellent example of

clear expository French supported by a reasonable number of ?/A%

very readable charts and graphs. It 'is, moreover, re—edlted *
Y

about every four years, sO the documentatlon rema1ns up to date.5

¢

'The syllabus begins W1th a brief h1stor1cal survey of France's

’ - economy, including some mdntion of caloniallsm, 1n view of studying
- . . . ’. - .

3

. the francophone countries;later: This historical review concludes(/

' Loor
o - : ‘ % -\,\W

e 1 A




- with a’ prcsentatlon of magor post-war deu\lopments~-"lc plan,
) -
reglonallsm, "amenagement du ter¥1t01re. The next units a e

"Agrlculture, Industry, Energy, Commerce, and "France in the

world." The latter has several topics: the Common Market,
foreign trade , and an inventory of some of the most important Y

-+ (J\
French préﬁucts.6

This leaves about four weeks for: the francophone segment,

s

which consists of a unit on Quebec7 and another on as many other
!

French -speaking countrles as time allows, focus1pg on West Afrlca.8

‘v »

The method of study for the African countr1es is a seminar
R 2

approach, W1th each student presentlng/a dlfferent country to

, the classﬂy ‘At the f1rst class meet1ng of the term, eachggtudent
{ ’ K

f

/ //draws the names o two countrles out of a'hat. The first written

{ \ %

aSS1gnment 1s then to write a létter ,'eacﬁﬁof the respective
‘embassies grxlnformatlon offlces requestl,g\;nfoﬂmgtion on—-that °

ination's economy. Depending on the responses, and the availability
» o . : i ‘ . C. s
v of otéer resource material,\the student then -choses one of the

two’ as the,subject,of the presentation, to be submitted in
“ . .‘” , S s
wr1t1ng as well\as orally. .
Other ass1gnments 1nclude a mid- term and a flnal exam, - y

frequent short.t}anslations, resumes of outside readlng

A o : .
fw_ﬁﬁﬁ;!assignments,,andmaucasewstudy of an individual company or a

c

. AN
s ,particular industry . . Y

’, A
.

Accordlng to the poss1b111t1es of one's 1nstatutlon, I -
- X
strongly adV1se one or two guest speakers from other departments,

& / )

) such as.a geographer, economlst, or hlstorlan, who sgpclallze

“in Fr?nce, Quebec,\or Afflca. Althouah they may lose_an hour ,

"y ¢ B

of speak;ng French the students ga1n from exposure ‘'to a d1fferent

. L4

11~
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pcrspcctlul Such gucst lectures also have a definite human
— rclatlons value, for thcy reinforce Lhe DOLlOn of French studies

as an integral part of the "recal" world. Such rcquor cement
4 . ) ) |
is, of'course,'encouraging for the,student, but it may also

be informative for the visiting faculty member, many of whom

seem to tend to. forget we're there. {

» Al

: » '
As far as grading is concerned, students should know tlat {

they will be evaluated equally on their mastery of the language

ald of the content. - In rcallty, of course, it 1s chly posslblo
to\separate those two concepts up to a p01nt, s1nce mcanlng
/results from the fusion of language and thought, but the point

‘a

is worth noting beacusellt brings us back to the essential

1

quéstion of-the appropriateness of these courses.

. , Foreign language»teaohing, we aré wont to say, is part
of the liberal arts tradition, in which we are engaged in
educating as opposed-to merely training: The "tete bieh faite"

'is olur goal, not the "teteuhien pleinex" And yet, we must admit'

4

that the two are not mutually exclus1ve,,1ndeed that they are
. mutually advantageous, ‘and that\we yearn for nothlng more than .
A

a "tete’ aussi pleine que\poss1ble. Moreover, there is no

\

subject which cannot -be made to exerc1se those thodghtful
”processes of research analys1s, synthes1s, and persuaslon
which are the venerated attrlbutes of the htimane letters.

< L

Therefore, if 1t is true that both 1ntell1gent thought and \ . ]
language acqulsltlon can occur regardlessagf the subjeot .
matter--indeed, cannot ocour\\e/its absencei—then all topics

are appropriate at least to some extent, and those are best .

whlch best 1llum1nate the soo}al and cultural matrix of those
% // . .
civilizations of which that langpage“IS"an express1on. . . ,-

- .12 - .7



. .
“ : A ]
- ,,, ® ' B

* . The greatness of a people can be @llmpsed 1n a book: llke

' Madame Bovary,or a- bu1ld1ng like Notre Dame de Chartres, but
’ 1]

no less SO 1n a book llke the Gulde behelnn or a flaume llke, )

o,

- the per capita expenditure for foreign alg. Pedagogically,

R v
‘tively classroom dlSCHSSlon is just as possible over the question
‘ / " . x
of Sud—Av1atlon andt the arms race ‘as over Rodrigue and hlS personal

- . " B

arms race. Therefore, to our studentsfand to our scep 1ca§$

\

ommercial

< colleagues alike who ask(if it is worrhwhile studying

French,_I;say,V“C'est“vra;ment beau puisque c'eSt'pratiqu n

3 - o

N ~N

£
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, ) Michael Locey - )
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. Notes . . . ’

>

p1{::;‘Casﬁ6n Mauger and Jacqueline Charon, Le Frangais

commercial, I: m.nuel (PariQ%'Larousse, 1958) ;Mgurice Bruéziéré

. ’ ‘“ v
and Jacqpéline charon, Le Francais connercial, II: teﬁtes d'étude
. - - ; ] R '

L ‘
(Pg;fé1 T.arousse:, 1967) .

v/ !

. - v :
d 2. Mustapha K. Bénouis, Le Frangais économique et commercial,
I .

7//(New York: Harcourt Brace Jovanovich, 1982); Patricia W. Cummins,

/// Cqmmercial French (Englewood gliffs: Prentice-Hall, 1982).

3. The Cummins text, which al'so comes with a teacher's

3

manual, 1is pqrticularly'good forisuggeéted classroom,activities.'

4; Marcel Baleste, L:'Economie fran;aise, 5th ed. (Paris:

‘Masson, 1980) .
Y

5. Another possibility, suitable for particularly advanced

“@é R. Froment and S. .Lerat, La France, 2 vols.
J : € ; o |
N {(Montreuil: Bi aﬂ; 1977). It would{be"expensive for a tlassroom

students, woul

text,'but it is?ﬁ;re extensive than Bélesté. In aﬁy case, iﬁ‘makes
a géodAinstrdctor's reférence'and source for supplemental reading'
' assignments. o | o
6. Ceftain/parts of the following titles in the ;Que sais-

je?“ Series aré very usefﬁl for this section: Louis Dollot,

- ' ! . . e s
La France dans le monde actuel (Paris: Presses Universitaires

o

de France, 1975; Jean Fourastie, L'Economie francaise dans le

monde des années .1980, (Paris: Presses*Universitaires de France,

b

7. Required text: Pxgrre George, Le‘Québeg;(Paris: Pre§ses

1980) .

Universitaires de France, 1977).

At

. 8. Required text: Hubert Deschamps, Les Inskitutions

politiques de 1'Afrique noire (Paris: Presses UJiversitaires

EMC Ao Pyrancea. 19763 . ’
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Toward 5 More Professional Foreign Language Curriculum:

Needs, Programs, Problems

o

. 1
The foreign language profession knows'one'of its staunchest supp—
orters: Representative (Ill ) Paul Simon. However, he does not. merely
defend foreipn language studies--he advocates more practical foreign
S

language eurricula than those existing currently in U.S. schools.

Specifically, <Rep. Simon would like to see training in foreign lang-
- \'\

uages to prepare students for careers in‘business, goverr

research,
The foreign language faculty at Allentown College decided several ,

years, ago to pursue similar goals and has adjusted its curriculum accord- .

J
¢

ingly.
) .
It has been my own observation that Ameri%ans have»occasion to use
i .

L4

foreign language skills professionally in the following areas:

1. Tourism.\ Airlines and hotels need employées who possess

oral comprehension and speaking skills in foreign’languages.

2. Businesses that have international operaéions or markets.

|
1 )
i

Skills needed are- - ,
a. technieal writing for manuals and/labeling; >

b. reading and writing for correspondence and translating

Y \
documents; . !
\ ol - -~ . <+ '
. c. listening and speaking for telephone communication and
\L , A

interpreting at conferences.

3. Numerous agencies of the federal government Skills depend
. \ B

"

LS.

B

e
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20



€8
B

.=6ﬁ the job.

4. Scientific research. Skills needed are chiefly reading; to
a lesser degree oral comprehension'andlspéaking. ’

— K]

Employees of the tourist indusqu;axe multilingual nearly every-

where else in the world. - They are required to be able to communicate

orally on;ht least a practical level with foreigners in:thé majcr;lang-

£

uages. Their American counterparts, on the other hand, only exception- : .
‘ all know another language.n Most mdlfilinguél;employees in the U.S. are
of foreign birth .and trainiég., It is time our transportation and hotel

industry started taking account of the fact that not all travélers in

the U.S. are. native Americans, and adopted a more welcoming attitude
toward foreign visitors b} hiring personnél with somexknowledge of

another language. While tourism is not a'large part of our G.N.P.,

ny

'hore foreign tourisjts visit the U.S. than any other country. A change

in personnel hiringkpolicy miéht foster business in this area even more.

Furthermore, the U.S. travél industry could be vastly expanded in foreign

~

- markets. Little'advertising of U.S. tourism takes place abroad, save ™
’ ) / R . .
by foreign companies, such as Air France. .

) -
L_)‘ >

Howeve;, it is in other areas of Business and industr{y that Epe"

- -

most acute need for personnel comp%Fent in foreign lanéuages exists.

Now fhat Ame%ican comﬁanieé commonly have to negotiate with foreign \; \\\.
bu%inesses{:they are seriouslg/ﬁéndicapped %y exciusively monolingdél “l A
ﬁersonnel. ﬁach company which 4t least occasionally expeZts to have

negotiations with foreign\bdsinesses'should havévamong its persqhnely ]
=individuals competént to éﬁswer\telephone calls as weli as to ﬁ;anslate ; e
" and write letters in the languages of the countries in which ‘the company

Qo . ' o s »
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..has business. For instance, in the Lehigh Vallex in- Pennsulvania there

are companies doing business in Germany, France, Belgium and South America.

Whereas some of the major,Loncerns already,employ bilingual secretaries,
v ° . .

. - [

I receive calls for»occasionai translations-of business letters and for

_interpret ing at business conferences. There'are also seveéral tfanslating

"-: -

agencies in the area. Their services cost about $250 per day for inter—'-;

preting and $125 for translating. fn a recent issue of the ADFL Bulletin,2

- Orrin Frink, Chairman of the Department of Foreign“Languages at Iéwa

State University, advocates a more professional attitude by all foreign

»

: language faculty when solicited for business translations and interpreting:

to refuge to perform these services free of charge and to quote ‘the rates

.

suggested by the American Translator s Association——$5l.for 1000 words

o

of translating_into English,.$200—500 for English to a foreign language.'

° o

Such a stance by thefprofession should indeed “help create respect for

ourwdiscigline. | \v/5 o -

The fact that about thirty agencies of the U.S. government {need

~

personnel with competence in virtually any language spoken in the d

-~

is, well known; however, government jobs are often staffed with under-
[ =8

qualified. personnel, or standards are set too low. We all recall several

i

well-publicized events which have proved very_embarrassing to the U.S.

because of the inadequate skills of the personnel employed. Although
. N M Py

for very sensitive CIA jobs a 4+ to' 5 rating on the FSI Oral Eroficiency

Scale 1s required--i.e. native or very nearly.native speaking ability,

for embassv staffs only a 2 rating is required (advanced).J however; ”
there are encouraging signs: only this year the State Department*has' .

approved on an experimental basis to require an oral proficiency rating
. 4 o
X .
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‘of 3 (superior) for'the U.S. ambassadorial staffs in Sierra Leone and

Uruguay.‘

N L]
Yo
\ ®

\ Lastly, it is’ constantly being argued that our scientists need

L]

" .o longer know foreign languages because -findings by foreign scientists

'are kranslated into English and that international conferences are . N

vl \

conducted ‘in English. However; American scientists can afford the luxury

of linguistic complacency only as long as the rest o{ the world is ~willing

" to share advan9ed knowledge with the U S. Conceivably\some of the nations

in the-forefront of science and téchnology or any other human°endeavor

of lnterest to us--the U.S. S R., France or'Japan, for example-—may want
to keép such knowledge for themselves for nationalistic motives. In sdjh
N

'cases, the U.S. may have to be content in obtaining vital information

wit3 a time lag, at best. The délay between a discovery and its English

- translation may be crucial' to maintaining U.S. leadership in science,
hY ! .

technology and industry. ' / . _~ . s

There is anz;Ler way in which nglish as the first world language )

Y

actually vorks against American interests. Since students.everyWhere
\ !

in the world study English nd“American culture, they are ready to learn_

anything noteworthy and wort while that happens in the U.S., whereas,

'the opposite is not true.‘\VAry few Americans study any foreign langﬂage

at all. OGnly 207 of,ﬁmerican youth study foraign languages 1in high -

_school and fewer do so in college. Only an infinitessimal number study

‘languages which might be considered 'critiéal' to U.S3. science, economy
or politics. For example, during the fifties and sixties the Japanese

were quietly perfecting;Western European automotive technology“to enter

the world competition:for'car sal®s. VWhen reliable, inexpensive and

\

h -
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\izzgnomical—to—operate Japanese automobiles started to flood the U.S.

— 3

_ market in the. early to mid-seveng?es, incredulous Detroit auto—makers

) still insisted that the Americégﬁconsumer wd@ld always prefer,the -

oversized gas-guzzlers that had not been substantially~improved and

had zemained the same for the previous twenty years excdept for faddish 4
styling changes. Now Germans are sending, CARE packagesgto Detroit!4

Indeed, it is American students of science, engineering =nd buziness
- G -
mQre than any other group who should have a languageare Liremant—~through
3 p . q
. , . .

o

the third-year levél. , ' ) ¥

ether American are willing to admit it yet or not,5'professionals

Most of these jobs require competence in more than one of the four basic
skills. The basic skills of oral comprehension, speaking, reading and
writing are currently taught! with varying emphasis, in American schools.

However, specific skills are also needed for the basic skills to be -

c

truly useful in a professional capacity. These are:
1. Specialized vocabulary and specific structures of business,b

administrative and scientific language; . ' . \

2. Background knowledge about foreign institutions; and

- ] . 4

3. Training in translating and interpreting.

'
’

+ At Allentown College a course in Frencn at sthe advanced level

<

has been designedwprecisely to provide foréign language training of
a professionally appiisab&eJnature. It is a course parellel to the

- standard Advanced French (Conversation and Composition), and is'offered
A )

in alternate years. This'fwo-semester course aims to teach the student

,how to handle business correspondence and telephone%communications in




)

L

-

French, .provides the basic vocabulary and structures for business,

~industry, science and'administration,'and offers extensive practice

in translation as well as some in interpreting. . o .

~

G
4

per se, but an, adjunct skill designed td enhance other professional

/ training. At this liberal arts collegﬁ"with a preﬁprofessional orient-

ation, foreign language students are encouraged to have two maJors.

A N "l .

~ The most«common combinations currently are foreign languages-politics °

and foreign ianguages—business. The Allentown foreign language graduate
has received skills applicable in his/her field. The French—pplitics“
major-will have a familiarity not only with his government, but.with the

[ Y

government 6f France and those of other francophone areas“\some of the-

: 2 ;
specific vocabulary used in this field be able to communica::\by\letter

and telephone in a professional way, and be able to facilitate communic-

ation between the two language groups.

N : »
b4

While a foreign language curriculum with a professional--rather
-
than a belletristic or high culture orientation—-may be a viable model

L]

for the future, at -the present, its implementation presents problems.,
The principal and most unsurmountable,obstacle is the faculty..
Nearly all foreign language facultv at all levels have almost exclusively

literary trainingfand only a general knowfedge of the civilization of
their linguistic.area,-usually.with its humanistic or possibly anthrop-

e

ological content, Most of the civilization courses offered at the
undergraduate level in the U s. do not deal with the areas of physical

and economic geography and government. Consequently, present foreign

D4

language faculty_for;the most’ part are not trained to teach what the§r
L. : oo . ‘ \/

-

At Allentqﬁ% College, the forédgn language is not” co?sidered a major

¥

N
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“"have ‘not studied. Retraining is a po, sible solution, but a positive
attitude'toward,making such a change'm%st be an underlying condition.
i ' ' 5 e .
- ] B A o -]
Unless threatened by extinction, present foreign language faculty may

’ 2 6

not be.willing to retrain. Even if current faculty did strive to become

more-broadly informed about the life'and acgivities of the country whose -

%

.language they teach few, 1f any formal courseSbeyond literary studies ‘
exist in our foreign language curricula at any level. The content of

culture courses should bq expanded to include the development of/social
/’ .
and political institutions, the state of education, ‘science, technology,

industry and business inageneral. Graduate 5chools do not even begin _
. : . - A

" to teach this subject matter. Theirs is a curriculum groundad/in l9th‘1

century German university tradition, destined to produce specialists nall
/

'who will pursue research and publish in their area of specialization,/

e ~

i.e. in an author, a work, a limited period.or a genre. /yo
/ / .

¥
The second problem facing implementation of a- professionally oriented

/

' fqrgign language curriculum is the scarcity of suitable materials for a

v

"couf'se such as the one dascribed above. For teaching business French

until recently there have beenga number of French texts designed for

French secondary schools, and“also-a slim British publiqhtion, French

in the Office/Le Francgais au bureau.6’ Now there are aléo American text-

books, such as the ones by Cummings and«Benouis. In/my course on

v

scientific and technological Fren;h I had to use a French publication,

Le Francais scientifique et technique (Hachette) However ,» 1t is really

3

not adapted to American needs And is difficult to use effectively, as

is Le Frangais des hommes d affaires (Hachette) which has . accompanying

tapes. - As imaginative and professional as the latter may be, it is

-

“really not suitable to the average undergraduate because it presupposes .

» | : /

2



considerable knowledge of business and experience in the business world.
It «could be used for intensive courses. preparing Americans for business

\
trips abroad aftér they have received thorough language training and. have

*attained a high level of competence. To acqualnt ‘my students with
) . . s

economic, scientific, technological and cultaural developments in Canada,

~

I used a French—Canadian newsletter Hebdo, on a regular basis. These

weekly readings provided the material for oral report§ -and other exercises
¢

I designed. ‘More professionally-oriented texts will no doubt become* ’ S

available if and when foreign language curricula in American schools - ' v
> i .

become modified to reflect a shift from aépurely humanistic conceptionf -

of the discipline toward a more professionally_oriented one. ; . %?

