DOCUMENT RESUME

ED 239 495 ' _ - FL 014 178
AUTHOR Voght, Geoffrey M., Ed.
TITLE - Proceedings of the 1983 EMU Conference on Foreign

Languages for Business (ypsilanti, Michigan, April
7-9,; 1983). Part I111: Program Overviews and
. Components.-
INSTITUTION Eastern Michigan Univ., Ypsilanti. Dept. of ?ore1gn

: Languages and Bxl1ngua1 Studies.
PUB DATE Apr 83
NOTE 161p.; For related documents, see FL 014 176-182.
- PUB TYPE ' Collected Works — Conference Proceedings (021)
EDRS PRICE MF01/PC07 Plus Postage. :
DESCRIPTORS' Administrator Attitudes; Business Administration

Education; *College Second Language Programs; e
*Cooperative Education; Cross Cultural Training;
Graduate Study; Higher Education; Inservice
Education; Intellectual Disciplines; *International
Educational Exchange; Internship Programs; *Languages
for Special Purposes; Program Descriptions;. *School
Business Relationship; Second Language Instruction;

: ; State Colleges; Study Abroad; Undergraduate Study
IDENTIFIERS *Corporate Education '

ABSTRACT y ‘ , o

A collection of 11 papers from the third part of the

conference on the applications of foreign language and international

studies to business concentrates on international exchange and study
abroad programs. The paperS’include the following: "The University of

- South CTarolina's MasSter's in International Business Studies Program"
(Margit Resch), "Foreign Language and Business Administration: An
Integrated Approach" (Donna J. Skaar), "The Care and Feed1ng cf
Undergraduate and Graduate Foreign Language/Bu51ness Programs at a.

- State University: Notes for a Case History" (Richard L. Frautschi),
"Evaluating Language Communication: The Marriage of Three
Departments" (Paul E. Frary, Carol S. Fuller), "The University of
Toledo's Model for the Teaching of Foreign Language and Culture:
Oriented toward the Business Student" (Orlando M. Reyes-Cairo),
"Preparat1on for Internsh1ps in Foreign Countries: An International
‘Programs Administrator's View" (H. Martin Limbird), "Internship
Abroad by a State School of Modest Means" (Victor S. Dréscher and
Foster T. Jones), "The International Cooperative Educational Exchange
Program of Eastern Michigan University" (Ray Schaub), "The
Business—-Language Program at the University of Rhode Island and Its
Role in the International Cooperative Education Exchange Program"
John M. Grandin), "On-Site Transcultural and Foreign Language
Training for Business and Industry" (Michael S. Tang), and"
."Possibilities and Problems of a Multidimensional Cyclical Approach
to Internal In-Service Training for Company Language.Trainers: The
Kraftwerk Union Experiment" (John Bennett). (MSE)

***********************************************************************

* Reproduct1ons supplied By EDRS are the best that can be made *

* from the original document. - *
***********************************************************************




ED239495

PROCEEDINGS OF THE 1983 EMU
GONFERENCE ON FOREIGN LANGUAGES FOR BUSINESS
(April 7-9, 1983)

‘63.
i el

PART III: PROGRAM OVERVIEWS AND COMPONENTS )

Prepared
and
With an Introduction
: by

The Conference Chairman:

Dr. Geoffrey M. Voght v
Assocliate Professor of Spanish
"wDepartment of Foreign Languages and Bilingual Studies
Assistant Program Director '
Language and International Trade Programs
Eastern Michigan University

FLOI4)78

U.S. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCATIONAL RESOURCES INFORMATION

CENTER (ERIC) .
This document has been reproducéd as
received from the person or organization
originating it. .
[} Minor changes have been made to improve
reproduction quality. '

® Points of view or opinions stated in this docu ’
ment do not necessarily represent o m.c.a| NIE

position or policy.,

Ypsilanti, Michlgan 48197

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

G Voqki‘
T (V)

TO THE EDUCATIONAL RESOURCES
INFORMATION GENTER (ERIC).”

~




INTRODUCTION

<

The 1983 Eastern Micﬁigan UniversityFCOnference on Foreign
Languages for Business, held on the EMU campus in g[p'silanti‘v,h attracted
approximately 300 people from all 50 states of the USA and several
foreign countries. There were over 70 prgsentations by speakers coming
from 35 states and several foreign countries. This gatherir;g was, to
my knowledge, the first time that sd.many foreign language educators
and other interested individuals ha:d met to exchange ideas and exper?ences
related to language and cultural studies applied to business.. It was our
primary effort, as members. of the Department of Fore'ign Languages and
Biliné'ual Studies at EMU, to reach out .to the profession, sharing our
expertise and facilita»ting the dissemination of information nationwide on
this new direction in foreign language and fxr'iternatior‘lal education. Wg
are pro.ud to be a part of that we be'lieve is both a significant educational

revitalization and a development crucially important to our nation's future.

The papers in this volume are-varied and unequal in length and

quality. They do share, however, one vital thing in common: they

represent the attempt of professionals to come to’ grips with the problems
of cﬂreéting:. a new ac;ademic ;pecializat\i,dn and of integrating these
innovations into the time-honored tra,dit.iox'qal curriculum i'n foreigﬂ
languages at our institutions of higher education, which_‘hav‘e focused
almost e#clusively in the past on languages and literatures. Much

thinking remains to be done, but one thing seems fairly clear now:

the struggle between the new and the old will be resolved very differently -

@



at"differe"nt ins'titut‘i.ons, depending -on the mission of each school. Some
colleges and universities will not develop any courses in this new aréa
of specji’alization,_ while at others the traditional literature and advanced
linguistics courses will be sacrificed entirely in favor of language studies
applied to business and the professions. Between these two extremes
will_ lie a full pénor;ma of different ‘prop_-ortions in the integration of the
new and the traditional. In thié diversity among our educational
institutions there lies great strength. It is my opinion that there is a
great need for both types of language studies. I see a great need for.
jnstitutions specializing in the traditional areas of academic scholarship
as well as for those focusing on the new applications for lan‘gua.ge and.
cultural expertise.

Personally I do not acknowledge any necessary incompatibility
between traditional literary investigation, fdr example, and the study
of t.he language of business and commercial practices in foreign
cultures. Both of these concentrations seem.to be complementary aspects
of a larger whole, the interest in the diverse cultures ahd peoples which
make up this increasingly small world. Both specializations can serve to
increase intercﬁltural under\étanding, sensitivity and coqperation.. Both
can help us live more peacefully with our world neighbors, in our
increasingly complex and interdependent global economy.

I am very grateful to the Naticnal Institute of Education (U.S.

Départment of Education) for maintaining the Educational Resources

information Center. My special thanks to Dr. -Jo_hn Clark, Director of

A\
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Foreign Langﬁages at the Center of Applied Linguistics, and to _John
Brosseé,ﬁ, Acquisitions 'Coordinatqr.for the ERIC Clearinghouse on
Languages and Linguistics, fox" helping make it possible for the papers
from this conference to be{available to\la broader audience.

To all who read these words, may you find something of interest

and value in these pages.

]Geoffrey M. Voght
January 12, 1984

N
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Next year, in 1984, the MIBS program will celebrate ité tenth
annivetsarj. By then, it will have trippled in size éince its
inception in 1974 because, in spite of the general academic recession,
MIBS is still growing and flourishing.

The idea for the program was conceived by James Kane, Dean of the
Sthool of Business Administration at USC. Considering South Céroliné's
growing involvement in international trade (currently, the state has
close to 70 foreign blants); considering the increasing emphas}s
;ationwide on intetnational economic relations, Dr. Kane felt that
there was an urgent need for people trained in international business
and, consequently, a need for a program that would serve to educate
people for such a career.

Of course, there Wwere alrgady qu;te a few international business
programs in existénce around the country. But, as Dean Kane put it, he
did not intend to develop a program 'that would out-Harvard Hafvard,
but would be in tune with the national movements and w0u1d pursue
something that made sense for_South_Carolia and the Southeast." "We
knew," he coﬁtinuéd, "that we couldn’t do everything, so we decided to
pick our shots gérefully and be goo& at whatever we did;"

What I consider important about these earthy remarks are the
Zollowing points. The envisioned program

was not to compete with alteady egstablished programs,
was to meet national needs, |
was to take into consideration the SC business setting,
was to be tailoréd to the resources of the University,
iwas to be a quélity program.

Vith these objectives in mind, faculty comnittees composed of

?

oo ' . ?
- . ‘8 : ] .
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various depaékments to be involved 1n“thg program?began studying the
idea. Four baslc principles were developed to define the profile”of
the program and fo guide its design:

1) The successful international manager must have a

real graduate business degree. The course of study

must include both fundamental topics and advanced

work in areas of concern to the multinational enterprises.
2) fhe international business executive must have the

ability to communicate in at least one. language other

than his or hér own, and must have the ability to learn

additional languages quickly as needed.

3) The international business executive must be attuned

to.the cultural differences which exist around the

world and their impact on how business is doge. ' <
4) Tﬁe internaéignal business executive must ﬁéve the

experience of living and working in a fbreign country

to develop his or her special skills. '

To implement a business education program of sﬁch international
scope, the'Schgbl of Business Adminstration nof only had to mobllize
the full international potential of the University of South Carolina,
it also had to solicit.the'COOperation of academic ins;itutions and
the business community elsewhere in the US and overseas. It took two
years to plan and preparevMIBS. But finally; in the summer of 1974,
the MIBS program was inaugurated with a class of 41 students in two
language tracks; German ard Spanish. 22 of them graduated in 1976. By

.now, close to 500 stu&ents ha&e received their MIBS degree and have
joined the managerial ranks in a host of multinational firms all.over
the world. i

Since 1974, the curriculum has expanded considerably to include, in

2
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, addition to the original German and Spanish tracks, French,
Portuguese, Arahic and Japanese, not to forget English for foreign
nationals. The entrance requirements are more stringent now, certaln
courses have beeh revised, some components have been deleted, others
added, but the fundamental principles, as outlined above, and the

basic structure, as will be described shortly, have not been changed.

Requirements for admission conform with the general regulations of
the Graduate School of USC and the admission standards of the American
Assembly of Collegiate Schools of Business. Admission is primarily
based on an appraisal of previous course work and performance, the
applicant’s Graduate Management Aptitude Test (GMAT) scores and
letters of recommendation. Work experience and travel abroad are also
considered. foreign students are required to submit a satisfactor&
score on the Test of English as a Foreign Language énd have to take an
Engligh ﬁlacement test upon arrival at USC. 30% of the student body
are foreign nationals mainly from Japan, Colombia, Brazil, Germany,
Belgium and the Netherlands. Of the US citizens, 90% are out-of-state
students. No particular undergraduate major is required. About one
third of the students majored in some area of the humanities, half of
those in languages. The majority studied business or economics. When I
asked the program,director which background is more likely to lead to
a successful completion of the MIBS program, his answer was 'brains
and motivation." Of the 450 applicants this year, only about f30 will
start the.program. Their grade poing average is about 3.5 and their
GMAT scores between 550 and 775 out of“800 possible points. The
initial attrition rate of 507 has dwindléd down to about 4Z.

In a@dition;to the regular tuitiod, students pay an entrance fee of
¥6“0 and they are responsible for their normal living expenses and

ERIC | o 10
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* travel to the internship abroad. The College of Business
Administration extends financial assistance to the students in form of
graduate assistantships and a variety of scholarships. Within the
frapework of the Academic Common Market, residents of certain southern
states can enroll at in-stafe tuition rates.

The first phaée of the program, devoted to the principle number 2
which calls for removal of the language barrier in intaernational
business transactions, begins in the summer with a 10-wegk,
S-days-a~week, 7-hours—a~day intensive language training course for
students who have not studied the language of their choice before. It
happens, by the way, that students are assigned to a language tréck
they did not select when there are not enough internships availabile in"
the language of their initial choosing. Students with language
experience can exempt, through a diagnostic examination, all or part
6f the summer sessions. During these ten weeks, the novice is taken )
from ground zero to where he or she is able, as one of my business J/
colleagueé put it, "to buy bread and get the essentials of life in a
foreign country." The Arabic and Japanese tracks receive their
introduction to language at Cornell, respectively Johné Hopkiﬁs.
However, there are plans on the way for providing classes at USC which
should materialize within the next two years. The major languages are
taught by the sgaff of the Foreign Language Department at USC.

Within the prescribed time frame, every language track handles its
:urriculum according to its own discretion, but we are all trying to
fulfill the same course objectives. Essentiali&, we are introducing

%

the students to the basic language skills, whereby some languages

S

alrea&y incorporate business terminology, depeyding on the textbooks
\323¢feaching staff available. Since, in German, we have a small staff

of 6 faculty members and are forced to assign teaching assistants to

Q Aot - . ) . .
- N .~
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, our program, we prefer to use texts from our regular language program
because the T.A.s are familiar with the material and can be more

effective in the clagsroom. At the end of the summer scessfon, students

are expected to express themselves on any general conversatlonal topic
and be understood, to comprehend the gist of most anything spoken in
the language, to read any text with the aid of a dictionary, and to
express themselves simply but correctly in writing. A student who
fails to meet thesec goals does not continue in MIBS.

Those students who are exempt from the summer intensive ﬁrogram way
take a pre-business course to ease them into the next phase of MIBS
which begins in August. The fall and spring semesters aré basically
dominated by the Unified Business Program, but a language component is
vincluded. All students, no matter what their language competency is,
meet three Eimes a week for a business language course., As you can
see, during the regular academié year, languages take a béck seat in
the ‘curriculum. Th?ee hours worth of language instruction barely

[}

suffices to maintain the skills ‘acquired during the summer. Yet,
during this time, we have to train the students also in business

terminology, conéepts and practices - no small feat when t¥ie students

2 .

are totally preoccupied with their business studies. In fact, it used
to be a course that drove the teachers to despair. Attendance was very

poor, students-were often unpreparéd.ana listless. Until we changed

o

-

_he course from 9 o’élock’iﬁrthe morning to 1 o’clock in the

.fternoon. Now the students do not have to use the 1anguége hour

anymore to p?spére for those grueling weekly business exams or to

sleep out an 'occasional hangover; and the homework they did not get

-

done the night before can be completed during the lunch period. There
o . ’

are no more attendance'problems and everyone is enjoying the class.

-

Who - ould have thought that scheduling could .make' a substantial

P
{

Sy
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-.difference to the Sucéess-of:a course!‘

At the end of.the.epring term} proficiency testing-andmcourse'
performance as-reflected in the semester grade determine whether a
student is obliéated to attend the tutorial course oftered during the

first summer session. Not part of the regular university coursa

: offerings, it is taugﬁt informally and strictly in reSponse to the

-

" needs of the individual students.

In the beginning of July, the students depart for their varioue

———

¢

destinations overseas in order to complete their language training in
'the country. Six—?eek language'programs are provided tor the German
—track by the Carl Duisberg Society in Cologne, for French b} the
'Universite defLouvain‘in,Belgium,~tdr Spanish by the Escueia de
Administracion y Finanzas y Technologlas in Medellin, Colombia,sand
for fortuguese hy the Escola Superior de Administracao de Negocios in.
Sao Paulo, Brazil. The students of the Arabic and- Japanese Tracks
study bﬁainess language for another year at the American University in
 Cairo and Keio University in Tokyo,'respectively, before embarking on
their 1nt9rnship assignments. The language training abroad is to.
further sharpen the students conversational and writing skills and
expand their\business vocabulary. Excursions to loé§l business
establishments, trade unions and other institutions of economic
.significance are a feature of .this course._Immediately—uponﬁ
completion, the students begin their internships with the assigned
company s .
In order to get to this point in their.academic_career,-the
students do not only haveito pass the languagefcomponent:with an

average grade of B or better, but also the so-called Unified Business

PrOgram. This nine-month curriculum was uniquely designed for MIBS and

g n only be attended by MIBS students. 1t is based on principle (D

ERIC :
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. which fequires é'c0urse.of-st;dyAin éréas of~cod§ern'to‘multinétiqﬁal
enterprises. The c0urse.provides; in fhe words‘ﬁf one of the MIBS |
administfators, "what a firsé réte.MBA'ﬁrogram w0ula‘5£fer, only with
-an emphasislqn iﬁtefnational aspects." This truely comprehensive
foundation coursemfc;usges on financial and managerial accounting,
‘principles of micrOf and ;mcroeconomics, international(economié
policy, quanﬁitati;e amethods, fnté}natiqnal management,'ogergcions
panagemeﬁt,-iﬁternational acc0un£ing, equrt-impor; techniqueé,
Adomest;c and intefnétionai finance, marketipgcmanagement'and
international marketing, and othér ké; areas of thg international
business ehterprise.-The method of instructioﬁ is a fastépacgd : : N
combination of iectufes,'problemrsolving, case analyses and:handf—on ;
computer exércises. Several times dur%ng the semesters, one-day
“céurseé are schedulgd dealing with such sﬁecial topics as risk
management, joint venture analysié, etce. Tﬂey are usually coqducted by
-Specialists in the field drawn from ﬁhe multinational business
community in the US and abroad. Student executive.confereﬁces on key °

internationél issues héve'recently become a part of MIBS. Last year, L

/

some 75 multinational corporation executives participated with
students in sessions on(specialized topicé in the MIBS;Intefnational
Pefsonnel and International Finance Conferences. These activities are
int%nded to provide Lﬁe future manager with a ;omprehensive b#ckgrdund

in business education defignéd to enaBle him or her tp:serVe'with

competence in a responsiﬁle capacity both wiﬁhin a national and

fpreign environment. But according to some facetious MIBLET, as we .,
call the students affectionately, this program really develops skills

Lhat enable thé prospeétive éorporate manager to emulaté Cornelius
"Vanderbilt who wrote in;response to the shady fractices'of a business
g-rtner the following cﬂaéﬁidﬁ letter:

ERIC
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" Dear Sir: - o Ce ’
You have.undertaken to‘cheat me. 1 will not sue’ you for the
law takes too long. I.will ruin you. , |
Sincerely yOurs,.~
Cornelius Vanderbilt .
It is the skill. to ruin the competition that .is allegedly learned
in this mega-course. |
The studentsf second year begins in the summer with a course tanght
by the Departments of Geographx and International Studies. It is |
called Environmental Variables and focueses on the geographic, the
cultnral and politicalibackground of the area which the student hasﬂ
selected for his study'and overseasvinternship-experience. Currently, -
sections ‘of this couree are offered for Latin America, the Far East,
the Middle East, Europe, and the United States. |
Being now versed in matters related to international business,
having developed an understanding'of the particularllifestyle, the °
- historical and cultural background of the foreign nation, and being
able to communicate with its people, the MIPS student is well prepared .
for the internship which the US citizen'complete in Germany, France,
Belgium, Colombia, Chili, Mexico, Brazil, Japan, or Egypt and the
foreign nationals in the US. This is. considered the most vital
omponent of the students' training. It provides them with the
3ppprtunity to apply the theoretical knowledge they have gained.tol
“7ork situations in a country other than their own and to collect a
variety of experiences within the foreign business scene, both |
invaluable for their futnreJCareer. But it_ie also:to the advantage of
the internship sponaor,»as it'gives the company a chance to observe a
prospective employee for six months at little cost and with no
1f.g—termucommitment. The nature of-the internship assignment is,

ERIC
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. mutuslly agreed upon by the company and_the MIBS internship

r

‘coordinator. Both the firm's needs and the studentfs career objectives
and language skills are taken into consideration. The internship : i
provides full—time employment vithgresponsibilities in a specialized
functional area or a variety of-activities mbre’general in nature,
depending on the conpany's andfthe student's-interests. Throughout the
internshib'phase, the students ‘are required to prenare periodic
reports of their activities including an evaluation of the extent to
which .the techniques iearned during the academic‘year are useful in
their jopjand a statement about any'principies learned from the work
experience which they consider important for'their career. A modest
Suhsistence allowance is usually paid to the students for their
services which helps to cover the cost of living expens ' - or which
theyvare responsible. The internship_phaSe, viewed from my |
perspective, has a wonderous effect on the-students. They leave in the
summer, casually, some'uf the male students.with beards and in Jeans,
some of the girls with long hair and ruffled skirts, all a bit anxi0us

E and uncertain. And three quarters°of a year later, they return, both
sexes professionally groomed and attired in business suits, with an
air of worldliness 'about them and a great deal of self-confidence.

While the students, immediately upon their return, begin

. interviewing for jobs, they are still busy with the final phase of

" zheir studies, a progran labeled‘Integration of Concepts and Skills'
Development. This includes a course in the overa}l strategy of the
multinational firm, with a strong emphasis on policy fornulation.and
corporate planning. In the discussion of complex cases, the students
can merge theory and practical experience. They are aiso given the
oppdrtunity to specializeﬂin a particular area of business through a
d1rected study course in either finance, banking, marketing, or

[Kc
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' personnelr A tinal report on the selected area or probled is required. . |
A description of the MIBS program would not he compiete without )
covering some of the extra-curricular ‘activities. For more than a
“year, day-in-day—out, the MIBS stuaents attend class together, study
together, party together, live together, share their trOuhles and
joys. While this closeness can be a source of comradeship,and |
:strength, it alsolhreeds intense negative feelings'which.can._ C e
eventually_affect the students’ attitude, their studies and the entire
program; To'forestalllor solve problems, student and faculty =
representatives are assigned to serve the.group's academic¢, social and
. : o

personal needs. The academic advisors help mediate complaints about’

teaching’staff'and curriculum, testing procedures and grades.'The

' o~

social directors, by far.the busiest, plan Halloween,'Christmas,

end-of~the-semester parties ~-any occasion will do. And almost anyone
involved in the MIBS program, uhether administrator, secretary,
instructor or spouse of the above, serves as confidant or confidanter
'to thdse students who find it hard to cope with the constant preSSure,
the lack of- time, the high demands, the fierce competition, and more
.private troubles. The most important event is the’ annual MIBS banquet
‘in the spring. Faculty, students, and representatives from the
international and local business community assemhle:for an-evening of
drink, food, rewards and entertainment. The latter is'provided hy the,
students uho are ;about to graduate; They:share the  entertaining
"aspects of their sojourn abroad and pay'comical,'if not'satirical.
homage to.the professors and the program they had to take so seriously
1iforftwo;years.v 5 | —
While not every student is.rewarded‘with immediate employment: no

. one will have occasion to inscribe his or her tombstone with the

[:R\,'Sz "Sorn a man, died a grocery clerh;" as did some poor.soul in a

wll Toxt Provided by ERIC
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. Paris cemetarx..About-3OZ of the internship sponsgors hire their
interns upon’successful complétion of their studies, but they are more

* and more reluctant-tono S0 because’of the depressed economic

P
-

~ situation from which most highly industrialized countries are
Suffering now., The College of Business Adminstration and the '1 o o
University each: operate placement centers to assist students in ' T _ oL
securing a job. Quite a few companies cone to the campus for -
recruiting purposes.. Facilities for interviewing and presentations are
providéd by the College of Business. Until last year, the WIBS
studcuis were used to ‘almost instant employment success,: predominantly
:with multinational companies here and abroad, and beginning salaries
of between $25 000 and $50, 000. The recession has affected the hiring

: rate somewhat and there are still a few graduates of the class of 82

who have to contend with temporary jobs or their parents’ continued

2

support. - S - \
" The feature that distinguishes the MI?S.prog%am from all other
international business programs® on the graduate level is the
. internship experience.:This-international dimension makes the study of
~ foreign languages mandatory. Without languages - no internships. Or., 7}
to phrase it positively, the foreign language component allows’MIBS,to"
assume the international character that rendersithe program sor _—
attractive and successful. |
Yet, the foreign,language ingredient used to feature very modestly
_in the promotional material:of MIBS.as well as. in the considerations
" of thevadministration. It has happened, to everyone’s dismay, that
during the annual MIBS banquet everyone involved in the program was
given credit, including‘the secretary who handles admissions, except

foreign languages. B “ .

