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."cognitive dissonance” to infusepconflicting ideas or cqgnitions intg

the curriculumPand help students resolve the resulting anxiety.
Students will then become aware of the diversity of ideas'and
cultural practices, and Francophone traits will be rendered, less -
stereotypic. The most useful classreom techniques 'using coghitive
dissonance involvej (1) offering students nonjudgmental information
over a sustained,period; (2) group task assignments such as listing
positive attributes of" the French, finding French-made items, or
finding local businesses with French. clients overseas; (3)

‘.exploratory.small-group discussions on-attitudes- toward the French;

(4) skiIlful interrogation allgwing students. t¢ reveal biases against
the French; (5) &qlues‘clarification requiring students to"list >
values, assign priorities, make choices, nd respond to hypotheticals

situations; and (6) counter-attitude”advocacy, having students I
support a position and .attitude ;that is the opposite of the ong they
actually hold. The more effort dnd time students. spend on sthese . . --

act¥ities, the more likely that their attitudes willvcgfggg.mﬁ
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* Problem and'Need |

Preference for his or ier own culture cause the
typlcal American secondary and/or unlver51ty student to
;e judge thé Francophone negatlvely and thus their value

~ system And their language are ‘'re jected as unfit for

Amerlcan consumptlon or cons1derat10hﬂ Cultural

u-\

pr a; d1ce or ethnocentrlsm allow Americans to- overlook 2
‘the fact that theierxew of the world is not unrversally

. acceptable. Vlsible and subtle French tralts become .

L4 Q

stereotyplc and cognltlvely unbellevable. Furthermore.

PR

- &
IR 1f‘the French language 1s a manlfestatlon ‘of this cultureg

1t becomes equally susceptlble to negatlve preJudgement

&

Thus, Jnguage study and cultural’ studles decline. "

With thJ%aforementloned statements. ‘another préblem

~
few materlals and act1v1t1es are shared'

‘ s that treat the problem of attltude change
.in our student population.' Unfortunately. French ten&books

" have also proven less thah\helpful 1ntthls area. Wlttlch

. '(1970) found that the . n1ne 1ntroductory French texthooks

fa used in her study ,ares (l) poor 1n social situatlons;<-
(2)_narroWi1n‘focus; (3) poor in ratlonale; and (b) ‘super-
ficial fn-their’treatment of similarities hxm.dlffegg;ces
betWe:n the two culturls. Fowl;: (1954) and'Lewis (1956)
oate also the general cﬁgos ‘in 1nter-cultura1 studles and

\f‘ v R
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‘<. the Ethnocentric attitude'in‘American authors of literary
‘ anthologles Condon (1969) maintains that the chief .
. ;obstacle to teachlng French values are: (1) general;
confusion in the field; (2) unaVallable 1nformatlonu and
- (3) 1nd1fference ‘concerning cultural matters. A, coherent
'.descr%ptlon -of the‘Francoph:;e cannot be learned without
..Proper documents and act1v1ties - It‘}s, therefore, v, ' '4 v
incumbent upon the teacher to try to clarlfy some of
\%_.1eg1timate descrlptlons of the Francophone. and to
-~ pexsuade the student that an attltude change is also\

reqpired before a successfu;/study~of the French 1anguage

<\can proceed B I\offer the theory of cognltive dlssonance ]
}

.( .as on Underlylng theory of attltude change - _ .
Wlth these prellmlnary understandings,_let's turn ~

to the theory to see what appllcatlons can be formulateda e p

-
Cognltlve D1ssonanoe as-‘'a Theory

cognitive dlsso\ance, accordlng to Festlnger (1957), : ) -

isa theory\that declares that our mental WOrld conS1sts
of a serles of many ideas, attltudes, and beliefs. Some of%
‘these cognitluns are important ana others are not. At any g
t;me when two or more cognltlons are contrasted, one of them
~"has precedent .If there is no confllct, we a;e in a state ’
ef consonance. but if several cognltlons are in confllct, v
we axﬁ in a state of dlssonance. The anxletynand stress o ~

N\
. -that follow from dlssonance cause humans to return to a . SN

state of e~uilibrium or consonance.f‘Furthermore. it is
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through the introduction of dissonance and its resulting.
; , €8 '

.discomfort that negative attitudes can be dispelled. . In
this theory the student is held responsible for the con-
| dltlons that brlng about his or. her own di 1S nange and .