L

Such a shift in emphasis may not only answer Rep. Paul Simon's
plea, but give a greater advantage in the job'market to those of our
graduates who in addition’to some professional training also possess '

solid language skills in their discipline.

\
’

Allentown College Biruta Cap

» : o . . “
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. .. Notes

1

Paul Simon; The Tongue~Tied American (New York: Continuum; 1980).. 3

. . _ )
2 Orrin Frink "f New Relevancy For 'Foreign Languages in the Curriculum,"

»

ADFL Bulletin 14:2 (Nov. 1982), 10,

K
Lo a

3 "The FSI scale has now be\n modéﬂ&;c by the Educational Testing

Service forrqpe by échools, with subcategories for the 1ower ratings.

ETS also conducts workshops at Princeton and elsewhefe to acquaint r——:ji———

teachers with the xechniques of ‘oral testing and the evaluation of

-
o

performance’.

% ABC and CBS World News, Feb. 10 & 11, 1983.
: G

3 At thefFeb. 17-18, 1983 EIS Workshop in Princeton of Oral S ‘

Proficiency Testing, participants indicated that they would like to
have "clearer signals) from business an% industry about skills desirable,

7 American business being generally quite traditional it can hardly be,
q

)

expectgd that any initiative will come from that sector.
-, . / t '

<

§ M. M. Lentz, Hilde W. ﬁat:on and S. ﬁcGuinn, French in the office/

™~ . .
. N 3 i . -
Le Francais au bureau (London: , Longman Group Limited, 1979)..
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b .ﬂ R " Robert Kreiter

, , y K University' of the Pacific
Stockton, Callfornla 95211

Teachlng Multllevels for MaX1mum Enrollments in Commerc1al French
W1th1n a=Small Departmenﬁ
\ .

v, There is a demonstrable need for pérsons tralngd in a variety of

fields who are‘able in addition to work in Erench in‘commercial

-

sltuatlons. It is possible to serve this need, to provide students A

e

w1th more saleable skills, thhout reduc1ng the1r general prepara-. .

tlonrln a hum:nltles based French major, and without increasing
staff or the teaching load. .. Comhercial French courses can conplement
other offerings'without supolanting them: they can draw upon a
broader student clientele’, 1ncrea=1ng enrollments and enr1ch1ng R
1nterac€§ons through a new mlx" of backgrounds- they can promote |
heightened-pefformance. preparatlon'and,enrollments in other FL
classes. . ] .‘ , : s

We have been.able, in our small department (six“courses per
semestéi;of which two are at the advanced level, serV1ng 110
students at all levels) to integrate commercial French 1nto our
.curr1cu1um by creat1ng 1nd1V1duallzed 1nterest-related Optlons w1th1n .
existing courses, by orientlng the content and act1v1t1es of the
commerclal courses to a broader purpose. and by combining in og;
class students of adequate; but mlxed prof1C1ency levels and backgrounds.
»Student performance and’ motlvatlon for advanced study in French have
increased, as have our enrollments. 1 shall explain below thg/steps
wé have taken to make a place for commercial French within.our f

' 8

curriculum.

Commerclal French as a language "and c1vlllzat1on course:

Our minimum requlrement for the major\in’French is six. advanced
four-unlt courses, w1th requlred chronological coverage in civilization

\;and/or literature, plusg a course 1n advanced language (compos\tlon).

w3 o : ‘ W 21 S *
\ . :
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o

As our courses in the French of Business and Economics concentrate on:

o Oy
current civilization from & business-economics perspective, and as they =

’provide intensive work in fhe use and undéfstanding of language to

solve ;ommercial problems, we count them as fulfilling the advanced
languagelrequirement and/or chrongloqﬁcal éoverage of theucontemporany

period in civilization. ‘Thus, these courseé can serve a larger cIienféle
without reducing the number of offerings available to our m;jors.

\Students commentpthat they learn moré language in this course than - S
when they sfu?y "language"; I agree. And they ére_proyided with infermation,

insights, abilities which heighten their performance in other courses. »

i . s
Staffing: :

. 2 .

* Because Commercial French is acceptable withir. the French major,
but can serve a, broader clientéle, it is not a separate track, and

. . '
" does not require additional stafr.
1 .

We faculty have of course had to "recycle": We have acquired

expertise in the area of the Frer h of business and economics by

~

much reading, by auditing courses in economics, and principally, by

<

valuable summer courses at the CCIP. I attended during the summer

of 1980 an intensive seminar oﬁ French and BEuropean institutions and
edonomics'administered by Mademo;selle Renée Boﬁtoﬁvét the CCIP, - '
followed by a two-week workshop, againJat the CéIf, on the pedagogy = : -
of Business French. A colieagué tdbk'the samé courses last summer;
our-third full~time colle%gge will take them this coming summer. I i

1

have since taken a one-month seminar at the CCIP ("avec stage en entreprise")

and audited at the University of the Pacific an advahced,course in International
Economics. I expect that our growing experience in commercial French

, | - , : o
will influence the planning and teaching of our courses at all -leveis.
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Reaching a broader clientéle: , e

4

The prerequisite of the commercial *‘ench course is four

-

semesters of college French or equivalent. Many students at our ©
: unxver31ty have the requlslte background, but most-of them have .
not been coming to ouf advanced courses.becausé they were not attuned

to their subject matter, and more commonly, because they believed t

T

they oouldn't compete with.French mejors in an advanced French class;
many of them were rusty, having had their last French course two o
or three semesters in the past. ¢We attempted to expand‘aocess of this
( clientéle to our courses in two ways: ii broadening the narket by -
introducing commercial materisls.earlier in our szquences and 2. indi-
-vidualizing and personalizing instruction.
The School of Busineas had requested that we provide opporuunltles
for thelr students to cocme more qulckly into contact w1th career-related

, situations and vocabularies. We belleved that our third semester courses
would serve this purpose best: LEnrollments*are high there, but drop off

. ¢
quickly afterwards; many of the Business students enter as Freshmen with

& a’proficiency in French which places them at the third semester level;vthe' '
/..\

thlrd}semester level is adequate for work at content, if proper materlals

can be made avallable. Not all students, however, are interested in comme cial

< ’

and economics materlals. We chose to devise & -method which would permlt options 2

for students w1th1n courses, - meetlng their needs and tastes, ithout

sacrificing their general preparation (or our enrollments)gln this crucial |

N

level which f¥eds more advanced, but less hlghly subsorlbed oourses.

b ~. - -

"Individualize&'modules' -
4 - %

§

Instructlon held at Ohio State Unlver51ty in summer 1981 I developed

. ©

two three=week modules in (modified) individuaﬁifed instruction

Lq' lﬂ L | ‘\! 4~. \“2353 . .'t .
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at the intermediate level, one based upon two contemporary plays

1 N
(Le Voyageur sans bagage and HUIS Clos), the second upon

Fontenilles' La Vie des Affaires (Macmillan, 1981).\.These modules
were used the following fall semester —;frcm the fourth'throﬁgh the
sixth weeks,"supplementing the grammar review, cultural texts,

literary materlals which remain the content of the rest of the

Q
’

semester. During the three Jeek module the class was divided into
. s / .

, two groups, "literature" and "business". Rather than our normal

four mee$ings per week I met each group twice, "business” on Mondays
. _ 33;'~ - .
and Wedné%days,‘"literature" on Tuesdays and Thursdays. Homework
L el . [ . .

was heavier than usval to compensate for the shorter week. Lab

N

™~

-

assignments were also increased.

Students received mimeographed booklets guiding them through
. 2

the materials and outlining the homework for which they were

responsible. Each unit was accompaniea by “sample tests" so that
. 6 v e

N . E}

the students could assess their unde:stedaing before coming to
class. As the entire_class was conducted on a modified PSI.
(personalized system of inStructiShS b%sis: we had weekly mastery—
based testing, correﬁted in the classroom in #he presence of the
.stﬁdent b& an advanced-stcdeﬁt prbctof.. Mastery was set at 90%.' ‘
Students could_retest twice; but received a "bonus" of twc'points /.
if they rééched the required level on the first téet. Written
homework (a Curriculum Vltae, letters,‘reports in the bu81ness,

IR .
module) was corrected by me on a Pass/No CIEdlt ba81s. Materlals

~marked "No Credlt" had to be re%ubmltted until accepted\ie pa851ng.

One of my proctors in the cburBe had- been a student in tbe previous,

LN - * <

bu51ness course,,apd %es tHus able to review these materaals for

.g 2T own benefxt while: helplng to teach and. test them. ‘She also

=L 0 e 29 .

wll Text Provided by ERIC — . e : " [N "
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J
v

r o . |

1nsp1red several of the intermediate students to try the formal

commerc1al French course. Third semester students who had completed °
(_ v
o
the buslness module were 'allowed, with my perm1831on, to enroll 1n
- - )

the formal commerc1a1 French course (normpl prerequisite: four

\
.

semesters or more). ' . T > .

Personalizing the formal (advanced) course:

The modified ' PSI format of the intermediate aourse hadjbeen

Q <3 [ r

so successful that 'Y decided to adapt it ' to the formal conmerc1a1 L -
course, settlng up ‘a system ?f points for participation, wéltten

‘work, tests, gradlng written work on a mastery basis ("“'fllng or

 must be redone).. The “polnts for partlc;patlon“_were in reallty R
pOlnﬁg for "prepared presence" My intention was to encrvrage

. partaC1patlon by those who would have been 1nt1m1dated if/I had - ‘_t, .

estabiisged a procedure of evaluating the qual;ty of parthipation. *‘

¢

e%n fact I was surprised at the’relaxed atmosphere and the productive .

AN

¢

nature of our dnscusslons once the weight of evaluation Vas removed s

Tests ceuld not be repeated and they were comprehen51ve (1nc1ud1nq\\ /

>

oral'testihé). They covered three-week segments of the/course,()s

which was not an overwhelmlng span, even for the weakest of the
students,,ﬂThe final too was. comprehenslve, but wa$ based .upon /

' the unit tests, whlch the students kept. Numerous students who ’

wererlntérested in the subject, but who ‘were timid or, Ffrald of /
compethé in an advanced?class‘w1th FL majors, took the course,f/ *
knowing‘that their deficfencies_vould,not.he heldcagainst them; h
tThus I_had an enrollmeht m;x which included stugeﬁté who had'had_

- —~ [l Py 4

three semest/rs of" F?ench, four semesters or more, séudents
returnlng from a year in France, students who had not taken a
Frenchhcourse for perlgds of up to two years. Most of the group
X : R .
N [ I BRI
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wanted to take the exams of the "Ceftlflcat Pratique” of the CCIP,
I thus had to prov1de encouragement and re1nforcement whlle
holding them all to an adequate level of performance, which
explains the balance between mastery éorrecting-andhstra}ght '~
] YTP . i ’s
testing. ‘ _ : : '

Content.and aims:

Texts used in the course were: - Spl

Cresson, Introduction au frangais commercial (Didier,r1972)

¢

Albertini, L'Economie Francaise: Initiatidén (Seuil 1578)

Michaud, Le Nouveau Gu1de France (Hachette, 1982)

N A

o L1chet, Ecrlre 3" tout le monde (Hachette, 1979) “

—

quner, Savoir-Vivre en'France (Hachette, 1978)

el }

We also used documents prov1ded by the CCIP 1n‘%he1r Bulletlns de

¢

Liaison, materlals from varlous commerc1a1 manuald, and read1ng§1n "\\ <
Le Monde, l'Express, Expanslon. Our activities permltted consideration
[ ] . o, & - - . . ’ )
of French institutions, the economy and its'development‘since the
'\J“ : 4

war, Soc1al Securlty,dlabor unions, etc. - Using Howard L. Nostrand's

-

\artlcle on French relationism ("French Culture B COncern for

'Relatlonshlps. Relationism", Fbrelgn Language Annals; May, 1973,

P 469-480), Vlgner, Llchet and other sources. we attempted to

identify and describe elements of French culture, 1nclud1ng 1ts

-
1 »

communlcatlon styles. Thus we were-able to communlcate more

effectlvely through the wrltlng of better 1nformed letters and

L 3 s ’
reports, 31mulatlon_ telephone conversatxons, 1nterV1ews, etc.,
y ~ o > ~ . “ . .

‘using ourfknOWledge of biases, structures and expected styles.

Mlchaud, Albert1n1 and our other .readings prov1ded vocabulary as.

d o -
well as. background on the economy and. 1nst1tutlons ‘plus

1nformatlon on contemporatY‘clvrllzatlon fr an economics-business .

E—

L)
», ,\

wle LT
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perspective. Again, the course, while practical in orientation,

was also a course in contemporary French civilization with a.

[1%

business»econOmics perspéctive, and provided valuable work in ad-

vancedzlanguage. ‘ v . C ..

# :
Group reinforcement‘of written work : » ~

We did group corrections of samples of wrltten homework’ in my
modest adaptation of ‘Proféssor Claire Gaudiani®s ‘method of teaching

composition ("French Composition Teaching' A Student-Generated

Text_ Editing Approach", The French Review, vol.. LIII, no. 2, -

December 1979, p. 232-238 and Teaching Writirng in the Foreign

—

Language Curriculum, Center for Applied Linguistics, #43, 1982);

As a group we discussed style, level toné, grammar - success - of s
¢ written by the students

2 series of sample letters, progressing to_ "directed" letters< and
finally to "free" letters addr;ssing a problem to be solved. One

_or two designated students would bring their letters to the depart— «

' mental secretary one hour before the class met. She wbuld thermofax
them and prepare mimeograph copies for -use 1n the class. The group -

- would discuss 1ts own productions in the same wa% it had treated the
sample letters,‘analy21ng them from the p01nts of view of grammar,
form, clarity, analysis of the aim of the letter and its effectiveness'

1n serv;ng that aim, comprehension of the p0551ble attitudes, reactions,

etc. of the recipient.

Building a sequence of courses without increasing staff:

-
- . - . -

we offer only two advanced courses per semester. The second
timé I offered the formal course in the French of Business and.
EconOmics thrEe students who had taken the prev1ous course and: .
: who wanted still more adyanced work in preparation for the "Dipl&me
Superieur" exams of\the CCIP asked me to set something up for them.v'

. B
L. . -

/
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I agreed to work with them as a teaching overload on the. condition

,that ‘they would be discussion leaders in the less advanced business
L . . .
class, leading small) group discussions of readings on the economy.
. ' »
We thus had three levels of courses at one time, intermediate,

advanced, and post-advanced, in whioh we used student proctors
\

from the next hlgher course. providing the proéoctors with opportunltles
for rev1ew, and the students of the classes with the chance to

perform orally in a more intensive but less intimidating small

group situation.

" Outreach: ' . ’ : .

'y ,

In cooperatioQ with the Department of Economics we have created’
a cross-disciplinary program in International Economics/Foreign
Langpages, serving our mutual interests and encouraging high student

sperformance. «Students are encouraged to double major. If they are. .

unable td do so they may complete a concentration of"specified courses

in either field, 'a major in the other, We are now attemptlng to

establ&sh a similar Pprogram with the School of Buszness. At the'

.

Spring meetlng of the AATF of Northern Callforqla, which will be
held at the University of the Pacific, our theme will be "Le,Frangais

pour réussir". We shall have presentations on commereial‘EOpics and 5

€

a round table diecussion'by business leaders on their hiring needs,

and the role of ¥L preparation in‘ those needs.
~ @ ..

LS v R
k)
t

Conclusion: ,

Oour first offering in commercial French was scheduled during'

the Winter Term 1981. Five students took the course; all took the
exams of the "Certificat Pratiqﬁe" of the CCip. All passed, three
with a "Mention“. Three are now in graduate school ’ Tuo have found

. . A
: ™
employment in international commerce (3ccount1ng and banklng), partly.

o s
v
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¢

because of their Background, abilities, and the certification the

CCIP provided. .Since, fifteen others haye taken the exam, thirteen
¢

successfully. Two of our 'three candidates for the "Diplbme Supérieur®

. l ' ‘ .V:
have been successful; four more will test this Spring, plus a number
at the "Certificat Pratique" level. We have found that it is

possible to set up a commercial French program that is successful
’ - ’ . @
in itself while reinforcing our other offerings and increasing

N

enrollments overall.

| | a J

l. Texts used in the highest level course included: Cummins, Commercial French,
Preptice-—Hail, 1982; Lentz, Le Frangais au bureau, Longman, 1978; Nuss, Bxport
Marketing: French, Longman, 1979;Paton, Business Case Studies: French, Longman,
1980; Le Canada; "Ministre des Approvisiomnements et Services Canada, 1978.

. !
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ML 111 - printemps 1983: Frangais‘écqnomique et commercial
Programme du Semestre , ' v

But du cours: a. initiation % lYemploi du frangais dans gdes contextes
. "gciences &conomiques et commerce". : .
D vauisition.ge“connaissances et de talents permettant

de fonctionner a un niveau pratique dans un milieu
d'affaires ou d'études commerciales et économiques.

c. acquisition de connaissances permettant une compre-
_hension de la civilisation frangaise contempordine et i
sa place dans le monde selon’ une perspective économique ,
et commerciale. _ . ~ : //

Fonctionnement du cours; . ,
“ a. travail hebdomadaire dans Cresson; ces le ons.-doivent
ftre préparées au laboratoire. Les cassettes qui
. accompagnent Cresson peuvent aussi &tre empruntées si
vous 'voulez les écouter chez vous. ’ ‘
b. rédaction de documents commerciaux.
c. étude, discussion de "cas" commerciaux.
d. lectures, discussions sur 1l'économie franfaise et
sur le commerce. ) N

- A

. Ce cours est organisé‘selon-un format "modified PSI”

‘auquel l*option P/NC n'est pas appropriée. Néanmoins,

les rédactions que vous préparerez seront marquées

"p/NC", Pour avoir une note dans le cours il faut refaire

les copies "NC" dans un délai maximum de quatre jours et

les re-soumettre jusqu*d ce qu*un "P" soit. obtenu. Vous
recevrez 4,25 points par jour (48 jours) poudr votre
‘participation dans la classe ("présent et prép@ré? . oo
71 y aura quatre examens au- cours du semestre et un =
examen de .fin de semestre, ceux-13 comptant 100 points
chacun/. celui-ci 200. Ces examens ne peuvent pas 8tre , . -
eraSSés. Chaque examen comportera des parties "wvocabulaire",
"rédaction commerciale", "discussion économique", "orale".

-

Evaluation des étudignté:

. ~ :4 examens d'une heure de 100 pdints chacun = 400 ,
1 examen de fin de semestre ‘ : o = 200
"présent et préparé" (48 jours x 4,25) = 204

rédactions (=P) .