This lack of appreciation, if not to say respect, has caused some

EKC - g L. ' N
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.bittefness among the foreign ;aﬁguage faculty and'is one of the’
reasons whyjé g;eat'number of colleagugs have réfQSed to serve MIBS in

" any capaéity. That is, recently their adam?nt attitude ﬂas softened

- visibly because other teaching opﬁortunities in the summer, and
xconSequently the chance to sﬁﬁ;lément our modest nine-~months saléries,
decreased drastically in the wake of the financial .diffic:ult:ies'tha‘lt:
UsC idﬁexpefiéncing, along with many other institutions of higher N

learning. - o ; \\\\\

Of course, there are other, more pertinent reasons for our

“r

faculty’s reluctance t§ get i@Volved in MIBS, some of which méy éﬁpli"
to efforts df teachiﬁg busi;ess 1angua§¢ qoﬁrses'elsewhere. Teaching,
and particularly coordinating MIBS are_deﬁandiég and nst always
rewérding tésks. Even thOugh an unusual amount of prgparatibn is
required for thQSe of us who are not trained in business language -
afid who 1s -, and even ;hough the planning'andgcoordination,
espeéialiy of.the intensive summer sessions,-a:elstrehuOQS and =
time-coﬁSuming, no released time and no rélieggfrom the normally f[
required'duﬁigs are graﬁtgd. The curriculum itself is quite
challengiﬁg. Not only do we have to take the students from a state of
blissful ignorance to a'préficiency level that allows them to do more
than bﬁy bread. They also have to Be abie to fina'aﬂ apartment,-sebure u

'the neceésary papers for their.stay, socialize, And,Amost importangly,

survive in a sophisticéted business environmenk Thi; level of

competency has to be reached within less than oné year when most of °

d

thé time is consumed by business studigs. ,
_FufEhermbre, since language does not exist in a vacuum, but is
embedded in and reflects the idiosyncracies of a country and its
peoble, the teachef has to convey basic cultural and sociai
characteristics and practices, quite,é task, particularly in the

ERIC
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. languages of the Arabic countries and Japan, where such conventions
can be drastically different, as is so consisely illustrated in John
Patrick’s play "The Teahouse of the August Moon,"\rhere Sakini

‘explains. "In Okinawa...no locks on doors. Bad manners not to trust
\_\

neighbors«< In America...lock and key big industry. Conclusion? Bad
‘manners good business." Moreover, the’@tudents have to learn to
express themselves in matters of their discipline, business and
economics. Thus, business terminology and customs are a majof part of
the course ob’ectives. The difficulty here is that the term*nology 1y
.meaningless and therefore hard to teach and to learn without‘an
understanding of the underlying,concepts;nand those concept®, the
students are just learning to ‘grasp and'the language professor is not

‘thoroughly familiar.-with = two handicaps in the classroom. After all,

the faculty members in foreign languages are trained primarily in : .

literature, their social status and respect are. rooted ia this

R .

& e P

expertise. And they are not always willing»toﬁacguaint themselves yith’

mundane subject such as business, a discipline viewed uith”awgood\\
measure of disdain, anyway. . _ | P Lo T,
Another difficulty the instructor may not be eager to tackle is --’;

materials. Unlike textbooks for the ttaditianal undergraduate

\

curriculum, books for business language'do not,'thr0ugh the
benevolence of the publishing industry, appear oi our desks

' unsolicited and they are not plentiful. It is cumbersome to locate

]

and obtain them, and mostly the efforts_yield useless texts. v ,
Consequently, the teacher has to devise his own materials for a field,

no less, in which he is not altogether comfortable. e |

~

' Moreover, as a language teacher, the professor is used to an

urdergraduate clientel, young students who are'pliable, lenient and

-~

fcrgiving. The mature and generally more aggressive business students,

[Kc‘ S | B ~ gy
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‘howevar, demand instruction of consistently high quality, and they.do

not hesitate to be openly critical of any shortcomings perceived in
- _ , o

-the teacher’s perfdrmance. Teaching MIBS has been known to impede

one’s professional advance.

2

. Thus, a MLBS language cburSe can be rather more complex and
challenginglthaﬂ some colleagues are willing to Aeal with;_
Conéequéntly, the task of coordination and instruction often falls
dpon the young faculty member who has mno choice and fréquently neither
the time nor the experience to solve'thé inﬁerént proﬁlems; Being
untenured, he alsaldoes not have ;he‘authority to propefiy enforce
c0ursé objeétiveé_and Outlines.in‘the fage of senior professors, for
insgance, who afe part 6f the staff but insist on conducting~their
session their way, a situation that is detrimental to the pursuit of

common course goals. So, after a painful trial period, the untenured. . )

coordinator finds himself forced to resign only to be succeeded by .
; . {

2

v - i »
another novice. C %%9

Luckily, our'internal attempts to conquer such problems are'being
vaided by the encouraging g;owth and re-évaluation of buéihess 1anguage
.s a discipline natibnyide, which is also beginning to be recognized
by those illusive entities that are responsible for merit raises‘and.‘
tenure decisionaQ»Efforts in this area are slowly being appreciated,

. supported and :ewardéd. Instructors interested'in this field aré given
~ .

?quptunities to tfain'themselxgil—gzofessorg with experienée in

Jqsinéés,languége are hired, and more and.ﬁore'colleagués are

‘voluntéering\to t?ach business language. But'best of all; our a ' ' .
colleagues in Busing#s Admiqstration are not on;y nOW“giving us dﬁe
credit at the MIBS bgaﬁugt, they are also Supportiﬁg our efforts

, ~

vigorously in many ways, eién\financially by funding, for instance, | ) /
) o : .

N

our participation in functions éhch as this Conference on Foreign .

wll Toxt Provided by ERIC
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Language for Business.

1

What would be a more appropriate ending'to this presentation than
another quick commercial for MIBS, the slogan imprinted on the
T-shirts of the Class of 82:

- TODAY MIBS - TOMORROW THE WORLD!

Margit-Resch

University of South Carolina
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Foreién Language and Business Administration: An Inteprated Approach °

The nternational Business Program at Concordia College is: based uporn |,
compoﬁenHZ which we feel are fatﬁer unique in an undergfaduate.program. Its
development and -inplementation are a’ testimony to coqperation among four
departments, French, German, Spanish and Economics/Business Administré&ion,
In the process a high deg£ee of departmental aﬁtonomv hes heen maintained,
yet the ﬁropram is integrated through shared poals and a judicious mix of
the aeademic and the evperiencial in the on-campus a1 the akroad seprents.

The program had its origin in 1980:n a French Departmental sel<€-study.

which recognized the-need for a propram combining business and feee%en
language. As a result, a proposal was made to the Department of ‘Economies/
'Businees Administration io‘initiéte a djoint venture in that area, and
preliminary dis;ussions were held. .
' 3

Next, funding was sought to sponsor a workshop that would include

?

bhéihess and all three modern 1anguage department&. The Facully¥ Center. a

committee which encourages and coordinates new programs and faculty develop

" ment at the college and which administers Northwest Area Foundation Grants,

approved the venture. During the workshop. the lanpuage departﬁents‘met
with the Department of Econo%ics/Business Administration to discuss the

adoption and implementation of an-intesrated profram in interrational:

1

husiness and foreign languapges. Also cons:lted were the chairperson of the

v

-

International Relations Prorram and the Director of Cooperative Studv

\
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internships. : " '

It was agreed that a principal roal of t4e propram would, be to use

Y

existing courses and structures as a base, supplemented and integrated in

such a way as to offer a worthwhile experience in the combined fields of

business and language. Students would receive a B.A. degree with a:major
-~ )

in one of the five areas offered by the Econom@cs/Busihesé‘Administration \

. .
Department and would receive a certificate testifying to their completion .-

P N L

af the International Business Program. At least a minor in h‘fdreign

langage would be fequired. In practice, all of the participants to date

. L ]
: . ] 2
have completed a second maijor in the lanesuare.

Components of the program agreed to are as folk?ws:
¢ . ..

1.” a core group of courses in Eronomlcs/Bu51ness totalinge
an enuivalency of 20 semester credits, which must be
taken before the foreign experience. Thege” courses
form a aore for all of the "five maiors offered bv the
"department and were selected on-that bhasis.

{ - : .

2. a core group of course in f’or‘:eis.rn lanruage to be decided

upon separately by each 1anguage department. =

3. a forelyn experience in ‘which the students study in a
foreéign universityv or business school for one term, . ‘
during or after which they work as interns in companies

. within the couqtry, combining the business and lanpuage

skills. ‘ ' . co . : ‘ ;

\ S . < -
...... rﬁmDmnlng_the summer"ofijSE.maach langnane department: made. its. own. plans'
. Y J \ ¢
B} Q,
for de51gn1np its special- course requlremeﬂts within the agreed upon |

. u
structure and for selecting a school and a.means for locating internships

for the proyraﬁ. Aided-by the sane NS;thwest Area Toundation Grant, members

of the 1aﬂpuave departments traveled to th:eir respective oountrles. The

Fg -

Frenrh anartment spleoted a propram at the Inst1t't de Gesflon de Pennes.
£ French professor;at the Tnstitvt who "ad formerlv tauesht in Minnesota was

willinF to serve as supervisor of tre proeram i France. An arreement was
" ¢

&7
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nade ahout courses to he tagen at the Institute;\\lp_addition. the Inst{tute

u7,

g ) * ’ o ) M
woiild take responsibility for the serurine of 5%1ernships. whirh in their

-~ rase wo;ld follow the term of stndv, Stndents.would live with French'
5tUdents‘in unfvefsitv housing., In other words, the:Coneordiétgﬁegeh )

on .

program is meshed with the existing French svstem. N

¢ )

In. the meantime, the Spanish Department deric’~d-to locate its program
. in Mexito; due partially to ease and ‘econqmy of traVe}ffof students. After
6 L] . . .\ . N

¢ - l
- . . R A
_checking several possibilities in that country it was decided,at least for
- a'ﬁeginning, to dove—taillits prggram with.that of the Nbrfheast Consortium,

3 fi?sﬁ-at,the Tnstituto'Mexie?no-Nefteamericano de Reiaﬁiones Culturales in
spring 1982, and then_id the fall of 4982 at'tﬁe.Universigad Nacidﬁal Aufénoma

Y L]
-

“de’ Mexicd:“‘The Spanish Department was able to influepee'course offerings

PR
2

to be ip line with its objectives.’ ..The “1ternships were to‘rdn during the

same time frame'as the classes and count as one of the semester courses

.
‘.

under -Cooperative StudY'earned throueh Concordia College. The internshib

weS'seen to be'the rapstone.o’ the foreign experience. Students ‘would live
¢ . . , .

g
. )

An selecéed.Mexican homes.- Beginning next year, the Spanish Depértment will

. maké its own arrangements for classes. “ousine and internships.
\ ’ . ’ )

The German Department also made some prelimjinary inquiries, but due to
‘ ¢ . .
a curriculum revision in propress, thev were unable to implement a program
“ . : ' -

in its first year. .

(3 ' . -

.

N\ The summer of 1981 was marked by many efforte‘relatéd to the'propram.

' ‘ : \
Before proceeding with the proposed plansi\the chairpersons of the ,French

and Economics/Business Administration Departments consulted with represent-.

atives of secveral international business companies in Minneaspolis to seek

their reactions and evaluatiorl. Based upon the corments made in the .
: ¢t ' 6

interviews, a list was drawn uvp of strengths that t-e Business pcople felt

O ‘ .
EM woanld racitlt fram tha nracram Mha avnariarra wae marcrnivead ta ha an
JArunr Pr

IText Provided by ERIC
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. expression of comnitment to a. business careeFﬁ 'Students would develop a
Fiobal perspectlve of bu31nes$ andAFaln maturltv and 1mprovcment 1n self-
concept. anough a successful work erPP1°nce. students wonld develop
‘Fkills in human/peiﬁfzans and foreign }anguage.'b?th professional and

“ .

general. The business repregentativés Emphasized that good business skills

are the ‘primary concernlin sqleéting'potential1employeeé.'%Foréign language

skills are seen as being of value provided that functional business skills
are also present. 'We have cdnseqnéntlv emphasized to students that it is

important to develop-pood skill in all of those areas cited by our contacts:

that is. husiness, human relations and foreipgn languapge. In ordérto help

assure a successful experience, students are screenéd‘through an application

“e

process before they are allowed to entér the program and have to ‘date been

limited to students who have participated previously in another of our

abroad experiences.

In early fall of.1981, a description of the International Business

Program was taken to the Faculty\Senate of the college for their information.

Official Sena€% approval was not needed, since there was no change in the

major or minor programs. The Senate discussicn was viewed as being important

to the faculty's understanding of the design 'and objectives of the program
- and for securing potential support. of other departments.

u

.> At the same Senate meeting, the German Department's new curriculum
Qés*apprdved, as a'Sepaf;te ié;ue, allawing that department to prdcéed with
plans for 1mp1em°nt1ng their program.

The follow1np spring a seoond v1s1t to M1nneapolls area 1nternat10na1
“businesses was made. thls t1me by the German and Spanlsh Department

-representatlves, w1t“ the purpose oF openine up new contacts and of 1nform3ng

:old contarts of procress made 3ince t*e previcis V1s1t hv Concordia faonltv.

o)

27
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In meeting with an American subsidiary of a German rompany, a rich

potential for assistance was tapped, since specific names were provided to

contact_ip Germany which were afterwards used in establishing the German

program ahroad. The Gérman companyv representatiée wvas very impressed with
the pot;ntial of oﬁr ppqgraé, indicating that there is a ﬂeed in America
subsidiariés of German companies for employees trained ih business,/skills
wha.are also fluentvin German. Arrangements for the German PRogram are
now being completed aﬁd the f{rét studeﬁts will be sent in-1983-84.

- As stated previously, each language department ﬁasfa certain set of
.basic language and culture courses which must be taken by international
business students. _In addition, the German Department haé developea.a
course entitled German for Businéss, in which thepglitical, economic and _ -
social gedgraphy:is treated, with emphasis on originalltexts. Special
qtérminologj ic. another emphasis.

The Frénch Departmen£ uses a gdurée.engitiég Special Topics in Ffench
fo-prepare their students for the overseas expérieﬂ;e; Specia1 ﬁexts and
materiais are used to familiarize the students with the ecbnomic"andv
political s{tuation in Fradce todav., Students must éonvert general themesv
learned in‘business courses into Fréqrh. such.as corporate structure,
‘inancfhp polioié;. the history of the dollar, and the.liké. In a different
em?hasis. students must regularly inferact witﬁ Ehe}departméntal native
assistant on a vgriéty of general and specific themes.

The Spanisthepartmenthhas used a majior component of its civilization

"and advanced composition courses as background preparation, along with

independent study partially based on -‘the Nellvy Sartos text, §§Paﬁol Comercial,

in the semester preceding the abroad experience. In the next school year,

a course in Special Topics will he offered toﬁrepiaee the independent study.

[
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n preparation forlteaching the new courses, a German ﬁrofessor‘took
classes in economicds and comﬁuter sciencej a French proféssor attended two
seminars in Paris, at the Ecole Superieure de Commefce dealing wit@ the
current 'conomic/political situation in Frange and the Cdmmon market
;ountries, épd a Spanish professor has studied Comerriadl’ Spanish in
Mexico. Other faculty members in all three departménts haye participated
in workshops, seminars and conferences related to business.

“To date, two groups of. French students have participated in the proeram,
in the secdnd»sehesters of 1981-81 and 1932-83 school years. Thus far,
internships have been in the afeas of hiph technolopy and grain. Similarly,

-Spanish students have'speﬁt two semesters in Mexico, during the spring of
1981-32 and the fall of 1982-83. As of this date the int.ruships have been
with publishing companies. | ' . ‘ T o .
As for the students ihvolved in the program, their reaction to its
benefits has been very positive. They have felt thatlfhey have gained a
.high deg;ééhof professiongl and peréonal growfﬁ through-the experience; |
The strengths that .we antiéipatéd would reSult'frsm the orogram have beeﬁ
confirmed byvthe sﬁudents. Although the nﬁmber ;f stqaentSv..parficipating

in the program during its first two years has not been large, the interest

by students is growing. We also feel that the p;ggram has had a positive

-~ .
T

effect on enrollmeﬁt in" lanpuages in general. Students are aware of our
sensitivity'to their needs.. The fact’tﬁat French enrqllhent,was up twénty—
five per cenf'this féll and the number of declared maiors ip,Spanish ﬁas
doubled in two yvears seems to confirm that cpinion.

The Toternational Business Program has pained'positiQe publio{ty for
thg“college; Artioles“haﬁe appeared ih'local""ewspapers as Qell as fn

p:hlications -sent to alumni, prospective st:idents and the reneral public.




' - 378

i .
In addition, four members of the Concordia faculty presented a panel ' |

discussion ét the fall conference of the Minnescta Council of Teachers of
Foreign langu;ges. One of the speakers was the 6hairpersbn of the
Department of Economics/Business Administrafion, whose assistance in the
development of the program has been outstanding. He has also addressed
groups of interested stﬁaents, demonstrating by his pfeéenée and support
that the program ir fruly intérdepartmeﬁtal in nature.

The facuity'involved in the International Buéiness Program feel
rreat persbnal commitment to its development. Throﬁph the eff;rt, better
understanding and working relationships have resulted between academia
and the business community. And.those most particularly served, -the étudeﬁts,

X3

have found it to be a challenging and worthwhile experience.
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The Care and Feeding of Undergraduate and.Graduate
Foreign Language/Business Programs at a State University:

Notes for A Case History

Curricula linking one or several foreign languages with
tfaining in Bﬁsiness Administration and Economics have been-
touted as sure-fire solutions to declining enrollments in the
Hu;énities. .Yet little has been said, publicly, about the
development and management of such hybrids; ‘The present paper
reviews the introduction 9f undergraduate aﬁd graduate degree
programs in Frenéh/German/Spénish and Business at The Pennsylvania
State University.

First, let me outline the development of our degree’ programs
in, the three languages, including curriculum redesign and study
abroad. I will then describe the enrollment, advising and placement
patterns which have emerged: »Aﬁd thirdly;I would liké to
broach the delicaté issue of faculty'dezelopment, present and

future. . P

q

In 1973 two of my colleagueéf’Jeaﬁne and Alfred LeBlénc,
asked me if the Deﬁartment‘would favor a new undergraduate ﬁajor
in Frenqh and Businéss Administration. After cohsultatidns within
lthe Department and with the Penn State College of Busiﬁess,

eleven Business/Economics courses, plus a course in Business English

a
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were identified as appropriate, as were two new French courses
‘ , .
(French Press and French Business Communication). To accommodate

the double concentration in.a four year program of study, we opted
for a Bachelor of Science'degree in Frehch, because it entailed {

4

fewer requirements in liberal studies than the BA degree. Also,

and with some misgivings from Department faculty, the number of

¢ I

literature requirements was sharply curtailed in contrast to our
Bachelor ovarfs Options in French literature or in French
Language and Culture; However, in recognition of the ri;ing
vbcational pragmatism.of many undergraduates, the Department
unanimously approved the BS French-Business major and sent the
proposal forward for further review withiﬁ the College of the
Liberal Arfs. | R
By the time the proposal reached the‘Curricuiar Affairs
Cbmﬁittee of fhe University Senate, the Business Collegé was
having second thoughts about the wisdom of attracting additional
students from Liberal Arts into its aiready overcrowded courses.
Fortunately we had kept comblete fecofds of prior negotiations,
including a 1973 memorandum from an Associaée Dean inaicatiﬁg

*  his College's approval. So the hurdle was cleared and the new

program moved forward for fimal ap?fo&als”%rom the éentfal

administration (Viée-President for Undefgraduate Sthdies, Provost,
. President, and Trusteés); apprdvals which wefe completed in the "
Fall of 1976. One crucial cqnditionz of approval was the departmgntxs

assurance that the French-Business program would be operated without

additional funding for staff or equipment.

S 33
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Since 1976,a minor administrative impbroglio occurred in
- 1979-80 when the Department, at the request of undergraduate
advisors, attempted to secure a more articulate catalog l
‘description of the BSidegree in order to dlStlngUlSh’lt from the
BA options. 'The Business Colle?e objected at first, claiming
that the wording "Option in Business" implied compliance with
‘national business accreditation "core courses.". The objection
was Withdrawn when the descriptor was changed to "Emphasis.'
At this point, however, a senior administrator jumped into the
fray, claiming that the verbal adjustment compelled reapprovai
of the program by the Board of Trustees. The matter was quietly
resolved‘in 1981 when the Department initiated a second Bachelor
of Science program in French and Technical Writing/Translation,
this time in cooperation with the Department of English Asvthe
approval process of the so-called "Technical Writing Option"
advanced, all parties began to realize that the descriptor "Option"
was appropriate for both the BA French majors in Literature.and
in Language/Culture as well as the BS French maﬁors in Businéss or
in Technical Writing/Translation. -With- final approval of a second -

Ed

*Bachelor of Science major ‘received in 1982, the Penn State catalog

now clearly identifies the four variants,ofuthe major.

In the early years of the Penn State French- Business Option,
‘all majors were offered a Spring Term study program ‘in Strasbourg
with courses in language, cuflure and literature. 1In 1980,
as more students were attracted.to the Business Option, and
with encouragement from the University's Office of Foreign Studies,

g mmreme——

the department selected ‘the Institut Universitaire de Technologie
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in Nice as a separate study center for French-Business majors. .
: 5 . .
There, three courses survey Common Market operations, with
supporting courses in Business French and Mediteérranean civilization.

IS

Concurrent with initiation of a Frencﬁ—Business halffyea; éfudy
program in Nice, the4College of Busineés Administration approved
a study‘ program for Business majors at the séme Institute with
Business courses taught in English, pPlus one eleﬁentary French
language course. Start-up problems were minimal, the major one -
béing housing in an inconvénient hostel, now replaced by
~University of Nice dormitories.