.’ thus a greater degree of dissonance occurs. and a gr ater

str1V1ng Lor consonanco (Davis and Jonesy 1960)

N -ﬁ

Cognitive Dlagonance as Act1v1t1es in Teachlng,French values .

_ ™ The theory of cognltlve dlssonapce opens up many possi=
‘L
-bllltles in terms .of act1v1t1es and techniques.’ The most

3

rewarding techlgues ares non—Judgmental informatlon, task'

assigned group work, exploratory dlscuss1ons, sklllful .

h

questioning, values clarlﬁioatlon, and counter attltude o
~ RN 4 N
advocacy. - r . L
\

[ -. ‘ ’ -

The firSt-tedhnique is to offer the French student non-

.Judgmental 1nforﬁation and ev1dence of the value of know1ng

' | ’.'French and}ats cultune Thls approach 1s subtle and requares
a flow of information over & long perlod of time so that the ¢
worth,pf a student's;ﬁrench study-~is malntalned. Tﬁe student

'ﬁb is, 1nnoculated with greater and greater dosegfof facts to

2 /, o
% counferbalance the mlsco ceptlons that he or she has bullt

=

'upbprlor to(taklng a for ign . language. An 1nterest1ng way of

o4 .
us1ng ‘this idea is to ‘erfeit student 1nterests. For éﬁample,

science students marvel at ‘the 1ong series of famous ‘French

sc1entists and their éontrlbutlons tq Western technology

Advanced classes can even read s1mple:sc1ent1f1clpapers in
:engineering, chemistry, and mathématics, This examination of .’

N

. : | 4
\) | < » . . . » ‘ ., . - 6
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. French accompllshments destroys the notion that French is
v ‘ i

wo thless in. sclence-mathematlcs currlcula. .This technique

has gener&l applicablllty in literature, music,'socialA

b

\\studles, and buS1ness. - - ,é/ﬂ

i . The second approach is task as51gned group work._ The,

‘ teacher can have a group make a° list of poS1t1ve attlbutes
of thedgrench) Eacn.groupicouldjlist a trlbutes'in:general
_or according to broad, but basic characte {stics using topics

' such as 1nd1v1dualiwm, intellect, family, religion, justlce,
country, and reality (Nostrand 19673 Ladu, 1968; Wylle,
SR 1970 Paoletti and Steele. 1983) Each group can also
go on scavenger- hunts to find French-made 1tems or locate
internationa1<buS1nesses in the community that have
French-speaking clients’overseas Students can'learnjtdg

' deduce the inapproprlateness of ethnocentrlsm by. progreSS1ng’

b
“from apprehene;”_,of”"to acceptance of cultural de%erencesl

P
(Knop, 1976). S |
The third appr*?ch is the use of exploratory dlscussions
in‘small'groups. Encounter groups can be formed within the
olassroom allowlng each group to alr hlS or., her feellngs,
and to evaluate. the feelings of others. Force field analysis'
“;T\ ‘is a llkely approach- part;clpants look at the forces worklng

for or against their achievement of a more tolerant attitude’