- 804 points
. ' ) . %
740+ ' -
720-739 | g
704-719 o .
656-703"
640-655 ~
624-639 ' - .
575-623 : '
560-574 ,
- 545-559
530-544
515-529 .A

A pa$8ing grade in the course assun 3 $ati8fact0ry completi0Q of all
ERjksténéd“activities, including ‘labs. )
RS - : : . S 1
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Ceux qui le désirent peuvent s'inscrire pour les examens de la Chambre
de Commerce et d'Industrie de Paris qui seront donnés en mai. Un -
travail satisfaisant dans.ce cours devrait vous préparer.pour réussift
a 1l'examen du Certificat Pratique de Frangais Commercial et Economique
de la CCIP, ce qui mériterait la certification par dipldme de cette
organisation prestigieuse. . ‘ o

\ .
DEVOIRS/CLASSE - : ~ Laboratoire
2 fevrier ° Introduction \)
3 : Lichet, 1~«15, 18-36 / :
(C.V., p. 13 et ex. p. 12, 34-36)
7 dossier | i . Cresson I
8 ’ Cresson I x‘ .
9 - » Vigner, 1-27, ex. 21-27 )
10 | dossier f ' : - -
14 Liéﬁégﬁ 38-41; Michaud 314-319 Cresson II °
15 B Cresson. IT o c .
16 Vigher, 28-33: Michaud 261-269
17 Lichet, 42-45; dossier .
21 Lichet, 46-49: Michaud 270-277 Cresson III:
T 22 Cresson III _
23 Vigner, 76-80:' dossier
24 EXAMEN
28 Lichet, 50-53: Michaud,278-287 'Cresson IV . g i
ler mars Cresson 1V '
2 . Albertini I/ : ‘
3 ) Vigner, 80-85; dosé&er
7 ] Lichet, 54-57: Michaud 288-291 Cresson V R
8 " Cresson V = ) .
9 Albertini II
10 Vigner, 85-98; dossier- -
14 Lichet, 64-67: Michaud 292-299 Cresson VI
.15 Cresson 'VI » S -
16  Albertini IIT
17 | EXAMEN °
21 Lichet, 74-77; Michaud 300-307 Cresson VII
22 , Cresson VII - o
23 Albertini IV
24 : dossier ’
‘vacances |
5 avril - Lichet 89-93; Michaud 308-312 Cresson VIII
6 . Cresson VIII : _ ' ) |
‘7 o _Albertini V .
11 ' Michaud 320-327 Cresson IX
12 i} !
13 L
14 i
. . )
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18 avril Lichet, 97-99; Michaud 331, 334—53@ Cresson X
19 - Cresson X
20 ] Albertini VI
21 | dossier ' o "
26 | - Michaud 122-124; dossier - Cresson XI
27 . . Cresson X1 . .
28 Albertini VII N
29 _.Michaud 58-59: 147-154 ' -
2 mai Michaud 202-210; dossier Cresson XII
3 - Cresson XII ~
‘4 Albertini VIII . ’
5 ' BXAMEN . Dty lielzs ‘ v
. ™
9 *  'Michaud 214-220; dossigr .
10 Michaud 223-233; dossier '
<11 Albertini IX , .
12 dossier
Examen de fin de semestfe- jeudi le 19 mai, 8h.-11lh., WPC”203 2

[

A passing grade 1nd1eates satisfactory completion of all asslgned act;v;tles'

The University Honor 'Code is an essential element in academic integrlty.
It is a violation of the Honor_ Code to give or receive information from
another student during an examination; to use unauthorized sources
during an examlnatlon- or to submit all ‘or part of someone else*s
work or ideas as one's own. If a student violates the Honor' Code,

‘the faculty member may refer the matter to the Officé of Student

" Life. 1If found guilty, the student may be penalized with failure
of the assignment or failure of the course.. The student may also
be reprimanded or suspended from the University. A complete state-
ment of the Honor Code may be found in the Student Handbook, Tiger .
Lore. .

' /
Textes: Raymond Lichet, Ecrlre a tout le,monde (Hachette)
Ge;ard Vigner, Savoir-Vivre en France (Hachette)
Bernard Cresson, Introduction . au frangais commercial (Dldler) ,
Jean-Marie Albertini, L'Economie Frangaise: Initilation (Seull) , - J
Guy Michaud, Le Nouveau Guide Francegfﬁachette)

Doss1erS° artlcles, exercices dans les Bulletlns de Liaison, "Le Frangals Commer01a1"
de la CCIP - ‘
-travaux 1nsp1res des exer01ces de Correspondance Commer01ale de 0. Glrault
(Foudher) et de Précis de rédaction de rapports, comptes rendus, proces
verbaux, notes et instructions de M. Audry (Foyéhefjﬁ
~articles dans Le . Monde, L'Express, L'Expansion, etc.

. =analyse des fiches dans D. Gueyraud, Comprendre la Vie Economique (Fbucher(

~
;;,

A
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AML 193a/Printém;:\I§é3: Francais économique et commercial - niveau avancé
Programme du, Semestre (tentatif)

But du cours: a. perfectlonnement i&ngulsthue dans des contextes’ "sc1encea
&conomiques et commerce®.
b. perfectionnement de| connaissances et talents permettant
de fopetionner )dans unimilieu d*affatres ou d'études
commerciales et économigues
c. perfectionnement des connaissances de la civilisation
‘fraqpaise_contemporaineNselon une perspective économique
et commerciale. e - ‘

Evaluation des étudiants: (chague dijvision représente une valeur
égale = 20%) , | ;
a. 3 examens 1es semdines du 21 fevrler, 21 mars,
25 avril W
_ b. 1 examen de fin de semestre
R ' c. rédactions -
d. compte-rendu N ~
e. participation
Y]

Textes: Lentz, Le Francais au bureau
' Paton, ‘Business Case Studies: French

Nuss, Export Marketing French (avec travail de. 1aborat01re)
Cumm1ns, Commercial Frefich

Semaine di 2 fevrier Cummins I, 1,2,3: o
Nuss I ‘ - ¢ s
Paton 1 . <5
I revues, journaux '

7 Cummins I1I1,1,2,3
Nuss II . - %
Paton IX > ’
14 . revues, journaux ’ ' - p
. . Cummins III,1,2,3 -
' Muss II1 '
Paton III -
21 ) revues, ~journaux
. Cummins 1IV,1,2,3
) Nuss IVa ' ' 0
( ; Paton IV - examen ) y
28 Cummins V,1,2,3 .o (
NussIVb -~
Paton V ’
2 mars .revues, journaux
Cummins VI,1,2,3
Nuss V. -
Paton VI
14 revues, journaux
- Cummins VII,1,2,3 ; -
: ’ w " Nugs Via- : S S
<L Paton VII
I revues, journaux.
' Cummins VIII,1, 2 3
Nuss Vib ' T .
Paton VIIT >
Q - examen .

. 38
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Semaine du 5 avril

11

18

25

.4“'

Cummins IX,1,2,3
Lentz |

Paton IX

revues, journaux
Cummins X,1,2,3
Lentz

Paton X ,
revues, Jjournaux
Cummins XI,1,2,3¢
Nuss VII

Paton XI

revues, ~journaux
Cummins XI1I1,1,2,3

qQ

. Paton XIT)

Nuss VIII

examen .
Cummins XI1I,1,2,3
Paton XIII

Nuss IXa

revues, “journaux

L
Cummins Xiv,1,2,3

,Raton XIV

Nuss IXb “
revues, journaux

[y

“)
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WHEN UNCLE SAM SPEAKS FRENCH, WHO LISTENS?:
A RATIONALE FOR BROADENING THE PERSPECTIVES

!

OF BUSINESS FRENCH‘COURSES

7 by.

Dr. J. Sanford Dugan S

Associate Professor of French
Department of Foreign Languages and Bilingual Studies
Eastern Michigan University ' ,
Ypsilanti, Michigan 48197 ;
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A Rationale for Broadening the Perspectives of Business French Programs

’

During the academic‘year 1979-1930, the Educational Testing Service,

under the auspices of the Council on Learning and with support from the National
Endowment for the Humanities, carried out a surVey among randomly selected
post—secondary institutions in the United States in an attempt to determine

what college studrnts know about 1nternational and global problems and systems 1,
The instrument included ques tions on student background as well as, a ll3 item
multiple-choice test of knowledge of world issues. - The latter centered on

- <

a dozen topics, such as Environment, Religlous Issues, International Monetary

-

. and Trade Arrangements, Arts ‘and Culture, etc. In a major aspect of the study,

described by John L. D. Clark, researchers sought to establish the relationship

_ between foreign language study and the level of ‘understanding of world issues:

"It is generally accepted, both by the lay public-and the foreign language
teaching profession, that the study of a foreign‘language is of considerable
positiye yalue to the student in developing a knowledge of and sensitiveness

to ¢ountries and cultures other than his or her own;"z, Surprisingly, it was
reported that no support for'such a hypothesis could be found in this study.

In fact,:the performance of foreign language maJors on the test of knowledge
ranhed seventh out of 13, well behind majors in history, mathematics, and ¢
engineering.3 It was further thought that results from the entire group might
mask a relatively better achievement by students who were quite proficient in
foreign 1anguages. In other words, those who were studying a foreign language
but had not’ reached a high level of prof1c1ency might not have had sufficient '
access to global information, whereas those with higher prof1c1ency would

have had an opportunity to improve their global knowledge by reading direct

sources in the language, Nevertheless, when the performance of those who

‘had high foreign language proficiency was analyzed, no appreciable improvemént

was found. "We conclude--on the basis of those data- available to the study--
that there is essentially no relationship between proficiency in a modern

foreign language and the overall level of 'global knowledge' on the part of

-of current U.S. college freshinen, seniors, ‘and two-year college students."

41
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One possible explanation of this findiné may be that the curriculum~of
traditional’ language programs has been orientéd more toward literature, bulture,
and the arts than toward broad global i¢-ues. | If, as teachers of a foreign
language, we ‘intend to broaden the perspectiveL of our students on world affairs,'

we must include in our curricula materials that provide information on those
. affairs.’ ' , ) '

A case inipoint~in recent years has been the growing interé;t‘among teachers
of foreign languages,“especially-French, in developing the capability to train
students in the practical application of foreign language skills to careers
other than teaching ‘Interest has centeredkaround programsedealing with skills
in areas such as business and Journalism.‘ The report of the President's , ‘~~j
Cnmmission on Forelgn ‘Language and Intermational Studies (1979) emphasized the

need to upgrade’ tra1n1ng in those areas for the Purpose of improving the
relations of the United States with the rest of the world More specificaliy,
much has been said about the need to improve the pos1tion of the U.S.-in
world trade; recent concern at the h1ghest levels of government has concentrated.
on the issue of maintaining free trade in the world market. Some indicators .
of the desire ‘the part of educators to orient training toward the world .
of work are. tijnzollgw1ng large ‘turnouts at régional and national Ebnferences

" on foreign languages for practical uses, indluding sessions at the 1981 and

‘ 1982 Modern-Language Association of America Conventions; a recent announcement

- of the-Chambre ‘de Commerce et d° Industrie de Paris5

shows that its summer
seminar in retraining in business_French has in the seven years of its
existencevwelcomﬁgmparticipants from 63 U.S. institutions, ranging.from A
Harvard Universit§ to high schools, representing 26 states coast to coast; the
AATG and the AATSP have established standing committees on the teaching of
foreign language for practical applicationt ,

These efforts have been undertaken, to a large extent, by people, like. the
present author, trained in a traditional fashion, with the primary, if not sole,

orientation, toward France as the source of cultural.activity. Certainly, this

was a satisfactory way to set our 51ghts when the goals were to lead students
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to an understand1ng of a foreign language and a rich culturalaheritage and
to make a contribution to scholarsh1p in a re1ative1y speciallzed area of
French 11 erature.

The new specialization demands, however, a different perspective.“For
‘those’ who would offer U.S. students a view of how their country relates to
other countries in practical matters; such as commerce,kthe p01nt of view
must include all cauntries of the world where the use: of French can result
in the establishment of fruitful relationships. ‘The? new orlentation invites
us to look not only at the wealth of cultural heritage bg@ialéo'at indicators
in other areas‘where communication is essential,;specificaliy in economic‘

activity. ‘ N ! , -
~ Since this is a new field for many foreign language educators, it‘would be"
useful to take account of the economic realities in the French-speaking world
.and the relation of the U,S. to it. An examination'of coursegy{programs, and
materials reported in the literature in the past dozen years shows that, with
some exceptiqns, the approach has thus far been overwhelmingly 1nf1uenced by
the dom1nance of France. Prior to the mid- 70 s, the 11terature*civ11ization e

syllabus held sway. Since ‘the fall af 1974, The French‘Rev1ew has published

nine articles on the teaching of French for applied purposes.6 Most "of them
deal primarily with France, w&}h an occasional section devoted 'to Quebec and,
sometimes, a mentign of other countries where French is spoken. A search of

-Foreign Language Annals from its origin in 1967 to the present reveals two

programs in commerclal French, both based on the economic Systems of France.’

The Modern Language Journal searched from 196% to the present, reports one

program w1th studies and trainee‘§h1ps in Belgium, as well as France.8n It 1s:
* likely, moreover, thatothe pedagogical hegemony of France will endure, since
many of the good materials available for the teaching of practica1 French to
U.S. students are oriented almost exclusively toward the HEXagon. (One notable

o -

exception is Patrjicia Cummins' Commercial French, which includes the Quebec

A 3 ’ 3 3 3 3 a
economy.) Furthermore, the premier international cerfification instruments

a
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continue to/be the certificat, diplome, and diploméﬁapprofondi of “the Chambre

- de Commercélet d'Industrie/de Paris. Attention neeﬁs to be drawn, nevertheless,

to the fabt that, from the point of view of the U, S} citizen, commerce is carried

on w1th/ many countries’where French is a vehicularflanguage, ‘and the economic

'activity of those countries warrants study as present and possible future areas

. of economic interchange. This study .does not need|to be . limited ‘to economics,

* 7 for cultural behavior inevitably implnges on economic behavior. -~ .- .
This article undertakes to examine the relati‘e importance of French—speaking

countries in their economic relations with the U. S., to show the level of economic ‘

activity in various French—speaking areas of the world and to demonstrate how

the study of commercial French can lead to broadened cultural awvareness.
l

| . S

ECONOMIC TIES WITH INDUSTRIALIZED FRENCH—SPEAKINGJCOUNTRIES5' : (—\\\
- The principal areas of economic interaction between counjaies are investment, 'w

-

exchange of services (ban&ing, insurance, transportat\“ﬁ' etc.), and commercial
data in these different areas

trade (import/export). The ready availability of

varies.' Investment and balance of trade (import/export) figures are easy. to

- obtain, whereas information on the exhange of services is not so available, at

i

least not on a. country—by—country basis. |
Economic interaction between the U. S. and French-speaking countries is

divided natuially between industrialized countries\and developing countries:
- |
The level of interaction with developing countries is much less than with

industrialized countries and will be discussed later.

When examining the economic interartion between _the U. S. and 1ndustr1alized

‘¥French-speaking countries outside France (i.e., Belgium, Canada, and Sw1tzerland),
the problem that immediately arises is that the data that are ‘readily available
~ are reported for the country as a whole, while the French-speaking population is
only a part of ‘the total population, and in all cases it is a minority. .This
tends to mask the role that the French—speaking population plays in the economic

relations with the U.S. We are, thus, led to make inferences ‘based on available

‘ data, although in some cases direct statistics support these inferences and




give a foundation for firm conclusions. ' ' - . ° .
As a basis of comparison and inference. ‘Table 1 presents the population and

language characteristics of the magor industrialized French—speaking countriesy as

well as the United-States.

"/ Table l

Population and Percentage of French Speakers in Industrialized .

e

' French«Speaking C3untries and in the United States in the m1d-1970'

: ' Population . Percent French= Total French— ) .
Country (mlllions) Speaking . _ < Speaking’ (nillions?
¥ Belgiun-Luxen- - o - | ‘
bourg . 10,22 ' L2 (’ ) 4.29.
Canada L - 23,50 : , 27 ' j6.35
Quebec  6.25 80 © . 5.00
France - 52.28 : 100 52.28
Switzerland 6.3 18 : 1014
U.S.A. 218.55 o <2.18
Sources: Europa Yearbook 1982 (figures are ‘from 1978) .
A. Valdman. Le Francais hors. de France (Paris, 1979) e \\$

At first glance. considering population alone, “one might feel that the importance
of economic interaction would be far greater between the U.S, and rrance than
betvween the U.S5. and other'French-speaking countries. But the reality is dlfferent.
The second and' third columns of Table 2 present data on the amount that. U.S.
investors have placed in private enterprises in various Ff%ncﬁ speaking countries
and on the income derived from these 1nvestments. If those figures are nuitlplied
by the percentage of the’ French—speaking population. as in columns 5 and 6, the
result is an estimate of how - much inVestment in and income from those countries

depend on the French—speaklng population,
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‘. . Table 2

U.S. Investment in.Industrialized Fnench—SﬁeakingfCountries 1979
. A -

- ‘

‘ .
K
-

Country Investment * -~ Income

’ Position - (in billions , o -
of dollars)* Z%French- Col. 2 - Col. 3
: _ _ Speaking X ' X
. o . . . " Col. 4 Col. &
S o . -
~ Belgium- e S 3 ' - 5
Luxembourg .6.39 . 0.98 47 . 2.68 - 0.41.
Canada’ 40.24 - . > 5,52 27 . 10.87  1.49
France - 8.02 0.98 100 8,02 0.98 .-
Switzerland 9,70 2.00 - 18 1.75  0.36
*Souree: U:S.nStatistical‘Abstnact,,1982

- . .

Great caution'muﬁt'be‘exercised in interpreting these figures, for theyi
do not necessarily show a direct relationéhip hetween the language of a portion
of the population and that portion's investment ties with the U.S. For instance,

- in the case of Caunada, the level of U. S investment in Ontarlo, with large

~automotive production, may,be proportlonally greater than in Quebec,'ghere raw
materials dominate. Neverthefess, sincé these®are the data readily ebaiiable,
it does not seem rash #o say that whlle the French—speaking populatlon of
industrialized countriels outside France may be less than one fourth that of
-France, ‘the rple that these varlous populations play in the U.S. 1nvestment»,
picture may be 51gn1ficantly greater than would be expected by numbers of -
people alone. For 1nstance, the flgures for French-speaking Canada in columns

-5 and 6 are greater than ‘those of France. whlle the sum of’figutes for French-

LY

speaking Belgium ahd Switzerland is more than half that of Francé™
{- '

'
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When we turn to the balance of trade, a similar picture emerges . Table 3

T

presents an analysis based on imports and expg\ts. s

.