2

Encouraged by thebearly success of the undergraduate ,
Erench—Business major, the Dépértmentsuof German and Spanish
proposed similar alliances with our Business college. Unfortunately,
opposition from an o&érgurdened business faculty in the late
"70s was so strong thét Business college administrators grantedil
their approval of the new programs only when £he centrai adﬁinis—
tration-agreed to provide funds for'additionalzbuéiness instructors.
Course requirements‘fdr undergraduate F{ench/Spanish/German Business
maiors as they wiil be offered under a semester calendér effgctiye
1983, are displayed in Table 1. |

In light‘of_highly favorable studeﬁt acceptance of
uhdergraduate;foreigh language and business majors, in 1979
.'the Department investigated the possibility of c&ncurrent'
Master's;degree'programs in French Studiés and in'Business

Administration. fhis time,-aftef discussions.with French andv

Business faculty (who were beginning to get to know one another),

K

the Deans of the two Colleges, thé Graduate School and, again,

> .
'
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the long chain of review by faculty éommittees and adminis-

trators — this time, the process iasted only two years. As operated

under a sem.ster calendar, students maylselect a Masﬁer's'

degree in French Studies, plus alMaster's degree in Business

Administration or a Master of Science degree in Businesé, Both -

require an undergraduate major in French, or equivalent. A French-

MBA candidates need only minimai prerequisités.in Business.
'wsubjects, versus candidates who have eitensive undergraduate
Business training and who wish to specialize in a particular
field of Business (Aécounting, Marketing, Finénce, Transportation,
etc.). Application procedures include GRE and GMAT écores,
and a.tape recording (in French for anglophones). To launch the
new program the French Department developed five new‘gradﬁgte
courses: translation, advahced language, Business communication,
contemporary metropoli%an culture, contemporary.francophone -
culture. The progfam, which takes a minimuﬁ of two full years,
requires 39 graduate credits in Businesé and 27 in French. A
list of requirements is presented in Table 2.

A one or two semeste; work-study opportunity is provided

by Ehe Institut d'Agﬁinistrafion des Entreprises (IAE) at the
UniVersity of Nice andﬂbx the nearby Centre d'Engeignement et
de\Recheréhe AppliquesaauxManagement (CERAM) at Sophia Antipolis,
a burgeoning high tech centéf\similar to the North Carolina '

. Research Triangle Park. The Difector of the IAE serves as

\

academic advisor, forwarding evaluations of course work and

language proficiency. His staff'alsdigrranges for a stage d'entreprise,

—-according.to.the interests of the student. 2
. \\\
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To prepare for -the substantial additions to existing
graduate programs in French, iﬁ 1979 and 1980 the Department
sent five faculty members to one~week summer seminars at .the
Centre Malesherbes in Parls, sponsored by the Paris Chamber
of Commerce. Inflation and budget cuts would prohlblt such
conspicuous recycliné incentives today. Also, with interest
in international studies growing;ﬁour College of Business has . —
developed additional faculty and student linkages with CERAM.

.
And in 1982 an IAE instructor taught a’Business Communication
courSe in the French Department. The three students who
participated in the first graduate French-Business study program
in the Nice area last year habe returned with very favorable
attitudes toward their courses and the invaluable stage. And,

as word of the graduate French-Business program spreads, the

Department is receiving a rising number of applications from

Business students in France.

* * *

But let me turn to student'reception of the new programs.
Not only have French majors increased to an all time high of
102 (Winter“l983), French~Business majors account for 60% of
the group with second place going. to BA majors in language/culture
" The literature major presently attracts: only a handful of students

L3

A s1m1lar pattern is developing on the graduate level, where
MA/MBA students already account for two-fifths‘of“the MA population
in a period of only two years. Women predominate at both levels.

(See Table 3 for undergraduate and graduate enrollment distributions.)
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Faculty who advise undergraduate students report a wide
range of stadent motivation and achievement‘among those who select
one of our BS programs. Some students discover that they do not
like quantification or organizational behavior. Others have
difficulty writing or speaking a foreign languade, yet pérsist in
a major. As the volume of students risés, the department is
considering the introduction of language proficiency controls
élong the lines of criteria under development by ACTFL and ETS.3
Here the faculty'é priority of quality confronts the administrations's
quantitative value structure: the FTE syndrome. To date we '
- find that the Writing/Translation Option is beginning to fungtion
as a constructive safety valvé for students who acquire a
distaste for a‘business environment. At the graduate level, some
MBA students are beginning to add the MA in French Studies. But the
biggest problem remains ouriquest for acceptable L2 proﬁiciency
in both programs.
Placemént”results of underéraduates show a mixed pattern.
As a rule the weaker students do not remain in contact with

the Department, although they receive, where possible, -a copy of

the annual Department Newsletter. Of the sixty-ninz undergraduate
_Buﬁiggss maj%rs to date, typical pla?emént histories are listed in
/ngle 4. If we classify the positions in three broad categories =~-
international finance,_manufacturing, éhd service (private and
Feaeral) ~- we find théf the iatter predominates ovérwhelmingly:

17 versus 4 in fihance and 3 in manufacturihg, a configuration
‘thch reflects national business placement patterns. At the

graduate level our first concurrent degree graduates are finding
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this &spring that the world economic slump is not the most
propitious moment to enter the business wogld. One graduate ié‘
considering an’ offer from thefCIA Qhose budget for multi-linguals
was increased by thel;9th Congress. Another is inéerviewing'
with an international brokerage firm. h?wo more contihue to
search. In grder to enhance the dossiers of degrée candidates we
will experimgnt with videotapes in the target language as a
complement to video tapes in English, already provided for
graduating MBAs. We also expect to‘add ACTFL laﬁguage pro-
"ficiency descriptors to the doséier. |

5]
* ! * *

Asja final point, let me touch on the sensitive area of
faculty development. With the inception of both undergraduate
and graduate programs joining French and Business not one of

" the 15 fulltime members‘of the Department has acquired formal i .

training in the new subject areas (with the exception of five
faculty members who attended brief business seminars in Pbaris).

‘o date our business-translation courses have been staffed by

H -

humaﬁists who have‘voiunteered to learn the new lingo. HoweVbrﬂf"‘

as our programs establish deeper roots, the need to invclve
additional faculty members, if not the problem of replacing those
¢ : - - .

who resign, retire or go on leave, will multiply.‘ One colleague
who taught a graduate BuéineSs Communication course was recenfly

accepted by the Wharton'School~sqmmer program forlhumgnists.' He

3

has subsequently left academia for more lucrative pastures. Tor

compound the problem, we are now beginning to witness enrollment:

- -
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. . ..

increases in other parts of. the program,’ including “literature

and linguistics, thus decreasing the pool of faculty available

for business- translation assignments ‘- If present trends continue,

"with no increase‘in staff, we may be forced to limit enrollments,

v

an embarrassment‘of riches hitherto restricted to'business,
computer science andﬂengineering programs. The solution used
by some departments of”English,lthat is the establishment of
a two-track faculty, one in literature and one.in creative
.writing, does not lend itself as a model for the typical foreign
language departmentu Demand is not yet sufficiently strong to
. assure a year-round clientele in each area. Our policy has been
to maximize the range oflcourses taught hy aisingle instructor,

not only for efficient staffing, but also to protect‘the faculty

member from a trail of consistently under—enrolledfcourses: With

. .
—

a possibility of revision in tenure conventions at the national

level, such adaptability seems only prudent.

L

. The problems of faculty redevelopment with minimal assistance

also'raise the guestion of faculty training-in the 1990s. ‘Assuming
that foreign language business and translation programs have .
become commonplace, who Wlll provide a doctoral program Whlch
recognizes such specialization‘> I do not suggest that: doctoral
candidates -abandon Moliere -or Cervantes. Yet we do not have
doctoral training which assures advanced proficiency in the

target language as well.as in the theory and practice of effective
L2 pedagogy, not to. mention familiarity with EconOmics/Business/
Political §c1ence. Such a doctoral program should be des1gned for

both teaching and research needs. Furthermore, there is as yet,

15
- ; ’
3

R
I



\"-vsg s Frautschi, p.. 10 83ﬂ?

}
1
'

to my knowledge, no centér or institute which combines the
functions ‘of a Foreign éervice Institute and an Institute for
Cognitive Science. ‘HiStorically, the United States is a mono-
cultural and monollngual country So are the‘Japanese; And
what are they doxng? They have adapted the Lozanov concert
technique’ to non—Western}muslc'and are-experlmentlng wlth
'simultaneous acquisition in three languages using-specially B
designed couches. | |
| -Such bold experiments lead me to a final comment:
: ’ - . L .
how we as L2 teachersvcan inject more_effective foreign languaée
learning into business/sciencelcurricula. .Th; Penn State Business
College.has discovered.that students sent abroad with no language )
preparation feel_disadvantaged.\ It now favors L2'as an‘elective
before'departuremand has. also increased-the proportion of
language instruction durlné the semester of study in Nlce.‘ Ou;
College of Englneerlng would llke to have 1ts students take
beginning L2‘c0urses 1n‘fulf111ment of humanﬁtles requlrements,
a proposal which,c&riously,.,has sparked resistance from.humanities

5

faculty who prefer the status quo. A national revieW“of‘engineeIing

accredltatlon requlrements is underway Meanwhile, at Penn State
we would 1like, to de51gn'an accelerated elementary course’for -

Englneers u51ng term1nology from the field. With such training,.v

e foe

students would be able to spend a junior year at a sc1ent1f1c

n

1nst1tute in Lyon.- A, 51m11ar course, in French and in Spanish,

addressed'UJhotel management majors, 1s currently offered,

experlmentally, at the Unlver51ty of Hawaii.

()

Q

* ‘ T R |
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In brief, as.the business and technical communities become

nore sensitized to the usefulness of foreign languages in today's
& . - \ . ) B -

'interdependent world, language departments will need to be more

adept in providing efficient L2 delivery via accelerated_or
intensive and subject specific courses. The clientele is there; -

unfortunately} the curricular marketing is not. We can eontinuev

to try-to satisfy a growing need for effective L2 acquisition

in our autonomous programs, the present academic delivery structure

-

in the United States,' Yet a better solution, perhaps, would

be a-national center, with regional surrogates, which would provide,

a foqusyfor.the'compléx‘relationships'between human cognition

uand language acquisition. Such a center would'prbvide a nucleus

°

Vfor the development of the® theoretlcal and applled pedagogy

'

needed - for maximally effectlve language programs Language

P
a . -

departments are trying to cope with changlng-student needs(
currieular reVisionLand faculty reeycling. However, when the
next decade arr1ves, .the 1nstructlonal programs now v1ewed as.a:
novelty will have become the norm. By then,fi»hope,J we will .,

have the research and training centers to satlsfy what has clearly

become a natlonal need. -
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. TABLE I
Course“Requirements\for BS Majors in Efénch/German/Spanisheand

Business Administration (€lementary intermediate L2 ‘courses not included)

“

° . . - . . o’
o

French . German Spanish
"Language M | S 16%%r. o 15 cr. 15-18 cr.
Literature 6 6 - 9-12
Culture and Civilization 9 ' i} 9 " .. 3-6
Business ianéﬁage 3 - 3
Erench Elective y 3 .
Second Romance Lahguage C ‘ : _ , 6-8
37 cr. 33 cr. - 36-38 cr.
Accoun;ing o ’ 3 cr.
" International Business _ ' 6
Economics  ~ o 9
Management * | , ' 3
Business English | -3 ' . o
Finance 3
Marketing N 3
‘Quan£itative Business Analysis |
OR '

Statistics i 3~4

33-34 cr.
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TABLE I1II -~ .
Requirements for Concurrent MA~French Studies and

Master of Business Administration

. <
4

French- o Business Administration
- Language 9 cr.’ Accounting 3 cr.
Culture and N . Quantitative .
Civilization 9 Business Analysis ™ 6
Electives g . Management Infor-
pa ' mation Services = 3

Business ‘Admini-~

stration .15
Management : . 3
o :Markeﬁing '3
4 - : : " International Busi-
‘'ness 6
27 cr. 39 cr.

French - /Business_Administration‘
French/Business _ - Major Field of Business
Communication 3 cr. :

’ Accounting, Business Administration, -
Language 3 o ' Business Law, Business Logistics,
o - Finance, Insurance, Interantional
Culture and : . Business, Management, Management
Civilization 6 , Information Systems, Marketing,

: " Operations Management, Quantitative
Metropolitan © Business Analysis, Real Estate
Literature 3 Y . 4
Electives 9-12

24-30 cr. _ - 21-27 cr.




TABLE III

A94
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Penn State Undergraduate and Graduate

! Distribution of French Majors (Winter 1983)

quergraduate
 BA Lit. A lang./Cult.
F- 6 | 12
M- 1 3
Graduate
| MA MA/MBA
M- 5 5
F - 26 _ 7

BS Bus. BS Tech. Wr./Tfans.
69 3 S
8 0

DEQ PhD

0 .9

1- 11
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TABLE IV

' BusinesS'Concerns and Federal Agencies;in which PSU
French Business Graduates Are Employed |
Continental Bank, Mexico City Braneh, Interna;ional’ - o
Department; Director of Translation Services,.Berlitz;
Houston; Cacherel, a couture house, ﬁew York City; Tran-
slator, National Geographic Society, Washington;.D,C.;
General Supply Officer, U.S. Navy; Press and Artist ‘
“RelaeiOns Manager, Deutsche Grammophéne;Loan Officer for
-»Wesf Africa, World Bank;. Auditor, Dupont; Instructer,
Foreign Service Inslltute, Washlngton, D.C.; Natlonal
Security Agency; Tri-lingual hostess at German 1nternationa1
trade fairs; Financial and Operationsﬂanalyst,'Wendy's |
Internationalv Colnmbus Ohio; Claims Representative,
Traveler's Insufance, Press Secretary, French Consulate,_
.San Francisco; Sales Representatlve, Burroughs Corporation;
Reservations Agent, Amtrak; International’ Operations,
Disney World; Technical Translator, Certainteed Cerpqration}
Vista International Hotel, Washington, D.C.;Develepment
Alternatrves (internationaL.cdnsulting’firm), Washingtbn
D.C.; Department of Defense; IRS Tax Consultant; Armstrong

Corporation, Ohio; Hunt Manufacturing (export-import)

Philadelphia, PA.
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"Evaluating Language Communication:
The Marriage of Three Departments,"

Paul E. Frary and Carol S. Fuller
' (Westminster College)

A\

I. Introductien
In 1977-78 Westminster College, a small liberal arts school of 1,500.

students in rural western Peunsylvania, instituted an interdisciplinary

major in International Economics and Business. = The result of several years

of planning and deliberation,vthe'program was created as a response to the

. obvious economic pfoblém'of how to make the U.é?.more cémpefitive in inter-
ﬁationalhand domestic markets. ifagll sté;ted in 1973. 1In January of that
-year I had the privilege of conducting‘an éﬁerseas business travel seminap
fp England and Germany._ I look back on my first Januéry'trip with:foqd
mem&kies ofkbqth the 20 Westminster students who accompanied'me‘and the
wonderé of the European world. I fecqll feelings af incompetence in
tryiﬁg to unaerstand a business worldlﬁeyOnd the bordgrs;of the United
Statéé; As I distened te briefings by German and British economists,
trade uniGnists, markeﬁing répresentatiﬁeﬁs,goﬁernﬁent officials, auto.
manufacturing executives, and electrical engineers;”hy eyes were opened
dramatically to thé vast-differenges;between the assumptions’ that |
Americans make ab;ut "business as usual" and the traditions and norms of
European entefﬁrisé. Insult was added to.ah alfeady injured academic -
pride.when the mére in&ﬁiéitive}é£ﬁdeﬂ£;;égﬂéd ﬁ;mfﬁaéé:"iéte nightf
qdestions concerniné that day;s speaker or subject--and I céuld nof

a

answer them.

1

The experiencé that. truly brought home'my frustrations occurred at

approximately 9:15 on the morning of January 24 in Bayreuth, Germany.

. 49
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I found out that ‘ay work--consulting and'study‘in the area of human
resource manageument and pefsonnel——werenft sufficient to provide the back-
ground necessary to understand the role that Rosenthal, the famous china
’ producer, played in thevsocial'and cultural life of its.employees;' As I
" continued to ask the personnel manager what I considered to be_pointed
questions in hopes of grasping what 1 was hearing; I fell further and
further into the pit of misunderstanding with‘each and every answer. I
look back on this somewhat embarrassing circumstance withrthe‘realization
that the firm's role in the social and cultural life‘of its employees
“could not be understood without some knouledgeuof the motivating forces
of German workers and the organicational objectives of German business,
to.name onlyhtwo After returning from this trip, I vowed that I would:
study to gain a better understanding of different business cultures.
In the next two years I submerged myself in reading_and studying the
impact of culture in the'international business world. Again and again
I found out how much l.really didn't know or understand. My early readings
,_uncovered an account of a three-month training program conducted’by a
bank in one of Japan's regional centers. The program was administered to
all new employees. Although about two-thirds of the program was devoted
to technical and managerial skills; the remaining third emphasized |
"spiritualism': a grouping of ideas about psychologyjand character
development from Zen, Confucian, and Sumurai tradition Its tenets
were‘social cooperation and responsibility, acceptance of reality and
perseverance The aim was not to brainwash employees but to familiarize
them wifh the philosophy of the bank, its competitive circumstances, and
.its intention to contribute to the social good. As part of the training
each newcomer had to walk 25 miles: ninebmiles as a group, another nine
miles in.small $quads, and the last seven alonelin silence. Competition

[Kc
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'was not the point, but team work, physical and mental well-being, and the
importance of persistence in accomplishing almost any task. I couldn't
help but wonder how our graduates entering the world of banking wogld
accept such ideas from a Mellon or Chase. -

As$Ivaiscussed these ideas with interested colleagues In Economics,
Business, and Foreign Languages, it became obvious that a whole bgdy of
knowledge existed, untapped, righEIuAdef our noses. Could all these

interests and expertise be brought together across traditional departmental

Ed

lines?

The answer was yes. Over the next few yéars; three :departments that had .
. . &
had limited, and not always friendly, contact in the past--Economics and

Business, Foreign Languages, and Political Science--cooperated to develop
a fgll&—integrated program. Given the predisposition for interdisciplinary-
étudies and the already existing resources within the departments involved,

\

\._ . . .
little "selling" of the program's benefits and little reorganization of

\

¢

curriculum were necessary.

II. Ove;View of the Program ° : , - ' L
We're\ﬁow éoing to give you an,over?iéw of ehe'program;nfirst,
describing thé courses, the four-year sequence, and additional factors
that are external to the coﬁrsework.\'Then we'll talk briefly about the
role of the International Economics'and Business Program in our iiseral
arts curriculum. Figally;lwe'll mention some of the outcomes since we

began the'prdgrém_four years ago.

!

The program nests -on four broad objectives:
1. To provide our students with the quantitative and qualitative

‘ tools necessary for success in the business world and graduate
programs in business or economics. ‘

¢

ol
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2. Provide students with a background in the international
aspects of economics andvbusiness; :

3. Prepare students to be more aware of and sensitive to other
Rultures; . : S

4., Help students to develop prof1c1ency in a second commerc1a1
~ language.

The core of'the major remains the traditional foundation courses in

2
economics, business, and accounting which the students take during their

freshman and sophomore years. Since Westminster never dropped ‘either its

el

\ e
) T . e . ° - :
admission or graduation requirements in foreign languages, all of our

business students receive some grounding in Frgnch, German, tatin, or
Spanish, regardless of the track they;fqllow—;ManagemEﬁt, Management
Science, Accounting, Economics, IndustrialuRelations; or Internationai
Economics and Business. But in the ihternationgl track, the students
usually add foundatiqn or ad?anced iahguage courses tb the first two
years at Westminster. * By the Junior year they have pbtained sufficient
knowledgé in business and a fbreign language to spéciaiiée in the -
international topics and eVehtually in a_culfurai area. Thus the last
two yQafs of the program involQe aannced interhatiqnal courses in

)
economics, busineés, and a foreign language. (Figure 1)
" The Libéral afts philosd§h§‘of Westminsfer requires a diJision.
of students' coursework into approx%mate thirds:

t

1/3 electives courses

1/3 all-college liberal arts requirements’ (Social
_ Sciences, Natural Sciences, Humanities)
- (Figure 2) :

1/3 major work - These 18 niinimum course units are taken

in 5 separate disciplines~-Economics, Business, Math,
Political Science, and Foreign Languages. The entire
Junior year and the first semester of the Senior year
consist of advanced courses. )

02
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~ ESTNINSTER COLLEGE U ,
INTERNATIONAL ECONOMICS AND BUSTNESS MAJOR .
18 credits/ disciplines - o '
SYER . ¢ DISCIPLINE | ,
| | ‘ . MATHE-
| . BUSINESS ECONOMICS LANGUAGE POLITICAL SCIENCE  MATICS
 Freshnan Principles of Accounting Introduction to Economics (Determined) - Caleulu:
| R o 9 '
Sophomore  Intermediate Accounting I Tnternediate Microeconomics : ' S
¢ Internediate Accounting II ~ Intermediate Macroeconomics \
' o Statistics I : . I
" Statistics II o | Sy
_"Juﬁiorf‘~ Business Organization & . " Business | ‘
i Management | Vocabulary ,
Junior & - International Marketing Economic Development & International’
Politics or

Senior

International Finance.

Growth .
: International Law

International Trade

Compatative Economic

 Systens

¢ — Advanced Topics-

3

U Figure‘l
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Business

1. International Marketing - Highlights the d1fferences between domestic
multinational/1nternational marketing Cultures and env1ronmental

differences are-discussed as they affect channel operations, promo-

tion, pr1cing, and product planning. Lo - e -
¢ ‘

2. Internatgnal Finance - Analyzes the problems faced in the financial

A% e

management of multinational firms.. This course 1nvestigates the
! 0.
balance of payments, foreign 1nvestment, woxking capital management

@nleong—tErm capital managementnfor multinational corporations,

international acc0unting, and 1nternational tax.

¢
'

3 Economids\v/ﬂ : _ - ;1;‘ o -_.m»- Q'w: vy e

1. Economic Development and Growth - The course focuses in on the
major problems currently confront1ng developing countries, in-
cluding agricultural developmentz population, income dlstribution,.

'employment, edugatlon, and 1nternational economic relatlons.

2. International Trade - The "course examines bhe gains from inter- o

o

‘national spec1alization and ‘exchange, the mechanisms of inter-

R4

'country movement of goods and resources, the balance of payments,

the correction of 1mbalances in trad lows? and the effects

" and purposes of restr1ctions on trade. ’ S -

. 3

3. - Comparative Economic Systems - This .course focuses on the study
of the major economic systems from a theoretical and empirical
: point of view. Special empha51s s g1ven to an understanding of
the nature and functioning of command econom1es.~ . ' B .q'

L
Iy

Political Sc1ence o Tat wnWt -l'~." : - a 0.

w1

1. International Politics - This course focuses on ‘modern. attempts .
to regularize’international life by exercising the use of inter~ -
national law and institutions in dealing w1th 1nternational dis—
putes -and in promotlng ‘cooperation among the‘nations of the world.
2. International Law — This course focuses om modern attempts to
regularize international 1life by exercising the use of 1nter— | . IR
natiOnal law aand’ xnstitutions in dealing with international , ' ,: s
disputes and in promoting cooperation among the nations of - the

world., = - o ' . S SR




WESTMINSTER COLLEGE

GRADUATION REQUIREMENTS

ALL-COLLEGE
WRITING
RELIGION
FOREIGN LANGUAGE
PHYSICAL EDUCATION .

GROUP I (TWO COURSES)
BUSINESS ADMINiSTRATION

MAJOR WORK -(IN ONE FIELD)

34 COURSES

303

‘ (4 TERMS P.E.)