[ ] & ] ] ‘ .
. " toward Francophones. B , . A

The fourth dpproach is sklllful 1nterrogation"fThis (f

approach involves a geries of problng questions that cause
N\




_ 5
the students to reveal their confllcts wi h“the French 5
language and Francophonic customs. *This technloue is .,
1lied to 1nqu1ry training 1n whlch students explore
facts and probe deeply into various "why." A set of six
programmed gulture aSS1milators followed by multiple- I
choice,guestions and explanatory paragrapps ex1st for
.this. purpose (LaPeyre, 1972}. The teacher creates an
'atmosphere of doubt and through sklllful cultural
assimilators “the student develops a new set of‘concepts
,,gabOUt French customs. - , [ '1~ , :»' \
The fifth approach 1s yalues clarifJeation.’/This
approach reguires the student to list values, ’ asslgn
priorities, make ch01ces, and reSpond to hypothetical
-_situations (Simon,'Howe;xandaxlrschenbaum, L972). _
Brehm and Cohen (1959) and Rath, Harmin, and Simon (1966) *-
'1ns1st that no one really values anything unleés he or she

!

chooses: it freely for valulng; unless he or she has chosen
- among the alternatives after due reflection and is w1111ng
to affirm- 1t publicly.- Activities that French c1asses
might consider are: role-playlng, reaction papers, image
Lesting, simulated. 1nterv1ews, and the semantic dlfferential.
& "~ The. final approach is counter att1tude advocacy.J,In
this aétivity, the student. supports a position and an
‘attitude* that is 0ppos1te to the one he or* she; actually
holds- (Culbertson, 1957) In terms of the cognitive

/

A
-d1ssonancé theory, a. student recognizes that “his or her

'cognitions @T% in canflict and rapadly seéks to regain hlS

<. “ o
‘o /
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* or her equilibrium. Any public affirmation of discrepant

L
N

py
behav1or makes the procéss tw1ce as effﬁctlve (Brock and

Buss, 1962) Séﬁ@ activ1t1es 'for French classes" are: )
simulation Eames in-which the students have an Opportunlty
for role—playing—-"French and Amerlcan" or Bafz-Bafa
‘(Gary Shirts, n.d.). As I env131on another activity, the
class would be a831gﬁed to act out the characterlstlcs from ~
‘ Z>e of two llsts " The act1v1ty has these descrlptors llst;d
%wo columns: | ' o
. _ N
THE FRENCH ARE ‘
neéative’vi e o posixiv§
dnnapp?v\, - . N "~ happy
simyle' | Co complex b
dishonest ‘ ;>//”f\~<hone§ﬁ' T |
mysterious. | a - . familiar ) )
‘duli ' S excitiné
non-religious _ ", ireligious
phor u | " , Va rich. ., 'f’
uncooperétive ) | . ; .cooperative »\*;
bad - ~ " good
oeruel =~ | ',.‘. . kind®
warlike " | ; pggceful
powerless | , ﬁ_ powerful
unaducated R ' " educated : * .
untrustworthy f - trust%?rypy -



) v : . L
The discussion that concludes this activity cap focus on

the answers to these statements: - w' ). . N
' : o

1. Can yo make judgments about an et nic; group

based upon insufficient infoﬁbation° .. \

2. What actlons given by the particlpants providé ?
information about. their pre- Jjudgments?

3. -Did theé participants stereotype Francophones°

L. Have you ever projected your own attitudes and Eg_

expec*atlo s onto others?
5. o you make- unconsclous assumptlons about French—

speaking peoples and assume their valldlty? R

The more effort a student devotes to this project and the
J

longer he or she 1s engaged in 1t the greater the probability

that an attitude change will ‘occur.’

In conclus1o ¥ it is possible to change the attitudes

; o;xAmerlcan seco dary and univerS1ty students studylng French
» .‘ / H

fIt is possible to change the attitudes of students who covertly

or overtly accept the view that the American way 1s(the only _

lway. Through.the concept of ecognitive dissonance, thzt is,
the infusion of conflicting‘ideas or cognitions, students will

become aware of" the dlver81ty of 1deas and practlces that make

« - the Francophonlc bellevable. If a student subjectively feels

-that a sub;ect matter 1s relevant and undorstandable, ‘he or she
A

- <
o

w1ll attend to and appreciate 1ts study

oy
<
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