- o .Table 3 .. o : . ' Co e,

U.S. Tade with Industrialized French—Speabing Countries l979
\ ] . . ) RN » - -

Country . . U.S. Exports - U.S. Imports ZFxench- . Column 2 Column 3

' ' to country from country speaking X , X .

_ ($ billion)* ($ billion)*- . - Column 4 Column 4
Belgium-Luxembourg  5.19 ; 1.74 . 42 © 2,18 - 0.73

. SN . : : | —

© - Canada * ,33.10 ] 38.05‘, .27 . 8.9%  10.27
France ' 5.59 - 4.79 100 7, 5.59.  M79
. . .Switzerland 3.66 ' 2.0 . 18 0.66 0.38

*Sourcef U.S. Foreign Trade Annual (Department of Commerce)

4

The extent to which caution must be exercised in using these data may be seen in
the following comparison. while the multiplierfused in Table 3 for Belgium-
Luxembourg is 0. 42 the proportion of exports attributable to "the Walloon region
and 3russels for’ 1978, as reported by. the Belgian government is aboutqﬂ{ 9 ‘With
these reservations in mind, it isJinteresting to note’ several -things. First,

the French—Speaking population of Canada, while only one- eighth that of France,
seems to play a role equivalent to that of France in trade with the U.Ss. '
Furthermore, the total of trade with Belgium—Luxembourg and Switzerland is” on
‘the order,of one fifth to one half that of France, whereas’ the French—speaking
population ofvthose two areas 1is one ninth that of France."Moreover by
comparing?exports with imports, it can be seen that the U.S. balance of trade
with French—speaking Belgium and Switzerland appears to be more favorable than

with France or French-speaking Canada’




LY !/ /
& ! \e
_In the case:of Quebec, it is poss1b1e to examine more directly the level of

trade with- the u. S. and, using some " conversioens, to compare it to the figures\for

e

France, Table 4, based on statistics published by the Quebec government, shows\the

amount of exports from Quebec to the U.S. and the amount of imports frém the u. S.

_ in 21979 in Canadian dollars. Using the average currency exchange rate figure
for 1979, the amounts are converted into ‘U.S. dollars. In Table 5 these figures
are combined with those reported by the U S. government for trade with France ,,f
and- are submitted to the same conversion by relative population as above.,

<

-~ ' Table &4 . v

Echanges‘commerciaux Québec - Etats-Unis en 1979 '
I'4 . R - ) ; i 3
‘ o : ' ' Fonds ' TN
/ : canadiens¥* U.S. Currency
Exportations chargées: au - | " ’
~ Québec 3a destination’ ' : L .
des Etats—Unis o $7,78 milliards  $6.61 billion .
Importaﬁions dedOuanées . ’
.au Québec en provenance : . o
des Etats-Unis' a 6,23 milliards 5.29 billion

.

$1.00 U.S. = $0.85 Can#®* "
~  #Source: Bureau de la statistique du Quéhec

*fﬁource: International Monetary Fund

: Table 5
U.S. Trade with France and Quebec in 1979 .,
(Billions of dollars, U.S. Currency) _ /;\
Country U.S. Uu.s. . - %French . Col. 2 Col.3
. Exports Imports Speaking . X : x '

' ) Col. &4 Col. &4
France  5.59 4.79 " 100 5,59 . 4,79 ~
‘Quebec 5.29 - 6.60 80 4.23 5.29

48 -
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While the same¥%aveats expressed #fbove should be evoked, these figures are
more specific and- arque more forcefull§7for the importance of trade w1tthrench—
speaking Quebec. Another important aspect is the recent political changes in
Quebec province that have given a greater importance to the French language than
prev1ously Although it may have been possible in the past to carry out much of
one's business in Montréal in English, it is becoming 1ncreas1ngly§important to-

Aknow French in order to deal with Ouebecois ‘businessmen on their terms.

It‘should “be pointed out that while the figures.in the tables above are
taken for one year, the relationships hold true dver an extended period. The
' relative position of France and other French-speaking cduntrles'ln econom&c
relations with the U.S. 1s approximately the same over many years. SN

The immediate imp11cations of the above analys1s for the teaching of |
commercial French are clear First, Af we are training U.S. students to takevf~; {\
\ogjcions in their country s economic interactlon with French—speaking populations,.
we should try to give them a clear picture of the economic relationships between
these counftries and the u. S Secondly, we should include in.our curricula ”
and evaluation instruments ‘material that réflect the economic and cultural
j\*-\life of French—speaking regions that arec of conL1nued economic importance to
U.S trade.

U
N

. ECONOMIC TIES WITH DEVELOPING COUNTRIES

’~

v

_An important aspect of future U,S. economic ties with the French-speaking
world will be’in trade with developing countries. As‘the economies of African
countries develop, they will seek a greateryaccess to markets in the industrialized
world. Conversely, U.S. investors and exporters will be attracted to p0ss1bilities
on that continent. It wquld’be naive to predict an abundant expansion of development
in that area, but there are indications that countries such as Algeria, Ivory Coast,

and Cameroon“are interested in 1ncreased economic ties with the U.S. 10

~

2
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This area includes some of th poorest countries in the world - In order to

determine the level of relative’ eSo omic activity, we can look at the Gross National
Product per capita. Wnile this stati tic does not tell anything about the distributior
of wealth or the purchasing power of. t consumer within a country, it is, ‘nevertheless
useful as a measure of relative economi .activity. It has been shown elsewhere '

useful that, in comparison to other world languages,'French—speaking areas have a

relatively high rank in economic activity among industrialfzed countries, whereas,

i
8

among the developing countrie%, those where French is. spoken show a markedly lower *

S

'relative economic activity compared to areas where Arabic and even Spdnish and .

Portuguese are spoken. u _ .

Within the French—speaking world, the relative economic act1vity can be seen

*

'by comparing the GNP per capita of the various regions as in Table 6.

Table 6 - :

, h POPULATION AND GNP PER CAPITA OF VARIOUS -
’ FRANCOPHONE REGIONS
Region (number of countries h ' , | : )
or governmerital units) . o Population ‘ ggilz:: ;35;;3 (in u.s.

leIndustrialized countries ) : ..
outside France (3) . A 11,816,000 9,430

¢~ France (1) - 52,278,000 - - .8,416
North Africa (3) 43,498,00p - 938
Caribbean and South America (4).. 5,526,000 646
Indian and Pacifif Oceans (6) 9,589,000 o 551

iba (18) 93,523,000 308

A\

This table shows the dramatic difference between the devéloped -and the developing
countr{;\) But it shows also that the large population of sub-Saharan Africa provides
.a potential for future development. While many different native languages are °

‘ represented among the people. of that region, French gives access to theit 1ndustrial

and commercial activities.

| \
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Without going into_detail about'thisdregion; it- can be said- that the
‘discovery of oil hasvraised'certain countries, such as Gabon and Ivory Coast,
" to an ecopomic levél that draws more interest. Furthermore, the interior countriesc
of the Sahél region, like Mald, Upper Volta, and Chad,.which have: poorer agricultural ‘

. possibilities and less access to worlq trade, are significantly less well off than

-

their coastal neighbors.
As might be expected, the amount of trade between the U.S. and any one of these:
countries is at present, quite low. But, taken as a whole; the-French-speahing
» African countries, including North and Sub-Saharan Africa, account for economic
interaction that is not negligible. The figures in Table 7 provide some basis for

. - * F'e [0
comparison. : . . .

. - Table 7
» SOME MEASURES OF ECONOMIC RELATIONS BETWEEN -U. SX AND AFRICA (1979)

U.S. Direct Investment,in ﬁeveloping Africa

-0”(all but South Africa)* oA o -' $3.03 billion
- U.S. Income from Investment in Developlng ., . '
Africa (all but South Africa)* oL - 1,30 billion
. U.S. Exports to 24 French- Speaklng African - . o
Nations** ' . 1.58.billion .

. U.S. - Imports from 24 Fren —Speaking African
Nations#** : e >

6.67 billion -

=Y

*Source: Statistical Abstract of the U.S. o ' BN

**Source: U.S. &breign Trade Annual ‘(Departmentﬁof Commerce) ' CoL-

The f1rst two statistics, Diréct Investment and Income from Investment, are

i“\n]

substant1a1 but includ all. countries' of the continent, exclusive of South Afr1ca,
(
i&ures were reduced by half, to aeéee~ﬁ—_or those areas where

Nevertheless, if the £1
other colonial languages (English, Portuguese, Italian) dominate, and compared to
those in Table 2, it would be seen that U.S. investment in French -speaking African
countries is not far behind that in Sw1tzerland and income from investments is better

than that from Belgium or Switzerland - Similarly, by ﬂomparing the flgures for
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imports and exports w&th those in Table 3, the relative importance of the African"

bloc in U.S. trade with French-speaking countries. becomes apparent;: U S. exports s

]‘are similar to those to French-speaking Belgium and Switzerland, and U,S. imports

" are'on the order of those from France and French—speaking Canada. It must be

kept in mind,.however, thati>80% of the imprts listed in Table 7 are attributable
to oil-exporting countries. ’ ‘

CULTURAL PERSPECTIVES

The question of the cultural value of becoming aware of the importance of

U.S. economic relations wyth various French—speaking countries is vast, to say

‘the'least, To take a salient eiample, in the area of political science alone,

students would inevitably compare the U,S. system with a variety of other systems.
They would see how the quasi—socialism of\buebec exists in-constant tension with
the federal government of Canada. They would learn that the monarchy and Catholic

religion in Belgium are the main factors unifying a ‘nation of two widely divergent

-linguistic groups. They,would see how Alpine geography makes the cantonal governments

- of Switzerland"more important than the federal government. They would see a range

Aofigovernments‘in Africa, including monarchy, socialism, dictatorship,'despotism,
and civil war. ' '

In his book The Cultural Environment of" International Business, Vern Terpstra

analyzes the aspects of culture that export-oriented business people must take

into ‘account if they want to be successful in communicating the attributes of their
l") -

products to- people of other nations. .The first. chapter is devoted, as one might

expect, to languages. Few. language teachers would argue with the primacy Terpstra

. thus gives to languages. For the uninitiated however, it is necessary to point

out that an essential prerequisite for effective communication with potential customers
from a foreign land is an awareness that thedr language has an idicmatic character

that often reflects profound “cultural differences. Terpstra and otHers have shown s

. numerous instances, many of them amusing, some tragic, of a-mistaken impression given

byfthe faulty translation of an' advertisement from one language into another.

{ ' . -



The next chapter of Terpstra s book, placed in ranking order of importance,
.is about religion. Through-ignorance of the religious customs and beliefs of a
“country, the prosﬁective exporter may'niss the‘opportunity of appealing to cer-
‘tain cultomers or run the risk of offerding them. 1In this regard, it is impor-t

) tant to note that}zhe Educational Testing Service study on global knowledge of
college students, of the thirteen subject areas tested, the one in which all groups
were weakest was Religious Issues.-]:3 This may not be very s1gn1ficant if our stu-
dents uere to 1limit their scope to the industrialized rrench-speaking countries.
where judeo-christian religions dominate. But if they wanted to deal with develop-
ing countries of Africa, they ypuld.encounter animism (ancestor worship). Jn “
West Africa and North Africa. they would have to be aware of Islam. .In the latter
case, this might mean not expecting.to do business on Friday, especially in th v

: morninév when the devout Moslem is ittending a sermon. More important, it would
involve.understanding that since the charging of interest is forbidden by religious
law, the Moslemtbanking system must'have'a basis of oberatibn other than what we

~

understand as credit. @

e

Wnile it is not suggested that thc commercial French curriculum attempt to

613

cover the broad areas of interest:ﬂmplied in studying the cultures of French-speak-

ing countries, ff is, nevertheless. ncumbent upon us to introduce to our students

P

the range of poseibilities that exist for economic and cultural relations of the -

United States. It would seem short-slghted to neglect them,
\CdNCiUSION B
The training of merican students who aspire to play a part in the inter-
national trade carried out between bisinesses in their country and those in the
french—speaking uorld will be deficient unless it takes account of the important

economic ties that link the United States.to areas such as Quebec, Belgium,

and Switzerland and of the possibility for increased economic relations with

-
e
'
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deVeloping countrles in North and Wbst Africa.' It is time to make the economic

yqtens and cultures of these counurtes an integral part of the curricula and

teétlng instruments for programs and'courses in bu51ness French. The prlmaxy'alm
{

offthese courses " is. naturally, to develop languzge ccmpetence in a.specialized

- oy
;»aﬂea, but language has to have something to say. The content of courses at the

" . . : - , .
intermediate and advanced levels is of considerable significance. Without seeking

.to emulate thd thoroughneéé of'courses in geography, historf. pol{tical seience,
. internatlonal economics, or 1nuernatlonal market1ng, which properly belong in other
departments, business French courses need broader perspectlves which include / '

countries that are of importance to the United States economy today or that may be

Iy 3

of increased consequence in the future. Furthermore, the 1nclu31on of varlous

’ other*cpuntfies;will require expdsiire to a diversity of d1ffereht cultures,‘which-'»w -

h
can only lead to a better understanding 6f our own way of 1ifé.

”

EASTERN MICHIGAN UNIVERSITY \ ‘ o I
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BUSINESS FRENCH AFTER SIX YEARS _ §

ka_A success Sstory-

YV [
o

In 1976, Eastern Michigan University became the first North
Amerlcan Center to prepare students for the Diploma 1n Bu51ness
French from the Chamber of Commerce and Industry of Paris (C.C.I.P.)1

Encouraged by the success of these students, the Department of
Fo}eign Languages 1aﬁhched a comprehensive prograﬁ ig Language and
Internafioqal Trade at both graduate and undergraduate levels, in
French, ‘German and, Spanish.

Between Fall 1976 and Winter 1982, 76 students took our Business
Freﬁch courses givén in two semesters but I qill limit my sucess story
" to our former stu%ents recipients of the Diploma of Business French
of’the C.C.I.f.

Among 46 students’of‘the 53 ﬁho took the examinétions, 16 were
full-time ‘High School ;eacheré enfolleg in Graduaté_School to keep

their teaching certificates up-to-date. leen that our uanEISitY\lS

N2
E surrnunded by three other large universities within a radlus o% \_/)

2 « e \ B
miles, we asked for the reasons of their selection. The questionnaires

©
s

they_completed on.this subject.indicate that the Business French pro-
'grémbpromoted by ceclleagues, fé:mer stgdents or by our visigs to

High Schools attracted them bécause:

1. The Business French courses offer an upﬁer—level of study-of

modern French (vocabulary, grammar, oral.éxprESiion) as well .as a
_continually up—datéd coursé—work.documentétiop on the political and

’

socio-economic aspects of French life. It is a civilization coutrse

-~
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e

with a linguistic, commercial and economic orientation.

-

2. Teachers, realizing that students are foregoing langu%@e studies
because certain parents believe~?%em to be a waste o£ time, wish to
show. that, on the contrary, the knowlédge of a foreign language is
an edge against competition in the.geafch for a job. These teacﬁers'

{ v

have made a concerted effort to incorporate business French vocabu-

!

lary in the 4th year High School curriculum. The main obstacle to the
rapid development of such a program seems to be the necessity of team-
teaching with colleagues who are not trained to teach the-.subject.

The establishment of official programs.ét this level is met with a

certain degree of resistance.
Among the 30 other holders of the‘Digloma, 21 were candidates
for careers in business or industry and 12 found jobs whieh did not

require a knowlédgg of French. These ?tudéntg, like their competitors
. . .

no doubt, had taken courses in Business. It can be assumed that their

knowledge of Business French gave them a certain superiority over '
. ’ ¢

. J ) t
other candidates for the desired positions.

’At last, I will speak of the nine individuals Qho are employed

by firms which require an excellent knowiedgeléf business French tech-

niques ‘and a good busiﬁess'background. Phese former students all received

e

their C.C.I.P. Diploma with honorable mention or very-hohofable meﬁtion._

They all worked toward an M.A. or a B.A. in International Trade or

a B.A. with double major-in'Business Ffehcb and Management, Marketing,

Accounting or Finance. In addition, certain of these_stqdents, thanks

to our exchange program, studied at the Ecole Supérieure de Commerce
. :

=

jal

sy
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of Paris, Rouen or at the CERAM at SophiaaAntipolis (Valbonne) and
did an internship of several months in a French firm.

Let us now move to a few success stories.

1. Ernest DEMARSE. Class of 1978; spent 6 months at the Ecole SupZrieure
de Commerce de Paris (Sup. de Co.) and interned for 3 months at the
4 _ Compagnié‘Généréle de Surveillance. (a large international concern) in
N .

their Frozen Food Division. His internship thesis is entitled: Market

Sfudy for Frozen Food and Deep Frozen Products. His research necessita-

¢

ted an elaborate survey of French ports and their refrigerative

w

installations. This stu%y was presented in English translation at our

Undergraduate Symposium in 1979. At the end of his internship, Ernest

~

was offered a permanent position with his firm which.he had to turn

¢

down in order to return and complete his B.A. at E.M.U. Shortly afte;ward,

he entered Ford Motor of Canada, LTD as 8ales Analyst. Since then,

after two promotions, from Fleet Analyst in the Leasing Departmegt

]

¢ he became Field Manager for a territory which extends from Toronto

i
to Ottawa and along the St. Lawrence River. An excellent company

v

performance review has led him to hope for the position of Division C.

Fiefd Manager at Montreal-or Quebec. After two years of High School
French.and four yeafs of French ai Univeréity level, with'a program
of busiﬁess studies and_ specialization in Mafketing and "Management,
he,is making a ;eﬁafding career for himself. He frequently receives

a new Mercuty-Marquis and has his own expense account.
LY .

-

3

2.'Ja¢&Leline NINCIC. Clj;s of 1980, entered Renault S.A. in Detroit .

that same yeargas a secr tafj—translator. After 8 months, Management
\

1

-

~ ' N
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Production Control Specialist. This entails preparation of production

‘ b A
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sent her for an internship at the Boulogne-Billancourt plant (near

Paris) and upon her return she was promoted to Assistant for Eponémicu

Studies. Last July she became Administrator Renault Contracts. She

draws up equipment contracts between Renault and A.M.C. and oversees

their execution (arriﬁal of -and payment for equipment.) She is in
contdct with the departments of accounting, finance and engineering.