POLITICAL SCIENCE

ECONOMICS PSYCHOLOGY
EDUCATION SOCIOLOGY
_ LINGUISTICS ' . .
GROUP II (TWO COURSES/ONE LAB)
— BIOLOGY N MATHEMATICS Y
 CHEMISTRY PHYSICS .
' COMPUTER SCIENCE SCIENCE
GEOLOGY |
GROUP III (FOUR COURSES IN THREE DISCIPLINES) ~ ,
ART : PHILOSOPHY .
ENGLISH RELIGION - |
FOREIGN LANGUAGES SPEECH
HISTORY’  TELECOMMUNICATTONS °
MUSIC ' THEATRE |
ALL~COLLEGE REQUIREMENTS 1/3
ELECTIVES 1/3
P V&

] '
[

° a

INTERNATTONAL ECONOMICS -AND BUSINESS'COURSE REQUIREMENTS SATISFY:

1. GROUP I -, _
2. NGN-LABORATORY GROUP -TI

3. FOREIGN LANGUAGE ALL-COLLEGE REQUIREMENT

[Ny

Figure 2

556'
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Busi;ess French, German, or Spanish - By the Junior year majors should !
have completed at a minimum the intermediate level of the.chosen foreigh
language. Enrollment in the Fall Conversation course must precede ;egistration

for the Spring Business Language course. In practice, our students often enter

.Westminster with some knowledge of a foreign language and, therefore, enroll

‘+in other language courses besides the two advanced courses required. The

Civilization course is a case in point. Required in a traditioﬂal major, it
1is f:equently elected by non-majors and serves .as an excellent bridée between
the Conversation and Business Language courses. |
During the Senior yéar,,the diverse components of the.program ére‘ﬁmw
bunited.tﬁrough practical applications. | ’
Egllﬁ Written linguistic competency exam - During the Fall of the
Senior year all internafional méjoré must téke a competency'éxam in their
‘;hosen foreign ianguaéef This is not a retesting of specific elements
learned in the Business.Language course the previous period. Based upon
practical business siQUatidns, the exam requirés such things as translatioﬁs,
summaries of articles and letters, and interreiatioﬂ of data. Aslsﬁch, : . -
it is quite similar to the materiéiéwput 09t by the Chambre de Commerce et
d’Industrie de Paris fo; its exaﬁs in commercial French. .Stﬁdents must

pass- this rigorous exdm in order to graduate with the major in International

Economics and Business. Upon successful completion, a written certification

" of the appropriate competency level is attached to the student's permanent

ERIC

Aruitoxt provided by Eic:

record to be included with all materials sent to potential émpidyers.
(Figure 3)
"Spring: Senior Seminar/Advanced Topics ~ The capsténe course
for the entirg'program, Advanged Topicé, focuses -in on a specific
blend of business, economics, cuitural, and linguistic inférest;' The =

. student is required to‘préparé an advanced topic paper for the Economics

.57
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“and Business as well as the Foreign Languéges Department. Subject selection

of the paper is determined'by the Foreign Languages Department sponsor. After
the paper is acceptable for format, grammar, and content ‘in English it is then
translated into the student's foreign language to the standards determined by‘the
sponsor. The subject of the_papér must be related in some way to the 1anguag¢/
culture emphasis the student has selected. Therefore, completion of this part

of the éfogram is subject to the abpréval of both the Foreign Lénguages Depart-

ment and the Department of Economics and Busineés,

Ceftain other factors external to the course work sgrve.to étrengthen the
cross—cultural links. Wesfminster’operates on the 4—174 system, allowing for
intensive study in one area~during the month df January. This has facilitated
our offering travel seminars all over the world during that time. All three
departments iﬁ the international program offer such trips on thé average of
one every two years. In’Econoﬁics and Businesslwe've taken tours to Russia,

Germany, Austria, Switzerland, France, England, ;nd Sé;tland.} In Foreign

Languages, we've been all over Europe_and to Meﬁico. In Poiitical-Science,

they've béeh to Russia and Africaﬂh While the focus of the léctufeé depends

of coutse dn both the department and the “instructor, all Westminster students !

L3

are eligible to participate. The international majors are especially en-

couraged to do so. In addition, we have been sending increasing numbers

i
! o

. } . . ¢
of students overseas for a term or semester and more and more of these have
been business majors. Some have worked out internships overseas. The

internship program is a strong element at Westminster.

a

III. Role of International Business Program in a Liberal Arts Curriculum
The crosé-cultural‘approaéh to international business fits the nature o
of a liberal arts 'school very well. A major in Business Administration or

Economics has alwiys been considered as much within the liberal arts tradition

at Westminster as, say, a major in Political Science, Sociology, or English.

v
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Interdisciplinary studieé are encouraged, especially in the non-traditional
January term. Our two-year Quesf %or Human Undéfsfénding program at the
freshman and sophomore levels poolélthe talents of professors throughout the
college througﬁ team-teaching. Several interdisciplinary programs'similar
to the international economics and business program have begun to break down'
existing barriers between departmental:territories. Rather fhén just
reshifting course content and changing titles, we attempted to formulate
a broad-based program that would bring faculty together as well as students.

Few could reallstically disagree w1th the need for breadth as well as

depth in the business world.

-

IV. Outcomes

After four years with the program in place, we are Beginning to evaluate
,énd reevaluate where we are. 1) There have been administrative problems
within the past two yeafs that we are now working to overcome. Almos£ all
Aof these have had to do with coordinating efforts on the Advanced Topics
papers, certifying coméetency and signing for graduation. Through establish-
ing new guidelines and .interdepartmental gdﬁising, these problems are
currently béinngorked out. 2) Our enrollments are stillAlow. One thiﬁg
is forAsure;i the figorOus content and demanding seiuence does not appeal to.
the faint of heért. AMQreover; Westminster lies in the heart of the old-
steel-making belt—-Youngstown, Oﬁio is 20 miles éway. Beyond the fact that
‘the whole college faces déclining local enrollment due ﬁoademographic and
economic factors, all éf Ouf internationalA;fograms require high visibility
to cdunteract strong pf;vincialisml We havé noF yet actively marketed
thé program, éither«to our own students or to outsiders. 3) Moreover, there
has been some resiétance by certain faculty--business professors not- inclined

t

to see foreign language as having ‘practical" value and foreign language

S
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,professors more interested in 1iterature than the practical application of
their expertise. 4) However, the .program has made an impaéf in Westminster's
effort to attract and fetain high~quality students wiph strong cross-~cultural
and languége iﬁterests. 5) It has motivated more students tp study and |
travel overseas. 6) Even those students méjoring in the more traditional
programs ﬁave,brpadenéd their percéptions of the commercial Qorld by taking
advantage of the internatibnal,courses'as electives. 7) As to the faculties

of two departhents that did not élways see eye to eye, it is fair to say . \\\\\
that trust, and.even friendships, have developed. The Foreign'Lénguage; 5
and Economics and ﬁusiness Deparéments, not always the best of friends;
have learned to coopérate better and to appreciate each other's écadeéic
role by estaﬁlishing the foreign language proficiency that all involyéd
parties felt was a necessit& to the-sﬁccess of }he program. 8) Our/

'

graduates, still few in number, have been able to use their‘uniqde /
expertise. 'bne wom#n was iﬂvolved in analyzing international loan/-
opportunities'for a well-known Pittsburgh bank\before moving on to
' Florida, while another will soon be involved in deve;oping-the inter-
national ma?kets for a Texas-baseq firm. 9) Last.yeaf, the American
“Graduate School of International Management (Thunderbird) came to
campus to recruit for the first time, despite the fact that they : S

usually recruit mostly from large schools. Two of our 1983 graduates : 1

have been accepted for September. .

. V. Conclusion

Stage I 'is ending. The.program is in place and is working well.
We're ironing out the problems of coordination and étarting to.plan for
State II which will involve intensive marketing of the.iﬁternational

aspects of the program. Thus far, we can say that the experiment has
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has been sucééssful. The program was designed to fill a per; eived need
<

in the America

business community rather than to attract hordes of students,
either to the erpopulated Business Department or to the ﬁnaerpépulated
Language Deparément.v In the fufure we hope to shift some of the majors
concentrated in the traditional core programs of Management and Accounﬁing.
to the bfoader international track. In the meantime, it is clear that
despite the problems and the considerable effort required for individual
professorsvto prepare new materials and work with other faculty, the links

that' have been formed between thc Economics -and Business and Foreign

. Languages Departmeﬁtsl in particular, have more than justified that effort. .
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A nunber of years back foreign lanpuape teachers used to mop
the perspiration off their figurative brows whenever asked about
the practicality of learning a foreign language. Such a query
was, more often than not, met with a soméwhat strident défense of '
the study of foreign languapes for the sake 6f hunanismn and.
intellectual fulfillment,’ all, the while looking, .around for
support from any possible quaftar. And it ‘was so that
_depﬂrtments of~foreiﬁn languages all across the nation saw their
enroiiments slashed into something close to oblivion by student
protést ofldegree‘requirements. It took nearly a decade hefore
the adverse effect of that capitulétion began to be reversed, and
when this péocess of reversal began, it was with hel} from many -
quarters. |

The 1979 report of the President's Commission on Toreign
Language and International Studies made a substantial impact on .
the news media, alerting the nation at large to, in the words of
the report, our ”gfoss national ‘iﬁadequacy in foreign iannuage
skills." Among its recommendations, the report included the  °*
rginstatement of foreign language requifements in educational
institutions in this country.

Furthermore, the recognition of the rights of'individuals of
certain ethnic Backgrounds who had !difficultieé with the Fnglish
language, pafticdlarly}those of hispanic Origin,_.created a. real
need for the study of foreign ‘lﬁnﬂuages oh the part of | |
individuéls who dealt with them in such areas as social work,

medical care, and law inforcement. llere at last was the

practical application that the foreisn lanpuape teacher had been

63



31

Rcyes-Cﬁiro 3
looking for. Publishers of instructi&nal materials recognized
this need, and soon suitable texts began to reach the market.

Meanwvhile, American multinational corporations, hard hit in
some areas of business by foreign competition, were awaﬁening to
the need on the part of foreign-based as well as home-based’
personnel to be proficieﬁt in ﬁhe use of the foreign 1a;§Lage or
languages with which they were dealing. 1In the academic cireles,
the American Assembly of Collegiate Schools of Business
recommended the internationélization of the ménagement 3
curriculum, a position supported by a special-task force of the
American Council on Fducation.

At the University of Toledo there had existed for a yﬁile a
desire among administrators and faculty to increase cooﬁ;rative
efforts among~its different colleges. It was in that spirit of
intercollegiate:rapprochement that conversations' began between
the chairman of the DNepartment of Foreign Languages and faculty
Qembers' from the College of Business Administration wh;ch
explored the possibilities of a joint project. These
explorations eventually led to a concrete step in the forn of a
proposal for . a grant to develop instructional materials in
foreign languages for the undergraduate business ' curriculum at
the University of Toledo, submitted to ,thé Department of
Education. Tﬁe pfojectlwas funded, and we began the work of
brinéing to reality the plans - formulated in the proposal, the
first phase of which was to develop materials for a culture

.course in both French and Spanish, as the pilot languages., I was

to take charge of the development of the Spanish materials. ,)b_
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lut before we could begin the task of actually developing
the materials, many decisions had to be made. ‘A series of*
mectings ensued during which many considerations were brought up
for scrutiny on the part of the committee‘ members. One main
quéstion to be answerced was the level at which the new ;ourse waé
to be offered. The repular civilization courses taupht in the
target language have to be offered at a junior level, 1in order

for the student to have reached such a linguistic proficiency as

to be able to function when both classroom activities and

textbook are 1in the foreign language. It is furthermore
traditional to do so. The committee decided to break away from
Lo

that tradition and offer Ehe course at the Freshmanllevel, with
the idea in mind that students may bhe oriented toward an
understanding of_culturél differences as early as possible in
their college experience. This appgoach also has the advantage
that a student, 1if so persuaded by his experience with culture,
could decide during his Freshman year to either Hegin or continue
. language studies when there was still sufficient time to include
them in his program without unnecessarily extending h'is
coursework beyond normal limits. Another advantage of this-
approach is that a more thorough diséussion of the material is
"~ possible, as well as class participation, when _there is no
concern for limitations of Voéabulary and syn;ax. At the same
time, it would be possible to expand the progran to include more
specialized courses at higher'levels, such as economics or,

“marketing practices of a specific area dealinp with the target

language. Naturally, a course offered at the Freshman level with

L3

3~

\
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"elaborate content has to be taupht in Tnplish. There is a dearth
of materials qvailnble on the market fhut will satisfy all these
requirements. ’ As a matter of fact, Ehere is hot even a text so
organized written in Spanish. .

The next queétion to be discussed was the content of the
course. Here again, the decision was reached to part with
tradition and emphasize the anthropologiéal view of culture, in
contrast with the traditional coutsé'in culture and civilization,'
which concentrates on the ﬁchievemenﬁs of the culture viewed
through its literature and art. Not that these aspectsashould he
entirely neglected,. but it was felt that they should be covered -

much less extensively than in the traditional texts. . hasis

;hould then be placed on such matters as sociél, political.and-
économiclinstitutﬁons as well as customs and mores.‘ Puring the
”Fa114and Vinter of 1981 I prepared an cxperimental text to neet

the aforementioned requirements, whiqh was then printed through a
bookstore contract, so that the students could have a bound copy
of the materials at printing cost.

The first offering of the French and Spanish Culture courses
took blace in thé Spring of -1982. = For the Sbanish class, I made
use of a number of films évailable on a rental basis from a
variety of sources, feeliné that a picture is worth a thousand
words . Oﬁe may be as resourcefu1> as possible describing |

conditions within which an individual functions in a society, but

this will still be a pale image compared -to a film that shows

5 [y

such conditions with real‘people reacting to the many elements in
v
that environment. In the case of Spanish), again, racial types
e
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must be seen to understnnd.the diversity of the ethnic elenent inJ
Spanish-speaking countries. A great deal was learned during that
trial pefiod that was put to good use in further refinement of
the materials.

While these courses were being offered for the first time,

the committee addressed itself to the languape materials oriented - —

e

“towardfbuiinégs. Here apgain the decision had to be made as to

what, level  the materials should bhe aimed at. After many

7

considerations, it was decided that they should be introduced at

the earliest possible slot in .the language curriculunm. The
) .

conmittee recognizeduthat, although a certain amount of business

could be introduced at the beginning level, there was too much in

the way of basic 'vocabulary of a general® nature that had to be

dealt with in thé beginning courses to make it profitable to

concentrate our‘efforfs on that level. Yet, for similar reasons
4 '

to those which were “influential in the -‘case of the culture

[g

éourses, it was decided that the vocabulary of business as well

3

as other pertinent information should be presented as early as .

» - possible. In the case of our languapge curriculum at the

~
1

University of Toledo, the earliest that this could be impfemented

. is the fourth quarter, the first three quarters .being the

’

elementary level, where a complete-beginning texthook is covered.

*

‘Furthermore{' the first three quarters' constitute the language

B}

requirement, serving students from a variety of disciplines, and

any oJTEﬁfﬁffEﬁ/ toward bus%ness woyld b inappropriate. The

fourth quarter, however, is required of our majors, so it was

decided that there should not be.an imposition made @m our majors
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and that at that point another track should be created to
accommodate ﬁhe business course. After the fourth quarter our
students enroll in conversation courses. - The possibility exists
of further offerinpgs at that level for the student intcrested in
business.

The fourth quarter of our language studies is still a fairly
- elementary 1 vel. Here students normally have an opportunity to
review grammar and consolidate the skills acquired in the
preceding three quartefs. Consequently, the framework for
business studies at this level is that 6f a gramnmar rYeview. The
student's command. of the language does not permit the use of the
materials already existingvon the market, as they are aimed aé
.ﬁigher levels of lanpuape expertise. Consequently, new matcerials
had to be created to achieve the proper articulation with the
fréceding courses. I am at the present time in the procesé of
developing a text aiﬁed at the second yeér level of Spanish,
bo;sisting of a revie; grammar ofientea'goﬁard business. The
first offering of the Frencg and Sﬁanish' business course took
plége’in the Fall of this year. Here again we have“gained
invaluable experience for further refinement of materials and
methodology. |

The second stage of our project began while we were still

° ¢

testing the product of the first stage. At this point;
discussions began to bring Cerman and Russian into the active
range. Aside from considérations_of special needs and problems
that ére a part of the aifference of circunstances in culture and

language, alrélddy acnowledped and taken into consideration
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o

between French and Spanish, the oreation of thée new courses in

. Ceé%an and Russian was to follow the ~ same peneral gu1de11nes.

e : i o . .
The first offering.“of these courses will take place during the

°

'1983-1984 - acHdemic .year. . There are- both a’ language course
oriented toward business and a culture course in_each -of the

second stage languages. ’

e © - ) L. '
We have been quite pleased with the resulgs of. this project

thus far. -~ So pleased, in fact, that funding was requested and
> B N . g ~
secured to continue with its development.‘.,Butrthe~extent of the-

fundiny has been limited to the seope_of the original pian:' Dur

optimism 1n\pursu1ng other pos31b11*”1es for developnent ‘has’ led

v e,

to two new proposals which habve ‘been submitted and are under

review at the time «&hat this paper is being written. " One of the.

!

proposals requests Eunding to support _travel to several Spanish-

American countries  to carry ons1te research'bn business "and

<

culture with a team of"researcbers, of which I will bg a member,

representing several departments in the Colleges of Artspand - ‘

t N ’ N . - ‘L . B
Sciences and Business Administration, leading to the 1mprovement

o

of the elready ex1st1ng materials through(}he study of modern

cultural trends andﬁ bus1ness- terminology and practices, which

o

vary from fron\ one Spanish-speaking country to another. The

innovative nature of our’ project seems to have been extremely -

~

attractive to a large number of institutions anong- thenm a ..

N

) b - “ . .
significant nunber of prestigious ones, Wthh have submitted
proposals to the Department of Rducation for very similar

programs, in some cases even citing us by name. The other
prcposal requests funding to create a national resource center at

=24

! o
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the University of Toledo for internationalization 07 the business
curriculum at other institutions --following the - University of

Toledo model.' ST ' / .

A 'number ~of spln-offséhave developed based oﬁ the success of

I

our program. We have been approached by the Crlmlnal Justlce

"Training and Education Center in Toledo to offer a series of, four

»

.two- hour worksﬁops on lepanlc culture which/T will be teaching
_”bcglnning this Monday, April 11 The materi7ls to be used will

be taken from those already developed for qhe culture course
- . = o |
* through our project.” °“A Spanish version of| the same materials

Y . - . l . .
will also be used this summer in a special ?rogram in conjunction

with the College of Fducation. This pregram will also include

culture courses in the other three languages involved in our
project thus far. , ' ‘ /
. T . ’ .. / .
As we' reach. the Objectives of our /present and future

o e /w . oo
projects, we are loockir: torward to'tﬁe offering of training

l‘,

/ .
' . s . / e .
programs for business executives and personnel in ~ the areas of
: . . . <)

intensive language, training sessions and cultural awareness.

- 4

There has been a very positive response /on the part of the Toledo‘

0 -

business comr ty to  this idea. Besjides ‘the four languages

already mentloncd 1n the first two phaqcs of our prOJect we arc

-~ v ’

aléo 1ook1ng forward to the addition #f other language areas,
such as Japanese an:d Arabic. /

¥ . e . ' : .
-» There are sevizral significant pOﬁntS that we feel make ovy
ov . , - e

program rather unigue. Tirst and foremost, is the fact that %his

progran has been freated in full partnership with the Colizge of

Bu31ness Adnlnl°“rﬁirmﬂh *-Ye have [sat together and . athed a

~J
S
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consensus without compronising our own 1integrity or lost our
basic iﬁentit&. ‘ }Tﬁe éourses created have not required any
"retooling'" -on tﬁg ;art of our faculfy or that of the Rusiness
_Collegé. Second,.our}prograé has been inpnovative in aSvmuéh as
the courses creéted have been aiﬁed .at a lower 1eve1.than those
of other institutions.  -And finélly,‘oﬁr culture courée has been
oriented toward a knowledge and understanding of those features
of tﬁe culture shared by all membefs of the .society, those with
lhé fefinémént of an education as well asﬂthose ~without this
'adVantage, although . not forgetting the historical and

“environmental conditions that shaped that culture or its

pinnacles of achievement.

“
v
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PREPARATION FOR INTERNSHIPS IN FOREIGN COUNTRIES:
AN INTERNATIONAL PROGRAMS ADMINISTRATOR'S VIEW:

by 8 ’

. Dr. H. Martin Limbird
Director,.O0ffice of International Educational Services
) Iowa State University :
Ames, Towa 50011



The noted educator George W. Bonham succinctly described
the gulf that separates educators from each other when ﬁe
noted "The world is divided into problems; the universities,

1 The objectives of-

however, are divided into departments."
this paper are to suggest ways to overcomémthose gulfs in
order to address the problems observed by Mr. Bonham énd
to outline as well some opportunitiéS'I see for collaboration
between international programs administrators like myself
and univeréity faculty, particﬁlariy those who specialize
in foreigﬁ languages for business. I.beiieve that such
collaboration can take a most prodﬁctive form in making
- possible internships in foreign cultures for an increasing
number of university students. |

Sexving, as I have s;ncell970, at an institution whosé
motto is "science with practice," it is ﬁot_at ali unreasonable
to assume.that internatibnal internships would figure intot
the university's international progréms; "Fortunately, such

an institutional commitmernt has existed at ISU since 1969

and was reaffirmed in 1978 by the faculty through pﬁblicatiOn _

of the second edition of Iowa State University's Role in

International Affairs.2 One of the principal objectives of

these publications. anticipated by several years Mr. Bonham's
challenge that 'globalizing the undergraduate experience

should be one of the first orders of education's business."3 :

Z]
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Tﬁe mechanism which has existed at Iowa Staté-to offer ungeré
graduates such an expérieﬁce through an overseas interngh}p
. was an iﬁdependent~study abroad program called the Student

Projéct‘fof Amity among Nations (S.P.A.N.). Brought to 1.8.U.
in the'mid-IQéOS from the University of Minnesota, thé SPAN . : '\
éoncept invqlﬁes é year's cultural and 1inguistic'preparation r
for a summer abroad, followed bj‘forﬁal‘report writing and
assistance with fund-raising to support subsedueni-SPAﬁ.
groups. N

Eager to see if I c&uld improVe upon the orientationsi
was given prior to my Peace Corps service in Ghana és an

: : - ®
economics and French language instriictor, I offered to

advise a group of undergraduates bound for‘Ghaﬁa. The

_opportuq%f?ﬁ;o returu to Ghana also would allow me to undertake
follow-up analysis among 1oﬁa State.alumni about the rélevance.
of their Iowa experiences to théir'CUrrent dutie,é.l'r As the
only Twi speaker on the univérsity staff at the time; the

\ .

task of ;nfdrmal language instruction fell to me in addition
to the role bf cultural interpreter and field researqh counselor
on types of studies that copld realistically.be carried out
in West'Africa b& American undergraduates; ~

That unforgettable;exﬁerience with 14 youhg students
set in motion m& own commitiment to join forces with campus
colleagues to‘improve/on the model interﬁship orientation

" program I implemented that year. Several key poinfgibecéme

&

w
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immediately obvious. First, foreign students on campus from
the country to be Visited are invaluable resources and are
nearly always ?enuinely pleased to be a nart of the prospective
intern s preparation. Secondly, the study abroad adVisor has
~a wealth of information which saves the overseas internships
advisor countless hours of logistical work . Furthermore,
alumni in the host. country can prove to be the single host

-ecritical resource in helping the interns achieve their
objectives abroad. Above all, it is clear that language
training for the special circumstances the interns face pays
rich dividends to ‘all concerned.

Following the experience as SPAN advisor, opportunities

to become involved in internships 180 degrees in the other

direction—beCame—a labl ~——Thrs-challen0e—focused*on“the
inéentives and constraints in helping foreign students in the

VDUnited States take part in legal "practical trainimg in their
field of study prior to returning home. The importance of
such an experience to satisfactory professional readjustment
was continually stressed by the I.S. u. alumni interviewed

in Ghana in '1972. 5

Beyond the intricac1es of satisfy ng
U.S. Immigration and Naturalization Service rules about
practical training, significant perception barriers became

evid:nt as this dimension of international internships was

examined. : ‘ §
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One such barrier was the perception that foreign stndents
in U.S. universities were with rare exception not exposed~to‘
the "on-the-job" language of their profess1on in anllsh as
a Second Language (ESL) classes. As co-director of I.S.U.
intensive English and orientation program for pre-degree.
seeking foreign'students, I began collaborating with lanéuage ‘
teachers to integrate classroom instruction with the applied b
language vocabulary of the'students' specialities through -
off-campus independent'study'projects, interview assignments,
and small group activities.

~ The successes of these efforts led to interest from the

students themselves in organizing off-campus field trips for N

forelgn students in cooperation with faculty in a variety of

€

departments to permlt observation of theelements— descrlbed
in the classroom in a real-life setting. Financial support
to test the validiti of such off-campus internship exposures
was ?rovided by the National Association for Foreign Student

Affairs (NAFSA) in 1973-74.° :

‘ The '25 participants in this year-long program were able
to spend several days in '"professional pairxing" with a leader
in the business or profession of the student's selection.
These experiences were offered“fo permit a close look at thew
role of the decisionmaker as a professional as well as a
member of his or her community. Implicit’in these exposures

was the hope that a longer term internship for the foreign

L]
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,studenx'might be entertained. - As might have been predictéd;,‘ f
| the fbréign'student participants were highly enthﬁsiastiC“ébéut |
thé‘prospects'of being ablé to engender paia.inférnship“iﬁ
their field as a result of the professional pairing. |
On the other hand, program organizers wére aware of a
good d¢a1>of uncertainty among the professional hosts abogt
having the foreign student as an intern. As a result, the.
organizers then began to conéider several qpestions. What
variables are incentives and disincentives to host'employers

of foreign student interns? What do the prospective interns

feel are the most important elements of a.successful internship?

The views of a subsidiary but very important group on these

unknowns were ultimately sought as well: the opinions of

Do

the faculty advisors who guide the fo;eign studenté'
educational experience in this countfy. )
The researéh project_which’culminaéed from these questions7
-cénterqd on an audience that has recently attracted a good
~deal of attention on'; national scale—;thé small scale export-
oriented manufacturer. The chiéf international'trade officer
in 117 small Iowa manufacturers, selected foreign students
at Iowa State University and these students' faculty advisors
were mailed a carefully developed and tested quéstioﬁnaire

regarding key situational and personal variables, statements

regarding attitudes toward involvement in a planned work

£




3A5.

e

experience (PWE) for foreign students, and terms and conditions

‘ TN
providing logistical and administrative limits to the PWE

~‘as”defined“in“the‘survey-instrument. e

Broad agreement was found among the groups surveyed in
statements suggesting that PWE involvement would.give the
student participant useful management experience, adyantages
in professional advancement upon return home, and would not,
unnecessarily delay the student's"return home Strengthened-
ties between academic departments and the bus1ness/profess1onal
community were expected to result from PWE 1nvolvement and
valuable cultural information transfers to the employer and
staff were expected to occur. Of the Iowa industrialists
surveyed, those who had taken part in trade missions abroad
were found to be those most open to acknowledging the direet .- .

and 1nd1rect advantages of hosting a PWE intern. 8 T

) Of particular interest to ESL teachers is the fact that
both faculty advisors and the industrial leaders were
concernedyabout the foreign student intern's English ability.
Language ability'did not, however, rank among the three
principal terms or conditions influencing the success of a
model PWE program. As might be egpected; students surveyed
did not anticipate English language skills to be of concern
to their success as a PWE intern.

These data have been used to increase the likelihood that

A 1:5.U. foreign students will be placed as interns in increasing

—
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numbers with Iowa export manufacturers. Recently, another

dimension of internship programming has been added. Through
inséitutional agreement with the German Academic Exchangé
Service (D.A.A.D.), permitting.a "direct,exchaﬁge" of I.5.U.
undergra&uates iﬁ technical fields with counterpart students
in Germény for summer work experiehces in each other's country.
While I.S.U. does not currently offé& German for business,

| members of the faculty in the foreign 1angﬁages and literatures
depa;tment have indicated Willingness ﬁo offer a specially-
”taiﬂbred course to prepare the I.S5.U. trainees for the 1anguége
needs of an .industrial training séﬁting. 'University
colleagues in study_abroad advising and,foreignlstﬁden;'_wg.F"
progfammihg havg sharéd'maEerials and offered programs to

the Gerﬁan-bound traiﬁeeé on ail aspects of preparaéion for
the ovefseas sojourn, from helping with passport épplicatiop
to cross-cultural exercises and reading liSts. In the entire
enterprise of ésta%lishing the "direct exchange,'" the most
significant role played by the. international programs
administrator (apart from helping identify prospective host
employers for the German trainees) has been to offer a means
for faculty and staff to qoilaborate in ‘addressing s;udent
needs in integrating foreign language training with real-life

experiences abroad in their academic disciplines,

3AL
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In addition to these initiatiﬁes_involving the German
1anguage, a catalytic role is being played by the international
programs staff.to involve fOreign'languagé faculty in a B
French 1anguagé-focused internéhip progfam for students in

hotel and restaurant management, a Spanish»language-foéused

=

N

internship for medical anthropoloéy.gfaduate studenté, and

a new SPAN program in southeast Asia where bahasa Malaysian

-would be required for the undergraduate interns.

The examples cited above are most_importantly a reflection

" of the changiﬁg interests at'IowavStgte.pniversity ‘toward

- linking language learning to ''learning by éoingl" Whereas

ﬁhe number. of students expressing intefést in overseas work,
éfudy and travel opportgnities in 1982/83 at Iowa State might
hgve beenféxpected to_diéline in harm6n§ with the sluggish
~state economy, the director of our Americans Abroad Ihforﬁation'
Ceéter has noted a 100% increase over the first two months of

1982 in’the number of inquiries aboﬁé work, study, and travel e
\ ’ . R
opportunities.9 ‘Among those' seeking information, a high

proportion have ‘asked about internship and work opportunities

-

abroéd. This tendoency is further confirmed by the following
data describing the attitudes of entering I.S5.U. freshmen
towards an international work experience during_their

undergraduate studies.

-
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TABLE 1 |
SUMMARY, OF DATA ON EWTERING

'FRESHMEN FOR FALL, 1982 - IOWA STATE UNIVERSITYLC

~

©

Supplementary Question 50
If summer jobs in other_countri%§*wére available
to you throﬁgh 1.5.U., would yéﬁ be willing to

- take two semesters of foreign language in order to

take advantage of this opportunity?

. ; | ’ Yes Maybe No
N = 2098 | % % %
| 31.0 3278 34.8
. P

5

Even without cqmpafgzive.data to other institutions or
other entering freshmen classes at I.S;U., the fact is that
nearly two thirds of the respoqgents areyopen to language
study as a tool to taking advantaé?‘of an internship‘abroad.

Once student needs and iﬁtefests in overseas inteénships'
are known and the institutici. .. climate is seen to be -
positive for initiatives to offer language and culture

courses to address these needs, careful research and planning

are essential to gauge the interest of the business sector

mc B
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~ in offering internships and/or ultimately employing graduates

AN

with such international .training and awareness. One of the

earliest comprehensive studies of the industrial sector
B b

‘towards internships for foreign students was published in

1964 by the International Association for the Exchange of
Students for Technical Experlence (IAESTE) . In'this somewhat

dated but Stlll useful study, the responses of 505 1nternsh1p

employers from twenty countries were examlnedvto analyze thelr

motives for offeringainternships to foreign univerity
student. participants in the IAESTE program (Table 2).

The opportunity to practice foreign languages by the host's -
employees through contact with the . TAESTE trainees was cited

only 8 times. On the other hand about 307% of the firms g

surveyed said "Forelgn students are often troublesome for

their companies because they cannot speak the language v

sufficiently well, nor any of the main 1nternat10nal languages,

so that they are difficult to get along with. nl3

The importance of IAESTE and other agency 1nternsh1ps

abroad as a means of 1nternationallzlng the curriculum of

—~

business schools was reconfirmed in a 1977 report to the

Anerican Council on Education.;é ~This report fell short of

endorsing language for business courses, but it did eall for T e
a reversal of the trend in many universities at that time to

eliminated degree requirements of foreign language study.15
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| TABLE 2 S -
| IAESTE EMPLOYER MOTIVES FOR TRAINING FOREIGN STUDENTS'Z |
A . | ) "1‘
United States Wbrld\Total
N=8 N =505
: P
‘No. of~ Percent No. of zggrcent ’
“ times rof f times" 'E - of "
Motive . | . cited : firmsAf cited ‘Wfirmsf'
1. Reciprocity - | 6 75 “'.” 222 | - A
-2, Internatioﬂal Goodwill 6 75, . 1§§( " ”31
3. Contribute to ' | ’
\\' student's Education 1 12.5 .93+ 18
4, Deyeloﬁment aid 0 - .1 2
5. National Publicity 1. 12.5 - 38 7.5 I
6. Commercial Aspects 2 25 . | 78 15
7. E:-;-change* of Ideas. , . " 1 T 12.5 e "23 4.5
&. Compare S#andardé'of ‘ | | o
. Education & . . 2 fQé's ' 13 25
.9. Practice Foreig; . . |
' Languages 0 - . 8 1.5
10. Labor ShortAagé/bekinglf |
Efficiency of Students o - - - 19 - 4
_11.-Fu£ure Recfﬁitment 0§  o . S o
Technical PérsonneI li‘ l“% ©12.5 u‘. b ‘ 1

. . ) .
83 . " ) -
. . - M
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More recently, the~attitudes of!the internauional ,business
T . «
commu” .ty toward foreign language.anh international studies

| .
were artively sought as a part of the development of the

report by the President's Comm1s31on on Foreign Languages and

16

~InternatLonal Studies. One of thd background papers for

th2 Commission reporxt pointed out that, while it had been

-
a¢iwertad that there wuas a "direct utility of language and
#7i.a studies skills for corporations operating overseas," and

tirat training for these skills wasfavailable from the U.S.
f

undversity community,lthe international business sector in
this country had "not apprecrably;tapped these resources

in practice " The studvaent on to state that the first -
critical need at a national level is to engender a national

awareness of the- beneflts and neces31ty of ‘exports; the

; '

second cr1t1cal need is to find practicaL ways, such as

s

»increasing the foreign language competencies of business

personnel to expedite such exports, of making this exportas

17

awareneSS'a reality. The report also observed t_hat"i

: K .
/ ., i ; ar
’

There is a lack of mechanism for sustained

'systematlc commun*catlon between [the business
e ':communlty and thehun;vers1t1es]. Academics,’

‘particularlyyinjthe‘social SCiences, very often

- -do not have rood contacts in the business .

hommunity.... There is'simply no one place where

: ‘1.,-:‘84 -
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America's international studies aﬁd America's
international business interests come together .

in a lorng term, systematic way. In some instances,
there is more than a lack of communication channels

0 —there is what amounts to mutual mistru;t;lg

If this assessment is even partially correct, there are of
cogfse examples wheré faculty“iﬁ the humanities and social
'sciences have successfully built bridges to the internationél
businesé comm 2ity, ‘ust as there are examples of
university/industry efforts to better commuhicate.19
It is in this arena that the internatidnai programs
administrator can play a key role in helping academic

departments collaborate in assisting international business

T

. ' . @ . :
firms. In Iowa, there has recently been just. such an b

opportunity to address a critical concern of a number of

small manufdcturing irms seeking to enter-the export market.
The firm's needs are simple: specific market information

.about where the Iowa firm's products can be sold. It

. Bl

appears that a number of small entrepreneurs are either

1S

unable to use or do not have adequate confidence in the
8 . .
compdter-generated trade leads and- the extensive official

|
sources of export information generated by federal, state,

\

and trade association groups. Because of this, the state

industrial development board has asked the'universitf'for

} . 8
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assistance. To be sure, thé kind of help requested by the
poféntial exporter is unlikely to be évailable in the foreign
language for business department or in any othef academic
discipline. It is, however, pélieved thatlvaluable market
'_information can be'gathered from sources particularly
available to the university community: the foreign student
ﬁopulation on campus from the target country, the alqmﬁi |
in_the target country, resident faculty with research teaching
éxperience related té the target country, language'faculty
with competency to‘read'and intefpret the local press of the
target country, etc. It is then clearly appropriate fof

the international programs administrétor to. serve in a catalytic
role t6 convene those péféons who have expertise and igterest

Pl

in these areas in order to generate a strategy to address the
business community's eipreséed'need.

Keeping in mind the long-tgrm»potential for internéhips,
‘longitudinal research, publications, etc. related éo this
kind of applied international business problem-solving,
the following,kinds of activities Eould Be initiated in the
short run under faculty supérvision.o

1. Foreign sfudents from the target country team up

with U.S. students to do library research on the

o _target country's business climate, business
practices, etc. . .

J

W
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2. Other U.S. and foreign student teéméfmake plaqt
tdurs to become acquainted with the firm's pérticular
strengths for use in a market survey.

3. Foreign language faculty initiate or strengthen.
existing courses on the target couﬁfry's language
and culture reiated to the specific vocabulary of
‘the firm and its product line.

4, Other academic specialists oﬁ the target country

. oversee contact with alumni in the target country
to tap indiginous information networks to find |
persons interested in and capable of responsi
developing informed judgments about trade
opportunities.

5. ' Study abroad advisérs“dQVelop a manual on the
1ogistics of moving personnel to the gérget country
as well as providing important cross-cultural |
information essential to the successhof business
and intérpersonal relations, °
This incémplete list of interrelated functions tied to

demonstrat%ng institutioﬁal capacity to assist business to

consider ekport“potential cén be rationalized on a’ number -
of 1e§els, not the least of which is in terms of how it can
pé?e.thé way for practical internships for'studenfs where

O

1anguagé'tfaining-for business purpbses_willldoubtlnss be

Q@
3
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essential. The additional attraction to the teachef/schoiar
of such an enterprise is the wealth of new sources of data
this type of activity generates, thus inviting further
research and ultimately providing more data for scholarly
"publiéatiohs.' There are, however, some“aspects'of this
indirect approéch to stimulating interest in courses with
international content which may be difficult to overcome.
First, there is no certainty that this approach will result

7

in a successful trade link for the potentiai exporter, nor

is there any certainty th;t internships will be generated.u‘
Moreover, it may be difficult to predict an on-going demand
for, say, 5 Swahili for business course. This is whefe
faculty and international programs administratoré need to
examine their own 'entrepreneurial quotient' —their own
willingness to take risks to address the "critical need"
citediearlier to increase éwarerp?é of the need for expprt
expansion. Simply adding more foreign languages fog.business
courses will not answer this fieed} nevertheless, it is highly
likely thatvafe coursés in f¢: .ign language for business
training will result if this larger issue of export awareness
is effectively adﬁressed by the university cOmmunity. It
is_clear that moral exhortations to faculty to cooperate in
the interests of international business awareness aré hardly

- enough to overcome the traditional barriers that disciplinary

specialization causes. Fortunately, promise of some of the

88
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traoitional reuards the scholar strives for may. follow:
) o ; _ .

publication in new fields;fthe:potential to develop a new
Lcourse which will attract new ‘students to the department, the
emphaSis (With monies to back it up) by the current
administration to cooperate with the private sector etc;

I find it deeply disturbing to note e results of a
study of 200 U.S. colleges and univerSities which found a
“9771dteof complete noninvolvement in any international

"20_ Even if this figure

, erg"“wenct -y the sLudent body
grea*ly wis represents the degree of internétional involvement
of « "rgraduates at my institution JI am fortunate that the
importance of intercultural7learning lS supported on ard

of£- campus by both the vice- pres1dents for academic affairs
and student affairs atoISU. The thrust of their approach

to. expand the international involvem .t of all‘students-is
predicated on the spirit of commonality of purpose of all

members of the university 'the reduction of artificial barriers

- . . . . . 21
between and among academic departments and administrative units, -

thus refuting Bonham's observation at the opening of this,paper.
Above all, the university believes in expanding the involvement
of foreign students and overseas alumni in internationaliZing
the curriculum It is in effectively using these same

approaches to teaching and learning that the expanded

i\

international awareness of all Americans, the expanded awareness

b - P

P
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of the importance of exports, and ultimately the increased

study of foreign languages for business will occur.

<

0
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Internship Abroad by a State Schoo] of Modest Means

Victor S. Drescher’ . Tndiana University of
Foster Jones ] Pennsylvania

As our title speaks of internship abroad at a state school of
modest means, I would Tike to first identify the 'state school in question.
Indiana University of Pennsylvania, which we refer to as IUP, began just
over one hundred years ago as a normal school 1ocated in the small western
Pennsylvania community of Indiana, Pa.; hence the somewhat confusing title
"Indiana University of Pa." .For the majority of its existence, IUP was
known as Indiana State Co]]ege, one of the 14 state co]]eges in the Com-
monwealth. In 1965 IUP was designated the university of the system. ~ This
year IUP has about 12 500 students and around 650 faculty members.

The concept of internship in higher education enjoys abroad and |
general acceptance on our campus In fact 1Up has the 1argest internship
programﬁin,the.staten~ Penn State is second to us in this regard, and IUP
operates more internships per year than the other 13 state colleges combined.
This was a great help for us in foreign 1anguages, since we didn't have
to expend any energy selling the idea of work experience for college credit
to our administration; that job had already been done by peop]e before us.

In th.: paper my colleague Foster Jones, and I, will explain how
internship in foreign languages began and how it continues to function at
IUP. It is our belief that if we were able to organize this’ program at a
state school funded by a state government perenially operating in the red,
“and “where abso]ute]y everything must be seif supporting, then anyone should
be able to set up an internship abroad preram. In the first part of the

paper I'will address the problem of prospecting for internship-sites. It is



my hope that by showing how I went about arranging_these internships,
others may be able to avoid some of the problems we éhcountefed along the
way. In the second part of the paper,®Foster Jones will explain how this
internship fits into the student's academic program and how it has become
part of a new degree program at [up.

Our first internships took p]ace:in 1977; in‘Spaim in the spring,
and in France and in Mexico in the summer of 1977 Our experience has Ted
us to believe that in establishing quality 1nternsh1ps ne1ther a "bureaucratic,"
an "agency to agency" approach on the one hand, nor a "door to door salesman"
approach‘on thé other, works very well. We found that the most successful
strategy for locating good internships lies somewhere in batween and requires
time, patience, and a personal contact,‘a phy;ical presence.

We have tried the seemingly logical method of writing to companies
whb also operate in Europe, mu]tinétiona]s like IBM, Dupont, and so on. The
respdnses we have received, however, indicate that either‘these‘companies are
too big to bé concerned wjth shch trivial affairs, or that there is.nof
sufficient liaison across the Atlantic to enable them to coordinate such
a-program. -‘ o

Another agenéygto agency type of arrangement which we felt might be
productive was to associate ourselves with-schools in Europe whose students
do iniernships as a regular part of their curriculum. Since we were planning
to begin an academic progrém in Franée af this time anyway, we entered into

d1scuss1ons with an IUT in Nancy, France An IUT is an Institut Universitairé

de Technologie. The IUTs are a recent ci cation of the French school system

and are, more or less, technical schools with university status. It did

not take us long to discover, however, that our students were simply not



qualified to fit into the spots normally held Sy the French students on
internship. Unfortunately, and it was more of a problem six or seven years
ago than it-is now, American students who have spent a large part of the1r
time in college 1earning a foreign language, do not have the expertise
necessary to enable them to step into.a company and do anything very

specific by the time they are juniors or seniors. It seems that, given

the current state of most foreign language programs in terms of content and

_requirements for a major in a specific language in our country, entering into

exchange agreements wijth technical schools like the IUT, so thét the American

- students wi11‘be,p1aaea\in internships along with their European classmates,

is not a very satisfactory solution to the problem of finding internships.

With only rare exceptions, our students are not prepared to step into their

internships. e o

-

N .Our néxf move was to be the "super-saiesman approach," according to
which I was to be assigned to-work on location in Europe to identify internship
sites for our students. I should explain here that during the period of

time when all of these discussions were taking place, roughly late 375-£hrough
'77, our internship abroad project was getting a 1otldf moral support from

a dynamic young president, Robert Wilburn, who”is now Secretary of Education
in Pa. Th1s meant a great dea1 While fhere wasn't much the admfnistration
cou]d do for us in terms of f1nanc1a1 support, ngen the ever present budget
constraints, they were at least willing to bend a few rules when necessary

in order to let us try whatever we wanted, so long as it did not cost.
anyth1ng. In this part1cu1ar 1nstance, ‘this meant that they could not hive

a replacement for me while I went off to search for internship sites in

Eurobe, but they coﬁ]d agree to let me-go if my colleagues could be

160



bersuadeduto cover my c]ass Toad in my absence. Not everyone in the
department was enthusiastic, bmt we were able to bring.the"majority along
and get the votes we needed to get it thromgh at the departmental level.
I also believe that the fact that I teach befh French and Spanish helped,
simce my load was then shared by two different faculty groups.
So, in the spring of 197; I found myself in Europe, salaried by
IUP, but at no extra eoSt to them;.I would have been salaried anyway,'had
I stayed on in my classroom. Furthermore, by assuming administrative guties
for the academic program in Spain, I was-able £0 accompany that group over
in January ana myﬁtrave] costs were picked up by that program. I paid my
own costs on the return trip. 5 |
According to our p]ans,'I was to come back at the end of the semester
with a dossier oéragreements signed by companies willing to take our 1nterns
on a reguiar basis. That seemed reasonable to us at that time, but it
turned oht to be comp]eteiy unreasonable. A compahy in Europe does.not
have that much to gain by taking on an American student as intefn} and hes
even less fd:gain by agreeing to take them on a'regu1ar basis. Particu]ar]y
in the case of a short internshim of six weeks or so, the amount of usable °
work that a student produces for the company rarely equa]s the amoumt of
inconvenience and internal disp]acementsthat the student causes. As a
result, the first month or so the results of the salesman approach were
pretty debressing. Working from a 1is£ of companies provided to me by the
Chamber of Commerce in Nancy, where I was located for the purpose of
estab1ishinglthe academic program, I‘was going about it in a very business

1ik= fashion, as I would here in the USA. Amd I think that may have been

part of the problem. I would phone an office explaining my business to the

+
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secretary and requesting an appointment. I would show up "bright-eyed

and bushy-tailed," a few minutes early, 3 1'américaine, and he would come

in an hour and a half later. I, of course, could do nothing at all but
laugh it off and explain that I really did not have anything else to do in
the world but sit around his office. And I would come.away with a vague
promise to let me know, -or a long explanation-‘about why at that particular
time the company was not in a position to take on.an intern; objections

on the pqrt of the labor union, shortage of office spéce, and so on. I

wouid éet an occasional reaction like: "Well, I always say it never hurts to
have an American girl around the office.” And I cou. d sense right away that
this was probably not to be what you called a high quality internship. It
was pretty frustrating frankly. \

I should?mention that I was working out of an office in the abgze-
mentioned IUT. In exchange for’ the office space, I was helping out occasionally
igitheir courses in English. This was also a good way to get to know some
people around the department and in the school in general. One day I was
speaking to a professdr from the computer science department. Gnce I had
explained the nature of my work and our plans for the internship program,
he said that he had a friend who was director of the IBM office across town.
He suggested that I contact him and that I'use his name as a reference. That
was a start. SOheone from another depariment knew a former colleague who
“was at UNESCO; and that is how it finally got started. I had learned that
it was much easier to get into the director's office by mail than by
charming the secretary. A letter is not threatening. It can be studied

from all possible points of view and discussed with other people in the

offjfff/~Yet, unlike a letter from some anonymous person on the other side'
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of the Atlantic, a letter from nearby, from a friend to a friend, is
hot Tikely to be pitched in the wastebasket. In the letter I would explain
who I was, and exactly what 1 was proposing. I quickly learned that it
was essential to be able to state in the letter that the student had his
or her own health insurance policy and was fully covered in case of any
work-related incident. 1 fodnd that employers were loathe to include the
intern in'their sta£e-run health insurance plans, because of the cost,
and yet were scared to death of being sued in case of an accident. At
the present time Americans, unfortunately, have a terrible réputation in
Europe for being ready to sue everyone for everything at the drop of a hat.
In the letter I would offer to meet and discuss the program at the employer's
convenience, and would often fo]iow up witg a phone call after a week Or 50.
Finally, I would visit the office if the person in charge quted to pursue
it. This was the approach that worked, but it took time.

| By the end of the semester, the IUT had offered me a"posftion as,
Assistant in the English department for the following academic year. Once
again, the department back home agreed to cover my.student load, so the
administration reésoqed that it was not going to cost them anything. They
still did not hire anyone to rep]acé me, but I was able to stay on and -
continue to develop my leads. By the summer of 1978 we had students doing
internships with IBM,~at UNESCO in Paris, at both Orly and Charles de Gaulle
airports with Air France, at the international neWé agency, Agénce France |
Presse, at hotels, summer camps, and sO on.