She also negotiates the transfer price of imported vehicles (R5, RS,

@

Fuego) and is in daily contact with France. She travels occasionally -
to Kenosha, Wisconsi? vwhere the R 8 Alliance is in part manufactured

and assembled. If she wishes, she can return to the University for;further‘

cost. I should add that her native language

e

is French since,sﬁh\zas born in Brussels: - o

\

3. Mary GAUTHIER, class of 1980 also started out as a secretary at

Renault-Detroit and was promoted to the position of Price Analyst

for French and American parts. From Renault, she moved to A.M.Cr as

. control document which lists past sales and predicts future sales,

which then determifie factory production and car inventory levels.

The Company has twice sent her to France and she has travelled exten-—

sively in the United Sﬁates on Compahy Business. She has participated

3

in training seminars offered by A.M.C. particularly in the area of

computers, and she is continuing her unlver51ty studies in view of

. P -

becomlng an ‘engineer at Company expense. She began her French studies’

in High School.

.
e



- traffic* (imports, exports, customsmg She travels for the firm and
. . b
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4, Let's move on to Carolyn WILLIAMS, also élass of 1980. She entered .

Chaussor Trading Company in 1981 as Administrative Assistad@ and was

given a 157 railse in salary‘after one year. She 1s 1n charge of the

secretariat, accounting, translating and control of international®

visit;Kenosha,‘Wisconsin for contacts with.A.M.C. The French group
Chausson which originated with’ the famlly enterprise Chausson-Fréres
near Parls, manufactures heat exchangers (such as radiators) and air
conditioning.condensers. They also produce car bodies and entire cars.
Chausson Trading Company implanted itself'in Detroit one year ago and
Carolyn has an 1nte1est1ng future thanks to her hard work, an excellent

\

L.
knowledge ofiFrench Business practlces and a well developed sense of

organization. She is trilingual and speaks German fluently.

(,;Z! . ‘ - . . . \
5. Lisa ROGERS-LEE, class of 1980, entered Bloomindale in New York

as a Trainee Assistant Buyer. Because of her husband career plans she

. B .
was transferred to the Bostohn Store in ‘Milwaukee where she was promo-

ted Branch Sales Manager. She hopes to become“Buzer:for Europe - next
— . - —

year.

6. Jeanne WROBEL-KESHISHIAN, class of 198l. Jeanme spent 6 months
at the Sup. de Co. in Paris before gbing'to the Régie Renault in Bil- -
1ancourt (near Paris) for h?r 1ntership Her thesis is entitled' The

~

Social and Economic Issues of. Robotics. This work was presented at the

9

‘C.C.I.P which bestowed upor her the neuly creatd Advanced Diploma of

S . ' " .‘_//

Business French at Master's level with Honorable Mention.

.
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Upon her return to Michiganaéhe was hired by Rapid—Charge Corporation,

Al -

a concessionary of Frigofrance establisheo-only a few months ago in

0

f,

Detroit. She , like Carolyn Williams,is Administrative Assistant and <X

o

is involved with marketing, sales and translations. She has traveled
fﬁ\the'United States for the Company and will be sent to Paris. She

]

receives a commission on sales , has an expense account and has the -
opportunity to go to the Nantes Headquarters for recycling One of - )
her admirers remarked  that "RapldCharge will have a Vice-President
with reé finger- nalls'" I.met Jeanne 1in my Beginning French class,
first semester, five years ago. Her paper on Robotics was presented
at our Undergraduate Symposium last March, in English.
< ﬁ( Among our former interms, I would like to cite Peg TROTZKE,
(\ﬁh School teacher, .lass of 198; who studied at CERAM, neer Valbonne

and did an internship at the newspaper Le Progrés in Lyon. Her thesis

entitled Le progrés and Computers examines the problems created by

the rapid introduction of computers into. a large group of journalists.

Upon her return, she also euntered Renault in Detroit but a serious

[y

automobile accident forced'hé& to limit her activities. She teaches

AN '

part-time. ! . . .

8. A-surprising case is that of Lucy BUXTON, class of 1981, who,

after having studied at the Sup. de Co. in Paris‘diﬂ her internship

at the Orfévrerie Chriétofle, rue Royale in Paris. There she prepared

~ [

and excellent market study destined to the New York subsidiary, only
to discover that the acadenic world was her true calling; She must be

an excellent High School Teacher given her fluent: French and her

. 1 .
knowledge of Business practices and Parisian life.
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9. I also will mention the caée of three natives of the Ivory Coa;t

who, after studying English in the Merchgpt Marine fo{/zlyears in Canada,

. ca@e\to Eastern Michigan University to obtain their M.A. in International
" Trade and a Diploma in Business French f;om the C.C.I.P. Two of them,

Mr. COULIBALY and Mr. FADIKA did an internship 'in France before

returning to Abidjan. I don't have any recent news.

Cgrrently enrolled in our Exchange Progfam,‘DeBra SWANBROW class 198é
ig starting her internship at La Régie Renault, after 3 months of
stqdies at ?Q? Sup. de Co. She is.working in Advertising'and d6ing
research‘to'aliCe her internship thesis on Furopean Advertising of‘

-

mid~priced Renéult automobiles.

Finally, Lisa OLTMANNS, class o% 1982 is only a Junior. She .is
_currently studying at the I.U.T (University Technological Institute)
in Céeh»(Normandié) thanks to a Rotary Club Scholarship. In June she
will begin a 3 months)internship in Céeh and enter the.Sup. de‘Co. in
Paris in the Fall. She will then start awéecond intership either in

Paris or in Caen. She is in the process of writing a thesis begun at

E.M.U. last summer and entitled: The Implantation of a French Firm

in Michigan, - U.S.A. This paper was _ read in English by one of

her friends at our Undergraduate Symposium in Marcﬁ. Lisa will be the

second of our students'to attempt the Advanced Diploma of Business French

at Master's Level and to go to Paris to defend the thesis at the c.C.I.P.

She plans to go into banking.

£

B
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"In conclusion, if about two thirds of our former students were

1

able to find a job .in Michigan despite the éﬁneral economy and the
automobile etonomy cfises, half of them are assured of a career in inter-

national business. The highly selective nature of the C.C.I.P. examina-

1

tiéns offer a guarantee of their knowledge of French Business practices

and current French ecconomy, while their general business education was

assumed by our.accredited Business School. It is hoped that the other
Centers of preparation for the C.C.I.P. Diploma (more than 50 in the

* U.8) will keep themselves informed of the activities of their fqrmer

-

students in order to confirm to the aqministration of our High Schools
and Universifgg;\the well grounded value of these studies. The need
for persons with Foreign Language skills in conjunction wiqh Business
School training'ﬁ;s been well documented.in a 1982 survey of employers
in Michigan and nearby states.2 - The results of-this survey, the

positions obtained by our former students and the work of my colleagues

in German and Spanish anticipate a wider success story.

Brigitte Muller
Professor of French
Eastern Michigan University
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Footnotes " -~

1. Brigitte Muller, "A Marketable Skill and an Intérnational Diploma,"

Foreign Language Annals, 11, No 4 (1978), pp. 397-401.

4
2. John R. Hubbard and Robert A. Ristau, " A Survey of Bilingual

Employment Opportunities in International Trade,'" Foreign

Language Annals, 15, No 2 (1982), pp. 115-121.
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COMMUNICATING WITH THE PURVEYORS OF HAUTE COUTURE:

FRENCH FOR FASHION DESIGN AND MERCQANDISING

by

Dr. Beverly Branch \

Assocliate Professor of Franch
Kent State Unilversity
Kent, Ohio 44242
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Dr. Beverly Branch

FRENCH FOR FASHION DESIGN AND MERCW#NDISING
€,

s

In May 1981, the presidenf/gf Kent State University announced to \
the COmmuniﬁy—at—large that a major gift, estimated conservatively at
five million dollars, but with a potential value that goes far beyond
its intrinsic worth, had been made to the‘University by New ;ork City ,
fashion magnate, Jerry Silverman, and his principal designer and partner,
Shannon Rodgers.

Mr. Silverman, a native New Yorker, after graduation from Harvard
Law School, worked in a New York City law firm as-a’LEiai lawyer. There,
he often represented clients in the fashion business. Intl93é, he left
the law, and joined Martini Designed, a fashion firm specializing in

cocktail, dinner, and evening clothes; two years later, he became a vice

president of the firm.

4
After a f . -vear stint in the Army, Mr. Silverman resumed his work

with Martini 1» . igned, where not long after his return, he intéryiewed

and hired an army veteran named Shannon Rodgers. In 1929, they formed
their.own firm, Jerry Silverman, Inc., which became knoyn internationally

as one of the leading manufacturers of better ready—té—wear wéﬁen's clothing.
For twenty-four years, Silverman and Rodgers held a position at the top

of their industry--an industry where the life expéctancy of a firm is only

N

-seven to nine years.

Mr. Rodgéfs‘is a native of Newcomerstown, Ohio, and is a direct

descendant of Jonathan .Chapman, known as "Johnny Appleseed.'" -During his
: ' . N » ,
youth, he divided his time between the family farm.near Newcomerstown,

’

.

and: the family home in Clevéland Héights. His artistic studies began in
<

Cleveland at the Cleveland Center of Art. He worked in theater-design

67
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at the Community Playhouse, and was cucouraged by the sculptor, Richard

~

Gregory, to go to New York Clity.

In New York, he worked for the Bgrgmgn Studio, and the costumes he
did for the play "Warriér's Husband," starring Kather!ne Hepburn in one
oflher carly Folcs, s0 imprcssed Cécil B. DeMillc.thaﬁ hé hired Rodgers
for his "Cleopatra." Ultimately, the designer wofkcd with most of the

major studios in Hollywood. Then war intervened, and following a five-
year tour of .duty, Rodgers returned to New York, rather than llollywood,

-

met Jerfy Silverman, and their business was launched. . .
During the past twenty years, Rdagers has been amassing an extra-

ordinary collection of period costumes.. His collection forms a comprehen-
s N P \

sive survey of fashion as it has ghanged from the early 18th Century to

t
7

the~present, and includes not only costumes but paintings, objets d'art,
and antique furniture,.
This spectacular gift from Messieurs Silverman and Rodgers, enhanced

by matching funds obtained from private donors and corporations across

f
t

. A .
the country, will allow the University to do two things: '(1) to ekpqndv‘

its current academic major in fashion design and merchandising into a

~

new and independent School of Fashion Deéign and Mercﬁandising;.patterned

after the Fashion Institute of Technology in New :York«City; and (2) to
establish a Costume and Fashion-related Museum, which will be not only'a

source for student study, but also a full-fledged museum for the instruc-

’tion’and.enjoyment of the public.

>
‘

Both of these projects are already well underway. AjSteering Com-—
Q._)}" . .. >
mittee for the new School of Fashion (which will be housed under the

College of Fine and Professional Arts) has been named, and is working

industriously. A Search Committee was set up to find an appropriate

) | '. 68
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director for the school, and just recently, Mrs. Gladys Toulis of the

Pratt Institute in Brooklyn, was named to that.post, and will assume

<

v «

her position on July lst. ~’

"
¢ . Al

Plans are underway to revamp Rockwell Hall, the‘original’Kent State
Library building, to house the museum. .Rockwell is probably fhe most :_ N

gracious building on_ the:campus. With its ornate cornice work, high .

~

ceilings, massive columns, marble stairs and railings, and beautiful wood

paneling, it has the elegance to provide a.perfect setting for the rare

N ) ] .
and precious items included in the Silverman-Rodgers 'gift, A
In the meantime, the gradual, but steady, transfer to the University ‘ ;

- m

At 3

of these exceptional pieces has begun. They include an extraofdinar&

collection of irreplaceable period costumes and accessories, jewelry,

RN

hangings, silver, china, and——aé mentioned above-—objets d'art, rare
paiﬁtings, and antique furniture, gathered.ovér many yeafs from a}l over
the world, and often exhibited. For .example, the exhihit on "The 18th-
ceﬁtury Woman"' héld a& the Metropolitan Museum of Art last year, cun- 
tained many costumes belonging to Mr. Rodgers which will eyent&ally_he on

display in the Kent State museum. The entire collection is now housed

i~

in New York City--on display in several museums, spré&ad throughout-the

-

-various homes and apartments of the donmors, and in warehouses.

o

E In connection with the transfer of these articles t?'Ként'State,
another event of consi&erable magnitude has ju§t taken place: Stella
Blum;’curator of the Costume: Institute at the Metropolitan Méseum of Arg, “
and the person responsible for staging the fascinating exhibit on "Thg
18th—c--atury Woman," has accepted the post of Curator at our Fashion .

\ ) ; .o . . w©
\\ - Museum. After many years at the Metropolitan, her willingpess to come
to thé Midwest to take cﬁarge of:t%e Silverman—-Rodgers collection can

Aruitoxt provided by Eic:



A

O

ERIC

Aruitoxt provided by Eic:

3

Az

v » _French for Fashion Design and Merchandisingji

only underscore the importance of the treasures these two men have

/

offered to us. o

" The abbye.background, I hopq, will have illustrated for you the
need for o;r depariment's newly-instituted course, "French for Fashion
Design and Merchandising'--which I have developed and am curreﬁtl&
teaching., X _

3 _
My‘own involve%enc began in the autumn of 1981, when my>chairman,

Dr. bougla§ Radcliff—Umstead, asked me if I would make plans to offer,
during the fall semester of 1982, aﬁ intensive course on "French for

Fashion Design 2nd Merchandising." Having just read, in the French

Review, the intéfesting article by Dr. Benjamin Ebling and his>C011éague

.

"in merchandising on the "French for Fashion' mini-course at Western

Michigan, I was quite amenable to Dr. Unstead's sugéestion. In addition,

[73 B "
, I was well aware that such a couv: . : it nicely into the series of prag-

“matic courses whitch our chairman has instituted since coming to Kent

State six years ago-—courses like Busipess French, Business Spanish,

Spanish for Criminal Justice, and Frehch for Travelers.

To prepare &t} ound for the course, I spoke first to our Dean

of Fine and Professional Arts, and our.fashion design and merchandising
professors, all of whom were most enthusiastic. T wrote a-description
of the course, attached i! to a simple questionnaire where the students

could express their intes.-st in the course, and had it distributed to

. r
the students in the desi,m and merchandising program. We were very

encouragéd when I received a positive response of 75-80%. My next’

¢

step was to talk to the "2 and Department Chairman at The Fashion

Institute of Technology In 2w York, who also were very supportive «nd

urged me to go "full speed 2head"--—as did Ben Ebling at Wester:: !li-nigan,

Y0

4;J
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when I telephoned him to learn more about his mini-~course. .Ultimately,

in this first year, when the students in Fine and Professional Arts

have no language requirement»whétsoever, twelve excéllent, and highly-
: © -

. N
motivated, students signed up, and have continued throughout the year.

. Next year, no doubt, the class will be a bit lafger, since there will be

a general education requirement in effect for all areas of the University.
What I did not realize when I agreed to develop the course was

the magnitude of the challenge I had accepted: wultimately, I was to

1

teach basic French to Fashiod Design and Merchandising majors who had

had no previous instruction in the language, and at the same time, aid
’ . -

them in learning specialized vocabulary, which would be useful. to them

not only in everyday situations in France but also in special instances

‘

?
where they wguld be dealing with the haute couture fashion houses, with
/

fabric designers, and the purveyors of all kinds of fashion-related
accessories for both men and women.

After hearing some of my prospective students, in their initial

inrerview with me as they signed up for the course (the instructor's per-

mission is required), speak of "howt koter" (for haute couture), I became
more determined than ever to give these future fashion éxecutives,
boutique owners, photographers, or artists, a very firm grounding in
French phonetics. .Consequently, the first thing I qid was to teach them

the phonetic alphabet, and give them daily practice in transcribing into

.

phonetic symbols simple, one-syllable words, which I would dictaﬁe-to them.

Next, I settled on a set of basic ''expressions courantes," dealing

\

with greetings, introductions, self—identification,Jnationality, formulas

of politeness, telling time, and days and dates. I presented these to

the students, and accompanied each with ‘a phonetic transeription.

N
N\

N

N7
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Gradually, their oral dictation$ became more extensive, congisting of

words of several syllables, or even an entire short sentence like ) )

‘ ~"Je suis américain' or "Il est onze heures."
. .

¥

Quite soon, 1 added to®these ba French phrases, some very~

simple units dealing with specific'fasﬁ"on-terms. For the first one, .
I gave them Rodier catalogues. For each item in an outfit, ‘I asked
them: "Qu'est-ce que c'est"? (in French, both written and oral, and

. - L I .
in phonetic script), with the answer given in the same manner: "C'est

4

une jupe, ce sont des gants', etc.

¢

Even in the early SCages of the course, I found extremely uéeful
the simple ads from Frencﬁ and American fd&hioﬁ'magazineg. For example,
one barticular magazine had a series of abopf ten pages on Yves St.
Laurent, each page listing his name éhd picturing one product: linge

/‘v ! . . .
de maison, parfum, beaut&, maillots de bains; etc. These, too, I

presented to the studenis, giving them at the same time a phonetic

. > ¢

transcription of the words. To back up this visual material, audio
cassettes were mad$; so that each’ person could listen to and practice
at home what we had work¢d on together in class. The students picked

up the terms very quickly, and were able not only to pronounce them

?

~ ' . .
beautifully but to spell them as well, o _ N

.

For the concepts of basic French'grammar, which I introduced only

S T

after several weeks of the above-described introductory material, I
have employed handouts, with explanations of grammar, illustrations-of

usage, and exercises for practice. In as many instances as possible,

" I have incorporated into the exercises, and into our daily cral give-
and-take, as much fashion termiholdgy as possible: designers' names,
parts of the body, pieces of clothing and their separate parts, i.e.

collar, sleeves, hem, border, descriptive terms applied to clothing

o )
ERIC _ -
o o e I » /‘J
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f

(long, nar}éw, wide, snapped in the back, etc.), names of fabrics;‘

and names oflperfume5=and their purveyois. All of these have been

illustrated with material from French and American fashion magazines, .

Al

'so that the students are not just learning yoééii%ary words, but are
dealing directly with the object. In addition,feach one of these

special design-and merchandising units has a cassette to accompany it,

made by a French native. ) .

One thing that I have tried very hard to do is to keep the focus
¢ . ‘ : :

of thé course clearly in sight by introducing some special feature on

-

fashion each weék, 50 fﬁat the students do not feel bogggd down in
"ordinary" French and its grammar rules. Among the special features
thch I'wili be using to yind up the course are the following: 1) ori-
ginal dialogues, illustrating fashion-related situations in France——each

< : . .
dialogue presented to the students in both oral and written form in

class, and on a cassette as well; 2) a slide presentation .entitled "From .
. - a8t

Head to Toe," showing various fashions, and accompanied by a commentary

A 3

in fairly simple ut spe ialiéed, French. Afcer viewing this, the
students will be;ésked to present their own'fashion show, either modeling

clothes or using magazine material, but 'in any-case, with comments in

’
.