A1l of our internships abroad have been-set‘Up moée or less in

the manher I have described. This includes our placements in Spain, Germany

and Mexico. A personal link with the firm or agency seems essential, even




if it is just a Matter of meeting-someone who kﬁows.someone else; a
personal contact makes the internship possible. In Sﬁain, Dr. Mendizabal,
director of our Valladolid pfdgram for many years, and thelberson who was
generohs enough to allow me to take his place that year, made our first
contacts there by speaking with people he had come to know through his
years of work on that program. I followed up on them when I arrived with
the group in January of '77. Our placements in Mexico were made th%‘iﬂﬁi‘
way while I was director of our Mexico summer program with the Universidad
Verifruzana in Xa1apP, Veracruz. InTormation on all of thesé programs
can be obtained by writing: Director of Abroad Programs, Foreign Language
Department, John Sutton Hall, IUP, Indiana, PA. 15705.

In conclusion, we do not believe that a high quality internship
program can be‘estab1ished by transatlantic correspordence alone. ‘A
program can be maintained that way, but it cannot be startea-that way.
Nor do‘we believe it poss{b1e to sell the internship for American students
idea on a door to door sales model as described above. Furthermore, plugging
American students directly int6 internship programs run by schools or
institutes in Europe, and designed for their students, presents real
prob]ems"for our students in terms of adequate preparation for the job. We
believe that good internships abroad'requife, at least initially, a physical
presence on the part of the home institution. Getting an internship abroad
. pfogram started requires that someone be on location for a period of time,
in order to make the necessary acquaintances and to provide the'a11-important
pefsona1 éontact. Thi's is best accomp1ished %n conjunction with an academié

study'abroad program. " Abroad program related work gives the fatu]ty member

a raison d'8tre in the community, provides ample opportunity to meet
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the right people, and also helps spread around the financial burden of
getting started. We found this to be the formula that worked for our
institution, which truly is a "state school of modest means," and thus
far we have been very satisfied with the results.

We have prepared several slides to illustrate what we mean by
keeping costs modest and making optimum use of a resource person’'s presence

ébroad:

3 slides: Students' accommodations in Paris

Text: To make the foreign study and internship
experience as inexpensive as possible, my colleague
Drescher tock advantage of his presence in Paris,
as he was arranging that summer's internships, to
procure reservations in inexpensive student housing
available in Paris. -Such housing makes the six-to-
eight week stay more acceptable to our students at
the end of their school year abroad.

3 slides: Offices and location of CITIBANK in Paris
Text: In uvur circumstances, one dictum has been "Never
overlook prospects wherever they may be found."

This Citibank internship owes its existence to the
impoverishment of our colleague, Ms. Anita Henry, more
than a few years ago when, desperate, she walked of f
the streets of Paris looking for work precisely at the
‘moment when the only bilingual receptionist in the
office was going on leave. Anita got the job, and here
we see her with her boss of that time conferring on an
internship planned for one of our students next summer.

4 slides: Air France, The Council of Europe, UNESCO
Text: Although we here probably need no convincing
of the value of an internship, we should remember some
of the very specific values of the experience. On-the-

job training is much-more—than—the_simple_absorption.of . .. ...

knowledge, as value as that might -be. Beyond using his/her
intelligence, the intern develops other capacities whose
existence may never have been suspected. Consider the
pressure of learning to use the Air France computer terminal
as efficiently and precisely as her French colleagues.

What resources were called upon when she lost the last

seat on a flight to a slightly more dextrous Frénch colleague.
and had to explain the consequences "to the French traveller
standing before her? Consider .the good done both parties

§

-
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when the Human Rights Directory at the Council of
Europe engaged a Central American student who had
worked on that issue with the Organization of

American States in Washington and offered him the
opportunity to draft an article relating his former
experience to the activities of the Council and whicn
was included in the Council house newsletter. Consider
the feelings of accomplishment, however minor, on the
.part of this student, who through collating the
information she needed to seek out simply to survive

on the job, effected a revision of the UNESCO office
phone gquide -- which somehow had never been accomplished
before she arrived.

Now, with these few images in mind, let me continue this combination
of narrative and precept, chance and rule. In the second part of our
presentation 1.would like to enumerate several more ingredients of our
program and show how they were giVen specific curricular and administrative
form.

As we have seen, the physical presence of a representative is
invaluable in setting up this type of program. We have heard of the
institutional support offered by the French first to Drescher and then to
me, his successor at the JUT. But such support cannot subsist, especially
in the eyes of the French, without some formal contract. The enabling

. ' ) )
contract under which we operate was first drafted by Drescher and the French
professor who has been from the beginning our major contact at Nancy. The
form of the contract is very .simple and affirms & principle of "global
reciprocity" in the exchanges between the University of Nancy and IUP. We
must supply services to one another, but beyond that there is little detail.
And we can only believe that this vagueness is in the interest of making
the document acceptable to all concerned. (Since the contract is very

similar to that signed by Nancy and another American institution, we

assume its vagueness is not unique in Franco-American academic relations.)
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In short, we can send an unspecified number of students to France, and
th?y to Indiana, Pennsylvania. Beyond this reciprocity, it is simply
iéﬁgach institution's'interest to accommodate the other's desires. Nancy
is essentially interested in sending 2nd cycle language students to the
United States and candidates in this category are necessarily somewhat
limited. We, on the other hand, want to send a slightly larger number of*
undergraduates to France in order to support financially various aspects
of our overall program. Yet the imbalance in numbers seems of little
concern to either side and functions only as a general constraint on the
number of American students we may recruit.

The enabling convention confers on our students the status of
"regularly enrolled students;" permitting them the minimum rate for
housing and food. Since both these items are subsidized by the French
government and sinée housing, especially, in Indiana is expensive, the student
could participate in the program as originally conceived for less than it
would cost to spend two semesters in Western Pennsylvania!

This idea] situation could not last for long. Several things changed.
The French Ministry of Universities became more stringent in who would be
accepted as regularly enrolled students. Hence, our students ran the risk
of seeing their cosfs rise considerably. At home, the resiéhation of our
university president was accompanied by a change of policy on the part of
the provost. Although Victor and I had both been allowed to contribute.
our services in organizing and administering the Nancy program (you will
recall we both took one semester,1eave-without-pay), it now'becamé
unacceptable policy to work without compensation. (Why not even the faculty

union had objected!) Furthermore, IUP's new brésident faced with a,

¢

)
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continuing large deficit affirmed the policy that no student should

come to IUP without paying normal tuition. The consequences‘wero as

follows: We were faced with greater complications in getting our students

the preferred status they required financially; we had no possibility

of sending a director to help with the predictable bureaucratic conplications;
and we vould have to defray nuch greater cocts in bringing French students

to IUP, in order to abide by our contract's principle of reciprocity.

These three problems were resolved in the following way.

First, the Ministry of Universities memorandum was followed by a
totally independent memorandum from the Ministry of the Interior. A]though'
the former made the regularly enrolled status more difficult to obtain,
the latter made student visas much more easily obtainable for institutions '
sharing a formal exchange agreement. Consequently, our side of adminiétering
the program done by correspondence was made immeasdrab]y easier.~ Their
side could still be carried out in pgrson by our French cdntact in Nancy.

L]

In this regard, the presence of an American director became'1es§ imperative.

-With initial contacts made, addresses secure1ywin note-books, ‘and key

adm1n1strat1ve personnel at Nancy in mind, we could cont1nue to build by |

correspondence on what phy51ca1 presence had made poss1b1e .

Finally, at home the new president coup]ed his requ1rement “that
tuition be paid for the French exchange students with perm1§s1on to run .
our program through an independent foundation, associated(with iUP but
distinct from the genera1 fund. A precedent had been established fpr this

practice in the more aff]uent-days of IUP's expansion. There had been

Q
established twenty years prev1ous1y a program in Va11ado11d Spa1n which

was adm1n1stered through this account. VYet even if the program fee our
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students paid could be held separate1y from the general university budget,
. there was’ deve1op1ng a new tension between what we saw as our m1ss1on to
keep costs to a m1n1mum and our obligations to Nancy There was no mag1c
"~ in the so1ut1on " Simple arithmetic, ?hopefu1 proaect1ons, and a guess
. as"to how our French co1|eagues would define "reciprocity" of numbers,
gave us a new f1gure as to what the program would cost each American
wpartJC1pant. Need1ess to say, it was a good deal higher and frustrat1ng
to?our efforts_at easy affordability. On the positive side, though, the
new costing procedure allowed us to figure in -- with complete fiscal
autonomy -- rea1istic-costs for the.program, especially faculty travel
costs entailed in internship visttation,and evaluation. OriginaT1y we
quoted a cost of roughly $3,000 for two semesters of study a1one Now, we
-quote approx1mate1y $45 500 for two semesters of study and six weeks of .
1nternsh1p, no frills, but a11 expenses 1nc1uded Re1at1ve1y speaking, we
feel that this is a program of modest costs for students of modest ‘means.
To relate the-problem of credit hours~to the theme of f1nanC1a1
- constraints ‘1 must reduce a comp1ew phenomenon to a‘so1e factor which is a
cont1nu1ng preoccupation of both adm1n1strat1on and faculty, the 1atter
- especially as reoresented by its union? Stated perhaps too crude1y, credit
is what the faculty produces and what the un1vers1ty se11s This makes the
transfer of cred1ts earned at a fore1gn un1ver51ty by IUP students a
potent1a11y~sens1t1ve issue.

" First, 1et us put 1nternsh1p cred1ts out of the quest1on Tuition is

paid directly to IUP for these cred1ts, and aH aspects of administering,

' ,v1s1t1ng, and. eva1uat1ng are hand1ed by IUP faculty. Other cred1t earned

in France, however, is prob1emat1ca1 in that there is an adm1n1strat1ve officer
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whose job it is to evaluate transfer credits of in-coming app1icants.- The
ambiguous status of credits earned outside IUP by students enro11ed at
fUP is such,hhowever, that»the Foreidn Language department has retained
the function of ‘effecting transfers Within the program, Upon receiving
evaluation from. the foreign ¥aculty regard1ng our studentQ work, we
recommend cred1t transfer to the dean who has a1ready prov1s1ona11y agreed
to a number of courses recommended by the student's advisor pr1or to the
student's year‘abroad' Th1s system allows everyone to- know what to expect
as a reasonable number of cred1ts and still keeps the student hard at his/she
studjes since credit transfer happens on1y after he/she has presénted
satisfactor} grades or eva1uation statements from the foreign French faculty.

Since our own 1anguage faculty and the dean cooperate in this
function,Athere is a natural tendency not tdvabyse the confidence of the
dean or other co]]eagues and to keep the number of credits to a m1n1mum
] Most of the fore1gn cred1ts, in fact are accepted as foreign 1anguage major
or minor electives. Some are counted toward a non-foreign language major. =
A few are applied to the university's general education requirements. Thfs
last application has been made more acceptable to everyone concerned
'>since a policy of faculty -attrition over the years has made general education
c1asses quite large. ~ There s a'ba1ance‘to be struck, therefore, between
. the number of cred1ts students will accept as “"worthwhile" and the number
that facu]ty will regard as excessive to be earned outside the “home
institution. | _

Everything described so far may be subsumed under a traditional BA
curriculum in 1anguage; Yet there is someth1ng inherent in the 1nternsh1p

which begs for another curricular mould. Although many FL generalists are
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*involved, the experience is of special interest to the political science

student who may go to the Council of Europe or UNESCO, to the food and
nutrition major who may be empioyed in a French 4-star hotel, or to the

ournaiism student placed with the Nancy newspaper Est républicain or

)

the French press service Agence France Presse. As the last part of this -

Apresentation, let me show you how a colleague, Anita Henry, came to integrate

these non-traditiona] experiences -- especia11y in business -- with the -

-3

traditiona1 French curriculum.
For a decade foreign 1anguage students have been taking husiness

courses as electives. Advising in this regard has been done by both FL

and-business faculty. Just recently though, in 1980, the business faculty,

perhaps prompted by discussions of a new core curricuium being developed ‘

in their college, approached the 1anguage department With the. idea that

elective courses in business could be combined more rationa11y than had

been the case in the past. Discussions with the business faculty indiViduailj‘

and then with the business departments' curriculum committees yielded the

idea of a track combining a foreign 1anguage major on the undergraduate‘

level, and a Master s of Business Administration after a further year's

stﬁdy. In short, the business electives former]y selected by FL majors mou1d
become a core'1eaving few defioiencies when the student.began the MBA
program in the fifth year. We may divide a quick consideration of.the
curriculum into three parts: o

1)v FL study: The‘student must enter with more than an‘e]ementary
know]edge of the language. "He/she takes an acceierated cou?%e in pre-
paration for an intermediate _course in compOSition and conversation in

the second semester. Soon thereafter, commercial French,.numbered on the

° - 111
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sophomore level, is added and the student begins the usual FL major
‘cdrricu1qm. Tﬁere is a consensus among us that traditional cultural studies,
including literature, reméin essential. -- for reasons a1ready_discussed

at this conference -- for the student intefested in‘internatioﬁa] pusquss
affairs. |

2. Busintss courses: There is a real element of self-selective-

ness in the first stages of the business curriculum. ‘A student, already
interested in 1anguage's£udy in the freshman year, must also be ready for
‘calculus in the freshman year. Two required courses in.economics are a
feature of the sophomore yeér. A full complement of accounting, finance,
management , commun%cation, 1aw; marketiﬁg:and statistics fills -~ * what has
recently ﬁeen redefined as the basic business core.

3. General education courses: Here we return to the sensitive

r

issue of credits. fhe only resisterice this curricular model met with our
facu]ty was before the group that functions as the curriculum committee
for the College of Sociéf‘Sciences and Humanities. Colleagues insisted that
social éciehce gépera] e1écti§e$ be taken at IUP. We therefoée;]ooked to
.co11eagues traditiona]]y more sympathetic to our enéeavdrs (e.g. English,
Foreign Affairs, etc.) to accept tranéfer of credits in ghgig_éreas.
\ Further transfers neceésitated by the heavy .course load in foreign language
and business came fﬁom other colleges of the university and went unchallenged
as the plan was eventually ratified by the university senate.

In conclusion, let me reflect on the value of this sort of «
presentatidn. For those of you wﬁo have a1reaQy established programs such
as we have described, there may be a certain interest in hearing of similar

experiences. For those of you who are contemplating the establishment of
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such programs, there may be a message of ehcoufagement in what we have

said. What we have only a11udéd to, however, is the comic play of false
Step anq serendipity basic to such ventures, anq we must be very circumspect
'in presenting dbné]usfons as axioms. But in genéra] the following notions

are probably valid:

-- first, seek any means available to get someone
resourceful and diplomatic to your proposed overseas site .
-- try to make sure that the site has sufficient resources
to permit expansion into areas you will only discover
after baginning the program ' :

-- "try to ascertain what your institution can offer as
reciprocation for agreements proposed by foreign
‘institutions T

-- abandon any notion that study and-work experience
abroad is only for rich kids B

-- nurture the knowledge that in training students in
foreign language, a foreign experience is-a must, '
better later than never to be sure, but, within limits,
better sooner and later. o -

'Fina]]y,'from their experience and yours, curricular models c¢an
be fashioned after the fact to accommodate the contents of what we all

know to be one of the most all-encompassing, mind-expanding, educationa]

experiences a person can have.
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_education exchange program which in many respects can not be matched .. '

3
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The International Cooperative Education Exchange Program

of

Eastern Michigan University

" PURPOSE AND RESULTS OF 'THE EROGRAM

Eastern Michigan University has established an international cooperative

!

~/

by any other university in the U.S. at the present time. Instituted

in the summer of 1979, the program is part of a new interdisciplinary

undergraduate, and graduate curriculum combining foreign language
(German, French and Spanish) and business studies called Language

and Internationst Trade. This curriculum has been d'ésigned to train

. students for careers in international business and is very practice-

oriented: students must complete a business administrative coopera-

.tive education position in order to receive their degrees.

Through our international exchange program we are a‘b.le to provide

qualifiéd students with an ideal kind of prpfessional’f‘\training. for
internatiohal'bus'iness'. At the present time we send students to full-

. . N )
time salaried co-op placements in business firms in West Gez:many,

France and Spain where they élso receive ir;:struc;tit;n in advanced

business studies at the Sponsoring business school, KEastern Michigén .
University. (EMU) Spohéors ”exchange students from these business

schools by aranging their placement in U.S. business firms and.by

providing similar academic instruction. For students who are qualified

\
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in_ more than one foreign 1anguage we can arrange co-op placements

in ~more than one foreign country.

To _]udge from the results of our exchange program over the last two
years, ‘the intensive total immersion experience which .it_ provides
has 'succeeded in greatly enhancing Our students' competencies tn and
knowLedge of the foreign language, culture and professxonal envxronmentg,
This has in turn enabled many of our graduates to fxnd buemess posr— 0 .
tions with international firms in the U.s: and abroad. -
2. PARTICIPATING SCHOOLS AND’ FIIRIIMS
So far we have.e'xchanéed apprcximately 80‘students with the Fach-

\ ) ~ .
hochschule Ndrtingen, the Fachhochschule Karlsruhe and the Carl

s

——

' Dux&berg Sd%y i Germany; with the Ecole Superl.eure de Commerce
de Paris, the C\entre_d'Enseignement et de Recherche Appliqués au
Management ‘(near Nice)v'(- and"the Ecole Supérieure de Comrnerce de
Rouen in France, and with the Complutense University in Madrid,

'/ Other schools -in Germany, France and Spain have lndicated 1nterest
in participating avlso. ' - ,

In the three yeare since its inception; the exchange program has
helped attract considerable nnrnbers_ of students (approxirnately 100"’
graduate and 200 undergraduate majors.) to the business 1anguaée
curricula of the Foreign Language Departrnent.at EMU. But because

student enrollments can vary significantly and unexpectedly from year

to year, and because student participation in the exchange must
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nevertheless be kept relatively stable, we have established a consortial
linking arrangement with language. departments at other U.S. univer-
sitiese The German departments of the Massachusetts Institute of -
Technology and Rutgers University were the first to join our program.

In the meantxme we have included other language departments at Tufts

Unwerslty, New York Unlversxt;, the State University of New York

at Stony Brook, the Nazareth College of Rochester, Purdue Universlty,

California State.Universitj at Fullerton and the Universities of Florida,
Rhode Island and West Vlrgxnxa.

Our U.S. and European exchange students have had co-op posltxons
thh Mercedes Benz and Hewlett Packard in Germany, ith Genera'l
Motors and Renault in France, with the Foreign Trade Bank of Madrid
and the Unesa Electric Coro'oratlon in Spain, end with Ford, Gould,
Bechtel and General Motors in the U.S. Other plec’ements have been
\establlshed with banks, public accounting firms, wholesale and retail
firxns, »flnanciahl‘consultants, high teohnology and technology transfer
firms and\'an electric utility company. While employed in these firms
our students h‘-a>e worked in the areas of accounting, flnance, date
processing, 1nterna1‘ and\external auditing, marketing, .1mport—export,
personnel; Wproduction plann\l"ng\ and analysis, administrative services, '
business planning and sales. ) |

DESCRIPTION OF CO-OP POSITIONé “‘AI\\ID ACADEMIC INSTRUCTIQN

The professional training positions are ful\i-‘-t‘lme work assignments in

¢

117 | \



4.

-4-
operatxonal areas in business firms corresponding as closely as -

possible to the students' academic and professional background. -

While production, clerical or secretarial acthtxes may to some

extent be involved in the students' assxgnment these elements are

not al}owed to pred,ominaté'; thelco-op positions are basically in
business abdministration, industrial engineering or technology. The
positions are salaried at levels gufficient to meet the'normal liv'ing
expenses of a single student thro'ughout the student's employment.
The academic instruction orovided to our students by the foreign
business school is in bu‘,siness or economics curricula or related

e . i ' e /" s .
curricular areas, and is of secondary i tance in relation to ‘the

full-time co-op position. In some of the £0 eign business schools
the academic instruction is givén on a part-time\or inde t study

basis (from two to four hours a week) while the student is employed;

in other.g, periods or work alternate with periods‘of study.

The minimal length o,f‘ exchange assignment is 16 weeks. Beyond this
limit, exchange assignments can vary in duration up to twelve mlonths.
QUA I".JIFICAT'IONS OF STUDEN; NOMIN'EES

A. Language Proficiency

]

While we do not require our students to have near-native fluency
in their respective foreign language, they must have sufficient

syntactical and lexical command of the ylanguage and must have

received adequate lnstruction specifically 1n‘the‘,_4b,vsiness or
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technical language to perform compi‘étently.in their prof_essioanal
training pésiti;ans. In general' térms, the students' language
proficiency should at least be equivalent to the minimum pro-
fessional pr_ofic;;ency ratings in spealéhg’ and r_ea@ing as defined
by the U.‘é. Foreign “Servi‘ce Institute: .

SE'eaking:- The. students is able to épeak the language with

sufficient structural accuracy and vocabulary to participate .

effectively in most formal and informal convé;sations on
prakctlcal, social and ;;rofessional topics. He c‘:ﬁan discuss
particulaxl' intelares‘ts and special fields of compétegce with
reasonable ease; his comprehension is quite complete for a
normal rate of'speéc;h; his v9cabu1ary is broad enough that
he‘rarely has to grope for a word; his accent may. be obvi-
ously foreign; l-;i's control of grammar is good; his errors
never interfere with ;mderstanding and rarely digturb the
native speaker.,
Reading: The stludent.is able to read standard newspaper
items addressed to the general reader, routine correspondence,
reports and technical material in his s‘pecial field, He can
grasp the ess;antials of articles of the above types \;vithout
A
using a dictionary; for accurate unggrstanding moderately

frequent use of ‘a dictionary is required. He has occasional

difficulty with unusually complex structures and low-frequency

idioms.
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Academic Preparation in Busiiess and Economics

As a gengral rule, students must have completed at least_six
courses (18 ‘semester hours) in one or more business operational
areas (accounting, finance, management, marketing, data pro-

cessing, production engineering, manufacturing technology etc.)

E.

and at least basic instruction in macro- and r_nicroeconomics.t '
Professional Experience

In order to qualify for an exchange assignment, the student must
have had some form of significant previous work:experience in an
actual business setting' (in one or more firms), usually of at
least six months' duration. |

Personal Qualifications

The student nominee must demonstrate a lleve.l of personal re-
sponsibility and rhaturity adeqpate to justify complete confidence
in ﬁis abili.ty to fulfill his obligations to the foreigh business
school and the foreign business firm, and tq cope with living in

g .
a foreign culture. .

Residence Requirement

The student must have successfully completed at least one year
of academic study at the parent institution before being nominated

for an exchange assignment.
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NOMINATION DOCUMENTS AND PROCEDURES FOR STUDENT
NOMINEES

For each student nominee, the following must be provided: a standard-
ized letter of application (in English and the féreign language); a
standardized personal data sheet (in Eﬂglish and the fore:gn language);
an evaluation of the student's language proficiency by the parent in-
stitution; a complete transcript of the student's post-secondary studies;
two recent passport-siigd_ photographs of the student; a statement
of financial sup&r‘t by the student's’ paré'nt, spouse or otﬁer
responsible person (only for a Germah exchange assignment); a
notarized certification of the student's health insurance coverage by
a U.S. carriei, unless the student wis'nes to have health' insurance
through a foreign carrier (only for a German exchange assignméni);
and an official letter of nomination by the pa\rent inétitutior;. For
student nominees from depaftments in,thé consortium, these dbcuments
must be forwarded to EMU for coordination. Vi‘s-a-v.i.s the depart-
ments in the c;msortium, EMU will not evaluate tk;eir student
candidates a second time; EMU will determine the number of studenl_:q
which the department may n;minate at any giveﬁ time, will coordinate
the scheduling of and select the appropriate butiness schc?ol or busi-
ness firm for the student's exchange placement:

At leas: six months' lead-time will be necessary for arranging

placements.’
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‘e EREXJISTRATION EVALUATION AND CERTIFICATION OF STUDENT\
PARTICIPANTS ‘

N

Throughout the student's exchange assignment he will _be officially

*

designated as an exchange student of - EMU. On. fmishxng his assign-'
ment, ‘he will be evaluated by the foreign busmess firm. and the
foreign business school; on the basis_ of these evaluatfons, _EM.U
will judge. the student's assignxnent as successfully or unsuccess- ?

fully completed,: and will record its evaluatio_n in transcript form.

©

For students:from department"s in the_exchang'e cpnsortiu.m: EMU
will forward a copy of the transcript to the \student or to the student's

parent insti:tuti'on. To the student who successfully completes his

-

-exchange assignment, EMU wxll provide by this transcrxpt full trans-

fer credit. For each four-to six-month assxgnment completed this
(“# ‘
N transfer credit will consist of three semester ‘hours of cooperatWe

v

education credit for work in the busxness firm and, wb.ere ‘appro-

[ e

priate, three sez_nester. hours of academic credlt f(e.g.. ‘in inter=

national business, international economics, comparative economic

systems, industrial planning etc.) for study at the foreign business

[

school.

7. PROGRAM FEE . | ;
A program fee, payable to” EMU, is _‘charged to 2]l exchange students

to defray the costs of arranging the placement of U.S. students
abroad and the reciprocal placement of all foreign exchange students

by EMU in Michigan. For an exchange placement in 1982-83, this

\)‘ R
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- fee is $500 for in-state students, $750 for out-of-state students.
For further {nformation- please cohtact:

. Ray Schaub, Ph. D(. :
Director, ‘International Exchange Probrams .
Foreign Language Department
Eastern Michigan  University
Ypsilanti, MI 48197 .

(Telephone: (313) 487-4448 or 487 0130)

; !
1]

October 12, 1982
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THE BUSINESS-LANGUAGE' PROGRAM AT THE UNIVERSITY OF
RHODE ISLAND AND ITS ROLE IN THE INTERWATIONAL

3

COOPERATIVE EDUCATION EXCHANGE PROGRAM

by

Dr. John M. Grandin
Associate Professor of German
Department of Languages

University of Rhode Island
Kingston, Rhode Island 02881
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The Business-Language Program at the
University of Rhode Island
and '
Its Role in-.the International Cooperative

~Jucation Exchange Program

John M. Grandin

At a recent conference cf governors from the northeastern states it
wasdannounced.that the area's economic future would depend upon our
ability to.succeed in foreign markets. One might expect that only a
foreign languagawpgofessionar'could Jump to theé logical conclusions that
successful marketiné abfoad will be contingent upon our knowledge aod under-
standinglof our tfading partnefs' languages . =1 oustoms. Sharpness of com-
petition and unexoected“setbacks in the world markets, however, have forced

cs

business persons and politicians as well as academicians to review our

‘approaches to international business and our related educational curricula.

a

The model before our eyes, of éourse, is the Japanese indastry, which has
not oniy undermined our atrong sales areas abroad, but our own hoie markets
as well. The Japanese success has been attributed to a high technology, to
good labor-management relations, to company loyalty, hard work and dedication.
Another major ingredient for this economic miracle, however, has been dlll—
gence*in the study of foreign languages and cultures. It is now palnfully
obvious that fhe Japanese know our own ;anguage and culture well enough to

outpace our own market researchers. . ' o

. g
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The President's Commission on Foreign Language and International
Studies has been the most authoritative body to call for improvement in
international educafion, It has decried "Americans' incompeteﬁce in fa}eign
languaé;" as "nothing short of scandalous" and a serious barrier ta our
economic success.

"We must be able to mrovide our international business
concerns with people who‘possess the linguistic and cultural
skills that enable them to 6perate effectively abroad.
ﬁbilure to d§ so will mean that we will not be able to meet

the, growing challenge of foreign competition and the need

.~ .

'to_penetrate foreign markets to sell our own goods and services"

In answer to this crisis the Commission has recommended that Amgrican
colleges and universities refhink théir curricula.and reguire all under-
graduates, espeéially those in profeséional programs, to take more courses in
& o ™ ‘
Zanguages and international ;tudies. Likewise higher'EHGEEFiog and business
should work more clésely together to develop internship programs aﬁroad to
enhance the intefnational prepafation of American stﬁdents.

The members of thé Debgzpment of Foreign Languages ag the University

of Rnode Island have accepted and welcomed thi's challenge which is evident

not only in the Report of the President's Commission, and in Represenfative

Paul Simon's book, The Tongue-Tied American but also in the current trends

ot

iz et

of growth in international Yusiness outlined in the daily newpapers. We

see this Situation as both a challenge frqm'outside, and also a unique

L

aind
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qpportunity for our field to have an impact in American education as it
never before has had . It has been difficult in the past for us to advise
the student interested in f&feign"languages or to reépond effectively to the
cynical remark that AmeriCaﬁs do not need to learn other languages. It has
long been argued that language learniﬁg expands the midd, provides new
frameworks for viewing the world, helps us to understand our own language,
and so on. As true as all of these statements are, the American society,
in the long run, is too pragmatic and insular to invest time in foreign
language learning without more direct and practical motivations. This new
awareness now provides the opportunity for languaée departments to argue
concretely the need for their coursé offerings, and tovwork together with
professional schools 9f business, engineering,'pharmacy, reséurce develop-
ment, law, the natural sciences, jgurnalism, public relations, and so on to
found new partnerships, create new curricula and.develop new and exciting
programs, |

Our first stgp at:Rhode Island was to develop a relationship with the
Coliege of Business Administration. Although we were not immediately wel-
comed with open arms and initially oﬁr ties wefe viewed skeptically as "the
full-emplbyment program for the Department of Languages," we devertheless
created a Businéss-Language Program through which languageimajérs could minor
in-business.or busipess majors could minor in language. Students responded

2

to this option in French, German, Italian, and Spanish. Several have been

" able to find'jobs with international firms with this baéis, although generally

we have recommended going on to an international MBA before seeking permanent

employment.,
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Coupled with this beginning program was our growing awareness of thes
expanéion of foreign inQestment in Rhode Island and the signs of support
and coéperation which they might extend to us. The American Hoechst Corpora-
tion has & subsidiary in the State which asked me some years ago to begin_an
in-house German program for their American research chemi;ts. A by;product
of phis relationship, which has continued for several years, is their willing-
ness to send one or two of our best laboratory science students who have like-
wise excelled in German to their mein plant in Frankfurt fér a twelve week
summer internship. After successful;y‘establishing a similar internship
program with the Rhode Island Ciba-Geigy plant-at its headquarters in Basel,

o

Switzerland, we realized that a potentially much larger internship program was 
in its infancy and that we should séek every possible avenue to expsnd and
make such an experiehce possible for our gest students in the business=~
language program as well as all othe; students combining laﬁguage and a
professional school curriculum. In the past two academic years we have
pursued this goal_yigorously and believe that good progress has been made.

In the spring of 1981 two colleagues from my Depa?tment as well as ;
historian and political scientist compétgd ;ﬁccessfullf for a Titl; VI 9rant
from the U.S. Depaftment of Education under the'catégory Undergraduate

International Studies and Foreign Lénguage Program. Of this $70,000 award

a sizeable portion was devoted to the expansion and formalizatiod‘of our
. 1

-~

business-language program and the development of our internship abroad
possibilities. Our activities began on the educational level with a series

of meetings with interested colleagues in Business Administration. The next

step was a Jointly sponsored day-long colloquium on "The Role of Foreign

&

128



-5-

Languages in International Business Today" to which faculty, administrators,

and members of Rhode Island's international business community were invited.
\ ,

-~ .

Our keynote speaker was Dr. Ray Schaub of Eastern Miéhigan University who

Y

spoke on the general topic, and also outlined the goals of the Eastern Michigan
consortium, as he had done the prior evening for many of our students., We

also heard from a representative of American Hoechst, and a spokesman for the

N @
State Department of Economic Development. Our collogquium achieved several

things:
1) it helped to convince more-language faculty that business-language is

an important fact of life. 2) it persuaded skeptics in the Business faculty

‘

that we can indeed play a significant role in'their College, 3) it introduced

us to & core of interested business people who would advise us, help us with

the internship development, and potentialiy hire some of our students in the

fu%ﬁre. 4) it laid the basis for URI to join the Eastern Michigan Consortium.

1

In short, the day was a public relations success.

<

In the current second year of our Title VI funding I have been given one-
. third released time to work on building'ties to Rhode Island.ffiiffg;ks'ﬁith

& S
hope of creating more internship positions. Not only do we hope to expand

‘these possibilities on the model of our relationship with American Hoechst,

»

but we also hope to find a variety of positions here for Europeans- to ful-
£ill our obligation to. the consortium. We now have our first student in
Gerrzny by way of the International Cooperative Education Exchange Program.

She is an accounting major spending the entire year in Darmstad¥ and all re~

129



-6—
ports to d;te are positive. We hope to scnd.up to two students by way of
the consortium next year, but know that in the long run we must do_ourvpart'
iﬂ the placement of German and French.business students in Rhode Island.

My visits with theé heads of approximately twenty bompanie§ in %ecent
months havesﬁeen very encouraginge Nét only has it confirmed'our basic
philosophy tﬂét there is a need for bi—linguai American professionals, but
in general I have found a willingAess to support our program and
an interest, in our fut;re degree céﬁdidates. I have worked very hard to

“find a placement for a German student this year and have'finglly had
success. Several companies have expreséed interestrand willingness; but
have not been able to commit themselves this year due to.the poor economic
conditions. In future years we expect both to'tdkevand send many more
interns, but in 1983 we will be limited to our placements at Ciba—Geiéy,
American Hoechst, perhaps one other aerman-American;company and our poten-
tial two placeménts by way of Eastern Michigan. Though this is a small
number, we are coﬁfident that it will grow; in conjunétion with our other
acaéemic exchange and Junior yeér abroad students the total number of students
sent abroad each year is nevertheless a source of ever increasing satisfaction
to us.

In orde; to meet‘oﬁr obligations to students in this progfam, our
Department has introduced Business Language courses in French, German and
Italian, witﬁ plans for a similar course in Spanish. It has been our belief
that basic skills in fbreign languages are common to all subject areas and

0
that business 1anguage courses are therefore not appropriate to the beginning

elc 1
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and intermediate levels. Sufficient numbers of students may Jjustify

separatlng lower level students by discipline, in order to supplement the

S
/.

.course with business related materials. However, we currently reserve

the business course for the fourth yeur level student; at this stage it is
a highly demanding language course in conversation and composition with

business related terialr as the basis. We are pleased that the Business
College has supported our efforts tondesigu these courses which are now an
official part of the curriculum.

On the other side of the fence, we are oleased that the College of
Business Administration is striving to meke their curriculum more inter-
national and to place more' value on foreigu language acquisition. In the
fall an experimentallcourse will be offered at the Sophomore level on the
multi-national corporation. This will'te a team taught course offered by
the Marketing Department; it wlll include language faculty as well as guests
from the business communlty and should serve as an important stimulant for
the program as a whole. Another very eucouraglng fact is a recent vote by
the Buslness College to establish two years of a foreign language in hlgh
school‘as an entrance requlrement to the College. This has already raised
many eyebrows in the Rhode Island school systems 'and should have a very ﬂ
positive efrect for some of our more crippled language departments.

«'As 8 part of our Title VI funded activities an interdisciplinary

commlttea of busifiéss and language faculty has explored ways to formalize:

\:( -

our: relatlonshlp. In process is a proposal to create a new major in the
College of Business Administration to be called the Bachelor of Science

Degree 1n Internatlonal Businéss and Language. .In addition to. the



appropriate business courses, this curriculum will require each candidate
to achieve proficiency in a foreign language as well as a sqlid background
in the history and culture of the areas where that languege is spoken. For
the best students in this program the internship abroad, either in éummer,
or for an academic semester or year, will be come an integral part of the
program. Needless to say, those of us who have worked on this pfoposal

are exuberant that we have brought it to the actual degree stage. It is
fieding a strong support from both Colleges an? should be a part of the
University of Rhode Island curriculum by next year.

In our funding proposal to the Federal Government we described our
business-language project as a pilot proéram, vhich, if succeéssful, could
serve ae a model for Language Department interaction with other professional
scheols. Indeed, we have already begun discussions with‘the College of
Engineering to explore ways in which their degree candidates might be en-

Mcouraged to study foreign lahguages.s Our contacts with international
businesses have taught us that the need.for bi-lingual engineers is at least
as great as .that for managere, marketing specialists,-accountants, and so
on; We are currently discussing the possibil@ty of -a five year degree in

International Engineering which would include ihqguage and culture courses.

N

N

But this is perhaps the topic of next year's paper;\
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A University of Rhod» Island Symposium

The Role of Foreign Languages
in International Business Today

November 12, 1981

| Registration and Coffee

Greetings: ' N ’

Dr. William R. Ferrante, Vice President for Academic Affairs.

Dr. Richard R. Weeks, Dean, College of Business Administration.
Dr. John M. Grandin, Department of Languages.

Address: “Training Americans for International Business”
Dr. Ray Schaub, Director '
The International Cooperative
Education Exchange Program
Eastern Michigan University

" Dr. Schaub is actively involved in training students for the international sector. His program has
successfully placed many American students in European internships as well as European
students in U.S. firms. Dr. Schaub is working with the University of Rhode lsland iniits cfforts to
train students for international careers in industry.

Rhode 1sland’s Student Internships in Germany and Switzerland with the American Hoechst C(_)rp()ralinn
and the Ciba-Geigy Corporation.

Dr. Willi Steckelberg, Director of Research, American Hoechst Cdrpbralion.
Mr. Robert Michener, Ciba-Geigy intern in Basel, Zoology major.
Mr. Ernie Paul Barrette, Hoechst intern in Frankfurt, Chemistry major.

The Growth of International Business in Rhode Island. \
Mr. Thomas ). McCaghren, Rhode Island Department of Economic Development.

Luncheon — Whispering Pines Lodge.

-

"Group discussion on language training for business today and the University’s International Student

Internship Program.

&

Report of group work followed by open discussion.

Conclusions

- Coffee
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Director, Intercultural Programs
" Metropolitan State College
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" Denver, Colorado .80204
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ON-SITE TRANSCULTURAL AND FOREIGN LANGUAGE TRAINING
FOR BUSINESS AND INDUSTRY

Recent literature and research indicate that more and more publics are becoming
interested and concerned about the country's lack of foreign language knowledge
and lack of understanding of other cultures. One of these publics, it has been
argued, is the American business and industrial community involved in inter-
national trade and services.1 T

The purpose of this paper is to examine the degree and depth of that interest
and concern in the Denver metropolitan area. Specific questions to be addressed
are as follows:

1. What demand, if any, exists among businesses and 1ndustr1es for
fore1gn language and transcultural training?

2. If th1s demand exists, what is industry's perception of the
reasons for that need and how do 'they th1nk that need can best
'bem%?

3. G1ve2 this perception, how can colleges and universities provide
“the necessary training amd instruction to meet those perceived
needs? :

In order to gnswer these questions, three Metropo11tan State College projects
will be analyzed. Two of these are research projects with which the author was

-irecent1y involved: one as a member of a panel of experts for the project and

the other, on a less formal basis, as Director of the College's Intercultural
Programs. / '

-The third area of investigation is the College's pilot program-to-deliver .. .. ..

oh-site foreign. languages for special purpose programs to the community. At

" this writing this involves thiree on-site foreign language programs for employees

at three different sites including a French for Business program, a major
international’ petroleum company with its North American headquarters in Denver.

The first reseafch psoject ;&énducted'by L. Miranda and'Associatés, identified

and co]]ected data on 15 OCCUpat1ons in which knowledge of languages other than’
Eng11sh is an asset The-authors collected and analyzed information systemat1ca11y

from ‘several sources, 1nc1ud1ng bus1nesses, community organizations, industry,

»pub11c agenc1es and a literature search.



In addition the work provides employment projections for each occupétion including .

actual (1978) and projected (1990) employment figures and gives a'cemprehénsive-

listing of corporations/organizations which have a need for employees with
_knowledge of more than one language.

0f specific interest to the possibilities of developing and marketing foreign
languages for special purpose courses on-site to business and industry is the

final report's resource bibliography. In that b1b11ography the authors rev1ewed

1,000 documents from the following. sources: (1) agencies involved in the S
foreign language field, (2) The Library of Congress, general reference f11es,

(3) professional journals, and (4) federal agencies. Along with these sources

of information, the authors also obtained two computer searches from the National
Institute of Education's Education Reference Center, and one computer search

from the Library of Congress"Hisbanic Division, bringing the total of citations
relevant to the project's objéctives to 2,307."3

The resource bib]iography is broken down into five sections with the following
the most relevant to the College's research on on-site Foreign Languages for
Special Purposes classes:

A) Fore1gn languages and occupat1ona1 opportun1t1es

"B) Career/vocat1ona1 educat1on and foreign 1anguage opportun1t1es
C) Minority group problems, qoncerns and interests.

D)

Bilingual educatjon/bi1ingua1‘vocationq1 training.

Each entry conta1ns a comprehens1ve abstract, making the resource bibliography
invaluable for those 1nterested in documents relevant to Foreign Languages for
Special Purposes quever, while the bibliography is impressive, the conclusions

reached in the Mi(enda study are less useful.

";The s1ng1e main conclusion derived from this study was: Given 5 choice between

7 two individuals with equivalent technical capab111t1es, Eng]1sh language skills,
emp]oyment competencies and experience, the individual with prof1c1ency in

- another -language(s) would usually be preferred for employment over the individual

who did not.have such-a proficiency. ' '
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A second conc1us1on was that know]edge of a second 1anguage (other than Eng11sh)
~often is an asset in professional advancement. However while prof1c1ency in
languages other than English often is an asset 1n profess1ona1 advancement most
businesses could on1y offer a very rud1mentary Judgment as to how much an

asset 1t was 1n occupat1ona1 advancement.

o) Q
<
£

'The third conc1us1on was that prof1c1enc1es in other languages°might a11ow
‘for_salary benef1ts. Th1s conc1us1on was, however, not always clear- cut in
fhature.” In general, ‘there was not a direct re1at1onsh1p between salary levels
and the°1anguage asset While some pub11c agencies did prov1de for specific
salary 1ncrements, most businesses dide not |

The second -research project ekaminedfwasaa project on the "Personnel Needs

of Colorado’ s International Trade Community" A This project funded in 1982-
1983~ through a grant from ‘the National.Endowment for the Human1t1es, found
that 14% of the businesses surveyed cited, "the process of finding peop]e with

an 1nternat1ona1 or -foreign language background", as the most difficult prob]em
they’ confronted while searching for new personne] The same problem was
ment1oned as one of" ‘the secondary d1ff1cu1ty by one in five (20%) firms. The
,execut1ve.assessment.gont1nues

‘o

"Indeed the neéd for cosmopolitan personnel iscunderstandable since
~more than two in five (43%) importers and exporters -have job positions
* that "require foreign language skills". Specifically,, roughly 40% of -
" the trade firms sampled look for peop]e who were proficient in.either
© ."foreigh language skills" (40%) or "cross-cultural understanding" (43%)
at least once 1n every ten times they begin the search for new personnel.”

Parenthet1ca11y, these'stat1st1cs 1nd1cate a greater need for employees with
: know]edge of a foreign language and other cultures than the L. M1randa report.
Also note that "cross- cu1tura1 understanding" is cons1dered a greater asset
;(43%) than 1orevgn 1anguage skills (40%), a fact that w111 be e1aborated upon

at _the conc]us1on ‘of - th1s paper. g

However, to cont1nue with. the Metropo]1tan State College "personne] needs"
survey, it states that if cuirent- trends hold, app11cants who fill the demand
for fore1gn 1anguage sk111s will be handsomely. remunerated At the present

v time,s for examp]e,‘the med1a1 starting salary for fore1gn language, positions
. A . ’ rl/ - h ~
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s $25,000, which is %3,500 greater than the starting wage for positions that

'¥po not require fqyéign.]anguage skills ok‘regard them as an important asset.