French.

We, have recently begun "reading" units, again derived from French.

N

fashion magazines--Vogue, L'Offiéiel, Marie-Claire, Elle, Dépéche-Mode.

These, of course, are not long articles--the students are not sufficiently

advanced for that--but rather the commentdry which accompanies an ad, or

* a fashion layout. It is fascinating to see how the students'’ knowledge\\

of the fashion industry enables them to guess correct%y as they peruse
: V - ' s '

the ads. Lo . N "
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ﬁﬁa By'the_time<we reach the end of the year,-~the students will have

~ ) \ .
studied the regular verb tenses ,~and mobt points of grammar, and I

would expect them to be able to get along on a basic»levél should they
go to France? and to manaée especially well if they wege speaking with
someone in their own field, who would show a cer;ain amount of patience,

94 and not shower them J&th rapid—-fire Frenéh.o In the future; of course,
we hope to offer a two-year Frenchvéequence for the*gEhoél of Fashion
Design students, and evengually,rthere will brobably be simiiar coﬁrseg
i Italiag‘and/or Spanish.

!

d like to say that this ‘has begﬁ;an exhilaratidg ¢

In summary, F wo
~. ) '
experience, although one yhich has often kept me up far into the night.

h L

r

There has been a tremendbus amount of work involved in developing this

«, course, but in the end, it has been worth all the trouble. To see stu-

a

deﬂts so highly motivated has been a great joy. When I meet\fhem else—
S :

where on campus, or in town, they always speak to me in French. Many of

them are planning to go to France as soon as is possible; one young man

¢

-

even left for'Paris in December!
ihere are two points I would like to streds particularly: obviously,

Kent State is Very'fortuﬁate to'have received such aAgeﬁérOUS gift from
"Mr. Silverman and Mr. Rodgers, er 'bling us to fodnd a Séhool of Féshion
:Design and Merchaﬁdising; and our department haé been in the forefront

in cooperating with the neﬁ”school, which, I believe, is Both to the\
school's adyantage and ours.v HoWever; it is noﬁ mandaﬁory that a‘college
or unive;sity“have a multi-million dollar Schoql og_Fashion in order to

-

of fer its s%udents é‘coursq of this type, and at the same time give_ . e

-

its own language ‘department a boost.. I am certain that students in any

' fashion design and merchandising program--no matter how small-=would

v,

ERIC - ey c s
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. . :
‘be thrilled to take a course likg this ohe. . The mystique of the Parisian

haute couture is unassailable and ubiquitous. Even among our French
‘majors, I havé rarely seen the eagerness to embrace France, its culture, ‘ .

and its language, that is apparent among these students. Again and

-

.again, they have told me and my chairman that this is their favorite : .

course. -

-

o Y

Cdnsequently, I~would urge any French Section te put a similar

e

course intd its'cur;iculum, if at all possible. Should your school try ’

such a c0ursé, I believe yoﬁ will be very pleased with the results.
g v f ' X ;
. Finally, I would like to speak in favor of the pragmatic Eourse, .

. > ..
no matter what its related subject might, be--business, fashion, or a

‘different area. I am sure that students in art, architecture; art

history, and music-might be very,interested in learning a 1aﬁguage if o

it were directly and consciously related to their particular field and

would p;ove'of practical use to them. As an example in one of the fields

]

mentioned above, at Kent State, there is a program in Ifaly for the arch- } )

itecture students; one of our Itg&ﬂhn professors gives them an intensive

s

Italian course before their departure each year. It is a huge success. ,

)

It is up to us——all of us--to think of, new ways to bring the'language/,
we each teach to the forefront, and to make it useful to young people,

a skill which they can take pride in acquiring and incorporating into

their lives. ‘ ' .

. . Dr. Beverly Branch -~
Spring 1983 ‘ Associa;e/Professor of French
' o Kent State University
Kent, Ohio 44242

ERIC -~ o ' 75 -

Aruitoxt provided by Eic:



- 636

PRACTICALITIES AND EVALUATION:
A COURSE IN BUSINESS FRENCH

-

by’ﬂ

Dr. Carol S. Fuller
Asslstant Professor of French
Department of Foreign Languages
westminster College
New Wilmington, Pennsylvania 16142

co e

g




suindistbel Lo Lae LY

¢ Wilmington, PA 16142 S o s/

- ~ * -
v

"Practicalities and Evaluation:
A Course in Business French"

Westminster College introduced the ihterdisciplinary major in

International Business in 1977. “The program was conceived by the Chairman

: 14
of the Economics and Business Department during the course of a January travel '

seminar he had conducted overseas in 1973. At,that ‘time he’ had become acutely
5 _ - : '
aware of the cultural and informational gap between his students and the foreign .

business people they visited. He returned from this trip with the vision of a
- .

cross—-cultural program designed to prepare Amerlcan business graduates to be

more culturally aware and more competitive overseas.
) ’ .
Over the next few years, three departments that had had limited, and

- 2

not always friendly, contact in the past--Economics and Business, Foreign
Langﬁages,.Political Science-cooperated to develop a fully integreted pro-

gram. As a resylt, the Business French, German, and Sp? ish courses on our

!
!

© campus Were created in response to the need for communication skills, rather

than as a "1ast gasp effort to stabilize a crumbing language enrollment.

'They are ﬁot for students who have only a passing familiarity with the language;

units on»commercial vocébeiary are often included in the intermediate courses
for that purpose. Instead, they are primarily for students in the international
progrﬁm who follow a regular sequence of courses in business) political science,
and 1anguage. These students nor;ally enter the bu51qess 1an%§age course in
the Spring term of the Junior year; simultaneously, they enroll in advanced
businese courses such as Martet%gg; International Trage, Bisiness Organization,
etc. |

The language offerings are not the typical "commercial 1anguage~c0u:se"
usually discussed in contemporary QFdogogical 1itereture. They are.mo;e
difficult in content\and in 1e%e170 language. In fact, one of my best

N /
&
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“are built directly into the course that

» 2

v

students informed me that Business French' was the hardest course she had
@ ’ . )
taken at Westminster. Consequefitly, there is a minimum prerequisite of

two years of college language (or the equivalent) .plus & term of conversation.

Beyond the basic units,of correspondence, commercial vocabulary, and

a

i

business transactions common to most®commercial language courses, the students
discuss .the economic and political situation of the: foreign country as well
as national business practices and attitudes. Certain practical aspects

einforce what is learned in the

basic business component. .
Today.I intend to describe both these pragticalities and the evaluation

process which continues until the stude uates. The course itself

_consists of four structural components: 1) an introduc&ory unit dealing
oo : A :

with the FreAgQ_economy: demographics, and geography; 2)_an?intensive

- ¢

- unit on commercial correspondence; 3) individual and group textbook work

(which involves the bulk of class timej;,and, 4) individual projects .

-

which support and supplement the classroom work. T will discuss each of
‘ g

these briefly in turn. In addition, I will describe several factors

¥

external to the course itself but which are intended to further the cross-
) \ '

cultural experiences of -the Internatlonal Business maJor. Finally, I will

'explaln the evaluation process Wthh ties ‘the Business French course to

the entire program through the means of a senioy competency exam and a

certificaté of-.linguistic competency.

.

I'd - ~ .
Mauger's Frangais Commercial provides the primary textbook for the

‘course--a text which is suited more to advanced students of business
and French than to beginners in either field. The initial chapters
include introduétory material on the French economy which serves also

as theibasis for discussing geography; demographics, politics, quality

v
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.

of life, etc. Most of the audio—visuél materials developed for civiliza-
tion courses adapt easily to this purpose; in f?ct,.tﬁe Civilization course
has served as an excellent bridge betweenﬁﬁhe conversatioh level and tﬁe
Business French course. ‘We spend the first week easing into more'technical

” . .
vocabulary and topics by means of what is familiar--the culture.
- )

<

The next unit takes 2 1/2 - 3 weeks and deals with the forms of. business
correspondence. During this time students are bombarded with salutatory

. [}
and closing formules those glaborate French sentences of politeness--as well

o
.-

as with the numerous forms letters can take. Since 1'm sure we all cover

about the ‘same material 1'll only mention that the bibliogr@ﬁgy that was .
4 :

) ~. |

- : ) N
passed out includes references works from which many of the examples comé\
The students continue to write letters throughout the l4-week term on a glriety

of topics related to the text material.

7 .

Most of you are familiar with the structure of Francais Commercial--
. : 7T

questions and answers geared to a specifié aspect or area of business;
essay subjects; vocabulary and grammar exercises; sample ‘correspondence
geared to the chapter topic followed by assigned letters for the students

\ to write. This is diffigcult material which required extensive preparation
¢ n

“on  my own part before % first taught it and it can involve a high level

. .

of frustration fof the student. 'Thus, this is an area for group work and

, _ ‘ “ .
" discussion. I supplement a lot with examples from French businesses and

c

N :

use the overhead projector or handouts extensively. The students trade
. ™

phrases from their. letters written for class analysis. This tex&bopk

. —_—

work continues throughout the rest of the course since it covers the major °

business areas and pgovides ample points of comparison and contrast with

the American business system, . ' L
But one of the most interesting aépects of the course, both from
O ‘ . . » )

Aruitoxt provided by Eic:



student and teacher viewpoint, is the projects component. One third of
the course grade depends upon_preparation of a portfolio dealing with a

specific French company operating in France, the u.s., or both. These

i

studeyts have already analyzed American businesses in itheir other classes;

.
now they ‘have to use their French to accompllsh the same purpose., Initially,

. -this involves writ%ng letters in French to various companles to obtain basic
information such as annual reports (in French) and infdérmation on'products.
It also requires learning certain practical facts, such as how to obtain
\ ‘ N . .

International Reply Coupons (which isn't &lways an easy matter in a rural

western Pa. town). This can be a rewarding or frustrating process. One-

student received a direct phone call response from the New York affiliate

t

of BIC; another was sent some 50 informational “articles and promotional

«

'brochures by Perrier. Others have obtained nothing, not even a negative

.

response. Eventually, the students have to become familiar with the chosen

organization's‘structure, objectives, strategies, history,. operating pro-

cedires, and financial stituation in order to submit a written evaluation
° . : N ° ’

of ‘the.company aid to make a formal presentation to the class. This is

4
~

‘followed by a promotiohal campaign (complete with brochures, posters, charts
- A
and samples) to sell the product or Service offered by the chosen company.
I have Been enticed by A1r France packages, lured by Cldb Med, reassurei‘
“'x\ M,

by Michelrguthat my family is safe on the best tires, and regaled with

Perrier and lime. . The Cointreau presentation fell a bit flat due to the-

.
¢ . ’ k)

. fact that New Wilmington is a dry town and alcohol is a strong 'no.no"
on campus. :
: . ‘ '
Another project beginning early in the course requires the students to
: ‘ ! : ' ”. .

‘ prepare a formal curriculum vitae in French. The oral part of the final

O
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A

etc.)f "2) to devel p conversational skills in order to compféhend and ¥

exam then involves a job interview for. a hypothetical position based
upon the qualifications contained in the vitae. These interviews are

conducted- in French by native speakers whenever possible and-by the instructor

.and/or,colleagues otherwise. In passing, I might note that these have con-

'applicants' tq utilize the.services of the Placement

s

vinced several so-called
- L .

Center more extensively. \

In sum, the outside projects ptove both interesting and-informative for

7 >

all of,ué, though they require considerable work. .
0 : : : e

During the term I supplement our'discussiéns whenever possible with

L

-

field trips’ to local companies——banké, manufacturing. firms, department
B P A
stores. - Even the post office haé\SQrved a useful purpose. The students

summarg?e these visits inwFrench;_applying the vocabularly learned in

the book. We ther discuss the visit .as a group in order to find any points

of comparison and difference. In addition, whenever French-speaking

¢

businesses orvpersonnel.appear in'durvarea,:I invite them in to be inter-
viewed by'theAclasg Shd usually arrange some kind 6f'a sqéial dinner in
éfatitude. cherWise, tbe studeﬁtslrgport on careers' seminars or mgetihgs
of the Businéss;Awareneés Clu@.‘ |

| “The ﬁ;sinesé'Ffench course probably différs from other such qourses‘
mostly +in tﬁé levglvof linguistic and business difficulty since it' is -~
aimed qt_thé advanéed itudent bf’International Busigess. Specifically,

the gbals’arenfor the student 1) to assimulate the practical French

vocabulary. of business (banking terms, the stock market, monetary exchange,

¢ . -
¥

negotiate in basic business situations; 3) to acquire, to the extend
possible, knowledge of another culture and of the éociological.diffenehces

which_might affect international business relations, and 4) to become . '

a o . ) : .
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familiar with the accépted forms of written commynication in the target
language. . .

Two other factors external to the course itself have been désigned to

further the cross—cultural experiences. -Westminster College follows a

4~1~4 schedule with students enrolling ina singlé course during the month -
a . * ‘ Y . -
of January. This has facilitated the development of Janusz)fg&m travel
- /| : .«'\,’.1. s
o Ly :
seminars to all parts of Europe, Africa, South America, and Russ?é. Since
. i i
/ {

the three departments participating in the %iig;néifonal Business E’rogram-_

2

+ Economics and Business, Foreign Languiggf/gad Political Science-~offer more
. . . : ) i \
such courses than any other dEB;ffhents and since students earn a course
. N \ H

E - -
credit” for the trip, the travel seminars attract many studen

- S
1
ts. Wheﬂeas

, i :
the academic focus on the trips differs, the cultural |exposure remains

inyaluable. (For example, my trips emphasize history/ art, and cultural
. b
differences, whereas the business trips emphasize foreign and multinational

business aspects and intercultural differences.)
i . o
In addition to the trips, we encourage the inte;national business

. b b .

i
~

majors, as well as all our students to consider a semester overseas. Given

the heavy course requirements.for the major, such students usually find Fall

& [ E ~ . . s
of the Senior year most feasible. The program at Toulon.under the auspices

\

of the Institute .for American Universities allowed one student to follow

up an internship with Mellon Bank in Pittsburgh by a second one at a cor-

)

respondent bank in Toulon. co . 4

o

That .leads to the third external‘factor——intérnships. Until recently,

most of our language internships were in education, thdugh we have had

' students interning in France and Switzerland. Our effort now is on
< '_, . B ) . ,
"expanding the program overseas. N
, i

-

s

; e 4 . : L
Another element that reinforces linguistic competency 1n the business
. R _

“a

Q 3 . | C .
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field comes during the Senior seminér——the capstone course for the program.
Students choose a research topic concerning a country or countries where their
target language is spoken and prepare an independent studeht projeét'to be~\'
written in ® oth English and French (or Spanish or German). Presently, one |
of my former studénts is studying the effect% of nafionélization on the
French banking system. Tl materials which shL has received from the Banque

de France alone should keep her tusy for quiteaWhile. Since, in wost cases,

students write the paper first in English, the French version gives them

further insight into the art snd difficulties of translating from one

language to another. Ve don'i oquire perfection.obviously. The primary
. . 1
linguistic concern at all times is communication with as much accuracy of

content, grammar, and stvle as possible. Without the preliminary business

language courses, these projects would be nothing more than a mere exarcise

in term paper writing. As it is, they form the basis for extensive dis—
cussions with the Business- Department moderator, the Lanéuage Department
consultant, and anyonz else who can provide input énd assistance.
The final component external to the business course itself--competency
evaluation--links the course to the purpose of the entire_prog}ém. Since
. , .

the normal sequence provides for students to take the Business Language

course:during the Spring ferm of the Junior year, the competency exait i~

the same language is taken during the Fall term of ‘the Senior year. Rather

~

than a simple retesting of specific linguistic skills learned in the course,

this exam is based upon practical business -situations, requiring translations,

o

summaries of articles and letters, and interpretation‘of:data. Examinees

+

are placed in the hypothetical situatjion of .working for an American company--
[ ' : -
in some specific area, such as bauxing, marketing, etc.=~and told that

management is waiting for their analysis of the material in order to make

important decisions. An .ability %o analyz= Li.. cone uf original

~
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co-vispondence is :nerefore nxpected ¢t this point. In ad: the student

1

musn ruply in tne cargel language to of ficial correspondencc

Sim =, in m -t situations, employees would have‘a deadline for providing
the ‘nformaticn, but alss access to referen7e materials, examinees are
given cne week tc complete the lengthy exam and are told they may refer to
any-source they wish except a native speaker or a fredch instructor.

A; er u student has successfully completed the rigorous exam, a,

written certificate of the appropriate competency level is prepared and
2

send -. the student's permanent record in the Placement Office to be in-

N ' ’ i
~ludc? w#ith all materials sent to potential employers. The evaluation is

bascd upon the stundards of the Foreign Service Institute-—a scale of O

(no knowledge of tha language) to 5 (native speaker). This is an example

of the certificate format. [overhead] .As you can see, there is no mention

of courses taken. This is §trictly an evaluation of the student's ability
T /

to perform linguistically in the specialized business setting. Copies of
the %ompetenc§:exam, cérpificate of linguistic competency, and the final
ﬁéper are maintained in both thé Econom;cs and Business files and those of
the Foreign Languapge Department. Formal approval by all-3 depértments~—

including Political Science--is then required before students can be recom-—
. a . )
mended for graduation with the major in International Pusiness. y

¢

It should be obvicus by now that the program is difficult and the controls

stringent. We did not create the Business Lahguage courses in the hope of

.

A\ . - .
attracting hordes of new students-—1n a school of 1,500 where international

affairs presently count for less than the weekend social events, this would

.

be highly unlikely: Moreover, since the International Business program

begén in 197Zi3administrative problems have caused severzl difficulties

and prevented the necessa.y marketing of the program both on dnd off

K2 -~ P . PRI
o campus. These matters aveo under study (afid hopefully in the process
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of change) right now. But it is clear that such a cross~-culture program

has potential for success, A major in Business Administration or Economics

-

is considered as much of a liberal arts major as is. Political Science or
Sociology. Given the predisposition for interdisciplinary.studies and

the already existing resources within the three different departments

involved, little "selling" of the program's benefits and little r- rgani-

zation of curriculum were recessar . For individual professcrs, the

i

business 1anguage courses and the InLernatlonal Trade, ¥inanc2, and

Marketing courses did require considerable prep=zration, but the links

that have been forged between the Business and Foreign Language departments

‘

in particular have more than justified that effort. The experiment has

been underway for four years, and thus far, it ap,ears that it ic a

\
marriage not merely of convenlence but of true minds.

i
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A Two-Tiered Approach to the Tcaching of Business Froie-ib

(Paper pres<ated by Jdm&é seaudry at the Eéstern“Michigan .

Universit:y .onference on Foreign Languages for Business,
April T7-9, 1983) ' , -

Fromt the outset it would be wéll to forestall any misunderstandiﬁg_of

the title of this paper. It does ﬁot‘refer to a course which was thought

- - -

-up, structured: and organized to-

be a Awo-tiered course before it was
¢ o

offered. Rather ibﬁrepresénts 8 response to a concrete situation in which,
giyen the studeﬁt body enrolled, it was deemed expedient to try to structure

the course in such a way ‘that.-it would address and engage two groups of
students with quite different levels of backgrounds and skills in French.

While most of the mdterial -of the course was directed to all the sﬁhdepts,
: . t ‘ o

e e - . : X ' ! s
some activities and exercises were assigned to only one or to the other of

the two grouvs.

The course in guestion was offered in the'ﬁall~semesper.of 19¢. ot
indiana-Purdue U;ivgrsity in indiqnapolis.. The School of. Liberal Arts at
IUPUT ic basicall& a commﬁtef college with a large contingent Af students
who work pa;ﬁltime or full—time:_'Accordinglyi there are many eburses off;red

in the evening so these peovle "can aticnd. The course in Business French

-

was one such course, . It met‘once a week for iwo hours and forty minutes--
a three-credit course--for fifteen weeks. INumbered F251, it is a course

designed for intermediate-level students: students in second-ycar French

a

wWith some background'in business or students at the third-year leve% in

French. While this was the second time I had offered the course, ié vas

the first that a significant number of students in the class had a
background in French markedly above the level for which it was intended.
There were three fourth-yeg}_French majors with excélleht oral/aural
proficiency in French--one was a native F;ench Canadian and the other two

/
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had 'spent at least a year in France. There were also four graduate-level

3
students with B.A:‘s in French (one with an M.A.)} who had enrolled in this
course because no such, course had been offerc’ to them in their undergraduaté“

years. They were sebking personal enrichment by taking something new ih

French while at the samé/fg;e trying to preserve their oral/aural proficiency.

- . . "2
Only six of those cnrolled in the course were in fact intermediate-level .
- \ . N

students., All told,'thcre weretWWirteen students, not gouhting two auditors.

Thb problem'greated'bg suéH an'eurollment was how to»cﬁallenge the more
p}oficient'group wiihout'lbsing:the intermediate—le&el students. |

A nevw text in Business French,.done by an American for American students,
had just appecared on the markc. and had been chosen for £he course: Commercial
French by'Putricia Cummins. Although it was ;ot specificaily designed to
deal with a mul£i~level approach, it could, it seemed tO me,-ﬁe adapted to
a two-tiered ap?roach without too mucp d{fficulty. At the'end of the first
section of each chajter there is a series of exercises intended to help
students review French graumare. vThis bésic grammar review applied té‘businqss
térmfhology c9ntains referenéés to a succinct grémmar section found in one

of the apperdices. This set of exercises and the accompanying grammar I

-

- assigned only to the intermediate-level students. I ag}eed to meet with

thesé,students twenty minutes before‘the regular class began to go over the

°
.

exercises with them. They were not v guired to be there ahead of the regular
class. They. were tolaUthey could write out the eXercises and turn them in
at the beginning of the class if they chose to do so, and this choice was

clearly indicated to them in the assignment sheet. On this poiht it appears

that memories are short. Practically all of the students in question chose

»

to mcét before the reghlqr class, but at the end of the course, on” the

questionnairei they were asked to fill out,, the majority felt that they had

3

.
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beeh required to meet before th~ others and that this.requirement had been .
" unfair to them. There was simply no perception that the teacher had geen
more generous with his ;ime to them than to thé.others or that they had
cotten more for their money than the others.

Only the advgnced students, on thé other hand, were asked to prepare
the di%cussipn quegfﬁon whHich appears at the end of tﬁe first section of
cach chapter., Thé section was first presented in the classﬁbéfore the
.di3cuss%on question wés debated S0 that'students v ald have some familiariiy

4

Wwiil: the vocabulary and concepts being discussed,’ While the intermediate-

level students were not sufficiently i'. 1t to carry on discussions in French,
the; wore ~u . theless agle for the most part to follow the discussipns
cayrrial ¢y 0 the ad.anced students, Tris discussion at .. very beginning

o, b e prc;ided a useful review of the basic concepts preﬁeqted in

_ the previous class, 1ir gencral, the advanced students found this exercise
useful, although two of them commented in tie questionnaire that theﬁ
sestions were too heavily weighted toward one answer sc that they lefit
liftle room for discussion. In defense of the text on this matter, it is
only fgir to point out that it » : Ww . forg;ﬁird-year French stﬁdents
and‘the discussion questibgs were no doubt intended to get students to
exprgés themscelves in sjmﬁié‘French on rathier uncomplicated questions.
Moreover, some of the questiogg\did succeet in engéginguthe interest of the
advanced students to a significant\degree. Whén,n{pr the coufse's t@o
o;am%, the advanced s+udentq wére agksd to write out their answers to the
discussion quéotlons, not all of them ended up choosing the same answer.

Everything else in the coursp was doné by both groups of studeqts

reading and answering quegtlons ased_on the\toxt in French, translatlng

sentences from English to Frenclf, anSWering‘mulﬁiylewchoice'questlons based

PN
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_on the readings of the sccord and third sections of each chapter and writing

business letters.

A word or two qpout the-orgarization of‘thé course seems appropriate
here. I chose not to follow the order of the text fof two basic reasoné.
Since my class met only once a week, I would have been confronted with having

: ) . ’
éb lecture the same night on topics as dispara?e as the French Stock Exchange
and French Industry and then of having to come back and discuss another
aspect of French Industry‘nn some other"evening. It cemed more reasonable
both for me and-£he students to deal at once with al! the facets of a topic
in one class if that was poscible. Perhaps even mere significant was the
fact £hat the order followed by the text did not appear to me to be an

orgenic one. laving taught a previous course in .Business French which used

“he Mauger-Charon text, I found it more logical to present the topics dealing

‘with the political and economic geography of France in the beginning of

_+he course before getting into the nitty-gritty of the more tcchnical aspects

of' French commerical language viewed from the perspectiive of a French firm.

While this rca-rangement of the text entailed some inconveniences, like not

. ) . S, . " . v
having seen song,vocabularrfpﬁﬁsented in an earlier chapter oxr students

being forced to look each week at the syllabus to fiad out what to read
and study, all but two o: the students--one at each levél-said‘thét they
preferféd the‘organization-of the course to that &f the text.

The half-dogen sections dealing with business c0fresbondence vere
grouﬁed togepher to fit into one clésg meeting anc cue-half of anorhee.
This was doﬁe in %he interest of economizing tim~ but alse to enab;e studeﬁﬁs.
to focus on different kinds of correSpondence'ai'the same time. The
students vere allowed to choose two different'gypes of businecs letters
from émong the kipds ﬁr?sente& to write variations on.

2
v
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‘

In deciding how much French to use in class in presenting new material,

‘T hiad to keep in mind-that two of the studehts had had only one year of

college French and several others hardly much more, Accordingly, I used
quite a bit of Englisih at the beginning of the course, gradually increasing

the dosage of TFrench as the course progreésed. When difficult material

had to be dealt with, like effets de commerce, I resorted to English. The -

intermediase-level students wer cncouraged to bring up questions on .items

they had not fully understood in the reading they had done for thu!.class

4 v

or in the previdﬁs clas§dpresentat;on when we met to do grammar exercises
before the regulur class. While all the advanced sfudents thoughtvthe mix
was about right, one of the intermediate~level students thought too ﬁuch
French was used and a second said she would have felt i1l at case asking

@« question in English on a topic just presentéd in fréég{.

In keeping with the ahmount of work done separately by each group,

twenty percent of the mid-term exam was allcuted to the grammar part for
’ " . N

the intermediate-level students and the same percentage to the d scussion
question turnecd in by the advanced students as part of their exam, As half

thc cl&ss had expressed the desire of taking the Paris Chamber 6f Commerce

exam for the Certificat Pratique in Business French,. I tried to model the

final exam as far as possible on the written part of the CCIF éxam.) Therc’
were forty multiple-choice questiohs dealing with French commerce and drawn
s ’ . )

for the most part from past CCIP exams. This part counted /forty percent .

4 ) . S B
ofN%he exam., The students were given a chnoice between +wo distinct contexts

from which to 6bmpose a business letter, as in the CCIP exam. That counted
for twenty percent. The translation part was from English to French only
and counted for ten percent. For the reading comprehensidn part a more

difficult text was chosen for the advanced .students—-though both texts were

!
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taken from old CClP‘exdhs. Tﬁo of ihe advanced students commented after -
finishing the exam that the oral comprehension proved to be the most
challenging part. In determining the final grade for the advance? students
I gave greater weight to the reading comprehension (twenty percent) than
to the discussion question they had turned in béfore takiné the exam. The
intermediate-level studogts were allotted‘twenty percent for thé grammar
: 3

part (taken £h¢ week preceding) and ten percent for the reading‘comprehension.

In the questionnaire the students fi'’ «d out Just before taking the
final exam, 1 told them that I wan\considering allowing $h¢ mid-term t.
count for twenty-five percent.of their Tinai grade, class participation
(which inzcluded Qork gn grammar'fof.the intermediate-level stpdénts and
discussion participation tor the advdnced students, as wel. as translation
work, cbrrespondence'work and work in class for 2il) to count for twenty-
five percent.and the final exam to count for fifty percentd T-asked thém

to corent on this arrangement. All of the advanced students thought it

was fair enough although three of them said _hey would have preferred t%

have more tests Oor see more weight given to participation. Among the lowcr-
tier students one opposed-this arrangemént and a second had some reservations

about it. .

o

. . /-// . .
Judggngnggﬁjfically, the two-tiered approach did not prove to be

s «

very successful in ohe respect. Three of the six intermediate-level students

dropped out’ along the way--for one reason or another. One was an honor

student who received in the mid-*erm exam and was obviously, afraid of

not getting the kind &1 grade . ‘ustoned to. A second student
discovered she ‘had tqien-on too - : sibilities that semester and
simply could not keep up with tb ‘ ge third person was so irregular

in class attendance and handing in work that she obviously had her attention

.92
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on other things.’ In the questionnaire I asked the remaining students the
follswing question: InAyour view 1is it because of or in spite ol the two-
ticred approwch that thcée three students dropped out? All seven of the’
upper-tier students replied t@at it was in spite of the two-tiered approach,
' some commenting that the lower tier wbuld not have been‘able +. participate
actively in the discus;iOn questions and that allowing twenty pecrcent of
.theirhgrade to come from grammar review, which was bo?h useful to them and

something they could cope with, should huve been an encouragement to them.

4
The lowor~tier_students; on ithe other hand, unanimously attributed the
, withdrawal of these students to the two~tiered approach. I must confess

that initialiy I was befuddled by tﬁeir answer. It finallf dawned on me
that +hey understood the questién quite differcntly from the others. For
them the two-tiercd approach conno?ed the presence of advanced students in
the course, and they were suggesting, I believe, by their answer that the
pressur; of being in the same class with'many more advanced students s?mply
outweighed the accommodations made to them in the two-tiered approach.
One of the students openly stated that she would have preferred to see the
advanced students exéluded‘from the course. The problem with the solution,
of COur;e, is that ?ithout them the course migiit well have been QFbpped.
From my own vicwpoint, T beiieve the lcwer-tier students who cqﬁtinued in
the course were actually Stretched.to'achieve more ppan they oﬁherwise would
have in € more conventional Setting.. In fact, two of them received B'S,
and -the thi?d a C.

. One of-the:features of the IUPUI campus 1is thaturarely are two classes
in French beyond the first-year l<v. i . like. rCoqsequently, there is not

much likelihood that the situation of last semester's enrollment in F25

will repeat: itsclf. Moreover, a scdecond course in Business French at the

ERIC T ° 93 o
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the fourth-yéur level 1is
the one described at the
have no thiLution abiont
giving more uttentiCH i
lower-tier studeﬁts.. If

Looticution, T would not

novw pending approval. Still, if a situation like

beginning of this paper wcre ‘o recur, I vould

adopting a wwo-Lirt approach again, while perhaps
soothing the fears and apprehensions of the
an analogous situation presents itself in your

hesitate to recommend adopting a two~-ticr approach,

.
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COURSES "W O TRANSLATING AND TINTERPRETING TECHNIQUES
AS A COMPLEML.T "t PROGRAMS LN FORELGN LANGUAGLES FOR BUSINESS

K}

In this paper I shall primarily focus on our own experience

N

at the University of Illinois--Urbana, and will attempt to give

4 ratrionale for courses in tiransl ting and interproting techniques

as a nobilis ancilla to our ropiam in Commercial Freoch Studies
within the framework of th . vlor of Arts curriculum.
The ided of courses i aslating and interpreting 1is

anchored in the avareness *has Liudents in this prugram option

need to be pr ,ared for '' kind of real-life situations that

thev are likely to be "« ronted with in a job with an export-

import firm, bank, travel agency, airline, public service agency,
g

/ ~7

etc., in order to function effectively in a bi- or multilingual

cnvironmcnt} from my ‘own cxperigncc in multimational‘business“
and.as a former éraduate_of a well-known school that.specifically
prcpares“individuals to assist in facilitating communicatiﬁn

among people of different linguistic and cultural backgroﬁnd§,
it\sgems t6 me that skills in both written and oral translation
wduld be an important faret of a young person's training for a

jeb in a company involved in internagiona] business. - Indeed, the
monolingual boss who receives a document’ in French would want to
know what it says within a minimum aﬁoﬁnt of timﬁ and would cxpect
that his/her own mesgage’gc rendered to hiﬁlhfr equally monolingual

counterpart abroad as, accurately'as possible. And in case of a
. 3 ,.'Z

non-fnglish spcaking visitor or one whose English is fair enough

w
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for a dally chit-chat but who

mother tongue when discussing

about health and family, this

=3 .
someone 'to establish accurate
. r

7
feels more comfottable~in the

matters going beyond dnquiriuag

N

. s 22 )
same monolingual boss would need

communication..

Most students on the advanced undergraduate, and even

|

l .

oral translation. What- llttle translatlon experlence they have

graduate levels have llttle experlence in™ written, let alone

had is most likely limited to the kinds of disconnected sentences

to review the vocabulary and s

A

otherwise have little to do with the kinds of translations that

would be encountered in a job
: S

tructure of a glven lesson but

situation. - They are geferally

,

unaware of the demands of translation because they are not

. MY ~
accustomed to confronting the native and target languages, no

matter how skilled they may be

s

with reasonable ease .and speed,

. . ]

to be learned anew, po to speak,
e

~
i

both. ;In order to translate

‘grammy

0

- — .- u

text. The course work will, therefore, have to include the

acquisition of a.rather large,

oF

active vocabulary in various fields

'and‘yocabulary~will have

you still flnd in textbooks, the kinds of sentences that may serve

o

- R ) .
certainly in relation to a given

such as economics, political, science, diplomacy and international
) ) - M '] .

~affairs, finance, and law, whi

-

words and expressions mecessary. to translate texts particularly

ch really amounts,to building a

&

into the target language in order to avoid mistranslations.
. . [

.

3]

o

‘personal lexicon. Students also must leaxn where and "how to find\

-

»
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While theoretical consideritfons on translation, suéh as

1

defining semantic fie&ds and contexts, problems of syntax, levels

of language, etc., are helpful and®should be dealt with also, I

v

doub£ whether a thoroughgoing study of such excellent manuals 6 as

Vinay & Darbelnet's Stylistique comparée du francais et de

-~

l'anglais (Paris: Didder, 1975) or Georges Mounin's Les problémes

théoriques de la traduction,,(Pafis: Gallimard, 1963) which supply

excellent theoretical background, to b€ sure; would really help

.

the student cope with the practical task of translatﬁng a sufficier

number of texts which, after all, is the.purpose of curpcourse and

~
v

should, I feel, be the goal.of any course in translating technique's

- e

as opposed to the theory of translation. Thus, I suggest that

>
theoretical problems be presented only in reference to a given

text, the accent remaining on th% training of its best and most

LY .
efficient rendering into either source or tdrget la?guages.

There are many ways to skin a cat, so they sdy; and there
are certainly many gdod‘wdys of translating a text. Rather than

imposing a certain translation on them, I let students suggest
. . v o~ .

as many ways as possible for rendering a passage into either

Englisu or French. If YOur class ,is large, it i§gadvisable to

divide it into two sections, preferably at the same hour, with

two instructors aSSigned°to-it, one for translation into the.

-

target language and another fer franslation into the source
. ¢

lahguage. As to texts, we hive-dsed newspaper and magazine article
‘ ’ ~ i : :

and editorials of a2 political arnd economic nature drawn from

.
\.



h

Ee'Monde, L'Express, Newsweek, The Economist, The New York

Times, to name a few. ~ ' L -
The general goals of the course, then, are the following:
Y . “ .
1.. to enable students to acquire the basic skills of translation;’

u

2. to make them prac%ice these skills on a number of texts of

~

varying difficulty and subject matter (exclbding scientific and

1

literary materials), and 3. to provide them with the means

8 . L

necessary’ to the practice of translating in'likely job situations.

Following the course in translating techniqies, we offer
' j . \ o e
students- a course in interpreting technlques Like the course
. i o
in translation, this one is also required of those who follow

the Commercial French program. Its,purpose, like that of the

course in translation,-is to give students a specialized skill,

Pl

a tool, if you will, which they are likely to use in business or

° 2

d\ . - .
government service. Though similar. on the surface, -the skills

.

involved in translatlng and 1nterpret1ng are quite different in

. W ’ . ~
s

‘reality. While both require a rather sophisticated level of

v
~

linguistic and subject matter competence, more than that is
. ]
required of the.interpreter. The translator confronted with a

written text has a reasonable amount of time to render the.original

o

as faithfully as possible Into the targe% language. The interpreter,
- > - § .

on the other hand, haé;?irtually no time.to look for the best

traﬁslatlon and must decide on the spot what and how to render
D - . ) ' /
into the target language what ig beﬁﬂg said in the source language.

s k

) » \ . 3 - .
Furthermore, in addition to a solid genergL e@ucatlon and a good

O

ERIC

Aruitoxt provided by Eic:
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knowledge of the cultural contexts in which the languages he/
. ®

sbe deals with are spoken, the interpreter sfould also be quite

au courant of happenings in the world in the political, economic,

scientific and literary arenas, lest he/éhe}éhéuld be thrown off

balance by an unexpécced reference to, some topical event reported

in last night's paper. This, of coyrse, is a big 6rder and diffi-
cult to require of a senior who has to worry about grade point

“ - N . i} N ’
averages and graduating on time.