DW=
. - e ;s e

to contr1bute to Meffective job performances

, -y

The report then states that prospect1ve international trade company applicants
should a]so bear in mind that ‘the Targest proportion (46%) of foreign language
pos1t10ns are in the sa]es and marketing field. However, foreign language
sk111s are also valued in management (29%), eng1ﬁeer1ng (23%) and c1er1ca1 (20%)

pos1t1ons.

Mofeovef, SpanisH'iS'considered by a-majority-(Gé%) of trade fiyms'to be the
most important language in the field of international trade. At the same time,,
six in ten (63%) firms also believe that proficiency in a foreign language is
more va]qéb]e in "South or Latin America" than in any other part of the world.
Finally, although “"cultural interaction" is valued as an important asset in

the international trade community,'most firms have no cross-cultural training

in this area... Nonetheless, cross-cUtfural training is valued for its ability
w6 -

The third deVe]opment related to Foreign Languages for Special Purposes classes
in the Denver metropolitan area is the actual teaching of on-site foreign
Tanguages courses. These classes have the fo]]dwing general- characteristics:

They are conducted for non-credit.
Their length averages from 6 to 12 weeks in length, 3 hours per week.
Teaching materials are developed ad hoc and fit the class needs.

Al c]ésses'are\financia11y self-maintained through either individua]xfees;'
. or the.negotiating of a corporate agreement.

From a pedagogical point of view, it is apparent that the classes have certain
drawbacks. The length of the classes, their lack of well developed curricula
and mater1als, and their ad hoc nature- are three examples of such shortcomings.
Neverthe]ess, because the c]asses are financially.successful and 1nc1ude repeat
business they confirm the f1nd1ngs of the second survey indicating that
companies 1nv01ved in international trade and serv1ces perceive a need for-
personne] who can speak foreign languages. AE the same time, however, these
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same c]asses reflect the business community's reluctance to commit extens1ve

time and money for such training.

To take an example from a‘foreign based company which takes a different attitude,\
executives-at IBM France claim that any 1anguage»tréining,‘toebe effective has
to be intense and concentrated and that training less than 180 hours per

year is considered a waste & time, effort and money. This company, moreOver,'
has given substance to that belief with an in-house foreign language program
which not only has 180 hours of classroom language teaching but also 1nc1udes '
30 hours of materials development time and 100 hours of language practice in

a foreign country.7 | ' : - -

No-firm in the Denver metrdpo]itan area is or appears w%]]ing to make such a
commitment to in-house foreign language training. At the.same time' the
w1111ngness of Denver area firms to continue the short term 1anguage courses
of fered by the Co]]ege on-site 1nd1cates that they would disagree with IBM
France that such courses are a waste of “time and money .

Oheﬂpossibie ansWer to this difference in these twdvperceptions of the desifed
“content and extehsiVeness of on-site foreign language courses may be simply a
lack of exper1ence and understanding of practical 1anguage training needs. IBM
France's in-house fore1gn 1anguage program evolved from similar classes as
those offered by Metropolitan State Co]]ege, and only through Tong experience, '

did they implement their current foreign. 1anguage ‘program. }

T ré?ferdtc | ﬂ

In other words,. if we assume that programs such as IBM France's, represent
the ideal application of sound foreign language training theory, a tremendous
gap exists between pedagogical theory on how to effective]y learn a foreign
“Tanguage for special purposes and Denver area 1ndustry s commitment to the

.- time and expense required to put this theory into practice. This conclusion
. correlates with the L. Miranda reports observation that while most companies
surveyed, considered knowledge of a foreign language to be an asset. They
were unable-to practiea11y evaluate how this knowledge would contribute

to occupational advancement. ' '

_ These observations lead to the first conclusion of this paper, which is, the
long term so]ution'to these firms 1anguage5training needs must be found in the



foreign language departments-of colleges and universities willing to develop
rigid comprehensive curricula in Foreign Language for Business and Commerce.9
As the "personnel Needs" research project indicated, most companies think the C
anSWer’tQ'their‘foreign Tanguage needs can be met by hir%ng‘personne1 with the
reqdisite foreign language knowledge rather than in the in-depth development -
of.a foreign 1angua§e program-as was the case with IBM France. While in many -
areas of practical instruction, corporations think they‘can;do a better job

than the colleges and universities, these same corporations and”businesses‘are
still looking for the universities to provide education in the area of foreign
1anguage instruction. * At the same t1me this conc]us1on is accompanied by a
very important caveat, which is e1aborated in the next conclusion: That s,

~ while the compan1es surveyed in both research projects indicate tpey think
knowledge of a foreign language would be an asset to their business and/or
serv1ces, this belief currently .lacks conviction in terms of what the firms
surveyed are w1111ng to commit to extensive foreign 1anguagexxfa1n1ng

The second conclusion of this paper is that while businesses and industries
are reluctant to invest extensive time and money on in-house foreign 1angu3ge
training, they were suprisingly receptive to the idea of in-house transcultural
training. In fact, according to the "Personnel Needs" study, "trade firm
“executivés considered...cultural interaction (29%f5..to be more important
employee assets than the abilities to "translate" (11%), “compose" (6%),
or "interpret" (3%) foreign 1anggages. ' ‘

These percentages explain why Metropolitan State College's on-site foreign
language courses continue to be popular. The businesses and industries involved
in international trade and services in Denver are still unconv1nced that an
indepth know]edge of foreign language by key personnel of their f1rms is
essential - to compete in the international arena. While it appears that this
community no ]6nger takes the attitude "let them speak English", it has mereiy
modi fied this approach to "they'11 do business with us if we speak a 11tt1e
Span1sh“ (or German, or French, or Japanese, or Swahili), and understand

their cu]ture better. '



Given this perception on industries part, individuals in colleges and un1vers1t1es
W1sh1ng to estab11sh a Foreign Languages for Spec1a1 Purposes program will have

to face two obstacles. Not only will they have to convince their students,
adm1n1strators, and faculty that a comprehensive, indepth, and rigorous

Foreign Languages for Commerce, Business and Internationa1'Services is essential J
for Americans to become more competitive in the 1nternat1ona1 marketp]ace they
will-also have to convince industry.
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Taking into account the fact that one worker in every
three in West Germany is dependent upon the export market for
job-security, it is not sdfprising that a large number of

.German companies spend comparatively huge amounts of money

e . - )
each year on in-house language training programmes. In recent
years there has been a move, within those companies interested
-in cost-effective training (i.e. meeting comprehensive and

b L]

tightly structured language training objectives with a minimum

. . -
| -

of expense and lost wofking timﬁ)f”towards greater accountabi-
lity and professionalisatioh; éghs;quently;il order to ensure
that such cdmpaniésiand théir employees arelgetting value for
money, programmé administrators are having to concentrate

ere and more on the questipn of ho# adequately the perfor-

mance of their trainers in the classroom measures up to the.

”following basic criteria for high quality language training

(i) awareness of the job-tasks which the employees
H will haQe to carry out in the foreign language
(ii) awarenés§ of what learning objectives apply for
any stage of ghé.training'programme and what key
learning problems have to be tackled
(iii) ability to transform learning objectives into
E - i
teaching objectives Qﬁ
(iv) ability to appreciate the relevance of media
| and materials selected and to~apply theée skill-.
fully |

(v) ability to supplement core teaching activities
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with a‘}qnge of @echpiques‘acquirqdpthrough
training and experience.
TB a great extent,thg-trainer's ability to meet the
standards implied by the§e.criteria will depénd oﬁlhis
qualifications and expgrience.'Figure 1 shows the poss-

ible variations of these two factors with regard to

English languége training and, although at any point

on the curve trainers can exhibit various strengths

_and‘weaknesses, it" can gehérally be said that the

closer an individual is to pbini Y the more likely he

is to be meeting the required performance standards.
One of the most ihporfant maﬁqgement functions of any

programme administrator is to evaluate the performance

.of his trainers in the classroom and to determine

LY

"their individual in-service teacher -training needs.

Up to now, two factors Bave‘influenced the degree

,

"to which in-service training.has been successful:

£

(1) fhe‘great majority of teachers like to feel
that, once the initial tréining is completed,.they
shéuld be recognised as fully-fledged brofessiqnals
wifh total freedom over Qhat they do in the classroom.
Observation and evaluation. of their perforﬁance is:
seen as signifying a lack of confidence in thém to
do a competentﬁjqb_(this(reaction is just as common
among teachers withlno'fgrmal tfaining) and can

revive memories of squirming in front of classes and

course tutors during teaching practice.

‘
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‘Figure 1

Differentials in qyalifiéations and experience
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The result is a tradition of in-built resistance among

teachers to any form of in-service training which is

'npt chosen by them - a resistance which can even apply

to induction or"orientaiion prograﬁmes.

(ii) externally organised in-service courses and
seminars are, inevitably,‘comﬁosed of ‘teachers from
varying teaching situations who, ﬁherefofé. have a
- wide range of training requirements. No such course or

seminar can address itself to more than broad areas of

theory, methodology or teaching technigue an;, as a

resul;>\$he teacher is expectéd to work out the relev-
ance and t?e method of appiication of wh;t.he has

learned to whétever specific teaching situation he may

be faced with.,.

In an-aﬁtempt to overcome both §f these problems
the fdllowinggintépnal in-service training programme,
empioying a multidiagnsional cyélical apProaéh“ to
determining and providing for individual needs, was "’
introduced in the English lénguage-training centre of

i

i Kraftwerk Union.

1. NEEDS ANALYSIS

(i) Analysis of the company's language training

|

requirements, > <

This involves'the following fype of question

\ . - .

and answer process:
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whenever a particular aspect of teaching performance

a) What language tasks and related specifications
do ‘the company's employees~hbve to fulfil in the

Englisﬁ 1anguage§'

P
-

b) What is the-background and expeétations of the
employees participating on the courses?

c) What type of course organigation-ﬁill best suit

work patte}ns and schedules? .

.d) What factors should influence the teaching app-

roaches? .

(ii) Analysis of the teachers' in-service training

3

requirements. W

Oné-of the first questions-which must be an5weréd,

~

‘appears to. be problematical, is whether a training

~

requifément really exists or whether there are other
factors which are the cause of the problem e.g.

faulty administrative organisation, inadequate comm-

‘unication channels, inappropriate objectives, inadeq-

\

uate prd#ision of resources to meet objectives.
Once’ these factors have been examined an analysis
of what trai;ing a téacher will need iﬁ orger to
achieve the requireq standards of teaching perfor-

’

mance can be carried out in all of the following ways:

" a) self-assessment_by teacher - this is, by far, the

most likely way that a teacher will be motivated to

"develop his professional competence, where necessary,

But'only if he is willing and able to'carny out an
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" objective enough self-appraisal.

e
Y

b)) evaluation of lesson plans - this has the.

advantage of being able to Judge whether or not ‘the
teacher at least has the passive knowledge of how a

block of language training should be developed, the

‘overr1d1ng problem is that 1t is no proof that the

teacher can implement effectlvely what he has planned

nor does it say anything about his ability to react to
and exploit spontaneously the unforeseen elements in a
typicalllanguagellesson. ‘ :

c) observation of the teacher in the classroom -

~_theoxr'etic‘:;\lll‘y, the main advantage here is that the

teacher can be evaluated in action but it is hard to

judge whether the lesson which is being observed is

really tybieal of that teacher's normal performance;

teachers, quite understandably,tend to become very
nervous when being dbserved, especially where the
person do1ng the observ1ng has the power of 'h1re and

fire', and-: 1t is hard to make allowances for this in

)

judging someone's competence in the classroom.

A

d) student feedback - 1$nguage training is -a service

departnent and so the'Eustomer,i.e. the company emp-

1oyee or his boss’should be able to judge how well the
teacher has done his“job.-However3 a’lot of employees
have.demonstrably erroneous ideas on yhat constitutes

improvement in their language abiiity and , further-
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picture . of each trainer's ability. It is important

more, a tedéhef.céﬁ be given a poor rating_simpiy on,
the'grquﬁds of personality differences;

es panficipant‘assessment ~ if the teacher is per-
forming-effectively this shoula show up in te;f
results at .the end of a course. On the other hand,

¢

it is tempting for téachers to coach participants

"only in those areas which will be tested if this is

percieved as the crucial measure of effectiveness.

Each one of the above-mentioned possibilities

a

for establishing in~service training requirements

entails certain problems. But, taken together, they¢

. can complement each other to provide:a detailed

i ] -
that an accurate profile of individual needs is

established so that differential in-service training

"measures- can be organised. In the casé of certain

»

teachers, usually those who came into company lan-

‘guage. training with no gqualificatims or experience,

the programme admihistrator may have to face up to
the fact that the amount of in-service training
reqhired would involve a disproportionate outlay of

time and money. Leaving aside areas concerned yith
o )

¢

the bqéid'principles of teachinglEnglish as.a

foreign language, the main types of training need

found among the Kraftwerk Union English teachers:

(including those who had already done R.S.A. or

M.A. courses) are shown in table 1.

.



Table 1 , _ ,
: Main types of in-service training need

- o— LY [P

Company Area of training need _ ’
requirement]| ‘ ’ . N i 3
Language 1. Negotiations - exploitation of roleplays
. tasks _ . ' L - developing argumentation
) and . . ~and manoeuvring skills o
specificat< ' ' - selection of gambits
ions 2. Precentations- appreciation _of 11ngulst—

: .- tic demands
. o § - appreciation of psycho- e
‘ ' and soc1011ngulst1c '
factors bearing on'
‘communicative situation

L - 3., Technical - awareness of actual as .
“training : "‘opposed to commonly ’
. ' of ~assumed conditions for
dustomers' explaining systems and .
‘personnel . processes °
., Survival . - British/American Engllsh
, situations vs. international English
5. Specification- disproportionate emphasis
- priorities on certain properties of

language e.g. nuance,
hesitation phenomena

Background | 1. Nature of - possibilities and
e " of | professional limitations of transfer °
employees | - | training to language learning ’
2. Previous - effects“on self- image
\ language . as learner
learning - attitude to“language
experience - learning

. - attitude to teachersx

o

Courge e

organisation 1. Residential - parallel and team
b : intensive teaching
. course. ., = course dynamics
) Teaching . c . . .
approaches . 1. Training to - encouraging communicativ%
' perform tasks ability -
2, Contrastive - specific learning
analysis problems for Germans
’ - -Lypical L1 1nterference
. ~ factors
3. Media - video, overhead projectoy .
¢ ~exploitation N ' '
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. Company Area of training need

requirement
4, Methodological - combining _
- interrelationships functionalist &
, " . structuralist
) : . e, . - approaches
- cognitivism vs,
I : "behaviourism
5. Role of the "~ - humanistic/
-  teacher eclectic/
I method controller
. 6. Lesson pacing & '
N . ol continuity ° . :
7. Techniques . - elicitation,
_ pair work,
of ‘ Y games,

simulations

Arunrext provided oy eric [



Once evaluation is combleted each individual teacher

3

must. be given a frank assessment of his' training

[\

needs and informed about proposed measures. Whether
the teacher likes it or not, he must be pfepared to
accept evaluation as an integral ﬁ%rt of his profess-

ional enyironment; Additionally. he mﬁst be prepared

to accept directive training measures considered

)

‘necessary by those‘responsible for his professional

supervision. On thé qther hand, a shccessfql in-
servicé'tfaihing scheme-aepends on the programmé:
administrator considering'ways which will encourage
the feacher to aétively partic;pate in and'bgnefit
fro@ th@ poss1b111t1es offered to him. One such’
strategy - is to ut111;e the.per-.
forhanéé d1fferent1a1 by g1v1nq the more qualified
teacgers‘as much respon51b111ty for coaching as
possibie;,These té€hers will be more motivated to
participatg.on this basis and,in-addition to trai-
ihg their {ess qualified peers, they will profide.an
important source of training for each other, espec-

ially if they can be encouraged to deyeldp their

own SpeC1a11st areas. In addition, programme admin-

'1qtrators should be prepared to lead from the front

by‘also taking part in such training activities as

micro-teaching.

e 31533.
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FOUNDATION WORKSHOPS
(i) Familiarisation with the company'environment,
heture of business, job?speoific Eng]ish. .
These workshop< should exp1a1n the background to what
the teacher will be expected to teach on the
courses, by making him aware of:
a) the\compaqy structure.
b) the purpose(s) for which the employees need to
learn English
c) the language wh1ch the employees will have to
.use in order to fulfil certain Job tasks in
English
d) .the backgrounds, learning problemo and expectations
of the employees. |
A useful method for tackling (b) ahd-(e) iSwto'takewthe
teachers through simulations of certain problem cases

related o

key processes in the company s line of bu51ness

and get them.to discuss possibie solutions. Ip"this_way _

~they can boild up experiential knowledge of the employe-

! .
es job-tasks.

The main problem with thishkind of’workshop.
is impressing upon the newly-arrived teacher how impor-

tant the induction programme is for a smooth and speedy

integration into the company teaohing situatioﬁ.
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. (ii) Basic principles of Behching English as a'foreign

language.

These workshops are intendea to confrontlthe teacher
with the host-fundamental questions connected with
how to teach the content of specific courses, avoiding
as mucﬂ as possible the questions connected with why
.the content should be taught this-wuy. The essential
approach involves a minimum ofllecturing;\Instead the
téachers\afe given concrete tasks to sqlve in‘groups.
These tasks are so designed that, in solving them, the
teachers have to consider aspects which will increase
their awareness og-key factors in teaching effective-
ness.For each task the groups have a chance to come
together in plen;r& to exchange information on the
conclusion reached in each grdup. An imporfant rein-
forcing aéent in this typé of awareness training is the
chance to experience some of the above-meritioned fact-
ors through micro-teaching in ihe WOrkshap'group.
bemonstration sessions are giveﬁ beforehand in order
to introduce those unfamiliar with the te;hnique ta'
the procedure to be adopted. After the miéro-teaching &
' ' those . ' :
a teacher‘can meet with colleagues who had the
same taék as himself in the other groups and the&

then have a chance to éompare,their approaches.'

-
M
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The main problems which can .occur in this type of

workshop are:

a)‘too frequcnt open disagreemenf on fundamental

principles on the éart of the teachers given

responsibility for coaching

b) transference of this disagreement onto high-level

theoretical discussion, which automatically excludes

the majority of teachers from the debate

c) use of obscure jargoq;in-theoretical discussidn

which provokes the teachers into switching off com-

ple;eiy . |

d)génerél drawbacks of the micro-teaching 5pprpach

e)getting teachers to édjust to the time framework

of a micro-teach%ng sessiqna

f) the dilemma of whether to present a 'ﬁerfect

lesson' in the miﬁro-teaching deponstrétion and risk

the teachers becoming discouraged about theip own

abiliéies or whether to avoid exemplgry demonstrations

and fisk the teachers coming to the conclpsid; that

the demonstrator doesn't know any more about teaéhing

than they.do.

3. REGULAR DIALOGUEABETWEEN TEACHER'AND PROGRAMME
ADMINISTRATOR |

. . » ) .
o . ‘This involves the teacher and programme administrator

¢ . °




04

getting together at regular intervals to discuss

lessﬁn plans. A 1esso; pian should show whether the
progression of teaching activities, use of media and
materials, and inteﬁdedﬂtiming demonstrate a systematic

and purposeful application of the fundamental princip-

les covered in the foundation workshops. As a follow-

-up to the workshops it provides both the teacher and

the.programmg‘administrator with more detailed
feedback as to which areas covered in the workshops
may still be unclear for the teacher in termslof
application in the field. In this way the teacher can
be steered in the right directioﬁ before going into
the classroom. This does not, of course, guarantee that
the teacher is achieving the.desired performanqe in
the classroom but it provides a useful comprémise'
between f;equent observation of lessons by the prog-
ramme administrator (with the obvious drawbacks which
this.ontnils) and minimal subervision of what is happ-
ening in the classroom. °

Although such dialogues are a necessary and iﬁbor-
tant source of feedback to the teacher on how the
programme administrator views- the teacher's basic
approach to his jqb:performance, thé problem of find-
ing time to gét togetherﬁat the right point before

the lesson should not be underestimated. It requires -

1
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" long-term planning so that a date caﬁ 5e‘fixed wvhich
is ciose enough to tge,lesson for the teacher to
havé already designed his lesson plan but which still
leaves enough time for modification of that plan in

the light of points which are discussed.

Q; COLLEAGUES OBSERVING EACRHR OTHER IN THE CLASSROOM
This is intended to supplement and aid regular (but
not over-frequent) oSservation by the programﬁe
,adminis;rator and not to replace it. Becoming used
to being observed usually'lessenst to some extent,
the impact of a suprrvisor's presence in the ciass—
room. At the same time colleagues can , if they
approach this kind of opportunity with professional
openness, provide each other with constructive and
supportive criticism. It is very easy, if this kind
of openﬁess does not exist,hfér colleagues to mepgly
applaud those teaching approaches which coin-
cide with what they havé always done in the classroom.
The result is a mutual feinforcing of attitﬁdes which
the training progrémme is attempting to change.' \

It is, therefore, important.that teachers obServing \

colleagues should, from the point of view of encour-

<

aging objective appraisal, be provided with check-

sheets which ensure that the observation allows a
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systematic examination of whether or not fundamental
principles are being applied. Such checksheets can
require the teacher to cither look for specific
pointers whjch,reléte&%rogression of teaching act-
ivities, use of media and materials, pacing and
timing or else to look for detailed interaction
patterns over shorter random peribds of the lesson.
One of the main problems here is training the-
teachers to work with such checksheets if they have
‘never had to do so Eefore. An added problé- in the
cdmpany situation is juétifying working time being
used for thishkind of activity.

5. WORKSHOPS ON SPECIFIC AREAS OF METHODOLOGY AND THEORY
The previous 4 aimensions represent an ongoing
dynamic process. ﬁegular feedback on changés’in fac-
tors influencing language training or on areas which
continue to be problematical provides for constant

,, -~ reviewing of teacher“training requirement priorities

“and this results in the programme beéoming a cyclical
process. It may be that, as the teachers become ﬁore
conversant with tﬁe what and how of“teaéhing grammaf,
workshops dealing with the why-aspect (e.gi discoqrse

analysis, structuralist and no%ional-functinalist.

v

theories, transformational-generative grammar,cognit-
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ivisw vs. hehaviourism) are called for in order to
consolidate and extend further the basis for developing
teaching approaches. There may, on the other hand, be
more need for exémining a special area of methodology
more fdlly e.g. developing communicative skills through
the use of video films; techniques for teacking specific
language points through the use of video films. The
general principle here is that whether the move is

- towards theoretical problems or more detailed coverage
of practical teaching techﬁiques. the teacher's profess-
ional development represents a progression from fundam-

ental principles to percieved areas of priority need

and teacher interest.

Summary and conclusions

The scheme described here is an attempt to:

'1) sensitize the language trainer towards the demands
of professionalism

2) develop profeésional skills in a practical and
concrete way

3) relate in;ser§ice training measures to
(i) constantly changihg environmental circumstances
(ii) the resetting of objectives
(iii) various avenues of feedback on performance
' standa;ds

L) develop the trainer's ability to recognise and apply

- key interrelationships between theory, methodology

and teaching technique in relation to the spécific

1ESU teaching tasks and problems with which he is con-
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fronted.

In applying such a scheme it is important not to lose
sight of the fact that it is meant to play a significant
role in the provision of cost-effective language training
and, as such, should not defeat its own object by becoming
~an end in itself and claiming a disproportionate amount

of working time,