We do not claim to train conference interpreters. We do

not train students in simultaneous translation either, simply
ot -‘\ ° ’
because we do not have the necessary instaliations, nor the

. v g b . .. .
required staff. Our course is limited to consecutive interpreting

v

that a liaison interpreter would be likely to do between business-
. .

men in connection with commercial transactions or the kind that
escort~interpreters hired on an ad hoc basis would do when foreign
visitors come to the U.S. under some kind of State Department

or other official sponquship, generally in informal settings.

u ‘ Theleﬁghasis in the first half of the course iS on note-

/ taking. So far students have been accgﬂiomed”to render a written
text into the source and target languages;.they now. have to 1ea;p'

that the technique of interpreting is an entirely different one.
- p) S .
The student must free him/herself from the 1anguage of a given .

text (written or oral) and concentrate on the ideas expressed

rather than on the words in which the text is couched. “n taking

3y

notes, the student must learn to isolate and to marshal the
¢ - ' .

\

N
o

O
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ideas and arguments expressed by the spea\er rather than con'cen—/JfE5
A '

tratlng on the flow of words in which quSé ideas are ;clothed.

r

"That 1is why'shorthand is discouraged because it is based on the

word rather than the idea. The taking offgood notes and the
r ' ’ .
ab111ty of readlng sne's noges is thiffégrnerstone of interpréting.
. . 3
For this phase of the work we use-Rozan's La prise g%'note en |
e, -

interprétation consécutive (Geneve: Georg, 1974) whiclh gives the ,

2

.t

student some bas1c prlnC1ph$s of note- taklng techniques, so that

he/she may then ﬁor% out a system of.his/her~own. \Why a‘system

of one's own? HNote-taking being essentially a mnemonic device,
no two people have the same memory which means that some .people

No : .
need ¥less of a crutch than others.:. We also do a great deal of
memory work in the-ingtial phases of the course. For instance,
. . ¢ 2 ‘
we may redd a paragraph or two to students and then ask them to
. / . o . e
. . - . . - . 3 . .
reproduce it, *first in their own language and later in the target
. . . | . ‘ v

language without  taking nofes. We also ask‘them to-practice

retentior and note-taking at home. Students who take their work

w -~ v

‘'seriocusly oftéh tream up for this kind of exercise. In taking note’s .
, ~ L% "

we particularly urge that the student mot write consecutively,

_i.e. take notes horizontally, but ratheﬁ vertically, reserving a

separate_liﬁe for each idea expressed. The greatest %ifficulty_&

students have is the linking and ordering of ideas and the ability”

1

to reconstruct them while utterly divorcing themselves from the

words in which these ideas are couched.

-

Ce . . “_ .

S 11
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Once we have finlshqd Rozan, we devote full-tige to-inter-.

. B =

'preting exercises, recreating some of the situations in which

! .
students may be likely to use, this skill. ‘Whenever possible,
the course isfgivep'by two instructors well-versed in both English

and French whe also mct as role models-:  e.g:, one taking the

: ) -
role of a reporter and the other that of an interviewee or imper-
. . b : e
sonating two businessmen negotiating .a contract. We often prepare
dialogues ' based on aqcﬁpical article incorporating statements by

prominent U.S. or foreign officials. The final examination, for
Pl

' -

instance, ‘recreated a board quting‘at son imaginkry bénk at
which a moﬁolihgual.french bank’officiai took part, thus requiring -
. » »
the proceedingipo be tyanslated frgm and into English.
It has been séid_repeateély of late that there haé never
] .

s . . o . )
been a time when knowing a foreign lanfuage was more 1mportant

to Adericans than it is today. The international orié%tatioﬁ
of American business is on the incréase,” and I submit that the
. . . S . ) -
young person with good language skills and'familfarify with cultures
. Lo ’ N Y
and m&.es other than his/her own will not only have an edge in

competing fér.a job but will also reap the rewards of those who,
are able to think and ‘communicate in an international context.,

And I also submit that with the internationalization of our society,

the need for tianslators and interpreters will increase. ' $€i
a L)

\ . . ~ ) . : N . .v” » ° - ! f
* University of Illinois | ‘ ' ' ' g Padi A. Gaeng

at Urban{ . . o }

>
w
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7 THE C.c. I.P. ADVANCED DIPLOhA IN BUSINESS FRENCH

, _PEDAGOGY- - U ~
A 7
Since 1976, the preparation of some 70 students to the C.C.I.P
<
Advanced Diploma in Business French has been acpompanied by an evolution _
. ”

of teaching methods based on a correct usage of the language adapted

)

“+
to business needs.

d ' Our Business French courses are taught: for a sequéhcp of two terms
: ) : - ) .
to 4th year and Graduate students... .t
A PREPARATION -3 years of French at E.#&p. or equivalent and the two ,>

. following courses: . . _ .

A

I- Fpénch Syntax. Text. Pensee et Culture. J. L. Darbelnet hNkw York:
’ Charles Scribner's Sons, 2d. id . ,

© o \
ThlS course ig the key to student s preparapion for composition at an -

5

advanced level for the writing of bus1ness'letters and for translation

o .

from English into French. It is not a grammar review but a comparative _
study of French and English modes og expression. The translation process
) advodated’cons1sts in giving : French ijp‘to ideas rather than transla—

. s _
“ ting sentences.literally.-The habit of bypassing English words to reach |,
the desired‘meaning is'to be acquired. Structures and‘idiomatic'expressionSJ
are stressed in the'course‘at a different'level_of l:nguage.usej/for

- Ve

'interracﬁgonslwith administrations and enterprises.'Fr?nch as Spogen

by natives is not suff1c1ent to deal with business s1tuations and com-~
>, / ‘;) o ’ .

mercial techniques. This is the ra1son d'étre of our Business French classes.

.

@ ; N ’ s , b T
L M t
’ II- Advanced Conversation. Text.sQuand 1ss Frangais\parlent. Santony & Rey,.
. ¥ - Rowley, Mass., Newberry House, l975
..'.- ‘.\ - " . . 3 . n, .\

-

. ]
< - M . o
o

M Th1s text has not bge “up-dated w:j;h is unfortunate because it
7 presents the class struct re and the dyna ics of French society. It is

gyaa e e . ) . .

& .
Ry ;

o . e . -, [+
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v an“excéllent"introduction“to t0pics“studied in depth in Business French
classunguch.as: ﬁcnography, Social Classes, Labor Unions, French Industryy

' French Agriculture, the'Univérsity etc... Students learn a large quantity .
.of vocabulary-and idiomaticvterms They also prepare oral presentations \

[N

on a regular basis in order to illustrate a speeific topic This synthesis

of printed material prgg;res students for the*Oral portion of the C c. I P.

examinations For a small price ($ 4.00) students receive Le ‘Journal Francais

| d'Amérigue through class subscrlptlon and each week the main articles

-'ahdespecially'the French Economy"column are_discussed after presentation
~ assigned in alphabetical order. . // ’ T .

& .
The two cohrses I just described are/required to enter our Busine}s»

o

v

: French classes, at undergraduate and graduate levels. . %

. ~ . .
. .
kil /
. . .

PREPARATION TO THE FIVE EXAMINATIONS LEADING TO THE ADVANCED DIPLOMA v

AIRY

IN BUSINESS FRENCH.(Written) . g
B . . . X ) . v +
' 2

\’A\ .

The writing of Business letters requires the acquisicion of .a spe-

' 1-_ THE BUSINESS LETTER |

c1fic‘wocabulary and of a certain style The letter must’be.well organized
. .).‘
and its tone must vary w1th 1ts aim. But it must remain polite and P

psychologically sound. Its goal is to keep a client or)to gain one

o €

- But if the goals are the same in French andfin American Businesses;ﬁ.ﬂ' o

the transactions are not expressed in the same way.

,Two excellent methods of writing 'business letters already exist in

L . v

this country. Claude Le Goff describes hers in The French. Review, Vol 56,

v

No 2, Dec_71982 She also glves examples of the type of letters studentﬁ

. .
a ‘. . ’J ,,ﬂ . s ) . ) )
. . . .

E o ='“‘°bit' o h . ,;iﬁ'ullclﬁi .
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Brigitte Muller 3.°

P '

) N » . . . . . 4 \ . . ¢, N . . _"
are sked to write for the C.C:iI.P. exampinations. She ‘distinguishes \ \

Ag

0 1 ) ) o

s . N ) !. 'Y , }
o betwéen commerdlal’ letters and -business letters. Commercial letters. .

P ~ n
. . v

can be easily reproduced and adapted by a word-processor while business
lettérs require skills in.analysis, synghesis, diplomacy; an organized
mind'and a conciliatory'attitude. Her students create a fictitious enterprise.

and write letters concerning their needs. This palliates " the tedious .
co-rection of a large number of similar letters as can be experienced

in such.,a class. : : . R

’

v Another method, advocated by Denise Guback,is the“presentation of model
. i f
letters concerning one particular business transactiontfrom start to. .
. ﬂ ‘
finish. Indged, there are many ways to start and many ways to f1nish,¢ /
. . » ) " . i ) I ‘.. ‘
even in jai L C . : : :

’

T mix the two methods and add oral translations of the best letters

in order to-illustrate once more the differences‘?n business attiﬁudes
’\ »

between the two countries. ) . N
A . i . R . . )

. },c T“ , . 3 :
* ‘Grading. Positive-facgbrs;‘Creativity and -original ideas,. presentation and -,
. . . . / . .

3 -
-

.language skills, humour when needed. - : . o

L]
3

J Negativetfactors: Mediocrity of expression and intent. Poorly

t TN . _ : ‘
.t organized text. Anglicisms. Sloppy ‘presentation ' 4 T
4 . | 7 L. . X - .
T e .,dﬁﬁ, | R ‘ : o _ . .
II. FRENCH COMPOSITION S L, -

3\

As a culmInatlon of the Syntax course mentioned above, students research
'L_

French publications to write Qwﬁto three. pages résumés of articles per-
taining to class leé%ure themes. These assignments duplicate one of the S

. 1 ]/.‘ .
tasks offered to students by the c.c.I. P, who can choose’ between three

\ u'

':subjects. Since 4in the other two subjécts students must rely on their,own

-~
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¢ . . .
I . .
0

knowledge 1 rcquire*short essays based on class lectures for mid—term

[y L

and final examinations I grade equally on content and composition sk’lls.

\

1. Literature studies Two courses in Literature from'Medieval-to Contem-

A. Student‘preparation: - .

"

porauy are required from our Majors in Business French Explications de

n' o Yv)
1

Texte and psychological analysis are stressed We do not use a "Survey of

.

French Literature" approach butﬁinstead we study unabridged textsxwhén

t feasible, or Les Petits Classiques Larousse. We feel that a literary

\ o
backgroung is indispensable to an educated person and that it facilitaes .

\
cultural comprehEnsion s0 needed in interraction with other people

/'n whether t ‘be in Business French or Anthropology The French are justly
“ : L] S v )
. .
proud of \their Literature and Mpliere andLa Fontaine are quoted in

the Bullet%n of the C.C.I.P. - . !‘

‘ S o

‘& - o B ¢
"
f'

) ) |
. |
|

JZ"Contemporary’Culture 1 lectuﬁe for a minimum of an hour per week

-

in my- Business French classes. These lectures are based on a general outline
established by, the Department oftEducation of the C. C I.P.

The teaching o¥ these courses require constant revi81on and up-dating '
€ 0 /
s0. that only current material is presented to students. Students are

’ 3

assigned essays from these sources for their mid-term and final examinations.
/

- - ./ ! v 7

¢ . . ;oo
' . .. . ' /-
.

B. Instructor preparati n:

Literary backgound U ually Ph. D in French iterature. or Linguistics.

i B

-Retraining at summer s! minars abroad or in the U S. and intensive courses




e ! ' Brigitte Muller = ° 5. :
h v N L] ! \ ‘ '
| . ' : .
O

.C. Student partlcépntion.:. -
. , ‘ ,

= o, .
1. Students take notes in French. I use the chalkbonrdﬂexfensively.h

-ThE)r notes must be clear since mué¢h of the material must be mastered

/ l/\-.’, ' /.
for Mid—Terms and Finals. ' .
- P W - , .
2 -Oral presentations. They consist of the synthesis of articles selected ¥
N
by the instructor in correlation with the lectures' themés. ArticJes

[

are Selected from. ‘L'Expansion, L' Express, Le Point, Le Monde, The Economist

of London, The Wall Street Journal Europe, Atlasl_d S News ' &\World Report

\ - !
; \ etc... Students take notes and are responsible for he material s

apresfented by their peers. They have ample time to aLk questions after

\
- \ S,

oral presentations.

III DICTATION //,—

We allow 15 minutes for dictation per 3 hours of class. This eiercise

permits ver1f1cation of aural comprehension, phonetics and grammar. o
. : S

Dictations are chosen to Treinforce the commercial vocabulary introduced

<

in the ssigned lesson.\ghat vocabulary is also found in Larousse 8 Vol. II /

1

A

(The 532—2925) from which. I take many dictations. This permits students . ”/
¥

to correct their own mista;\ﬁ according to the grading, system'published . {;

s . 1

= e

- "

in the W1nter 1982-83 Bulletin of the C.C.I.P. I also choose dictations from /{
- the Bullegdns and for the same reasons. Students admit that they learn’ much/

bRy

more ﬁrom the self—corrected dictations than from corrections_gade by thef';,.r

.»l

1nstructor. Of:course, I spot scheck their grading gpls method affords me |\
N

reassutande that my students read the Bulletiv cloSely.
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hd

. ) - 4 . .
"The dictation~also allows for:

he R v‘ .o .
. : - o~

A. A grammar review. ’ - - e

‘ °
<

_B. - The correctfon of pronunciatlon and rythm as students read paragraphs

° 4 SN

L ' ) N ) 75 ! - ¢

< fafter the instructor. - BN . ’ x
. . ) ' .

c.” Oral translatlon 1n Engllsh with class particlpation. This is very

-
<

. N

’

useful,as a preparation for the oral portion of the C.C.I.P examinations.
"'D; Reinforcement of. the method of translation.advocated in our Syntax course:
_— ' ) 3 - '
o, translation of ideas rather than\llteral translations of sentences.
. ) ) T N ) .

.
a

a

’ .o~ “ ' i ‘ ™
RASN COMMERCIAL EEENCH QUESTIONAIRE :
' . .q -
Texts. Le Francais Commercial Volumes I & I1I, Larousse.

e

Vol. L contaigs the techn1ques and voégbulary of Business French‘ It

is the eas1est part of the course to teach. It is very abstract and students
' v

are. requ1red to ‘memorize the 6\to 10 questions/answers paragraphs offered
in each.lesson; Students admit. that they don't mind memori21ng as long
" as they know that. it has4a_purpose. It is not rare to_find that the
"whole class scores 1007 in the weekly quiz as._ it:is.an easy way to-

-

gain.pointsﬂ There are 15 20 questions of commercial Frenchgin the Mid-
o N s . -ﬁ../

- Term and Final ekaminations. It is sometimes neceésary to’ clarify and

v ) explain/some\of the lessons' items a week before the quiz and the
N ~. . - : S

" Instructor must be able to rely on more advanced material such as '-l <

A. Rapin, Cours de CommerCe, Paris:Dunod. - - a
. o ) LT~

V. ENGLISH-FRENCH TRANSLATION | ~—

The "théme' involves the transformation'of'ideas expressed\in\EnglisE .

~—

~ into the French form of these 1deas..We continue working with' the prin- T

we
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'VIII. TYPE OF PUBLIC ' L

Brigitte Muller 7.

o~
C1ples acquired in .the French Syntax class already mentioned“ ' N

Translations are written in g¢lass to avoid the temptation of a dic-

tionary and corrected immediately in order to arrive.at the/best

posslbre‘translation. I obtain good results from small groups trans-
> : _ oup:
- Yy e :

e lating sessions. Emphasis is put on "avoidance strategies' such as the
paraphrase . ° . - ) '

[

VII ORAL EXAMINATIONS

As already hentioned by M. Cartier,nthe Jury i& composed: of five members.

.

Our Jury includes a bilingual automotive engineer, the President of the

Alliance Francaise of~Ann Arbor, and three Faculty members.The occasion

/-

is rather formal for American students ¥ho have - never been exposed to

lengthy oral examinations in a foreign tongue. They usually look very

. RN

\\\\\ proffes1onal for the occasion. e - R

Each member of the Jury is respons1ble for one spetific examination

v

and sees each candidate in turnl Duration;~l hour 1/2 to 2 hbugs for -
each candidate. ' A . . . o

. The eral examinations reflect the pedagogical approach already

i
!

described: oral expression,-synthesis of articles-followed by .2 discus-

V. . 1=

sion, oral translation and an excellent knowledge of commercisl Tlenc

"since 5 to 10 questions will be asked on' this subject.

i
/ .
-

[}

S

A. Students seeking a career in business’ or\dndpstry;

~ /
‘w \ K ‘

1. Double-MaJor, or Major/minor in Business French and Marketing/Management/

Finance/Economy/Accounting/Computér Science.
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Poss1bili§y of partic1pating in She E.M. U. echange program and to ;

-
Y4
W '

do ‘an intership in‘a French business firm. :_ - ) ; s

i

._3¢ MaJors in Language and- International Trade. 60 hours of preparation
in History, Geography, Business and French (12 hours at 400 level and

above for courses in Business French preparing students for the c.C.I1.P

Diploma.) . gﬁ ' h o .!

3. Master's Degree in Language and International Trade in-cooperation w1th -

our Business échool. : : . o S
-

B. Students seeking a teaching position as well as’ the Diploma/of the C c.1. P
. —= :

P

MaJors in Business French or candiddtes to an. M A <in. Language "and
International Trade can obtain a Teachiqg Certiricate if they have taken |
the required course work in the School of Education.

¢c. 1In-Service teachers needing extra graduate work'to up—date their

teaching certificate. o ' ‘ :

lCONCLUSION

Our pedagogical approach is based on the early training of studenm;
%
for a specific™ goal which. cannot be accomplished by an instructor alone.

&~

A requires team work and long range planning and preparation. To this

¥

effect the three instructors responsible.for our programs "in Business

Freach and in French for Internatidnal Trade have done post—graduate

" v
i

work in a field new to them. This ,recycling of our faculty has allowed

»

- our curriculum to start as early as the second year of French

— .—"_. ) 7/




